
 

 Step 1-5 -- Collecting, Considering and Reporting on Community Input 
 
Step 1: (Engagement Summary) 
 
Part One: General Information  
Applicant 
School District: Jewell School District No. 8 
Institution ID: 1934 
Webpage: www.jewellk12.org 
 
Contact Person - Stephen W. Phillips, PhD 
First Name: Stephen 
Last Name: Phillips 
Email: stevep@jewellk12.org 
Phone Number: (503) 755-2451  
 
Part Two: Narrative 

Plan Summary: The Jewell School District total enrollment for the 2018-19 school year 

was at 146 students.  For the 2019-20 school year, the District currently has a student 

population of 175 students.  Our student demographics are 86% White, 8% Multiracial, and 6% 

Hispanic/Latino, while the staff’s demographics are at 90% White.  The district’s free/reduced 

lunch percentage is at 52%, and the percentage for students with disabilities is at 23%.  

The district hosts a number of school engagement activities for students, parents, and 

community, as well as a growing Career and Technical Education (CTE) program, advanced 

coursework, and extracurricular activities.  Because of adequate funding levels, the district is at 

QEM levels or above in most areas.  Even though we are staffed according to QEM, our 

students are not achieving at the levels that we, and the state, would like.  We currently are 

experiencing some systemic breakdowns that are causing our district to not be as efficient or 

effective as we need to be.  These breakdowns are also holding us back from aligning with our 

goal of challenging, supporting and motivating all students.  
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Through our District’s needs assessment process, we have identified that our academic 

disparities commonly occur in our students that are economically disadvantaged and that are 

identified as having special education needs.  According to the data, students in these 

population groups tend to be affected by trauma and other social/emotional issues, have a lower 

rate of success on state assessments and other academic tasks,  and have a higher rate of 

behavioral issues, as compared to the total student population.  

In order to reduce the disparities we see in students with social, emotional, and 

behavioral needs, we have planned to provide additional support to these students by:  

● Adding additional support staff to enhance the level of support for students with 

social, emotional, and behavioral needs 

● Providing additional professional development to staff to become more trauma 

informed  

● Creating a Multi-Tiered System of Support (MTSS) with emphasis of employing 

PBIS strategies and processes as part of the focus of the behavioral tier of that 

system 

In regards to addressing the academic needs, not only in those student groups identified 

with disparities, but also with our student body at large, the SIA plan will provide the following: 

●  Creating a Multi-Tiered System of Support (MTSS) with emphasis of employing 

RTI strategies and processes as part of the focus of the behavioral tier of that 

system 

● Build and implement a structured data system to aid in collecting, analyzing, and 

planning instruction and supports based on that data 

● Provide professional development opportunities and time for implementation of 

evidence based strategies and student supports 
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● Build partnerships with community based assets to provide additional support for 

MTSS system, increased instructional time, and community engagement 

Part Three: Community Engagement and Input  

Overview of Community Engagement  

Our community engagement efforts focused on engaging the school community through 

surveys, roundtable discussions, community group meetings, website activity, Email messages, 

social media, school board meetings, and the school’s newsletter.  We also surveyed and 

interviewed students/families that are navigating poverty, as well as students/families of color, 

and students/families w/ disabilities.  Superintendent Phillips also attended a county task force 

meeting in Astoria, Oregon with all Clatsop county school Superintendents and most county 

government and health care agencies.  

The district also began working with Marsha Pack, who is the project coordinator for the 

Alliance for Equity in Education(Clatsop Community College), in providing services for students 

and families to help foster culturally sustaining practices that result in equitable opportunities 

and improved outcomes for all of our students.  Marsha was able to meet and train our staff one 

morning during the fall of 2019. We have more training with her planned for the future. In 

addition we interviewed families of students navigating poverty, students of color and students 

with Individual Education Plans (IEP’s). 

Classified staff, certified staff, and district administration were also engaged in the 

process, as were school board members, PTO members, and classroom volunteers; we met 

several times during the fall and winter of 2019-20.  The frequency of the engagement was 

consistent (weekly) from the summer of 2019 and is ongoing into the year 2020. During weekly 

‘late start’ Wednesdays the administrative team would discuss the the SIA process with our 

certified and classified staff members. As part of these meetings, administration would pose 
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questions to staff.  Staff would work in small groups to answer those questions and then present 

to the body as a whole.  An example of the questions asked would be, “In your opinion, what 

investment should Jewell School make to take student achievement to the next level”? 

Administration not only gave them updates on the progress of the work but asked them to assist 

us with ideas, strategies, and activities that would drive us as a team towards meeting our 

student outcomes.  

The ensurement of the engagement of staff, community and focal groups ranged from 

information collection of demographics, survey data, empathy interviews, meeting minutes, CIP 

document report, topic representation and discussion of engaged members’ ideas at meetings, 

engagement announcements via conferences, phone, emails, website, and school messenger. 

Further communication around community involvement took place with the District’s “The Jay '' 

publication.  Due to the remoteness of the district, the partnership engagement efforts focused 

primarily with the Jewell School District.  The key information that we collected was focused 

around the immediate needs of the District:  this included information around class sizes, 

social/emotional learning, extended learning time, and well-rounded education.  

Through the engagement process, and the data analysis, we learned the following are 

areas of need within the district:  

● We need to provide more social and emotional supports to fit the needs of our 

student population 

● The creation of a Multi-Tiered System of Supports (MTSS) framework for the 

district 

● Identify effective evidence based instructional strategies that have the greatest 

possible impact on student achievement, and train/support the staff 
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● Provide time for structured data analysis that will assist in identifying and defining 

the needs of our student population 

● Identify and research community based assets that can provide support for the 

MTSS program, as well as for student learning, enrichment opportunities, social 

and emotional academic support, and improved instructional strategies.  

Self-Assessment of Community Engagement 

Within the Jewell community, the Jewell School District is the main center of activity for 

the town.  Located in the middle of the coast range, 35 miles east of Seaside, Oregon, a 

majority of the families that have students attending the District live a good distance from the 

campus.  This remoteness can also bring in some struggles with families that need to travel long 

distances from their place of employment.  The Jewell community is host to many economically 

disadvantaged students and families, and community engagement can be challenging at times. 

Many who work within the school district are community members with children that are 

currently enrolled in the district, making this the easiest way to connect with a number of 

community members.  Families that are not connected to the district through employment or 

through volunteering were engaged through a number of differing formats.  Parent-teacher 

conferences, in October 2019 and February of 2020, were utilized to inform parents/community 

members about our engagement process, and information regarding school improvement. 

Teachers were also instructed to finish their conferences with a reminder to parents about 

completing a Student Success Act survey.  These surveys were provided at other avenues as 

well, such as sporting events and other academic community functions.  

