Gilchrist County 

Response to Intervention and Instruction Model

INTRODUCTION

Purpose
The purpose of this manual is to assist our schools in the successful implementation of Response to Instruction/Intervention (RtI) and to formalize district efforts to promote uniformed school-wide practices that improve educational outcomes for all students and average yearly progress for schools within the RtI framework.  This technical assistance manual provides schools with the critical components, definitions, and applications of RtI to support the development and implementation of school plans (FLDOE, 2008).  

Overview of RtI

“Response to Instruction/Intervention (RtI) is the practice of (1) providing high-quality instruction/intervention matched to student needs and (2) using learning rate over time and level of performance to (3) make important educational decisions to guide instruction (NASDSE, 2005).”
The RtI model uses a multi-tiered approach and involves the systematic use of assessment data to most efficiently allocate resources in order to improve both learning and behavior for all students.  The core principles of RtI includes:

· ALL children can learn when taught with effective practices.
· Early intervening for struggling learners is essential.

· Use a multi-tier model of service delivery.

· Use a problem solving method to make decisions within a multi-tier model.

· Use research-based, scientifically validated instruction and interventions.
· Monitor student progress.  

· Use data to make decisions.

· Use assessment for universal screening, progress monitoring, and diagnostics.
(NASDSE, 2005) 
· “Why Use the Response to Intervention Model?”
· Students receive interventions based on reliable and valid data earlier than in the “wait to fail” scenario (discrepancy requirement);

· RtI identifies specific skills deficits, whereas teacher referrals are more frequently a general statement of need;

· Scientifically-based interventions are used more frequently and earlier;

· Racial disproportionality is reduced in programs for students with learning disabilities and intellectual disabilities;

· Greater number of at-risk students achieve benchmarks;

· Adequate yearly progress (benchmarks) and disaggregated data (NCLB) move focus of attention to student progress, not student labels;

· Building principals and superintendents want to know if students are achieving benchmarks, regardless of whether the student is served in general education, gifted education, or as a student with a disability;

· Placement in a program defined by a label for a category of special education services does not guarantee that students will be exposed to interventions that maximize their rate of progress;

· Effective interventions result from a combination of valid and reliable information from assessment and from good problem solving;

· Progress monitoring is done best with valid and reliable assessments that are sensitive to small changes in student academic and social behavior;

· Interventions must be evidence-based (NCLB/IDEA);

· Response to Intervention (RtI) is the best measure of problem severity;

· Program eligibility (initial and continued) decisions are best made based on RtI because it links directly to instruction;

· Staff training and support (e.g. coaching) improve intervention skills; and 

· Intervention tiered implementation improves service efficiency and decreases delayed services due to the discrepancy requirement.

(FLDOE, 2006).  

RtI Framework
“Within an RtI framework, resources are allocated in direct proportion to student needs.  This framework is depicted as a three-tier model that uses increasingly more intense instruction and interventions.  Data collected at each tier are used to measure the efficacy of the interventions so that meaningful decisions can be made about which instruction and interventions should be maintained and layered (FLDOE, 2008).”  

“Each intervention tier of the RtI approach defines the level and intensity of services required for a student to progress.  A student is described as receiving Tier 1, Tier 2, or Tier 3 services.  The three intervention tiers are on a continuum that is fluid; a student may receive services within Tier 2, then move forward to receive more intensive Tier 3 services or backward to receive less intensive Tier 1 services.  The student’s level of need dictates the level of support.  The actual length of time that an intervention is implemented depends on the student’s response to the intervention and realistic time periods required for the target skills to develop (FLDOE, 2008).”
The goal is to improve student outcomes, not move students through the tiers.  The goal is always about passing benchmarks, and the purpose of Tier 2 and Tier 3 services is to pass benchmark.  If a student can pass benchmarks receiving Tier 2 services, but when moved back to Tier 1 cannot pass benchmark, the student goes back to Tier 2 services; and if the student continues to pass benchmarks at Tier 2 – that student may be at Tier 2 indefinitely if that is what they need to pass benchmark, and may never need to receive Tier 3 services (FLDOE, 2008).
The goal is to focus on enhancing learning by focusing on Tier 1 and 2 rather than 3.  Ensure implementation of fidelity; and matching instruction to the needs of students (FLDOE,).  
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W

H

A
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R
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TO

 

I

NTERVENTION

?

 

 

Parents

 

want

 

to

 

see

 

their

 

child

 

excel,

 

and

 

it

 

can

 

be

 

very

 

frust

rating

 

if

 

a

 

child

 

falls

 

behind

 

in

 

reading,

 

math,

 

writing,

 

or

 

other

 

subjects,

 

or

 

if

 

the

 

child 

has

 

difficulty

 

getting

 

along

 

with

 

others

 

or

 

making

 

appropriate

 

choices.

 

 

Response

 

to

 

Intervention

 

(RtI)

 

is

 

a

 

process

 

that

 

provides

 

intervention

 

and 

educational

 

sup

port

 

to

 

all

 

students

 

at

 

increasing

 

levels

 

of

 

intensity

 

based

 

on

 

their

 

individual

 

needs.

 

The

 

goal

 

is

 

to

 

prevent

 

problems

 

and

 

intervene 

early

 

so

 

that

 

students

 

can

 

be

 

successful.

 

Visit

 

http://ww

w

.florida

-

rti.org

for

 

more

 

information.

 

 

What

 

can

 

I

 

expect

 

with

 

RtI?

 

•

  

 

Y

ou

 

will

 

be

 

informed

 

and

 

involved

 

in

 

planning

 

and

 

providing

 

interventions

 

for 

your

 

child.

 

•

  

 

Y

ou

 

will

 

see

 

levels

 

of

 

support

 

(academic

 

and

 

behavioral)

 

that

 

increase

 

or

 

decrease

 

in

 

intensity

 

depending

 

on

 

your

 

child

’

s

 

needs.

 

•

  

 

Y

ou

 

will

 

receive

 

frequent

 

progress

 

monitoring

 

about

 

how

 

your

 

child

 

responds 

to

 

the

 

intervention

 

provided.

 

 

W

H

A

T

 

D

OES

 

R

T

I

 

L

OOK

 

L

IKE

?

 

 

The

 

RtI

 

process

 

has

 

three

 

tiers

 

that

 

build

 

upon

 

one

 

othe

r

. 

Each

 

tier

 

provides

 

more 

intensive

 

levels

 

of

 

support:

 

 

•

  

 

T

ier

 

I

 

includes

 

high

 

quality

 

instruction.

  

The

 

school

 

provides

 

all

 

students

 

with 

access

 

to

 

high

 

quality

 

curriculum,

 

instruction,

 

and

 

behavior

 

supports

 

in

 

the 

general

 

education

 

classroom.

 

•

  

 

T

ier

 

II

 

includes

 

additional

 

targeted,

 

supplemen

tal

 

instruction/interventions.

 

The

 

school

 

provides

 

interventions

 

to

 

small

 

groups

 

of

 

students

 

who

 

need

 

more 

support

 

than

 

they

 

are

 

receiving

 

through

 

T

ier

 

I.

 

•

  

 

T

ier

 

III

 

includes

 

intensive

 

interventions.

 

The

 

school

 

develops

 

and

 

implements 

interventions

 

to

 

me

et

 

the

 

individual

 

needs

 

of

 

students.

 

 

Y

our

 

child

’

s

 

progress

 

is

 

monitored

 

and

 

results

 

are

 

used

 

to

 

make

 

decisions

 

about 

additional

 

instruction

 

and

 

intervention.

