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Tyler ISD
PreK - Grade 3 Early Literacy

Lone Star Governance Goal 1: Early Literacy

® The number of students who are on grade level in reading at
the end of 3«grade according to Rasch Unit Scale (RIT) scores
will increase from 39% in the Spring of 2016 to 85% in the
Spring of 2021.

Tyler ISD Vision Statement: We focus on success ful student outcomes.



Reading Instruction

® Targeted plan for reading instruction
® Day by day lessons

® Explicit language

® Systematic with spiraling of skills

® Research-based activities
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Opening Routines Workshop Model
I
TEKS:
can distinguish between long and
short vowel sounds in spoken 5 TEKS: TEKS: TEKS: Workstations are designed for Journeys Unit 3 TE pp. 402-503

wiords. i1 2 3:| decode and spell CVCe words. 1 can determine the meaning of | can identify the topic and sxplain | can listen attentively/ask relevant spiraling of skills, review of

iv, 1.228ii what words mean from how the the auther's purpose in writing uestionz. (1.274 reviously taught skills and Journeys Decodable Books
. . s Y Purp E q P! 'y taug y!
Can recognize the :hange In & decode words with are used in a sentence that | hear about text. (1.134) | can decode words in context and reinforcement of praviously taught
. I . onants. (1340 or read. [1.6C) | can follow written multi-step in isolation by applying common skills. Leveled Books
E Wk en word when a s pec fied decode words with vowsls. 1 can use a dictionary to find ] ha in ide heard correspondences Fountas & Pinnell — Fhonics
phoneme is added, changed, or hii) words and definitions and can restate the main idea, ar sonants, vowels, and Phonemic Awareness Lessons, 5ing 3 Song of Poetry
h d. [1.2C) decode words with consonant | alphabetize words, (1.6€) or read. [1.14A)** i, i, i) +  Partners match pictures\(:ith
chamged. |12 phs. [1.347] Ongoing TEKS: i o words with comman the same madial so u}n PA Lessons —1st Grade Curriculum
| can blend phﬂnem.:_lg to make identify/read contractions. 1274, 1284 | can |'dE|'|t|fY important facts or rnis. (1.30) . Partners sort Ia@d hort Booklzt
! ELPS: details in text, heard or read. my deceding sccuracy. vowel picturs v,
words. 11'2[:'] identify/read high | zan use prior knowledge and . xt, ( \\\‘9 Fhonics Routing — 1st Grade
can isolate initial, medial, and uency/sight words. {1.3H] experiences to understand [1.1dE ud grade-level Phonics Q‘SQ C\i& Curriculum Eooklet
) ) use a word wall and/or meanings in English. (14) nits i ext with fluency . H! ke turns using
final ounds in words Oﬁ"‘."- jonary to find correct spellings. I can monitor oral and written I can retell th.E order of eve ina ion, accuracy, . &E o creatz long i weczbulary Routine — ist Grade
E} langusge production and employ | tEXE by referring to the words hrasing) and Mo, write in journals curriculum Booklet
ping TEKS: 1.31, 1.224, 1. 2240, seif-carrective techniques or other on. [1.54] 6 Stud¥nts work in pairs to find

andor illustrations. [1.14C)**
| can use actessible langusge and || can use text features to locate glish sound-latter
learm new and essential language - = - = and decode words.
. specific information in text.

inthe process. [1F} i pe +  Partners take turns making

| zan demanstrate an increasing ‘Lj_ . ]_d.l]] kE b= directionzlity of wiords using kn, gn, wr, and mb

ability to distinguish between formaT | [LIA0] S— A st ord i journals.

and infarmal English and an Ongoing TEKS . .

increasing knowledge of when to 1.48, 1.4C, 1124, Fig. 19 A, B, Phonics connection: |.Cl'lg - [m
and CVCe) and Long —u [CWCe)

use each. (1G] D** E,F, 1274, 1.27E, 1.284, 1
| can lzarn new langusgs ELP5: | can listen to and
structures, expressions, and derive meaning from media. Focus: Intonation (pitch) - good

readers use intonation when

reading. The reader's voice will get |

woczbulary. (2C) {2F}
| can understand mezning/main I can ask and give information

higher or lower, louder or quieter
as they read aloud. Intonation is

points/details of spoken language. in various contexts. [3F)
used to emphasize parts that are

going TEKS:
1.1A 1.1B, 1.1C, 1.1D, 1.1E,

Florida Center for Reading
Research

http://www.ferr.org/
-Workstation and small group
activities

resgurces. (16) hf/zight words in text and
wirite in journals orin

SENTENCES.

