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i “2%, Figuring out the main ideas of a text and the key details
1 supporting them is necessary for understanding
that text.

§ flemd A topicis what a passage is about. A main idea is an
important idea about that topic. Short passages usually develop just
one main idea. Long passages often have two or more main ideas.

A passage’s details are the facts, examples, and other information
stated in the text. The details that help explain a main idea are cailed
key details. We sometimes say that key details support main ideas.

Read the passage below. Underline what you think is the main
idea. Then look for key details that help explain it.

: At some pomt in your hfe you ve pzobably
looked up, g azed at the moon and Stﬁdled 1t
i m wonder Thronghout time, the mccn ha ke
mspned many ‘people. In. 18()1 Ludmg vaﬁ f _'
: 'Béethoven composed a plano piece called
'Moonlight Sonata g Latex in 1889, Vmcent
“yan. Gogh pamted The Srany nghi: In thls
* painting, swirls of whlte and yellow. create al ':_
" halo axound the moon. In 2011, Marilyn. Smger
' :_'w*rote a ook called A Full Moon Is Rising *
~-about how people all over the woﬂd celebrate
S _the moon The next time you gaze upon. the
- moon maybe you T be msplred by it, tool
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Think Consider what you have read about main ideas and key
details. In the main idea organizer below, write down one sentence
from the passage you think states the main idea. Then write down two
key details that develop the main idea.

' Main Edéa

Key Detail Key Detail Key Detail
Reethoven’s M oaniigk!‘

Sonata” was composed

in1801.

% _ ot

& Talk Share your organizer with a partner.

« Did you both choose the same sentence for your main idea?

« Why do you think the sentence you chose, and not some other
sentence, is the main idea?

. Do all three key details support the sentence you helieve is the main
idea? How do you know?

Academic Talk
Use these words and phrases to talk about the text.

» main idea » detail s topic
« key detail « support

@Curriculum Assodiates, 1LC  Copying is not permitted.




by Allen James

For thousands of years,
people have come up with ways of
identifying and keeping track of the
stars in the night sky. One way that
ancient cultures made sense of the
stars was by grouping them into
recognizable shapes. Sometimes
these shapes were based on elements
of everyday life—animals such
as birds or bears, people such as
hunters, and so on. Other times,
the shapes took the forms of mythic
heroes and monsters. These shapes,
called constellations, helped ancient
people make sense of the sky. They
also gave rise to some amazing stories.

One constellation that most people can identify is the Big Dipper.
'The Big Dipper is a constellation of seven stars that looks like a long-
handled cup, or dipper, for water. Three stars form the handle and
connect to the four stars that form the cup. The Big Dipper is part of
the larger constellation called Ursa Major, or the Great Bear. The Big
Dipper also points to Polaris, the North Star.

Another easy constellation to spot is Orion, the Hunter. To see
Orion, look for three stars that are close together in a shightly diagonal
line. That's Oriox’s belt. Other stars above and below the belt form
Orion’s upper and lower body.

Ursa Major )




Whatis the main idea of paragraph

17 What key details

supportthatmainidea?
Think
Complete this main idea organizer for paragraph 1 only.
Main Idea 3
| ! T
. 4 . ' .
Key Detail A Key Detail ﬁ g Key Detail
e AN .
Talk

your organizers.

Write

Share your organizers. Do you agreea
paragraph 17 What did you write for you

Short Response What s the mai
key details support that main idea?
to write your answer.

@Curriculum Assodiates, LLC  Copying is not permitted.

bout the main idea of
r key details? if necessary, revise

n idea of paragraph 17 How do the
Use the space provided on page 16

Lesson1 Finding Maln ideas and Details

The main idea of a
paragraph isn't always
the first sentence.
Sometimes the main
idea appears later in
the paragraph.

BEMT Include the

name of the passage,
and remember that

you're writing only
~ about paragraph 1.




How _
Stopped Being a Planet

by Tyrone Nielson

1 For decades, people believed our solar system had nine planets: Mercury,
Venus, Earth, Mars, Jupiter, Saturn, Uranus, Neptune, and Pluto. But in
2006, a group of astronomers decided that Pluto was not a true planet but
something else: a dwarf planet.

2 The term “dwarf planet” might make you think that Pluto was kicked out
of the planet club solely because of its size. And it’s true that Pluto is small
compared with the planets. If Earth were the size of a basketball, Pluto would
be the size of a golf ball. But Plutos size isn't why most astronomers now call
it a dwarf planet. So why the change to Pluto’s status?

3 Here’s why. In August 2006, astronomers came up with a new definition of
planet. To be a planet, they said, an object has to meet three conditions.

« It has to orbit the Sun directly. It can't be a moon orbiting a planet.

« It has to be massive enough for its own gravity to pull it into the shape
of a ball.

« Tt has to have cleared its neighborhood of smaller objects around its
orbit. In other words, during its trips around the Sun, a planet must
draw smaller objects into itself, or pull them into its orbit, or fling
them off into space.

4 Pluto does not meet the third condition. It hasn't cleared its
neighborhood the way the planets have. It moves within a field of rock-and-
ice objects that it cannot clear away. That’s why most astronomers now call
Phito a dwarf planet.

5 Not all astronomers accept the change to Plutds status. Among other
reasons, they feel that “clearing the neighborhood” isn't a well-defined
concept. But most astronomers (and museums and textbooks and teachers)
feel the new definition is clear enough to be useful. So long, Pluto—at least
youre still with us as a dwarf planet.
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Think Use what you learned from reading the science article to respond to
the following questions.

This question has two parts. Answer Part A. Then answer Part B.
PartA
What is the main idea of the science article by Tyrone Nielson?
A A group of astronomers decided that Pluto is a dwarf planet.
B Pluto is large enough to be a moon but too small to be a planet.
€ Many astronomers are pleased that Pluto is not2 planet anymore.
D Some astronomers still believe Pluto should be called a planet.
PartB
Which statement from the text best supports the answer to Part A?

A “For decades, people believed our solar system had nine
planets....”

B “Andit’s true that Pluto is small compared with the planets.”

C “in August 2006, astronomers came up with a new definition of
planet”

D ‘“It has to be massive enough for its own gravity to pull itinto
the shape of a ball.”

Which of these is most clearly a key detail of the passage?
A “And it's true that Pluto is small compared with the planets.”

B “If Earth were the size of a basketball, Pluto would be the size of
a golf bail.”

“tt hasn't cleared its neighborhood the way the planets have.”

(]

D “Not all astronomers accept the change to Pluto’s status.”

B Talk

¥ \What is the main idea of paragraph 3? What key details support it? Use
the organizer on page 17 to organize your information.

§ Weite

Short Response Use the information in your organizer to explain how
the key details you identified support the main idea of paragraph 3.
Use the space provided on page 17 to write your answer.

Many science articles

. are about new

- discoveries or changes
. to old ideas. Like any

" informational text, a

science article hasone

. or more main ideas
- supported by key _
¢ details, '

. BEENT Don'tjust
© identify the key
. details. Also say how
" they support the
© main idea.
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Write Usethespace below to write your answer to the question on page 13.

Short Response What is the main idea of paragraph 17 How do
the key details support that main idea?

Don't forget to

check your writing.

B80T Include
the name of the
passage, and
rermember that
you're writing only
about paragraph 1.

"Check Yeur Wr:tmg
_D Dad you read the prompt carefully?

{J bid you put the prompt in your own words?

a Dld you use the best ewdence from the text to support your ideas?

E] Are your ldeas clear!y organlzed?

; 0 Dld you wnte in clear and comp!ete sentences7

g D Did you check your speilmg and punctuation?




How
Stopped Being a Planet

Use the main idea organizer below to organize your information.

Main lde'a

! I

ey Detail A Key Detail Key Detail

AN v,

Write Usethe space below to write your answerto the

question on page 15. - HENT Don'tjust

. © identify the key
Short Response Use the information in your organizer to " details. Also say
explain how the key details you identified support the mainidea = how they support

of paragraph 3. * the main idea.




WORDS TO KNOW
As you read, look
inside, around, and
beyond these words to
figure out what they
mean.

= observe
= inward

o Yeactions

by Ken Croswell, PhD, Highlights

SR [A supernova 15} the spectacuiar death of a star The East tlme

i peopie saw a supernova in our galaxy was 1604. That Was, before i
astroncmers were.using telescopes. However, every year. astrononﬁers Ly
*see supernovae expiodmg in other galax1es Astronomers can often :
observe suc’n supernovae for months before they fade from vrew N

2 Most supemovaewthats the pl urai of supemova and pronounced
T SOO per—NOO—vee%ome from massive stars. Antares is a massive - :
B ‘car Suc:h a star is bom Wlth more, than ezght ‘mmes the mass of the Suﬁ o

3 When a masswe staris young, it is hot brught and blue Its c:enter i

g makes energy the same way the Sun does: by changmg hydrogen, the A
lightest element, into helium, the second-lightest element. This nuclear -

: reaction creates energy that heats the star and makes Et shme. R



: 4 L The outﬂow of huge amounts of energyf—much of it hght——
'pushes outward from the' stars. center Thisis good because the _
make the star collapse But :

= '_._force of gravity pulis mward and tries to
- as long as the s’tar can make energy, lt can frght the force of grawty

""{'aﬂd survnve SO : R
LB However a massrve star must make iots of energy to f|ght the
fits own mass So the star shmes Very brrghtly As a, result

y see the star across hundreds of hght years of space
stance because one irght year is the distance that
h lI’\ 3 year near%y 6 trilhon (6 OOO OO{} OOO OOO)

gr_a_vr_ty S
wecan e_a_sri
- Thisis ahuge di
-~ light speeds throug
o mlies :

e star shmes S0 brrghtly, it uses up lts hydrogen

g 2 But because th
: are——much less time than the brkhons of

X fuel wi thm mrlhons of yea
years the Sun will take to use up its fuel So e
~ center. runs out of hydrogen Then the star exp ol
o and cools, turnmg into a big red star ke
" Antares. Astronomers caﬂ such star

g red supergrant

i'_-’_"hea\ner elements Bu’c
y nuclear reactlor\s do no
L _-_make as much energy.a
o _':'jhydrogeﬂ did. Wrthm a
hE _;'few mrilson years, ‘the
o star has no fuel left

KEY
pressure

gravity -




_ Now the star is in. blg trouble The star
. }'_can t make energy to ho%d rtself up,
o _'_-grawty is still trying: to puﬂ the star

_'._%nward So the star's. center coﬂapses, -

'scrunchlng itself anto a small dense
_ object Meanwhile t’ne stars outer

S layer shoots into space, at m|!l|ons |
. of mi Ies per hour The sta;r has e

Supernovae are wolent but
.- :-_we do not have to worry. The Sun :
Cowill never explode Ifa supernova
_ - occurred W|th|n a tew dozen %ight years
Cooof Earth; we would be in trouble. But the
L nearest star that will exp&ode 1s more than _a E

L hundred lrght years away

: Be!leve lt or not, supernovae he]p hfe ln fact
' :thhOUT thern Earth would not ex18t Ne|ther Would we

1 Heres Why When the umverse began it had only the three :
' _l;ghtest elernents hydrogen hellum and a Isttle hth;um But life
needs hea\ner elements such as oxygen, whlch we breathe and
_'.';ron Wthh is i our. blood And Earth is made rnostly ot oxygen
silicon, and H’OI"I Aimost aﬂ oxygen came trom masswe stars, I;ke :
- Antares Dunng thelr lives, massive stars cause hehum nudei to Jom
--'_together 10, make oxygen Then, when the stars. exp|ode they cast’.

this. oxygen |nto space And the explomons themselves make i 1ron ln o

:fact sc1ent|sts thmk supernova exp%osrons made most of the lron in:
g he unwerse




Thinl Use what you learned from reading the science article to respond to
the following questions.

(1 This question has two parts. First, answer Part A. Then answer Part B.

Part A
What are two main ideas of the article by Ken Croswell?

A Supernovae are violent explosions of stars.
Astronomers did not always use telescopes.
Astronomers can see supernovae for months.

Stars make energy through nuciear reactions.

m g N W

Stars produce fight that travels across the universe.
F Supernovae are interesting for astronomers to study.
PartB

Which two sentences from the article best support the answer to
Part A?

A “The last time people saw a supernova in our galaxy was 1604."
B “That was before astronomers were using telescopes.”

¢ “Such a star is born with more than eight times the mass of
the Sun.”

D “Its center makes energy the same way the Sun does: by
changing hydrogen, the lightest element, into helium, the
second-lightest element.”

E “As aresult, we can easily see the star across hundreds of light-
years of space.”

F  “If a supernova occurred within a few dozen light-years of Earth,
we would be in trouble.”

Read the following sentence from the text.

But as long as the star can make energy, it can fight the force of
gravity and survive.

Which dictionary entry best defines energy?
A physical strength
B  hydrogen and helium gas
C heavy metals that increase weig ht
D

power that comes from heat

©Curricutum Assaciates, LC  Copylng Is not permitted. Lessont Finding Main ideas and Detalls
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In the chart below, only two sentences are actually main ideas of the

article. Identify those main ideas. Copy them in the rows titled “Main

In 1604, a supernova exploded.

idea 1" and “Main Idea 2" in the charts at the bottom of the page.

Antares is a massive star.

Supernovae make important elements.

Only some stars will become supernovae.

Astronomers did not always use telescopes.

Hydrogen is the lightest element.

*The last time people saw a supernova in our
galaxy was 1604."

Now study this chart. It contains supporting details from the article.

Choose one detail that best supports each main idea you chose. In the
charts at the bottom of the page, write each detail below the main idea
it supports.

"And the explosions themselves produce iron.”

“Howaever, every year astronomers see
supernovae exploding in other galaxies.”

“The outflow of huge amounts of energy—
much of it light—pushes outward from the
star's center.”

“The Sun will never explode.”

“This nuclear reaction creates energy that
heats the star and makes it shine.”

22 Lesson 1 Finding Main Ideas and Defails
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Wite

Short Response Reread paragraphs 6,7, and 8. What is the author's
main idea in these paragraphs? Use key details from these paragraphs to

support your answer.

@) heammg Target

_: _In thls iesson, you determmed the mam |deas of texts and :
i ' Descnbe how these

mitted, Ein_él_r_xg_m.a_.l:r_\ Ideas and D_ét_ia:ls:
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 LET’S PLAY FUTEBOL!
" futebol, also known as soccer. As of 2015,
_ the Brazilian national team has won the
. World Cup more times than any other
- country. Brazil is known for itsmany . 0 8

 champion soccer players, including Pelé,
- often called the best soccer player ever.

o ‘neighborhoods have local S0CCeT teams.In’
~ Brazil, children quickly furn any open space
* o patch of dirt into a socoer field. L

Identifying the main idea and key details in a text will
help you summarize it. Summarizing a text helps you
better understand it.

fiesd When you tell your friends about a soccer game, you don‘t want to bore them
with every detail. Instead, you tell only the most important events, leaving out the
parts that aren’t necessary for understanding what happened.

Similarly, when you summarize a text, you should use your own words to tell a short
but complete version of that text. include only the main idea {the big idea) and the
key details that say more about the main idea.

Read the passage below. identify what the passage is about.

‘Most Brezilian cities, towns, schools, and

LLC  Copying is not permitted,

@Curriculum Assoclates,
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@Curriculum Associates,

Think Consider what you've learned so far about summarizing a text, Inthe
main idea organizer below, add two key details from the passage “Let's Play
Futeboll” Then use the organizer to complete the summary of the passage.

Main Idea

Soccer is the most popular sportin Brazil.

! 4

Eirst Key Detail $econd Key Detail Third Key Detail
The Brazilian national
- soccer team is a world

- champion.

Summary: Soccer is the most popular sport in Brazil.

T T T

, Tzile Share your main idea organizer and summary with a partnet.

« What relationships do you see between your organizers and
summaries?

- Do your second and third key details develop the main idea?
How do you know?

« Could any key details in the organizer be stated differently?

(&) Academic Talk
Use these words and phrases to talk about the text.

» main idea « kay detail « summarize




by Gene Erskine

1 In September 1925, a bus in Mexico City was in a terrible
accident, One passenger, an 18-year-old woman, was hurt so
badly that she had to stay in bed for three months. Looking for
a task to occupy her mind, she decided to paint pictures. This is
how Frida Kahlo, one of the most famous Mexican artists of the
20th century, began her career.

2 Kahlo produced more than 150 paintings during her life. Of
those, 55 were self-portraits, for which she is best known. In the

paintings, Kahlo has brown slin, black hair, thick eyebrows, and
a faint mustache. She often wears brightly colored traditional
Mexican blouses and skirts, She usually gazes confidently at the
viewer. Kahlo explained, “I paint myself because I am so often
alone and because I am the subject I know best”
3 For Kahlo, a self-portrait was a way to communicate ideas.
For example, Kahlos injuries from the bus accident left her
in pain all her life. So, some of her self-portraits express this
discomfort. Others depict events in her life. For instance, in the
early 1930s, Kahlo lived in fhe United States. She was homesick,
s0 she painted herself standing between Mexican flowers and buildings on
one side and American factories and skyscrapers on the other. The painting
showed how she felt: torn between where she was living and where she
wanted to be. Not all of Kahlo's self-portraits have such a clear message. Some
are like painted dreams, with Kahlo before tropical plants and surrounded
by spider monkeys, parrots, and cats. For Kahlo, a self-portrait could express
whatever she wanted.
4 Frida Kahlo died in 1954. During her life, she had traveled the world,
impressed famous artists, and taught painting to college students in Mexico.
As she told her students, “To paint is the most terrific thing that there is,
but to do it well is very difficult” Lovers of her art believe that Frida Kahlo

painted very well, indeed.

