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LINCOLN CHARTER SCHOOL

Positive Behavior Support Policy For Lincoln Charter School Students:

Creating a Safe Environment to Assure Learning and Achievement

Revised 10/1/2020
Revised: 10/23/14

Adopted:   10/06/2008
PROCEDURE:
This Positive Behavior Support Procedure is developed in accordance with the Pennsylvania State Board of Education Chapter 711.46 and Pennsylvania State Board of Education Chapter 14, Section §14.133 and §14.143; and the 34 CFR 300.34, 300.324 and 300.530.

FORMS:

Initial Report of Serious Incident (SE-360) 

Serious Incident/Restraint Form (SE-360A)
Positive Behavior Support Plan (SE-454)
Manifestation Determination (SE-455)

Functional Behavior Assessment (Informal)(SE-449A)

Functional Behavior Assessment (Formal) (SE-449B)

Crisis Plan (SE-904D), Directions for Crisis Plan (SE-904E)

Parent Contact for Restraints (SE-453) 
Replacement Behavior Lesson Plan Template (SE-459)
PURPOSE:

The purpose of this Positive Behavior Support Procedure is to provide a policy that facilitates positive disciplinary and behavior support practices. In the context of the revised regulations and standards, a Positive Behavior Support Plan is a special education service for eligible students whose behavior problems significantly interfere with the learning of themselves or others. The IEP for these students will be based on this procedure and shall:
· Focus on positive rather than negative intervention measures.

· Use interventions that are least intrusive related to the student's educational program.

· Emphasize the systematic application of behavior change techniques rather than substituting aversive techniques, restraints or discipline.

· Strive to use techniques for which the staff has been adequately trained.

This Positive Behavior Support Procedure represents a three tier hierarchical model based upon the best practices sited in the current professional literature and in compliance with Lincoln Intermediate Unit Board Policy 113 - Special Education Services and 113.1 Discipline of Students with Disabilities and other related policies.  The procedure also presents an array of models from which to choose depending upon student needs, available staff support, staff training and type of behaviors which require attention.  Aversive techniques, restraints, or discipline procedures may not be used as a substitute for a behavior management program.  The following aversive techniques of handling behavior are considered inappropriate and may not be used by agencies in educational programs: (PA Standards 342.36)

· Corporal Punishment.

· Punishment for a manifestation of a student's disability.

· Locked rooms, locked boxes, other structures or spaces from which the student cannot readily exit.

· Noxious substances.

· Deprivation of basic human rights, such as withholding meals, water or fresh air.

· Serial suspensions.

· Treatment of a demeaning nature.
· Electric shock.

· Method is implemented by untrained personnel.

· Methods which have not been outlined in the agency's plan.

Identification, placement, educational programming, and termination of placement of students in intermediate unit special education programs shall be made in accordance with uniform procedures developed by the intermediate unit in cooperation with the component school districts (to include LCS), and in accordance with the Commonwealth's Plan for Special Education.

School staff shall use their discretion and best judgment in the intervention in, and management of, disputes and disciplinary circumstances involving special education students using appropriate federal and state guidelines. The nature of the special education student's disability, behaviors and their Positive Behavior Support Plan must be considered fully when determining reasonable expectations and responsibilities for the student's behavioral management.

Disciplinary action for rule infractions made by special education students should be fair and consistent with those applied to general education students under similar circumstances and within federal and state guidelines. For any student in any program who is exhibiting a “pattern of behaviors”, the team, including the parent, must do one of the following: 

· Complete a Functional Behavior Assessment and develop a Positive Behavior Support Plan. 

or

· Review/modify current Functional Behavioral Assessment and Positive Behavior Support Plan, documenting when this was done. 