 

Rt

I

 

Includes:

 

 

1. 

 

High

 

qualit

y

, 

research

-

based 

instructional

 

and

 

behavior 

supports

 

in

 

general

 

e

ducation

 

 

2. 

 

School

-

wide

 

screening

 

to 

determine

 

which

 

students

 

need 

closer

 

monitoring

 

or

 

additional 

interventions

 

 

3. 

 

Multiple

 

tiers

 

of

 

increasingly 

intense,

 

research

-

based 

interventions

 

matched

 

to

 

the 

needs

 

of

 

student(s)

 

 

4. 

 

Use

 

of

 

collaborative

 

proble

m 

solving

 

to

 

develop,

 

implement, 

and

 

monitor

 

interventions

 

 

5. 

 

Continuous

 

monitoring

 

of

 

student 

progress

 

to

 

determine

 

if 

instruction/interventions

 

are 

effective

 

in

 

meeting

 

the

 

needs

 

of 

student(s)

 

 

6. 

 

Follow

-

up

 

to

 

ensure

 

that

 

the 

instruction/interventions

 

were 

implemented

 

as

 

planned

 

 

7. 

 

Active

 

parent

 

involvement 

throughout

 

the

 

process

 

of 

pursuing

 

solutions

 

that

 

lead

 

to 

increased

 

success

 

 

8. 

 

Evaluation

 

timeline

 

requirements 

are

 

followed

 

unless

 

both

 

the 

parents

 

and

 

the

 

school

 

team 

agree

 

to

 

a

 

time

 

extension

 

to

 

learn

 

more

 

about

 

what

 

works

 

for 

the

 

student

 

 

Adapted from the National Joint

 

Committee on Learning Disabilities

 


Tier 1 is the foundation and consists of scientific, research-based core instructional and behavioral methodologies, practices, and supports designed for all students in the general curriculum (FLDOE, 2008).  Instruction and interventions at Tier 1 are universal and by definition are supports that are available to all students.  They are preventative and proactive in nature with approximately 80% of students responding to these supports without the need for additional interventions.    
Tier 2 consists of supplemental instruction and interventions that are provided in addition to and in alignment with effective core instruction and behavioral supports to groups of targeted students who need additional instructional and/or behavioral support (FLDOE, 2008).  They are reserved for students with significant skills gaps who have not responded successfully to Tier 1 instruction and interventions.  

Tier 3 consists of intensive individualized interventions provided in addition to and in alignment with effective core instruction with the goal of increasing an individual student’s rate of progress.  Tier 3 interventions are developed for individual students using a problem-solving process (FLDOE, 2008).  These interventions are the most intensive academic and behavioral supports available in a school setting and are reserved for students with chronic and severe needs.  

Special education is not a tier.  RtI is a process used for the purpose of revealing what works best for groups of students and individual students, regardless of placement (FLDOE, 2008).   
The three-tier model of school supports incorporates the problem-solving process.  Across the tiers, the problem-solving method is used to match instructional resources to educational need.  The 4 steps of the problem solving method are as follows:

1. Problem Identification – asks “What is the problem?”
2. Problem Analysis – asks “Why is it occurring?”
3. Intervention Design– asks “What are we going to do about it?” 
4. Response to Intervention – asks “Is it working?”  

(FL PS/RtI Collaborative Project between the FLDOE and the USF, n.d.).  
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Parents

 

play

 

a

 

critical

 

role

 

in

 

supporting

 

what

 

their 

children

 

are

 

learning

 

in

 

school.

  

The

 

more

 

parents

 

are 

involve

d

 

in

 

student

 

learning,

 

the

 

higher

 

the

 

student 

achievement.

  

Ask

 

questions

 

to

 

learn

 

more

 

about

 

this 

process:

 

 

•

  

 

Is

 

my

 

child

 

successful?

  

If

 

not,

 

what

 

additional 

instruction/interventions

 

will

 

my

 

child

 

receive?

 

 

•

  

 

What

 

types

 

of

 

programs

 

are

 

used

 

in

 

my

 

ch

ild

’

s 

classroom

 

(e.g.,

 

instructional

 

programs,

 

intervention 

supports)?

 

 

•

  

 

How

 

will

 

additional

 

assistance

 

be

 

provided?

 

By

 

whom? 

How

 

often?

  

For

 

how

 

long?

 

 

•

  

 

How

 

will

 

I

 

know

 

if

 

my

 

child

 

is

 

making

 

progress?

 

How 

will

 

I

 

know

 

if

 

my

 

child

 

is

 

making

 

sufficient

 

progress?

 

 

•

  

 

What

 

will

 

the

 

school

 

do

 

if

 

my

 

child

 

is

 

not

 

improving?

 

 

•

  

 

What

 

can

 

I

 

do

 

to

 

help

 

my

 

child?

 

 

Ask

 

your

 

child

’

s

 

teacher

 

for

 

more

 

information

 

about

 

how 

you

 

can

 

be

 

involved

 

in

 

the

 

RtI

 

process.

 

W

H

A

T

 

DO

 

I

 

DO

 

IF

 

I

 

BELIEVE 

MY

 

CHILD

 

IS

 

STRUGGLING

?

 

 

•

 

 

T

alk

 

with

 

your

 

child

’

s

 

teache

r

.

 

 

•

 

 

Review

 

and

 

assist

 

with

 

homework

 

assignments.

 

 

•

 

 

Ask

 

for

 

regular

 

progress

 

monitoring

 

reports.

 

 

•

 

 

Celebrate

 

your

 

child

’

s

 

successes.

 

 

•

 

 

Learn

 

more

 

about

 

the

 

curriculum,

 

assessments, 

and

 

interventions

 

being

 

used

 

in

 

you

r

 

child

’

s

 

school.

 

 

•

 

 

Participate

 

in

 

conferences

 

and

 

other

 

meetings 

about

 

your

 

child.

 

 

•

 

 

Make

 

a

 

list

 

of

 

specific

 

questions

 

to

 

ask

 

during 

conferences

 

(e.g.,

 

What

 

is

 

working?

 

or

 

What 

additional

 

supports

 

may

 

be

 

needed?).

 

 

 

 

 

For

 

further

 

information

 

contact

 

your

 

School

 

Principal 

or

 

your

 

District

 

School

 

Board

 

Office.

 

Contact

 

information

 

can

 

be

 

accessed

 

at:

 

 

http://ww

w

.fldoe.org/schools/schoolmap/flas

 

district_list.asp

 

 

 

 

 

 

 

 

 

 

 

Florida

 

Department

 

of

 

E

ducation

 

D

r

. 

Eric

 

J.

 

Smith,

 

Commissioner

 

 

This

 

brochure

 

is

 

provided

 

by

 

the

 

Florida

 

Depa

r

tment

 

of

 

Education

 

in

 

collaboration

 

with

 

Bureau

 

of

 

Family

 

and

 

Community

 

Outreach,

 

Bureau

 

of

 

Exceptional

 

Education

 

and

 

Student

 

Se

r

vices,

 

Pasco

 

County

 

School

 

District,

 

an

d

 

Florida

’

s

 

Positive

 

Behavior

 

Suppo

r

t

 

Project.
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 PRIOR To IMPLEMENTATION
Consensus

“Making the shift to a new paradigm, like RtI, does not simply involve accepting a new set of skills.  It also involves giving up certain beliefs in favor of others (FL PS/RtI Collaborative Project between the FLDOE and the USF, n.d.).” 