~ When you reread the
' blography, underline key
 details that develop the
 main idea about Kahlo
~and herart.

eCurriculum Assocdiates, L€ Copyingls not permitted.
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What lsmost im
ﬁ he;_agt?.:_._:._-..:.

Complete the main idea organizer b

you underlined in the passage.

elow. Include three key details that

portant toknowabout Frida Kahlo and

. Some texts state
~ main idea directly.
. Other texts let the
. reader figure it out
~ from the details.

Main ldea

b4

:

!

First Key Detail

second Key Detail

Third Key Detail

Talk

Write

Share your organizers. Do you
What about the key details? M
will help you write an accurate and complete summary.

Short Response Summ
her art. Include key details from t

arize what you learned about Frida Kahio and
he text in your summary. Use the space

provided on page 30 t0 write your answer.

@Curricutum Associates, LLC Copying

is not permitted.

agree about the main idea of the passage?
ake any changes to your organizers that

ERERET Link ke
details to the main
- and “for instance.”

Lesson 2 Summarizing Informational Texts

~ ideaby using phrases
such as “for example”
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Cesar Estrada Chavez was an important labor leader. He
fought for the rights of migrant farm workers in the United
States. Chavez knew arsthand of the many hardships farm
workers faced. When Chavez was a young boy, his family lost
their farm during the Great Depression. The Chavez family
became migrant workers, toiling side by side for long hours in
the fields. At night, they slept in a tent or outside. Like other
migrant workers, they moved from farm to farm, following
the harvest seasons of the vineyards and fruit orchards in

California.

In 1962, Chavez and co-founder Dolores Huerta created
the National Farm Workers Association (NEWA) to fight
for La Causa—the cause. By organizing farm workers into
4 union, Chavez hoped to increase their wages. He also

hoped to improve working

workers. Chavez strongly believed that this cause could be

achieved. In fact, his motto

Chavez believed in bringing about change in nonviolent ways. He fasted,
or went without eating, to bring attention to the poor treatment of farm
workers. He organized strikes and marches. He also organized boycotts,
which urged people to stop buying certain products. Two of Chavez's most
effective boycotts were against grapes and lettuce. When people stopped
buying grapes and lettuce, the boycots put economic pressure on the
growers. These boycotts also brought attention to the plight of migrant
farm workers. Because of Chavez's dedicated efforts, migrant farm workers
received better pay and working conditions.

Lesson2 Summarizing informational Texts @Curriculum

by José Hernandez

conditions and safety for farm

was “Yes, it can be done!”

Associates, LLC  Copying is not permitt




Think Use whatyou learned from reading the biography to respond to the
following questions.

Which statement is most important 1o include in a summary of the
passage “Cesar Chavez"?

A Like other migrant workers, Chavez moved from farm to farm.
B8 The Chavezfamily often sleptinatentor outdoors at night.
¢ “Yes,itcanbe done!” was Chavez's motto.

D Chavez brought about change in nonviolent ways.

select the two sentences that should be included ina summary of

paragraph 1.
A Chavez was an important fabor leader.

B Chavez had a difficult childhood.

¢ Asa boy, Chavez often slept in a tent Of outside.

p The Chavez family followed the harvest seasons in California.

E Chavez fought for the rights of farm workers.

F

Chavez worked hard after his family lost their farm.

Which is most important to put in a summary of how Chavez helped

others?
A “..hisfamily lost their farm...."
g8 “..theymoved from farm to farm...."
¢ *..strongly believed that this cause could be achieved.’
D *..rmigrant farm workers received better pay. ..."

Talk

What is the main idea of the passage? What key details develop that
main idea? Use the organizer on page 31 to gather your information.

Short Response Summarize the passage. Include key details from your :
organizer in your summary. Use the space provided on page 31 to write
your answer.

@Curriculum Associates, LLC  Copying is not permitted.
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Lol

~ Asummary of a

~ biography includes

_ onlykeydetallsofa -
- person’s life. To decide -
- which details to use, '
~ choose the ones that

. develop the mainidea
. of the biography.

B80T Make sure

you have figured out

-~ the main idea of the
- whole passage. 9

.




“ Wyite Usethe spacebelowto write your answer to the
question on page 27.

BT Link key
details to the main
idea by using phrases
such as “for example”

Short Response Summarize what you learned about Frida Kahlo . ;
and “for instance.”

and her art. include key details from the text in your summary.

uMMMWMWWMMMWM

B Check Vow Wﬂtmg
0 Dad you read the prompt carefully7

. D Dld you put the prompt m your own words?
Don't forget 1o O Dsd you use the best e\ndence from the text to support your tdeas?
chedk your writing.
O Are your 1deas clear!y orgamzed" e
' D Did you wrlte in clear and complete sentence57

O Did you check your spelhng and punctuatxon'?




Use the main idea organizer below to organize your ideas and evidence.

Main Idea

! 1 !

First Key Detail Second Key Detail Third Key Detail

§ Write Use the space below to write your answer to the
~*" question on page 29.

- PEERET Make sure

- you have figured out
Short Response Summarize the passage. Include key details ., themainideaofthe
from your organizer in your summary. - whole passage. g




WORDS TO KNOW
As you read, look
inside, around, and
beyond these words
to figure out what
they mean.

» inspire

« migrant

» pressure

by Diane L. Brooks, Appleseeds

Why should young people know about Cesar E. Chavez?

Fernando Chavez, a 13-year-old grandson of Cesar E. Chavez,
responded, "Children should know what my grandfather did so they will
be inspired to help others. My Tata (grandfather) helped lots of families.
Just as others gave food to help his family, my grandfather gave away food
and clothing to help others. He talked to people about what to do so they
could help themselves. | hope that |, too, can help those in need. When |
see families fiving in campers and trucks, | feel so sad. | hope that migrant

famifies can live a normal life, in a normal house.”




What do you remember about your grandfather?

“| had a birthday, then just three days after, Grandfather died. Many,
many people came 10 pray and give final thanks for all that he had done
for them. My dad reminds me that on that day, | took my sandwich and
went to eat it by his graveside; my last moments with Tata. My family and |
really miss him, especially at Christmastime. Tata loved being with his (33)
grandchildren. My grandfather also loved his dogs. He had two German

shepherds, guard dogs, called Huelga {the Spanish word for “strike”) and
Boycott, and later, another named Oso. They are buried near him.”

What stories do you remember about Cesar E. Chavez?

\) | remember stories about my grandfather’s courage and bravery. He
gave a lot of speeches, and he helped a lot of people. There were stories
about hard work in the fields, and terrible things like farmers with guns,

people trying to tear the Union apart, and racism—people yelling names.
I'm grateful that | don't have to go through that. These stories make me
want to stand up and do something when | am older and braver. 1 will
stand up! But | have also learned from my grandfather that the best way

to solve a problem is to talk it out. These stories mean a lot to me, and
V'm inspired to help those who go through tough times. And there are

still problems—people with no place to live, boycotts, and problems with
contracts between farmers and workers.”

Casar Chaver and Corelia
Seatt King (he wife of
Mariin Luther King, Jr) tead
5 march in Hew York Gy
in197.



This sculpture, tiled
Fesar Marching fo
Sacraments.isin
Cesar Chavez Park in
Sapraments, California.

4 (@) What is it like to be the grandson of a famous person, and the son

of a father who continues to work for "the cause”?

"it feels good, and I'm proud that my grandfather is in history books.
But it puts a lot of pressure on me— can’t put a bad name on my
grandfather or my family. | know that | need to stay under control.”

About Fernando Chavez

Fernando Chavez turned 13 years old in 2001. With his two brothers
and one sister, he lives with his family in La Paz, a small community
near Bakersfield, California. His father, Paul F. Chavez, was the sixth of
the eight children of Cesar and Helen Chavez.

The author of this interview thinks that “staying under control” is good
advice for anyone. She also learned that Fernando has many traits of
his courageous grandfather—respect, responsibility, and caring.

i

S e




» Think Use what you learned from reading the interview to respond to the
following questions.

A

D

Which sentence is the best summary of why Fernando Chavez thinks
young people should know about Cesar Chavez?

Young people should Kknow about Cesar Chavez because he was
Fernando’s grandfather.

Young people should know about Cesar Chavez so that they can
be inspired to help others like he did.

Young people should know about Cesar Chavez because he
organized a union for farm workers.

Young people should know about Cesar Chavez because it
makes Fernando sad to see migrant families without homes.

B Select the two sentences that should be included in a summary of

Fernando'’s answer to the second interview question.

A
B

(]

F

Fernando’s grandfather named his dogs Strike and Boycott.

When Fernando’s grandfather died, many people came to give
thanks for all that he had done for them.

Fernando and his family miss Tata, especially at Christmas.

Fernando’s grandfather had two guard dogs that are buried
near his grave.

Tata had thirty-three grandchildren, and he loved all of them.
Tata died just three days after Fernando’s birthday.

Which statement best summarizes Fernando’s answer 10 the third

interview question?

A

B
C
D

@Curriculum Associates, LEC  Copying &s not permitted, Lasson 2 Summarizing Informational Texts

Chavez was brave,

Chavez gave speeches.
Chavez worked in the fields.
Chavez held boycotts.
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This question has two parts. First, answer Part A. Then answer Part B.

PartA

Which statement best summarizes the main idea of the interview?

A

D

PartB

Fernando is the grandson of Cesar Chavez, a famous leader in
the iabor movement.

Fernando remembers his last moments with his Tata at the side
of his grave.

Eernando feels very sad because many migrant workers do not
live in regular houses but in campers and trucks.

Fernando wants to help others when he grows up because
stories about his grandfather have inspired him.

Which detail from the text best supports your answer to Part A?

A
B

C
D

“I'm grateful that | don't have to go through that.”

*These stories make me want to stand up and do something
when | am older and braver.”

mpthen | see families living in campers and trucks, 1 feel so sad.”

“My family and | really miss him, especially at Christmastime.”

Read the sentence from paragraph 3.

And there are still problems—people with no place to live, boycotts,
and problems with contracts between farmers and workers.

What does the prefix con- in the word contracts mean?

A

B
C
D

not
together
before

into
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Short Response Summarize Fernando’s message about his grandfather,
Cesar E. Chavez. Use details from the text to support your summary.

©Curriculum Associates, LL




understand how they

Read Inadrama, or play, you can learn about characters by reading of
listening to the spoken dialogue between the characters. You can also
read the stage directions, which are short notes that tell what a
character is doing on stage.

You can get to know characters better by comparing and
contrasting them, Identify what the characters do and say 10 each
other, how they act, and how they look.

Read the cartoon below. Think about what the girl and boy look
like, how they act, and how they interact with each other.

1 think we should
research penguins.

What do you think?

Partners, I want you to
work tegether to iden‘l‘ify

:

T'm fired of
doing work.

eCurriculum Associates, LLC Copytngis not permitted.
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i

Think What have you learned about comparing and contrasting characters?
How are the boy and girl in the cartoon similar and different? What do they
say and do? Use the Venn diagram to compare and contrast the characters.

Trails " Traits

Confident, organized % Unsure, disorganized

Actions / Interactions | Actions / Interactions

Falk Share your Venn diagram with a partner.

. What details from the cartoon did you use to compare and contrast
the boy and the girf?

» How did your comparison help you better understand each character?
« How do you think the characters will interact next?

(o) Academic Talk
Use these words and phrases to talk about the text.
» compare « contrast «drama
. stage directions - dialogue
T S




by Richard Madsen

retold
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P L E L Lk

Cast of Characters:
ALFRED, an English King
CUDRED, an old peasant man
SWITHA, an old peasant woman
Setting: 2 humble cottageon a freezing night

\":?;'3?:“.5‘(!5‘-2’({*3;@'»‘.‘1\rﬁfkﬁfi“;i'iwéﬂ‘i‘i%(%\}:S}!.‘3(<,=.’X{}‘@‘}&Téﬁt?'.ﬁ:‘}‘i%f?—f&'vv\:-w\.‘.ﬂi 3

NARRATOR: It is January 871. Danish warriors have invaded England.
Alfred, an English King, has been separated from his army but seeks to rejoin them.
ALERED: [knocks at cottage door] Hello! May a traveler find safety on this cold night?
CupgrED: [suspiciously] How do I know you are not some Dane in disguise?
ALPRED: [nobly] I promise thee, my friend, I am no Dane. 1 am their sworn enemy.
CUDRED: [sighs, then opens the door] Oh, very well, then. But you must sleep in the
barn, not in the cottage. I suppose you must be hungry, then.
AverED: Oh, yes! Td thank you for a crust of even the coarsest bread.
CupRED: Bread? Bread is a luxury! We only have lowly oaten cakes, here.
ALERED: Oaten cakes! I have always wished to taste an oaten cake, [CUDRED stares at
ALFRED in disbelief. They join SwiTHA by the fire.}
CupRED: My wife, I've brought 2 guest to share our supper.
SwrrHA: What? Who is this man? Why should I feed a beggar?
CupRED: We are not so poor that we must refuse food to the hungry.
SwrTHA: You soft-hearted fool. You will bring us to ruin, as has our cowardly king.
CupRED: We must care for each other, Switha. Otherwise, what are we?
[CuDRED gives ALFRED an oaten cake, then leads him to the barn.]
CupreD: The barn is small and cold, but it will keep you safe.
ALsRED: For a traveler in my condition, your barn is a palace. I thank you.
CupRED: Sir, your speech is that of a nobleman. Are you an
earl in disguise?
ALFRED: [pauses, then decides) Good sir. I am Alfred, thy
king. I am in hiding from the invading Danes. But soon I
shall rejoin my army and set our country free.
CuprED: [kneels) My King! Sire, let us return to the cottage.

Assogiates; LG Copyl
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Inwhat wa s are Alfred and Cudred similar and different?

Think

A2

Complete the Venn diagram below. Use it to identify the similarities ~ Lookat what you
and differences in the traits, actions, and interactions of Alfred and Cudred. underlined about
- what the characters

~ sayand do.

Alfred Only

“ ——

Cudred Only

" Traits Traits

Actions / Interactions Actions / Interactions

Tallk

How would Alfred’s interactions with Cudred have been different had
Alfred not told the truth about who he is? Based on your discussion,
decide whether you need to add or change any details in your diagram.

| Write

. §4UET Onewayto

Short Response Compare and contrast Alfred’s and Cudred’s traits, ~  start a compare-
actions, and interactions. Inciude two details from the drama in your * contrast answer is
answer, Use the space provided on page 08 to write your answer. . to telt how the

. characters are similar.
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and Her Jewels
by Wendy Munro

SerTING: Home of CORNELIA [Enter JULIA carrying a treasure chest.]
CornzeLiA: My dear Julia, [ am so happy you have finally brought your

jewels to show me.
JuLIa: [opens the chest] See, here is my pear] necklace.

4 CornEeria: How lovely! And what other gems have you? I greatly delight in

[T - B )

10
11

12
13
14
15

16

seeing such beautiful jewels.
Juria: Oh, me, too! Here are some rubies. And this is my finest jewel—a

diamond bracelet! 1like it best of all. But Cornelia, where are your jewels? All
of Rome knows how rich your famous father, Scipio, was. Surely he gave you
many fine gerns?
CoRNELIA: Oh no, dear friend. But hark! I think I hear my sons.
Carus AND TIBERIUS: [running in] Mother! Dear Mother!
CornELIA: Tell me, Caius, what did you learn at school today?
Carus: We learned how Horatius guarded the bridge in the brave days of
old. Wasn't that very noble, dear Mother?
CornEeLiA; Of course, my darling. And what about you, Tiberius?
Tiperivs: Our teacher told us of Grandfather Scipio and his great deeds
during the war. Mother, how you must honor Grandfather!
CogrNELIA: Yes, my son, such alifeisa fine example for the young.
Carus: I shall try to be a brave man someday, too, dear Mother.
TssERIUS: And I shall also try to be worthy of our noble family.
CornELIA: Oh, my dear boys! Julia, they are my jewels,
more precious than any gem.
Juiia: How I am ashamed of my vanity, dear Cornelia!
What are all the gems in the world compared with these

noble boys?

. feel about Comeles

 jewels? Reread the drama

* characterthinks orfeels.




Think Use what you learned from reading the drama to answer the
following questions.

. > - . » ;:/.: } :'.'41.
Which comparisons of Julia and Cornelia are true? Select two options.

. Adrama s also called

A Julia thinks jewels are fun to admire; Cornelia does not.  aplay. Like stories,

8 Juliais from a noble family; Cornelia is not. plays include
¢ Juliadoes not talk about her children; Cornelia does. characters, settings,
. . . L . ~ and a plot. The text of
D Julia believes history is important; Cornelia does not. . aplay, called a script,
g Julia has many fine gems and jewelry; Comnelia does not. . usesstage directions.
F  Juliais impressed by Cornelia’s sons; Comelia is not.  Stage directions tell
. actors how to Move,

. speak, and act.