Our engagement process focused on the entire district population, with an emphasis on 

all represented focal groups and their families.  One of the main priorities of our current 

administration is community engagement and transparency.  Information surrounding the 

5 



 

District’s state testing scores, report card,  Continuous Improvement Plan (CIP), and the Student 

Investment Account (SIA) have all been shared with the community and can be accessed on the 

school district’s website.  The planning and processes of putting the CIP and SIA community 

meetings together have also been communicated to the community via email, phone, and 

website, and the processes of each involved members within the focal groups of students, and 

families.  The largest barriers involved have included communication and commitment.  Within 

all represented focal groups, it was challenging to comprehend the vision of the community in 

terms of where they view the academics within the school system.  The SSA surveys were 

returned, with a majority of the surveys being completed and discussed at the Jewell School 

District.  While we did receive a fair amount of response from families and students, the majority 

of those came from those families that are better connected to the school.  This highlights the 

barrier that we need to find better ways to include families not as connected to the school to 

ensure that we can hear from as many community representatives as possible.  The discussion 

around improvement, in regards to community engagement, has begun, with a focus on 

reaching those that are identified in all represented focal groups.  

The relationship/partnership that the District is looking to provide is one that involves 

trust and transparency.  Some of the barriers that we encountered included: perceived apathy 

by community members; lack of technology for ease of communication; and the commitment of 

time to further be engaged in the processes.  However, continually reaching out to the 

community for support to provide change and action ideas, is one strategy that the District is 

focusing on. To improve engagement of all represented focal groups, we are interested in 

activities like “Coffee with the Superintendent” and community dinners.  The focus of these 

activities would be developing relationships and trust with community members in a more 

personal setting.  Learning to find the best line of communication with each of our families and 
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community members is imperative.  We are doing this through a simple survey that asks 

families to provide the best, direct way in which to reach them, such as through phone, email, 

school website, social media, school conferences, focus groups, Zoom meetings, etc.  Direct 

phone calls to community members that have not had a voice in the community will be provided 

in order to interview them directly instead of waiting for them to come to us.  The processes 

involved with collecting data will be more streamlined so that providing input to the district will 

not utilize a large amount of time for participants.  Cultivating improved partnerships will take 

time, and with time, builds trust.  Together, more partnerships will form, and grow, and a new 

culture will begin to blossom within the district. 

Resources that will help with the community engagement process are those that assist 

with the organization and preparation of information to the community.  The Oregon Department 

of Education (ODE) has already provided a number of differing resources that are available on 

their website which will assist the Jewell School District.  Being consistent with our branding and 

messaging will further help the District in bringing forth continuity for community members, as 

they will know what they are looking for, and will feel more engaged with the process. 

Information that explains to families the importance of what they can do, as well as to students 

and educators, with the Student Success Act work, will provide more insight for community 

engagement.  The continual two-way communication aspect of this work will further steer the 

district towards more equitable access to the academic vision of the district. 

Evidence of Engagement    (Upload 5 artifacts: survey data, meeting minutes, evidence of 

how input was collected, communications and engagement plans, and processes for 

reaching out (these may be provided as documents, pictures, videos, etc.).   

1. Student SSA Survey  

2. Adult (Community and Teacher) SSA Survey 
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3. CIP/SSA Roundtable Meeting Minutes (4 meetings) 

4. Empathy Interviews/Data 

5. Equity Lens Artifact 

-- Why we selected these artifacts:  How did they show evidence of engaging focal 

student populations, their families and the community? (250 words):  

The artifacts provided a voice for the focal population, in which all engaged participants 

were encouraged to share their thoughts and input around the systems that are in place in the 

district.  Within the surveys, the demographic information identified the focal group 

representation, as well as their responses to the district engagement.  Furthermore, these 

artifacts show evidence in engagement with our focal groups through the different responses 

that the district received through our discussions, processes, and visions of how to better 

support students, families, and the community as a whole.  The data from the artifacts have 

provided discussion points surrounding areas of need and continued growth, as well as a look at 

how our systems can support high level learning.  Through these artifacts, the district is able to 

follow the data, investigate the context, and provide a vision for high-quality instruction that 

more accurately prepares students for post secondary success, specifically around high levels 

of engagement within the focal student populations.  

--  Strategies and Activities for Engaging Focal Student Populations and their Families. 

Describe the strategies (at least two) that you executed to engage each of the focal 

student groups and their families present within your district and community.  Include 

why the strategies were used. (500 words).  

Strategy #1: In order to try and engage as many families as possible, the district brought 

engagement activities to places and events, at which, family members already participated.  We 

felt that this would be better than sending out blanket opportunities.  These events included 
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parent/teacher conferences, athletic events, awards nights, and other community events.   This 

strategy is being utilized to provide more opportunities for open communication with families and 

students to better represent the specific needs of our student population, while at the same time 

allowing the district to take a look at our overall system needs.  Community voice, especially in 

regards to all represented focal groups, has not been represented in previous years, and 

therefore this is a change for the entire community population.  

Strategy #2:  In order to engage students at a higher level, we collected student 

feedback within school structures that already exist.  This happened in our leadership classes 

and during our grade level life skills classes.  This strategy was used to ensure that we could 

have the highest student response possible.  It also provided an easier avenue to ensure that 

students from all represented focal groups were engaged in the data gathering process. 

Describe the Activities (at least two) that you executed to engage each of the focal 

student groups and their families present within your district and community.  Your 

response should include why the activities were used. (500 words).  

One of the activities that was utilized in engaging the focal groups included an important 

SSA survey put together by the Jewell School District.  This survey went out to all students in 

middle and high school leadership classes, as well as offered to any middle and high school 

students outside of these classes that were interested in taking the survey, as part of their life 

skills class.  The Leadership classes were chosen as the main school structure to administer the 

student survey because approximately 50% of our student population is enrolled in those 

classes and there is representation from all of the student focal groups.  This activity was 

utilized as it provided the district the opportunity to engage students and gain an understanding 

of their perspective on their needs both socially/emotionally and academically.  Families and 

community members were given the opportunity to complete the survey as well.  These were 
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available at parent/teacher conferences, athletic events, community events, as well as a link 

was provided on the school website.  We wanted to give as many opportunities as possible to 

try and increase our response rate.  The survey included demographic information and 

questions about meeting students’ mental and behavioral health needs and reducing disparities 

and increasing academic achievement. 

