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Self-paced Training —How it works......

1. Make sure you register at Macon Piatt ROE: https://www.maconpiattroe.org/ Click on the
Sign up for PD Blue button, and fill out registration.

2. When you complete the training you will receive an email from me with feedback on your
tasks. | will mark you as completed and an evaluation will come to your email. Fill out
the evaluation and within minutes you should get an email with the website to print off
your hours. 4 hours for this training

3. Participants will go through the power point, viewing each slide and videos. Deadline is
November 15, 2022

4. Tasks will be in RED and they need to be completed and sent to me. Pre/Post Test, too.
Please send when training is completed.

5. Slides 3 is an example of how to send the tasks.
6. Please contact me if you are having any trouble with the training. prestonb@roe39.org

Put your answers in a WORD or PPT document and when you complete the entire training,
send them to me as one document. | cannot open Google or One Drive here at the office.
Thank you.



https://www.maconpiattroe.org/
mailto:prestonb@roe39.org

Example for task submission to me by
email:

Your Name and Email: Barbara Preston
prestonb@roe39.org

Title of Training: Centers/Work Stations
Task One- answer

Task Two- answer --etc.,

Send all completed tasks in one document or you
can copy the task slide, answer it, and send it into
a power point. Word document can be used too.



mailto:prestonb@roe39.org

TASK ONE - PLEASE TAKE THIS TEST NOW AND AT THE END OF TRAINING
Send with your answers when you complete the training.

Pre/Post Test for Centers --

The following statements related to the targets of this training session.
Please indicate your comfort level with the following:

4 =1 am confident in my knowledge

3 =lam on the right track

2 =1 am not sure | am doing it right or with the right amount of consistency
1 =1 need more information in this area

Copy the pre and post tests and send to me.

Center/Work Stations Statements

1. I understand that centers can be implemented all year round and in any content area in any grade level.

2. | can identify the reading levels of all my students in order to provide content at their Instructional Level so that ALL
students will be able to comprehend material inside a leveled center. | know this is important for differentiation.

3. I know how to analyze data and provide flexible grouping with content students need to master using centers..

4. | Recognize that in my classroom | have all types of unique learners that need support while learning new content and
mastering content for the next year. | can assess and provide differentiation in either content, process, product, or
learning environment so ALL students will have the opportunity to be successful. Centers can be a useful activity for
assessment and mastery, too.

5. | can locate resources to support me in my efforts.



Stations or Centers
m are motivating and
B cood for the brain.

g i They have to be
1 planned and have a
, purpose.




Ask yourself these things first..
BEGIN THERE ....

1. What are you responsible for teaching?
Common Core Standards
District curriculum
Units
Themes
SEL
Mastery End Goals

2. What skills or concepts do students have to
master at your grade level or content area?




Task Two READING CENTERS might be
needed at all grade levels.

Phonemic Awareness- Do it with no letters

Phonics -Sounds and Letters together

Fluency and Accuracy-Reading orally and silently
Vocabulary- listening, oral, spoken, written
Comprehension-The goal of all components of Reading.

Intervention centers for all non-readers below. Some students will never
be good readers, so look toward accommodations or modifications for
them.

Please look at these websites for strategies.

https:/www.understood.org/en/articles/common-classroom-
accommodations-and-modifications

https:/ www.commonsense.org/education/top-picks/ela-tools-
aligned-to-common-core-standards Lots of resources here
https://www.texasldcenter.org/lesson-plans Many lesson plans for struggling
students that can become a center —

Take a look at these sites and tell me what you found there. Is there anything
specifically you can use for your students? Give me 3 examples.



https://www.understood.org/en/articles/common-classroom-accommodations-and-modifications
https://www.commonsense.org/education/top-picks/ela-tools-aligned-to-common-core-standards
https://www.texasldcenter.org/lesson-plans

Why Workstations????

Data will decide what centers are needed and what levels

T

.
.
.
.
.

ney differentiate for all learners
ney give authentic practice for concepts learned
ney allow a teacher time to work with small groups

ney are meaningful, aligned to classroom learning
ney are teacher directed

ney allow students interaction and hands on

Stations can provide time for practice, preview,
review, collaboration, choice work time, and small
group or individual teacher time.




Workstations must be...

Explicitly taught and modeled
Set up for accountability
Set up with a purpose

Set up for accessibility for all students
Set up to be interactive

Set up so the teacher can easily change out
pieces for novelty

Aligned to what is being taught or reviewed.




Tip #1. Set procedures and expectations

Resource/Adapted https://ditchthattextbook.com/learning-stations-in-middle-school/
Twitter at @Mr JamesHunt hyperlink above shows all of these examples.
Just remember, these tips are good for all age groups.

This may seem like a no-brainer, but clear expectations should be set,
modeled, and practiced before implementing stations in the
classroom. When students reach middle school, they crave the same
autonomy that teachers do. Have them help you set up the
expectations that must be followed during stations! This will help
develop a more meaningful approach to implementing stations in the
classroom.

 What should we do if we are stuck on a problem or question?

 How should we rotate through our stations? Should we wait for a
timer or move on to the next station as each individual is ready?

e How should we treat each other and the materials used in the
classroom?

 What should we do if we finish a station early?

All of these are examples of how to set meaningful boundaries the
class must follow during stations to make sure you are getting the
most impact out of your time.
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https://ditchthattextbook.com/learning-stations-in-middle-school/
https://twitter.com/mr_jameshunt

Tip #2: Give clear activity instructions

https://ditchthattextbook.com/learning-stations-in-middle-school/
Twitter at @Mr JamesHunt

Spend time explaining activity instructions for each
station. Your students aren’t going to remember what to
do by the 3rd, 4th, or 5th station if all of the directions
are explained at the beginning. Providing multiple
avenues for students to see and hear activity directions
will alleviate off-task behaviors at each station.

* Learners may need visual reminders. Charts, google
slides etc., to give reminders-Group names can be a fun
thing!

* Have the instructions printed out at each
station. These instructions are printed on heavy paper
or can be magnetized to paper holders for easy display
options. This keeps the, “Now what do | do?” question
at bay. Mr. Hunt has a place to order these.



https://ditchthattextbook.com/learning-stations-in-middle-school/
https://twitter.com/mr_jameshunt
https://www.amazon.com/dp/B000QOJI9E/?ref=idea_lv_dp_ov_d&tag=onamzjamesh01-20&linkCode=ic6&ascsubtag=amzn1.ideas.1QL3QKBPS9X9U

solve each tivision probiem
on the pieces. connect the
division problems with their
correct answers. Your
puzzie should form a
complete circle when
finished.

Ilea_ll through the math
article. Take notes on
your recording sheet.
Make sure each
section is filled out
completely.




Tip #3: Be over-prepared

When preparing stations, it’s important to have a
backup plan. We plan awesome lessons and activities
and students can finish quickly. With stations, students
are “on their own” with you as their guide on the
side. End station instructions with, “If you finish early,
get on until it's time to switch.” This way
their minds are constantly busy. This is so important.
What do we do when we are through?

Supplies that are easily ready......

— Store worksheets on your whiteboard using magnetic
paper holders.

— Have additional papers needed stored in a folder at that
station so they can grab what they need and get started!