“Ideas to give up would include that most learning problems exist within the student rather than in alterable variables, special education is a place rather than a service, and the focus of the system is on special education eligibility rather than on instructional need (FL PS/RtI Collaborative Project between the FLDOE and the USF, n.d.).”  

Consensus Building: Beliefs

· Student performance is influenced most by the quality of the interventions we deliver and how well we deliver them.

· Decisions are best made with data.

· Improving the effectiveness of core instruction is basic to this process.
· Every student is everybody’s responsibility (this process is about “Every Ed”).

· Common commitment to problem-solving process.

· Tiers are services, not students.  

Consensus Building: Knowledge

· An understanding of:

· The relationship between RtI and student achievement outcomes.

· A comprehensive RtI knowledge base and the skills necessary to transfer knowledge into practice.  
· Range of interventions at Tiers 1, 2, and 3.
· Central role that assessment of instructional quality plays on RtI.

· Essential role that progress monitoring measures play in RtI.

· Importance of determining appropriate interventions based on student data. 

· Difference between the intensity of a problem (gap between actual and desired performance) and the severity of a problem (determined by response to intervention). 
(FL PS/RtI Collaborative Project between the FLDOE and the USF, n.d.).  

Consensus is not achieved once and then never addressed again; consensus is continuously revisited. 
Infrastructure

RtI is successful when an infrastructure exists to support sufficient assessment and intervention resources to make decisions that result in successful outcomes for students.  School staff must possess skills in the necessary assessment and intervention practices.  Applying these skills requires that staff members have an understanding of evidence-based interventions and how to apply them to academic or behavioral problems.  Additionally, monitoring would be needed to assure that interventions are implemented with a high degree of fidelity.  Teachers and support service personnel will require the support of building administrators and district staff to implement the RtI model.  Support provided to teachers must extend through the implementation of interventions and the collection of appropriate data to assess student progress (FLDOE TAP FY 2006-8).

The implementation of RtI is best done in phases with focus on quality over quantity (FLDOE TAP FY 2006-8).    

The following elements contribute to a supportive infrastructure for RtI:

· Identify professional development needs.
· Develop resource inventory of instruction/intervention infrastructure.  School resource maps.

· Data systems and management.

· District and school policies. 
(FL PS/RtI Collaborative Project between the FLDOE and the USF, n.d.).  

 ESSENTIAL COMPONENTS OF RtI IMPLEMENTATION

Implementation of RtI requires three essential components:

· Multiple tiers of intervention service delivery;
· a problem-solving method; and

· An integrated data collection/assessment system to inform decisions at each tier of service delivery.
(NASDSE, 2005) (Batsche, 2007) 
Multiple Tiers of Intervention Service Delivery

RtI uses a multi-tier model to create efficient resource allocation mechanisms.  In a three-tier model of service delivery the system incorporates increasing intensities of instruction that are provided to students in direct proportion to their individual needs.  Embedded in each tier is a set of unique support structures or activities that help implement research-based curriculum and instructional practices at levels of fidelity that are designed to improve student achievement (NASDSE, 2005).  

Ongoing assessment of students’ proficiency on critical academic and/or behavioral skills is an essential aspect of the system.  Progress monitoring data are used to inform instruction at each tier and also to identify the appropriate level of service for each student in a timely fashion.  In this way, the student’s response to research-based interventions is used as basic data on which decisions are made.  It is the responsibility of general education to identify strategies that produce substantial learning outcomes for all students (NASDSE, 2005).  

Tier 1: Screening and Whole-Group Interventions
The goal of Tier 1 is to provide all students with access to high quality curriculum, instruction, and behavior supports in the general education classroom (NASDSE, 2005).   
In Tier 1, school districts provide a foundation of curriculum, instruction, and school organization that has a high probability of bringing approximately 80% of students to acceptable levels of proficiency.  Tier 1 also includes supports for teachers to help them deliver this program.  A core instructional program that uses a scientifically validated curriculum is provided for all students.  The school district chooses curriculum that has evidence of producing adequate levels of achievement (i.e., research-based) and instruction is differentiated within the core to meet a broad range of student needs.  Effective teachers at this stage match student’s prerequisite skills with course content to create an appropriate instructional match and use instructional strategies that are evidence based (NASDSE, 2005).  

During the course of the instructional school year, the schools use universal screenings in essential academic areas to identify each student’s level of proficiency three times per school year.  The screening data are organized in formats that allow for the inspection of both group and individual performance of specific skills.  An example of a universal screener currently used is FAIR.  Schools meet during progress monitoring meetings and during grade-level team meetings to analyze data on all students, set group goals for the next assessment period and plan for whole-class instructional changes based on the data.  Interventions at this level are oriented toward whole-group instructional procedures, as the focus is on large-scale change to classroom instructional procedures.  These procedures and instructional interventions assist teachers in bringing large percentages of students to acceptable levels of proficiency (NASDSE, 2005).  

The analysis of system-wide data at Tier 1 provides two functions: it provides evidence of the functionality of the foundational curriculum and instructional process; and it identifies those students who need further intervention services at Tier 2.  For example, if more than 20% of the peers (e.g., school, disaggregate group(s), grade, classroom) in general education are not making acceptable progress in relation to desired benchmarks, the school’s task is to improve the overall curriculum and/or instructional program.  If less than 20% of peers in general education are not making satisfactory progress, it may be presumed that the foundational program is sufficiently effective and that further individualized interventions are needed at Tier 2 for students who are not meeting expectations of level of skills and progress (NASDSE, 2005).    
The Primary Characteristics of Tier 1 Instruction are:
· It is preventative and proactive. All students participate in Tier 1 instruction and interventions. 
· Provide core instructional program using scientifically validated curriculum.

· Analyzing effectiveness of general education curriculum.

· If evidence of lack of effectiveness exists then modifications must be made to the core instructional programs.  
· Monitoring fidelity of classroom instruction by building administrator. 

· Monitoring and documenting the rate of academic growth of all students.

· Establishing school-wide Universal Screening schedules.  Administering Universal Screeners a minimum of three times per school year.  

(FLDOE 2006)
Who is involved at Tier 1?

ALL students

Administrators

Guidance Counselors

Instructional Coaches

General Education Teachers

Parents

(FLDOE 2006)
Tier 2: Targeted Supplemental Interventions
Tier 2 provides students with more specialized instruction that permits increased intensity and more differentiation, usually through the use of small groups and additional instructional time.  These services are provided in addition to core (Tier 1) instruction and can be developed through a standard treatment protocol or through a problem-solving process (NASDSE 2005). 

Standard Treatment Protocol Interventions are evidence-based practices provided to students who display predictable difficulties.  The interventions are designed to be used in a systematic manner with all participating students, are delivered in small groups, are often scripted or very structured and have a high probability of producing change for large numbers of students (NASDSE, 2005).  

Problem-Solving Interventions are through school-based, problem-solving teams utilizing a problem-solving process that allows them to use functional academic and behavioral assessments to identify why students are not mastering the required skills at the same pace as their peers and lets the teams craft individualized interventions to address the needs (NASDSE, 2005).    

Regardless of the approach used at Tier 2 (i.e., standard treatment protocol or problem-solving), interventions used should be clearly implemented and documented.  Students should continue to participate in universal screenings, as well as participate in individual progress monitoring on a more frequent basis; at least monthly (NASDSE, 2005).   

