
Adams Central Community Schools
Handbook for

High Ability Program Services

Home of the
Flying Jets

Adams Central Community Schools
222 West Washington Street

Monroe, IN  46772



TABLE OF CONTENTS

District Definition of a High Ability Student 3

District Mission Statement of the High Ability Program 3

District Program Goals of the High Ability Program 3

District Social and Emotional Plan 3

Quantitative measures: 4

Qualitative measures: 5

Screeners: 5

District Placement Decisions 6

District Placement Decisions 7

High Ability Identification Appeals Process 8

High Ability Exiting Procedures 9

High-Ability Program SERVICES OVERVIEW 11

High Ability Qualification Letter 13

Appeal of Placement Decision Form 14

Teacher Narrative 15

Teacher Rating Scale: 16

High Ability Intervention Form 17

High Ability Intervention Status Action Plan 18

High Ability Exit Request 19

High Ability Exit Form 20

Strategy Suggestions for Parents with High Ability Students 21

Website and Additional High Ability Program Information 22

Characteristics of High Ability Students 23

Glossary of Terms 24

2



Who Are High Ability
Learners?

District Definition of a High Ability Student
Adams Central Community Schools defines a high ability student as one who performs at, or
shows the potential for performing at, an outstanding level of academic accomplishment in
language arts, math, or both when compared to other students of the same age, experience or
environments.

District Mission Statement of the High Ability Program
The mission of the Adams Central Community School’s (ACCS) High Ability program is to
recognize that some students perform at, or show the potential to perform at, an outstanding
level of accomplishment in the core academic areas of language arts and mathematics when
compared with others of the same age, experience, or environment. ACCS recognizes that these
high-ability learners are found in all socio-economic, cultural, and ethnic groups. These learners
require a differentiated curriculum, instruction, and assessment in order to meet their unique
cognitive and affective needs. The program is designed to provide a challenging and enriched
learning climate that will nurture high-ability students' intellectual, social, and emotional
growth. We believe that high-ability students need:

● Encouragement of ideas and feelings to reach one’s full potential
● One’s uniqueness of needs, learning styles, and life experiences embraced
● Respect of the benefits of these contributions to the group

District Program Goals of the High Ability Program
● To provide high ability learners intellectual, social, and emotional support allowing them

the opportunity to meet his/her potential.
● To challenge high-ability students to meet their academic potential through enrichment

opportunities and educational services at an appropriately challenging level to the ability
of each student.

● To identify the students in need of high ability services in our school.

District Social and Emotional Plan
Adams Central Community Schools, as required by Indiana Law, has a specific Guidance and
Counseling plan for students identified as high ability. High-ability students will receive guidance
lessons as a tier 1 service with their regular classes for grades K-5. Then any student who is
pull-out for enrichment will receive a monthly guidance lesson focused on the needs of
high-ability students in grades K-5. Individual counseling services are available to students upon
student/teacher/parent request.  These services will be provided by the elementary/middle/high
school counselor or school social worker. The school counselor may refer students to other local

counseling services.
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High Ability Identification
Process

Quantitative measures:
● The Cognitive Abilities Test (CogAT) measures abilities across the symbol

systems that are most highly correlated with fluid reasoning, problem-solving,
and success in school. With its separate measures of Verbal, Quantitative, and
Nonverbal reasoning, this research-based and proven test provides multiple
perspectives on student ability across grades K–12. The committee uses the 96th
percentile as one indicator that a student needs advanced curriculum and/or
instruction. Receiving this percentile on Quantitative Reasoning or the
Quantitative/Non-verbal partial composite is automatically identified as HA: MA.
Students scoring at or above the stated percentile on the verbal subtest of the
CogAT are automatically identified as HA: LA.

● The Northwest Evaluation Association (NWEA) assessments help determine how
a child is performing on state standards and as compared to peers. The test is
automatically adjusted to the student’s present level and contains a full bank of
questions ranging through the high school level. Thus, it is a better measure of
achievement for high-ability students than a grade-level test of standards such as
ISTEP+. The committee uses the 96th percentile on MAP and the 98th percentile
on Primary MAP as one indicator that a student needs advanced curriculum
and/or instruction. Students scoring at or above the stated percentile on BOTH
the language arts and reading subtests are automatically identified as HA: LA.
Students scoring at or above the stated percentile on the math subtest of the
NWEA are automatically identified as HA: Math.