This question has two parts. Answer Part A, Then answer Part B.

Part A
How are Caius and Tiberius most similar?

A They like learning how Horatius guarded a bridge long ago.
B They enjoy history more than any other subject at school.
C They respect their grandfather and want to be like him.

D They think Horatius and Scipio were equally brave.

PartB
What sentence from the play best supports the answer in Part A?

A “We learned how Horatius guarded the bridge in the brave
days of oid.”

B “Wasn't that very noble, dear Mother?”
¢ “Ishall try to be a brave man someday, too, dear Mother”

D “What are all the gems in the world compared with these
noble boys?”

Talk

Describe how Cornelia and Julia each feel about Cornelia's jewels.

Write L4587 Sometimes
Short Response Use evidence from the text to describe how Juliaand two chéraicter; are
Cornelia each feel about Comelia’s jewels. Use the space provided on page 99 ~ fmore su'mi_ar than
- theyare different.

o write your answer.
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Write Use the space below to write your answer to the question on page 95.

- KING ALFRED

HilT Onewayto
L start a compare—
Short Response Compare and contrast Alfred’s and Cudred’'s . contrastansweristo
traits, actions, and interactions. Include two details fromthe * tell how the characters

drama in your answer. © are similar,

Don't forget to check
your writing.




" Write Use the space below to write your answer to the question on page 97.

and Her Jewels
| HINT Sometimes

Short Response Use evidence from the text to describe how two characters are

Julia and Cornelia each feel about Cornelia’s jewels. - more similar than they
. are different.

____:_icheckYo&rWr;tmg
5 E.D Did 'you read the prompt careful!y? |

b C_’i Dtd you put the prompt m your own words7 -

EZ] Are your |deas ciearly orgamzed? SN

B E 31:] Dzd you wnte in clear and compiete sentences?

-0 Did you check your spelling and punct_uatt_on? _ _: .




WORDS TO KNOW
As you read, look
inside, around, and
beyond these
words to figure out
what they mean.

. regarded

« sensation
« determined

1 PROLOGUE
2 PROLOGUB NARRATOR. In 1920 Ameha 'Earhart
took her ﬁrst rxde in an azrplane and fell in love with
flying, She was 23. Flying was extremely dangerous
in those days and considered a mars job. Earhart
decided to take lessons anyway. Within a few years,
she was regarded as one of the country’s best female
pilots. In 1927, when a young man named Charles
Lindbergh flew solo across the Atlantic Ocean and
became an overnight sensation, Earhart was ready
to make her mark too.

3 SCENE1

4 NARRATOR A: It is 1928, Earhart is in New York
City to meet with George Palmer Putnam, who
has just published a book by Lindbergh. Putnam is
looking for a female pilot to fly across the Atlantic.

5 AMELIA EAruART: Pleased to meet you,

Mr. Putnam.

6 GEORGE PALMER PurNam: I'll get right to the
point, Miss Earhart. I'm told that you want to fly the
Atlantic. Why?

7 EARHART: Why does a man ride a horse?

8 PutTNAM: Three women have died attempting the
flight. If you make it, you'd be the first.

9 EARHART: I have a fondness for firsts, Mr. Putnam.

1 00 Lesson 5 Comparing and Contrasting Characters in Drama
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17 NARRATOR C Swayed by the prospect of future opportumtles, Earhart
agrees to Putnam’ plan. The pilot is to be Stultz with Slim Gordon as -
navigator. Earhart is “commander” of the fhght in name only.

18 NARRATOR D: On June 17, 1928, the trio is in Newfoundland, Canada,
ready to depart for the transatlantic flight to Ireland. But.. ..

19 BrLL STULTZ: Weve got a problem. This seaplane won't take off from the
harbor.

20 NARRATOR E: A determined Earhart reduces the amount of fuel they are
carrying. This makes the plane lighter. Finally, it soars.

21 Sturtz: Well done!

@Curriculum Associates, LLC  Copying is not permitted. Lesson 5 Comparing and Contrasting Characters in Drama 1 01



& EARHART But we 11 have faﬂed 'Ihéts not an o?txoh

3 :'Gom)on- Wait. Whats that._
 $turrz: Land! We've got. land!

~ NARRATOR B: The plane | touches down on the water near a small port
. town. News of its. arrival spreads quickly. By the time the trio reaches shore, AR

30
31
32
33

35

| hundreds of people have turned out, applaudmg and singing.

BARHART: Is it Irish tradition to greet newcomers with song?
RepORTER 1: [ couldn't say, Miss Earhart. This is Wales!

REPORTER 2: Are you proud to be the first woman fo fly the Atlantic?
EARHART: I was just a passenger. But a woman will do this one day. This
flight will get women thinking, I hope.

REPORTER 1: What has it got you thinking, Miss Earhart?

EARHART: That there’s more to life than being a passenger.

102 Lesson 5 Comparing and Contrasting Characters In Drama ©Curriculum Associates, LLC  Copying is not permitted.



> Think Use what you learned from reading the drama to answer the

following questions.

Based on how Earhart and Putnam act in the first scene, which of the

following best describes how these characters are different?

A

B
C
D

PartA

Earhart enjoys flying more than Putnam does,

Earhart avoids danger more than Putnam does.

Earhart is more concerned about fraud than Putnam is.
Farhart is less interested in future flights than Putnam is.

This question has two parts. First, answer Part A. Then answer Part B.

Which of the following describes how Earhart’s behavior during the
flight differs from that of Stultz?

A

PartB

Earhart remains determined, but Stuitz gives up completely and
lands the plane in the water.

Earhart remains determined, but Stultz strongly suggests
landing in the water and getting rescued.

Earhart wants to give up, but Stultz insists on trying to get the
radio to work before landing.

Earhart realizes that they must land, but Stultz insists that failure
is not an option for them.

Choose two pieces of evidence from the text that best support the
answer in Part A,

A

-~}

M om g N

@Curriculum Associates, [LC  Copying is not permitted.

“Sturtz: We've got a problem. This seaplane won't take off from
the harbor”

“Sturrzz We have no way to figure out wind speed or where,
exactly, we are”

“Srurz: If we land on water now, we might get rescued.”
“Eagnart: But we'll have failed. That’s not an option.”

“EassarT: | was just a passenger. But a woman will do this one day.”
“Eansiart: That there’s more to life than being a passenger.”
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In this activity, you will compare the characters of Earhart and

Putnam. First, select one word that describes Earhart and one word
that describes Putnam. Copy those words in the column labeled
“Description.” Then complete the chart by copying one quotation that
provides evidence for each description.

daring

gentle

scared

convincing

“This could win you more chances to fly.”

“But we'll have failed. That’s not an option.”
“But there's a catch.”

“I have a fondness for firsts, Mr. Putnam.”

Earhart

Putnam

PartA

This question has two parts. First, answer Part A. Then answer Part B.

Read this sentence from “Amelia”

In these early days of aviation, equipment is unreliable.

What does the word unreliable mean as it is used in the sentence?

PartB

A

B
C
D

not useful
not dependable
easily broken

barely modern

Which detail from the drama best supports the answer to Part A?

1 04 Lesson 5 Comparing and Contrasting Characters in Drama

A

B
C
D

“This makes the plane lighter.”
“Things are fine....”
“ .. until the radio goes out. .. .”

"

“The plane touches down on the water. . ..

©Curriculum Associates, LLC  Copying is not permitted.



1 Write

Short Response The drama states that Earhart was “commander” of the
flight in name only. In what ways was Earhart as much in command of
the flight as Stultz and Gordon? Use at least two details from the drama
that support your response,

better understand how dramas tell their stories, TR

Y YT T T Y IYY Y Yy

-, @Curriculumm Associates, 1LC -(Zop)fi.ng is not permitted. | R Lesson § Comparing and Contrasting Characters in Drarna - 105



¥

<% Whenyou compare and contrast how the information in

texts is structured, you will better understand the

| Passages can have different text structures, These structures
help authors accomplish specific purposes.

. A chronological text structure tells events in the order they
happen. This structure can include dates, times, and words such
as first, next, and later.

. A problem-solution text structure describes problems and
solutions. This structure can include words such as challenge,
problem, and solution.

Comparing texts can help you understand their structures and
PUIPOSES.

Read the passages below. Look for evidence of the structure and
the purpose of each one.

Passage 1: The space shuttle Discovery made its first
flight in 1984. In 1990, Discovery launched the Hubble
Space Telescope. In 2011, after 30 missions, Discovery
was taken out of service. Discovery then became a
display at the National Air and Space Museum.

Passage 2: Like us, astronauts use ordinary foothpaste,
a toothbrush, and a little bit of water. The challenge,
however, is that they don't have a sink for rinsing out
their mouths. Their solution? They spit toothpaste into a
washcloth.

Lesson 12 Comparing Text Structures, Part 1: Chronology: Probiem-Soiution @Curriculum Assoclates, LLC Copylng is not permitted.




ik What do you know about text structures? Use the chart below
to help you compare and contrast the text structures and purposes of
the passages.

, Evfdeﬁée ofn
Passage Author's Purpose Text Structure Structure

=

Tatk Share your chart with a partner.
. Which text structure did the author of Passage 1 use?
. Which text structure did the author of Passage 2 use?

« For each passage, how did the text structure help you understand
the author’s purpose?

\

f@‘ Academic Talk &
Use these phrases to talk about the text. =
« text structure - chronological text structure §
« problem-solution text structure S
&‘\ S SN =% s @?
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by Anna Kane

1 The space race refers to a time when the United States and the former
Soviet Union competed for superiority in space exploration. It began in
1954, when scientists called on the world’s governments 0 put the first
satellites into orbit around the Earth. The United States answered the call
first, declaring in July 1955 that it would launch satellites by 1958. The Soviet
Union quickly promised to launch its own satellites. Engineers in both
nations raced to build satellites and the rockets to carry them.

2 The Soviet Union won the first round of the space race, putting 2
185-pound satellite called Sputnik into orbit on October 4, 1957. As Sputnik
orbited the planet, Americans could only look up and wonder: Might their

nation lose the space race?

The Hazards of Space Junk

by Juan Lima

1 Space junk is what humans leave behind from trips into orbit around the
Farth. Some junk, such as old satellites and rocket parts, is large. But most junk

is less than a centimeter long—pebbles of ice, flecks of paint, and bits of metal.

2 Just as junk ona road threatens cars, Space junkisa problem for
spaceships. You might think the large pieces are mote dangerous than the
small ones, but the opposite is true. Scientists can track the large objects and
steer spaceships away from them. They cannot track the small objects and
they cant avoid what they can'’t track. You might think that small objects
wouldn't be a challenge, but they zip along at several miles per second.

At this speed, something less than a centimeter long might be able to

When you reread the
punch through a spaceship’s hull. articles, underline one
3 One way to protect spaceships against junk is to give them strong sentence in each that tells
tulls. But the best solution is to have less junk in orbit. Engineers arc what the passage is
working on ways to leave jess junk behind. They are also designing about, and circle words
machines to remove junk from orbit. Hopefully, the coming years will see or phrases that show the
text structure.

less junk around our planet.

204 Lesson 12 Compar'ingTextStructua’es,Part1:Chrohology,Problem—Solution @CurriculumAssociates,LLC Copylng isnot permitted.




What text structure do the authors mainly use to present
information in each passage?

i Write

short Response Explain how the text structure of each passage
supports each author’s purpose for writing. Use evidence to support your

Look for words or
Complete the chart below. identify each passage’s purpose and text phrases that suggest
. . ) the structure of each
structure. Identify the evidence of that structure in the passage.
passage.
Text Evidence
S r
Passage Author's Purpose Structure of Structure
“The First Victory
of the Space Race”
“The Hazards of
Space Junk”
Share your charts. Look at the evidence you each found of the text structures.
How does each text structure support the author's purpose? If your partner
has any good evidence that you do not, add it to your chart.
541907 Refer to each

passage by name so
it’s clear which one
you're writing about.

response. Use the space provided on page 210 to write your answer.

@Curriculum Associates, 1LLC  Copying Is not permitted.
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by Amal Kapoof

Astronauts get hungry—just like the rest of us. Because they are doing

hard work in space, they need to eat brealfast, lunch, and dinner. Astronauts

can eat everything from fresh fruit to pizza and pudding.

Astronauts carry all their food with them into space.
Most of their food consists of freeze-dried meals that
can be stored at room temperature for a long time.
Before a mission, each astronaut chooses what to
cat for each meal during the flight. These meals
are individually packaged and organized in the
order that the astronaut will eat them.

At meal times, astronauts go into the
galley, a small kitchen area with an oven anda
water dispenser. First, the astronauts select their
meals, which are stored in locker trays held by
a net. Next, they add water to freeze-dried foods.

Then they heat the meal in an oven that only reaches
a temperature of about 170°F. This process usually takes
20 to 30 minutes.

Once food is rehydrated and heated, astronauts attach their
food containers to a meal tray using fabric fasteners. Because
there’s no gravity in space, food containers must be attached to
a tray. Otherwise, food would float around the spacecraft! After
astronauts attach their trays to the wall or to their laps, they use
the trays like a dinner plate. Finally, astronauts open their food
packages with sCissors and eat their meal with a knife, fork, and
spoon. If they want to season the food, they have to add salt and
pepper in liquid form.

axt STTUCTUTES,

What is the main text
structure used in “Eating
in Space”? Reread the
article. Underline any
words or phrases that tell
you how the author
organized his writing.
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R by Amy Hansen, Highlights =

What will astronauts eat when a space vOyage takes years or even decades?

Lots of fresh vegetables, says Dr. Mary Musgrave of the University of
Massachusetts. She has spent the last 10 years learning how to grow plants
in space. And it’'s a good thing she has already started her work, because
extraterrestrial gardening can be tricky.

In 1997, while the Mir Space Station spun around Earth, astronaut
Mike Foale peered at a sealed growth chamber. The astronaut had planted
Dr, Musgrave’s quick-growing seedlings in the chamber, but none of the
stems were showing.

He opened the container and saw the problem. The white stems weren't
growing upward. Instead, they threaded downward or sideways. Some of the
roots snaked up, while others twisted around. These were confused plants.

On Earth, a plant’s roots and stems take cues from gravity, using the
Eartlys pull to find “up” and “down” This process is called gravitropism.

On the Mir, there was almost no gravity.

Dr. Musgrave suggested a solution: give the plants more light. This idea
made sense because plants also use sunlight to find their way—a process
called phototropism.

And it worked. Once the seedlings had more
light, the stems turned up and the roots went down.

What is the main text
structure of “Farming in
Space™? Reread the
article. Underline any
words or phrases that tell
you how the author
organized her writing.

Now Dr. Musgrave was free to worty about the
next problem: Would her baby plants live to flower?
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he science articles to answer the

Think Usew
following guestions.

hat you learned from reading

This question has two parts. Answer part A. Then answe

fference between the text
d“Farming in Space"?

Which statemen
structures of the articles

t best describes a major di
“Eating in Space” an

A “Eatingin Space” contrasts
while “Farming in Space” €O
and on Earth.

eating on Earth and in space,

ntrasts growing plants in space

"Eating in Space” tells the process of
while “Farming in Space

growing plants in space.

eating a meal in space,

" tells the problems and solutions of

“Eating in Space” tells the process
ile “Farming in Space” tells the

of eating a meal in space;
process of growing plants

“Eating in Space” tells
meals in space, while
of growing plants in space.

about problems an
“Farming in Space” te

d solutions for eating
Ils about the process

one sentence from each article that supports the answer i

“pstronauts can eat everyth
pudding.” (“Eating in Space”)

ing from fresh fruit to pizza and

upt meal times, astronauts go into the galley, a small kitchen

with an ovenand a water dispenser.” ("Eating in

"Food containers must be attached to a tray." (“Eating in Space”)

“She has spent the last 10 years learnin
space.” (“Farming in Space”)

npy 1997, while the Mir Spac
astronaut Mike Foale peere
{“Farming in Space”)

g how to grow plants in

Station spun around Earth,

d atasealed growth chamber.

“Dr. Musgrave suggested a solution:
{"Farming in Space”)

give the plants more light.”

Lesson 12 Comparing Text Structures, Part 1t Chronology, Probiem

Some science articles
focus on the order in
which events happen,
like the stages of
plant growth. Other
articles focus on how
scientists encountered
and solved problems.

@Curriculum Associates: LLC Copyingisnot permitted.



Select one sentence from “Eating in Space” and one sentence from
"Farming in Space” that provide the best evidence of each passage’s
text structure,

A “Astronauts get hungry—just like the rest of us.” (“Eating
in Space”)

B “These meals are individually packaged and organized in the
order that the astronaut will eat them.” ("Eating in Space”)

C “Next, they add water to freeze-dried foods.” (“Eating in Space”)

D “Andit'sagood thing she has already started her work, because
extraterrestrial gardening can be tricky.” ("Farming in Space”)

“On the Mir, there was almost no gravity.” (“Farming in Space”)

E  “Now Dr. Musgrave was free to worry about the next problem:
Would her baby plants live to flower?” {(“Farming in Space”)

Read this sentence from “Farming in Space.”

What will astronauts eat when a space voyage takes years or
even decades?

What is the best reason the author chose to begin the article with
a question?