Students who improve in critical skills as a result of Tier 2 interventions are typically reintegrated into the core instructional program only.  Some students may display significant progress but may continue to require the Tier 2 supports.  Additionally, some students may fail to display meaningful progress in spite of intervention supports, fidelity, and success, and thus may need more intensive Tier 3 interventions and services (NASDSE, 2005).  In an effective Tier 2 intervention, approximately 75% of the students receiving Tier 2 instruction should have a positive response to intervention and demonstrate a rate of progress represented by aim lines that will reach benchmark performance.  A small percentage of students will not respond to Tier 2 levels of instruction and will require the most intensive instruction, Tier 3 (Batsche, 2007).        

The primary characteristics of Tier 2 interventions are:

· Provide evidence-based small group instruction to identified students.  Group size at this tier are usually between 4 to 6 students or same-ability (always refer back to recommendations of the program/intervention being used). 
· Interventions must be provided in addition to core instruction (Tier 1) (Batsche, 2007).  
· Opportunity to increase exposure (increased Academic Engaged Time (AET)) to curriculum in the area of concern (Batsche, 2007). 

· Opportunity to narrow focus of curriculum on particular skill areas that need strengthening.  

· Interventions are monitored more frequently than Universal Screenings; at least monthly.  Graph data to provide for ease of comparison to peers receiving the Tier 2 intervention.

· Review, revise, and/or discontinue small group instruction based on student performance and progress. 

· For students not yet demonstrating evidence of progress towards instructional goals, a decision is made to either change the intervention, or increase the intensity, duration, and/or frequency of instruction of current intervention and continue to monitor progress. 

· Building administrator(s) will verify that instruction is delivered with fidelity.    
Who is involved at Tier 2?

Some students. 
· Students who require supplemental instructional support services, beyond what was provided in Tier 1.

Administrators
Guidance Counselors

Instructional Coaches

General Education Teachers

Parents

 (FLDOE 2006)
Tier 3: Intensive Instruction

Tier 3 represents an even more intense and differentiated intervention.  
Tier 3 interventions are developed based on individual student needs following a problem-solving process that will use diagnostic assessment, allowing more in-depth problem analysis, to inform intervention development (FLDOE 2008) (Batsche, 2007). 
Students who improve in critical skills as a result of Tier 3 interventions are typically then phased out of the intervention and reintegrated into Tier 1 (and Tier 2) instructional program.  Some students may display significant progress, but may continue to need the Tier 3 supports indefinitely.  Additionally, after repeated engagement in the process of problem-solving, increasing intervention supports and fidelity, a few students, based on “intensity” of interventions required for student success, may be referred to determine eligibility for Special Education.
The Primary Characteristics of Tier 3 Interventions are:

· Interventions are delivered to students individually or to very small groups of students of same-ability (FLDOE 2008) (Batsche, 2007).  Groups are not larger than 3 students.

· Interventions must be provided in addition to Tier 1 instruction.  Tier 2 interventions may also be continued if appropriate.
· All Tier 3 interventions must be integrated with Tier 1 and Tier 2 instruction.  These cannot be three completely different interventions that do not strengthen the work of the other interventions and core instruction (FLDOE 2008) (Batsche, 2007).  

· Developed from individualized student problem solving.  

· Goal is to find successful interventions first (Batsche, 2005).

· Progress monitoring on a weekly basis, visually graphed to assist in determining student’s response to intervention.  
Who is Involved at Tier 3?

Few Students

· Students who require intensive interventions to increase the rate of progress.

Parents 

· To discuss student progress, successes and difficulties, and to involve parents in problem resolution.

Administrators

Guidance Counselors

Instructional Coaches

General Education Teachers

Exceptional Education Teachers
( FLDOE 2006).
Problem-Solving Method

The problem-solving process is a data based decision making model that is self-correcting and focused on student success.  The nature of problem solving involves a sequence of steps starting with a definition of the problem and proceeding to the testing of a hypothesis and evaluating the outcome of any intervention.  The four steps are Problem Identification – What’s the problem? Problem Analysis – Why is it occurring?, Intervention Design – What are we going to do about it?, and Response to Intervention – Is it working?  This thinking process can be applied to all (Tier 1) students in a system, to small groups (Tier 2) of students, and to individual (Tier 3) students (FL PS/RtI Collaborative Project between the FLDOE and the USF, n.d.). 
Step 1: Problem Identification – What is the problem?

The emphasis of this step is to break down a broad general concern such as reading difficulty into the specific skills related to the concern (e.g., difficulty in oral language, phonemic awareness, phonics, fluency, vocabulary, or comprehension), thus providing a more specific and behavioral definition of the problem.  After reviewing data the team determines a replacement behavior (in observable and measurable terms) and a gap analysis is conducted to assist in identifying if the concern is a group problem or individual problem.  
In order to identify a problem, three pieces of data (in addition to a replacement behavior) are needed:

· Benchmark level of performance

· Student level of performance

· Peer level of performance

(FL PS/RtI Collaborative Project between the FLDOE and the USF, n.d.).

Step 2: Problem Analysis – Why is it occurring?

Team members develop hypotheses for why the problem is occurring and corresponding prediction statements.  Hypotheses are always focusing on alterable variables.  Once hypotheses are identified, various assessment questions are generated and procedures are utilized to either validate or nullify the hypotheses.  Assessment questions are generated in the domains of Instruction, Curriculum, Environment, and Learner (ICEL) and are assessed through process of Records Review, Interviews, Observations, and Testing (RIOT).  Assessment should link to instruction for the purpose of designing an educational intervention.  The focus should be on collecting information that will lead the team to decisions about what to teach (curriculum) and how to teach (instruction).  
(FL PS/RtI Collaborative Project between the FLDOE and the USF, n.d.).

Step 3: Intervention Design – What are we going to do about it?

The purpose of intervention is to create an instructional match for the student.  Interventions should be evidence-based, delivered with fidelity, scaled for intensity, implemented for sufficient time, evaluated frequently, and integrated across tiers.  An intervention is planful, environmentally focused, and goal directed (FL PS/RtI Collaborative Project between the FLDOE and the USF, n.d.).
· Goals should be set prior to intervention implementation.  Goals should be ambitious, but reasonable – rate required to reach goal is 25-50% above typical student rate.  Goal has two components, the level of performance desired and time within which that level will be attained (FL PS/RtI Collaborative Project between the FLDOE and the USF, n.d.).  
· Components of an effective intervention plan address the persons responsible, skills targeted, implementation arrangements, measurement strategy, and decision making rule (the who, what, when, where) (FL PS/RtI Collaborative Project between the FLDOE and the USF, n.d.).  
· Response to intervention is based on the actuality of interventions delivered as intended.  We cannot continue with the RtI process if the intervention was not implemented or was implemented poorly.  Therefore, intervention fidelity must be ensured and documented (FL PS/RtI Collaborative Project between the FLDOE and the USF, n.d.).  
· All intervention plans should have intervention support.  School administrators should ensure that intervention plans have intervention support.  Teachers should not be expected to implement plans for which there is no support (FL PS/RtI Collaborative Project between the FLDOE and the USF, n.d.).  
Examples of all components needed for an Intervention Design/Plan, Documentation Fidelity Worksheet, and Intervention Support Plan are included in the appendix.
Step 4: Response to Intervention – Is it working?

How do we know if an intervention is working? What is a “Good” response to intervention?  Progress monitoring data should be visually represented through graphs to evaluate the effectiveness of an intervention plan and determine response to intervention 
· Positive Response

· Gap is closing

· Can extrapolate point at which target student(s) will “come in range” of target – even if this is long range.
· Questionable Response
· Rate at which gap is widening slows considerably, but gap is still widening.

· Gap stops widening but closure does not occur.  

· Poor Response

· Gap continues to widen with no change in rate. 