○ The NWEA test has two versions: one which is for primary grade students
and one for students who have learned to read for themselves.

■ The Primary MAP test is given to all students in kindergarten and
first grades. The Primary MAP is taken on the computer with audio
and visual supports (meaning it is read aloud to the student).

■ The MAP test is typically given to students who are able to read
independently (students in grades 2-8).

Grade Achievement Measure Ability Measure

K NWEA (Spring only)
(98th percentile or above)

CogAT
(96th percentile or above)

1st NWEA
(98th percentile or above)

2nd NWEA
(96th percentile or above)

CogAT
(96th percentile or above)
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3rd NWEA
(96th percentile or above)

4th NWEA
(96th percentile or above)

5th NWEA
(96th percentile or above)

CogAT
(96th percentile or above)

6th NWEA
(96th percentile or above)

7th NWEA
(96th percentile or above)

8th NWEA
(96th percentile or above)

CogAT
(96th percentile or above)

9th NWEA
(96th percentile or above)

10th NWEA
(96th percentile or above)

11th NWEA
(96th percentile or above)

12th NWEA
(96th percentile or above)

Qualitative measure:
● Qualitative measurements are ways of gaining a deeper understanding of the

students using characteristics. Measures should include indicators characterized
by exceptional gifts, talents, or motivation which include descriptive information.

○ Teacher rating scale
○ Self Nomination (8th Grade and Above)
○ Parent rating scale
○ Portfolios

Screeners:
● Screeners are quick measures given to all students in the grade level. The top

20-25% of scorers will have the option to take the full measure on an off-grade
level.

Grade Screener

1st Indiana Reading Assessment
Math Predictors

2nd IREAD
Indiana Reading Assessment
Math Predictors

3rd ILearn Pass Plus
IREAD

4th ILearn Pass Plus
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5th ILearn Pass Plus

Middle
School

ILearn Pass Plus
PSAT

High School SAT/ACT/PSAT

*Move-in students coming from schools where they have been identified as HA, will be placed in the program upon
perusal of that school’s data with our entrance procedures.

District Placement Decisions
Research supports a set of specific procedures for identifying students with high abilities
in an equitable, fair, valid, and defensive way. High ability manifests itself in different
ways in different cultures or socioeconomic groups. Multiple criteria are used including
student achievement, student ability, and parent and teacher observations. Multiple
assessments are used in the entire process. Test-based identification measures are
administered throughout the year and the identified students will be placed for services
for the following school year.

The High Ability placement committee is composed of teachers, admin, counselors, and
the high ability coordinator. The identification process is done “blindly” by the committee,
which means the names of students are not revealed until after the placement decisions
are made. Adams Central is committed to a fair and unbiased identification process that
is based on reliable data. Parents will be notified of their child’s High Ability qualification
acceptance by mail before the start of the following school year.

As stated, multiple criteria are used to determine placement. Since scores change so
much during elementary years we consider achievement, ability scores, and teacher
observations when making placement recommendations. At the middle school level, we
consider achievement or ability scores. Adams Central tests additional students who
have moved into the district, who is recommended by a parent or a teacher, or who have
scored at the pass plus level on ILEARN or have above average scores on the PSAT.

Students whose actual scores on either the CogAT or the NWEA MAP fell just below the
96th percentile but whose score band, 3 percentile points for Cogat, would include this
percentile when considering the standard error of measurement are further considered
for identification by giving their teachers the Scales for Identifying Gifted Students to fill
out in the respective subject area. Students identified as both HA: LA and HA: Math
would receive the designation of HA: General Intellectual.
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High Ability Identification Appeals Process
Identification appeals allow parents, teachers, and other stakeholders the opportunity to
request a review of his/her child's academic performance and identification criteria for
reconsideration of placement within the high ability program. The steps for the appeal
process are as follows:

Step 1 Appeals should be made within the first semester of the school year.

Step 2 Parent completes the Appeal of Placement Decision Form.

Step 3 The teacher completes a Teacher Rating Scale/Narrative Form.

Step 4 The Appeal of Placement Decision Form, Teacher Narrative Form, and all
tests used for identification are provided for the Identification Committee. The Identification
Committee considers each student's appeal on a case-by-case basis. Appeals are allowed at all
levels.

Step 5 The student may be asked to do further testing.