A topresentapuzzlein need of a solution

B to show that astronauts are curious people

C to describe how space voyages are a cause of worry

D to explain why space voyages are 50 difficult to plan

Discuss the text structures of both articles. How does each structure
help the author organize his or her ideas? Use the chart on page 211 to
organize your ideas and evidence.

Short Response How and why are the text structures of “Eating in
Space” and “Farming in Space” different? Use details from each passage
to support your response. Use the space provided on page 211 to write
your answer.

@Curriculum Associates, LLC  Copying is not permitted, Lesson 12 Comparing Text Structures, Part 1 Chronology, Problem-

#581'T Quote words
or phrases that are
evidence of each text
structure,
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Wyite Use the space below to write your answer to the question on page 205.

The First Victory of the Space Race
The Hazards of Space Junk

Short Response Explain how the text structure of each passage
supports each author’s purpose for writing. Use evidence to support
your response.

¢41R Y Refer toeach
passage by name so
it's clear which one

you're writing about.

Check Your Writing
[J Did you read the prompt carefully?

[ Did you put the prompt in your own words?
Don't forget o [ Did you use the best evidence from the text to support your ideas?
check yourwriting. O] Are your ideas clearly organized?
() Did you write in clear and complete sentences?

{7} Did you check your spelling and punctuation?




Use the chart below to organize your ideas and evidence.

Author's : Text Evidence

Passage Purpose Structure of Structure

Weike Use the space below to write your answer to the

question on page 209. MY Quote
words or phrases
Short Response How and why are the text structures that are evidence of
of “Eating in Space” and “Farming in Space” different? each text structure.

Use details from each passage to support your response.




WORDS TO KNOW
As you read, fook
inside, around, and
beyond these words
to figure out what
they mean.

- aeronautics

» administration

» conducted

S ' :and other countnes _have sent spacecraft to gather

by Hannon Nassir

Have you ever thought about exploring Mars? Even if you haven't,
other people certainly have. Mars was first explored by telescope in

the 1700s. Early astronomers observed ice caps, dust clouds, and dark
o .-streaks They wondered if there could be life on Mars. '

In modem times, the Umted States the former Sovse’c Uruon

nore. mformat:on o



4 NASA also built space rovers that could roam the surface of a
planet. A rover is a solar-powered vehicle that is operated from Earth
by a computer. Several NASA spacecraft have carried rovers to Mars.
For example, Mars Pathfinder landed the first Mars rover, Sojourner,
in 1997. Sojourner sent more than 500 photographs back to Earth and
collected soil samples.

5 Two more rovers were launched in 2003. After landing in 2004, the
twin rovers Spirit and Opportunity discovered evidence of past water
on Mars. NASA lost contact with Spirit in 2010. But, as of April 2015,
Opportunity was still collecting data.

6 Finally, on November 26, 2011, NASA launched a large, six-wheeled
rover named Curiosity. Since landing in 2012, this Mars rover has
studied whether the planet has ever been able to support life. Curiosity
is gathering evidence from rocks and soil.

7 Over the past 50 years, scientists have learmned a great deal about
Mars, For example, they have a better understanding of its climate, its .

"-"features and its atmosphere With future missions, they hope to !earn
even more. about the. red p!anet R - o




WORDS TO KNOW
As you read, look
inside, around, and
beyond these words to
figure out what they
mean.

- conditions

- permanent
« opportunity

by Kevin Charles

Do you think it is possible to live on Mars? Humans need certain
things to live, such as air and water. Mars has frozen water underground
and at its polar caps, and it has an atmosphere. Of all the planets in our
solar system, Mars has the best conditions 1o support human life. Yet, if
you wanted to settle on Mars, you would have to overcome challenges.
2 One difficulty is the poor atmosphere on Mars. It is much thinner
than Earth's atmosphere, and it is mostly made of carbon dioxide. As a
result, there is not enough oxygen in the air for humans to breathe. To
solve this problem, you could take air with you from Earth or make your
own air on Mars.

3 Another problem is that Mars is very cold, windy, and dusty. The
average temperature is about -81°F. In order to live on Mars, you would
need to wear a spacesuit to keep warm. The spacesuit would have to
be light and flexible enough so you could move about freely.

4 The lack of liquid water on the surface of Mars is also an issue. You
would have to take ice from deep below the surface and melt it. Melted
ice could be used for drinking. Some scientists have suggested using
large mirrors to reflect the sun and melt the polar caps on Mars.

5 Having enough food to eat is another challenge that you would face
on Mars. At the present time, there are no data showing that Mars has
animals or plants on its surface. Therefore, you would have to bring your
own food to a settlement, and you would have to jearn how to grow
food in greenhouses.

6 If you lived in a Mars colony, you would also have to deal with the
problem of distance. It takes more than six months to reach Mars. That’s
a long trip if you need to return to Earth for supplies!

7 Despite all of these problems, some humans are eager to build
permanent colonies on Mars. They believe creating a settlement is an
important opportunity. Who knows? Maybe one day you'll be making
the trip.
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Think Use what you learned from reading the science articles to answer the
following questions.

Part A

This question has two parts. First, answer Part A. Then answer Part B.

Which statement best describes a major difference between “Exploring
Mars” and “Living on Mars"?

A

PartB

“Exploring Mars” describes inspiring reasons for human
exploration of Mars, while “Living on Mars” argues that it would
be too difficult for humans to live there.

“Exploring Mars” tells about problems NASA has faced in
sending spacecraft to Mars and solutions to these problems,
while “Living on Mars” presents problems and possible solutions
to living on Mars.

“Exploring Mars” tells about events in the history of the
exploration of Mars, while “Living on Mars” presents problems
and possible solutions to living on Mars.

“Exploring Mars” describes causes and effects of space
exploration, while “Living on Mars” presents expert opinions
about why humans should try to build a settlement on Mars.

Choose one sentence from each article that supports the answer in Part A,

A

“Have you ever thought about exploring Mars?”
{(“Exploring Mars")

“In November 1964, the U.S. National Aeronautics and Space
Administration (NASA) launched Mariner 4." (“Exploring Mars")

“Curiosity is gathering evidence from rocks and soil.”
(“Exploring Mars”)

“Do you think it is possible to live on Mars?” (“Living on Mars")

“Another problem is that Mars is very cold, windy, and dusty.”
(“Living on Mars”)

“Maybe one day you'll be making the trip.” (“Living on Mars”)

@Curriculurn Associates, LLC  Copying is not permitted. Lesson 12 Comparing Text Structures, Part 1: Chronology, Problem-Solution
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This question has two parts. First, answer Part A. Then answer Part B.

Part A
Which statement best describes the difference between the purposes
of the articles “Exploring Mars”and “Living on Mars"?

A "Exploring Mars” argues that NASA should continue sending
spacecraft to Mars, while “Living on Mars” argues that it is too costly.

B “Exploring Mars” describes the purposes of each mission to
Mars, while “Living on Mars” describes ways to overcome
challenges to living there.

€ “Exploring Mars” focuses on the problems each spacecraft
faced, while “Living on Mars” is an emotional account of what it
is like to live there.

D “Exploring Mars” tells the steps needed to survive a mission to
Mars, while “Living on Mars” tells facts about Mars’s climate,

PartB
Choose one sentence from each article that supports the answer in Part A.

A “Then new technology allowed the United States to get even
closer.” ("Exploring Mars")

B “NASA lost contact with Spirit in 2010." (“Exploring Mars")

C  "Over the past 50 years, scientists have learned a great deal
about Mars.” (“Exploring Mars”)

D “Of all the planets in our solar system, Mars has the best
conditions to support human life.” (“Living on Mars”)

E “That’s a long trip if you need to return to Earth for supplies!”
(“Living on Mars")

F “Despite all of these problems, some humans are eager to build
permanent colonies on Mars.” (“Living on Mars”)

Read the sentence from paragraph 3 of “Living on Mars.”

The spacesuit would have to be light and flexible enough so you
could move about freely.
What does the affix -ible in the word flexible mean?

A process of making

B abletobe
C full of
D most

21 6 Lesson 12 Comparing Text Structures, Part i: Chronology, Problem-Solution ©Curriculum Associates, LLC  Copying Is not permisted,



Short Response Identify the text structures of “Exploring Mars”
and “Living on Mars.” Explain why each author chose to use that text
structure for his writing. Use details from each text in your response.

4

VN .
% Learning Target

In this lesson, you compared and contrasted how the
information in texts is structured. Explain how these skills can
help you better understand the purposes of other informational
texts you read.

@Curricuium Associates, LLC Copying Is not permitted, Lasson 12 Comparing Text Structures, Part 1: Chronology, Problem-Solution 21 7



Compare and contrast stories in the

same genre (e.g. mysteries and
adventure stories) on approaches
to similar themes and topics. RL.5.9

Reading

. Compare stories in the same genre,
such as mysteries and adventures.
RL.5.9

. Analyze similarities and differences
pbetween the themes and topics of
stories in the same genve. RL.5.9

Writing

. Draw evidence from literary texts to
s and reflection. W.5.9a

support analyst

Speaking and Listening

. Pose and respond to specific questions
and contribute to discussions. SL.5.1¢

. Review the key ideas expressed and
draw conclusions. SL.5.1d

Language

. Consult reference materials,

both print

and digital, to determine of clarify the
precise meaning of words and phrases.

L.5.4¢

« Acquire and use academic and domain-

specific words and phrases. 1.5.6

Additional Practice: RL.5:, RL.5.2,
RL.5.3, RL.5.4, RL.5.5, RL.5.6, 1.5.5a

See Glossary of Terms, pD. TR2-TRY
« compare
» contrast
. genre

- topic
» theme

ts _c'o_mp'ar'é the

Grad

Stude
treatment of similar -~
themes and topics and
patterns of events (e.9.
the quest) in stories,
myths, and traditional . .-
literature from different L
cultures. i

e eled and o

. cuidednstruction

THE SWOLLER FOX

The Dog and His Reflection
by Aesop
Genre: Fable

The Swollen Fox
by Aesop
Genre: Fable

: approaches to similar
- themes and topics.

¢ Mystery of e ™
L;y %)Iciyéga C?xcsL ¥

i

Mystery of the Otd Sea Chest
by Allison DePaul
Genre: Mystery

Mile-High Mystery
by Joanna Banks
Genre: Mystery

Grade 5 !

* Building on Grade 4,
- students note similar
: qualities within genres.
_ This standard emphasizes
. comparing and contrasting
‘. stories in the same genre
' (eg. mysteries and
. adventure stories) on their

* Grade 6 in
: compiex_it;
. students

contrast te

- formsor g

* stories an
~historical
- “fantasy st
their appr
" themes at

G¢



Lesson Pacing Guide

Day 1

Day 2

Day 3

Day 4

Day 5

Teacher-Toolbox.com Interactive Tutorial

Check the Teacher Toolbox for Interactive Tutorials to
use with this lesson.

Introduction  pp. 398-399
. Read Comparing and Contrasting Stories in
the Same Genre 10 min
» Think 10min
Graphic Organizer: Venn Diagram
= Tallk S5min

- Quick Write (TRB) 5 min

‘Modeled and Guided Instruction pp. 400-401, 406

« Read The Dog and His Reflection and
The Swollen Fox 70 min

» Think 10min

Graphic Organizer: Venn Diagram
« Talk 5min

~ + Write Short Response 10min

* ‘Guided Practice - pp. 402-405, 407

« Read Mystery of the Old Sea Chest and
Mile-High Mystery 20 min

» Think 10min
- Tatk Smin

« Write ShortResponse 10min

‘Independent Practice  pp.408-415
+ Read A Rapid Challenge and Those Three Bears
« Think 10min

.« Write Extended Response 15min

independent Practice | pp. 408-415

« Review Answer Analysis (TRB) 10 min

« Review Response Analysis (TRB) 10 min

« Assign and Discuss Learning Target 10 min

20min

Ready Writing Connectic

Lesson 6 Writing an Opinion: Sg

During Ready Reading Days 1-15, us:
. Gtep 1 Study a Mentor Text

» Step 2 Unpacking Your
Assignment

« Review the Research Path

+ Read Source Text

« Step 3 Find Text Evidence

+ Think It Through

« Step 4 Organize Your Evidence
. Step 5 Draft

. Steps 6 and 7 Revise

- Step 8 Edit

. Prepare to Publish, Collaborate,

See Ready Writing TRB, p. 152a for cc
fesson plan.

Reteach

Ready Reading Prerequisit
» Grade 4

+ Lesson 25 Comparing Topics
Stories

+ Lesson 26 Comparing Patterr
Stories

Independent

i-Ready Close Reading Le!
. Grade 4 Comparing Topics a
Themes in Stories

. Grade 5 Compare and Contr
Stories in the Same



- Explain to students thatin this lesson they will read
pairs of stories in the same genre, o7 type of text.
They will compare and contrast the stories’ topics
and themes.

. Have students briefly review the meanings of topic
and theme. Invite volunteers to share examples
that demonstrate understanding.

. Choose two familiar stories that share a genre,
such as “Hansel and Grete!” and “Little Red Riding
Hood.” Work with students to briefly review the
plot of each story. Explain:

Hansel and Gretel go to a stranger’s house and
she turns out to be a witch who wants to cook
them. Little Red Riding Hood talks to a stranger
in the woods and he turns out to be a wolf who
wants to eat her, Both fairy tales are about
young children’s interaction with strangers, and
both share the theme that one should be careful
around strangers.

. Focus students’ attention on the Learning Target.
Read it aloud to set the purpose for the lesson.

. Display the Academic Talk words, Tell students to
listen for these words and their meanings as you
work through the lesson together. Use the
Academic Talk Routine on pp. A48-A49.

@ English Language Learners

& Genre Focus

 Read

. Read aloud the Read section as students follow
along. Restate to reinforce:

Stories in the same genre often have similar
topics and themes, Sometimes comparing and
contrasting similar stories can make the theme
clearer or more obvious.

. Have students read “Goodbye, DXL-597" and "The
Last imperfection.” Tell them to think about how
the passages are alike and different during and
after reading.

@ English Language Learners

Lesson 22

Comparing and Contrasting
Stories in the Same Genre

““%, Comparing and contrasting how stories in the

@ 5

themes and topics more clearly.

RO OEYE, DHL-5YY

“Mom, where's DXL-6877 Ineed that pile of bolts to
help me with my hornework.”

“Narbla, you're always complaining about DXL-587,
so 1 traded it in for a DXL-600. It knows 900 languages
and has a {aster processorl”

141l the new robot shoot hoops or go skyhoarding
with me, just like DXL-587 did?"

“I'm afraid none of the new ones do that. They'ze for
ucation only”

Build Meaning

Background Knowledge Tell students
that “Goodbye, DXL-597" and “The Last
Imperfection” are science fiction, atype
of fantasy literature that combines some
elements of science and technology
with realistic things about everyday life.

. Have students discuss whether the
pictures are realistic. Guide students
to determine that in real life, humans
do not play sports with robots.

« Explain that in each passage,
students should think about DXL-597

and EF2020 as a person with human
qualities.

" genre approach similar themes and topics will
your understanding and enjoyment of each st

21 Stories are grouped by genre, such as mystery, adventure, or scienc
fiction. Stories in the same genre often have similar themes and topics.
The themae is the message of a story, such as “friends are always there for
you.” The topic is the subject of the story, such as horses or time travel.
Comparing and contrasting stories in the same genre €an help you see th

Read the stories beiow. Compare and contrast their themes and toph

THE LAST I

EF2020 stood bety
. Zexonsina fine that st
. on both sides. Their s
i watching the last ship
¢ humans had created 1
~ Zaxons had driven the

EF2020 looked de
. to his right, perfect a
! no more imperfectic!
" thought. There woult
* accidents. Then he h
There would be no n

‘ either.
_ EF2020 movad 8l
: beside him by an inc

e Genre Focu
Mystery

Explain thatin G
students will rea
fictional stories v
try to solve a crif
event.

Characters in m)
like detectives v
These types of 3
readers by creat
don’t know how
until the main ¢

Ask students to
they have read

characters? Wh
find out? How
the mystery?
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@ Think Consider what you've leamed so far about comparing and
contrasting stories in the same genre. What happens in each story?
Do they share topics or themes? Use the Venn diagram below to
organize your thinking about the stories.

“Goodbye,
D¥L-597"

What happens:

Moriita quts & new
robot beosuss she bas
been asking for one,
Howrever, the new
vohot doesi't do sl
thie Yun things the old
vabot did,

" Mike

+ Genre: Both sre sclance
T fietion stovisc,

Topie: Buthars abowl
riskyais.

Theme: Bhe cnreful whist
yostd wish for, a2 vou might
just get it

s Share your Venn diagram with & partner,

What is the genre of each story?

*The Last
Imperfection”

What happens:

The rabots have difven

sl Farnans sway feom
C Eardh, but BFI0R0 will

wmiss thelr music s

lmughier, He will try to ba

Sifferent feam the sthey
{orohnis

Did you beth identify the same similarities and differences?

. How did comparing and contrasting the stories help you better
understand each of them?

2} Academic Talk
Use these words to talk about the text,

« contrast
stheme

« compare
«topic

Nyt T S o e S S N N R N S

@ Monitor Understanding

if... students struggle to compare and contrast,

then... hold up a marker and a pen. Ask students to state how the
objects are alike and different.

« How are they alike? (Both are used for writing. They are about the

same fength.)