B, 1.22C, 1.22F

distinguish sounds/intonation
prns of English. (24)

recognize elameants of the
English sound system. (28)

| can practice sounds/pronunciation
of English words. [34)

I can lzarn English sound-latter
relationships/decode. [44]

| can spell English words with
increasing accuracy. (SC)

TeT

sounds/intonation patterns in
English. {24]

| can recognize elements of the
English sound system. (2B}

| can practice
sounds,/pronunciation of
English words. (34)

District Sound,/Spelling Cards

www.learnersdictionary.com
- pefinitions and oral

pronunciations

ktudents uss 2 dictionary
te the correct definition
of each word. Students record
the definition in journals.
Fartners work with base words
to make new words using
suffines —er, -ast.

www.howjsay.com
sSpelling Pattern: Words with long i - Pronunciations
[cvce)/syllable Type — Consonant-

vowel Silent e

Phonemic Awareness Lessons:
week 2 Lessons 28] | can use visual and textual support
and suppart from pears/teachers to www.wordsift.com

- ldentifying words to teach for

| can demonstrate listening
Review: Counting syllables in

Refer to long i Sound/Spelling Card

words
*5piral Review: Rhyming words
with: -un, -ot, -ed, -ee, -et

comprehension of spoken English.
[21)

I can develop basic sight vocabulary,
derive meaning of environmental
print, and comprehend English

read grade-appropriate text,

important to comprehending the

Phonological Awareness
5-10 mins.

information?

‘Which of the following would be

helpful in finding information about
* [dictionary, glossary, table

of contents, index, stc.]

How does the map help the reader

understand the problem faced by

7

graphy/chart/diagram?
according to the

can tell that

the reader .

in thiz

‘What can you tell from the

chart/graph/diagram, the reader

Thie (text feature) is included to help

Tyler ISD Vision 9

wacabulary

Workshop Model

Day 1- 2 Isolates the medial
sound im words; distinguish
betweesn long and short vowels in
spoken one-syllable words

Day 3: Substitutes the medial
sound in one-syllable words;
distinguish between long and
short vowels in spoken one-
syllable words

Day 4: Deleting of final sounds in
words; Segmenting spoken words
imto individual phonemes; Blend
spoken words to form one to
two-syllable words

Day 5: Deleting of final sounds in
words; Segmenting spoken words
imto individual phonemes; Blend
spoken words to form one to
two-syllable words/Performance
Tasks

long i [cvCe]
long i [cvCe]
h digraghs kn, wr,

vocabulary and language structures
routinely used in the classroom. j4c)
CCRS:

1 can identify new words and

long i [cvCe) concepts acquired through study
digraphs kn, wr, | of their relationships to other words
ce Tasks and concepts. [Reading 51)

| can use reference guides to
confirm the mesnings of new words
or concepts. {Reading B3)

| can participate and listen actively
and effectively in one-on-onz
communication. [spesking

B1, Listening B2}

| can participate and listen actively
and effectively in group discussions.
[3pesking B2; Listening 83)

=, white, drive,

ight words
, long, o, those,

e, walk, bath, or,
er Vocabulary Strategy:

Context Clues, suffixes —er, -est,
and using a dictionary

Day 1: Teacher Read aloud: The
Dnm:il"i Wolves TE T

Read story and introduce
vacabulary. Use the explicit
vacabulary rauting in the Explicit
Routines section of curriculum back.

oral vocabulary: sensitive,
threatenad, aler, scale, directions,
swivel

Day 2: Refer to The Dancing Wolves
TE pp. T&14-15 and review
voczbulary. Use spcific sentences
in the story 1o discuss the mesning
of 2ach word and the areas of the

cessful student outcomes.

through shared
reading/retelling/respanding/

note taking. (4G}

| can demonstratz English
comprehension and expand reading
skills by using inferential skils 2nd
by using analytical skills. {41, 4K]

I can read silently with increasing
=2ase and comprehension for langer
periods. [aH)

CCRS:

| can use effective reading strategies
to determing a written work's
purpose and intznded

audience. {Reading A1)

I can draw and support complex
inferences from text to summarize.
[Reading A4)

| can analyze themes, structures
and elements of traditional
narratives. [Reading c2)

| can dascribe insights gained
about oneself from reading spacific
texts.