Step 6 A formal letter is mailed to the parent indicating either acceptance or denial of program
services no later than the following semester.

7



High Ability Exiting Procedures
The high ability program’s identification team makes the final decisions regarding the exiting of
students from the program for educational, psychological, and personal reasons after
consultation with both the student and parent. Such decisions can be based on any or all of the
following data:
 
There are four means by which students may be removed from the HA program:
 
1. A student moving from the district will be removed from the program and copies of all
placement data will be forwarded to the student’s new district so that the transition will be
facilitated.
 
2. If a student no longer desires to be a part of the program, an exit interview will be conducted
to assess the reasons for the requested removal. Upon agreement between the student, parent,
and coordinator. Counsel will be provided to encourage reconsideration if removal is not in the
best interest of the student as determined by the Identification Committee.
 
3. The parent of a HA student may request that his/her child be withdrawn or furloughed from
the program at any time. The parent must fill out an exit request form to start this process.
Furloughs will be for a period of one year, then re-evaluated. An exit interview will be conducted
to assess the reasons for the requested removal and counsel may be provided to encourage
reconsideration. 
 
4. Children who are unsuccessful in the program may be removed after interventions have been
attempted and failed to resolve problems. The following interventions will be implemented as
appropriate:

a. Behavior issues
1. Parent meeting—The student and parent(s) will meet with the teacher,
guidance counselor, and the HA coordinator to address behavior concerns.
2. Counseling services—The student will meet with the school guidance
counselor and the HA coordinator to discuss behavior issues and to develop an
appropriate behavior plan.
3. Follow-up reports will be provided to the parent(s) and guidance counselor.
4. Behavior issues are not a reason for dismissal but should be addressed as a
special need.
5. Exit interview—An exit interview with the student (if appropriate) and parent
will be conducted to discuss removal and what must occur for the child to
re-enter the program.

 
b.    Failure to meet minimum performance standards (passing grades)

1.  Parent meeting—The student and parent(s) will meet with the teacher and
HA coordinator to discuss an intervention plan and to create a performance
contract.

-The student may be moved to a probationary status at this time is
determined by the identification staff.

2. Counseling—Services will be provided to determine if there are external
issues affecting performance that must be addressed to help the student
succeed.

-The student may be moved to a probationary status at this time is
determined by the identification staff.
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3. Removal—This will occur only if interventions are unsuccessful and services
are not beneficial for the student after a parent meeting and counseling.
4. Exit interview—This will be conducted with the student and parent(s) to
discuss results on interventions and what must occur if readmission to the
program is to be considered.

 
5. A student may also be removed from the HA program if the current standardized testing
results are not high enough for the student to remain in the program.  This decision will be
based on the overall performance of the HA program. Decisions for removal will be made on a
case-by-case basis. The identification team will review new testing information. A meeting with
the parents, classroom teacher, HA coordinator, and administrator may be called to discuss a
student’s current testing results and overall performance in the program.
 
All students who are receiving services will be monitored for progress and achievement to
ensure success in the program.
 
At any time that a parent, a teacher, the HA coordinator, or the administration thinks that a HA
student is not profiting fully from his/her educational program, a meeting for the purpose of
reviewing the student’s placement in the program may be called. The student may be placed on
a probationary status. A probationary notice will be sent home to parents explaining this
process.
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High Ability Academic and

Support Services
High-Ability Program SERVICES OVERVIEW

PROGRAM SERVICES FULL DAY

K Differentiation within the Classroom

Push-in services for part of the year

Focus: Project-Based Learning with the integration of higher-order thinking in reading and

math

1 Pull-out services, four times a week for 30-40 minutes

Focus: Project-Based Learning with the integration of higher-order thinking in reading and

math

2 Pull out services, four times in a week for 45 minutes math and four times in a week for 45

minutes language arts

Focus: Project-Based Learning with integration of higher-order thinking in reading and

math

3-4 The designated grade level teacher will give students identified as having high ability in

math an accelerated placement for mathematics instruction. Students identified with

having high ability in language arts or both language arts and math will receive pull-out

services by the high ability teacher four times a week for 45 min. The curriculum will focus

on project-based learning and will integrate higher-order thinking in reading.

5 Students Identified with having high ability in math will receive differentiation within the

classroom. Students identified with having high ability in language arts or both language

arts and math will receive pull-out services by the high ability teacher four times a week for

45 min. The curriculum will focus on project-based learning and will integrate higher-order

thinking in reading.

