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Self-paced Training – How it works…….
1. Make sure you are registered at http://www.maconpiattroe.org for this 

online training.  Go to Sign Up For Professional Development on QUICK 
LINKS.

2. When you complete the training, you will receive an email that has an 
evaluation.  Fill out the evaluation and within minutes you will receive an 
email with the website to print off your Professional Learning Hours.  

3. Participants will go through the power point, viewing each slide.
4. Tasks will be in RED and they need to be completed and sent to 

prestonb@roe39.org at the end of the training when they are all 
completed. 

5. You can create a PPT with your answers on it, a word document, or copy 
the slide and answer it on another slide.  Please do not send anything in 
google docs because I cannot open them.  

6. Slides 3 will give more info on sending the task answers. 
7. Please contact me if you have any trouble with the training.  

http://www.maconpiattroe.org/
mailto:prestonb@roe39.org


Welcome to:  Phonics and Word Recognition 3-5
• This module will contain Phonics and Word Recognition information, facts, 

ideas, tasks, slide notes, and assessments. 

• Please include the number of the task when you send your responses to 
me.  Task number and title of the training.  

Example:  Title Module____________
Task 1  put answer 
Task 2 put answer SEND THEM ALL IN ONE EMAIL PLEASE. 

• Send all TASK ANSWERS AND ASSESSMENT ANSWERS TO:

prestonb@roe39.org

I AM GLAD YOU ARE HERE 

mailto:prestonb@roe39.org


Pre/Post Test for Phonics ---Module 3 Phonics  
The following statements related to the targets of this training session.  
Please indicate your comfort level with the following: 
4 = I am confident in my knowledge 
3 = I am on the right track 
2 = I am not sure I am doing it right or with the right amount of consistency
1 = I need more information in this area 
Copy the pre and post tests and send to me.  

Phonics Statements Pre Post

I understand what Phonics Instruction is and have classroom practices/resources in place 
to support my students to mastery.

I include affixes, inflections, roots, and multisyllabic words in my phonics instruction with 3-
5th grade.

I can identify students who are deficient in Phonics and can provide interventions for 
success.

From research, I know, good readers depend on their ability to recognize letters and groups 
of letters, as well as the sounds that they make, instantaneously.  Fluent recognition of 
sight words, high frequency words and word families are 84% of what we read.  

I can locate resources to assist students who need more support in the area of Phonics.



It is important to know:
Reading is the key to everything else in school……..
What is in this module has some K-5 materials.    Why?

1. We have students in 3rd grade that have not mastered Phonemic 
Awareness or Phonics.

2. We have students in 4 and 5th grades that are way behind in reading 
because they have a phonics problem.

3. We must screen poor readers as soon as possible and help them master 
skills they may have lost or not mastered in Phonemic Awareness and 
Decoding (Phonics)

4. If children are not reading on grade level by the end of 3rd grade, it will 
take timely interventions to catch them up.  

5. Many prison systems build cells of the number of students who are not 
reading on grade level at 4th grade.   They must make room because 
those students have little chance of graduating and finding jobs.  



Definitions

“Phonics is the study of the relationship 
between sounds and letters. It is an 
essential component of reading and writing 
practice and instruction in the primary 
grades.”

If not mastered, the need for intervention is 
an emergency.  

Explaining Phonics Instruction An Educator’s 
Guide, International Literacy Association, 2018



Standard Three: Phonics 

• Kindergarten a. Demonstrate basic knowledge of one-to-one letter sound 
correspondences by producing the primary or many of the most frequent sound 
for each consonant. 

• 1st Grade a. Know the spelling-sound correspondences for common 
consonant digraph. 

• 2nd Grade a. Distinguish long and short vowels when reading regularly spelled 
one syllable words. 

• 3rd Grade a. Identify and know the meaning of the most common prefixes and 
derivational suffixes. 

• 4th Grade a. Use combined knowledge of all letter sound correspondences, 
syllabication patterns, and morphology (e.g., roots and affixes) to read 
accurately unfamiliar multisyllabic words in context and out of context. 

• 5th Grade a. Use combined knowledge of all letter-sound correspondences, 
syllabication patterns, and morphology (e.g., roots and affixes) to read 
accurately unfamiliar multisyllabic words in context and out of context. 





Pay attention to the Next Slides Please.

The next slides will show how a student progresses from K-5th grade. 