(Batsche, 2005)(FL PS/RtI Collaborative Project between the FLDOE and the USF, n.d.).

Data Sources to Inform Decisions at Each Tier of Service
An integrated data collection/assessment system to inform decisions at each tier of service delivery is an essential element of determining a student’s response to intervention.
Assessment types and purposes:

· Screening: identify students at-risk for not achieving 

benchmarks or social expectations.

· Diagnostic: identify a student’s skill strengths and weaknesses to inform instructional planning.

· Progress Monitoring: facilitate formative decision-making about the progress of students toward achieving benchmarks or social expectations. 

To be useful in a multi-tier system, assessment procedures must have nine characteristics.  They:
· Directly assess the specific skills embodied in state and local academic standards;

· Assess “marker variables” that have been demonstrated to lead to the ultimate instructional target (e.g., reading comprehension);

· Are sensitive to small increments of growth over time;

· Can be administered efficiently over short periods;

· May be administered repeatedly (using multiple forms);

· Are readily summarized in teacher-friendly data displays;

· Can be used to make comparisons across students;

· Can be used to monitor an individual student’s progress over time; and

· Have direct relevance to the development of instructional strategies that address the area of need (NASDSE, 2005).
At Tier 1, proactive assessment procedures are best employed at 

least three times per year (fall, winter, and spring) and are used as general screening procedures for ALL students.  They must be capable of identifying which students are proficient in the target skill, which students are in the process of developing the skill and which are significantly deficient in the skill.  The decisions to be made based on these data involve (1) how to create instructional change so that all students reach proficiency on the skill and (2) which students need more extensive and intensive interventions at Tier 2 (NASDSE, 2005).  As we identify the problem we determine whether it is a large group (Tier 1) problem, or a small group or individual student problem.    Remember, it is much more efficient to make sure the water in the tank is healthy, which impacts all of the students at once than to treat each student individually.  We need that ensure that Tier 1 to be as healthy and robust as possible before we focus too much time and energy intervening at Tier 2 and 3.  
Potential Tier 1 measures:

· FCAT
· Florida Assessments for Instructions in Reading (FAIR)
· District Progress Assessments for Math

· Office Discipline Referrals (ODR) using behavior data management systems 
· Behavioral Rating Scales

· Attendance
· Student Mobility Data

· Grades

· Grade-Level Indicators – Reading, Math, & Writing. 

Key Questions to Ask When Analyzing Tier 1 Data:

· How effective is the core curriculum for all students?

· How effective is the core curriculum for subgroups of students?

· Which grade and/or classrooms may require Tier 1 interventions?

· Which students may require additional intervention?
At Tier 2, the assessment procedures must be capable of determining the effects of additional/supplemental exposure to instruction/intervention and narrowed focus of instruction/intervention. Are the efforts producing the desired improvement in rate of learning? Thus, student intervention data is vital to successful problem solving.  Tier 2 progress monitoring consists of assessments specific to the student and the intervention identified to address that particular student’s need (Flagler County Public Schools, 2009).  At Tier 2 we should determine whether the supplemental instruction/intervention is indicating: (1) a positive response, (2) questionable response, or (3) poor response for the group/student(s).  
Progress monitoring at Tier 2 occurs more frequently than in Tier 1, at least monthly and oftentimes bimonthly.  Progress monitoring data must be visually represented through graphs, including baseline data, goal lines, and aim lines.  The response of the Tier 2 small group should be monitored in addition to the individual student receiving the Tier 2 intervention service.       

Potential Tier 2 Measures:

· FAIR Ongoing Progress Monitoring Assessments
· Curriculum Based Measurements (CBM)
· Office Discipline Referrals (ODR)
· Documented Standardized Direct Observation

· Behavior Rating Scales
· SWIS or Genesis Reports
Key Questions to Ask When Analyzing Tier 2 Data: 
· Was the intervention implemented as intended?

If not, then implement supports for fidelity. 

· Did 70-80% of the small group receiving Tier 2 intervention indicate a positive response to the intervention?

Assumption: If approximately 75% of students receiving Tier 2 intervention indicated a positive response; then the focus is on a group problem. If approximately 75% or more of students receiving the Tier 2 intervention indicated a positive response; then can assume it is a student problem.  

At Tier 3, progress monitoring consists of assessments specific to the student and interventions customized to address student’s needs.  Assessment procedures must be capable of determining the effects of intensive, individual/very small group interventions.  Progress monitoring at Tier 3 occurs more frequently than in Tier 1 and Tier 2; at least weekly.  A minimum of at least 8 to 12 data points should be collected at consistent intervals to determine the response of intervention, unless a poor response is documented after three to four data points (all below the aim line) (Flagler County Public Schools, 2009).  Progress monitoring data must be visually represented through graphs, including baseline, goal lines and aim lines. 
Potential Tier 3 Measures:

· Individual Diagnostics

· Curriculum Based Measurement (CBM)

· Documented Standardized Direct Observation

Key Questions to Ask When Analyzing Tier 3 Data: 

· Was the intervention implemented as intended?
If not, then implement supports for fidelity.
· Was the intervention positive, questionable, or poor?

· Should the intervention be continued, modified, or terminated?

FIDELITY OF RTI IMPLEMENTATION

Fidelity of implementation is implementation of an intervention, program, or curriculum according to research findings and/or on developers’ specifications.  An RtI process must be implemented with fidelity because response to intervention is based on the actuality of interventions being delivered as intended.  We cannot assess a response to intervention if the intervention was not implemented or was implemented poorly (Dorman, Dixon, Hangauer,& Batsche, n.d.).  In addition, research has consistently demonstrated that interventions implemented with fidelity lead to enhanced student outcomes (Burns & Coolong-Chaffin, 2006).   

MOVEMENT BETWEEN TIERS
ALL students participate in Tier 1 (Core curriculum).  

Data for teams to analyze at Tier 1 include:

· FCAT – what percentage of students met proficiency on the FCAT (reading, math) per grade level, disaggregate group, classroom?

· FAIR – what percentage of students scored at or above the 30th percentile rank on the Broad Screen Reading Comprehension per grade level, disaggregate group, classroom?

· Grades – what percentage of students are marked On-Grade Level (reading, math, writing) per grade level, disaggregate group, classroom?

· Office Discipline Referrals – what percentage of students have received an ODR per grade level, disaggregate group, classroom? What percentage of ODRs come from different locations on campus, time of day, number per day, teacher/grade, etc.?

Through analysis of system-wide data if the problem-solving team  determines that less than 80% of students are meeting proficiency (per academic/behavior skills area) then it is presumed that it is a large scale/group problem at the school/grade level/disaggregate group/ or/and classroom level and Tier 1 interventions should be developed and implemented.  If Tier 1 instruction is not working for 80% of students, there will never be enough resources in Tier 2 and Tier 3 to make up for it.  The first job is to “fix Tier 1” (while, at the same time, delivering as much intensive intervention as resources will allow to the students in critical need of more intervention – those who show least response to the Tier 1 interventions).         

Through analysis of system-wide data if the problem-solving team determines that 80% or more of students are meeting proficiency then it is presumed that supplemental instructional interventions (Tier 2) services may be offered to the group of students who are not achieving proficiency in that particular area of concern.  
Some students participate in Tier 2 (Supplemental Instruction)

Groups of students with similar needs should be identified for implementation of supplemental instruction (Tier 2).  Group size at Tier 2 is typically between 4-6 students (always refer back to recommendations of evidence-based program being used).  Interventions and students participating in the intervention should be specifically documented.  All students receiving supplemental interventions should be progress monitored on a consistent schedule, not to exceed monthly (20 school days).  Progress monitoring data should be graphed and include goal/benchmark and group comparisons. 
At Tier 2 supplemental instruction is typically no less than 20 minutes per day however always refer to the evidence-based program being used and its recommendation according to their research.  

