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I. INTRODUCTION 
 

ABOUT THE MANAGEMENT AND OPERATIONAL REVIEW PROCESS  

The Washington Association of School Administrators (WASA) was contacted by Marysville School 
District to facilitate a review of the current Small Learning Community (SLC) program at Marysville 
Getchell High School (MG). Following discussions with Superintendent Becky Berg, Executive 
Director Ray Houser, and Executive Director for Teaching and Learning Lori Knudson, the district 
decided to have a review carried out in March 2017. 
 
There will be readers of this report for whom the approach used in this kind of study may be 
unfamiliar. The following initial section (Four Phases of a Management Review) is included to 
introduce the project design. A Management Review is intended to provide an objective look at the 
current operational effectiveness of a district’s focus area or areas and to produce a report that the 
district can utilize in planning for the future. WASA has developed the approach over a 15-year 
period and carried out over 135 studies in Washington and other states.  
 
A review may be designed to address all major programs in a district or be focused upon a narrower 
program area. In this case, Marysville School District has requested that a review be conducted to 
analyze the current Small Learning Community (SLC) program at Marysville Getchell (MG) High 
School with respect to efficiency, outcomes, and costs. While one primary area of interest is in 
comparing MG’s SLC program with that of the district’s comprehensive high school (Marysville-
Pilchuck High School—MP), additional aspects of the MG program were reviewed as part of 
WASA’s analysis. The review focuses upon the organization, apparent effectiveness, efficiency, and 
possible areas for improvement of these program areas. One of the key considerations was to identify 
and highlight the parts of these operations that display exemplary work. The report acknowledges 
what is currently working well, points out what may not be not working well, and offers suggestions 
that could be considered in a possible reorganization of SLCs within MG, and the strengthening of 
course offerings, pathways to graduation, CTE/electives, and activities/athletics.   
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II. THE FOUR PHASES OF A MANAGEMENT REVIEW  
 
PREPARATION 
The initial portion of the review is that of planning. A plan is developed in concert with the school 
district that includes the specific goals and objectives sought. A review team is cooperatively selected 
and orientation for the team members provided. A meeting is held with key school district personnel 
to provide accurate input for the team and an introduction to what the review will involve for district 
employees. 
 
ANALYSIS 
The analysis phase involves the onsite activity by the review team. Information is collected in the 
form of relevant school district policies, reports, documents, and the like. In addition, interviews are 
conducted with administrators, staff members, and other district employees as appropriate. Where 
possible, there are observations of actual activities within the school system. 
 
EVALUATION 
An evaluation of the documentation, interviews, observations, and other information takes place next. 
This involves the members of the team in collective discussion and independent writing. The review 
is captured in a report that provides a comprehensive description of district functions with specific 
findings and recommendations. 
 
REPORTING 
The final report is presented personally to the superintendent and board of directors, if desired, and 
the recommendations for improvement are explained. The report, in its entirety, provides a 
springboard for planning and positive direction for the school system. Each report is prepared in such 
a way that the positive strengths of the school district are acknowledged. 
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III.  MANAGEMENT REVIEW TEAM 
 
DR. ALAN BURKE, ED.D.—PROJECT TEAM CO-LEADER 
For the past 43 years, Alan Burke has been an active educator in Washington. Most recently 
(2014–16), he served as executive director of the Washington State School Directors Association 
(WSSDA). Before that he was deputy superintendent for K–12 education at OSPI (2009–14). 
Prior to moving to OSPI, Dr. Burke was superintendent of schools in Yelm (1998–09), and he 
also served there as deputy superintendent and middle school principal—a position that he also 
held in the Orting and Central Kitsap School Districts. He taught at the secondary level for nine 
years and coached extensively. He earned an Ed.D. from the University of Washington in 1990. 
Dr. Burke has extensive experience in developing and implementing programs throughout the 
K–12 environment and has facilitated several school improvement teams as they worked to 
improve service delivery for students. He has participated in previous management reviews and 
has worked closely with the leadership of AWSP, WASA, and WSSDA on legislative advocacy 
and school funding. While in Yelm, he co-led a successful effort to secure a small schools Gates 
grant and worked with the YHS administrative team and staff to implement that scheduling 
model.  
 
DR. DOUGLAS KERNUTT, ED.D.—PROJECT TEAM CO-LEADER 
Dr. Kernutt has worked in public education for over 40 years. His leadership experience includes 
significant time spent as director of Special Education, director of Personnel, assistant 
superintendent of schools, deputy superintendent, and superintendent. He has over 25 years of 
experience in human resource leadership including employee relations and collective bargaining 
experience. He served as the assistant superintendent and school superintendent in Centralia 
School District for 14 years and retired after serving as the deputy superintendent in Clover Park 
School District. Since retirement, he has served as a leadership coach for three small school 
districts, an executive search consultant, and consultant to the State Board of Education. He has 
participated in numerous management reviews, on both sides of the state, for over 25 years. 
 
LISA CADERO-SMITH—M.ED., ACADEMIC PROGRAM CONSULTANT 
Lisa Cadero-Smith is the assistant superintendent of K–12 Education for Yelm Community 
Schools. She oversees curriculum implementation, professional development, district and state 
assessment, and school improvement. In addition, she has significant professional experiences in 
the areas of strategic planning, collective bargaining, and Native American education. Ms. 
Cadero-Smith’s previous administrative roles include director of Teaching and Learning and 
principal of Southworth Elementary School, both in the Yelm Community Schools. During Ms. 
Cadero-Smith’s seven-year principalship, her school was designated a School of Distinction and 
a High Progress School by OSPI. She is currently completing her doctorate in instructional 
leadership at the American College of Education. 
 
DENNIS WALLACE—CTE EXPERT 
Dennis Wallace has been involved in Career and Technical Education for over 40 years. His 
experience includes 26 years as an instructor, seven years as part-time then eight years as full-
time CTE director. The past six years he has served as the Skilled and Technical Sciences 
program supervisor at the Office of Superintendent of Public Instruction. He received his 
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Bachelor of Science and Masters of Vocational Technical Education degrees from Washington 
State University. 
 
CINDY STEIGERWALD—TRANSPORTATION CONSULTANT 
Ms. Steigerwald has worked for 22 years in school transportation. She began her career as a bus 
driver and served as a driver trainer, dispatcher, and router. She has been in management for 12 
years and is currently the director of Transportation and Safety for the Mukilteo School District. 
Ms. Steigerwald served on the Washington Association for Pupil Transportation (WAPT) Board 
for six years with her final term as association president. She is currently the steering committee 
chairperson and leadership mentor for the Central Washington University Pupil Management 
Training Program. 
 