Students covered by IDEA may be suspended or expelled from school only through appropriate due process proceedings. Any student for whom the discipline could be a considered change of placement must have a Manifestation Determination completed by the team, including the parent. This must occur within 10 days of making a decision regarding disciplinary action. Therefore, schools are encouraged to explore alternative behavior management options as indicated in the following guidelines.
GUIDELINES:

1.0
Level I – Universal Classroom Management Strategies.  Level I typically does not require a Positive Behavior Support Plan incorporated in the IEP, which is inherently linked to effective teaching practices (See Forms: Positive Behavior Support Plan – ABCC Chart) unless the student is in a program for behavior problems. 

1.1 Proactive Classroom Management

· Clear Rules and Procedures

· Effective Teaching Practices of Classroom Rules and Expectations

· Frequent Monitoring and Feedback of Performance

· Social Praise and Positive Reinforcement

· Logical Consequence for inappropriate behavior

· De-Escalation Techniques

1. Isolate the situation.

2. Maintain eye contact.

3. Keep a calm, steady voice.

4. Ask student to stay calm, take deep breaths, relax.

5. Ask questions to gain information.

6. Listen quietly, nodding head so student knows you’re listening.

7. Focus on feelings of students.

8. Focus on facts of situation.

9. Give feedback on any positives you saw or heard either with situation or as student is calm.

10. Offer reasonable and fair choices to resolve the problem.

11. Tell the student what you want him to do – give choices.

12. Set time limit.

13. Positive praise for doing what you’ve asked.

14. Later, go back and process with student.

1.2 Social Skills / Replacement Behaviors as outlined in Chapter 14

· Teaching Expected Behavior 

· Modeling Prosocial Behavior

· Guided Practice with Coaching

· Independent Role-playing Scenarios 

· Frequent Monitoring and Feedback of Performance

1.3 Social Problem-Solving

· Classroom Discussions

· Role-Playing Situations

· Decision - Making Activities – what is the right way, what is the wrong way

· Conflict Resolution Training

· Positive Self Talk Training

· Daily Classroom Meetings

1.4 Affective and Communication Skills

· Active Listening

· Communication Skills Training

1.5 De-Escalation Techniques

· See 1.1

1.6 Behavior Modification

Direct Instruction of Replacement Behaviors

· Positive Reinforcement Techniques

· Verbal Prompts

· Cuing

· Redirection

· Time-Out

· Behavioral Contracting

· Room Arrangement

· Manipulation of Antecedents and Consequences
1.7 Parent Management Training

· Parent Training in Behavior Modification/Management

· Effective Peer and Adult Interaction Patterns

· Clear, Concise Communication

· Family Involvement

2.0
Level II – Targeted Interventions Designed for Individual Students who demonstrate a “pattern of behavior” that places them at-risk of interfering significantly with their learning or that of others (Chapter 14).  This level requires the school team to conduct an Informal FBA (Functional Behavioral Assessment) (SE-449A). Small group intervention to teach replacement behaviors and remediation of skills is mandated in Chapter 14 Regulations. This school team should include the parent and staff who have observed the behavior of student in a variety of settings/conditions. (i.e.: Psychologist, Special Education Director/Manager, Learning Support teacher, Classroom teacher, Itinerant staff, etc.) This information should include strengths of the student, behavior(s) of concerned, antecedent, positive consequences, negative consequences and the function of the behavior in order to help identify and utilize research based practices which are the less intrusive. 

Positive Behavior Support
1. Identify skill deficits related to behavior of concern

2. Development of measurable goal and develop/strengthen the new skill

3. Positive Behavior Support Plan (PBSP) Components

· Antecedent
· Behavior 

· Consequences to reinforce

· Consequences to reduce

2.1
Steps in conducting a Functional Behavioral Assessment which results in the development of a Positive Behavior Support Plan:

2.1.1
The school team should gather information on student behavior including regular teaming notes and Progress Monitoring data. 