Another activity was the District’s Empathy Interviews conducted with the middle and 

high school students, as well as their families.  These interviews were completely optional, but 

available a targeted group of students and families that belong to our focal population (poverty 

and SPED).  Students and families were engaged with these interviews by two Jewell staff 

members who have received empathy interview training by NWRESD experts. This activity was 

utilized to help us look at our student/community population, and see where there may be areas 

that we may need some systemic changes.  Within this survey, our focal student groups and 

families were provided an opportunity to have their voices heard.  Questions were proposed that 

had to deal with school climate, and the social/emotional aspects of student and community life, 

in and outside of the district.  Questions dealt with emotions about the positives and negatives 

about coming to school; times you felt successful and not successful at school; connected and 

not connected to the school; and showing up at school as the authentic “you,” versus the 

non-authentic “you.”  The results will allow a team to take into account these findings and further 

look at the effectiveness of our systems.  

Describe the STRATEGIES (at least two) that you executed to engage staff.  Your 

response should include why the strategies were used (500 words).  Please note: your 

strategies for staff may be the same or different for the focal engagement with student 

populations and their families.   
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Strategy #1: The district engaged staff by providing multiple opportunities, venues, and 

response options to allow staff to give feedback in the form they were most comfortable.  This 

strategy was utilized to potentially increase overall staff response rates in venues such as staff 

meetings, email, and utilizing staff peers as moderators as well. Topics included student 

achievement, community opportunities, and/or service opportunities, as well as discussions 

around the health and emotional well-being of every student.  This strategy is being utilized to 

provide more open communication with staff to better represent the specific needs of our focal 

group population, while at the same time allowing the district to take a look at our overall system 

needs.  The district is seeking this data in order to help guide the decision making processes. 

These processes will further guide our systems, helping us create, improve, and/or sustain 

them.  

Strategy #2:  The district engaged staff through measures that were taken to inform 

them of the need for student, parent, community, and school representative voice.  This 

engagement plan opened the doors for all community members (adult and student), and staff 

voice to be heard. Staff meetings, phone calls, student talk, Emails, school website, newsletters, 

parent-teacher conferences, community dinners, and social media were all utilized in informing 

staff of the district’s Continuous Improvement Plan work and our Student Success Act work. 

Through these avenues of informing the staff, the district was able to take action in requesting 

volunteers and assistance in creating teams that further engaged with the community (within 

and outside of the district), and provided a more defined vision for the district moving forward.  

Describe the ACTIVITIES (at least two) that you employed to engage staff.  Your response 

should include why the strategies were used (500 words).  Please note: your activities for 

staff may be the same or different for the focal engagement with student populations and 

their families.  
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One of the activities that was utilized in engaging the focal groups included an important 

SSA survey put together by the Jewell School District.  This survey went out to all staff (certified 

and classified) during a staff meeting, and all were asked to take part in the survey.  The survey 

was optional and anonymous, and this was mentioned prior to the survey being taken. 

Demographic information was also asked for data purposes.  The surveys asked questions 

surrounding four different topics: class sizes, social health and emotional well-being, 

well-rounded education, and extended learning opportunities.  This activity was utilized as it 

provided the district the opportunity to hear the viewpoint from staff, with many of the staff acting 

as parents/guardians of students enrolled within the school district.  We were looking to gather 

information around their opinions, feelings and perceptions in the four areas.  This included 

thoughts/comments about what they need, what they like and dislike, whether they are satisfied 

or dissatisfied, or what they believe are good solutions to a problem.   Staff input, in conjunction 

with accurate data, is vital in order to meet the varying needs and academic experience levels of 

our students and families.  

A second activity took place with the SSA/CIP Roundtable meetings.  Representatives 

from the school board, administration, certified (including the Special Education and Counseling 

departments), classified, fiscal department, and parent-teacher organization were included in 

the Community and Administrative SSA/CIP Roundtable meetings.  These two meeting groups 

came together to discuss the results of the the SSA survey, and to take part in a needs 

assessment for our district, with use of the Oregon Integrated Systems Framework (ORIS). 

Through the discussions the teams were able to identify strengths and weaknesses within our 

own systems, which led to discussions towards improvement, in conjunction with the creation of 

our district’s Continuous Improvement Plan (CIP).  The needs assessment results were the 
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main reason for utilizing this strategy, as representatives from each facet of the school came 

together to put forth this new vision for the district, built upon community and student voice.  

Collecting and Using Input  

-- Describe and distill what you learned from your community and staff.  Ensure your 

response includes: 

● What you learned or are learning 

● How you applied the input to inform your planning 

(250-500 words) 

One of the major takeaways from our community and staff activities showed that there 

are breakdowns in some of our basic systemic processes, ultimately affecting student academic 

success as well as their social/emotional well being.  The team looked at the data and 

discussed areas in which inequalities were present in all represented focal groups, specifically 

in areas around social/emotional needs, an overall well-rounded education, and extending 

learning opportunities/time with the district. 

Through the artifacts presented, we were able to identify the following feedback trends:  

● The district is moving in a positive direction but more support is needed for our students’ 

social and emotional needs 

● Systemic processes need to be created and/or solidified to provide more efficient and 

effective collection and use of data to support student needs both academically and 

socially/emotionally 

● Staff skills need to be refined and/or enhanced in areas that target the needs of the 

represented focal groups as well as our student body as a whole and to provide a more 

well-rounded educational experience. 
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● While there is still work to do, Jewell works hard to provide an inclusive environment for 

students and staff. 

● There is evidence that there is some disconnect between school and community in terms 

of engagement, communication, and oversight 

The information and data that were provided were the basis for more deeply 

understanding the needs within our district.  It is also evident in our spending plan that the 

community input has had a huge impact on our decision making process.  We were able to take 

the input to help guide our vision; allowing us to begin planning our system improvements.  The 

results are not only helping to guide our SIA plan, but also our CIP plan; providing more focus 

upon the focal student groups where traditionally they have not had much of an opportunity to 

voice their concerns.  

PART FOUR: Data Analysis  

Data Sources: Describe the data sources used and how the data informs equity-based 

decision-making (150 words of less) 

Our team used the ‘Equity Impact Analysis Tool’ that ODE provided to guide us through 

our entire data analysis process.  We disaggregated all data to examine and determine the most 

immediate needs of the district, using the following data sources: enrollment, attendance, 

socioeconomic, three-year trend, CTE programming, math student performance, EASY-CBM, 

freshman on-track, empathy interviews and a Student Success Act (SSA) Funding Community 

Survey, which incorporated questions surrounding four areas; class sizes, social/emotional, 

extended learning time, and well-rounded education.  

When the committee evaluated the data listed above, the data was broken down to 

examine any possible district/school, grade level, or student group trends.  The team looked at 

the data and discussed areas in which inequalities were present, specifically within our focal 
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area of students and families living in poverty/SPED.  The areas we focused on were 

social/emotional needs, an overall well-rounded education, and extending learning 

opportunities/time with the district.  

PART FIVE: SIA PLAN 

Outcomes: 

1. The Jewell School District will provide a positive comprehensive school wide 

system of supports to meet student needs, monitor student progress, and evaluate the 

results.  