{Reading D1)

*indicates district priarity
standards based on Jugrade
STAAR scores

Focus Skill: Text Features; Compare
and Contrast (Making Connactions)
Review: Author's Purpose
Sugzested Read Alouds: Animol

Groups, The Doncing Waives
Teacher Selected Text

Decodable Readers:
Mike's Bike, The Mast, The Nice Vet,
Kitz Time

Read text with long i words: words
with digraphs kn, wr, gn, mé; and
high-frequency words to know eyes,
long, and walk

Comprehension

+  Give students pictures of
animals. Students record
details sbout their znimal and
share with partners. **

+  Students use two pictures of
animals to compare and
contrast using a vann disgram.

+  write details such as, mouth,
fur, brown, four lags, big 2yes
and have students draw a
picture using the all of the
details and lzbel their picture.

+  Partners lsbel text features of
amagazine aicle, newspaper
article, etc.

Fluency

«  students practice intonation
with & partner using leveled
readers.

+  students time each other
reading leveled books. Zach
student graghs fluency

Writing

+  Students writz 3 shart story
using datails from their znimal
picturs from the
comprehension workstation.




Students will be able to:

1

orally generate rhyming
wiords.

identify the medizl scund in
spoken one-syllable words.
Substitute the medial sound
in spoken one-syllabls
wiords.

Distinguish between short
and long wowels in spoken
cne-syllable words.

Delete the final sound of
words. . («
Bland words to for }\é\g
and l:'.'.':l-svllaule w;Es\.
Segment words into
individuzl phonemes.

Students will be able to:

pattern.
2. Recognize and decode words

with consonant-vowel silent 2 2.
syllable type. J
3. Resdand spell high \(\g
3

frequency//sight wo

Opening Routines

Phonological Awareness /Book
& Print Awareness

ccun‘;s& i h&and 4.
blends.
AR

Students will be able to:
1. spell words with the Cvice 1.

Use vocabulary gords
correcthy in % generated
SENtENCg

\@q.entert clues to identify
g‘ld determine the meaning of
words.
Generate synonyms and,/or
antonyms for words.
Use vocabulary words and
definitions to cormplete 3
wiord map or other graphic
CrEEnizer.

students will be able to:

1. Uze text features to find
infarmation.

2. Identify important facts or
details in 3 text.

3. Compare and contrast (maks
connections] two stories
differsnces/similaritizs and
how they are alike using a
venn diggram.

4 Identify text features and
explainm how they help with
comprehending text.

5. identify and explain the main
ides of the stary or passage.

Comprehension

Students will be able to:

1

Resd and decode lists of
hfwisight words.

resd selected decodables anc
leveled books with expression
and fluency.

Time and graph their own
fluency.

Explaim why intonation is
important when reading
stories.

Increase fluency and
comprehension.

Increase book levels.

Workshop Model

Letter/sound Recognition
Linguistic: Provide alphabet chart,
sound spellingcards.

Limited choice (eg., initially
provide a limited number of
letters for students).

Segmenting words

If students struggle with
segmenting individual phonemes,
segment sentences. For example:
The dog ran fast would become:
The

Dog

Ran

Fast

Segment compound words before
segmenting individual phonemes.
e.g. bird — house, ice - cream

Blending words

If students struggle to blend
words use a kinestic scaffold, such
as, your arm or body.

Deleting, substitutionand final
sounds:

-Students use manipulatives, such
as, fingers, counters, Elkonin boxes,
etc.) to representthe individual
sounds in one syllable words.

Tyler ISD Vision Statement: We focus on successful student outcomes.