2.1.2
The team should develop a hypotheses based on the informal assessment data gathered.  They should complete the Functional Behavioral Assessment (Informal) (SE-449A).
2.1.3
Design the intervention plan through team planning including input from the parent(s), regular education staff, and special education staff. The team needs to develop and implement the Positive Behavior Support Plan (SE-454) which includes instruction of replacement behavior as outlined in Chapter 14.  The team will utilize the lesson plan template (SE-459) so all components of replacement behaviors are taught. 

2.1.4
The Positive Behavior Support Plan (based on FBA Informal) needs to include de-escalation techniques as previously identified under 1.1. 

2.2
Behavior support programs and plans shall be based on a functional assessment of behavior and utilize positive behavior techniques.  When an intervention is needed to address problem behavior, the types of intervention chosen for a particular student shall be the least intrusive necessary. The use of restraints may only be included in a student’s or eligible young child’s IEP when:

(i)
utilized with specific component elements of positive behavior support; 

(ii)
used in conjunction with the teaching of socially acceptable alternative skills to replace problem behavior; 

(iii)      staff are authorized to use the procedure and have received the staff training required; and

(iv) a plan is in place for eliminating the use of restraint through the application of positive behavior support.  
The use of prone restraints is prohibited in educational programs.  Prone restraints are those in which a student or eligible young child is held face down on the floor. The use of restraints may not be included in the IEP for the convenience of staff, as a substitute for an educational program, or employed as punishment. Students who fall into this category MUST have an FBA, PBSP, and Crisis Plan on file. School entities shall maintain and report data on the use of restraints as prescribed by the secretary.  The report shall be reviewed during cyclical compliance monitoring conducted by the department.
3.0
Level III – This is for students whose behavioral data reflects lack of response despite Level 1 and Level 2 interventions. At this level or immediately following a serious incident, the team, including the parent, must meet for the purpose of conducting a Full Functional Behavior Assessment (Formal)(SE-449B)using all previously gathered data and direct observation data. Upon completion of the FBA, a Positive Behavior Support Plan (PBSP) will be developed/revised which will include replacement behaviors to be taught as outlined in Chapter 14 and incorporated into the IEP which will address the following in the IEP:  

· Present Level of Academic and Functional Performance, address deficit skill, baseline data, current level of functioning 

· Behavioral Goal 

· Specially Designed Instruction Modification 

· Related Services

· Supports for School Personnel
· ABCC Positive Behavior Support Plan

· Crisis Plan for any student who may need to be restrained
The parent must approve this IEP revision on the 1st page of the IEP under the revision grid with a copy given to the parent and all IEP team members, including regular education members.

3.1
Behavior support programs and plans shall be based on a functional assessment of behavior and utilize positive behavior techniques.  When an intervention is needed to address problem behavior, the types of intervention chosen for a particular student or eligible young child shall be the least intrusive necessary. 
3.2 
Level III interventions are: 

· Verbal De-escalation Techniques (Crisis Prevention Intervention Techniques) See 1.1.

Physical Restraint – The use of restraints may only be included in a student’s or eligible young child’s IEP when:

(i)
utilized with specific component elements of positive behavior support; 

(ii)
used in conjunction with the teaching of socially acceptable alternative skills to replace problem behavior; 

(iii)      staff are authorized to use the procedure and have received the staff training required; and

(iv)
there is a plan in place for eliminating the use of restraint through the application of positive behavior support.  

The use of prone restraints is prohibited in educational programs.  Prone restraints are those in which a student or eligible young child is held face down on the floor. The use of restraints may not be included in the IEP for the convenience of staff, as a substitute for an educational program, or employed as punishment. School entities shall maintain and report data on the use of restraints as prescribed by the secretary.  The report shall be reviewed during cyclical compliance monitoring conducted by the department. Restraints to control acute or episodic aggressive or self-injurious behavior may be used only when the student is acting in a manner as to be a clear and present danger to himself, to other students or to employees, and only when less restrictive measures and techniques have proven to be or are less effective. A Crisis Plan (Se-452) must be filled out for these students and reviewed with the parent. The use of restraints to control the aggressive behavior of an individual student or eligible young child shall cause the school entity to notify the parent (SE-453) of the use of restraint and shall cause a meeting of the IEP team within 10 school days of the inappropriate behavior causing the use of restraints, unless the parent, after written notice, agrees in writing to waive the meeting.  At this meeting, the IEP team shall consider whether the student or eligible young child needs a new or revised functional behavioral assessment, a new or revised positive behavior support plan, reevaluation, or a change of placement to address the inappropriate behavior. (Chapter §14.133)