This system of support will coordinate with other district initiatives and align with the 

common core standards, as well as remain consistent across the district.  The system will focus 

on prevention, early intervention, and data based decision making that will increase and 

improve all student learning, and support social/emotional learning.  

2. All staff will be able to collect, analyze, and interpret student learning data to be 

used in educational planning that will effectively, and equitably target student academic 

needs.  

The main idea is that all staff will work collectively to acquire authentic, reliable, and 

relevant data regarding each student, in order to provide all students the opportunities for the 

highest level of academic success, as well as support within the areas of social/emotional and 

behavioral health.  Collecting, analyzing, and interpreting the data is a practice that will enhance 

our systems and help to monitor our progress with how effective we are in best interpreting 

student learning data, and how it drives teacher planning and action with moving forward in the 

learning process for all stakeholders.  
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3.  Outcome: Staff, families, and community members understand their roles and 

responsibilities regarding our partnership in working toward student academic and post 

secondary success, as well as physical, social, and emotional health.  

These roles will be defined and be a part of the district’s vision for student success. 

Overtime, these roles and partnerships will continue to develop and expand, opening the doors 

for more opportunities to grow as professionals and connecting with all stakeholders to support 

the overall growth (academically and socially/emotionally) of all of our students.  

Strategies:  

A. Build and implement a Multi-Tiered System of Support (MTSS), PreK-12, that will 

target our students academic, behavioral, and social/emotional needs.  

The framework for the MTSS program at Jewell will be built and implemented with the 

idea that the needs of every student will be met.  This process will connect with the Student 

Success Team (SST).  Through the collection of data, the district will be able to determine how 

each student is progressing academically, socially, emotionally, and behaviorally.  The SST will 

then be able to build a plan for students to target their academic, behavioral, and 

social/emotional needs.  Monitoring progress, utilizing individual strengths, and collaboration 

with teachers will be a priority within the SST meetings.  By building and implementing an MTSS 

program within the district, teachers will have supports in place that are instructionally relevant, 

with information that is more easily understood, and allows teachers to better understand what 

is working now and how to improve their students’ skills.  MTSS will also encourage more 

effective collaboration between teachers and families. A functioning MTSS is considered by 

current education research as a ‘best practice’.  
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B. Support teachers in implementing evidence based instructional strategies that 

have a positive impact on student achievement measured by adequate yearly growth on 

nationally normed assessments.   

The district will support teachers in how to implement evidence based instructional 

strategies to promote further learning.  General evidence-based educational best practices, 

such as individualized learning, metacognition, peer tutoring, feedback, early interventions, etc. 

are examples of strategies that can work.  Furthermore, teachers will take part in research 

evidence based instructional strategies for their specific content areas, and determine which 

ones to implement that can provide the greatest effect on student success and achievement. 

This research will also provide evidence that can provide insights into common errors and 

misunderstandings to assist teachers in identifying and addressing the specific challenges that 

students are experiencing. 

C. Identify and research community based assets, resources, and supports to build a 

foundation for culturally responsive, extended learning and enrichment opportunities.  

The Jewell School District will build a Community Leadership Team, comprised of school 

and community stakeholders.  This team will examine and identify current community 

collaborative partnerships, as well as potential future partnerships that can engage with the 

school community.  The Community Leadership Team will provide recommendations for 

continued, or pursuance of contacting additional community based assets, resources, and 

supports to build a foundation for culturally responsive, extended learning and enrichment 

opportunities for all of our students.   

D. Recruit and retain highly qualified teachers and staff.  

According to research, a teacher’s effectiveness in the classroom has the greatest 

impact on student growth and learning.  Recruiting and retaining high quality teachers is a top 
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priority.  However, recruiting and retaining high quality teachers in Jewell can be a challenge, as 

the district is in the middle of the North Oregon coast range.  Our remote location alone is a big 

challenge for many.  Strategies that can assist with hiring and keeping highly qualified staff 

within the district will include full administrative support, lateral peer support, competitive salary 

and compensation packages, and the availability of district owned housing among other things. 

Mentoring and providing guidance for new staff members, as well as building relationships and 

connections with teachers is key in helping staff members feel more committed to their 

organization.  Using strategic recruiting methods and building work environments that support 

and empower teachers, will assist in providing educators with a greater commitment towards 

their school system.  

E. Create summer experiences to enhance student learning opportunities.  

The Jewell School District is a very rural school with the district being the central hub for 

most families.  Most students during the summer months are not exposed to educational 

opportunities unless the district provides activities, and/or transportation is provided to students 

outside of the school time.  After school activities, summer camps, and other programs like them 

promote education of the whole child and fosters individual curiosity and talent. This helps to 

reduce the effect called "summer slump.”  Enrichment, in this definition, can be considered any 

productive experience that extends beyond the traditional school curriculum.  These programs 

will offer a safe and enriching place for students during summer break.  These enrichment 

opportunities are also a wonderful way for staff and community to build strong relationships with 

students as well as students in other grades.  Research reveals that much of the achievement 

gap between economically disadvantaged and advantaged teens can be explained by summer 

learning loss during the elementary school years.  Summer camps and after school activities 
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offer the enrichment opportunities that research attributes as a factor in narrowing the gap in 

achievement disparity.  

We have every intention of continuing with these strategies for the next three years and 

beyond. However, we plan to constantly monitor our progress as we work towards our goals. As 

the progress ebbs and flows we may find ourselves in a position where changing some 

strategies after year one, two or three will be optimal.  

Activities: 

1.  Implement Student Support Team Meetings/PLC Time (to analyze/build MTSS 

System) 

The Jewell School District is moving forward with a new Student Support Team (SST), 

but we have renamed it the Student Success Team (SST).  This work has actually already 

begun, we have started the initial meetings during the winter of 2019-20. The team will problem 

solve and put together structures/supports that assist students, families and teachers to develop 

positive solutions for maximizing student potential.  Meeting times will provide opportunities for 

school staff to present their concerns about individual students, and through discussion and 

study, we plan a positive course of action, and assign responsibilities and monitor results. 

Information from students, families, and educators will further assist in areas in which the team 

can focus, such as on ways to support students with their attendance, behavior, health, and 

instructional strategies, and with modifications.  

Teachers and administrators are responsible for beginning the discussions surrounding 

specific students through the process of filling out a “Student Support Planning” form.  These 

forms are then submitted to our TOSA for compiling and then brought to the meetings, which 

are taking place every other Wednesday, during our professional development time.  On this 

form, teachers are providing current grades for the students, as well as their strengths 
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(academic, physical, peer, family, and social), and Challenges (academic, physical, peer, family, 

and social).  Absences and tardies will also be reflected on this document.  Discussions for 

student names that are submitted on these documents will then begin.  Administrators and 

teachers will continue discussions around students that did not have a form filled out, to make 

sure that we are not missing anyone, including students that are in our focus area.  