Usually and hopefully, students are reading on grade level at the end of 
1st, 2nd, and 3rd grade.

If not, you will have to go back to the goals that were to be mastered 
and intervene, reteach etc., to get students where they need to be.  

Every teacher is a reading teacher.  



Grade Standard RF.K-3.3b 

Kindergarten b. Associate the long and short sounds with common spellings 
(graphemes) for the five major vowels. 

1st Grade b. Decode regularly spelled one-syllable words. 

2nd Grade b. Know spelling-sound correspondences for additional common 
vowel teams

3rd Grade b. Decode words with Latin suffixes.

4-5th and beyond Intervene if needed.  Practice these to mastery These problem 
areas need to be fixed now.  Do not wait. 

If students have not mastered K-3rd grade standards, 
then we need to start where they are and build. 



Grade Standard RF.K-3.3c
Kindergarten c. Read common high-frequency words by sight (e.g., the, 

of, to, you, etc..). 

1st Grade c. Know final –e and common vowel team conventions for 
representing long vowel sounds

2nd Grade c. Decode regularly spelled two-syllable words with long 
vowels. 

3rd Grade c. Decode multi-syllable words. 

4th -7th Intervene if needed.  Practice these to mastery

If students have not mastered K-3rd grade standards, 
then we need to start where they are and build. 



Grade Standard RF.K-2.3d

Kindergarten d. Distinguish between similarly spelled 
words by identifying the sounds of the 
letters that differ. 

1st Grade d. Use knowledge that every syllable must 
have a vowel sound to determine the 
number of syllables in a printed word. 

2nd Grade d. Decode words with common prefixes and 
suffixes. 

3rd -7th Intervene if needed.  Practice to mastery 

If students have not mastered K-3rd grade standards, 
then we need to start where they are and build. 



Grade Standard RF. K-2.3e

Kindergarten e. Get students ready for word study.  Read Alouds
decode names for practice

1st Grade e. Decode two syllable words following basic patterns by 
breaking the words into syllables. 

2nd Grade e. Identify words with inconsistent but common 
spelling-sound correspondences. 

3rd -7th May need to intervene on these.   



• 3rd -5th Intervene if needed.  Practice to Mastery 

Grade Standard RF.1-2.3f

1st Grade f. Read words with inflectional 
endings. 

2nd Grade f. Recognize and read grade 
appropriate, irregularly spelled 
words. 

3rd -5th Intervene if needed.  Practice to 
Mastery 



The key element in the success of explicit phonics instruction is the provision of multiple 
opportunities to read decodable words (that is, words containing previously taught sound-
spellings) in context (Stahl, Osborn, and Pearson, 1992; Juel and Roper-Schneider, 1985; 
Adams, 1990) and ample modeling of the application of these skills to real reading. Time 
must be allotted for students to practice the phonics learned in context. 

How Am I and My School Doing? 
 Instructional Materials are closely aligned. 
 There are ample practice materials for students who need more. 
 There are ample assessments that help determine mastery/deficiencies of skills. 
 The schedule allows for students to receive instruction and practice in skills they have not mastered. 
 The environment created for each student allows for learning. 
 We collaborate as a team of teachers to plan what works best for each student. 

(All teachers who work with a student must regularly collaborate and 
adjust instruction/materials as needed.) 



Heather 

• “As part of an overall reading assessment, I gave Heather a task involving removing a phoneme 
from a spoken word. For example, I had Heather say meat and then repeat it without saying the 
/m/ sound (eat). When Heather said chicken after some hesitation, I was taken aback. When I had 
her say coat with the /k/ sound, she said jacket. Looking over the tasks we did together, it 
appeared that she viewed words only in terms of their meaning. For her, a little less than meat 
was chicken, a little less than coat was jacket. 

• For most communication, focusing on meaning is necessary. But for learning to read, especially 
learning about sound-symbol relationships, it is desirable to view words in terms of the sounds 
they contain. Only by understanding that spoken words contain phonemes can one learn the 
relationships between letters and sounds. The alternative is learning each word as a logograph, as 
in Chinese. This is possible, up to a certain limit, but does not use the alphabetic nature of our 
language to its best advantage. 

• Heather was a bright child, and this was her only difficulty, but she was having specific difficulties 
learning to decode. Other children like Heather, or children with more complex difficulties, are 
going to have similar problems. We worked for a short period of time on teaching her to reflect 
on sounds in spoken words, and, with about 6 weeks of instruction, she took off and became an 
excellent reader. The moral is that phonemic awareness is easily taught, but absence of it leads to 
reading difficulties.” 