SHELLY THIEL— ATHLETICS/PE CONSULTANT 
Shelly has worked in public education for over 50 years. His 35 years experience at Enumclaw 
High School includes over 12 years as a Physical Education Department chairman, coaching 
over 20 years in football and wrestling, and 16 years as Activity/Athletic director. He served for 
18 years as a board member on the Washington Secondary School Athletic Administrator 
Association (WSSAAA) and for 26 years as the WIAA Mat Classic 4A manager. Upon 
retirement from the Enumclaw School District in 2000, he accepted the position as the WIAA 
West Central District 111 (WCD111) director serving until July 31, 2016. His responsibilities 
included the operations and fiscal management of WCD111 events for its 77 high school 
members. Currently he is a consultant to the WCD111. 
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IV.  LOGISTICS OF THE REVIEW 

INFORMATION REVIEWED 
The plan for the review involved the examination and study of documentary information as well as 
onsite interviews of a cross section of staff from the district. The list below represents a sample of the 
information reviewed for this project. 
 
Demographics, Performance Data, Risk Indicators, and Access/Equity Data 
• Current free and reduced lunch data 
• Four- and five-year graduation rates at MG and MP relative to the state 
• In-district transfers out of each of the MG SLCs 
• Post-secondary enrollment 
• Results from the Smarter Balanced (SBA) exams 
• HSPE, Math EOC and Biology EOC exam results 
• STAR exam results from 9th and 10th grades 
• GPA distribution 
• Attendance 
• Discipline and discipline proportionality 
• AP course offerings 
• College in the high school course offerings 
• Tech Prep offerings 
• Highly capable identification percentage by location 
• SLC transfers requests per school 

Miscellaneous Information Regarding the Current MG and MP Programs 
• Class schedules 
• Class-size averages 
• Building budgets 
• Description of high school athletic programs 
• Course description booklets 
• Additional descriptions of courses or graduation pathways from a CTE perspective 
• Description of the district open enrollment policy for high school students 
• Description of the transportation program that provides pick-up, transfer, and drop-off 

services for students using the open enrollment option 
• Description of the potential cost savings in moving to a single MG program including 

transportation, staffing, special programs, support services, building budgets, and any other 
related cost savings 

• Description of potential increases in revenue, if any, that have been identified 
 

THOSE INTERVIEWED 
The work of the review team included interviews with individuals from the following positions 
(as arranged by the district): 
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Administrators 
• Superintendent  
• Executive Director, K–12 Teaching and Learning 
• Executive Director, Assessment 
• Executive Director, Finance and Operations 
• Executive Director, Human Resources 
• Executive Director, Special Education 
• Supervisor of Transportation 
• Manager of Transportation 
• Assistant Dispatcher 
• Route Analyst 
• CTE Director 
• Athletic Directors 
• Maintenance and Operations Administrator 
• MG principal and assistant principals 
• President, Marysville Education Association 

MG Staff  
• Counselors responsible/knowledgeable of high school scheduling 
• Representatives from the MG/SLC teaching staffs, including teachers from each of the four 

SLCs, CTE, Special Education, and Physical Education 
• MG head secretaries (there are currently four head secretaries—each were the head 

secretaries of the four SLCs) 
• Paraeducator representatives 
• Athletic coaches 

OVERALL OBSERVATIONS 
The information gathered from the materials studied as well as that gained in the interview 
process was synthesized into the report that follows. 
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V. THE REPORT 

OVERVIEW 
Marysville School District serves 10,592 FTE students. It is a diverse district with 46 percent of 
its students eligible for free or reduced meals. It has a large Native American population, an even 
larger Hispanic population, and an active partnership with the local tribes. District facilities 
generally are aging and in need of repair/replacement. 
 
PURPOSE OF THE REVIEW 
Initial Areas of Interest as Described by the School District:  
The Marysville School District requested that a management review be conducted to analyze the 
current Small Learning Community (SLC) program at Marysville-Getchell (MG) High School 
with respect to efficiency, outcome, and costs. While the primary areas of interest were in 
comparing MG’s SLC program with that of the district’s comprehensive high school 
(Marysville-Pilchuck High School—MP), additional aspects of the MG program were reviewed 
as part of WASA’s analysis. The review focused upon the organization, apparent effectiveness, 
efficiency, and possible areas for improvement of these program areas. One of the key 
considerations was to identify and highlight the parts of these operations that display exemplary 
work. The report seeks to acknowledge what is currently working well, what is not working well, 
and offer suggestions that could be considered in reorganizing the SLC program at MG, and 
strengthening current course offerings, pathways to graduation, CTE/electives, and 
activities/athletics at MG.  
 
BACKGROUND AND CONTEXT 
The Marysville-Getchell (MG) Small Learning Communities (SLC) program began in 2006 as 
an opportunity for students attending the 2500+ student Marysville-Pilchuck High School (MP) 
to be organized in smaller groups with a limited number of teachers. The program was housed at 
MP for three years until it was moved with the opening of MG in 2009. The MG SLC program 
has remained operational since that time, although managed under somewhat different 
governance models and with different degrees of “smallness.” 
 
Although operating under some school name changes over the years, the MG SLC program 
divides students into four schools of 400+ students, currently named Academy of Construction 
and Engineering (ACE), School for Entrepreneurship (SFE), Bio-Med Academy (BIO), and 
International School for Communication (ISC). Each is assigned roughly one fourth of the MG 
faculty and students, and, through 2015–16, was provided a principal, head secretary and 
assistant secretary. Beginning this school year, three of the four principals were given new titles 
(assistant principal), and head secretaries were reassigned to a single location, leaving the 
assistant secretaries as the only office-based adults located in the individual SLC reception areas. 
The 2015–16 ACE principal was named MG principal beginning this school year and the entire 
MG office structure was moved to the ACE reception area. 
 
Several other changes were instituted at the beginning of the 2016–17 year. The first was a 
reorganization of lunch procedures by assigning two schools to first lunch (before fourth period) 
and two to second lunch (following fourth period) with school-wide supervision provided. This 
was different than the previous arrangement where each school was responsible for supervising 
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their own lunch periods. The change was made in part to reduce costs of supervision and in part 
to lessen the burden on the food service staff which labors in a too-small facility that has made it 
difficult to serve all students in a timely manner. Although a modified lunch-cart system is 
currently employed to ease crowding; in previous years, full use of SLC lunch carts was a key 
factor in moving food to individual school sites.  
 
Second, a school-wide leadership program was substituted for each school providing its own 
leadership course. Third, individual school assemblies were replaced by all-school MG 
assemblies. Fourth, school-specific advisory lessons were eliminated in favor of a consistent MG 
advisory program. Fifth, the MG Professional Learning Community (PLC) program, which 
operates on early release Fridays, was reorganized under a departmental theme, leaving 
individual school faculties little time to meet as a SLC group. Sixth, faculty meetings were also 
reorganized into an all-MG format. 
 
These changes represent evidence of the movement in recent years away from a “pure” SLC 
concept in favor of a hybrid approach, where students and staff remain physically divided into 
four SLC units. However, many of the procedures and processes of the school day operate in a 
manner like that present in a comprehensive high school.  
 