— Keep all supplies needed for each station in a tub or bin
that’s easy to move and store. Keeps everyone on task.
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Tip #4: Assure smooth transitions

Transitions are a major part of stations, but can be
frustrating. Let’s tie in some open-ended question
that students can be solving while moving to the
next station.

Make sure all activities can be completed on one
page. They will carry the same paper with them
throughout the entire rotation; no papers left
behind, easy accountability. Even if nothing can be
written down in that section, make sure it’s on
there!

* How will your kids move from one activity to
another when time to switch? Timer, music,
some other sound???

S




TIP #5 from Mr. Hunt and Me

Me: Always have a teacher station so students can
work with the teacher on areas of weakness.
Actively seek less chaos

Don’t make stations more frustrating for you,
otherwise you will never want to use them again!

Know your kids.
What do they need in order to be successful?

If you try something and it doesn’t work, gather
some feedback and don’t give up!

15




Task Three —Mr. Hunt and ME Ideas

Looking at the previous 5 tips, what would be
the most important tip to use with centers in
your classroom?

Please look over slides previously viewed to
answer your question. Be specific and honest
on the areas that are needed for you to set up
successful stations or centers.
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TASK FOUR Teachers need to know...

Know their learning style
Linguistic learner
Logical learner
Spatial learner
Musical learner
Kinesthetic learner
Interpersonal learner
Intrapersonal learner
Natural learner
http://www.educationplanner.org/st
udents/self-assessments/learning-
styles-quiz.shtml Interactive

assessment for you to take or your
students.

Why would | ask you to use this
learning style assessment for you and
your students?

17


http://www.educationplanner.org/students/self-assessments/learning-styles-quiz.shtml

Need: things to explore

and think about, science
materials, manipulative,
trips to the planetarium
and science museum

ca\- Love: experimenting,
questioning, figuring o
puzzles, calculating

Love: singing, whistling,
humming, tapping feet and
hands, listening

Need: sing-along time, trips to
concerts, music playing at home -
and school, musical instruments =

L

Love: reading, writing,
telling stories, playing
word games

‘N

Love: setting goals,
meditating, dreaming, being
quiet

Need: books, tapes, writing
paper diaries, dialogues, dis
debate stories

Wi,

Love: reading, organizing, P

relating, manipulating, mediating

Need: secret places,
time alone, self
paced projects,
choices

Need: role play,
drama, movement,
things to build,
sports and physical
games, tactile
experiences, hands-
on learning

Need: friends, group games, social
gatherings, community events,
clubs, mentors/apprenticeships

Love: designing, drawing,
visualizing, doodling

Love: dancing, running,
jumping, building, touching,

Need: art, LEGOs, video, movies, slides, :
gesturing

imagination games, mazes, puzzles,
illustrated books, trips to art museums

Include some of them in your stations. ‘
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Accountability or mastery is what the teacher is going to grade or analyze.

The PRODUCT is what they turn in for feedback.

Products can be set up by the MENU LIST so that
all types of learners have a chance to complete
something they can have success with.

Products can be set up to challenge the gifted and
give extra practice for the at risk student.

Products are showing that you understand what
the center is all about and you get the gist of the
concept or problem.
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Products can be linked to learning styles.

PRODUCTS

KINESTHETIC ORAL

Demonstration  Relief Map Audio recording  Interview
Diorama Debate Radio/TV show
Display Presentation Speech
Mobile Documentary

Model Lecture

3D Model Video Commentator
Drawing

VISUAL WRITTEN

Brochure Puppet Booklet Thesaurus
Chart Timeline Critique magazine
Cross section  Power Point Summary Newspaper
Graph Essay Profile

Poster ABC Twitter

Cartoon

20



Math Differentiation Menu - Multiplication & Division Menu Examples
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| | | Swdi— | Place Value, Numbers, and Operations Choice Board
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| ek et e | o S | bt o b et o |
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Defining Space for Centers

g T :

= ﬂ\/-:\/;‘"\l ~ Consider all of these 20
NV \('j«;
Doors, tables, shelves, carrols, filing cabmets/,\(jj\

\

tubs, bags, cans, boxes, placemats, trays, “ {05 <
backpacks, hoola hoops, diaper bags, lunch
boxes, hanger pockets, pillow cases, backs of
chairs, bulletin board, chalk board, desks,
bathtubs, planters, nets, swimming bags,
trunks, chest of drawers, plastic bins, folders,
3 ring binders, etc.,




Defining Space
for Centers

Table cloths and mats can
be spread out for a
definition of space.

A yard of material that cost
$1.00 could define space
and could have something
on it that is the same
theme of the center.

Table with masking tape
taping off certain areas for
centers

Gift bags are great to save
space

Sink location For MS/HS
Window Setting up the room
Boards for groups to work
Electrical Outlets Using different
Rugs furniture

Classroom Bean bag circles
configuration Long tables

Door location Lab areas

Big Book Center-Elementary

—Use a small trash can to store them
and use the suction cup containers to
place equipment needed.

_Use an easel

_Use an old chest of drawers

_Use large pillow cases

_Use artist portfolio case

_Lay them on a rug with containers
around
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More Containers

Book bags, lunch bags, diaper bags, suitcases,
baseball card holders, umbrellas, laundry bags,
cans, plastic containers, file folders, notebooks,

Trays, project boards, boxes, tubs, baggies
Window sills, doors, chains, hanger pockets
Tent, sleeping bags, window sills

Pocket charts, cassette holders,
https://jodidurgin.com/classroomstoragecontain

ers/ Crazy container ideas here

EQUIPMENT YOU MIGHT
NEED for K-8

Pointers

Chopsticks
Flyswatters

Large silk flowers
Rulers

Old wooden spoons
Magic wands

Munch animals
Umbrellas
Toothbrushes
Halloween fingernails
Dowel rods
Highlighting tape
Chart of names
Props for drama
Magnifying glasses
Goggles

Sunglasses

Puppets

All types of containers
Buckets

Backpacks
Flashlights

Key chains

Old Chest of Drawers
Bath tubs

24



https://jodidurgin.com/classroomstoragecontainers/

Scan the Code Stations

www.mudandinkteaching.org

25




A Class Project Center

CREATE A NAME

PLATE/NAME VOICE

ACTIVITY

LittleYellowStarTeaches.com

CLASS WREATH

e

o
1
VY,

0oL

THIS ONE IS GREAT

https://www.youtube.com/wat

ch?v=eFUL4yP0Ovqgo Chat
Stations 5.31

SIXWORD MEMOIR

These can be used ANY time
of year, but at the beginning
of the year, six word
memoirs serve as a quick
and easy way to get to know
students AND see how their
writing brains work.
Narrowing down their life
story to only six words offers
powerful insight into how
they see themselves and
how they creatively and
critically approach the
writing process. Since the
station time might be too
short to fully think this out,
you might ask for a draft at
this station and revisit them
for a final revision later in
the week.

RECORDING

Learning student names is
a paramount priority when
beginning the school year,
but also something that
can be very boing for other
students to watch us
struggle through. Instead
of going through the
attendance roster every
day trying to learn names,
use a station to have
students create name
places and even record a
sound bite of their
accurate name
pronunciation! | show you
how to easily do this in this
blog post. All you’ll need
for the station is paper and
markers for the name plate
and a few chrome books
with tabs open to

Vocaroo.com. -



https://www.youtube.com/watch?v=eFUL4yP0vqo

Centers Should:

Look like students are practicing tasks
successfully. Centers are organized
and students know how they should
look like when they are working at
them and how they should look when
they are put away.