6-8 Students identified as having high ability in math, language arts, or both are placed in the

appropriate math and/or language arts class. Students will be challenged in the class

according to their individual needs. In grade 8, students may be placed in high school-level

courses, depending on their individual needs.

9-12 Students identified as having high ability in math, language arts, or both will be paired by

cluster groupings in the appropriate math or language arts class based on the appropriate

curriculum. Classes include AP and Dual-Credit courses available to students through Ivy

Tech and Purdue University-Fort Wayne.
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High Ability Planning
Teams

Broad-Based Planning Committee-
Krista Jauregui, HS English Teacher, parent
Megan Workinger, High School Guidance Counselor
Aaron McClure, HS Science Teacher
Katie Isch, High School and Middle School Principal
Graham McAllister, High School and Middle School Vice Principal
Mary McCullough, Elementary School Principal
Joel Mahaffey, Superintendent
Heather Frank, School Board Member
Shannon Dines, High Ability Coordinator

This committee will meet 1-2 times per school year to guide the high ability program.
The committee will review the program to make sure it is following the guidelines in this
handbook. They will also listen to requests from parents, the coordinator,
administrators, and other individuals who have questions or concerns about the
program and how it is being implemented.
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High Ability Qualification Letter
Dear Parent(s)/Guardian(s),

This letter is to inform you that your child,________________________, is being invited into the High
Ability Program at Adams Central. He/she is eligible in the following areas:

Reading: ______    Math:__________

The designation is being given based on the following assessments:

Norm Referenced Ability Test: Cognitive Abilities Test (CogAT) _____

Norm Referenced Achievement Test: NWEA _____

Other:___________________________________________________

Our Broad-based Planning Committee and High Ability Identification Team, which includes teachers,
specialists, parents, and administrators, intend to support your student with a program appropriate to
his/her rate and level of learning. This does not mean that your child will receive extra homework, but it
does mean that he/she will be supported and encouraged by our staff to be involved in regular classroom
curriculum at an accelerated pace or at a higher cognitive performance level.

All students will be re-evaluated for HA services at the end of every grade. Previously identified high ability
students will remain in the program unless removal is of best interest to the child. These removal
procedures are outlined in the high ability handbook.

If you wish to decline high ability services for your child, please call the school and talk to the building
principal or high ability coordinator. If you have additional questions about this process, please contact
Shannon Dines, high ability coordinator, at 692-6629, or diness@accs.k12.in.us.

Sincerely,

__________________________                _________________________________
Principal HA Coordinator

(Notice: Parents have the right to refuse HA services or file a complaint regarding HA services at any time.)
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Adams Central Community Schools

Appeal of Placement Decision Form

Child's Name _________________________________________________

Current Grade __________

Parent/Guardian Name ______________________________________________

Address _______________________________________________

Home Phone ________________ Work Phone _________________

I wish to appeal the placement decision made regarding my child for the following
reasons:

Signed ______________________________________________Date ________________

Please return this form to the High Ability Coordinator.
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Adams Central Community Schools

Teacher Narrative

Classroom Teacher's Observations
(to be completed by the student’s classroom teacher(s)

Student Name: ____________________   Teacher Name:________________________

In the space provided below, share your insights on the academic ability student:

Provide all appropriate and relevant student performance data requested below. Then
complete the back of this page. Please turn this paper back to the high-ability coordinator.

Quarterly Math Percent/Grades
Quarter 1 _______ Quarter 3 _______
Quarter 2 _______ Quarter 4 _______
Has student received any failing quarter
grades in this subject area? ____

Quarterly English/LA Percent/Grades
Quarter 1 _______ Quarter 3 _______
Quarter 2 _______ Quarter 4 _______
Has student received any failing quarter
grades in this subject area? ____

(Elementary Only) Current Benchmarking

Reading__________ Math__________
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(for Appeals/Identification Committee only)

Date Received _______________
Action Taken:   Accept       Deny

Notification Letter Sent _______________

Adams Central Community Schools

Teacher Rating Scale:
Student’s Name____________________________________________________________
Please check the appropriate boxes that describe this student.