A good illustration of this concept can be understood through the evolution of MG “crossover” 
courses from the opening of the school in 2009 through this school year. In the beginning, there 
were no crossovers. Band was not offered when MG opened, nor were interscholastic sports. 
SLC staff provided students with their own elective offerings. However, to address significant 
parent and student concerns, competitive sports were added partially in 2010–11 and fully in 
2011–12. Band was offered beginning in 2013. Once band became a part of MG, other crossover 
elective and specialty courses (e.g., selected AP classes/some CTE courses) were opened to all 
students. In 2016–17, nearly 40 crossover courses are available to MG students. As a 
consequence of crossovers, the overall MG bell schedule must be consistent over the four SLCs.  
It would be difficult to have each SLC responsible for its own schedule when students are 
released for various crossover courses every period of the instructional day. 
 
All of this is to paint a picture of 2016–17 MG as a school organized in a hybrid model.  
Although students are physically placed into SLCs (presumably based on their SLC choice made 
after eighth grade and aligned to a preferred career pathway), many of the procedures and 
practices employed on campus are more reflective of a comprehensive high school. 
 
Other Contextual Factors  
Research on the effects of small school learning communities is mixed. Superintendent Becky 
Berg provided the Marysville School Board with a brief review of small schools’ research and 
current trends in a January 16, 2017, memorandum (see Appendix A). In the memo, she 
highlighted the work of the Bill and Melinda Gates Foundation in promoting small schools, a 
decade-long (2000–10) effort that came with substantial financial support and that ended without 
definitive proof that SLCs, by themselves, improve student academic performance. In many 
small school conversions across the country, the changes that occurred could best be described as 
structural or organizational rather than pedagogical or instructional. Whatever the reasons, the 
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implementation of Marysville’s small high schools project (primarily MG) has generally not 
resulted in significant improvements in standardized test scores.  
 
In addition to the research brief and SLC position statement, the district has provided staff and 
parents with recent opportunities to weigh in on aspects of the MG SLC program through 
surveys. First, in December of 2016, staff and parents responded to several SLC-based prompts. 
The staff survey, particularly, benefitted from a high return percentage (69 teaching staff and 
nine classified surveys were completed). Conversely, a brief survey given to staff in conjunction 
to this management review in March 2017, was inconsistently returned (N=14). Nevertheless, the 
information provided in these surveys was included in this management review.  
 
Another significant issue surrounds the 24-credit graduation threshold that begins with the Class 
of 2021 (this year’s eighth graders.). The current requirement is 23 credits. This means that each 
student in the Class of 2021 and beyond must pass an additional science credit (now two; will be 
three) and one additional credit to earn a diploma. This will have the effect of further constricting 
an SLCs opportunity for offering unique courses, and it will force more “credit retrieval” efforts 
to assure that students get on (and stay on) a pathway to graduation. At MG, like many/most high 
schools throughout the state, the rate of ninth-grade course failure is high. To assure the 
opportunity to earn 24 credits, and with only six credits per year available to students, each 
failure will need to be made up outside of the regular school day (e.g., through summer school, 
online make-ups, add-on retrieval units completed inside a regular course, competency-based 
crediting).  
 
Anticipating these challenges, a Marysville School District committee is meeting to analyze this 
situation and suggest alternatives. However, the ability of SLCs to creatively manage course 
offerings to suit the individual needs of students, as well as meeting the core SLC mission, likely 
will be significantly curtailed beginning with the Class of 2021. 
 
Demographics and Student Achievement 
Recent demographic data and achievement results (see Appendix B) paint a mixed picture for 
MG when considering the building alone or in comparison with MP. First, gender differences 
among the SLCs are clear. For instance, the 2016–17 percentage of males for ACE is 75 percent, 
while the percentage of females for ISC is 67 percent and BIO 60 percent. Free/Reduced 
percentages differ significantly (ACE 43 percent, SFE 36 percent, ISC 27 percent, BIO 32 
percent, and MP 40 percent). The percentage of students with IEPs also varies significantly, 
especially in comparison to the special education population at MP (SFE 7 percent, ISC 6 
percent, BIO 5 percent, ACE 12 percent, and MP 19 percent). Suspension data shows clear 
differences among the SLCs (2015–16 ACE 22 percent, SFE 10 percent, BIO 3 percent, and ISC 
2 percent with MP at 8 percent).  
 
The SLCs and MP enroll students of color at about the same rates with an exception for BIO (14 
percent Asian—high relative to others). Average school days absent is high throughout, with 
SFE and MP hovering around 20 per student per year, and the others closer to 15. The most 
recent four-year graduation rates are in the upper 70 to 90 percent, with ISC the highest at 94 
percent, BIO at 84.6 percent, SFE at 78.3 percent, and ACE, the anomaly, at 72.7 percent (MP is 
at 78.7 percent).  
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The percentage of students in grade 9 receiving D and/or F grades is 25 percent in all the SLCs 
excluding BIO (13 percent). MP reports 33 percent of its students earned at least one D or F 
grade in 2015–16.  
 
2016 ELA Smarter Balanced test score results are notably higher for ISC and BIO (mid-80s) 
than for the other SLCs and MP (mid-60s). SBA Math scores are below the state average (22 
percent) except for ISC (24 percent) and ACE (27 percent), and the notable exception of BIO (44 
percent). EOC Biology results show relatively high percentages for BIO (86 percent), SFE (77 
percent) and ISC (75 percent). MP (64 percent) and ACE (54 percent) scored below the state 
average (72 percent).  
 
Finances and Facility Issues 
Understandably, costs and budgeting are major factors in analyzing the pros and cons of SLCs. 
Up to now, MG has enjoyed a staffing subsidy (relative to MP) to allow each SLC to offer 
students a range of courses to meet their needs, assure the presence of a reasonable graduation 
pathway, and minimize crossovers. However, the Marysville School District has endured (and is 
projected to continue to endure) declining enrollment—which reduces state apportionment funds. 
Add to that increasing financial stress caused by inflation, inadequate state funding, and always-
rising employee costs. The district is seeking ways to save money by reducing operational 
overhead—and eliminating a staffing subsidy at MG would be consistent with that effort.  
 
Finally, the MG facility is a factor in the SLC analysis. The building/campus is outstanding 
architecturally and esthetically, but was built for SLCs and not as a site for a comprehensive high 
school. For instance, each small school possesses a reception/office space and relatively large 
areas for study outside of classrooms. This provides students and staff with plenty of room for 
individual work, group study, and special projects; but it takes up space that, in a typical 
comprehensive high school, would be devoted to commons areas like lunchrooms, gyms, and 
libraries. MG lacks adequate facilities in those areas. The lunchroom is far too small to 
accommodate 1,700 students. The gym is the size of a top-level middle school facility (it seats 
just over 1,000), but is not adequate for the needs of a large AAA high school. There is no 
central library at MG, nor is there a performing arts center on campus.  
 