Sound like 3yiet voices talking about
books or discussing choices, lots of
reading, and manipulation o
equipment provided.

Feel like they are calm, comfortable,
and successful.

Debbie Diller -Literacy Stations
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Training For ALL Students

Train by Modeling the Station

— Take students through the directions and teacher
expectations at the center

— Rubric for reference while working
— Material use and clean up after

Authentic practice that connects to learning or
building background knowledge for a new
learning experience.

Teacher needs to take time to have a teacher
center where students can be supported in
areas of weakness.




Modeling a Center

* Circle up with students around the center.
* Explain the purpose of the center

Model Behavior

— Have students come up with the rules they deem
appropriate-Let them work with a partner.

— Let them choose what a product should look like and
then complete a rubric from mastered to not yet..

e Have 1 or 2 students demonstrate the center inside the
circle.

* QObserve station in action

 Make adjustments after the debrief circle. This circle
asks the question, “How did it go today?” Let students
voice their opinions with suggestions. Very Important
to Do

e Review Rules and the rubric often.

29




Rubric Template

Students should build their own rubrics for the products you plan for them.

Description Good Product 3 Average Product2 NotYetl

When you make a rubric with students it will depend on what the rubric will judge.
1. Ifitis a product for a center, it will depend what it the product is.
* ELA —written, spoken, or performed
* Tactile Product-Build, Restore, Rework, Create
* Could use Blooms as criteria :remembering, understanding, applying, analyzing,

evaluating, and creating
Rigor //HIEN‘

* Could use Costas Rigor
|| Third Flo-or - Creating Fuwshisle Cisnerslire Gmsgene  Judge

Predicn ET-en Sk ol e ol i Tl

Fosecanl Ifpalire Fpey The Prindciss

It will depend on what 5““&'@‘“"'?”"““" Compars Contrast Sort  Cistinguseh
Empdadn Ty I fer Tt Tel
mastery prOdUCt you Anafyre  Synfesice b Snslogles
Choose Firsl Floor - Basic Complats Cowend  Mabch Mamas  Fefins
) EH Ceseree Describs ldentily  LisE  Sebect 30
Heools e




Scheduling the Centers

Pocket Chart with Pictures- Elementary

Work Board with Stations with symbols and students
names next to the symbols-elementary or Spec. Ed.

Round pie divided into centers with clothespins names of
students attached to the part of the pie they are to go to
for their work that day —elementary

Pictures of students and Pictures of Centers- Students put
their picture on the center they want to work at-Teacher
decides how many times a student can work at each
center-Elementary

Older students may be open to choosing a center or
teacher may have sticky notes that have groups of names
on them already for each class or use them for students
who finish work quickly.

Some MS/HS teachers have areas that can be set up for
students and the sticky notes or group names can be used.




If you use more than one or two
centers a day...

R

3 ==

a3 = r
=l

=3 N a3 6 -

Green A*Pham RCl'nfe= = -
Group iy -

; Coloring
S s (e [ ijag
Group Qﬁ @ # - : S |




CREATING GROUPS
e group by need/skill
e group by interest
e group by learning styles
e group randomly

(# drawn, colored cards, puzzle
pieces, etc.)
e self-selected grouping

(students select their own groups)
e flexible grouping

(change groups as needed for any/all
of the above)

m Rotate 1 | Rotate 2 | Rotate 3 | Rotate 4
Centers

1-Red 1
2-Green 2
3-Blue 3

4-Purple 4

3 4
4 1
1 2

1-Lab

2-Video and Group Discussion
1 3-Research

4- Teacher Center
2
3
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Centers can look like these.....
them.

Need to plan for
34




Centers that are Planned

The brain needs movement
and novelty-Emotions help students remember. If they are
excited about something, they will remember it more.




Https://ditchthattextbook.com/station-rotation/ 5 min

Task Five Please watch this video. Scroll down to it and play the video

e Station Rotation. The Station
Rotation model allows students
to rotate through stations on a
fixed schedule, where at least
one of the stations is an online
learning station. ...

— Lab Rotation. ...

— Individual Rotation. ...
— Flipped Classroom. ...
— Flex. ...

— A La Carte. ...

— Enriched Virtual.

Answer these ??7?7?

1.

Could you use any
of this video in
your classroom?
What parts could
you try?

In the video, Caitlin
did something that
all of us should be
doing to set up
new centers. Can
you tell me what
she did before
making a center?
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https://ditchthattextbook.com/station-rotation/

Time and Management

r-

The clock should not run your classroom.
42 min class ( 12 min teacher time and 30
Min Center time with 2 centers)

inda Holliman Quote

Find blocks of time throughout the week
for center work.

Make centers easy to get out and put away

Use the space in your classroom
thoughtfully

Manage centers with accountability and
some freedom

37



| find it’s helpful to sketch out my stations on paper and ask myself the following questions:

 What is the objective of each station? Will students produce something?

* How much time do students need in each station? How long will they have to transition
between stations?

* What materials do they need in each station? How many devices are needed for the online
learning stations? Do they need any special programs, apps, or software?

* What will be the cue for them to transition to the next station?

Will directions be frontloaded, provided in written form at each station, or presented via mini-

video tutorial at each station? Catlin Tucker |July 20, 2015 |91
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https://catlintucker.com/author/catlintucker/
https://catlintucker.com/2015/07/20/
https://catlintucker.com/2015/07/creating-small-learning-communities-with-the-station-rotation-model/#comments

Task Six

https://ditchthattextbook.com/station-
rotation/ click on this site. It is full of great

ideas.

Go through the entire site. Write down areas
you would like to look at further.

Is there any that you think would be a good fit

for your classroom? Tell me about it, please.
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https://ditchthattextbook.com/station-rotation/

More MS and HS
Below-ldeas for ELA

Snapchat the Main Point —

*Description: After reading a text together, students work
in teams to summarize the author’s main point using
nothing but a quick sketch and 80 or fewer characters.

+Skills: Students work together on reading goals
(identifying a central idea, summarization, citing
evidence), speaking & listening goals (conversation,
reasoning, citing evidence, presenting information), and
writing goals (task/purpose/audience, production,
planning, revising and editing).

*This activity can be used in the following center(s):
Reading Together, Writer’s Craft, Speaking & Listening,
and Teacher-Led

Defragging Sentence Fragments

Description: In this activity, students match up two
sentence fragments to create one complete sentence
about the course content.

Skills: Students practice recognizing the difference
between sentence fragments and complete sentences.
They then craft complete sentences to express clear
ideas about content.