In an effective Tier 2 intervention, approximately 75% of the students in the small group receiving the Tier 2 instruction should demonstrate a positive response to intervention.  If less than 75% of students in the small group receiving the Tier 2 intervention demonstrate a positive response then the problem-solving team needs to first address fidelity.  If fidelity is poor, then employ strategies to increase treatment fidelity.  If fidelity is good, then return to problem solving.  

Few Students participate in Tier 3 (Intensive Instruction)

If a Tier 2 intervention has been determined to be effective for approximately 75% or more of the group, a student within that group who is indicating a poor response to intervention may be determined by the problem-solving team to receive more intensive instruction.
At that point, the school-based problem-solving team should meet to discuss the individual student utilizing a problem-solving approach.

Through the problem solving process the team develops and implements an intervention plan that is documented clearly and includes goals, support plans, and weekly progress monitoring.    
INTERVENTION DESIGNS 

It is not atypical for multiple interventions to be suggested by an intervention team.  Interventions should be derived from effective problem-solving strategies concentrating on alterable variables and linking hypotheses to interventions.  The purpose of intervention is to create an instructional match.   
Some interventions are purchased packages through a publisher, and some are more like strategies used to target specific skill deficits.  Criteria for selecting appropriate interventions for use are: evidence-based, delivered with integrity, scaled for intensity, implemented for sufficient time, evaluated frequently, and integrated across tiers.  Schools should develop and refer to their resource maps.   

Interventions are planned with procedures to be applied being specified clearly and completely.  Interventions are environmentally focused actions taken to modify the environment not the individual.  Interventions are goal directed, with the team writing an ambitious, yet attainable goal statement prior to intervention design.  

Interventions should be designed to: adjust what is being taught and/or how it is being taught.  
Effective Intervention Plans document the following components:

· Person(s)  Responsible

· Skills Targeted

· Implementation Arrangements

· Support Plans

· Measurement Strategy (Fidelity and Progress Monitoring)
· Decision Making Rule

(the who – is responsible, what – will be done, when – will it occur, where – will it occur?)

Documentation of intervention(s) being implemented is crucial in assessing response to intervention.  
Person(s) responsible specifically documents the individuals that will be responsible for implementing the intervention, supporting the intervention, assessing the fidelity of the intervention, and monitoring the effectiveness of the intervention.    
Target Skills and Instructional Strategies explicitly define the skills to be taught and strategies that will be utilized.

Implementation Arrangements addresses where the intervention will take place, when it will occur, how frequently, the length of time, and materials used.  

Measurement Strategy documentation includes who is responsible for the on-going collection of data, the method of data collection (probes, graphs, frequency, fidelity data), measurement conditions, and monitoring schedule. 
The Decision Making Rule should identify how the team will decide if a plan is or isn’t working.  

All intervention plans should have an intervention support plan.  Intervention support plans should also include who is responsible, what will be done, when and where it will occur.  Teachers should not be expected to implement plans for which there is no support. Critical components of intervention support include: support for intervention fidelity and documentation of intervention implementation.  It is recommended that the support person meet with the intervention teacher prior to starting the implementation of the intervention to review data, review the steps to intervention, and determine logistics.  It is recommended that the support person meet with the intervention teacher 2-3 times per week during the first two weeks of the intervention implementation to review data, review steps to intervention, and revise anything if necessary.  It is recommended that the support person meet with the intervention teacher twice a week during the following two weeks and weekly thereafter.  
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Parents

 

play

 

a

 

critical

 

role

 

in

 

supporting

 

what

 

their 

children

 

are

 

learning

 

in

 

school.

  

The

 

more

 

parents

 

are 

involve

d

 

in

 

student

 

learning,

 

the

 

higher

 

the

 

student 

achievement.

  

Ask

 

questions

 

to

 

learn

 

more

 

about

 

this 

process:

 

 

•

  

 

Is

 

my

 

child

 

successful?

  

If

 

not,

 

what

 

additional 

instruction/interventions

 

will

 

my

 

child

 

receive?

 

 

•

  

 

What

 

types

 

of

 

programs

 

are

 

used

 

in

 

my

 

ch

ild

’

s 

classroom

 

(e.g.,

 

instructional

 

programs,

 

intervention 

supports)?

 

 

•

  

 

How

 

will

 

additional

 

assistance

 

be

 

provided?

 

By

 

whom? 

How

 

often?

  

For

 

how

 

long?

 

 

•

  

 

How

 

will

 

I

 

know

 

if

 

my

 

child

 

is

 

making

 

progress?

 

How 

will

 

I

 

know

 

if

 

my

 

child

 

is

 

making

 

sufficient

 

progress?

 

 

•

  

 

What

 

will

 

the

 

school

 

do

 

if

 

my

 

child

 

is

 

not

 

improving?

 

 

•

  

 

What

 

can

 

I

 

do

 

to

 

help

 

my

 

child?

 

 

Ask

 

your

 

child

’

s

 

teacher

 

for

 

more

 

information

 

about

 

how 

you

 

can

 

be

 

involved

 

in

 

the

 

RtI

 

process.
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I
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I
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CHILD
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•

 

 

T
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with
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’

s

 

teache

r

.

 

 

•

 

 

Review

 

and

 

assist

 

with

 

homework

 

assignments.

 

 

•

 

 

Ask

 

for

 

regular

 

progress

 

monitoring

 

reports.

 

 

•

 

 

Celebrate

 

your

 

child

’

s

 

successes.

 

 

•

 

 

Learn

 

more

 

about

 

the

 

curriculum,

 

assessments, 

and

 

interventions

 

being

 

used

 

in

 

you

r

 

child

’

s

 

school.

 

 

•

 

 

Participate

 

in

 

conferences

 

and

 

other

 

meetings 

about

 

your

 

child.

 

 

•

 

 

Make

 

a

 

list

 

of

 

specific

 

questions

 

to

 

ask

 

during 

conferences

 

(e.g.,

 

What

 

is

 

working?

 

or

 

What 

additional

 

supports

 

may

 

be

 

needed?).

 

 

 

 

 

For

 

further

 

information

 

contact

 

your

 

School

 

Principal 

or

 

your

 

District

 

School

 

Board

 

Office.

 

Contact

 

information

 

can

 

be

 

accessed

 

at:

 

 

http://ww

w

.fldoe.org/schools/schoolmap/flas

 

district_list.asp
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W

H

A

T

 

IS

 

R

ESPONSE

 

TO

 

I

NTERVENTION

?

 

 

Parents

 

want

 

to

 

see

 

their

 

child

 

excel,

 

and

 

it

 

can

 

be

 

very

 

frust

rating

 

if

 

a

 

child

 

falls

 

behind

 

in

 

reading,

 

math,

 

writing,

 

or

 

other

 

subjects,

 

or

 

if

 

the

 

child 

has

 

difficulty

 

getting

 

along

 

with

 

others

 

or

 

making

 

appropriate

 

choices.

 

 

Response

 

to

 

Intervention

 

(RtI)

 

is

 

a

 

process

 

that

 

provides

 

intervention

 

and 

educational

 

sup

port

 

to

 

all

 

students

 

at

 

increasing

 

levels

 

of

 

intensity

 

based

 

on

 

their

 

individual

 

needs.