» How are they different? (The marker can be used for coloring. The
pen is mainly used for writing. The marker is wider than the pen,

which is very thin.)

Ask students to compare and contrast other objects or concepts,
guiding them to use the words one, both, alike, similar, and different
in their descriptions. Explain that a Venn diagram, fike the one on
n. 399, can help them organize similarities and differences.

Think

- Have students read aloud
Explain that the Venn diag
organize their thinking.

» Have partners complete tl
students to use the detail:
they compare and contras

. As students work, circulat
as needed.

« Ask volunteers to share w

. Make certain students unt
stories are about different
they share a genre {(scienc
and a theme (be careful w

Talk

« Read aloud the Talk prom

« Have partners discuss the
the message or lesson in ¢
students to use phrases tt
want to reference. “Goodt
Last Imperfection” was. .. £

« Ask volunteers to share th
Cruick Write Have stud
~ to the following prompt
' How do the eventsin

. and “The Last Imper!
. theme “be careful wl

Ask students to share th

& Monitor Understandi

« Invite students to share v
far. Encourage them to u:
words in their explanatio

- Explain to students that
contrast stories in the sar
understand each story.

In the next section, we
compare and contrast !
Understanding how st
approach themes and
understand and enjoy



odeled and Guided Instruction

by Aesop

A dog, to whom the buicher had thrown a bone, was hurrying ho!
with his prize as fast ashe could go. As he crossed a narrow footbridg
happened to look down and saw himself reflected in the quiet water a
a2 mirror. But the greedy dog thought he saw a real dog. And not just

Today you will read two fables. First, you'll read to \ 1
i
1
‘% do—a dog carrying ¢ bone much biggee than is OV
!

understand what happens. Then you'll read to
analyze by comparing and contrasting the fables.

Read

J—

. Read aloud the titles of the fables, and have
students read the fables independently. Tell them
to place a check mark above any confusing words
and phrases as they read. Remind students to lock
inside, around, and beyond each unknown word to
help them figure out its meaning. Use the Word

2 1f he had stopped to think, the dog would have known better. Bu
instead of thinking, he dropped his bone and sprang at the dog he s
the river. To his great surprise, he found himself swimming for dear
ta reach the shore. Atlast he managed to scramble out. As he stoad
¢hinking about the good bone he had lost, he realized what a stupld

had beexn.

Learning Routine on pp. A50-A51. ) AY
. When students have finished reading, clarify the *\} by Aesop
meanings of words and phrases they still find i i A hungry fox found in a hollow tree a quantity of bread and mes
confusing. Then use the questions bejow o check some shepherds had hidden there for Jater use. Delighted with his fi
. . . s i i d preedily devoured it
understanding. Encourage students to identif fox slipped in through the nargow apertue 208 Bres BESS o
9 9 ntst Y when he tried to get out again, he found himself so swollen after his

details in the text that support their answers.
Why does the dog drop his bone? (He seesa
reflection of what he thinksis a bigger bone.)
What happens to the dog attheend of the
story? (He loses the bone he had and almost loses
his life, too.)
How does the fox become swollen? (He eats t00
much of the food that he finds.)
What is the fox doing at the end of the story? (He
is stuck in the tree waiting to shrink back down.)

': @ English Language Learners @ English Language Learners 1 @ Word Leat
Build Meaning Use a Dictio

that he could not squeeze through the hole. Distraught, he fell to wh
groaning over his misfortune.

2 Another fox, happening to pass that way, came and asked him ¥

matter was. On learning what had happened, the second fox

£ ) said, “Well, my friend, I see nothing for it but for you to stay

[ where you aze. Soon you'll shrink to your former size, and \

then you'il get out then easily enough.” 1

1

P —

@ Word Learning Strateg
9 4 Prior Knowledge Use a mirror 1o + Reread parag!

%

%
reinforce the concept of a reflection. i Fox." Direct st

gxplore . conceps o2 |
~ Pointto your image in a mirror and say \ word apertur

e —
seeflection.” Point out that reflection What do you
has a cognate in several languages, . Explain that \
and invite students to share it in their | as”hollow tr
first language as applicable. E students get
. Discuss whether a reflection is always | means, othe
%
{
i
|
|
!

. Read aloud the Explore question at the top of
p. 401 to set the purpose for the second read. Tell
students they will need to take a closer look at why
the dog and fox act as they do.

. Have students read aloud the Close Reader Habit

on p. 400, accurate. Tip the mirror to show how that meanin
s a reflection can distort your image. . Ask a volunt

nts can compare and

Have students describe what is and read its

TIP One way stude

|

% contrast these passages is by asking how the i :‘ happening. meaning (a

| lessons learned by the dog and the foxarethe | .+ Note that in “The Dog and His . Have studer

| same or different. E Reflection,” a dog looks into water | into the par
s e T and sees his reflection and also the | makessens

refiection of a big bone. Invite | L5.Ac

IR R P [T R PN



EE Compiete the Venn diagram below. it will help you identify the
similarities and differences between the stories.

-~ “The Dog and
His Reflection” .

i What happens:

e dog's greed for
ihe bone he sees
irs huis reflection
capses him to lose
the bone be has.

o The dog's greed
naarly cansas him
1o drown 35 he
swimis back to shore,

 like

ardings.

ArTinns.

« Both are fobles.

o Foth use andmals
o show how greed
fends T bad

» Both sedmsis
veggrat thely

In each story, identify
key details about
characters, events,
and so an, You'll use
these key detalls to
support your ideas.

“The Swollen Fax". '

What happens:

s fha fox's greed for
the shopherds’
faod rapses i o
get stuck i 8 ras,

< Mo one can help

i the foug he hasto
vratt wntl he
shirbks back
BLATR Rt
pormal slEe.

Ef Consider how the stories deal with the topic of greed. What happens
to the animals as a result of their greed? If necessary, add or change the

details in your Venn diagram.

Wity

% Short Response How does each fable develop the topic of greed? Use
key details from each story in your response. Use the space provided on

page 406 to write your answer.

Think Aloud

. | need to answer the question,
"How does each story approach
the topic of greed?” First i think
about how the characters’ actions
are greedy.

« Pl start by rereading “The Dog
and His Reflection.” in this story,
the dog has a bone. Then he
crosses a footbridge and thinks
he sees a bigger bone in the
water below him. He jumps in the

$RT Start by
telling what the fables
have in commen,
Then describe thelr
diffarences.

water to get that bone—which
isp't really there—and he joses
the bone he has in the process. I'l
summarize this beneath the
correct title on the Venn diagram.

. Now I'll do the same for “The
swollen Fox.” This character finds
some food in a holiow tree and
eats so much that he cant get
out of the tree. Il add this to the
other side of the Venn diagram.

Think

« Read aloud the Think sect
that you will model how t
in part of the Venn diagra
below to guide your mod:

« Revisit the Explore questit
determine that they need
using the Close Reader Hz

- Encourage students fo wc
continue rereading the ps
the Venn diagram. Remin
Buddy Tip.

. Ask volunteers to share th
diagrams.

. Guide students to see hov
Both fables use animals tc
jead to undesirable conse

Tall

. Read aloud the Talk prom
. Have partners respond tc
Talk Routine on pp. A52—

. Circulate to check that st
what s similar and differs

. Ask a volunteer to read @

« Invite a few students tot
asking them to do.

. Make sure students und:
include the text evidenc
as abandoning the bong
and eating so much tha

« Have students turn to p.

. Use Review Responses ¢
students’ writing.

« Ask students to recall ti
them explain how com
characters, events, and
understand the fables.



Today you wifl read two mysteries. First, you will
read the mysteries to find out what happens. Then
you will reread with a partner to analyze the stories
by comparing and contrasting them.

Read

. Read aloud the title of each mystery. Ask students
what a sea chest is. Draw or display an image of a
trunk or pirate treasure chest.

. Have students predict what mystery the sea chest
holds. Then ask them to predict what a mile-high
mystery might be.

. Read to Understand Have students read the
stories independently. Tell them to place a check
mark above any confusing words and phrases as
they read. Remind students to took inside, around,
and beyond each unknown word to help them
figure out its meaning. Use the Word Learning
Routine on pp. A50-A51.

. When students have finished reading, clarify the
meanings of words and phrases they still find
confusing. Then use the questions below to check

understanding. Encourage students to identify
details in the text that support their answers.

What mysterious thing does Gloria find in the
sea chest? (lots of money)

How does Gloria go about solving the
mystery? (She first asks her mother. Then she asks
her Uncle Roger. Finally, she asks her Great-aunt
Jean, who tells her that Gloria’s grandmother was
saving the money for trips.)

What mystery does the narrator of “Mile-
High Mystery” solve? (who owns the dog)

How does the narrator solve the mystery? (by
following the suggestion to look for an animal
clinic and by using the Internet)

@ English Language Learners

'@ Word Learning Strategy

o

d"&ea Ches

by Allison DePaul

Mystery of the

1 This old attic is one creepy place, Gloria thought a5 she swatted awa
tass of cobwebs hanging between the wall and an old sez chest made:t
and iron. She was hunting for facts about her ancestors for a school pre
and her mother had suggested looking in the chest, which had belonge
Gloria’s grandmother.

pi Tnside the chest, Gloria found cld photographs, a thimble, and a tir
After flipping through the blurry black-and-white phatos, Gloria open
box. What she saw made her eyes bulge, so she slammed the box shut.
she opened the box again, she was still shocked at the contents: money,
lots of it. Her grandmother hadrtbeen a weaithy person, so where did
money come from? Gloria was determined to find out.

3 Gloria asked her mother what she knew about the chest. She said
Uncle Roger had the chest before they did, so Gloria decided to call t
Roger said he'd been storing it for Gloria's grandmother for years, bu
never bothered to open the tin box. “I just figured it was sewing supp
he said.

4 Gloria was frustrated, but she didat give up. She kept thinking: W}
else might know about the money? Suddenly she had an idea. She aske
mother if they could visit Great-aunt Jean, her grandmother’s sister, W
Gloria opened the tin box for her great-suat, the womans face grew sa
“Cih, that's right;” she said. “My sister never gotto take any of her trips!

Great-aunt Jean exphained that whenever her sister had
extra money, she saved it so she could travel—but then

she never had the chance. What
5 With the mystery behind her, Gloria felt proud of impa
herself for working hard to solve it. And later on, Great- the
aunt Jean had an inspiration——the family would use the ryst
money to take a vacation together. Gloria knew that her key ¢

grandmother would have liked that. impc

@ English Language Learners
Develop Language

Concept Vocabulary Remind students that they are readin
in this part of the lesson. Encourage speakers of Latin-based
to identify cognates for the word mystery and explain what it
their own words.

. Discuss the traits of a person who solves a mystery. Point tc
determined in both stories {paragraph 2 of “Sea Chest” and
of “Mile-High"), and again guide students to recognize and
cognates in their first languages.

. Point to the expression “give up” in each story {paragraph 4
Chest” and paragraph 6 of “Mile-High”). Invite studentstos
about its meaning. Guide them to understand that this exp
means “stop trying.” Discuss how a good problem solver, !l
character in each story, never gives up.



by loanna Banks

1t was a bitterly cold and snowy Tuesday afternoon in my sown of
Fairbanks, Alaska. My sister Missy and I sat at the kitchen table doing our
homework when we heard an egrie wail coming from outside. “Whatever it
is, it's on the porch” Missy whispered, and she lifted the curtain to lock out.

On our porch sat the shaggiest, saddest dog we had ever seen, his face
and paws encrusted with ice. We brought the poor creature inside to show
our parents, and I rubbed down his back and head with a towel. “He seemns
healthy” I said, “so he must belong to someone.’

I was determined to get him back to his owner—but how could I find that
person? Just then 1 heard a muffled jingle of mmetal from under all that fur, o
“Hey, hes wearing a coliar with a tag] Maybe we can find his owner through
this . . . oh. It just says ‘Mile High' on the tag. Nothing else”

“So maybe it’s an animal clinic?” said Mom. “But I've never heard of that
one before” In response, I dug a phone book out of a kitchen drawer, but it
dido't have a Gisting for a “Mile High” animal clinic.

“Maybe it's a new clinic and iss't listed yet)" I said. “T1k call ;Ee jgeiggggf’
But the operator told me that Fairbanks didr't have aﬁ;l;uéinessﬂ, including

an animal clinic, with that name.
6 1 sighed, but I just couldn’s give up. “This is 4 job for the Internety’ I said.
A Web search revealed that Denver, Colorado, is nicknamed the “Mile High
City” Next 1 searched for animal clinics in Denver, and bingof There was a
“Mile High Animal Clinic” in Denver, elong with a phone mumber that

I called immediately.

7 After petting off the phone, [ explained that a family who

took their dog to the Mile High Animat Clinic had recently What is the problem? How
moved to Fairbanks. Their house wastt far from ours, but does the narsator solve it?
the heavy snow and unfamiliar neighborhood must have Reread the mystery.

kept the dog from finding his way back to them. 'The mystery Underline key details

was solved, and now this lost dog—his name was Rowling— that tell how the narator

was really found! T salves the probiem.

@ Word Learning Strategy
Use a Dictionary

. Reread paragraph 4 of “Mile-High Mystery." Direct students’ attention
to the word clinic.

What do you think clinic means?

. Explain that while the context clue “animal” gives some information,
readers must use a dictionary to find the complete meaning.

. Ask students to find clinic in the dictionary and name its part of speech
(noun) and its meaning (a place to get health care). Discuss the meaning
in the context of the story.

L.5.4c

« Read to Analyze Read al
Habits on pp. 402 and 403
the second read. Then ha

mysteries with a partner a
they might have.

TIP Remind students th
end of a story is often a«
theme. Sometimes char:
based on mistakes or po
made, Other times, read
based on how the main

solve his or her problem




. Have students work with a partner to complete
items 1-3. Draw attention to the boldface words.

s that they need to refer to
hoth stories in order to answer each item.

TP Remind student

s

Answer Analysis
When students have finished, discuss cotrect and
incorrect responses.

PartA

The correct choice is B. One character finds
money in a sea chest. The other finds a dog from
Colorado in Alaska.

« Ais incorrect because only “Sea Chest” directly
relates the mystery to homework—the “school
project” mentioned in paragraph 1.

. C is incorrect because the weather has no
impact on “Sea Chest.”

« D is incorrect because no character talkstoa
distant refative in “Mile-High.”

PartB

The correct choices are A and D. Both show
moments when the unexpected element is
discovered.

« B and C are incorrect because Gloria asks her
mother and her great-aunt about the chest
after finding the money.

« Eis incotrect because most dogs wear coliars.

« F is incorrect because the Internetis a fikely
place to find information.
DOK 3

B3 The correct choice is B. Both stories involve
family members working together to solve a
mystery.

« A is incorrect because neither the money nor
the dog is stolen.

? Toimk Use what you leamned from reading the mysteries to respond to the
following questions.

This guestion has two parts. Answer Part A. Then answer Part B.

Part A
Which of the following statements is true about both mysteries?

A Each mystery has to do with homework assignments.
@ Something unexpected is discovered in an unitkely place.
€ Weather makes the main character's problem worse.

D Talking to a distant famity member finally solves the mystery.

PartB
Choose two pieces of evidence, one from each story,
answerin Part A,

®

that support the

“When she opened the box again, she was still shocked at the
contents: money, and lots of it." {"Mystery of the Old Sea Chest”)
“Glorta asked her mother what she knew about the chest.”
¢“Mystery of the Ofd Sea Chest’}

wGh, that's right,’ she said. ‘My sister never got to take any of her
trips. * {("Mystery of the Old Sea Chest")

*0On our porch sat the shaggfest, saddest dog we had ever seen,
fis face and paws encrusted with ice.” (“Mile-High Mystery"}
“just then | heard a muffied jingle of metal from under ail that
fur” {"Mile-High Mystery”}

“a Web search revealed that Denver, Colorado, is nicknamed the
"Mile High City. " ('Mile-High Mystery"}

E8 Which statement about both mysteries is true?
A Both mysteries are about things that are stolen,
Q!) Both mysteries involve families working together.

C Both mysteries lead to further adventures.
D Both mysteries lead to famfly secrets being discovered.

® Moniter Understanding
if... students have difficulty finding text evidence to answ

then... use a simple story map or sequence chain to show
events of each mystery. Events for "Mystery of the Old Sea

include Gloria opens the chest; Gloria finds a lot of money; G
her mother and Uncle Roger about the money but learns not
asks Great-aunt Jean about the money and solves the mystel
with the main events in “Mile-High Mystery.”

. C is incorrect because “Mile-High” only leads to

the dog being returned.

« D is incorrect because only “Sea Chest” leads to

a family secret being discovered.
DOK 3

& Monitor Understanding



£2 The main characters in each story turn to others for help In solving their
mysteries. Choose two pieces of evidence, one from each story, that
best support this statement.