Teachers and administrators will continue to monitor the changes in our plans by 

following up with discussions through e-mails, and bi-weekly at our Wednesday meetings.  If 

adjustments need to be made, such as with more differentiated instruction, flexible grouping, 

change in environment within the classroom, change in classroom management, etc., then the 

group will make these recommendations.  Furthermore, if a student needs more supplemental 

instruction to become more proficient, then supports through targeted group interventions can 

be implemented with other students that are demonstrating common skill deficits or 

social/emotional/behavioral risk characteristics.  Students requiring group interventions will be 

monitored on a schedule that is more appropriate for the type of concern.  Students that have 

been in group interventions, but are not able to demonstrate progress, would require more 

intensive interventions, and are much more individualized.  Teachers would also focus on areas 

that maximize student outcomes during their core instruction time, as well as supports for home, 

or while in community events.  Changes in the strategy above will take place in regards to the 

data that is being received from our work.  Student Support Planning Forms, meeting format, 

highly effective evidence based teaching strategies, etc. will be monitored and adjusted 

accordingly as this process moves forward.  

2. Increase Professional Development -- MTSS Development (RTI, PBIS, Trauma 

Informed Care, AVID), and Professional Development around Data Informed Decision 
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Making (collect, analyze, interpret, plan, and act).  This includes District Data Team 

Meetings and training. 

The district is beginning the stages of developing and implementing an MTSS program. 

As a systematic, preventive and equity driven approach, MTSS is designed to meet all students’ 

needs by building a seamless system connected with other programs and services.  The district 

currently utilizes RTI, PBIS, Trauma Informed Care, and AVID (at the elementary level).  RTI 

continues to be very helpful in regards to identifying students’ needs, while the MTSS 

development will provide a framework for these needs, both academic and social/emotional. 

The MTSS program will be structured with both our RTI and PBIS models in place, with keeping 

intact our Trauma Informed Care work.  At the state level, the Oregon Integrated Systems 

Framework (ORIS) is Oregon’s MTSS Framework, and in conjunction with our Continuous 

Improvement Plan (CIP), we were able to identify what our staff and community needs, as well 

as what resources our district has to support these needs.  

Through this needs assessment process, and in regards to an MTSS program implementation, 

the district will be providing professional development support for educators around MTSS 

program implementation, data collecting, and learning more about data-informed decision 

making.  This includes District Data Team meetings and training around data teams.  This will 

lead to better comprehension with providing materials and practices that help to inform 

instruction, as well as focusing on more student centered and relational principles of learning for 

all students, including providing a multi-tiered system of supports.  

The professional development will be implemented by the school administration with a 

focus on results from ongoing data collection throughout the implementation process of the 

MTSS program.  Providing data around tiered supports, both academically and behaviourally, in 

conjunction with the effectiveness of our data-informed decision making procedures, will inform 
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the district of any changes that may need to take place.  The effectiveness of the resources 

being allocated for this strategy will be monitored through professional discussions during 

meetings, as well as through the results of student work/reports, and the continued focus on the 

academic and whole student vision of the district.  The intended cause of professional 

development around MTSS development, data collecting, and data-informed decision making, is 

for teachers/schools/districts to better meet the students where they are at, academically, and 

social/emotionally, and provide the supports needed throughout the process.  Understanding 

how to collect the right kind of data and making the best informed decisions around student 

growth and progress, based off of this data, will allow for higher levels of success for all 

students.  

3.  Hire Classified Student Support Staff (1 FTE) 

The district will hire two classified staff (to be hired for the 2020-21 school year) for a 

combined 1 FTE to be utilized as academic support coaches for students in the Middle through 

High School grade levels (6-12).  Both of the academic support coaches will be specifically 

utilized to work with any student that is struggling academically and/or behaviorally.  Grade 

reports are being published within the district weekly, and students struggling with grades of Ds 

and Fs will meet with the academic coaches to work on skills such as; organization, completion 

and follow-through, questioning and solving techniques, and communication (both at school and 

at home).  Classroom teachers, and academic/behavior support specialists will also be 

communicated with, as well as the Student Success Team, in order to help move the student(s) 

towards a higher level of academic success.  The goal is to support teachers, and students by 

bridging the gap for struggling students, many that are in our focus group, with the additions of 

our academic coaches.  
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The academic coaches are responsible for implementing activities that coincide with the 

students that they are working with, in conjunction with the classroom teachers and other areas 

of academic and behavioral support.  Every week the academic grade sheets are released for 

the Middle and High School levels, and the administration will be monitoring students that are 

receiving a D or F in their classes.  Teachers will also report back to the Student Success Team, 

as well as administrators and the academic coaches, in terms of progress for students that have 

previously been on the grade support sheet.  The resource allocations within our budget is 

reflective of a full time position (1 FTE), but will be broken down into two positions for two 

different classified employees.  By allocating these funds to be utilized for two academic 

coaches, the district is expecting to see improvement of the number of students completing and 

submitting their class work in on time, as well as becoming more engaged with their own 

educational goals and aspirations.  This ultimately can lead to higher levels of success, and can 

open the door for more rigorous and rich educational opportunities for all.  

4.  Investigate and Compare data tracking and analyzation systems for district wide 

implementation (Oregon Data Suite, TTSD Data Systems, etc.)  

The district will be looking into data tracking and analysis systems for the purpose of 

accessing all data in one place.  This is for the ease of making informed decisions for instruction 

and student success for all. The district is ideally looking for systems that can take data from our 

current student information systems (SIS), and aggregate it so that we can view specific data at 

a district/school or grade level, with many other demographic and specific course filtering 

options available.  At the district wide implementation level, teachers will more easily have 

access to view Smarter Balanced, OAKS, and ELPA scores, Essential Skills data, attendance, 

discipline, course performance, and identify students that are At Risk of academic failure. 
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Teachers would also be able to produce individual student pages in order to share 

information with parents.  In regards to existing programs in the district, we would be able to 

incorporate our freshman on track data to these systems, as well as all of our kindergarten 

assessments.  Through the process of having all of our data present in one area, the district is 

able to use this program as an early indicator and intervention system, that we can utilize in 

conjunction with our developing MTSS program.  Professional development time and 

opportunities will need to be present as well, for staff to comprehend how to use a program, 

such as Oregon Data Suite.  

School administration is responsible for implementing this activity with training taking 

place in the second half of the 2019-20 school year, and full implementation beginning in the 

2020-21 school year.  Continued work with looking at data is scheduled into our district’s 

Wednesday student late arrival meeting times.  Through professional development assistance 

with effectively looking at data, and having access to distill the raw data with a data tracking and 

analyzation system, the district will be able to weekly monitor how we can take this data and put 

it into actionable information to help further drive student achievement.  The results from our 

actions will further be analyzed and incorporated into our data systems to provide concrete 

evidence that our work is being effective, or not, with raising the bar of student achievement for 

all students.  