This activity can be used in the following center(s):
Grammar and Writer’s Craft




K-3 Centers
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Center for Depicting Literary Concepts David Rickert has
some wonderful ideas to use. Please look at his site.

https://davidrickert.com/blog/

Name Date
LiTeRATURE ACTIVITY CHoice BoARD

Sethntios Poass chobss B dimererd sctivity S

- oK 7 i : Draw or paint
= o A e T el
GRS e | TR Saactos o | LD N
dctionary, and it e S = ' rtate dotter
I T S o o L
‘k\:abuln?' *:dt"‘e !
s Ch. _ v l Ch. __'
R (BT |

: i ot | the X ;
g@%‘f?”"‘" R et |
mtm ! i andg ddoerds
[abel each Eroen
ra: v X Ch. _ M WL R Ch. _|
%ﬁﬁsﬁ :.w{ ey :?ﬁ:;uzﬁ;

yora o !
Ser ot | Destiides |
M Az Ch‘ — c“"" -,



https://davidrickert.com/blog/

Review Question Station —It gets kids
up and thinking. MS/HS

Do you need one more station or can’t think of
anything to do for one of these categories?

You can always double up on one of them, a
station with simple review questions.

*  To make it fun, put them on index cards face
down on a table. Then have them pick three
of them. Tell them they are not allowed to
pick cards other than the first three they
chose.

* If you get a group that’s too task oriented
and subdivide the labor., that is find, as long
as that is what the directions say. Generally,
they will be collaborating on the tasks. Make
sure that students know going in that they
should work together.

You can put numbers on the back of the index
cards and they roll a dice and pick that card. On
the other side are vocabulary words that they
need to review in math, science, etc.,. They will
have to give a student friendly definition of the
word. They get a point for every word that they
define correctly by consensus of the group at the
center.




Annotating Station and Analyze a Passage Station MS /HS

This would be with a passage that is short e Astation that gets them opening their
enough to put on a handout for them to books.
books. to analyze — something that would be too
* Have them looking for the use of specific long to give them as a handout.

literary devices or analyzing tone. «  Have them annotate the passage and
With a speech determine what The summarize what they read.

speaker is trying to accomplish or have «  This s a also great time to look at theme:

them looking for examples of ethos, pick a passage of have the students

pathos, and logos in those speeches. demonstrate how that passage illustrates

the theme of in the novel or play.

* Atother times, it might be a passage from

the novel you are reading or a part of a

content piece in science, math, history,

that is still worthy of study.
— Vocabulary
— Experimental Data
— Timelines
— Story Problem




Other Station Ideas

We don’t allow students to express
themselves creatively enough anymore, so
a creative activity is a must.

* They might write a summary of the
novel or play as a limerick.

 Have them create a gingerbread
man for a character in the novel:

— They create a recipe for the character
that includes character traits instead of
sugar and flour, complete with a recipe
for how to make it.

 Have them create diary entries of

pioneers crossing the US.

 Have them come up with ads for
chapters they read in any content.

* Create a symbol of the last problem
you had in a content area and tell
how it will help you the next time

. you approach that problem again. |

A station with a video.

Watching a film clip of a
play that you’ve read.
— Do you see
personification, theme,
tone, metaphors, creative

word choice, alliteration,
flashbacks, etc.,.?

Have the group discuss
different of a main idea of
a content they are
studying.

You also might find a video
that provides good
context that they can
perform for the class.




Magazines and Newspaper Centers for grades 5-12
TASK SEVEN

Magazine Center
Magazines are currently being used with the entire class during
reading workshop to support the reading of current informational text.

Students enjoy looking through the magazine and perusing the stories,
but prefer to have the ability to select the articles that they would like to
read and be held accountable for.

* Placing the magazines as a center activity is a win/win.

* Students will be able to select an activity based upon article interest
and a skill (determined by me) that needs to be reinforced.

* Scholastic magazines makes it really easy to differentiate by student
levels; those who need more or less support with their teacher's guide
and online resources.

* For older students, articles by Kelley Gallagher could be the reading
selection for High School. http://www.kellygallagher.org/article-of-the-
week

* David Stuart for Middle School articles.
https://davestuartjr.com/resources/article-of-the-week-aow/

Look at the articles of Gallagher and Stuart. How could you use these in

a station for your content area? Choose one and describe how it could

be used.

https://www.edutopia.org/article/10-innovative-learning-stations-get-students-reading-shelby-scoffield Good find



https://www.scholastic.com/content/dam/teachers/blogs/rhonda-stewart/migrated-files/Action-Teaching-Guide.pdf
http://www.kellygallagher.org/article-of-the-week
https://davestuartjr.com/resources/article-of-the-week-aow/
https://www.edutopia.org/article/10-innovative-learning-stations-get-students-reading-shelby-scoffield

TASK Eight Resources to Start

First two hyperlinks for K-3 teachers.

The rest are for MS and HS —Need to click at the top on PREk-12 for more ideas

https://www.internet4classrooms.com/links grades kindergarte

n 12/primary centers workstation classroom management.ht
m

https://www.internet4classrooms.com/arts.htm

https://www.internet4classrooms.com/8SocSt.htm

https://www.internet4classrooms.com/science.htm

https://www.internet4classrooms.com/math.htm

https://www.internet4classrooms.com/flang.htm

https://www.internet4classrooms.com/health.htm

https://www.internet4classrooms.com/lang.htm

https://www.internet4classrooms.com/arts.htm

Choose one link
and tell me

what you can use
from it for your
students.

Make sure you
click into an area
you are interested
in.



https://www.internet4classrooms.com/links_grades_kindergarten_12/primary_centers_workstation_classroom_management.htm
https://www.internet4classrooms.com/links_grades_kindergarten_12/primary_centers_workstation_classroom_management.htm
https://www.internet4classrooms.com/8SocSt.htm
https://www.internet4classrooms.com/science.htm
https://www.internet4classrooms.com/math.htm
https://www.internet4classrooms.com/flang.htm
https://www.internet4classrooms.com/health.htm
https://www.internet4classrooms.com/lang.htm
https://www.internet4classrooms.com/arts.htm

Workstations and CIassroom De5|gn
Areas set up for: it W

‘*Whole group
**Small group

“*Individual work

“*Material storage .
“*Seating arrangement ne || e UPN |

*Noise
s*Supplies



Examples of Workstations

Using what is already in the room in K-5
J WORD WALL

dTake a word from the word wall, put each letter of the word on an
index card. Place them inside a baggy. Then students will take an
index card out until they are all drawn. Then look at the letters and
put the letters together to form a word wall word.

[ Place a sticky note by each word they form so they do not repeat
words.

Older students- Use the vocabulary words that are on your
content word wall as a center for students who finish early.
 They could use the word and represent it in picture form.

[ They could break it apart and give meaning to its parts.
Biology Bio —Life -olgy-study of
[ They could interview the word with several questions:
* Where did you originate from?
What content are you usually found?

If | wanted to remember you, (the word), how could | do that?
Do you have a synonym?
Who are your relatives?




ne

Our Word

’ Be Considerate [Bds ng |
R IOSOINITT A T T IROCS TN I R BT T

This is an elementary word wall working with patterns within words.
All the words are in an envelope and they place them under the correct
Pattern. Take a picture of it to turn into the teacher for feedback.




What’s another word for......

This is a center to find more interesting words to use in their speech and writing.
Each one has an opening for the students to make up words or find similes

For the word on the opening or the words will be there so they can sort them.
Then this center is up for all students to use when they need a better word.