· Full Functional Behavioral Assessment (SE-449B)
· Review/Revise Positive Behavior Support Plan (SE-454)
· Intense Individualized Instruction of Replacement Behavior, use data to monitor and adjust(Template SE-459)
· Student returns to Level II based on positive progress monitoring data and IEP team decision.

4.0
CRISIS PROCEDURES - Emergency procedures for behavior that presents a clear and present danger to the student or others may be delineated on the Crisis Plan (SE-452) on the IEP.  These emergency procedures may include such activities as:

· Parent contact to immediately remove student from school and be seen by a doctor.

· Crisis Intervention/Mobile Crisis Worker.

· Notifying police and, if necessary, ambulance services.

· Notifying mental health provider.

· Notify CASSP Coordinator, if appropriate

· Any other appropriate agency

· Where appropriate, notifying administrator and following school district procedure for notifying 911 personnel

Refer to the “Directions for Crisis Plan” (SE-452A) for detailed information. 

4.1
The application of the school district administrative procedure should be incorporated into the individual student's IEP.

5.0
Disciplinary Placements
5.1
The following procedure should be used to exclude a dangerous child pending completion of a Manifestation Determination by the IEP team. (NOTE: Do not wait until the 10th day to prepare to seek injunctive relief.  On the 5th or 6th day of suspension, if it appears likely that injunctive relief may be sought, the following steps should be taken:

· Review records especially listing the progressive discipline interventions and reasons they haven't worked as well as the FBA and PBSP.

· The MDT should develop a timeline outlining a plan of intervention over the time the student will be out of school. Options may include appropriate evaluations and/or alternative education during the suspension period. (This information should be available for presentation in Federal Court.)

5.1.1
A student who has violated a code of conduct, who is not labeled as Intellectually Disabled (ID), may be excluded unilaterally, for up to 10 consecutive days (or 15 cumulative days), as per the guidelines in IDEA. For students labeled as Intellectually Disabled any exclusion from school is considered a change in educational placement thus requiring a Manifestation Determination, a Reevaluation Report, revisions to the IEP, and a NOREP signed by the parent giving approval prior to exclusion.

5.1.2
If an exclusion for more than 10 consecutive days or 15 cumulative days is sought, a request should be made to the LCS Board of Directors for a Special Hearing. Requests for a Hearing Officer should be promptly made to the Office of Dispute Resolution (1-800-222-7372) as per the Procedural Safeguards.

5.1.3
Concurrently, the District of Residence should seek to discuss with the parents an interim placement, such as Alternative Education Placement, at a team meeting.

5.1.4
As evidenced by rejection of the NOREP specifying an interim placement. At that point, an expedited hearing should be scheduled within 20 days. 

· Contact the Special Education Advisory Council Member or the I.U. Director of Special Education with the following information:

· Name of Student

· Exceptionality

· Record of other suspensions

· Reason the student presents physical harm to self or others

· Concerning LIU students, legal counsel should be obtained, and the L.I.U. Director of Special Education should be contacted if the student is considered for Federal court action.

· Regarding District students, the District Solicitor should be contacted or the L.I.U. Director of Special Education.

· Extensive psychological data should be collected with frequent observations by the appropriate psychologist.

· Psychiatric data must be gathered and maintained concerning the behaviors that the student has/is exhibiting.

5.1.5
In Court, the District will have to show that maintaining the student in his/her present placement is substantially likely to result in injury either to himself/herself or to others.