Focus student’s attentionon o
spelling patterns by having o
them highlight the lettersin |
the spelling patterns.
Connect phonics instruction to s
reading and fluency practice. o
Have students spell it orally as

they are writing. s
Reference sound/spelling

cards. .
Create and reference word
walls.

Create anchor charts with o

student- generated words
using taught spelling
patterns. fe

Use first language initially. o
Provide visuals ofvocabulary words. |
Provide more examples than non- o
examples. reading.

Provide a studentfriendly definition. |*
Pre-teach vocabulary before actual
lesson.

Create anchor chartswith students (¢
of vocabulary words.
Use sentence stems for students to [»
use when discussing the vocabulary  |»
words. d
Have students repeat word and
sentence provided byteacher
multiple times.

Pair in a mare familiar word/phrase
with new, more difficult
vocabulary. Example: The little boy
was furious or really mad at his

dog for chewing up his toy.

Use gestures or motions to
represent words.

Use graphic organizers. l.e. word
webs, analogies, etc.

Use the vocabulary wordin
student friendly sentence.

Use Spanish cognates.

notes.

Make connections.
Explainthe text's genre.
Provide a focus question priorte  [»

Provide a 50/50structured
question (right answer and only .
one incorrect answer).
Utilize student’s
background knowledge.
Use graphic organizers. .
Model/Think Aloud for students.
Chunk text into small parts
using highlighter tape orsticky

. Provide multiple opportunities
to reread the same text.

Read word lists practicing
expression, accuracy,and
fluency.

Read three-word phrases
practicing expression, accuracy,
andfluency. Moving to longer
phrases and then to text.

Have students time their reading
3X with a sand timer or stop
watch (60 secs) each time they
read the same passage. Graphing
results in a different color each
time

Provide models from mentor text.

Create anchor charts with students that they
can refer to when writing.

Provide sentence starters.

Provide transition werds (First, Next, Last).
Provide peer mentors.

Have students write with leveled partners.
Use word banks to provide a reference for
students as they write.

Create anchor chart to explain B-M-E far
sequending a story.

Model using a graphic arganizer (story
frame) with sentence starters/stems to
sequence a story.

Model how to apply each grammar lesson to
their writing.

Use a letter outline to help students to
become familiar with and better identify
parts of a letter.



TEKS:

| can write brief composition
interast. (1.194)

| can write brief comments orf
informationzl texts. {1.19C)

| can generate a list of topics
interest and formulate open-
questions about one or two d
[1.234)

| can decide what sources of |
might be relevant to answer
(1.23B)
| can gather evidence from ay
as well as from interviews wit
[1.244)

| can use text features in age-|
reference works to locate inf
[1.248)

| can record basic informatior
vizual formats. (1.24C)
| can revise the topic as a resy
to initizl research questions.
| can create a visual display o
to convey the results of the r
Ongoing and 5piral TEKS:
1.174,1.178, 1.17C, 1.170, 1
1.20C, 1.21A, 1218, 1.21Bi, 1
1224, 1228 1.228i, 1.22Bii,
1274, 1278, 1.28A, 1.25A
ELP5;

| cam use English sounds/lette]
to write. BA

Day 1 — Expository Writing

TTW introduce Informational /Expository
writing by reading an informational text,
Create an anchor chart with students to
describe the features of expository writing.

Day 2 — Questions

TTW review the definition of 3 question.
Make an anchor chart with students showing
how guestions may begin with a question
word, Have students generate the question

words.
Lhow students a picture of 2 rocket 2nd

model how to ask gquestions about the
rocket.

Day 3 — Questions/Research

TTW review and model how to write 3
guestion. Questions begin with a capital
letter and end with a question mark.

TTW discuss and chart how students what
resgurces they can use to research facts for
an expository writing.

Day 4 — Research
W model using an expository graphic

Tyler ISD Vision Statement: We focus on successful student outcomes.

Hotes e sl e norkine on the same pisce

ing

pn

ze

Dayl:
T5W recreate the expository text anchor
chart in journals.

Day 2:

T5W write guestions about the rocket.
[Topic iz suggested. Teachers may choose &
different topic if preferred.)

Day 3:

TSW practice writing questions.

T5W work with partners to create a list of
research resources.