CHARACTERISTICS AND BEHAVIORS OF HIGH ABILITY LEARNERS
Common

Characteristics
Positive Classroom

Behaviors
Negative Classroom

Behaviors
Learns more rapidly; retains
information more easily and
longer

More curious, has a strong need
to know

Independent thinker. Has a
questions attitude

Superior abstract thinking ability

Senses discrepancies

Intellectually playful

Intense or more sophisticated
interests

Wide range of interests

Superior and divergent
communications ability

□ Masters basic skills easily
□ Early reader
□ Precocious in mathematics
□ Unusual academic

achievement

□ Has large stores of
information

□ Prefers complexity

□ Is self-confident
□ Expresses original opinions
□ Is good at independent

projects

□ Is willing to consider unusual
ideas

□ Shows skill in problem solving

□ Is interested in current issues
□ Is concerned with fairness,

justice, “real” problems

□ Is good risk taker (in areas of
strength)

□ Appreciates plays on words
□ Has a sophisticated sense of

humor

□ Shows high motivation/long
attention span in interest area

□ Has complex
ideas/information in unusual
areas

□ Easily motivated in new areas
□ Has many hobbies
□ Is involved in many activities

□ Has a large vocabulary and
accurate usage

□ Explores various means of
expression: cartoons, drama

□ Becomes bored
□ Resists rote or repetitive tasks
□ Disrupts class when work is

finished

□ Asks many questions
□ Gets “off topic” frequently

□ Is rebellious, challenges
authority

□ Resists conformity to social
norms

□ Resists conventional
approaches/answers

□ Presents arguments almost too
well

□ Is a perfectionist
□ Is critical of own and others’

ideas

□ Interrupts with “humorous”
distractions

□ Gets carried away with jokes

□ May suffer from peer isolation
□ Is a day dreamer
□ Resists interruption when

involved in interest area

□ Leaves projects unfinished
□ Overextends him/herself

□ May be perceived as a
“show-off” by peers and adults

Adams Central Community Schools
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High Ability Intervention Form

Student’s Name: ______________________Teacher: ___________________________

Grade: __________

Conference Date #1: ___________________________

Conference Date #2: ___________________________

A student’s admission as well as his or her continued participation in the corporation’s
high ability program is based on several factors. Some of those important components include
test scores, classroom performance, task commitment, participation, teacher/parent input, and
overall academic progress and benefit for the student.

High-ability programs are designed to meet the needs of high performing students.
Sometimes it becomes necessary to reevaluate a student’s success and placement within the
program. At this time, an initial conference is being scheduled to discuss your child's progress in
the program.

At the initial conference, a formal written plan will be put into place to monitor your child's
progress over the next six weeks. At the end of this intervention period, the student will be
reevaluated based on classroom performance. In the event that withdrawal is recommended, an
additional conference will be scheduled with teachers, parent(s), and the building principal.

I understand that my child's progress will be monitored over the next six weeks,
ending_______________. At that time, another conference will be scheduled to discuss his or
her progress and future academic services.

Parent’s Signature: ___________________________________________________

Teacher’s Signature: _________________________________________________

Principal's Signature: __________________________________________________

(Comments may be written on the back of this page.)
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Adams Central Community Schools

High Ability Intervention Status Action Plan

Identify academic and/or
behavioral areas where
progress is needed:

List the interventions that will be implemented
by the school to support the student's success
in the areas identified to the left

List the interventions that will be implemented
by the school to support the student's success
in the areas identified to the left

High Ability Intervention Status Progress Report

Midterm High Ability Teacher Report
In the space below, describe the extent to which progress is being made by the student toward
the concerns listed in the action plan.

List further recommendations that will assist the child in making the needed progress to be
successful within the program.

___________________        ___________________        __________________
Parent's Signature             Date           Teacher's Signature            Date          Principal's Signature        Date
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Adams Central Community Schools

High Ability Exit Request

Date ______________

Name of Student _____________________________________

Grade ________

Person initiating request
______ Student _______ Parent _______ Teacher

Reason(s) for requesting exit from program:

Please check which steps have been completed prior to this request:
_______ Phone Calls
_______ Parent-teacher conference(s)
_______ Written communication
_______ Other (specify)

Other comments or relevant information:

___________________________________        ________________________________________
Signature of Person Making Request                   Teacher/High Ability Coordinator’s Signature

________________________________      ________________________________
Principal's Signature                                                Parent/Guardian Signature
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Adams Central Community Schools

High Ability Exit Form

Name of Student __________________________________Date___________________

Grade Level:_______  Choose One Option: Exit   or    Furlough (Review in 1 year)

The high ability identification team makes the final decisions regarding exiting of the
student from the program for educational psychological, and/or personal reasons. The
decision to exit the HA program has been based on the following reasons.