• Retrieved from Stahl, S.A. (1993). Saying the “p” word: Nine guidelines for exemplary phonics 
instruction. The Reading Teacher; 45, 621. 

TASK Two- WHAT IS THE MORAL OF HEATHER’S STORY?   Please send to me.

TASK Two   Read the “Heather scenario.”



The 
Importance of  
Foundational 
Skills

The ultimate goal:  
90% of students reading on grade level by 3rd grade.

This series is designed for teachers who want information on the 
foundational skills and how full implementation of these standards can assist 
our schools in 90% of our students reading on grade level by 3rd grade.  What 
we know from research is that students who do not reach proficiency levels 
on the first exposures to the foundations of reading will need MORE 
exposures and experiences. Otherwise, they risk becoming the students 
who are reading five (or more) years below grade level in high school – the 
ones who rarely graduate.   (Hernandez, 2001)



Why It Matters
At the National Institute of Child Health and Human 
Development, the director states
“We have learned that for 90% to 95% of poor 
readers, prevention and early intervention 
programs... can increase reading skills to average 
reading levels. We have also learned that if we delay 
intervention until nine years of  age, approximately 
75% of the children will continue to have
difficulties learning to read  throughout high school.”          

We catch poor readers before they fall…

Robert Slavin, Johns Hopkins University



Factors in Building Reading Ability

1. Parents who serve as their children’s first teachers; WHAT ARE WE DOING TO HELP 
PARENTS UNDERSTAND AND SUPPORT THEIR CHILDREN?

2. Access to high-quality preschool; HOW MANY STUDENTS HAVE ACCESS TO 
PRESCHOOL?

3. Kindergarten programs that help children catch up if they missed out on preschool; 
and WHAT INTERVENTIONS ARE IN PLACE “TO CATCH THESE STUDENTS UP?”

4. Skilled instruction in the first through third grades

• Learning to read is a complex matter that begins long before a child starts school. In 
fact, researchers now know that the foundation for reading lies in the oral language 
children are exposed to and develop in the first three years of life (Hart & Risley, 1995). 
Researcher Judith Carroll sets out a “road map” for developing grade-level reading, 
beginning with the first words babies hear and speak. Carroll lists four factors in 
building reading ability. They are above. While all factors are important, educators 
only have control over the last two factors.  

• Even though we target K-5 educators in this training, we know that many of our 4th -7th

grade students do not have the foundational skills of even the 3rd grade standards.



Offering Students Strong Roots

Print Concepts

Phonological Awareness
Phonics

Fluency
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A safe learning environment.



Instruction Matters in a Safe Environment

Understanding the Brain and the Impact on Instruction
Understanding the Brain and the Impact on Instruction: 

• In many classrooms, children who do not learn required material in a specific 

amount of time are considered to have a deficit, that is something is wrong with 

their brains. 
• Research has shown that the brain is highly plastic and capable of reorganizing and 

rebuilding itself.

• Furthermore, the evidence strongly suggests that the earlier children are provided help, the 
quicker they will catch up to their peers and learn from regular classroom instruction. (Clay, 
1991, 2002). But this can only occur when children are working in nonthreatening, 
emotionally supportive environments with teachers who have high expectations that the 
children will learn and that they can teach them (Levine 2002). 

• Making sure Social and Emotional Learning is paired with instructional 
endeavor. 



All future reading depends on recognizing 

letters, letter combinations, and the 

sounds they represent instantaneously.

Students’ ability to read and write depends on their 
ability to recognize letters and groups of letters, as well 
as the sounds that they make, instantaneously.  This is 
one of the biggest predictors of young children’s ability 
to read with proficiency later in life.  



“The purpose of phonics instruction is NOT that children learn to sound 
out words.  The purpose is that they learn to recognize words quickly 
and automatically, so that they can turn their attention to 
comprehension of the text. If children are devoting too much energy 
sounding out words, they will not be able to direct enough of their 
attention  to comprehension.”                                                                        

(Samuels, 1988)

If all that happens is sounding out words with no comprehension, then 
we are doing a disservice to our students.



TASK Three:  What Research Says: 
https://www.literacyworldwide.org/docs/default-
source/where-we-stand/ila-meeting-challenges-early-
literacy-phonics-instruction.pdf
Click on this website.  Go to page 5. Reading Connected 
Text. Read to the end.  