Day 4z
T5W use resources from Day 3 to gather
facts and complete the graphic organizer.

Day 5:
T5W continue to gather facts from resource:
and add to graphic organizer.

. CU
. CU\’Y\
\Weiting

ros Teacher's Edition

nits of 5tudy and online
flish & Spanish}

The student will be able to:

1.

align® 1O

Write brief comments on informational
texts,

Senerate a list of topics of interest and
create guestions about the topics.

Identify resources to use for research,

Organize research in 2 simple visusal
format (graphic organizer). . m
graphic org rY\CU\U

ceading

hpelling Cards

ies Book — Serravallo

's workbook
rganizer

Cher Will
ent Will




MAP/TEKS Correlation

Recognizes rhyming patterns
Distinguishes between spoken words with different rhymes

Distinguishes spoken words with different initial sounds
Matches initial sounds in single-syllable spoken words
mMatches initial sounds in multi-syllable spoken words
Matches spoken words with different ending sounds
Matches ending sounds in multi-syllable spoken words
Distinguishes long and short vowels in spoken waords

Substitutes the initial/medial/final phoneme in one-syllable spoken words
Deletes the initial/final phoneme in one-syllable words

Diphthongs ow, 0i, ou
Digraphs au, aw, ew, ue

Understands contractions for: 1 would, | am, had not, has not, | have,
thiey hawe, we will, is not, should not, we hawe, you are, you hawe, we are

Blends — mp, sp, tw, 5w, =n, sC, sk, sm, ft
Distinguishes between fiction and nonfiction read alowd

Understands the main idea of a story or short passage
Detarmines the main idea in informational text

Determines main idea in one paragraph of an informational text
Detarmines main idea of literary nonfiction

Understands the main idea of a diagram

Rrecalls details from informational text Identifies evidence that supports
a statement in informational text

Identifies details that support main idea in informational tewst
Determines details that support a daim in informational text

Identifies evidence that supports a statement

Determines logical order of ideas or events in informational text
Understands sequence in informational text

Recalls details to retell

Restates a cause-and-effect relaticnship in a sentence

:

Understands specific purpose of a graphic

Locates information in a newspaper

Locates information in a table of contents
Understands the specific purpose of a graphic

ldentifies the table of contents

Locates information in a glossary

Identifies a heading in a text

Understands subheadings

Understands the purpose of varied typeface in informational text
Determines the specific purpose of a graphic

In

ldentifies steps in a set of directions

»  Makes inferences from informational text

»  Draws conclusions from informational text

*  Determines the cause of a situation or event in informational text
»  Infers the meaning of an advertisement from text and picturas

»  Infers the author's purpose

*  Compares main ideas in two informational passages

Tyler ISD Vision Statement: We focus on successful student outcomes.



Phonological Awareness Lessons

Rhyming

Give me another word that rhymes with
the following words:

skate, mate

slack, mack

game, fame

* Accept nonsense riwming words if
Eiven.

Substitution of Sounds

I'm going to say some words aloud, |
want you to substitute the medial
sound with the new sound. My turn,
'Hip. What would the word be if we
change the fif to fo/? Yes, hop.” Your
tum...

@t tocart

ham to hanm

mat to mart

fame to farm

stay to star

Blending

I'm Eoing 1o Sy Some words very
slowty, and | want you to blend
them together by saying them
fast:

b-a-s2 base

b-e-n-t bent

wH-i-n-d-y windy

Se ing & Phonemes
I'm going to say a word and | want you
to break the word apart into
indnidual phonemes sounds and tell
me how many phonemes/sounds you
hear.

sing s-i-n-g (4]

nut n-u-t (3)

damp d-z-m-p (4]

just jou-s-t (4)

Phom|05jca| Awareness Spl'r'u|=d Lessons 5% Sk Weeks— Week |

r word that rhymes
ng wornds:

tnse rhyming words if

¥ Sounds

Iy some words aloud.
fubstitute the medial
E mew sound. My

Bt would the word be
he i to fof? Yes,

[T..

Iy some wordsvery
jant you to blend

I by saying them

hp

Counting Phonemes
Iy @ word and | want
e word apart into
hemes/sounds and
Ny

nds you hear.