 

The

 

goal

 

is

 

to

 

prevent

 

problems

 

and

 

intervene 

early

 

so

 

that

 

students

 

can

 

be

 

successful.

 

Visit

 

http://ww

w

.florida

-

rti.org

for

 

more

 

information.

 

 

What

 

can

 

I

 

expect

 

with

 

RtI?

 

•

  

 

Y

ou

 

will

 

be

 

informed

 

and

 

involved

 

in

 

planning

 

and

 

providing

 

interventions

 

for 

your

 

child.

 

•

  

 

Y

ou

 

will

 

see

 

levels

 

of

 

support

 

(academic

 

and

 

behavioral)

 

that

 

increase

 

or

 

decrease

 

in

 

intensity

 

depending

 

on

 

your

 

child

’

s

 

needs.

 

•

  

 

Y

ou

 

will

 

receive

 

frequent

 

progress

 

monitoring

 

about

 

how

 

your

 

child

 

responds 

to

 

the

 

intervention

 

provided.
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A

T

 

D
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R

T
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L

OOK

 

L

IKE

?

 

 

The

 

RtI

 

process

 

has

 

three

 

tiers

 

that

 

build

 

upon

 

one

 

othe

r

. 

Each

 

tier

 

provides

 

more 

intensive

 

levels

 

of

 

support:

 

 

•

  

 

T

ier

 

I

 

includes

 

high

 

quality

 

instruction.

  

The

 

school

 

provides

 

all

 

students

 

with 

access

 

to

 

high

 

quality

 

curriculum,

 

instruction,

 

and

 

behavior

 

supports

 

in

 

the 

general

 

education

 

classroom.

 

•

  

 

T

ier

 

II

 

includes

 

additional

 

targeted,

 

supplemen

tal

 

instruction/interventions.

 

The

 

school

 

provides

 

interventions

 

to

 

small

 

groups

 

of

 

students

 

who

 

need

 

more 

support

 

than

 

they

 

are

 

receiving

 

through

 

T

ier

 

I.

 

•

  

 

T

ier

 

III

 

includes

 

intensive

 

interventions.

 

The

 

school

 

develops

 

and

 

implements 

interventions

 

to

 

me

et

 

the

 

individual

 

needs

 

of

 

students.

 

 

Y

our

 

child

’

s

 

progress

 

is

 

monitored

 

and

 

results

 

are

 

used

 

to

 

make

 

decisions

 

about 

additional

 

instruction

 

and

 

intervention.

 

Rt

I

 

Includes:

 

 

1. 

 

High

 

qualit

y

, 

research

-

based 

instructional

 

and

 

behavior 

supports

 

in

 

general

 

e

ducation

 

 

2. 

 

School

-

wide

 

screening

 

to 

determine

 

which

 

students

 

need 

closer

 

monitoring

 

or

 

additional 

interventions

 

 

3. 

 

Multiple

 

tiers

 

of

 

increasingly 

intense,

 

research

-

based 

interventions

 

matched

 

to

 

the 

needs

 

of

 

student(s)

 

 

4. 

 

Use

 

of

 

collaborative

 

proble

m 

solving

 

to

 

develop,

 

implement, 

and

 

monitor

 

interventions

 

 

5. 

 

Continuous

 

monitoring

 

of

 

student 

progress

 

to

 

determine

 

if 

instruction/interventions

 

are 

effective

 

in

 

meeting

 

the

 

needs

 

of 

student(s)

 

 

6. 

 

Follow

-

up

 

to

 

ensure

 

that

 

the 

instruction/interventions

 

were 

implemented

 

as

 

planned

 

 

7. 

 

Active

 

parent

 

involvement 

throughout

 

the

 

process

 

of 

pursuing

 

solutions

 

that

 

lead

 

to 

increased

 

success

 

 

8. 

 

Evaluation

 

timeline

 

requirements 

are

 

followed

 

unless

 

both

 

the 

parents

 

and

 

the

 

school

 

team 

agree

 

to

 

a

 

time

 

extension

 

to

 

learn

 

more

 

about

 

what

 

works

 

for 

the

 

student
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Parent Brochure – Spanish 

Información para los Padres – 2009
Asegurar un Buen Comienzo, Promocionar un Futuro Brillante
¿QUÉ SIGNIFICA RESPONDER A LA INTERVENCIÓN?
Los padres quieren que su hijo/a tenga éxito en sus estudios y puede ser muy frustrante si

un niño se atrasa en la lectura, la matemática, la escritura, u otras asignaturas, o si el niño tiene dificultad en llevarse con los demás, o en tomar decisiones apropiadas.

RtI (Responder a la Intervención) es un proceso que proporciona intervención y apoyo educacional a todos los estudiantes a niveles escalonados basados en sus necesidades individuales. La meta es prevenir problemas e intervenir temprano para que los

estudiantes puedan tener éxito en los estudios. Para obtener más información, visite:

http://www/florida-rti.org
¿Qué puedo esperar de RtI?

• Usted será informado e involucrado en planificar y proporcionar intervenciones para su hijo/a.

• Usted observará niveles de apoyo (académico y de conducta) que aumentan o disminuyen en intensidad dependiendo de las necesidades de su hijo/a.

• Usted recibirá, con frecuencia, reportes sobre cómo su hijo/a está respondiendo a la intervención proporcionada.

¿CÓMO LUCE EL RtI?
El proceso RtI tiene tres escalones o etapas que sirven para un mayor desarrollo. Cada escalón proporciona un nivel de apoyo más intenso:

• El Escalón I incluye instrucción de alta calidad. La escuela les proporciona a todos los estudiantes acceso de alta calidad al currículo, la instrucción, y el apoyo al comportamiento en lo referente a la educación general.

• El Escalón II incluye más instrucción/intervenciones adicionales y concentradas. La

escuela proporciona intervenciones de grupos pequeños de estudiantes quienes necesitan más apoyo que lo que están recibiendo a través del Escalón I.

• El Escalón III incluye intervenciones intensivas. La escuela desarrolla e implementa

intervenciones para reunir las necesidades individuales de los estudiantes.

El progreso de su hijo/a es seguido y los resultados son usados para tomar decisiones sobre la instrucción e intervención adicional.

RtI Incluye:
1. Apoyo de alta calidad en la instrucción y el comportamiento basado en la investigación referente a la educación general

2. El rastreo de todos los estudiantes en la escuela para determinar cuales estudiantes necesitan más supervisión o intervenciones adicionales

3. Múltiples escalones de intervenciones que son más y más intensas que están basados en la investigación y que corresponden a las necesidades de los estudiantes.

4. Resolver problemas de manera colaborativa para desarrollar, implementar, y seguir las intervenciones

5. Vigilar continuamente el progreso del estudiante para determinar si la instrucción/intervenciones han sido efectivas en satisfacer las necesidades de los estudiantes

6. Asegurar que la instrucción/intervenciones fueron implementadas tal y cómo fueron planeadas

7. Participación activa por parte de los padres durante el proceso de buscar soluciones que resulten en un incremento del éxito

8. Se siguen los requisitos de tiempo para la evaluación a menos que los padres y el equipo de la escuela se pongan de acuerdo en implementar una extensión de tiempo para aprender más sobre lo que funciona para el estudiante

Adaptado del National Joint Committee on Learning Disabilities (Comité Conjunta
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Nacional Sobre las Deficiencias de Aprendizaje)
Información para los Padres - 2009
¿Cómo Puedo Involucrarme en RtI?
Los padres tienen un papel crítico en apoyar lo que sus hijos aprenden en la escuela. Mientras más los padres estén involucrados en el aprendizaje de sus hijos, más alto será

el nivel de rendimiento estudiantil. Haga preguntas para aprender más sobre este

proceso:

• ¿Mi hijo/a tiene éxito? Si no, que instrucción/intervenciones recibirá mi hijo/a?