There are 10 common causes of Phonics Instruction 
Failure.
1. Identify the ones your school is failing in.  
2. How can you, after taking this module, change the 

sequence and Instruction of phonics in your school.  
Please be specific.  

https://www.literacyworldwide.org/docs/default-source/where-we-stand/ila-meeting-challenges-early-literacy-phonics-instruction.pdf


Where Do We Start?



For example, initial instruction in letter-sound correspondences might be 
ordered as follows:

1. Consonants representing the most common sounds and vowels representing 
short sounds

2. Consonant digraphs
3. Two-letter consonant blends
4. Three-letter consonant blends and digraph blends
5. Welded sounds (e.g., all, ing, ink)
6. Single vowels or vowel-consonant-e patterns representing long sounds
7. R-controlled vowels
8. Vowel digraphs
9. Consonant-le patterns
10. -sion/-tion endings
https://illinois.pbslearningmedia.org/subjects/english-language-arts-and-
literacy/reading-foundational-skills/phonics-and-word-recognition/ Has 
interactive activities.

https://illinois.pbslearningmedia.org/subjects/english-language-arts-and-literacy/reading-foundational-skills/phonics-and-word-recognition/


Names Test –PHONICS TEST          Preparing the Test
Type or print the 25 names on a sheet of paper and make a copy to serve as an answer sheet. 
If you have students who might be overwhelmed by the size of the list, write each name on a note card.

Administering the Test
Administer the test to one student at a time.  Explain to the student that he is to pretend to be a teacher
and read the list of names as if he’s taking attendance. Pointing out that you will not help with any names, 

have the student read the entire list. Write a check mark on the answer sheet for each name he reads correctly. 
Count first and last names separately. (Count a word correct if all the syllables are pronounced correctly. 
It doesn’t matter where the child places the accent.) Write phonetic spellings for the names misread.

Scoring the Test
Count words where the vowel sound depends on which syllable the conso-nant is placed with 
(for example, Ho/mer or Hom/er) correct for either pro-nunciation. Total the number of names read correctly.  
Analyze the mispronounced names, looking for patterns that might give you information about the 
student’s decoding strengths and weaknesses. The average second grader scores 23 correct out of 50



TASK Four:  One video and two articles.  

1. Read the two articles.  

2. After looking at the articles, tell me how these could impact your 
phonics and word recognition lessons in 3-5th grades.  Send answer to 
me by email.   

https://www.readingrockets.org/article/root-words-roots-and-affixes

What will be mastered at grades 3, 4, and 5?

http://d3tt741pwxqwm0.cloudfront.net/Nashville-TN-PBS/phonics-
word-recognition-5/files/Phonics&Word_Recognition-
Grade_5_Common_Core_Standards_and_Best_Practices.pdf 5th gr

This article has six spelling syllables and how to break words into 
syllables.  

28

https://www.readingrockets.org/article/root-words-roots-and-affixes
http://d3tt741pwxqwm0.cloudfront.net/Nashville-TN-PBS/phonics-word-recognition-5/files/Phonics&Word_Recognition-Grade_5_Common_Core_Standards_and_Best_Practices.pdf


Instruction Matters

Four Principles of Effective Intervention

1. Begin instruction at the level students need it most. 

2.  Assess, assess, assess.

3.  Select the appropriate literature for 
instructional and independent uses. 

4.  Maintain consistency.
Blevins, 2017



Instruction 
Matters

Review :  Scope & Sequence Example

• Initial consonants (m, n, t, s, p)

• Short vowel and consonant combinations (-at, -in, -ot)

• Blends (bl, dr, st)

• Digraphs (th, sh, ph)

• Long vowels (eat, oat)

• Final e (-ake, -ute, -ime)

• Variant vowels and dipthongs (-oi, -ou)

• Silent letters and inflectional endings (kn, wr, gn, -es, -s)

(Blevins, 1998)



Instruction Matters-TASK FIVE

1. Begin instruction at the level students need it most.

100-95% Independent level 

94-90%   Instructional Level 

Below that is Frustration Level 

Task Five Question:  
Which level do you let children read

by themselves and do running records on? 



Instruction Matters

Intervention Tips:

• Begin your intervention right away.
• Teach only one skill at a time and teach it until it is 

over-learned.
• Adjust the pace at which you introduce skills.  Allow 

students time to master each skill before moving on.
• Continually review and reinforce learning.
• Continually apply the learning to real reading and 

writing. Reading in context is critical.