Rhyming

Give me another word that rhymes
with the following words:

round, sound

stand, land

send, mend

* Accept nonsense rhiyming words if
Eiven.

Substitution of Sounds

I'm going to say some words aloud.
| wiant you to substitute the medial
sound with the new sound. My
turn, ‘Hip. What would the word be
if we change the /i to /o7 Yes,
hop.” Your tumn..

tin to tormn

ban to bom

shut to short

fake to fork

Deleting Final Scunds
Saytheword_  Mowsay
without

back without the /ck/ ba
time without the /m/ tie
bumg without the /p/ bum

Rhyming

Give me another word that
rhymes with the following words:
strong, long

eE, Me

rake, bake

* Accept nonsense rhyming
words if given.

Substitution of Sounds

I'm going to say some words
aloud. | want you to substitute
the medial sound with the new
sound. My turn, ‘Hip. What
wiould the word be if we change
the fif to fo/? Yes, hop.” Your
TLIT_.

bat to bart

tap totarp

ap to carp

shape to sharp

Deleting Final Saunds

Saythe word___. Now say___
without____ .

chart without /t/ char

sharp without /p/ shar

board without jdf boar

beep without /p/ bee

Blending

I'm going to say some words
very

slowly, and | want you to
blend them together by
=aying them fast:

CT-28-p Creep

l-ea-ve leave

v-e-5-1-5 wests

Rhyming

Give me another word that rhymes
with the following words:

strong, long

seg, me

raks, bake

* Accept nonsense rhyming words
if given.

Substitution of Sounds

I'm going to say some words
aloud. | want you to substitute
the medial sound with the new
sound. Iy turn, ‘Hip. What would
the word be if we change the [if to
Jof? Yes, hop.” Your turmn...

sit to sat

flop to flap

bun to bin

lip to lap

Blending

I'm going to say some words very
slowly, and | want you to
biend them together by saying
them fast:

CI-0-55 D055

t-r-ai-n train

s-t-a-1e state

Sepmenting & Counting
Phonemes

I'm going to say 3 word and | want
you to break the word apart into
individual phonemes/sounds and
tell me how many
phonemes/sounds you hear.
place {4

nest (4)

thump (4]

skates [5)

lyler ISD Vision Statement: We focus on successful student outcomes.

Scaffolds
Blending
- Begin with compound
words for students to put
together.

= Use hand motions as
scaffiolds- turn right palm
up and say the 1st part of
the word, then do the
same with the left palm.
Clap hands together when
saying the word parts
together.

Segmenting

- Bagin segmenting
sentences or compound
words first.

- Use hand motions to
model breaking apart the

words.

- Use fingers to segment
and count the phonemes.

Substitution of sounds

. Substitute using the same
vowel sound.

- If students struggle
substituting the medial

sound, hawve them try
substituting initial sounds
first.

* PA Lessons for each
day of the six weeks
including additional
scaffolds.



Discovery Method Spelling Routine

ords on index car nt d wol for dictatio elli
ht d; dex cards, sentence and W rds dictation, spelling
ight Wi

objective on sentence strip

ence strips

pelling words and HF/si
for pocket chart,

ndex cards, Po cket Chart, sent

Prepare: S
pattern headings

Materials needed: T

(Frame the Lesson)

says
Example: “Today, we are learning long o spelled o and oa and say:

State the Objective
Teacher: Reads the objective. g
Jol. Let's read the objective together.

teacher.

Students: Choral read objective with

ery Method (Explicit Routine)

“Listen to these words.” "
n all the words.

ow the words.) “Tell me what

Discov (Teacher reads words. Do not sh

Teacher: |
you hear. that is the same \

he words. Now, look at these words.”

Students: Respond chorally.
with o first

"Yes, you are exactly right! ¥
he same spelling patte
rds spelled with oa) "What

ou hear inall ¥
ons one at a time. Ex. dll the words spelled

Teacher: | e
do you see_that is the same in all of thes!

(Show words with ¥
and next, all the wol
words?”

students: Respond chorally. rds. Let's read these words

in each of these wo

"Yes, you are correct! You see

cher:
Tea en your turn.”

together. Me first and th
and students read words.