All this is to say that converting MG into a full blown comprehensive high school would be a 
major stretch facility-wise. Of course, a construction bond to add/renovate those spaces (and 
perhaps to build a baseball field and additional parking on campus), if approved by the voters, 
would help considerably. However, any bond package that included additions to MG would have 
to be approved by the school board, a group that must consider the facility needs of the entire 
district when offering construction and renovation options to voters. There is no doubt that 
several of Marysville’s schools (e.g., MP, Marysville and Totem Middle Schools, Cascade and 
Liberty Elementary Schools) are in dire need of facility upgrades. Renovation projects for those 
sites have been included in recent bond packages. However, those proposals were not supported 
by a super majority (60 percent) of the electorate. Therefore, staff and students at MP, MMS, 
TMS, CES and LES continue to operate in old and inefficient physical plants. The MG building 
and physical plant is neither old nor inefficient.  
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PROCESS  
The WASA Management Review began with a meeting in early March 2017 with Superintendent 
Becky Berg, Executive Director Ray Houser, and Executive Director Lori Knutson. Following that 
meeting, district personnel provided the WASA team with multiple data elements, program 
descriptions, and contextual information. Later in the month, interviewees were chosen and 
dates/times were set to conduct those discussions.  
 
In the end, the review team conducted interviews with 53 employees covering each of the four SLCs, 
transportation, career and technical education, special education, athletics/PE, administration, union 
leadership, and both certificated and classified staff members. The interviews allowed the team to 
gather feedback from a variety of perspectives related to the purposes of the review. It also allowed 
the team to gain an understanding of the issues within the context of the community and school 
district. Student leaders were not interviewed, but several commented about the current program 
through statements provided through their teachers as part of this review and through staff comments 
included in the December 2016 staff survey.  
 
Following the interviews, WASA team members reviewed the commonalities identified during 
the process and discussed the challenges and opportunities regarding the current SLC system. A 
review of interview notes and documents, plus team member discussions, led to the observations 
and recommendations included in this report. The report reflects the collective understanding of 
the team members and is intended to support the district in its ongoing improvement efforts 
relative to the SLC program. While several recommendations are included, it is understood and 
expected that the district likely will implement some while not others due to district needs and 
operational realities. 
 
SECTION I: SMALL LEARNING COMMUNITY REVIEW 
 

Commendations 
• Marysville Getchell High School is a well-administered high school campus. During the two 

on-campus interview days, the consultants were impressed with the overall condition of the 
campus, clear evidence of systems and procedures, and smooth flow of students between 
classes. 

• The staff at Marysville Getchell High School (MG) are highly committed to their students’ 
academic success and are invested in preparing their students for college and careers. Some 
expressed strong support for the core mission of their SLCs. 

• Each SLC has a distinct culture that some staff find professionally invigorating and 
beneficial for students. Some SLCs are well-known for their high expectations, academic 
rigor, and alignment with corresponding career pathways.  

• Staff report a (a) strong sense of relationship, (b) a high level of intradepartmental 
communication, (c) greater ease in connecting with families, and (d) fewer overall discipline 
problems. Stable staff and student enrollment in SLCs allows for the formation of personal 
and professional bonds that support student academic achievement. The smaller setting 
provides numerous informal and formal opportunities for staff to discuss teaching, learning, 
and student needs. Staff express that they know their students by face, name, strength, and 
need in the SLC model better than in a comprehensive high school model.  
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• Several staff proudly reported the number of siblings (and presumably their parents) who 
chose an SLC because of a positive experience of an older brother or sister. Strong 
relationship building is undoubtedly a part of this, but so too, staff argue, is the academic 
program offered.  

• Some SLCs have succeeded in producing graduation rates significantly higher than the state 
average and post-secondary enrollment percentages that approach 2/3 of the graduating 
cohort.  

• The campus is pleasantly laid out, well maintained, and esthetically a great place for teachers 
to teach and students to learn. MG has justifiably earned architectural awards for its four-
house model built with minimum disruption to the natural environment. Visitors to MG are 
left with a positive impression of the campus. A strong culture has been established that is 
evident in the care that the student body exhibits for the grounds and facility. Notably, the 
indoor running track in the gymnasium is unusual, productive, and useful for the PE 
Department and athletic coaches. 

• The Marysville transportation team has developed a highly complex system to support the 
SLCs. The organizational effort that is necessary to transport high school students in an open 
enrollment environment is impressive, as is the can-do attitude the entire team maintains. It 
was apparent that safety and service is a top priority in all transportation functions. The 
transportation staff possesses a strong sense of community with a unified goal of providing 
top notch services to students.  

 
Observation 1: Communication 
Several staff members expressed feeling “in limbo” this year due to the changes implemented 
at MG (e.g., moving from four principals to one, shifting four head secretaries to the ACE 
building, moving to all-staff meetings, and restructuring the PLCs). Other staff reported 
frustration with “I don’t know” answers to questions directed to administrators aimed at 
understanding the future for SLCs on the MG campus.  
 
Observation 2: Student Equity  
The SLCs have (unintentionally) created segregation and inequity in MG. The most poignant 
example of this exists in the ACE SLC. ACE has a disproportionately higher population of 
students who are male (75 percent), in poverty, receiving special education services, receiving 
disciplinary referrals, earning D and F grades, not attending post-secondary educational 
institutions, scoring poorly on HSPE/SBAC exams, and absent from school at a higher rate. 
Interviewees from ACE further report high levels of teacher burnout due to the confluence of 
these factors. 
 
Though ACE’s focus is construction and engineering, the engineering program lacks 
effectiveness due to high teacher turnover. Interviewees report that the engineering teachers, 
primarily from the industry, struggle with the student management component of the job and 
choose not to stay. One ACE teacher explained that when high achieving students enter the 
program, they quickly transfer out, because they do not relate to the student population at ACE 
or the overall culture. 
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ISC and BIO report high levels of satisfaction with their SLCs as well as student populations that 
are generally more academically prepared and engaged. These SLCs have fewer students in 
poverty, with IEPs, with a significant number of disciplinary referrals, who earn D and F grades, 
do not attend college, score poorly on standardized test scores, and record high rates of 
absenteeism. ISC, like ACE, also has a significant gender imbalance. In 2015–16, it had a 
population of 67 percent females and 33 percent males. However, all the SLCs struggle with 
freshman failure rates—a problem that will only become more pronounced when the Class of 
2021 enters campus next year with the burden of a 24-credit graduation requirement.  
 
Finally, equity concerns go beyond just the MG campus. For instance, the MP special education 
population approaches 20 percent—far greater than that at MG. Just as MG has enjoyed a 
staffing subsidy over the years relative to MP, it also was not designed to handle a large 
population of high-needs students. MP is just the opposite. It is a large, comprehensive site that 
was designed to house unique, districtwide special needs programs. As the district considers 
equity within the four SLCs, we recommend they also analyze equity between the district’s two 
large high schools.  
 
Observation 3: Student Choice  
The SLC model, as it currently exists, is not equipped to fulfill students’ needs for diverse 
elective courses. The crossover courses were implemented to mitigate his problem. However, the 
crossovers create other challenges. For example, teachers of crossovers are required to maintain 
multiple gradebooks for a single course, thus increasing overall teacher workload. In addition, 
students who participate in crossovers are required to translate and adjust to different 
expectations established in each SLC. Also, a SLC system normally will create the need for 
teachers to have more course preparations—also a workload issue.  
 