A "What she saw made her eyes bulge, so she slammed the box
shut.” {"Mystery of the Oid Sea Chest")

@ “Gloria asked her mother what she knew about the chest”
(“Mystery of the Old Sea Chest")

¢ "Gloria was frustrated, but she didn't give up.” ("Mystery of the
Old Sea Chest”)

D “inresponse, | dug a phone book out of a kitchen drawer, but it
didn’t have a listing for a ‘Mile High' animal clinic.” ("Mie-High
Mystery™}

E "Isighed, but | just couldn't give up. This is a job for the
internet,’ { said.” ("Mile-High Mystery"}

® “There was a ‘Mite High Animal Clinic’ in Denver, along with a
phone number that ! called immediately.” ("Mile-High Mystery”)

? bl

£8 The stories "Mystery of the Old Sea Chest” and "Mile-High Mystery”
share a theme: Determination is key to solving problems. Use the Venn
diagram an page 407 to organize key details from each story that
develop this theme,

FUBCT Great words
to use ina compare—

#3 Short Response Use the informatlen from your Venn diagram to
compare and contrast how each story approaches the theme of
determination being key to solving problems. Use two details from contrast response

each stary In your response. Use the space provided on page 407 to ind;_i:e goth&‘.;r;nﬂar
write your answer. to, like, but, different

than, and unlike,

@ Integrating Standards

Use these questions to further students’ understanding of the mysteries.

- In "Mystery of the Old Sea Chest,” Great-aunt Jean tells Gloria that her
grandmother never got to take any of her trips. What can you infer from
this? (Gloria’s grandmother passed away before she was able to use her money. That is
why Great-aunt Jean's expression grows sad when she opens the tin box. It also implies
why Gloria is not able to ask her grandmother directly where the money in the tin box
came from.}

DOK 2 RL.5.1

Explain how the paragraphs in each story build on each other to create
suspense, (In “The Mystery of the Old Sea Chest,” we learn why Gloria is in the
attic, After she makes her discovery, she endeavors to solve the mystery. By the end
of paragraph 3, she has hit a dead end. Paragraph 4 states “Suddenly she had an
idea.” This signals that the mystery will be solved, as shown in paragraph 5.

In “Mile-High Mystery,” the end of paragraph 2 establishes the mystery, saying
“He must belong to someone.” In paragraphs 3, 4, and 5, the narrator continues
to try despite hitting several obstacles. in paragraph 6, we see the word “Bingo!”

which indicates that the mystery is solved.)
faTal dbs B -1 BN -0~

-

! The correct choices ar
the main characters tun
solving the mystery.

« A shows only Gloria's 1
« C shows only Gioria's

» D and E show the narr
of media, not individu
the mystery.

DOK 3

@ Integrating Standard

Talk

« Have partners discuss the [
students should support th

« Circulate to clarify misund
Write

+ Ask a volunteer to read al¢

« Invite students to tell wha
them to do. Make sure the
to focus on how the girls |
have solved the mystery.

. Call attention to the HINT.

+ Have students turn to p. 40

« Use Review Responses on
students’ writing.

« Ask students to recail the
them explain how compa
characters and events hel
understand the stories.



5t e

odeled and Guided Instruction

irite

. Remember to use the Response-Writing Routine
on pp. A54-A55.
Review Responses

After students complete the writing activity, help
them evaluate their responses.

Responses may vary but should show that both
fables warn readers about the negative
outcomes of greed, Students should use details
from both stories in their answers. See the
sample response on the student book page.
DOK3

'ET T

iafpits Use the space below to write your answer to the question on|

E% ShortResponse How does each fable develop the topic of greed?
Use key details from each story in your response.

bt they da so with ditfevent characters, sattings, 2nd events. I "The Do
Refiection,” a dug nearly drowns because b wants & bigger buns. He als
bone e has by drapging i i b river. in “The Swollen Fox, "5 fox gets st

‘t hedp him. Both

thadr actions and renlize too ete thal the shioubdint have been so graed!

deien
Check Your Writing
{1 DId you read the prompt carefully?

(J pid you put the prompt in your own words?

Don't forget to [ Did you use the best evidence from the text to's

check your writing,
¢ 9 (3 Are your ideas clearly organized?

('} Did you write in clear and complete sentences?

{7 Did you check your spelling and punctuation?

If students are having a difficult time getting started, use t
strategies below. Work individually with struggling studer
or have students work with partners.

. Circle the verbs in the prompt that tell you what to do, s
as describe, explain, or compare.

. Underline words and phrases in the prompt that show v
information you need to provide in your response, such
causes, reasons, or character traits.

. Talk about the details from the text that you will include
yOUr response.

. Explain aloud how you will respond to the prompt.




T T Y Y Y Y X xx x.
Mystery of the Old &ca Chest and BILE-HIGH MYSTERY

€3 Use the Venn diagram below to organize your ideas and evidence from the stories,

" “Mystery of the “Mile-High

Students should use the
organize their thoughts

Write

0ld Sea Chest” -~ Alike . Mystery"

» Remember to use the Res
on pp. A54-A55.
Review Responses

After students complete th
them evaluate their respon:

EEREY Greatwords to

Write Use the space below to write your answer to the e
use in a compate—

question on page 403,

Responses may vary bu

contrast response about both girls’ detern
£3 ShortResponse Use the infarmation from your Venn diagram to incude both, similar - a5 Students sh
compare and contrast how each story appraaches the theme of to, fike, but, d’ffe"e”t mysteries. Students sno
determination being key to solving problems. Use two details from than, and unflke. stories to support their
gach story in your response., sample response on the
DOK 3

determination s key o solving problems, Howevey, the mysterias ave differant in bhow they

: ) shew this theme. In the first story, Gloria shows detarnmination when she tatks to hey
o mther and her undle, When they can't glve hey an answer, sha tallis to her great-aunt and

i finally gets the auswer. The second story is stmilar o that the narrator worls with Tandly

ool and the Internet.

Teacher Notes




Today you are going to read two stories and use
what you have learned about comparing and
contrasting stories in the same genre.

« Ask volunteers to explain how comparing and
contrasting two stories on the same topic can help
them understand both stories better. Encourage
students to use the Academic Talk words in their
responses.

@ English Language Learners
Read

You are going to read the stories independently
and use what you have learned to think and write
about their similarities and differences. As you
read, remember to look closely at the characters
and events to determine how the stories approach
the topic and theme.

« Read aloud the titles of the stories and then
encourage students to preview the text, paying
close attention to the iliustrations.

« Call attention to the Words to Know in the upper
left of p. 408. Remind students to use the Glossary
of Words to Know in the back of the Student Book
if they struggle to determine meaning from
context, or to confirm their understanding of
the word.

« if students need support in reading “A Rapid
Challenge,” you may wish to use the Monitor
Understanding suggestions.

« When students have finished reading “A Rapid
Challenge,” have them read "Those Three Bears”
before beginning the Think and Write sections.

& Monitor Understanding

WORDS TO KNOW

As you read, look
inside, arcund, and
beyond these words
to figure out what
they mean,
«ecology

« complex

@ English Language Learners

' Develop Language
Cognates Explain that rapid has two related meanings in
English just as it has in Spanish: rapid and rdpido are both
adjectives meaning “fast.” Similarly, rapids and rdpidos are
both nouns meaning “fast moving areas of water in a river.”
Help speakers of other Latin-based languages link to related
cognates for these words.

« Based on the title and illustrations, where do you predict
“A Rapid Challenge” will take place?
» What do you predict will happen?
Provide, or ask students to provide, cognates for the Words tc
Know on p. 408 {ecologia, complejo).

Students may also wish to volunteer other cognates they
know of recognize such as, at the beginning of “A Rapid
Challenge,” guide/gufa, finally/finalmente, explain/explicat,
calm/calma, section/seccién, family/familia.



¢ Monitor Understanding

if... students struggle to read and understand the passage,

then... use these scaffolding suggestions:

Question the Text Preview the text by
asking the following questions:

« Based on the title and illustrations,

what do you predict the story will be
about?

» What questions do you have about
the text?

Vocabulary Support Define words
and phrases that may interfere with
comprehension, such as brace yourself
and boulders.

Read Aloud Read aloud the text with
students. You could also have students

rhamvallis vand thn bavd in o cmanil semiim

Check Understanding Use the
questions below to check understanding.
Encourage students fo cite details in the
text that support their answers.

+ At the beginning of “A Rapid
Challenge,” what is Frankie’s mind
focused on? (She is thinking only of
the rapids.)

+ How does Frankie change in the
story? Why? (After viewing the wolves
and meeting the mother wolf’s eyes,
Frankie starts to paddle more slowly and
consider the wildlife.)



Read

. Remind students that they need to read both
selections before they begin the Think and Write
activities.

j @ English Language Learners

. Call attention to the Words to Know in the upper
left of p. 410. Remind students to use the Glossary
of Words to Know in the back of the Student Book
if they struggle to determine meaning from
context, or to confirm their understanding of
the word.

+ If students need support in reading “Those Three
Bears,” you may wish to use the Monitor
Understanding suggestions.

+ When students have finished reading, have them
complete the Think and Write sections.

& Monitor Understanding

WORDS TOKNOW
As you read, look
inside, around, and
beyond these words
to figure out what
they mean.

« altitudes

« suspicious

« advise

: -f ; Vﬂiage falk always advise me to'run downhill if ch

They say bears find it easier to Tun aphidl than down 1
“ichased | by abeax, and will happﬂy sldp the expenence

j _few of these muuntam bears in Endza, and they are alw

@ English Language Learners

Develop Language

Synonyms Explain that Ruskin Bond, the author of “Those
Three Bears,” uses many synonyms to explain the movement
of the bears. Invite students to share the cognate for synonym
and together review that it describes two or more words with
similar meanings.

« Point out the word chased in paragraph 2, ambled in
paragraph 3, made his way in paragraph 5, scrambled in
paragraph 6, and fled in paragraph 8,

. Review each word in the context of the paragraph, and
demonstrate for students what each type of movement

looks like. Invite students to repeat after you. Encourage
them to describe the movement in their own words.

. Have students take turns directing a partner on how to
move, using one of the newly-learned words in a sentence.



@ Monitor Understanding

If... students struggle to read and understand the passage,

then... use these scaffolding suggestions:

Vocabulary Support Define
words and phrases that may
interfere with comprehension,
such as shortsighted and huffing
and puffing.

Read Aloud Read aloud the
text with students. You could also
have students chorally read the
text in a smali group.

Check Understanding Use
the questions to the right to
check understanding. Encourage
students to cite details in the text
that support their answers.

« What did the narrator do
when he first saw the small
Himalayan bear? (He sat still
and waited to see what the bear
would do.)

« How did the hear react to the
narrator? (He seemed worried

and hid, but also seemed curious,

because he kept peeking out to
have g look at the narrator.)

+ What did the narrator do that
startled the bear? (He moved
down in his tree.)

After students have read the
questions to discuss the pass

In “A Rapid Challenge,” w
mean when she says, “Fre
herself with excitement”

(The phrase beside oneself
idiom that means “overly ex
excited” because she can’t w
thrill of the rapids.)

DOK2 RL.5.4,L.55a

One theme of “A Rapid Ci
can’t always anticipate wl
What events and story de

(The main events are the en
and Frankie’s changed feelir.
she sees the animals. In the l
cares about is the excitemen
At the end, her ideas have b
she has seen.)

DOK 2 RL.5.2

From what point of view i
told? How does this affec
described?

(The story is told in the first [
readers see the story from th
view. They get to share in th
and feelings and experience
the narrator experiences the
DOK 2 BL.5.6

How do the narrator and -
each other in “Those Thre

{The bear causes the narratc
away from looking for pine |
awareness of the man cause
it sneaks a few peeks at the
man is gone, it moves arour
actions make the man laugf
the bear to fall and run off.)
pOK2 RL.53



Think

+ Use the Monitor Understanding suggestions
to support students in completing items 1-4.

@ Monitor Understanding

Answer Analysis
When students have finished, discuss correct and
incorrect responses.

PartA
The correct choice is A. The word “forage”
means “search for food.”

+ B, C, and D are incorrect because “forage”
means to search for food, and these definitions
are not supported by any textual evidence.

PartB

The correct choice is D. The word “forage” is
used in a sentence right after the author has
explained that the bears come down the
mountain in search of food.

« A, B, and € do not provide clues for the
meaning of “forage” and are not related to why
the bears wouid come down the mountain.

DOK2 RL.5.4, L.5.4a

- B3 The correct choices are Cand F. A raft turning

- upside down amid rapids is a dangerous
prospect. Bears are dangerous and suspicious of
anything that moves, including humans.

» A and B are incorrect because, while both
excerpts suggest that being in nature can be
exciting, that is not the same as dangerous.

« D and E are incorrect because, while both
excerpts describe the behaviors of bears, they
do not describe the risk that being around
them can bring.

DOK 3 RL.5.92

i Think Use what you leamed from reading the stories to respond to the
following questions,

BB This question has two parts. First, answers Part A. Then answer Part 8.

Part A
Read the sentence from paragraph 1 of “Those Three Bears)

Sometimes they forage in fields.
What does the word forage mean as it is used in the sentence?
@) search for food
B look forwater
€ chase each other
D hide from each other

PartB
Which detail from the story provides the best clue for the meaning of
the word forage?

A “.. like most wild animals, they avoid humans as much as
possible.”

B “..folk always advise me to run downhill If chased by a bear”

€ “..they are shortsighted and suspicious of anything that
moves, ..."

@ “ . the Himalayan bears come to lower altitudes in search of
food.”

£3 sclect one excerpt from each story showing that being in nature brings risks.

A “Her exciternent grew as the sounds of rushing water got
closer .. .” (“A Rapid Challenge”)

B *Frankie’s heart pounded with excitement. .. ." ("A Rapid
Challenge”)

(@ “ ., Frankie was sure the whole raft was going to turn upside
down.,. " ("A Rapid Chalienge”)

D “..the Himalayan bears come to fower altitudes in search of
food.” (“Those Three Bears"}

E “..theyavold humans as much as possible.” {'Those Three Bears™;

“ .. because they are shortsighted and suspicious of anything
that moves, they can be dangerous.” {"Those Three Bears”)

@ Monitor Understanding
if... students struggle to complete the items,

then... you may wish to use the following suggestions:

Read Aloud Activities

« As you read, have students note any unfamiliar words or
phrases. Clarify any misunderstandings.

+ Discuss each activity with students to make certain they
understand the expectation.
Reread the Text

« Have students complete a simple story map for each
selection as they reread.

. Have partners use the story map to summarize each text.



ER A Rapid Challenge” and "Those Three Bears” develop this theme: The
natural world is a source of surprises. Underling one sentence from each
passage that shows the source of each surprise.

b ‘ ang

Frankie squinted as her eyes followed
the line formed by Emily’s pointing
finger. When she finally saw what
Emily was showing her, she gasped.
It was a mother wolf and two tiny

Once, while | was sitting in an cak tree
hoping to see a pait of pine martens
that lived nearby, | heard the whining
grurnble of a bear, and presently
small bear ambled Into the clearing

waif pups. The mether was peering
out from behind a tree as the pups
batted at each other’s faces under
the mother's legs. “She has probably
been teaching her pups 1o hunt here
by the river,” whispered Emily.
“Maybe even showing them how to
catch fishl” Frankie smiled to herself,
imagining those wolf pups splashing
around in the water, pawing at fish.
Just then, her eyes met the mother
wolf's,

beneath the tree,

He was [itle more than a cub, and |
was not alarmed. | sat very still,
waiting to see what the bear would
do.

He put his nose to the ground and
sniffed his way zlong until he came to
a large anthill. Here he began huffing
and puffing, blowing rapidly in and
eut of his nostrils so that the dust
from the anthill flew n all directions.

% Read these sentences from “A Rapid Challenge” by Danielle Lawrence.

Frankie sighed. The rapids were all she was really interested in.
But as long as she had to walt, she thought she might as welt enjoy

the sights.

These sentences show Frankie is more interested in the river than in
watching wildiife. Which sentence from “Those Three Bears” shows that
the narrator's interests are different than Frankie's?

A "And because they are shortsighted and suspicious of anything
that moves, they can be dangerous.”
@ “But ] have seen a few of these mountain bears in india, and
they are always fascinating to watch.”

€ “Here he began huffing and puffing, blowing rapidly in and out of
his nostrils so that the dust from the anthill flew in all directions.”

D “When the bear looked over and saw that | was missing, he was
50 pleased that he stretched right across to another branch and

heiped himseif to a plum.”

@ Theme Connection

- Remind students that the theme of this lesson is
Similar Stories,

« Make a web showing all four genres students compared in
this lesson, and the titles in each genre.

« Ask students to reflect on which genre was easiest to
compare and why, as well as which pair of stories appeared
to be most similar and why. Students might also reflect on
how comparing helped them appreciate differences
between each set of stories.

See the answers on th
These sentences show t
surprise experienced by
the stories.

DOK 3 RL.3.9

The correct choice is B
narrator of "Those Thre
seeing wildlife; he set o
of pine martens.”

« A, C,and D describe ¢
behavior, which doesr
about Frankie being u

DOK3 RL.59

e Theme Connection



- Write

. Tell students that using what they read, they wil!
plan and compose an extended response to the
writing prompt. Provide copies of the Venn
diagram on p. TR24.

e Monitor Understanding

Review Responses

After students have completed each part of the
writing activity, help them evaluate their responses.

Display the Sample Response for the planning
diagram on the next page. Have students
compare their diagram with the sample. Are they
missing any information?

DOK 3 RL.5.9

Display or pass out copies of the reproducible
2-Point Writing Rubric on p. TR10. Have
students use the rubric to individually assess
their writing and revise as needed.