51



This has several ideas that could be used for centers. It can’t be interactive because

It is set up too high. You might have the students copy words or make new words

from the phonemes. They could give the homophones, homographs, for the tricky words.
Alphabet Arc could be used for telling where certain letters are on the alphabet. The students

could pull out a letter and say it is near the beginning or the middle, or the end. They could
also practice lower and upper case letters. 52



http://www.flickr.com/photos/glazgow/1535336904/
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This word wall could be used for writing problems in math. Students could be given some
characters and a little story and they have to rewrite it with different words from the word
wall or they could find more synonyms for the words and add them to the wall.
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http://www.flickr.com/photos/79544353@N00/22454533/

PROPERTIES OF MATERIALS

This word wall is structured to show certain
properties of materials. Students could add to
the wall materials that fit into each category.



http://www.flickr.com/photos/lindah/2284650636/

EQUIVALENT FRACTIONS

This can be set up on a floor or table for students to use. The wall
Could hold lots of words in math. Directions might ask students to pull
Five cards from B, D, and T. When they pull the cards, they need to
Work with a partner to show what they mean by drawing or a symbol.

IEYJLI‘S




> st Al il ! v 51
Y |._§' v__‘;;fi'll'i‘l”lui'! ,.:_"."""‘: ik
le gy 0 o A-xl..'— IS

-

|78 ,.,z..,,_ S | Py e Sy
nerformance)

This word wall is polysyllabic words. If these are laminated, students could draw a line to
show the syllables and take a picture of them when center time is up. They could also

show the affix or root for them and tell the meaning. -,
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MATH CENTER IDEAS
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different fractions that
represent the same
value or amount

contains @ whole number
and a fractional number

JENNIFERFINDLEY.COM
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Beach Bucket
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Isosceles
Triangle

Equilateral
Tr iang | o

At least two § All three
sides have < T
the same

All three
sides have

the same
length.

Acute
Triangle

Triangle

One angle
measures

exactly
S0°.




Ou’fThere
A valve in a

set that is
very far

away from
the other
valves

E: | EXAMPLE:
1,1,311,3%1

Identify
the
number(s)
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MassWildlife

A Pocket Guide to

5 MA Animal Tracks

L White-Tailed Deer Moose
21w QN A1/ 0" _Eifm
c 9 2if"=3 411, - 51/,
g H F H: 21" F:2/,"
I .00, o4 196,
€ 9  w.0 0. 00 4
X [ ‘A‘ o~ b0
c @ Dog 2V/," - Coyote
F—
Hz2% a2y H: l‘/ sl pot s
0 0. 4 00,
‘... 5ﬁ.‘ .“ .A.
[ ] Red Fox Gray Fox
H o F 80, o0,
°n a0 Ko
Bob Cat 2" House Cat 11/3"
\fy oy SR
S NN NN
= Otter: 3'/," Fisher: 21/,"
i .0 b.‘ ® (U
[ Y™ é
E . LY O A" A g.‘o
2 Mink: 15/3" Weasel: 1/," - 1*
Tracks Not To Scale

Tracks will show considerable variation  F: Front Track

depending u
(snow, mu

n conditions of ground
dust, sand, etc.) and

movement of animal.

H: Hind Track

T: Tail marks may be

present

SCIENCE CENTER IDEAS

F: 214" '.."O_ F: 11/,
' I
: ey,
v 1 .ﬂ'
Raccoon Striped Skunk
F: 21/ el
(=
g ' Hw H‘ &T
;‘V_i Porc upme p Beaver
S agas o H: o I Phid
» Q & -
'_' H:'S @ ‘ : T
7 - 9" Black Bear Opossum
' .. F: 2" o
' 0y #
. w 11/
Woodchuck 7 Muskrat
[ ] F: 114" R
o u e
S @
;_,.g o Showshoe Hare Cottontail Rabbit
° “ F: 115" Fa /"
= 0 -\‘ f ' o v,
% H: ’ oA’ o
;0' 21/, B H: 5/5"
o Gray bqunrrol White-Footed Mouse
Crow: \/
\ \1/Ruffed

Turkev l

Protect wildlife and its habitat:

Support the Wildlands Fund.

Division of Fisheries & Wildlife Field HQ

1 Rabbit Hill Rd.,Westboro, MA 01581
508.792.7270 » www.state.ma.us/diwele/dfw

This center could be one
where students make up
a story about an animal
using their chrome books.

Then they can make a mystery
about what animal tracks

the character in the story

was following by putting the
tracks in the story.

Lots of ideas for this one.

» Grouse: 2"
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ELA STATIONS
USE THE READING FOR THAT CONTENT AREA

PHONICS-FIGURING OUT WORDS BY THEIR SOUNDS

VOCABULARY —AFFIXES AND ROOTS
COMPREHENSION STRATEGIES-NOTETAKING STRATEGIES

FLUENCY-LEVEL OF ACCURACY WHEN READING IN THE TEXTBOOK, ARTICES, ETC.

USING THE IDEAS IN THE NEXT SLIDES TO FIT WITH YOUR CONTENT MATERIAL.

... software pl'a?fortgs existing
(_web 2.0 J . 2 >
purpose i - knowledge
R comprehension o
fluency | ! 'acquire
// ﬁ mental
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Fluency Workstation
Each child has their own folder with their ORF

score. Scores for the mid year: >cores: 507 percentil
rade 1 -40 wcpm

https://www.aimpa.org/uploaded/pdfs/Hasbrouck- Grade 2 -90 wcpm
ORF NATIONAL NORMS Full and 50ile.pdf Chart for K-8 Grade 3 -110 wcpm

» A graph for them to keep Monday through Friday
» A reading at their independent level that is already counted for

them
» A one minute egg timer
» Tape recorder to read into (so the teacher can check once a week

on their prosody etc.)

» The teacher then just checks with students once a week and

changes out the reading
» If their graphs show growth move to the next level, if not, change

out the reading at the same level.



https://www.aimpa.org/uploaded/pdfs/Hasbrouck-ORF_NATIONAL_NORMS_Full_and_50ile.pdf

NAME

FLUENCY RUBRIC Flency Tracker
NI

1 2 3 4 i SEEEEREEE
Expression and Reads in a quiet voice as | Reads in a quiet voice. | Reads with volume and | Reads with varied ) | ; 1 1 E
Volume if to get words out. The | The reading sounds expression. However, | volume and expression. B bt e
reading does not sound | natural in part of the sometimes the reader The reader sounds like ; [ | | [ |
natural like talking toa | text, but the reader does | slips into expressionless | they are talking to a m |
friend. not always sound like | reading and does not friend with their voice ) | T ™1 T 1
they are talking to a sound like they are matching the | |
friend. talking to a friend. interpretation of the _“‘ | | | | | |
[assage. » | | ’
Phrasing Reads wordsby=word in | Reads in two or three Reads with a mixture of | Reads with good ® I ™t 1
a monotone voice. word phrases, not run-ons, mid sentence | phrasing; adhering to ! | | ‘ }
adhering to punctuation, | pauses for breath, and | punctuation, stress and ” | | | ' |
stress and intonation., some choppiness. There | intonation. ) " 1 I [ " ‘| [ '
is reasonable stress and o “*" *“‘*"“*" o O I
intonation. | |
Smoothness Frequently hesitates Reads with extended Reads with occasional | Reads smoothly with ’ | i | :
while reading, sounds | pauses or hesitations, breaks in thythm, The | some breaks, but self- o | | ‘\ “ il “ [ I
out words, and repeats | The reader has many reader has difficulty corrects with difficult n ! | 1
words or phrases. The | “rough spots.” with specific words words and/ or sentence |
reader makes multiple and/or sentence structures. # \ ' \ ' \ |
attempts to read the structures. ) " 11 I [ " " [ I
same passage. Ol ,‘ ‘ T
Pace Reads slowly and Reads moderately Reads fast and slow Readsata N bt
laboriously. slowly. throughout reading. conversational pace » \ | | | L[] ] ]
throughout the reading, N “ 1 I | “ “ | " I
] NNNENRNEN
oo, ‘ 4 4—o—4 e ‘
Scores of 10 or more indicate that the student 15 making good progress in fluency, Score 5 " L 1 | || {