On the other hand, some staff lamented the limitation to creative SLC scheduling inherent in the 
current hybrid. Options like drop schedules, scheduling occasional SLC-specific advisories or 
assemblies, or special leadership/mentoring opportunities are next to impossible to schedule 
within the hybrid. Many of the same staff criticized the semi-exclusive use of Naviance (a high 
school and beyond planning tool) as a backbone to advisory lessons, wondering why more SLC 
flexibility cannot be included in the advisory curriculum. These same staff mentioned in 
relatively glowing terms the “old” days at MP when SLC autonomy was at its peak.  
 
The Physical Education Department, particularly, has concerns with the lack of choice in the 
current course offerings. Currently, SLC students primarily are assigned a general PE course that 
exclusively enrolls students from their home SLC. Therefore, so-called “boutique” PE classes 
(e.g., weightlifting, aerobics) are not offered—much to the chagrin of coaches in sports like 
football, wrestling, and track and field whose teams compete with athletes from schools who are 
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enrolled in those courses. More crossovers could apparently solve this problem, but more 
crossovers tend to erode the SLC concept.  
 
Similarly, CTE course choice is limited in the current SLC model. Once a student/parent chooses 
a SLC (normally at the end of eighth grade), the courses offered in the ensuing four years are 
often limited to in-SLC options. If a student changes career pathway interests and wants to 
experience courses taught by instructors in other SLCs, s/he often must seek a SLC transfer 
rather than having the full array of MG CTE courses available. Transfers are possible but not 
encouraged. However, with many eighth graders potentially choosing SLCs based on 
friendships, and not via preferred career pathways, transfer requests are inevitable as students 
change direction (and friendships) during adolescence.  
 
Certainly, some CTE and non-CTE transfer options are available through crossovers. However, 
crossover courses force the staff to use multiple Skyward gradebooks, a time-consuming 
problem that is inherent in a four SLC system. Finally, some staff are reluctant to teach so-called 
blended courses, thus limiting potential enrollment that would come from one class period that 
includes students from multiple courses (e.g., in foreign language combining third and fourth 
year courses into one instructional period). 
 
Observation 4: Curriculum, Instruction, Assessment, Intervention, and Professional 
Development 
Teachers and administrators report that the core curriculum at MG is not guaranteed and viable. 
ELA, math, and science are not horizontally or vertically aligned. Instructional materials were 
not developed to specifically address the shifts of the Common Core; math is one example. In 
addition, staff report that tremendous variation in pedagogical practices and content delivery 
exist across SLCs. There is also no common assessment system to measure student growth and 
proficiency across courses. Furthermore, there are no school-wide multi-tiered systems of 
support (RTI or PBIS) consistent across MG. For this reason, there is no way to verify that 
students achieve academic standards across the same course or receive consistent levels of 
support academically or behaviorally. In addition, some staff and administrators mentioned 
challenges associated with implementing a whole-school improvement initiative (e.g., AVID 
lessons, Cornell notes) under a SLC model. 
 
Some teachers view the professional development program at MG to be ineffective, because it is 
not seen as targeted to their specific courses and pedagogical needs.  
 
A special education teacher reported the need to make up his/her own curriculum as s/he is 
required to teach both math and ELA—a particularly difficult challenge at the high school level. 
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Observation 5: Cost/Benefit of SLC Model 
The SLC model as it currently exists appears to be beneficial for some students and not for 
others. It requires additional staffing and other supports, provides less student choice, and has not 
produced higher levels of academic achievement school-wide. On the other hand, the research-
based strategies that are known to positively influence student achievement (e.g., teaching to 
standards, timely and targeted student feedback/assessment, and aligned curriculum) historically 
have not been a strong focus at MG. 
 
Writing commendations for MG was easy. There is much to be proud of. Unfortunately, 
however, the commendations do not apply school-wide. They are largely SLC-specific. Some 
staff members wholeheartedly support the mission of their SLCs, while others do not (or believe 
the SLC has strayed from its original purpose). Some staff members view their SLC culture as 
positive, and others view their SLC culture as negative. Some staff members experience strong 
relationships with staff, students, and families in their SLCs. Others complain of students’ 
overfamiliarity with teachers and amplified learning gaps, because students have the same 
teachers for multiple courses.  
 
Structurally, there are challenges to operating a hybrid SLC program at MG. The facility was 
designed as a SLC campus; therefore, establishing a single principal, single office site, and 
vacating most of the SLC-specific adult supervision work stations for 2016–17 has caused 
widespread staff concern. Locating head secretaries at ACE, particularly, has been a challenge 
this year, both for the quartet of secretaries and for staff who were used to having them on-site 
and performing the full array of support functions for each SLC.  
 
In addition, the small gym, small lunchroom, and lack of a library cause concerns when planning 
a school day using a hybrid or comprehensive system. So, too, does the presence of four separate 
schools for grading purposes. As MG adds more crossover courses, staff paperwork demands 
increase as they struggle to enter grades in four Skyward systems. Again, this problem came up 
numerous times in staff surveys, and can only be solved if the building employs one MG 
schedule. Similarly, student registration under an SLC model becomes a challenge for the 
secretarial staff who, like teachers, must go in and out of individual SLC scheduling systems 
when placing students into crossover courses. 
 

Recommendations: For Observations 1–5 
Discontinue the SLC/hybrid model as it currently exists. The trend data show that some 
students benefit from this configuration, and others do not.  

 
Consider a significant reform to the current hybrid model:  
• Many SLC models have been implemented over the last 15 years in high schools 

throughout the country. Several are still in existence; others have been dropped in favor 
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of returning to a comprehensive model; and many others have developed their own brand 
of “hybrid” SLCs that are in operation. 

• Consider forming an MG/SLC planning committee for 2017–18 that would be charged 
with reviewing current SLC/hybrid programs in operation nationwide and making a 
recommendation to the school board about what changes should be implemented at MG 
beginning with the 2018–19 school year. 

• In that analysis, consider models in use that have maintained a system that makes 
relationship building between staff and students a priority, while at the same time, 
providing for course choice for students—particularly in the junior and senior years. 

• Also in that analysis, consider the facility strengths and limitations of the current MG 
campus with respect to maintaining the strengths of an SLC model, while at the same 
time providing students with appropriate course and career pathway choices. 

• Consider full CTE pathway/course choice and provide access for juniors and seniors to a 
full array of CTE offerings.  

• Consider providing the PE Department with the ability to create “boutique” courses (e.g., 
weightlifting, aerobics) to meet the unique needs of students and take full advantage of 
the current PE facility.  

• Establish a school-wide MG master schedule and Skyward grading system that will allow 
the posting of grades, attendance, and parent reporting within one system. 

• Consider changes to the current SLC selection process (the one that takes place at the end 
of eighth grade) with one that assures an equitable distribution of students in ninth grade, 
and plenty of career pathway flexibility as students grow and mature through grades 9–12. 