5.  Hire Social/Emotional Coach (1 FTE) 

The district is looking to hire a social/emotional coach to support our current district 

counselor (to be hired for the 2020-21 school year).  The Jewell School District counselor works 

at capacity for the entire district, PK-12.  The range of services that this position requires is very 

extensive and is often in need of support, specifically with the age differences between the 
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elementary, middle and high school levels.  The activity is to hire a social/emotional coach at 1 

FTE.  This activity would begin for the upcoming 2020-2021 school year.  

When schools focus on the social, emotional, cognitive, and physical needs of the whole 

child, they help the student to feel safe and supported, and they foster important qualities, such 

as responsibility and perseverance.  The schools help guide the students in building a social 

and emotional foundation for success, as well as to honor and respect the learning and teaching 

taking place around them.  This position will provide one-on-one and group support for our 

students that have social and emotional needs.  Some of the activities this position will carry out 

are: scheduled breaks, managing a calming space, group social activities, emotional support in 

the classroom, and potentially providing professional development for our staff.  

6.  Summer Enrichment Activities (camps, field trips, activities) 

Summer breaks can seem like a nice reprieve from homework, but this break also 

creates a “summer-slide” that results in a loss of learning.  The district is going to move forward 

with an activity that will shrink the summer, and in return help to reduce the slide.  For the 2020 

summer, the district will provide experiences/opportunities for students to take part in summer 

camps, field trips, and activities, that will offer students the opportunity to advance their learning 

and explore unique offerings.  

Funding would assist with running these programs, as well as the costs for providing 

optional busing for students looking to take part in these activities.  These summer activities are 

an opportunity for the district to keep students engaged and excited about learning.  The district 

will be evaluating the effectiveness of the summer programs by looking at motivation and 

engagement in learning, with the belief that grades will be improved at the beginning of the 

school year (shrinking the loss of the “summer-slide”), as well as having a positive impact on 

attendance, and an improvement on students’ behavior in class.   School administration, 
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certified and classified staff will all work together to help make these summer activities take 

place, either through connecting with other organizations running camps and activities, or 

through running them at the Jewell School District.  Students in our focus group will benefit 

greatly from these summer experiences as the programs that will be offered by the district are 

not always things that families in poverty have access to.  The achievement gap that can take 

place over the summer months, especially for the economically disadvantaged, can also be 

reduced.  School and community organizations will give the students a chance to be active, and 

some will provide meals, specifically those activities that take place at the district.  The belief is 

that when students return to school for the Fall 2020-2021 school year, that the “summer-slide” 

will be greatly diminished.  This will raise the level of learning from the starting point of the 

school year, with teachers assessing how much of the provided summer activities have assisted 

with preventing the “summer-slide.”  

7.  Hire Secondary Academic Coach (1 FTE) 

From the data we analyzed, our represented focal groups generally struggle 

academically for many reasons.  In our secondary students, we noticed higher incidents of lack 

of organization skills, decreased assignment and homework completion, and need additional in 

class support to stay caught up in their work.  Because of this, we will hire a 1 FTE Secondary 

Academic Coach.  This position is responsible for providing additional academic support and 

check ins with students regarding their academics.  They will provide additional study groups 

during lunches, breaks, and after school.  This position will function as a liaison between 

student, and teacher as well as between the student and home.  Administration will implement 

this activity and a position will be posted.  The intended outcome of this activity is to have more 

students finding success in the classroom and more fully accessing their education.  The 
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Academic Coach will have a primary focus on our represented focal groups but will also serve 

other students that have needs in this category.  

Model for Continuous Evaluation 

Our model for continuous evaluation for all activities will stem from but is not limited to 

the following:  

● Student culture and climate surveys 

● Student data on frequency of use of calming space, scheduled breaks, etc. 

● Empathy interviews 

● Student Achievement Data 

○ State Assessments 

○ Formative Assessments 

○ Nationally Normed Benchmark Assessments 

● Attendance data 

● Grade Reports/Eligibility Checks 

● Parent/Family Surveys and Feedback 

The data and information gathered from these, as well as other sources will be an 

integral part of our Student Success Team meetings, grade level PLC meetings, MTSS 

meetings, and other staff meetings.  These teams meet on a regular basis.  Decisions will be 

made based on the data collected.  When decisions are made, teams will reference our Equity 

Impact tool.  The tool that we use can be accessed in the Appendix. 

Priorities:  In order to support tiered planning for SIA funds, please share what you think 

we need to understand about your priorities for the first three years.  Consider the 

following questions:  
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● Where do you expect to put most of your focus, resources, and energy in the first 

year? 

● Using “High/Medium/Low” or “A/B/C” please provide a narrative description of 

your priorities over the first three years. 

● In what ways might your priorities shift within a given year based on resource 

availability (including human resources or skilled consultant supports you are 

planning for)? 

High:  

● The Jewell School District’s priority within the first year is on adding a 1 FTE Secondary 

Academic Coach position, and 1 FTE social/emotional coach.  The academic support will be 

utilized to provide guidance and structure for students identified as needing this support 

through our Student Success Team.  The academic coaches will follow through with 

identified students on organization, structured time activities, homework completion and test 

preparation, as well as attendance, tardies, and motivational support between the classroom 

and home.  The social/emotional position will be utilized to provide additional support at the 

counseling level in our PK-12 building.  Splitting the counseling duties between the full 

district age groups allows for a better focus for each counselor in which to provide their 

services.  The elementary focus and support differs from the needs of the middle and high 

school students, and therefore having a person available for specific grade level focuses will 

allow for a more efficient system that is not dependent upon one person covering the entire 

PK-12 district counseling needs.  

Medium:  

● The district will work with the Northwest Regional ESD and their data department to build a 

data tracking system and a timeline for implementation and professional development.  This 
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data tracking system is critical to our future MTSS system as it will be the driving force 

behind it.  The intended outcome of this activity is to give staff the tools to be able to gather 

good and appropriate data, track it, analyze it, and make decisions using it. 

● The district will build an MTSS team.  This team will be responsible for combining our 

current behavioral and RTI process to create a true MTSS system.  The purpose of this 

activity is to streamline the process of identifying student needs and assigning supports that 

are appropriate for those needs.  This activity will combine with our data system work to help 

us better diagnose, plan, and carry out action plans for students that need tier 2 and tier 3 

interventions.  A high percentage of the students that find themselves in those tiers are 

members of our represented focal groups.  