Scores below 10 indicate that the student needs additional instruction in fluency. L i i e e M

Rubrz medified from Tim Rasinski - Creating Fluent Readers
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https://www.mshouser.com/  https://aurorakl?2.org/

I can read fluently. I use the punctuation to help me know how to read the story, se that it sounds right and makes sense,
PUNCTUATION:
I don't pay attenticn to perieds, Sometimes I use the punctuatien, T usually pay attention to the I always pay attention to the
coemmas, exclamation peints, but I might use it the wrang way. punctuatien. I may make a mistake punctuatien. My reading sounds right
question marks, and quetation marks every once in a while. and makes sense.

when I read. My reading doesn't - C e
sound right or make sense. ! ‘#\L{ié\ﬂ
- b, o :
S Lo ! WA

’: I can read fluently. I read with expression so that it sounds interesting and makes sense.
EXPRESSION:

My reading seunds bering and I am trying te read with expression, | I read with expressien most ef the I always read with expression se it
doesn't really make sense because I | but I may read it the wreng way time. My reading sounds interesting | always sounds interesting and
don't read with expression, sometimes, maost of the time. exciting.

N -

= { [
t



https://www.mshouser.com/
https://aurorak12.org/

Instructional activities aimed at building fluency

Paired Reading: Pair students up. Have them take turns reading the
text to each other. One student read a page or paragraph and the
other gives feedback. Then the students switch roles. During this
activity, the teacher circulates throughout the room, giving
feedback as needed. Link some comprehension work to this. At the
end of each section of reading, have the students determine the
main point(s) of that section or compose a good test question
about that part of the material.

Repeated Reading: Students read aloud a portion of text (perhaps a
100-word chunk, or the first couple of paragraphs). The teacher or
another student gives feedback, and the student tries it again. This
repetition continues three times or until the student can read it
with 99% accuracy, at more than 100-150 words per minute, and
with expression that suggests successful comprehension (White, et
al., 2021). This can be combined with paired reading. Repeated
reading is especially valuable with content materials. Understanding
such texts often requires this kind of intensive rereading anyway, so
the rereading is appropriate.

https://www.readingrockets.org/blogs/shanahan-literacy/teaching-

oral-reading-fluency-older-students Good resources



https://www.readingrockets.org/blogs/shanahan-literacy/teaching-oral-reading-fluency-older-students

More Fluency Ideas with Teacher Support

Pause, Prompt, Praise: Not all students are great fluency partners.
PPP provides some support in this area. Partners and teachers are
encouraged to give students some slack if a mistake is made. Let
the student read to the end of the clause or sentence and see what
they do. Better readers try to fix the mistake. That’s the pause. But
if a student can’t remedy the error (or doesn’t notice it), then
provide a Prompt. If the mistake doesn’t make sense, then give
some feedback about meaning. If the word read doesn’t look or
sound like the word in the book, then direct the student to look
more closely. If the student can’t fix the error after one prompt,
tell them what the word is. Finally, for anything done well, provide
praise.

Recorded Readings: Students can make progress without much
individual feedback. Consider having students record oral reading
for homework. Have them read an assigned portion of text (no
more than 5-10 minutes worth). To complete the assignment
successfully, the students will likely need to practice prior to
recording. Teacher can spot check these to check on performance.
Again, it is a good idea to link to some comprehension tasks.




This is a wonderful fluency center

Chunking:

e Studies suggest that chunking can be helpful with older
students.

In this,

* the teacher initially provides text with phrasal
boundaries marked.

e Students of all ability levels tend to get a boost from
this material.

e After they have had some practice reading materials so
marked, then give them unmarked texts and have
them working in teams or individually to identify
phrasal boundaries.
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More Fluency Ideas

Being fluent in reading is the key to comprehension.

Dees s, 0 fe yld

/
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Y 2t 0 decade
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But Eric was not ordinary
was extraordingry /In Fm:,i/he
could do magic..

His full name was Eric. Peter J
Pottersind he was an ﬂrphm},

e 2 ]
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Reader’s Theater Workstation-
Any grade level

This center is not only for fluency, but for comprehension
and mastery.

The students will write and perform this on a concept
they just learned in science or social studies.

Provide: paper, markers, computer, reference books on
the subject or concept, and an example....If you have a
drama center with costumes, puppets, or other
materials, add them to this center.

Older students can take classics and perform them for
younger students. This gives them opportunity to use
speaking and listening, writing, and performing
standards.




Task Nine —Fluency and its importance

Looking at the previous slides on fluency, why
do you think a fluency station might be needed
in all classrooms?

What one idea could you use in your classroom
that can support fluent reading? All contents
need this if you have students with a deficit in
fluent reading. Choose one or two and tell me
how you will use them in your content area.
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Gold Standard PBL

Seven Essential Project
Design Elements

Sustained
Inquiry

Authenticity

Challenging
Problem or
Question

LEARNIN Al
RORNS Student

» Key Knowledge Voice &
* Understanding Choice
* Success Skills

Reflection
Critique

& Revision

Task Ten

Look at this diagram of PBL. Stations
can work like PBL Projects.

Which ones do you feel you need to
work on mastering yourself so your
students can benefit?

Which ones are missing from a
station you design?
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Elementary Stations

https://www.youtube.com/watch?v=mYhiZah8vg

E 4 min —Lots of ideas here K-3

https://www.youtu

pe.com/watch?v=PRY8tcirSDS8

2 min Lit Stations —
https://www.youtu

Linda Holliman K-3

ne.com/watch?v=-8v 0xsSiHo

7 min spelling games for a center K-3

https://www.youtu

be.com/watch?v=GXV7F1rmu

mw 9 min Math Stations for Kindergarten

https://www.youtu

be.com/watch?v=GXV7F1rmu

mw using rich math vocabulary with Primary

https://www.youtu

be.com/watch?v=Pd8 pZ2wH

08 2.28 min GO Bananas-Get up and move for

teachers
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https://www.youtube.com/watch?v=mYhiZah8vgE
https://www.youtube.com/watch?v=PRY8tcirSD8
https://www.youtube.com/watch?v=-8v_0xsSiHo
https://www.youtube.com/watch?v=GXV7F1rmumw
https://www.youtube.com/watch?v=GXV7F1rmumw
https://www.youtube.com/watch?v=Pd8_pZ2wHo8