• Resolve the secretarial location dilemma. Consider returning lead secretaries to the SLC 
location (perhaps with a change in job description and job duties) or repurpose the 
reception area in each SLC to a more useful space. 

 
Once the MG instructional framework is determined, initiate a strong communication 
campaign with staff and families that articulates a clear pathway forward. 
• Clearly articulate to staff the pathway forward. Include in those communications the 

timeline and decision-making process for making 2018–19 decisions on possible program 
and operational changes at MG. 

• Include in that correspondence the operational plan for the interim (i.e., between June 
2017 and September 2018) to allow staff a clear indication of the MG operational 
structure in 2017–18. 

• Include both the “why” and the “how” of the changes ahead.  
• Include the timeline, benchmarks, stakeholders, and decision-making processes that will 

be employed.  
• Utilize MG’s data (e.g., academic, demographic, IEP, discipline, attendance) and the new 

24-credit graduation requirement to support the need for a shift. Create a broader context 
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for families to understand that the SLC system benefits some but not others. It will be 
important for families to see past their individual student’s SLC (particularly those who 
are benefitting from the current system). 

• Acknowledge the benefits of SLCs (e.g., relationships, focused learning, 
identity/purpose, community, accountability) and identify how those needs will be met in 
the new hybrid/comprehensive high school model. Emphasize the strengths of a 
hybrid/comprehensive model (e.g., equity, student choice, school-wide identity, greater 
access to boutique PE courses and clubs). 

• Use effective communication tools to help staff and families understand the need for 
change and the inequities that exist in the current setting (e.g., infographics designed to 
synthesize complex information into easily understood key points—more visual/less 
text). 

• Articulate how cost savings will be reallocated to support research-based initiatives that 
impact student achievement (e.g., professional development focused on pedagogical 
practices, purchase/alignment of new curriculum materials, development of effective 
assessment/feedback systems (data dashboard system like Illuminate), and development 
of school-wide multi-tiered systems of support (RTI and PBIS). 

• Engage administrators and staff in parent meetings. Several staff members are interested 
in moving to a hybrid/comprehensive high school model and would lend a strong voice 
when communicating with families.  

• Consider the following topical areas raised in interviews during the planning process:  
− Articulate the need for staff team building in new system. 
− Provide a clear plan for office professionals.  
− Determine lunch schedule and space. 
− Provide increased administrator visibility in classrooms. 
− Develop internships/practicums aligned to students’ areas of interest.  

 
Observation 6–1: Program Considerations in Special Education 
The special education populations in the four SLC high schools on the MG campus have 
significantly fewer students than does Marysville Pilchuck (MP) high school (Washington State 
Report Card, 2015–16).  

• SFE = 27 students and 6.7 percent of the population 
• ISC = 22 students and 5.6 percent of the population 
• BIO = 20 students and 4.8 percent of the population 
• ACE = 42 students and 12.2 percent of the population 
• Total MG high schools = 111 students and 7 percent of the population 
• MP = 225 students and 18.8 percent of the population including several districtwide 

programs 
 

Such a dramatic difference in student populations is certain to negatively impact student 
achievement scores at MP, while artificially increasing scores in the schools on the MG campus. 



  
MARYSVILLE SCHOOL DISTRICT, SLC MANAGEMENT REVIEW, MAY 2017 22 

 

The needs of the special education students at MP, clearly, are of a more severe nature than are 
the needs of the population on the MG campus. 
 

Recommendation 
Consider equalizing the special education student populations between the MG schools 
and MP. Assure that student needs are met in any such movement, while training staff 
and students in the need to integrate the students into the new school settings. While 
some high-need programs (e.g. medically fragile programs) may need to be centralized, 
all other programs should be considered in this process. Excessive time spent on bus rides 
should be considered in this process as well as the need for support services and facility 
modifications.  

 
Observation 6–2 
Achievement scores and attendance data for the special education population have not been 
reviewed as a part of this study. Such data is important to determine the needs of the special 
education student population and the progress being made to reach both IEP goals and student 
achievement and graduations standards. 
 

Recommendation 
Differentiate the data for the special education students across the high school program to 
determine the success they are obtaining in the programs. Identify areas of concern as a 
part of this review and develop plans of action that may be needed to meet needs that 
may be identified. 

 
SECTION II: PROGRAM CONSIDERATIONS IN TRANSPORTATION 
 
Observation 1: State Funding 
The heaviest weight factors in the state funding system are headcount, destinations, and average 
distance to stops. The SLC structure does not appear to directly impact these factors. The current 
structure does, however, create inefficiencies that potentially can reduce funding.  
 
Early pick up times in combination with long bus rides potentially detract students from utilizing 
school transportation. Long bus rides (up to three hours per day) affect student comfort and can 
lead to poor behavior. State reports show a 1.1 percent decrease in ridership since 2011–12. This 
decrease may also be a result of the complex shuttle system and drivers unable to capture 
accurate student headcount. The department currently selects a one-week time period during 
each reporting period to collect headcount data. This procedure reduces the amount of data to 
review but can lead to underreporting student count.  
 
“Designated” destinations represent all the buildings (both in district and out of district) that 
receive transported students. Transportation for McKinney-Vento (homeless) students typically 
increases destination sites for districts. The Marysville Transportation Department reported 39 
destinations for the 2016–17 fall reporting period. This number is significantly less than present 
in neighboring districts. The department transported students to 72 destinations. Thirty-three of 
these destinations were not included in the fall, 2016 report because service to those schools was 
provided via van. The funding system only recognizes destinations served with school buses. 
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Recommendations 
Generally, transportation issues should be an integral part of the planning process as the 
MG SLC program is reviewed. This collaborative effort could provide transportation 
options that meet the educational needs of students and provide fiscal efficiencies. 
Specifically, four recommendations are offered: 

1. First, to maximize potential state transportation funding, creating high school 
attendance boundaries is recommended.  

2. Second, the current MG/MP bell system should be analyzed with an eye toward 
maximizing student bus loads. Currently, several busses operate at less than 
capacity.  

3. Third, the district should consider a system where headcount is taken daily and 
recorded. This would allow a complete picture of headcount during the reporting 
period—thus capturing the highest count possible.  

4. Fourth, destinations protocols should be reviewed. With the current SLC system, 
the transportation department has exhausted all available bus resources and has 
employed vans in transporting McKinney Vento students. This may be 
appropriate, but it would beneficial for the district to use the OSPI funding 
forecast to generate comparisons showing a possible increased allocation by 
serving these destinations by school bus. 

 
Observation 2: Transportation Operational Costs 
Transportation received an 88 percent efficiency rating for the 2015–16 school year. The state 
reporting system calculated a $5,444,883.34 allotment. With the active transportation co-op, the 
district qualified for the alternate funding system and received an additional $585,453.44, 
bringing the total adjusted allocation amount to $6,111,337.78. Even with benefit of co-op 
funding adjustment, there was a shortfall of $376,458.41 from actual expenditures. In future 
years, if the district no longer qualifies for co-op this shortfall has potential to be significantly 
higher. 
 