Instruction Matters
Task Six . Select the appropriate literature for 

instructional and independent uses. 
The chart below can help you figure 
out leveled books in your book room. 

https://www.readinga-
z.com/updates/raz_correlation
_chart.pdf

TASK Six  -Look at the correlation chart.  Send me a picture or identify
that you have seen the chart.   

https://www.readinga-z.com/updates/raz_correlation_chart.pdf


Instruction
Matters

Read Alouds



Instruction Matters
with books on Social Emotional Learning  



Materials Matter



Materials Matter Task Seven
Look at the websites below and pick one you like and tell me about it.   

Planning a lesson in any content must be explicitly planned.
Materials must be gathered and the teacher must know that students will be 
successful using them.
Reading teachers could gather and come up with a common checklist of 
materials they have to share.  
Leveled Book Rooms should be organized and a check out system should be 
incorporated. 
http://literacylovinggals.blogspot.com/2014/08/project-organization-for-
guided-reading.html
https://www.capstonepub.com/teachers/bookrooms
https://the-room-mom.com/2019/06/17/create-a-school-book-room/
These sites will help in book rooms and materials –if  you already have a 
bookroom library, tell me about yours.  

http://literacylovinggals.blogspot.com/2014/08/project-organization-for-guided-reading.html
https://www.capstonepub.com/teachers/bookrooms
https://the-room-mom.com/2019/06/17/create-a-school-book-room/


Time Matters Effective Schools… 

1. Carve out literacy time in the school day.
2. Keep the time sacred or  “uninterrupted”.
3. Provide early intervention for students who struggle (Tier 2 & Tier 3).

90 Min Block is Recommended 
K-5 should implement reading from 
all content  areas in this block of time.  



Assessment Assessments 
should mirror 

the instruction.



Assessment

“Assessment of phonics skills must be done over an extended period of 
time to ensure mastery. Weekly assessments focusing on one skill often 
give ‘false positives.’   That is, they show movement towards meaning, 
but not mastery.  If the skills isn’t worked on for subsequent weeks, 
learning can decay.  Cumulative assessments help you determine which 
skills have truly been mastered.  All skills should be evaluated based on 
two factors: accuracy and speed.”

Wiley Blevins



Instruction Matters

Assess, assess, assess.

Each school district
has screening, progress
monitoring, and Intervention
tools.  Use them.  
Use your Reading Specialist and
Speech Therapist too. 



Assessment

http://www.fldoe.org/core/filep
arse.php/16294/urlt/TypesReadi
ngTests.pdf

Click on this for a better view  It 
might show up in your word or  
internet explorer.  

http://www.fldoe.org/core/fileparse.php/16294/urlt/TypesReadingTests.pdf


Task Seven Assessments you might need 

• https://wps.ablongman.com/wps/media/objects/2688/2753469/Richek_AppD.pdf free 
reading assessments with passages

Running Record 

• https://www.readinga-z.com/newfiles/levels/runrecord/runrec.html

• https://www.readinga-z.com/helpful-tools/about-running-records/marking-a-running-
record/

• https://www.louisianabelieves.com/docs/default-source/louisiana-teacher-leaders/fi4-
handout-assessment-data-collection-rti-running-record-info.pdf

TASK Seven –Look at How to Take a Running Record.  Two sites are above to look at.   
Have you given one?  If you have not, tell me how a running record could inform your 
next lesson in phonics and how you might group students for instruction?

https://wps.ablongman.com/wps/media/objects/2688/2753469/Richek_AppD.pdf
https://www.readinga-z.com/newfiles/levels/runrecord/runrec.html
https://www.readinga-z.com/helpful-tools/about-running-records/marking-a-running-record/
https://www.louisianabelieves.com/docs/default-source/louisiana-teacher-leaders/fi4-handout-assessment-data-collection-rti-running-record-info.pdf


3.  Make a separate list for each week of instruction.             
This list should include the words from the current 
week and the previous five weeks.  
4. Assess six to eight students each week.  

 one-one-one
monitor both accuracy and rate (you can cycle 
through your entire class in a month, yet not tax   
your time on any given day in a week)

1. Select three or four words from each week of instruction to create your 
cumulative word list.

2. Choose words that are less common to avoid sight word issues. (vat instead 
of cat).  Nonsense words can be used IF students are comfortable with 
reading them.  Nonsense words are just syllables of words.  