Check one that applies:

□ Parent requests withdrawal from the program

□ It has been determined the student is unsuccessful in the program due to
behavioral reasons or minimum performance standards

□ Current ability testing

□ Other: ______________________________________________________

Parent/Guardian Signature: _________________________________________________

HA Coordinator: _________________________________________________________
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Adams Central Community Schools

Strategy Suggestions for Parents with High Ability Students
This information has been combined from professional readings and High Ability
workshops and conferences. The following information is a resource for parents to use
once their child has been identified as having high ability. As parents, we must
remember that they are still children, regardless of their abilities.

Things to Remember When Parenting High Ability Students:
● Keep in mind that although high ability students tend to be more mature, that does not mean

that they should be given more responsibility than same-age peers or have higher expectations.
● Keep in mind the affective characteristics and allow students to seek help for depression, stress

or other issues they are encountering from being high ability.
● Encourage students to participate in academic competitions and outside programs (scouts,

library programs, summer programs at universities, 4H, etc.).
● Encourage students to apply for college scholarships and take AP courses to save money.
● Keep an open line of communication between teachers and counselors at school regarding your

child’s progress and needs.
● Keep an open line of communication with your child to ensure they are having all of their needs

met (both academically and socially).
● Allow increasing control in areas to make decisions to foster independence and self-confidence.
● Allow choices when possible.
● Listen without offering criticism or solutions.
● Provide opportunities for community service or action (gives a sense of contribution)
● Promote social contact that is positive.
● Praise for personal values such as hard work, kindness, and responsibility
● Criticize privately
● Promote the value of challenging work and appreciation of school and learning.
● Teach good time management and organizational skills
● Be alert to conflicts experienced between high achievement and belonging to a particular group.
● Encourage positive relationships with other adults.
● Model acceptance of mistakes
● Model healthy habits
● Stand together with other parents in promoting the importance of school, work, effort,

responsibility, and kindness; regardless of marital issues, divorce, etc.

Avoid the following:
● Unrealistic expectations
● Praise for being the best, for being perfect, for being brilliant
● Control or criticism of overeating or weight
● Criticizing teachers and school in front of child
● Praising for attractiveness, appeal to the opposite gender, etc.
● Stereotyping by gender
● Criticism in front of others; comparison with other children
● “Fixing” him or her. S/he is not wrong, just different
● Rescuing from consequences or shielding from difficulties.
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Adams Central Community Schools

Website and Additional High Ability Program Information

Websites of Interest:
● Ball State Center for Gifted Studies and Talent Development- www.bsu.edu/gifted

● Hoagies Gifted and Talented Website- http://www.hoagiesgifted.org

● Indiana Association for the Gifted- www.iag-online.org

● Indiana Department of Education High Ability Resources-
https://www.doe.in.gov/highability/high-ability-resources

● Mensa- www.mensa.org

● National Association for Gifted Children- www.nagc.org

● National Research Center on the Gifted and Talented- https://gifted.uconn.edu

● Northwestern Center for Talent Development- www.ctd.northwestern.edu

● Parenting for High Potential- http://www.nagc.org/parenting-high-potential-1

● Purdue gifted Education Resource Institute- https://www.education.purdue.edu/geri/

● Supporting emotional Needs of Gifted Children- www.sengifted.org

Programs for High Ability Students:
● Gifted Education Research Institute at Purdue University-

https://www.education.purdue.edu/geri/

● The Indiana Academy- http://www.bsu.edu/academy

● Advanced Placement courses in high school- https://www.collegeboard.org

● Most local colleges and universities offer workshops and courses in the summer for high
school (and younger) students. Please contact Indiana State University, Vincennes University,
Indiana University, Ball State University, University of Evansville, Saint Mary-of-the Woods
College, and others for more information (websites are usually the best place to find further
information)
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Adams Central Community Schools
Characteristics of High Ability Students

Cognitive Characteristics
Has vocabulary advanced for age-precocious
language

Is able to identify the important characteristics
of new concepts and problems

Has an extensive and detailed memory,
particularly in area of interest

Learns information quickly

Has communication skills advanced for age
and is able to express ideas and feelings