Teacher introduces any sight word unﬁlil;‘l;ivgv\'\o:;a:::;cems e o, -
d the word. Teacher spe! s . lents "

5*::"“75;‘::“ and hold the index card down on the +third time to spe

with eac

Teacher words. Teacher reads the word.

Multiple Opportunities

hands out the index cards for sorting in the pocket chart.

sort it in the pocket chart. If your wol

i d you may !
. n vou get your index cart ° | o
Whapeﬁn: pattern, remember that it goesn the outlaw
column in the pocket chart. ) Thi
in this column?” (Teacher gives
¢ the next columns.

Teacher
Teacher:
not follow the s

Teacher: "Let's look at our first

orrect
that all of the words are &
eacher does the same process for

feedback if any words are

incorrect) T

oroduced or distrbuted fout written permission from Tyler 1S0.
or distr wit n ssion fram

e
s ave the property of Tyer 150 and may 1oL be

@Tyler 15D These mater:

Routines for Explicitly Teaching New Skills

Vocabulary Routine for Explicit Instruction

Teacher: Say the vocabulary word

-

Students: Echo the vocabulary word

™

w

. Students: Echo the vocabulary word

s

5. Teacher: Give a student-friendly definition of the vocabulary word

o

~

oo

=)

what they know about the word

10. Teacher: Elicit deep processing question/sentence

Teacher: Shows the vocabulary word and reads the word

. Students: Echo the vocabulary word and definition
. Teacher: Show a picture representing the vocabulary word
. Teacher: Use vocabulary word in a sentence to demonstrate meaning of the word

. Teacher: Ask students positive/negative questions as a way to have them discuss

the word: Wail

Teacher: “Wail”

=

. Students echo: “Wail”

N

. Teacher shows the written word and says the word: “Wail”

w

. Students echo: “Wail”

'S

Teacher provides student-friendly definition emphasizing the
words loudly and long: “Wail means to cry loudly for a long time.

o

. Students echo word and definition: “Wail, to cry loudly for a long time.”

o

. Teacher: Shows picture representing Wail

~

8. Teacher provides sentence: “Every day the little girl would wail when her mother
tank har tn crhanl ¥

this three fimes

rd does

umbs up or down. Do we agree

+wasple PRACTICE opportunities for students. Examples:

Graphophonemic Knowledge: Direct Instruction Phonics

Routine

=t ion of ic Knowledge is the part of the GK Routine during which the teacher
lains the targeted GK skill in student-friendly language. It takes 3-5 minutes, targets one skill, and is
sher-directed.

ct Instructionincludes:

AR statements of what is being taught. Examples:
¥ Teacher: This is the letter d. (Point to the letter on thealphabet cards.) The letter  makes the

fdf sound.

Teacher: This card (point to the alphabet card for the letter k) represents the /k/ sound. The /k/
sound can be spelled three ways: c, ck, and k. In a word that ends with a /k/ sound, | will choose the
ck spelling when the |ast syllable of the word contains a short vowel spelled with a single letter—a,

g,i,0,0ru.

DELING of the skill being taught. Examples:
Teacher: | am going to segment the word join inte phonemes. Listen. /j/ foif /n/

Teacher: | want to spell the word boy. | know the first sound is fby/and the spelling for that sound is
b. The second sound is /oi/. /oi/ can be spelled with either oi or oy. | can choose, because | know that

when/0l/ comes at the end of a word or syllable, itis spelled oy. So | know that /boif is
spelled B—0—VY.

e're going to segment the word mat. My tumn. /m/ fa/ft/. Your turn!
1 Using your “cutting board and scissors,” segment the word

CORRECTIVE FEEDBACK provided immediately. Examples:
*  Teacher: That's right! Cat is segmented by saying /c/ fa/ [t/. (Repeat student’s correct answer.]
s Teacher: That's not quite right. Listen. My turn. (Model the correct response, then call on student
to repeat. If the student does not respond correctly on the second try, say, “Say it with me,” and
move on. This gives the child the opportunity to respond correctly, and avoids repeated incorrect

responses. )