● Summer Programs is a medium priority in which the district is looking to prevent summer 

slide by offering field trips, camps, and activities that help provide academic rigour and fun 

for the summer months.  The idea is that students will continue their education over the 

normal slow months of summer where there are very few learning opportunities.  The 

targeted focal group in the district will be provided with access to these activities with a 

district run bus, as well as supplies, entrance fees and lunch.  All students within the district 

will be provided with these opportunities, and learning over the summer will take shape into 

a new and much supportive manner than in years past.  

● Professional development opportunities for staff will also be of medium high priority, as 

administrators, teachers, and classroom supports become more trained with the MTSS 

program.  Professional development training will also take shape in the form of how to look 

at data and use high quality data for instructional improvement purposes.  

Low:  
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● Community engagement is considered a low priority in terms of budgeting, but the 

importance in bringing the community back into the school is very high.  Community partners 

that can provide resources and supports to build a foundation for culturally responsive 

learning and enrichment opportunities for our students are key to branching beyond the 

walls of the Jewell School District.  This can provide opportunities and experiences of 

engagement that is quite meaningful to students and the community partners, and bring 

forth higher levels of academic investments for all involved.  

In the current plan, we have designated these activities to be carried out over the next 

three years.  However, we will be analyzing data and determining if the appropriate return on 

investment is being achieved.  If we find that it is not, we will adjust our plans accordingly to 

meet the needs that present themselves. 

We are confident that we will be able to carry out the strategies and activities that we 

have listed.  However, if circumstances arise and we are unable to fill some of the positions that 

we have planned for, we will redirect those funds to strengthening the staff that we currently 

have with more focused PD around instructional best practices, MTSS implementation, 

social/emotional support, and research based curriculum options. 

Part Six: Use of Funds 

*** Allowable Uses:  

● Increasing instructional time 

● Addressing students' health and safety needs 

● Expanding availability of and student participation in well-rounded learning experiences 

*** Meeting Students Mental and Behavioral Health Needs 

● Increasing instructional time 

● Addressing students' health and safety needs 
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● Expanding availability of and student participation in well-rounded learning  

*** Describe how you will utilize SIA funds to: (500 words or less)  

● Meet students' mental and health needs; and 

● Increase academic achievement and reduce academic disparities for the focal student 

group called out in the law. 

 

*** How the SIA funds will be utilized: 

● Addition of new academic support staff 

● SST work with MTSS Implementation 

● Professional development (MTSS, AVID, RTI, PBIS) 

● Utilization of resources for students identified through the SST as needing supports 

● Addition of a social/emotional coach 

● More resources and time for students in regards to post secondary work 

● Summer program expansion (travel, supplies, admission)  

● Community engagement  

 

The funds will be utilized to meet the students' mental and health needs, as well as 

increase the academic achievement, and reducing the academic disparities, specifically around 

students and families in poverty/SPED.  This will be done by providing the implementation of 

new support staff, both academic and social/emotional, as well as through our Student Success 

Team (SST), and professional development provided by the district.  The SIA funds will assist in 

the development of an MTSS program, which will work to solidify our current trauma informed 

care, AVID, RTI, and PBIS work.  Students identified through the SST as needing supports, will 

utilize the resources and the structure of the MTSS program, and the resources within to assist 
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in increasing their academic achievement, specifically those at the poverty level.  The MTSS 

implementation will further assist the district in addressing all students' mental and health needs, 

in conjunction with addition of a new 1 FTE social/emotional coach to assist our current 

counselor.  This additional hire will allow our district to focus more on specific grade level 

social/emotional supports, as well as opening up more time for post secondary work for all 

students at the middle and high school levels.  Professional development funds will be utilized 

within the context of the MTSS program as well as within the AVID program for our district, 

specifically in AVID PK-8 to start.  

SIA funds for summer programs will provide opportunities for students, especially those 

within our focus group, to take part in learning activities that can help to "shrink the summer." 

Some of the funds will be utilized for the spending on travel, supplies and admission for 

students to take part in learning camps and other opportunities that have not been presented to 

the community prior to this school year.  Research has shown that by providing summer 

enrichment opportunities for students over the summer months that the retention from the 

previous school year's learning, does stay better intact.  Furthermore, community engagement 

funds will be utilized in conjunction with the summer programs, as well as for academic and 

social/emotional supports.  The continuous improvement plan for the district does focus on the 

need to identify, research, and build a foundation for culturally responsive learning and 

enrichment opportunities, in support with community based assets.  Together, students and the 

district will have access and working partnerships to community supports that can challenge our 

students, all of them, academically throughout the entire calendar year, as well as to provide 

social and emotional supports as needed.  

*** Describe the potential academic impact for ALL students AND the focal student 

group(s) based on your plan to use funds. (500 words or less): 

32 



 

The potential academic impact for all students, including the focal student groups within 

the Jewell School District, in conjunction with the use of the SIA funds, will be quite beneficial. 

With the Student Success Team (SST), and hand-in-hand with the implementation of an MTSS 

program, and the use of our new middle school and high school academic coaches, students 

who need more support, encouragement, guidance, and further connections with home, will 

have these supports in place.  The academic coaches, in response to both classroom teachers 

and the SST, will utilize all of their resources to assist students in moving their academic grades 

to a higher level.  This includes improvement with completion of homework assignments, turning 

assignments in on time, test preparation, and an overall communication between student, 

school and home, with goal setting being of high priority.  

With the above supports in place, the district is looking to close the existing achievement 

gap with poverty and SPED students with the following longitudinal performance growth targets:  

● 4th Year Graduation -- By 2023, the baseline target will be 89.5%, stretch target 

set at 100%, and the focal group (gap closing) at 89.5%.  

● 5-yr Completion -- By 2023, the baseline target will be 88.2%, stretch target set at 

95.1%, and the focal group (gap closing) at 89.2%. 

● 3rd Grade Reading (ELA) -- By 2023, the baseline target will be 36.5%, stretch 

target set at 43.5%, and the focal group (gap closing) at 20%. 

● 9th Grade on Track --  By 2023, the baseline target will be at 96%, stretch target 

set at 100%, and the focal group (gap closing) at 96%. 

● Regular Attenders -- By 2023, the baseline target will be at 89%, stretch target at 

91.4%, and the focal group (gap closing) at 89%.  
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What barriers, risks, or choices are being made that could impact the potential for focal 

students to meet the longitudinal growth targets you’ve drafted or otherwise experience 

the supports or changes you hope your plan causes? (250 words) 

The barriers that could potentially impact the focal students with meeting the longitudinal 

growth targets, stems around communication and data.  First and foremost, understanding the 

data that results from our actions, and understanding what the results are telling us, and then 

reacting appropriately to the data, will allow for the district to adjust and/or continue its course 

for higher student success.  Communication with the community, as well as community 

engagement, can also assist or detract from the growth of our focal student population. 