When students have finished their revisions,
evaluate their responses. Answers will vary
but should include details that compare and
contrast how each story develops the topic
of appreciating nature,

DOK 3 RL.5.9, W.5.9a

You have read the storles “A Rapid Challenge” and “Those Three Bears.” Both

stories develog the topic of how people experience nature, Write an essay
that compares and contrasts how each story develops this tapic.

€3 pian Your Response How are the characters, settings, events, and
themes of the stories similai? How are they different? Use a Venn
diagram to organize your thoughts and evidence before you write.

Write an Extended Response Use evidence from both stories and

information from your Venn diagram to compare and contrast how each

story develops the topic of how people experience nature,

Hesponses will vary, & tog-scoving response should inchuds details

sxpariencing netue. Students should rezognize that the stories

also havs a theme in common—for axamphe, that nature is fullof

surpriting things. Students should identify detalls that show how

frankiz in “A Rapid Challenge” and the narrator of "These Three |

Bears” spprocieie nature indifferent ways,

& Monitor Understanding

if... students don’t understand the writing task,

then... read aloud the writing prompt. Use the following

questions to help students get started.
« What is the prompt asking you to write about?

» Do you need to reread the text to find more
information?

« How will you identify the information you need
to include?

« Have partners talk about how they will organize their
responses.




@} Learning Target

In this lesson, you compared and contrasted how stories in the
same genre approach similar themes and topics. Explain how
the work you did will deepen your understanding and
enjoyment of stories you read later.

| Resporses whl vary, but students should identify that comparing and
| contrasting the twplks and themes of stories n the same genre helps
- themn make conneciions and develop o deeper understanding of haw

" stories tall their tales.

Sample Response

“A Rapid Chalienge”

Alike

“Those Three Bears”

Learning Target
« Have each student respot
Learning Target prompt.

» When students have finis!
their responses. This may
in small groups, or as a wl

2-Point Writing Rubric

1" My answer does.

| My answeris
’ » The parratoris : : : K " y e
* Rtihe beg.}imjsing (?f t.he . The natural Interested by 3 young _ exactly what the _SU;)pOI"Eed Wlth
rafting e *L“‘Tf’ﬁ * world s full ol \  bear, e sits very to ‘prompt asked me . | plenty of details
rore jrterested n surprising watch the bear : o b e
rafgng than in seeing things. without scating him. o dO. L fromthe text. .
wildlife. T - IS T ; T
- Charactersenjoy/ - When the narator s o AN ST S o
. F:retnkie sees wolves and secing wildlife, spes a bear reaciing sE 1 = Someof my - S My answerls o
is in awe of them, over to pick up a : : '_aT'IS_WE['_ dOES not o mlssmg some .
phum, he laughs, > _reia_te_t__o the ; ...:;_ mportan‘cde’cails :
‘prompt, from the text.: .
0. | .Myanswer does | :Myanswer does -
' | ‘not make sense. | ‘not have any details

fromthetext.



Describe how a narrator’s or speaker’s |
point of view influences how events are |
described. RL.5.6 1

Reading

- Identify the narrator’s or speaker’s
point of view, RL.5.6

. Describe how a narrator’s or speaker’s
point of view influences the description
of events. RL.5.6

Writing
. Draw evidence from literary texts to
support analysis and reflection. W.5.9a

Speaking and Listening

. Pose and respond to specific questions
and contribute to discussions. SL.5.1¢

« Review the key ideas expressed and
draw conclusions. 51..5.1d

Language
+ Use context as a clue to the meaning
of a word or phrase. L.5.4a

. Acquire and use academic and domain-
specific words and phrases. L.5.6

Students _cdmpar_e and

-+~ Guided Instruction " -

Additional Practice: RL.5.1,RL.5.2,
RL.5.3, RL.5.4,RL.5.5

See Glossary of Terms, pp, TR2-TR9
« narrators
- point of view

+ speakers
« influence

A e . SEE
ferade d

Grade 5

. Building on Grade 4,

- students describe the way

. that point of view

“ influences how events are

described. This standard

emphasizes that students

~ need to understand the
different kinds of narrative

'~ point of view in a text and

contrast the pointof .-~
view of two stories and -
identify whether the =~
narrators are first-or
third-person narrators.

.~ how the different points
* of view affect how a story
s toid.

Lightning Song The Letter from
Genre: Poem Sudbury Academy
by William Paigo

Genre: Realistic Fiction

~Grade 6 b

complexit)

students &«

the ways ir

" author rev
- narrator's |
_and how tl
- attitude de
- changes tf
Catext. -




Lesson Pacing Gu

Day 1

Day 2

Day 3

Day 4

Day 5

Teazcher-Toolbox.com Interactive Tutorial

Check the Teacher Toolbox for Interactive Tutorials to
use with this lesson.

‘Introduction  pp. 294-295
« lead Point of View 70min

» Think 10min
Graphic Organizer: Three-Column Chart

« Tallt 5min

Quick Write (TRB} 5 min

'Modeled and Guided Instruction . pp, 296-297, 300
s Read Lightning Song 10 min

« Think 10min
Graphic Organizer: Three-Column Chart

+ Talle Smin

» Write ShortResponse 10min

. » Read The Letter from Sudbury Academy 10 min
- Think 10 min

« Talkk 5min

« Write Short Response 10 min
‘Independent Practice pp. 302-307
« fiead Coyote and the Stars 15 min
» Think 10 min

» Write Short Response 10min

‘Independent Practice’ pp, 302-307
« Review Answer Analysis {TRB) 10min

« Review Response Analysis (TRB) 10 min
» Assign and Discuss Learning Target 10min

. Language Handbook

Lesson 10 More Uses for Commas, pp. 456-457
20 min {optional)

\ Ready Writing Connectic

During Ready Reading Days 1-5, use
Lesson 4 Writing to Analyze Lite

« Think {t Through
+ Step 4 Organize Your Evidence
- Step 5 Draft

See Ready Writing TRB, p. 90a
for complete lesson plan.

Reteach

Reudy Reading Prerequisit
« Grade 4 Lesson 18 Comparin

Teacher-led Activities

Tools for Instruction
« Interpret Narrator's Point of Vie

Independent

i-Ready Close Reading Les:
. Grade 4 Comparing Points of’
- Grade 5 Point of View in Liter:



« Explain to students that in this lesson they will read
different types of literature and explore the narrator’s
or speaker’s point of view in each text.

- Review what students already know about point of
view. For example, have them think about when an
adult asks them to do chores. The adult’s point of
view is that chores teach responsibility; the
students’ point of view is that chores are boring
and tedious. Each person looks at the same task
differently, based on their own interests and
experiences.

« Guide students to recall that the narrator of a story
or the speaker of a poem also has a point of view.
Explain:

In Diary of a Wimpy Kid, Greg describes life
through his eyes. He shares his point of view, or
thoughts and feelings, about events and other
characters. When we read this book, we should
think about what causes Greg to describe people
and events a certain way. What is it about his
feelings, interests, or experiences that shapes
his telling of events?

» Focus students’ attention on the Learning Target.
Read it aloud to set the purpose for the fesson.

» Display the Academic Talk words and phrases, Tell
students to listen for these terms and their meanings
as you work through the lesson together. Use the
Academic Talk Routine on pp. A48-A49.

@ English Language Learneys

& Genre Focus

 Read

. Read aloud the Read section as students foliow
along. Restate to reinforce:

When you read literature, it’s helpful to identify
the narrator’s or speaker’s point of view, or
perspective. Knowing how a point of view
influences writing will help you better
understand the story or poem.

« Direct students’ attention to the comic strip. Have
them study the details in the pictures and read the
speech bubbles to identify each character’s point
of view.

Eesson 17
Point of View

2%, Knowing that a narrator’s or speaker’s point o
) ? view influences thelr descriptions will improwi
%,W/ your understanding of stories and poems.

& Bead Point of view is how a person thinks or feels about
something. Buth narrators in stories and speakers in poems have
points of view, The background and culture of an author can
influence, or affect, that author's point of view.

In the comic strip below, look for evidence of each character’s
point of view.

Yeah, 1 betit's
different
han ity lvi

Whoa! What’s

T'm ot used to all
that thing?

this quiet; ceusia

They’re everywhere.
Like foxes
§ and muskrats,

How are you
net amazed?
That's se cool

@ English Language Learners | & Genre Focus

Develop Language Realistic Fictiol
Concept Vocabulary Help students Explain that during
understand the difference between students will read a
the first-person and third-person Unlike myths or leg
points of view. stories feature ordir
» Say: “On Friday, | called my friend mirror the types of

Pat.” Explain that the pronouns Jand | encounter in real lif
my are clues to the first-person point | Speakandactina f
of view. When a character in the story | and the themes of

tells what happens, the story has a usually reflect the t
first-person narrator. and lessons that ev
. Then say: “On Friday, Mauricio called Invite students to's
his friend Pat.” The person’s name . realistic fiction they
and the pronoun his are cluestothe | Lemonade Wars ar
third-person point of view. The - Have them share e
narrator is telling about, but is not characters or event

part of, the action. seem relatable to e



» Think Conslder what you've fearned so far about point of view. Use

" this chart to describe each character's point of view about the grouse.
Then provide evidence of the points of view based on what the
characters say and do.

Character's Point of View Evidence of Character's A
About Grouse Point of View

« "ol Whiat's that
thing?”

City cousin Thinks grouse are amazing.
« “Hovs sre you not

amuzed? That's so coal”

) . o “Theyre everywhere.”
Country cousin Thivtks grouse are orainary. ) .
« "1y st wsed o e

.,

B 7aii Share your chart with a partner.
« Why do the cousins have different points of view about grouse?
= What evidence did you give for each cousin’s point of view?

+ Suppose each cousin narrated a story about meeting the grouse,
How woutd the storles differ?

£&) Academic Talk \:
" Use these words and phrases to talk about the text. S

« narrator « speaker :

» point of view « influence 5

R T N A A SR U N TR e Ty ,\\H‘ R

® Monitor Understanding

i... students struggle to understand point of view,
then... provide an example. Say:

I would rather read a story about a real adventure than one

about creatures from outer space, but my friend prefers

science fiction.

« What is my point of view about stories? (Real adventures are
more interesting to read than science fiction.)

. What is my friend’s point of view about stories? (Science fiction
stories are better than real adventures.)

- Ask students to provide their own point-of-view examples about
. stories they like to read.

Think

« Have students read aloud !
that the chart will help the

. Have partners complete t}
students to use the detail:
speech bubbles to detern
point of view about the gi

. As students work, circulat
as needed.

« Ask volunteers to share w
their charts.

« Make certain students unt
cousin is amazed because
grouse, The country cousi
ordinary because she has

Tallk

« Read aloud the Talk prom

« Have partners discuss the ¢
support each character’s p
students to discuss how th
influenced their different ¢

« Ask volunteers to share th

| Quick Write Have stud:
! to the following prompt
Think of something y
your sibling or friend
the activity and each
it. Then explain why'
What causes each of
point of view?

Ask students to share th:

@ Monitor Understandi

« Invite students to share w
far, Encourage them to us
words and phrases in the|

» Explain to students that v
they can analyze the narr
point of view to better ur

In the next section, we'l
the speaker’s point of vi

ahant haw harlrnranmd



| 5 Modeled and Guided Instruction

i The Fima are a nation of Native Americans that lived in what would eventually
become the state of Arizona in the United States. They produced many songs ar
chants, some of which describe natural events that commaonly occur in the
American Southwest.

Today you will read a poem written by a member of
the Pima (pee-mah) Native American nation. First, -

you'll read to understand the poem. Then you’ll
read to analyze the speaker’s point of view about
the events.

Read

» Read aloud the title of the poem and call attention
to the note above the title, As needed, help
students locate Arizona on a United States map.

from The Path on the Rainbow

See the destructive lightning

i Going to kill the distant tree.
- Have students read the poem independently. Tell It is going, my younger brather,
them to place a check mark above any confusing To split the distant tree.
words and phrases as they read. Remind students 5 Around the mountain I carry
to look inside, around, and beyond each unknown My poor younger brother:
i i 5 Carry him around the mountain
word to help them ﬁ_gure out its meaning. Use the _; e then stand before i
Word Learning Routine on pp. A50-A51.
. . . 'The lightning like reddish snakes
. When_students have finished reading, c.iarify the | 10 Totos to o e o ver the Lrecs.
meanings of words and phrases they stili find 'The lightning tries to strike them.
confusing. Then use the questions below to check . But it fails and they still stand.
understanding. Encourage students to identify Through the roaring darkness I run,
details in the text that support their answers. Carrying my poor younger brother; ‘:;:ﬁ
‘el S the sky the lightni
What is this poem mostly about? (a lightning storm) - 15 From the top of the sky the lightning wort
Shoots, and strikes nearby: suge
Where does the poem take place? {near orona thinl
mountain) light

What is the speaker doing? (carrying his or her
younger brother somewhere during a lightning

: storm) @ English Language Learners | © Word Learni
'_ @ English Language Learners Build Meaning Use Context Cl:
: & Word Learning Strategy Figurative Language Aska volunteer to . P.oint f)ut.the.a phr
reread lines 9 and 10 of the poem. Call lightning in line 1
%R@E ore attention to the phrase like reddish snakes. What do you th
e ~« Explain that this phrase is a simile, a means? What |
- Read aloud the Explore question at the top . type of figurative language. Poets out its meaning
of p. 297 to set the purpose for the second read.  often use figurative language to help | + Guide students t¢
Tell students they will need to take a closer look . readers imagine something clearly. the distant tree” i
at evidence in the poem to answer this question. .« Review the characteristics of snakes, distant tree” in lir
. Have students read aloud the Close Reader Habit - including their shape and behavior. meanings of kill 2
on p. 296. ~ Besure to note the way snakes lash, determine that d
. - - b  as described in line 10. “having the powe
TIP Remind students that a speaker’s point ~+ Discuss why the poet used this simile. | ° Remind students
of view can often be determined by the : . Guide students to understand that come to an unkn
descriptive language he or she uses. Have snakes are long and thin, and they they can look at !
them look closely at the verbs and adjectives _ . dart quickly, just like a lightning bolt. words for a clue |

used to describe the lightning storm, . People often fear both lightningand L.5.4a




? Thiak

£8 In the chart below, describe the speaker's point of view about the
lightning. Then provide evidence from the poem of the speaker’s point

of view.

Speaker

the speaker what he
of she thinks of the

imagine you could ask

tightning. What would

the speaker teil you?

an older brother

or sister

necessary.

? oy

P Wit

The Hghtaing s seary and

powerful, but not sl-pewerful,

£9 Short Response What is the speaker's point of view about the
lightning? How does it affect the way the speaker describes what the
lightning does? Use details from the poem In your response. Use the
space provided on page 300 to write your answer.

. Think Aloud ~

_ Sp_ggﬁ.ér's Point of View

o,

« Yilve destruciive ightning”

o« “Goping to kill the distant tree”

« “fightning fike reddish snakes
Trics to {ash and shivar ihe
tress,”

« g fzils and they stil stand”

E3 Take tums reading "Lightning Seng” aloud. Does reading the poem
aloud affect your understanding of it? Does the speaker express a
point of view without stating it directly? Make changes to your chart, if

FMT One main
event of the poem
occurs when the
lightning trles to
strike the trees.

- To answer the Explore question,
I need to determine the speaker’s

To do this, | will go back to the
poem and look closely at the
speaker's word choices that
describe the lightning.

« In the first stanza, the speaker
. uses very strong language to
. describe the lightning. “See the
i destructive lightning / Going to
. kill the distant tree.” The tone of
. the words destructive and killis

point of view about the lightning.

very dark and threatening.

It's

f

interesting that the speaker says

the lightning is “[gloing to

kill"—that detail suggests that

the speaker sees the lightning as
something that has force and

power,

« I} write the details from the first
two lines in my chart, but I'm not

going to make up my mind about
the speaker’s point of view just
yet. I'll keep reading to see if it

changes at all.

Think

- Read aloud the Think sect
that you will model how t:
in part of the chart. Use th
guide your modeling.

- Revisit the Explore questic
determine that they need
using the Close Reader He

» Encourage students to wc
continue rereading the pc
chart. Remind them that t
them find the speaker’s pt

+ Ask volunteers to share th

+ Guide students to see that
the entire poem, and not
determine the speaker’s p

Talk

» Read aloud the Talk prom

« Have partners respond to
Talk Routine on pp. A52-#

« Circulate to check that stu
poem aloud and discussin
the words used by the sp¢
point of view,

Write

« Ask a volunteer to read ali

« Invite a few students to te
asking them to do.

« Make sure students under
answer both questions in
their ideas with text evide

- Have students turn to p. 3(

» Use Review Responses on
students’ writing.

« Ask students to recall the |
explain how considering tt
view influences the way ev
improved their understar



Today you will read a realistic fiction story. First you
will read to understand what the story is about.
Then you will reread with a partner to analyze the
narrator’s point of view.

Read

» Read aloud the title of the story. Ask if anyone
knows what academy means. Establish that an
academy is a school, often a private school.

« Have students predict what the story will be about
based on the title.

« Read to Understand Have students read the
story independently. Tell them to place a check
mark above any confusing words and phrases as
they read. Remind students to look inside, around,
and beyond each unknown word or phrase to help
them figure out its meaning. Use the Word
Learning Routine on pp. A50-A51.