—
Graphophonemic Knowledge: Direct Instruction Phonics Routine
Teaching a Spanish-Language Spelling Pattern 'ou wail? YES
Direct Instruction of ic K ige is the segment of the GK Routine during which the teacher
explains the targeted GK skill in student-friendly language. it takes 3-5 minutes, targets one skill, and is
teacher-diracted.

their way? YES

Identified skill: the syllables ca, co, cu
Objective: The learner will be able to identify the syllables ca, co, cu. Materials needed: individual

syllable cards for cg, co, cu
Teacher: Estas letras forman Ia silzba ca. 1ce starter.
Show the “ca” syllable card to the students.
£0ué silaba forman estas dosletras?
Point to each letter in the syliable.
Students: ca
Teacher: Separen los sonidos: [k/ fa/.
Teacher raises one finger for each phoneme produced in thesylloble.

Students: [k//fa/
The students raise one finger for each phoneme produced in the syllable.
Teacher: iMuy bien!
Estas letras forman Ia silaba co.
Show the co syliable card to the students.
& Qe silaba forman estas dos letras?
Point to each letter in the syllobie.
Students: co
Teacher: Separen los senidos: fk/ fof.
Teacher raises one finger for each phoneme produced in the syllable.

Students: [k/ o/

The students raise one finger for each phoneme produced in thesyllabie.
Teacher: iMuy bien!

Estas letras forman Iz silaba cu.

Show the cu syillable card to the students.

£0ué silaba forman estas dosletras?
Students: cu
Teacher: Separen los sonidos: Jk/ fu/.

Teacher raises one finger for each phoneme produced in thesyilable.

Students: [k fu/
The students raise one finger for each phoneme produced in thesyillable.

Teacher:  iMuy bizn!

Example of Vecabulary Routine for Explicit Instruction using

tudents chorally respond “yes or no”

-rolled down the woman’s cheek. Did

. after she got her shots. Did she wail?

tir sentence or their partner’s sentence.
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Narrative Story Structure
Questions and Considerations

Remember

~  Who are the main characters?

— When did the story take place (setting)?
~ Where did the story take place (setting)?
My questions:

Understand

- What is the main idea of the story?

- What are the major events in the story?

- Sequence the events of the story. @
- Retell the story.

- Describe the setting. Describe the main character.
What is the mood of this story?

Give examples of when (a character) felt _____
What is the problem in this story?

My questions:

Apply

- Does the story remind you of anything?

- What do you predict will happen next if the story continues?
- How is the problem solved in this story?

- Can you think of other possible solutions to the problem?
My questions:

Effective Instruction for Struggling Readers: Research-Based Practices
COMPREHENSION
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Tier II and III Intervention Lessons

Phonological Awareness

Segmenting
1.

Sit beside the studentlsLand position your writing arm on the table with your elbow down and
your hand u‘l Begin with your hand in a loose fist with the palm of your hand fal:inﬁ away from
Fou‘ You will raise one finger to represent each phoneme in a word, beginning with your index
inger.
Say a CVC word with a medial /a/ (e.g., fat).
Segment the word (fat) into phonemes by saying the word slowly and extending a finger for each
sound. Say /f/ and extend your index finger.

Say /a/ and extend your middlefinger.

Say /t/ and extend your ring finger.
Relax your fingers back ento your hand (rest position) and repeat the word (fat).
Have the student place his or her arm in the same position.
Say a three-phoneme word with the /a/ sound (e.g., nap).
Instruct the student to repeat the word (nap).

Have the student segment the word into phonemes by saying the word slowly and extending a
finger for each sound.

New Sounds Introduction - Example (/s/)

Aligned o six week

*  Teacher uses the new sound in the order of the core-reading curriculum.

*  Teacher writes the new sound on an index card, a white board, or a piece of

paper.

Rhyming Words

s curriculum

Tyler ISD Vision Statement: We focus on successful student outcomes.

Blending Practice

* Teacher starts with initial sounds from the reading curriculum. Teacher
may add other supporting sounds, such as medial and final sounds, that can
be blended smoothly.

* Before the lesson, teacher uses core-reading materials or prepares a sheet
with CVC words and letters that students have been introduced toin
previous lessons (sun, Sam, us, and so on). Students will practice blending

the sounds in these words.
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