MS/HS Stations

https://www.edutopia.org/blog/learning-centers-in-secondary-
classroom-ted-malefyt HS stations article

https://resilienteducator.com/classroom-resources/novelty-lesson-
plan-ideas/ MS Stations Interdisciplinary stations

https://learninginroom213.com/2019/12/how-to-use-learning-
stations-in-a-high-school-classroom/ Prereading stations and more

https://iexplorescience.com/how-to-science-stations/ HS Stations

https://itsnotrocketscienceclassroom.com/2021/01/ways-to-use-
stations/ HS stations

https://www.thescienceduo.com/archives/547 HS cool stuff

https://ebacademics.com/2018/07/writing-stations-for-reviewing-
a.html MS/HS writing stations

https://www.teachhub.com/teaching-
strategies/2014/09/differentiated-instruction-strategies-learning-
stations/ Differentiation and look at Tiered Assignments



https://www.edutopia.org/blog/learning-centers-in-secondary-classroom-ted-malefyt
https://resilienteducator.com/classroom-resources/novelty-lesson-plan-ideas/
https://learninginroom213.com/2019/12/how-to-use-learning-stations-in-a-high-school-classroom/
https://iexplorescience.com/how-to-science-stations/
https://itsnotrocketscienceclassroom.com/2021/01/ways-to-use-stations/
https://www.thescienceduo.com/archives/547
https://ebacademics.com/2018/07/writing-stations-for-reviewing-a.html
https://www.teachhub.com/teaching-strategies/2014/09/differentiated-instruction-strategies-learning-stations/

Task Ten

Looking at slide 58 and 59, choose two
resources you would like to try in your
classroom with your students.

Tell me how you would incorporate these into
your lessons.
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CENTERS THAT CAN BE EASILY USED ALL YEAR LONG

Compare and Contrast

This can be on a bulletin board all year. Put up the circles with string and
Add new things to compare and contrast. Students use sticky notes to
Put inside the squares and rectangles.
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|AR Writing or SAT Writing Station

AR tests ask students to complete writing tasks.
* NT Narrative Task

e LAT Literary Analysis Task

* RST Research Simulation Task

Set up centers with IAR like Writing Tasks in each
of the types above.




Extended Response Workstation
or IAR Prose Constructed Response 2-10t" gr.

Set up for one reading in your content area.
Set the ER question up like an ER on the IAR
Even use lined paper like in the test booklet
Have them infer with text based references
Have the ER rubric in the center for the students to use

— |AR Prose Constructed Responses have students respond to
more than one content.

— They must support their writing with evidence from the content.

— Content could be one text or more and/or: audio, video, poem,
graphic, photo, art work, infographic, quote, short article, etc.,.




Rubric for 3" grade Narrative Task

Example of one grade level: Prose Constructed Response
Rubric Grade More grade level rubrics on website slide 30

Marrative Task [NT)

purposeful and controlled

= demonsirates purposeful and
comtrodlled crganizaion:

rganicaton il sometimes
i=s mot conbrolled:

Construct Measured Score Paoint 3 Score Poink 2 Scora Point 1 Score Point O

The shederl resmome The= studeni resporess The shident response The shaderl resmome

= iz eflectively developed with = i dewsloped with somme & B mamdmally devwlopesd with = i undeveloped andior
narraive =lemenks and = remaires e and s few narative elements and = imappropriabe o e lask
consistently appropriate m gererally appropriaie o the limited in it=

WiriEng e Lask; =k approgriateness. (o the mdc
Written Expression
=  consistently demonsiates = demorsraies purposeful = demonsiraies ESe or no

=  useslanguage o expre=s = s lanpuage o epress ideas = useslbnguage lo express =  does nof use Enguege In
. ith cisily. ; frity. ideas with imitesd darsisy expres ileas with clarnity.
The shudenl responss bo e The suden] response (o e The shudent respons: o e The shadenl response o e

Knowledge of Language
and Conventions

proempl demonsintes full
command ol the conventions of
standard English a1 an appropialie
leve] of compledty. Therne may e
A fewe meiinor Srmors N meschEnes,
prammar, and ussgpe, bl
meaming is clear.

pramot demonsirale s wome
comemand of e mnwenlicns: of
siandard English a2t an approorionke

prompl demonsiraies Emiled
command of the comen Bons of
standard English al an appropriate
lewel of complexiy. Ther= many be
ETOrs in mechEnics, Grammar,
and e hat often impede
wurrd erstanding.

pronpl demonshales no

command ol the comvenions of

standard English. Freguent and

varied ermors in medhanos,

grammar, and usage impede
ding.




Prose Constructed Responses Gr. 3 Rubrics

Resesarch Simulation Task (RST) and Literary Analyvsis Task [(LATY)

Construct Measurn=d

Score Point 3

Scora Poink 2

Scorme Point 1

Score Point O

The =Suckenl resporrse
demorstrotes Full
comprehersion by prosiding an

demon sirates comprehensioes by
proradisg a mosdy sccurabe
ool o'

e scrpiEonsCorTrssrisan aredl by
referencing e tescs] esgelicidy.

Thee shuscienll nespeormse
cCemonstrates limired
comprehensionn =and manyg
refererce the hEsdis) eaplicaty.

The shuderl response does ol
demonsrase comprehersion of e

Thee =t arfernl e srerrse
= acdcnesces the prosmgel and

of e ope that is corrsistenilhy
appropriate 0 e ek by
wsineg clear easoming amd
redevand, bexi-based erwice o=

Thie s sl respeorse-

= acidrestes the prormed and
provide=s minimal deseloprme mt
of e topec thal is Esibed in @S
appropriateness 0 e el by
w=ireg limited resconing and
e b-oaseadl Erwiderece o

= i o derweiopes, ey s

resrryrese avith limthe or mo
awaneress of the prompt;

= demorsreles punpose ol
organicaton tha | sormertimes
i= meort conteo e

- urses Enguoeesrpe n eseress ideas
wakh Bmited dante

= = ke elopeed armadior
Imapreop riate o B tersk

Wiy
Hnowiledge of Langusges
and ComventEcns

Thie shsdent respomnse o dee
ot de oty oo B it
comumared of e coeresn Bores of
=tardad English =l an appeo prisase
lerwell ol compleccity. Thens many be
TS N mechTEnecs, GraSrmeTarn,
and =ape et ofen impede
el et an clng -




Middle School Rubrics 6-8t" grades

* https://education.illinoisstate.edu/downloads
/casei/Grade6-11-ELA-LiteracyScoringRubrick-
July2015.pdf

* These will come up if you want to print them
or use them in this trainings.

* https://www.aps.edu/assessment/educator-
resources/parcc-ela Lots of resources for K-8
that you can use throughout the year
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https://education.illinoisstate.edu/downloads/casei/Grade6-11-ELA-LiteracyScoringRubrick-July2015.pdf
https://www.aps.edu/assessment/educator-resources/parcc-ela

If you are working on Folktale genre, set up an IAR type question
for students to work on at a center. This is an actual question on the IAR TEST.

3rd Grade LAT Example They read two folktales first on the test. .

Look at the illustrations from the folktales. Write an essay describing how
each illustration helps the reader understand the characters’ actions in each
folktale. Be sure to use evidence from each folkiale to support your response.