Reaching out to families, and explaining the district’s goals and vision, as well as providing 

support both at school and home will help to assist all students in finding the success that they 

are all capable of reaching.  Families that can assist the district with organization, 

structure/routines, school work/grading checks, and overall engagement aspects with their 

children’s academic lives will be greatly beneficial to any student.  Families that are disengaged 

from the district and their childrens’ school lives can leave a large impact, negatively, on a 

students’ academic success.  Lack of current Internet, phone, EMail, car, etc. can also be a 

barrier that needs to be considered when moving forward.  

Appendix: Equity Impact Analysis Tool (Oregon Department of Education).  This tool was 

adapted from a work done at the Applied Research Center (ARC).  It was further adapted from 

Terry Keleher, 2009.  (Please see the attached document from which these answers came 

from). 

1. Community Partners/Stakeholders:  Who are the different groups of people that 

this SIA plan would affect?  How have they been meaningfully engaged? Who has been 

missed? 

34 



 

All students within the Jewell School District will be affected by this plan, with a focal 

point on those students that are navigating poverty/SPED.  All middle and high school students, 

as well as community members, have been engaged with the creation of the Student 

Investment Account plan and the outcomes, strategies and activities that will help guide us to 

full student academic success, with a continued focus on the health and well-being of all 

students socially and emotionally.  Student and community surveys, empathy interviews, 

administrative and community meetings, and community communication via the district’s 

website, phone messages, social media, Emails, and more have been utilized to encourage full 

engagement of our community.  

2. Purpose:  What are we trying to achieve with this SIA plan?  How would it reduce 

disparities and advance equity and inclusion?  Are there better ways to do this? 

With this SIA plan, the Jewell School District is looking to Challenge, Motivate, and 

Support all of our students, academically, behaviorally, socially, and emotionally.  Also, the goal 

is to have all staff collect, analyze, and interpret student learning data in order to be utilized in 

their educational planning time, in order to effectively and equitably target all of the students’ 

academic needs.  Through this process of identifying the needs of all of our students, staff, 

families, and community members will understand their roles and responsibilities regarding our 

partnership in working toward student academic and post secondary success, and physical, 

social, and emotional health needs. 

3. Inequities: Would this SIA plan affect different groups differently?  If so, in what 

ways?  If we don’t know, how can we find out? 

When implementing the MTSS program and understanding the emotional/behavioral 

portion of the District’s SIA plan, it is important for all components to be completed with words of 

encouragement, and opportunities for success for all.  In regards to our focal group, students 
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navigating poverty receive messages of hope and positive influences as a source of support. 

As educators, this plan opens the doors for a better understanding of the differing factors that 

may hinder a students’ learning.  In regards to students of poverty, the data that is looked upon 

will be multifaceted.  Data will be utilized to help teachers establish what the students have 

learned, and what they are needing to learn, which in turn will assist teachers in their specific 

plans of instruction.  Additionally, qualitative data will also help teachers understand what is 

happening in the lives of the students that may challenge their ability to master the material. 

With many data sources being utilized, educators can start to personalize instruction for their 

students, as well as comprehend the students’ abilities and limitations.  

Another area of the plan that will assist students living in poverty is the district’s plan in 

developing strategic partnerships within the various entities that are within our community. 

These partnerships can help us to address needs and other things that the students may be 

lacking in their lives.  Utilizing data to help identify the needs of the students, and making 

connections with students and families to the essential community resources, can be quite 

essential in addressing the poverty that takes place within our school community.  With our SIA 

plan, student navigating rural poverty will be provided equitable opportunities, that includes full 

access to the district’s curriculum, enhanced summer curriculum opportunities, partnerships, 

and inclusive culture that will assist all in helping to close the achievement gap.  

4. Negative Effects:  How could this SIA plan be bad for different groups?  What 

could we do to prevent or reduce negative effects and unlimited consequences? 

The district’s demographics are over 86% White, 8% Multiracial, and 6% 

Hispanic/Latino, while the staff’s demographics are at 90% White.  Many of our students are 

living in poverty.  However, for those students that are not white and living in poverty, the plan 

doesn’t specifically target these individuals, but overall, the plan does focus on 
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district/community wide systems improvements.  This will benefit all students, as well as 

strengthen the educator’s within the building.  However, through our data collection, we will be 

able to focus on our results and see where improvement is needed.  This will provide us with the 

opportunity to discuss and make changes as quickly as is needed.  

5. Positive Effects: How would this SIA plan be good for different groups?  What 

could we change or add to increase positive effects on equity and inclusion? 

With a large population of students in our district being within the focal group, this SIA 

plan will be very beneficial with connecting more resources to the families and students.  For the 

rest of the student/family population, this plan will still benefit all, as it will challenge, motivate, 

and support all students academically, behaviorally, socially, and emotionally.  The data being 

collected throughout the years ahead will further personalize the education for our students, and 

allow partnerships, in and outside of the school district, to help bring the best resources and 

education to our students, ultimately helping to close the achievement gap.   

6. Root Causes: Why would the SIA plan affect some groups unequally? What could 

the district do to address these root causes? 

The district is focusing on the aspect of students navigating poverty within our district. 

This will by far and large have the biggest impact on student success within our school. 

However, other focal student groups, such as students of color, disabilities, emerging bilinguals, 

homelessness, and student in foster care, may be present within the district, and the focus will 

need to be addressed to meet these needs as they present themselves to the district.  As 

mentioned above, there are some system changes in place within our SIA plan, which will 

positively affect all student groups.  However, with a more focused mindset in support towards 

our focal group, the need for adjustments will need to take place with the other focal groups 

through the analysis of data readings, and through discussions as they present themselves.  
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7. Sustainability: Is the SIA plan realistic and adequately funded?  Does it have what 

it needs to be successful? 

The SIA plan is realistic as it is something that we have put together, in conjunction with 

our district’s Continuous Improvement Plan.  Utilizing the Needs Assessment procedure within 

the ORIS Framework, our plan outlines some of the most urgent needs within our district, 

specifically with addressing the needs of our focal group.  The funds will be adequate to provide 

for the needs of the district, and the district will have in place all of the working components to 

help make the plan successful.  

8. Evaluation: How do we measure the SIA’s plan success?  How can we share that 

information with the people?   

The district will be gathering lots of data (including comparison data from previous years 

to current/future years), that will be able to measure the amount of success that is taking place. 

Empathy interviews, surveys, community engagement opportunities, student success, SBAC 

data, as well as post secondary success, will all be presentable to share with the people. 

Depending upon the information, some of it can be displayed on the district’s website, or shared 

with the community in a various amount of formats.  Both the school and community should be 

able to share the success of our plan, and also be allowed to assist with future discussions 

around the vision and implementation of our school plan. 
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