Uses logically in arriving at common sense
answers

Asks intelligent questions Has a broad base of knowledge-a large quantity
of information

Understands abstract ideas and complex
concepts

Observes relationships and sees connections

Uses analogical thinking, problem solving, or
reasoning

Finds and solves difficult and unusual problems

Understands principles forms generalizations
and uses them in new situations

Wants to learn and is curious

Works conscientiously and has a high degree
of concentration in areas of interest

Is reflective about learning

Mathematical Characteristics
Is interested in numerical analysis Can reverse steps in the mental process
Has a good memory for storing main features
of problems and solutions

Organizes data and experiments to discover
patterns or relationships

Reasons effectively and efficiently Improvises with the math method

Solves problems intuitively using insight Is flexible in solving problems

Language Arts Characteristics
Enjoys Language/Verbal communication skills Engages in intellectual play, enjoys puns, has a

good sense of humor
Organizes ideas and sequences in preparation
for speaking and writing

Suspends judgment, entertains alternative
points of view

Is original and creative-has unique ideas in
writing or speaking

Is sensitive to social, ethical, and moral issues

Is interested in theories of causation Likes independent study and research in areas
of interest

Affective Characteristics
Heightened sensitivity Capacity for strong empathy and

compassion
Feelings are easily hurt

Heightened self-criticism Concern with death, fears,
anxieties, and depression

Have difficulty dealing with
stress

Excessively high standards Capacity for deep attachment to
people, places, and objects

Perfectionism

Self-worth tied to
achievement

Experiences of intense joy and
exuberance

Are highly competitive

Difficulty interacting socially Development of a “false self” Underachievement
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Adams Central Community Schools

Glossary of Terms

The following glossary is adapted from the Indiana Association for the Gifted (IAG)
Resource Guide for Indiana Parents and Teachers, 2nd Edition.

Accelerated Learning - Pacing students through the curriculum at a rate appropriate to
their advanced ability. Students may or may not be formally identified as high ability to
participate in some forms of accelerated learning.

Advanced Placement - Any of the classes endorsed by the College Board in which a
secondary student can earn college credit by successfully meeting criteria established
by higher education institutions on a nationally given and scored Advanced Placement
examination. Students also earn high school credit upon successful completion of the
course(s).

Differentiation - Adapting the curriculum to meet the unique needs of learners by
making modifications in complexity, depth, and pacing. It may include selecting, rather
than covering all, the curriculum areas dependent on the individual needs of students.
In Indiana Administrative Code, "Differentiated" means providing tiered levels of
services for all educational needs.

Dual/Concurrent Enrollment - Students earn credit at two levels while enrolled in one
course. While this is usually college credit and high school credit, it could also apply to
receiving high school credit for a course taken while in an earlier grade.

Early Entrance - Students begin their elementary school or college education prior to
the designated chronological age of entrance.

Enrichment - Activities that supplement the core curriculum. Such activities are
generally not specified in the curriculum and are selected by the teacher and/or
students in a given classroom

Flexible Grouping - Grouping students by ability or readiness level. Groups can be
formed and reformed to meet varied instructional purposes. Ability grouping is not
synonymous with "tracking."

Grade Skipping - Students progress through grade level instruction skipping one or
more grades.

Heterogeneous/Homogeneous Grouping - Grouping heterogeneously generally
occurs by chronological age level and without regard for the diverse needs of students,
their learning styles, or their interest. Homogeneous grouping is based on common
criteria such as the students' interests, special needs, or academic abilities.
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High Ability Student - In Indiana Code "high ability student" means a student who
performs at, or shows the potential for performing at, an outstanding level of
accomplishment in at least one (1) domain when compared to other students of the
same age, experience, or environment, and is characterized by exceptional gifts,
talents, motivation, or interests. (Indiana Code 20-36-1-3)

Nomination - A referral process for consideration of a student into a specialized
program.

Off-Grade Level Tests - A test one or more grade, or age, level(s) above the student's
actual grade placement or age used to assess a student's ability or achievement.

Program for High Ability Students - According to Indiana Administrative Code,
"Program" means educational services differentiated in depth and breadth designed to
meet the needs of one or more high ability students through activities, such as
compacting, acceleration, enrichment, problem solving, and creative thinking.
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