Y -~

B 7 oauts s=

Wi

Literary Analysis Task — provides students an opportunity to show their understanding of
literature. It asks students to read two literary texts, answer six multiple-choice
guestions about the texts, and write an extended response that analyzes key ideas
(development of theme, interaction of literary elements, structure’s relationship to
meaning, effects of point of view, etc.) in the texts.
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Ath Gr, Example of IAR
Literary Analysis Task

In both “The Rescue of the Tin Woodman” and “Arriving at Emerald City,”
Dorothy has interesting adventures that reveal her character. Based on her
words and actions in both passages, describe two of Dorothy’s qualities.
Think about the person that Dorothy is. How do those qualities affect her
adventures? Support your response with details from both passages.

B 7 U = | & o
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This is an actual 3" grade task on the IAR test. Set up questions like this.
Students read first, then write the answer to the task providing evidence from the reading.

3" Grade NT Example

Today you will read the story “Camping with the Cousins.” As youread,  The next day the family chose to go swimming in the lake. Wite a story
pay close attention to the narrator and her family as you answer the about the family's time swimming. Be sure to use what you leamed about the
questions to prepare to write a narrative story. narrator and her family in “Camping with the Cousins.”

Copyright restrictions prevent "Camping with the Cousins" by Sue Katharine B U EE & ¢
Jackson from being displayed in this format. Please refer to the August 2001
Issue of Ladybug magazine, accessible through your local library.

Narrative Task (NT) may ask students to write a story, detail a scientific process,
write a historical account of important figures, or to describe an account of events,
scenes or objects, for example.
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5th Grade Actual Narrative Task from
the IAR Test.

* You have read a passage from "The Growin' of
Paul Bunyan." Think about how the story
would be different if it were told from
Johnny’s point of view.

* Write a narrative story retelling the story
from the point of view of Johnny. Be sure to
use supporting details from the passage.

* |t will need a red conclusion.
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7t Gr. Actual Narrative Task on the IAR
test.

Today you willread a passage from Befieving in Horses. As you read,  Wnte a narrafive in which you contnug he story of Geliing n Horses. Your
pay close attention to the characters and setfing as you answerthe ~ namaiive should be a believable contnuaton ofthe events, and it should
questions to prepare to write a namative story. Clearly reflect the charactenzation and sefting n e passage

CopynaPt restrcions prevent the passage from Baleving In Horses from B/ U EE &2
Deing displayed m s format. Plese refer to Beliving (n Horses by Valerie
Omond, accessioks through your local lorary.
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39 Grade RST Example

Your friend thinks it is impossible for people and animals to live in the Arctlic.

Wrrite a letier to your friend explaining it is possible to live in the Arctic.
Include information about how people and animals are able to survive in the
cold. Use ideas and facts from both ariicles in your letter.

B/ .\ SE= g i S ~

Research Simulation Task (RST) asks students to analyze information in several articles
or multimedia. The first text is an anchor text to introduce the topic. Students answer
a series of questions about the texts. Then they put the information together

from the various sources to write an essay that demonstrates their analysis.
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8th Gr. Research Simulation Task
Notice that this student must read 3 articles and
provide evidence from all three to answer the task.

You have now read two articles about the beginning of sound technology and
one article about modern technology. Write an essay explaining how the
process of refining and marketing the phonograph is similar to the
development of the Audio Spotlight in "Psst . . . Hey, You.” Be sure to use
details from all three articles to support your answer.

B Z U |i= =6 o
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Use Your Content

By setting up questions like the Tasks in the IAR
test, students will have a chance to practice with
the directions of the task and the follow through
in writing to the task.

Try one out in your classroom and see if this
might be a better way to assess your students
than asking a literal question that has one
answer.




EVIdEN(e Bascd Terms

Use the following phrases to provide proof for your
answers

The author wrote...

The author stated...

According to the text...

The text stated...

Inthe text, &t said...

One example from the text is...
[rom the reading, | know that...
Based on whot | read...

On page it said...

Onpage ___ I ncticed...
because inthe text

Fer instance...

For example...

o e b
K ehovining Fvipbnce }\\\,

From a Text, Use These Phrases -

-
—'.—.’—.l—.-—'.-..—'I
.

| 73 The text said...

2 I know this because | read...

I . The author said...

. . lread that...

2 The author stated that...

I fe It was written that...which means...
-5 I learned that....because the text said...
| My opinion is supported because...
. According to the text...
I In the text...
¢ For instance...
|

/O An example is...
The illustration shows...

e e e ee— b M— b e— b —

| know because....

Anchor charts to support students in
providing evidence in their writing.

\ '\ !feel/think___because... /
TGS, o opi w8 o
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SAT and YOU

Getting ready for the SAT should start in 4th
grade.

1. Begin in 4t" grade to hold debates about
subjects using the vocabulary of an
argument-claims, rebuttals, counterclaim,

evidence.

2. 5th grade start writing argument papers
about social studies, science, math etc., using
the above words in a graphic organizer.




Graphic Organizers
Argument Writing

Claim

L

N

Reason #1

Reason #2 Reason #3

I

! |

Evidence #1

Evidence #2 Evidence 83

| |

Explanation

|

Counterclaim | Courterargument

|

Conclusion

BUILDING AN ARGUMENT

\DEA
\&\‘*\“ Snat | think..

e C} Here are my You COULD
E\:;faﬁg“% REASONS!  argue that..
: 1;

2 J—
O e UL hEFE’S the
Qsl

WEAKNESS...
¢\ Strong Finish!

it
0 I e
i o A:ww“w

b
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SAT Example and Link

Having an SAT Writing Sample Station is a great idea. Get more ideas at
https://www.khanacademy.org/test-prep/sat/x0a8c2e5f:untitled-
709/x0a8c2e5f:untitled-711/a/unpacking-the-sat-essay-prompt

https://satsuite.collegeboard.org/media/pdf/sat-practice-
test-1-essay.pdf Please highlight this hyperlink and put into
your browser to view.

Write an argument essay in which you explain how Jimmy
Carter builds an argument to persuade his audience that
the Arctic National Wildlife Refuge should not be developed
for industry. In your essay, analyze how Carter uses one or
more of the features listed in the box above (or features of
your own choice) to strengthen the logic and
persuasiveness of his argument. Be sure that your analysis
focuses on the most relevant features of the passage. Your
essay should not explain whether you agree with Carter’s
claims, but rather explain how Carter builds an argument to
persuade his audience



https://satsuite.collegeboard.org/media/pdf/sat-practice-test-1-essay.pdf
https://www.khanacademy.org/test-prep/sat/x0a8c2e5f:untitled-
https://www.khanacademy.org/test-prep/sat/x0a8c2e5f:untitled-

Task Eleven —Reflection

A Taxonomy

of Reflection

Creating: What
should I do next?

Evaluating:
How well did 1 do?

Analyzing: Do I see any
patterns in what I did?

Applying: Where
could I use this again?

Using Peter Pappas’s Taxonomy on
Reflection, reflect on this training.
Start at the bottom Remembering
and go up to Creating and answer
the questions on the left.

Thank you for participating.
Hopefully, you will try out some
ideas and let me know how they
work.

Understanding: What
was important about it?

Remembering:
What did I do?

Kolb Learning Cycle

Concrete
Experience

’ (doing / having an \
experience)

Active Reflective
Experimentation Observation

(planning / trying out (reviewing / reflecting
what you have learned) on the experience)

‘ Abstract l

Conceptualisation
(concluding / learning
from the experience)
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