• ¿Qué tipos de programas se usan en la clase de mi hijo/a (e.j. programas de instrucción, apoyo para la intervención)?

• ¿Cómo será proporcionada la asistencia adicional? ¿Por quién? ¿Con qué

frecuencia? ¿Por cuánto tiempo?

• ¿Cómo sabré si mi hijo/a está progresando? ¿Cómo sabré si mi hijo/a está progresando suficientemente?

• ¿Qué hará la escuela si mi hijo/a no está mejorando?

• ¿Qué puedo hacer para ayudar a mi hijo/a?

Pedirle al maestro de su hijo/a más información sobre cómo usted se puede involucrar en el proceso de RtI.

¿QUE HAGO SI PIENSO QUE MI HIJO/A TIENE DIFICULTADES?

• Hablar con el maestro de su hijo/a.

• Revisar y ayudarlo con la tarea.

• Regularmente pedir reportes de la Supervisión del Progreso.

• Celebrar los éxitos de su hijo/a.

• Aprender más sobre el currículo, evaluaciones, e intervenciones usadas en la escuela de su hijo/a.

• Participar en conferencias y otras citas de su hijo/a.

Para más información, póngase en contacto con el director de la escuela de su hijo/a
o con la junta escolar de su distrito. Por favor visite:
http://www.fldoe.org/schools/schoolmap/flash/district_list.asp
Problem Solving/Response to Intervention Website Resources for Florida

1. Florida Problem Solving & Response to Intervention Project Home Page - http://floridarti.usf.edu/
2. National Center on Response to Intervention:  RtI State Database - http://state.rti4success.org/
3. Florida Response to Intervention - http://www.florida-rti.org/  

4. Intervention Central - http://www.interventioncentral.org/
5. Florida’s Positive Behavior Support Project (PBS) – http://flpbs.fmhi.usf.edu/index.asp
Academics and/or Behavior
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Problem Solving and

Response to Instruction/Intervention

Information for Parents – 2009

Ensuring a Strong Start, Promoting a Bright Future

WHAT IS RESPONSE TO INTERVENTION?

Parents want to see their child excel, and it can be very frustrating if a

child falls behind in reading, math, writing, or other subjects, or if the child has difficulty getting along with others or making appropriate choices.

Response to Intervention (RtI) is a process that provides intervention and educational support to all students at increasing levels of intensity based

on their individual needs. The goal is to prevent problems and intervene early so that students can be successful.

Visit http://www.florida-rti.orgfor more information.
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What can I expect with RtI?

•   You will be informed and involved in planning and providing interventions for your child.

•   You will see levels of support (academic and behavioral) that increase or

decrease in intensity depending on your child’s needs.

•   You will receive frequent progress monitoring about how your child responds to the intervention provided.

WHAT DOES RTI LOOK LIKE?

The RtI process has three tiers that build upon one other. Each tier provides more intensive levels of support:

•   Tier I includes high quality instruction.  The school provides all students with access to high quality curriculum, instruction, and behavior supports in the general education classroom.

•   Tier II includes additional targeted, supplemental instruction/interventions.

The school provides interventions to small groups of students who need more support than they are receiving through Tier I.

•   Tier III includes intensive interventions. The school develops and implements interventions to meet the individual needs of students.

Your child’s progress is monitored and results are used to make decisions about additional instruction and intervention.


RtI Includes:

1.  High quality, research-based instructional and behavior supports in general education

2.  School-wide screening to determine which students need closer monitoring or additional interventions

3.  Multiple tiers of increasingly intense, research-based interventions matched to the needs of student(s)

4.  Use of collaborative problem solving to develop, implement, and monitor interventions

5.  Continuous monitoring of student progress to determine if instruction/interventions are effective in meeting the needs of student(s)

6.  Follow-up to ensure that the instruction/interventions were implemented as planned

7.  Active parent involvement throughout the process of pursuing solutions that lead to increased success

8.  Evaluation timeline requirements are followed unless both the parents and the school team agree to a time extension to

learn more about what works for the student

Adapted from the National Joint


Committee on Learning Disabilities


Florida




Problem Solving and

Response to Instruction/Intervention

Information for Parents – 2009

HOW CAN I BE INVOLVED IN RTI?

Parents play a critical role in supporting what their children are learning in school.  The more parents are involved in student learning, the higher the student achievement.  Ask questions to learn more about this process:

•   Is my child successful?  If not, what additional instruction/interventions will my child receive?

•   What types of programs are used in my child’s classroom (e.g., instructional programs, intervention supports)?

•   How will additional assistance be provided? By whom? How often?  For how long?

•   How will I know if my child is making progress? How will I know if my child is making sufficient progress?

•   What will the school do if my child is not improving?

•   What can I do to help my child?

Ask your child’s teacher for more information about how you can be involved in the RtI process.


WHAT DO I DO IF I BELIEVE

MY CHILD IS STRUGGLING?

•  Talk with your child’s teacher.

•  Review and assist with homework assignments.

•  Ask for regular progress monitoring reports.

•  Celebrate your child’s successes.

•  Learn more about the curriculum, assessments, and interventions being used in your child’s school.

•  Participate in conferences and other meetings about your child.

•  Make a list of specific questions to ask during conferences (e.g., What is working? or What additional supports may be needed?).

For further information contact your School Principal or your District School Board Office.

Contact information can be accessed at:

http://www.fldoe.org/schools/schoolmap/flas

district_list.asp

Florida Department of Education

Dr. Eric J. Smith, Commissioner

This brochure is provided by the Florida Department of Education in collaboration with Bureau of Family and Community Outreach, Bureau of

Exceptional Education and Student Services, Pasco County School District, and Florida’s Positive Behavior Support Project.
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HOW CAN I BE INVOLVED IN RTI?

Parents play a critical role in supporting what their children are learning in school.  The more parents are involved in student learning, the higher the student achievement.  Ask questions to learn more about this process:

•   Is my child successful?  If not, what additional instruction/interventions will my child receive?

•   What types of programs are used in my child’s classroom (e.g., instructional programs, intervention supports)?

•   How will additional assistance be provided? By whom? How often?  For how long?

•   How will I know if my child is making progress? How will I know if my child is making sufficient progress?

•   What will the school do if my child is not improving?

•   What can I do to help my child?

Ask your child’s teacher for more information about how you can be involved in the RtI process.


WHAT DO I DO IF I BELIEVE MY CHILD IS STRUGGLING?

•  Talk with your child’s teacher.

•  Review and assist with homework assignments.

•  Ask for regular progress monitoring reports.

•  Celebrate your child’s successes.

•  Learn more about the curriculum, assessments, and interventions being used in your child’s school.
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•  Participate in conferences and other meetings about your child.

•  Make a list of specific questions to ask during conferences (e.g., What is working? or What additional supports may be needed?).

For further information contact your School Principal or your District School Board Office.

Contact information can be accessed at:

http://www.fldoe.org/schools/schoolmap/flas

district_list.asp

Florida Department of Education

Dr. Eric J. Smith, Commissioner

This brochure is provided by the Florida Department of Education in collaboration with Bureau of Family and Community Outreach, Bureau of

Exceptional Education and Student Services, Pasco County School District, and Florida’s Positive Behavior Support Project.
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