Reviewing Program 99 expenses on F-196 reports from cohort districts, as determined by OSPI, 
and neighboring districts reflected an average of 10 percent higher operational costs for MSD. 
The other Program 99 costs such as supervision, maintenance, and insurance were all within a 
one percent range. Of these expenses, SLCs are the lone factor that would significantly impact 
operational costs. None of the districts in comparison studies have small learning community 
structures. It is also noted, all districts in the comparison study received 100 percent efficiency 
rating from OSPI. 
 

Recommendation 
In addition to establishing fixed high school boundaries, the department should review 
feeder patterns for middle and elementary schools. This would allow routers to package 
bus runs in a systematic way that minimizes excessive driver layover time and additional 
mileage. It would also allow routers to build some unfunded shuttles into existing 
routes—thus absorbing costs. 
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With bell schedule revisions that would allow adequate time between building start and 
dismissal schedules, routes could be constructed that fill buses to capacity at the 
secondary level. This would potentially reduce the numbers of buses needed at each 
building. 

 
Observation 3: Other Transportation Operational Costs 
Several non-funded shuttles are provided for crossover programs such as Culinary Arts, 
Manufacturing, and ROTC throughout the day at an estimated cost of $106,556 per year. While 
this is not directly part of the SLC model, district costs are impacted. In addition, open 
enrollment for high school creates the need for buses to be routed in potential walk areas near 
high school campuses.  
 

Recommendation 
District transportation costs are impacted by programs that require non-funded shuttles. 
Completing a cost/benefit analysis of these shuttle-necessary programs is recommended. 
Establishing high school boundaries could have the additional benefit of identifying 
student walk areas. WSDOT Safe Walk to School Guidelines could be employed to 
identify neighborhood walk paths. Using a one-mile walkout, or more as determined by 
the school board, walk boundaries could be created in the routing system. Thus, students 
that are now served on four separate routes, potentially could become walkers. 

 
Observation 4: Review of Transportation Savings Estimate 
During the management review, the transportation manager prepared a cost comparison of 
transportation considering current SLC structure relative to transportation provided within a firm 
boundary structure. This comparison was conservative, considering only driver time and mileage 
captured during the transportation of high school students. It was estimated that the costs of 
transportation under a boundary structure would realize a savings of $190,618. 
 

Recommendation 
This $190K estimate of savings based on costs only generated by driver time and mileage 
for high school route is very conservative. There are additional potential cost savings that 
could be considered. Looking beyond the costs of actual high school routes, there is 
potential for trickle down savings for all routes. Our analysis shows that removing open 
enrollment for high schools and adjusting bell schedules could double the proposed 
savings. 

 
SECTION III: COST/BENEFIT OF THE SLC MODEL 
 
Observation 1  
When the SLC model was initially implemented the district received support from a U.S. 
Department of Education grant. Since that funding is no longer available, the district is 
responsible for the entire cost of the model. Additional financial costs of the model are impacted 
predominately by transportation costs and the need for additional certificated and classified 
staffing. Cost estimates for transportation have been delineated in Section II. Note that the 
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current transportation model has both financial impacts and student impacts due to the length of 
their bus rides. Overall SLC program costs have included: 
1. Transportation costs of approximately $200,000 per year (Section II). 
2. Certificated staffing of approximately $600,000 per year, 5 fte X $120,000 per fte. 
3. Administrative and classified staffing of approximately $81,000 per year ** (2016–17 cuts). 
4. Facility costs for a new band room in 2012–13 of $80,000. 
5. Miscellaneous additional costs. 
 
Total rough estimate of financial costs of the SLC model = $881,000 per year. 
 
**Note that facility costs of $80,000 was a one-time cost and that approximately $81,000 of 
annual costs have been reduced beginning on the 2016–17 school year. 
 

Recommendation 1 
We recommend careful review of the costs of the SLC model with respect to the student 
results/outcomes being achieved. Moving to a modified hybrid (or even comprehensive) 
model should be strongly considered. In addition to those structural changes, staff 
development aimed at creating improvements in instruction and pedagogy also should be 
strongly considered.  
 
As part of this review, consideration should be given regarding how cost savings might 
be reallocated to support research-based initiatives that impact districtwide high school 
student achievement. Specific recommendations are listed on pages 15–17.  
 
Recommendation 2  
Consider the impact of the different staffing ratio provided to the schools on the MG 
campus relative to those on the MP campus. Equity in funding and support between the 
high school campuses should be maintained. Alternatively, if one school’s programs have 
proven to improve academic achievement (once demographic differences are considered), 
those programs should be offered districtwide.  

 
Observation 2 
The high schools in Marysville operate in an open enrollment model. This has allowed students 
across the district to choose one of the MG SLC’s or MP (or one of the other high school 
alternatives) as the site for their high school education. This model has resulted in increased 
transportation costs and long bus rides for many. Student results, as measured by the Smarter 
Balanced assessment, show that MG students generally perform somewhat better than those 
attending MP, but those results need further analysis when demographics and status (especially 
the higher free/reduced rates and much higher special education population at MP) are 
considered.  
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Recommendation  
Consider moving to a boundary structure for the high schools in Marysville. Consider the 
recommendations in Section II: Program Considerations in Transportation. Recognize 
that potential transportation costs of moving to a boundary model, along with a review of 
the districts bell schedule, may result in savings in the $200,000 to $400,000 range.  

 
Thank you for inviting the WASA team to work with the Marysville School District staff and 
leadership team. We recognize that spending two days in the district did not provide our team 
with a complete understanding of the district’s high school programs nor the SLC model 
employed at MG. Therefore, while a number of observations and recommendations are included, 
it is understood and expected that the district will implement some of them, but not others—
depending on a variety of district needs and operational realities.  
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APPENDIX A 
 
To: Marysville School District Board of Directors 
 
Date: January 16, 2017 
 
Topic: Status of Marysville Smaller Learning Communities  
 
By: Becky Berg  
 
Background of the Smaller Learning Community Movement: 

The Marysville School District developed Guiding Principles in order to create additional small 
learning communities, (SLC’s) choices for students at the high school level, and to hopefully 
increase student achievement (Guiding Principles). This work was based upon the insights of 
researchers and educational experts in the late 1990s. The federal government joined the 
conversation and in 2001 introduced a $125 million competitive grant program to help local 
districts create smaller high schools. In a report prepared for the US Department of Education 
report entitled “Implementation Study of Smaller Learning Communities: Final Report.” 
(Bernstein, et.al, 2008), they reviewed the student achievement data as a result of their 
investment and made recommendations for future study. One area of emphasis in their summary 
was that school staff needed additional professional development specifically targeted to school 
restructuring. They also noted: 

Finally, schools need far more direction and assistance in how to alter their 
instructional techniques to meet the needs of the new structure. For example, 
although many schools adopted block scheduling as a means of accommodating 
changes in scheduling, it is unclear as to whether schools also used that time to 
provide for more individual attention, interdisciplinary lessons, and a greater 
variety of learning activities, which are SLC goals. Our data show that changes 
made in SLC schools tended to be structural or organizational rather than 
pedagogical or content focused.  