Sample Cumulative Phonics Assessment



Assessment
Quick Phonics Assessments
1. Comprehensive Phonics Survey 

https://resources.corwin.com/sites/default/files/Comprehensive%20Ph
onics%20Survey.pdf

2. The San Diego Quick Assessment

https://readingsimplified.com/wp-content/uploads/2017/08/San-Diego-
Quick-Assessment.pdf

3.   TOWRE (Test of Word Reading Efficiency  We have this at ROE 

4.  The Sight-Word Proficiency and Automaticity Assessment 
https://www.reallygreatreading.com/rgrdownloads/really_great_reading_s
ight_word_surveys_RGRSWS021319.pdf

Sight words, high frequency words, and word families are 84% of what we 
read.  It is important stuff.  

https://resources.corwin.com/sites/default/files/Comprehensive%20Phonics%20Survey.pdf
https://readingsimplified.com/wp-content/uploads/2017/08/San-Diego-Quick-Assessment.pdf
https://www.reallygreatreading.com/rgrdownloads/really_great_reading_sight_word_surveys_RGRSWS021319.pdf


TASK Eight   

• https://www.youtube.com/watch?v=jPtEGt-g9Qg 2 min. video 

After watching the video, how could these different stages of spelling 
inform your instruction for phonics? 
1. Researchers have done lots in the area of spelling.  There are 5 stages of 

spelling. 

2. These stages can tell a teacher where a student is in phonics by the way 
they spell words.  

3. This can be helpful if you use writing as an indicator of phonics problems.  

https://www.youtube.com/watch?v=jPtEGt-g9Qg


http://timrasinski.com/presentations/fry_600_
instant_phrases.pdf Please look at this site 
and use it for phonics and fluency.  

Sometimes phrases are easier for older 
students to grasp than single words.    We 
read in phrases, not single words if we want 
fluent reading.
We, also, read with prosody.  We use 
expression and  look at punctuation to
help us understand the text. 

http://timrasinski.com/presentations/fry_600_instant_phrases.pdf


Fry Readability Chart 

https://www.d57.org/downloads/frys_sight_word_phrases.pdf Find the phrases at this website 

https://www.d57.org/downloads/frys_sight_word_phrases.pdf


Student Center 
Activities

https://fcrr.org/student-center-activities/fourth-
and-fifth-grade
Grade levels 4-5  Pick accordingly.  These would also make some active learning 

stations in your classroom. 

https://fcrr.org/student-center-activities/fourth-and-fifth-grade


Educator 
Resources

Chapter 3



Educator Resource

http://www.trelease-on-reading.com/brochures.html

http://www.criticalreading.com/

http://www.trelease-on-reading.com/brochures.html
http://www.criticalreading.com/


More Resources 

• https://commoncore.tcoe.org/content/public/doc/tcoe_bookmarks_
grade_3.pdf 50 pages of standards and how to break them down for 
3rd grade 

• https://www.education.com/activity/word-patterns/ lots of ideas for 
phonics instruction and activities 

• https://jenniferfindley.com/decoding-strategies-and-prompts/ Good 
ideas you can replicate

•

https://commoncore.tcoe.org/content/public/doc/tcoe_bookmarks_grade_3.pdf
https://www.education.com/activity/word-patterns/
https://jenniferfindley.com/decoding-strategies-and-prompts/


Common Core Appendices A, B, and C

http://www.corestandards.org/ELA-Literacy/ Pull this up and go to the 
right side and scroll down to Appendices A-C

• Appendix A has everything about the Foundational Parts of Reading.  
Even the breakdown of teaching letters and words.

• Appendix B has everything you need to know about Text Complexity, 
Quality, and Range.  It is has text exemplars that you can follow.

• Appendix C has writing K-HS.  They are all annotated and have specific 
vocabulary they use in annotating the student essays.  This is very 
helpful so that common writing vocabulary can exist in all grade 
levels.  This is the way AIR writing will be scored.  

http://www.corestandards.org/ELA-Literacy/


This is goodbye for now.  Module 3 is done

Make sure you turn in all of the answers to your Tasks and Assessment.  

Please make sure you complete the post assessment too.

It has been a pleasure working with you.  

You will receive an email with a evaluation sheet to fill out and then 
you will receive a website to print off your Learning CPDU’s.  
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