Bernstein, et al., 2008, p. 142 

Another instructive article is from Educational Leadership, titled, “What Research Says About 
Small Learning Communities,” (David, 2008, p.84–85). In it, the author concludes: 

For both teachers and students, creating a more personalized climate is a valuable 
end in itself and can certainly set the stage for changes in instruction. But expecting 
achievement to improve in the short term as a result of reorganizing students and 
teachers is unrealistic. For small learning communities to influence learning, plans 
for improving what takes place in the classroom must be as explicit as plans for 
changing the school's structure. What's missing in current efforts is a substantial 
investment in teachers—for example, providing opportunities to learn what it 

https://drive.google.com/file/d/0B6kzdjSYMeXAVERJNjhwcXhZS2M/view?usp=sharing
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means to teach in a rigorous manner and how to achieve relevance by changing the 
nature of curriculum and instruction. The planning and birth of small learning 
communities asks teachers to take on many new roles, which can leave them less 
time for professional learning. Moreover, fewer colleagues who teach the same 
courses are now part of their immediate community. Without a focus and 
investment in teaching and learning, structural changes can actually inhibit teachers' 
motivation and ability to improve their instruction. 

David, 2008, p. 84–85 
 

The Bill and Melinda Gates Foundation supported the smaller schools’ movement with an 
estimated investment of $2 billion. Valerie Strauss, in an article published in the Washington 
Post, published June 9, 2014, entitled, “How Much Bill Gates’ Disappointing Small Schools 
Efforts Really Cost” references a letter that Bill Gates wrote to his shareholders in 2009:  
 

It then went on to describe the effort and explain that the foundation was going to 
switch its funding focus in K–12 education to teacher effectiveness and the 
dissemination of best teaching practices because the small-school effort “fell 
short” of expectations.  

Strauss, 2014 

Since then, the Gates Foundation has funded work in revising teacher evaluation, and in 
supporting the Common Core State Standards, citing that what happens in the actual classroom 
between student and teacher is a better improvement strategy for our schools. One could argue, 
based on the research that the SLC movement resulted in first order change, rather than the more 
substantive second order change that was desired. 

SLC’s in Marysville: 
Based upon the Guiding Principles, the Marysville School District made a significant investment 
in creating high schools of choice, many of which are SLCs. This structural change began in 
2006, and has not been objectively evaluated for effectiveness until now. In general terms, the 
strengths of this work have been a better sense of belongingness for many students attending 
their small school. In general, concerns raised have been the increasingly homogeneous student 
bodies, costs, and issues around equity and access. In addition, the State Board of Education 
mandated ‘Core 24’ which will significantly impact future course offerings.  

Current Status of SLC’s in MSD: 
A quote from educational researcher seems to describe our status of SLCs, “The more 
accustomed one becomes to dealing with the unknown, the more one understands that creative 
breakthroughs are always preceded by periods of cloudy thinking, confusion, exploration, trial 
and stress; followed by periods of excitement and growing confidence as one pursues purposeful 
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change, or copes with unwanted change, (Fullan). We are definitely in the period of ‘cloudy 
thinking’ and ‘exploration.’ 

The Marysville Tulalip Campus is likely the least changed group of SLC’s in the 2016–17 school 
year. 10th Street Middle School, Heritage High School, and Arts and Technology High School 
are functioning much as they have in the past. The major difference this year has been the 
relocation of Marysville Mountain View High School to that campus as well, with the 
elimination of one principal position.  

The campus with the most changes over the past 4 years has been Marysville Getchell. In the 
2012–13 school year, it was determined that band should be offered at MG. This meant 
retrofitting a classroom to serve as a band room, that cost $80,000, and allowing students from 
all four schools to participate. In the 2013–14 school year, it was determined to allow more 
‘crossover’ classes like band. Currently, there are 47 classes on the campus that allow 
‘crossovers.’ This change required a consistent bell schedule at the campus so that students could 
take advantage of this increase in course offerings.  

In the 2016-17 school year, the leadership structure was changed to have one principal, and two 
assistant principals, and a Teacher on Special Assignment, (TOSA), as opposed to the previous 
four principal positions. This was due to a district need to reduce costs, as well as to streamline 
decision-making. The newly appointed campus principal then went about making structural 
changes in order to improve efficiencies. Examples of such changes include designating one 
Building Leadership Team, hosting one staff meeting, encouraging teachers to participate in 
Professional Learning Communities campus wide, and being more prescriptive in Advisory 
periods. Also, one assistant secretary position and one library secretary position were cut. These 
changes resulted in a savings of approximately $81,000.  
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APPENDIX B 
Demographic, Attendance, Discipline and Achievement Results (from OSPI sources unless otherwise indicated) 

  Wash  District    MP    SFE    ISC    BIO    ACE  
  State              
                

Enrollment  NA  11,085  1202  404  408  418  352  
 Male 
percent 

51.6  50.8  52.7  52.1  33.2  40  75.4  

 Female 
percent 

48.4  49.2  47.3  47.9  66.8  60  24.6  

                
Free & reduced %  44  46.6  40.1  35.6  26.7  32.3  43.2  

                
Special Ed %  13.5  15.8  18.8  6.7  5.6  4.8  12.2  

                
Trans. Bilingual %  10.8  8.2  3.5  3.7  2  3.6  5.1  

                
American Indian 1.3  6.1  5.4  3  2.7  0.9  3.5  

                
Asian  7.3  5.1  4.1  5.6  7.3  14  7.8  

                
Black  4.4  1.6  1  3  2.7  1.2  1.3  

                
Latino  22.4  21.7  22.7  25  17.1  18.9  24.6  

                
Native Hawaiian. 1  0.8  0.1  0.5  0.2  1.2  2.4  

                
White  56.1  54.5  57  55.1  59.3  54.4  52.4  

                
Two or more races  7.4  10.2  8.8  7.9  10.7  9.3  8  

                
SBA ELA  75.5  69.2  63.2  65.1  87.6  85  63.6  

                
SBA math  21.8  19.4  11.3  19.6  23.8  44  27  

                
EOC biology  72.2  64.6  64.1  76.6  75.2  86.4  53.7  

                
4-year grade rate 81.1  78.4  90  87  86.7  93.7  81.2  

2014                
                

Avg. days absent*     20.5  19.53  14.78  13.91  15.57  
Suspensions/ 
expulsions* 

     8%  10%  2.80%  2.20%  22.80%  

                
* District supplied data               
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Broadway Books. 
 
Learning Forward. (2017). A new vision for professional learning. Retrieved from  
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Lemov, D., & Atkins, N. (2015). Teach like a champion 2.0: 62 techniques that put students on  
the path to college. San Francisco, CA: Jossey-Bass, a Wiley brand. 
 