» When students have finished reading, clarify the
meanings of words and phrases they still find
confusing. Then use the questions below to check
understanding. Encourage students to identify
details in the text that support their answers.

What does Lanie notice about the envelope
addressed to her? (The lettering and paper are of
high quality.)

How daes Lanie feel about Sudbury Academy?
(She has mixed feelings because it is a good school
but far away from her family and friends.)

Why is the letter important? (it will tell whether or
not Lanie has been accepted at Sudbury Academy.)

@ English Language Learners
@ Word Learning Strategy

» Read to Analyze Read aloud the Close Reader
Habit on p. 298 1o set the purpose for the second
read. Then have students reread the story with a

partner and discuss any questions they might have.

TEP [f students struggle to make inferences
about the narrator’s point of view, have them
think about the school described in the
opposite way. The non-example can help to

1

The Letter from Sudbury Ac

by William Paigo

The letter from Sudbury Academy was on the kitchen table, unope
when Lanie got home from school. It was addressed to “Miss Alana
Mercredi” That was startling, because nobody ever called her “Miss Al
anything—she was just Lanie.

Lanie studied the envelope. Metallic blue-and-gold lettering, paper
much brighter than the dingy, gray stuff used at her school—this was a

envelope from a place that knew its own worth, which is why Lanie’s £

had made her apply. Sudbury Academy was a good school, a school wi
many Nehiyaw, or Cree, like her, but not just Cree—students fromalic

clarify the narrator's word choices.

Carada would be there.

3 Lanie shivered. Sudbury wasn't like the old schools her grandparen

family and friends.

and wriggled away.

said. “Papa. How were your days?”

yet, Papa. Lets find out together”

@ English Language Learners
Build Meaning

Background Knowledge Guide
students to understand that the
setting for “The Letter from Sudbury
Academy” is Canada, and the main
character, Lanie, is descended from
the Cree people.

|« Write the phrase First Nation on the

. board. Explain that First Nation
people were the indigenous people
of the Americas. Indigenous people
are native to an area, which means
they were the first to live there. In
North America, the Cree people were
one of the largest groups of Native
Canadians, or Native Americans.

talked about, places built to keep First Nation children from their fami!
The world was different now. But, still, Sudbury was far away, hours fro

4 Lanie suddenly thought of the large, flat rock she’d found long agoe
mossy forest floor. She'd lifted it and, like a baby, expected to find treas
brilliant silver key, maybe. Instead, beetles and millipedes had flooded -

5 Wanting not to think about the letter fora while, Lanie walked to t}
room, where her mother and father were watching television. “Mama,”

6 Lanie's mother shrugged, not turning from the television, which is
she did when upset. Mama was worried the letter had good news.

7 But Lanie’s father rose, smiling, and hugged her grandly.
“Lanie-bug?” he said. “The letter came. You saw, eh? What did

it say?”

8 Lanie wished the letter had never come, No matter what it I;Er;
said, someone in her family would be hurt. But she locked in But
her father’s proud eyes, smiled, and said, “T haver't opened it Rere

& Word Learni
Use Context Cl:

» Reread the first ty
paragraph 2, and
word worth.

What does the
it is used in this

What words in
you figure out i

+ Remind students
clues are antonyr
bright paper fror
was contrasted w
paper used at Lai
emphasize the ic
knew its own wo

» Have students prz
in other sentence



@ Think Use what you learned from reading the story to answer the following
" questions.

EB wis question has two parts. Answer Part A, Then answer Part 8,

This story has a
PartA third-person narrator,
How does the narrator’s point of view influence how the events are or someone standing
described? outslde the story.

Laok for clues that

A Byinduding only Lanie’s actions, words, and thoughts, the
narrator can't reveal how her parents feel,

B By giving the detail about the rock with bugs under it, the
narrator shows Lanie doesn't want to face her parents,
By showing Lanie's thoughts about the letter, the nasrator
reveals that she is worried about each parent's feelings.

D Byfocusing on the letter from the school, the narrator shows
how much Lanie hopes she will be accepted there.

show the narrator's
thoughts and feelings.

Part B
Which detali from the passage supports the answer in Part A?

A . .froma place that knew its own worth. .. {paragraph 2)
B “But, still, Sudbury was far away, .. ." (paragraph 3}

€ ... places built to keep First Nation children from their families”
{paragraph 3)

" ..someone in her family wouid be hurt.” {paragraph B)

P Tall

£3 Reread paragraphs 2 and 3. What is the narrator’s paint of view about BT Look at the
Sudbury Academy? Use the chart on page 301 1o write your ideas and words and phrases
evidence, the narrator uses to
describe both the
letter and the
academy.

€% short Response What inference can you make ahout the narrator's
point of view toward Sudbury Academy? Use the details from your chart
to support your response. Use the space provided on page 301 to write
YOur answer.

@ Integrating Standards

Use the following questions to further

students’ understanding of the story, | 1. students have difficulty
I answering item 2,

@ Monitor Understanding

+ What is the meaning of apply as it
is used in paragraph 2? (Lanie’s
father made her apply to Sudbury ;
Academy. Lanie is going to find out - like. Say:
whether she was accepted. Apply f Lanie studied the envelope. It
means “to ask to go to the school.”) had metallic blue-and-gold
DOK2 RL.5.4 lettering. As she held it, she

then... help them understand
what a neutral tone would sound

-

Think

» Have students work with ;
item 1.
-

E TIP Remind students tt

i of view may not be the s
i view of an outside narra

Answer Analysis
When students have finishe
incorrect responses.

Part A
The correct choice is C
Lanies thoughts as well

« A isincorrect because
how Lanie's parents fe
the details about the |
influence of the narrat
D is incorrect because
going to the academy.

PartB

The correct choice isC

worried about hurting ¢

« A and B are incorrect |
information about the
thoughts about her p:
C is incorrect because
schools of her grandp.

DOK 3

€ Integrating Standard

Talk

« Have partners discuss the |
students should support tt

« Circulate to clarify misund

@ Monitor Understandd

frite

the events in the story? (Lanie
thought the rock hid treasure, but to
her surprise, bugs crawled out when
she lifted it. Similarly, the school
seems to be a “treasure” of
opportunity, but she worries the

school won't be all she expects.)
cilr e OF & 2

How does paragraph 4 connectto shivered.

Discuss with students which details
are missing from the “just the facts”
version. Guide them to understand
that the narrator provided the
additional details to let readers
know how prestigious the school
is, and why the decision is so

imnnrtant +tn |l ania

« See p. 301 for instructiona

« Ask students to recall the |

them explain how the nan
infliianred the reagrrintinn



- Remember to use the Response-Writing Routine
on pp. A54-A55,

Review Responses
After students complete the writing activity, help
them evaluate their responses.

Responses may vary but should show an
understanding that the speaker finds the
lightning to be incredibly powerful, See the
sample response on the student book page.
DOK3

A BB B E B

Writs Use the space below to write your answer to the question on|

LIGHTNING

Short Response What [s the speaker's point of view about the 5
lightning? How does it affect the way the speaker describes what i
the lightning does? Use details from the poem in your response. o

Sample response: The speaker’s point of view aboul the lightaing is thai
and pogsibly frightening. He says that the liabtning &s “destructive” and:
the distant free.” The speakuy _i;%x_&?‘fi:‘:_ﬁ'_i?}:_&!&_ﬂ“_i_% Hghtndng as ncting like "reds
fashing the trees, which seems like a scary way to describe what the light
that moment. Even though the lightning falls to destroy any trees, it "she

strikas nearby,” suugesiing the speaker feels the lightning is still danger

Check Your Writing
O Did you read the prompt carefully?

: [J Did you put the prompt in your‘own words?
Don't forget to [ Did you use the best evidence from the text to s
check your wridng. {7} Are your ideas clearly organized?

[3 Did you write In clear and complete sentences?

[J Did you check your spelling and punctuation?

:
If students are having a difficult time getting started, use t
strategies below. Work individually with struggling studen
or have students work with partners.

» Circle the verbs in the prompt that tell you what to do, su

as describe, explain, or compare.

+ Underline words and phrases in the prompt that show wi
information you need to provide in your response, such a
causes, reasons, or character traits.

» Talk about the details from the text that you will include i
your response.,

- » Explain aloud how you will respond to the prompt.
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The Letter from Sudbury Academy

£} Usethe chartbelowto organize your ideas and evidence.

e — it e 8 PR— R A 205 SR —

! Narrator's

Narrator - Pomt of View Point of View

Write Use the space below to write your answet to the question on page 299,

€5 ShortResponse What inference can you make about the narrator's paint of view toward
Sudbury Academy? Use the details from your chart to support your response.

Sarple vesponse: The narrator describes Sudbury Avademy posltively, The papey’s

envelope is Tbrighter than the dingy, gray stulf” used at Lanies school. Tals
comparison suggaests that Lanie's anrent school s not os good as Sudbury Acedemy.
The narvator also says that the envelope Is “from a place that knew s owm worth,”

trdicating that the academy s a woithwhile place to go. The navrator thinks the

acadenmy s a good ane.

Evidence of Narrator's

Teacher Notes

Students should use the
thoughts and evidence.

Write

« Ask a volunteer to read al«

» Invite students to tell wha
them to do. Make sure the
need to make an inferenc:
point of view.

» Remember to use the Res
on pp. AS4-AB5.

Review Responses
After students complete th:
them evaluate their respon:

;| Responses may vary bu
that the positive descrig
Academy suggest that t
favorable point of view
the sample response or
DOK 3



Today you are going to read a legend and use
what you have learned about a narrator’s point of
view to explain how it influences the descriptions
in the text.

« Ask volunteers to explain how a narrator's point
of view can influence the telling of events, and
how understanding this can help readers better
understand fiterature. Encourage students to
use the Academic Talk words and phrases in
their responses,

| J English Language Learners
Read

You are going to read the legend independently
and use what you have learned to think and write
about the text. As you read, remember to look
closely at the descriptions in the text to identify
the narrator’'s point of view.

+ Read aloud the title of the legend and then
encourage students to preview the text, paying
close attention to the illustrations.

« Call attention to the Words to Know in the upper
left of p. 302. Remind students to use the Glossary
of Words to Know in the back of the Student Book
if they struggle to determine meaning from
context, or to confirm their understanding of
the word.

+ If students need support in reading the legend,
you may wish to use the Monitor Understanding
suggestions.

- When students have finished, have them complete
the Think and Write sections.

@ Monitor Understanding

WORDS TO KNOW
As you read, look
inside, around, and
beyend these words
to figure cut what
they mean.

« importance

s generations
+isolated

i

The author of the following story, Gerard Tsonakwd, is g
storytelter who draws on the legends of his tribe, the Abe
are an Algonguian-speaking people of northeastern Not

Jrom
®

and the

by Tsonakwa, (¢

When I'was young, I did not realize the importance -
to e by my family and tribe. 'The legends of heroes, b
spirits of my Abenaki people were exciting and entertair
way the stories were told amid forest shadows made ther
now, I can close my eyes and see the fire-lit faces of thos:
their voices.

Now I understand more of what lives within the lege
people have been telling ard listening to the same legen
to our present. These stories that were born in the ancier
continued in {solated hunting camps are retold today at 1
around the United States and Canada,

Some of the legends explain how the world began, hu
short tail, and why the turtle’s neck is so long, Some are
Besides being entertaining, the legends have a message {

@ English Language Learners
‘ Build Meaning

Preview lllustrations Have students work in pairs to preview
the illustrations in the text. Direct them to label as many
elements in each picture as they are able.

+ When students have finished, invite them to share their
labels. Provide vocabulary as needed to support the
discussion, Then challenge students to summarize what is
happening in each picture.

+ Tell students that as they read, they should look for the
words in the text that match the words they used to [abel

each illustration,



4 Now I will tell you a story told to my father when he was young, then told
to me when 1 was a child at my father’s knee. I speak his words and voice so
that he lives while the story is told, It is a story of Coyote and of stars. Perhaps
you have heard coyotes crying pitifully in the night. I will tefl you why that is
and why the stars are scattered in a great mess all across the skyl

5 On the second morning of creation time, the Great Father set about the
great task of filting the nighttime sky with beauty, He took a bag and went
out on the muskeg [swamp!, and there he picked the little fiowers we call
Morning Stars. He filled the bag with the star flowers, and then he cut along
stick so that he could put the flowers on the end of the stick and place them in
the sky just so, in a fine pattern, like beadwork. Then he found the highest hill
in the land, so that from that high place he couid set the little flowers in the
sky; just so. But when he had climbed the mountain, it was still light, so the

Great Father decided to take a nap.

® Monitor Understanding

If... students struggle to read and understand the selection,

then... use these scaffolding suggestions:

| Question the Text Preview the text by
. asking the following questions:

+ Based on the title and illustrations, what
do you predict the story will be about?

« What questions do you have about
the text?

Vocabulary Support Define words that
may interfere with comprehension, such
as generations, longhouse, and pitifuly.

Read Aloud Read aloud the text with
students. You could also have students
chorally read the text in a small group.

Check Understanding Use the
questions below to check understanding.
Encourage students to cite details in the
text that support their answers.

» Who is Tsonakwa? (the storyteller, a native
American of the Abenaki people)

« Why did Coyote grab the bag? (He thought
it was filled with food )

+ What does the legend explain? (why the
stars are scattered randomly across the sky)



After students have read the legend, use these
questions to discuss the legend with them.

» How does the author’s culture or background
affect his perspective about the way the story
links the past to the present?

{The author has been hearing these stories since
childhood. He says they are a way to “[link] our past

to our present.” He tells readers that the stories teach
the modern Abenakis lessons that were important in

the past and are important today.)
DOKZ RL.5.6

« What is the theme of the legend about Coyote?

{The theme is “One should think about the
consequences of actions before making a choice.”

The legend illustrates that some mistakes are too big

to fix and can have lasting effects.)
DOK 3 RL.5.2

» What does the reader learn about the Abenaki

cuiture from the legend? Support your response

with specific details from the text.

{The reader learns that the Abenaki people value
storytelling as a way to preserve their past, The
author writes, “Generations of people have been
telling and listening to the same legends . . " The
Abenaki told stories to explain the world as they
observed it. They still telf stories “at storytelling
festivals around the United States and Canada.”)
DOK 3 RL.5.%

« Paragraphs 1-4 and 5-7 have different
purposes, How does the structure of the story

help you better understand what the author is

telling you?

(Paragraphs 1-4 give the author’s background. They

tell about Abenaki storytelling and legends, as well
as why these stories are important to the author,
Paragraphs 5-7 tell the story of one particular

legend, that of Coyote and the Stars. The first part of

the story gives meaning to the second part by
providing background.)
DOK3 RL.5.5

@ Theme Connection

3

S0 he laid the bag down ir: the shade of a tree. And while he was sl
Coyote came along, Coyote is like all dogs—he’s always thinking of foc
the Creator sleeping, and right nearby a great bag filled with something
said to himself, “I bet there’s food in that bag, I'm going to look inside 2
Coyote grabbed the bag and ran off, But as he ran, he tripped and fell, ¢
ripped open and the stars spilled out and fashed across the sky, everyy
Then the Great Creator woke up from his nap, and the first thing he sas
stars flashing alf across the sky. And he lovked down, and he saw Coyo
there with the bag in his teeth, ripped open. And the Great Father said
“Look what you've done!  wished to put those stats in the sky in a fine
beads, and look at the mess you've madel”

Poor Coyote. He looked up and tears filled his eyes as shame filled |
to see what he had done to the night sky. And Coyote began to howL T,
today the stars are scattered all across the sky every which-way, and thi
cayotes, when they see the night sky and the mess their great-grandfat]
fill up with shame and howl,

® Theme Connection

+ Remind students that the theme of this lesson is
Native Voices,

» Display a three-column chart. Label each column with the
passage titles: “Lightning Song,” “The Letter from Sudbury
Academy,” and “Coyote and the Stars.”

+ Have students recall the narrator or speaker’s point of view i
each passage. For “Lightning Song” and “Coyote and the
Stars,” discuss how the Native American narrator’s
background influenced the way the events were described,
Guide them to understand that Native Americans have a
great respect for nature,



@ Think Use what you learned from reading the legend to answer the
™ following questions.

€8 This question has two parts. First, answer Part A, Then answer Part B.

PartA
How does the narrator's point of view influence how events are
described in paragraph 67

A Byinduding the Great Father's reaction to Coyote's actians, the
narrator shows how cruel the Great Father s,

@ By focusing on why Coyote took the bag, the narrator shows
that Coyote Is greedy but not evil,

€ Byinduding a description of the Great Father's nap, it shows
how little the Great Father cares about his work.

D Byfocusing on how clumsy Coyote is, the narrator provides
information on how Coyote got that way,

PartB
Which seritence from paragraph 6 supports the answer in Part A?
A “And while he was sleeping, Coyote cama along.”
(ﬁ) "Coyote s fike all dogs-—he’s always thinking of food.”

€ “Butas he ran, he tripped and fell, and the bag ripped open
and the stars spilled out and flashed across the sky, every
which-way.”

D "lwished to put those stars in the sky in a fine pattern, like
beads, and look at the mess you've madel”

€3 what does the word pattern mean as it is used in paragraphs 5 and 6 of
the story?

A amodel or good example

B an obvious personaiity trait

C aflight path for an airplane
@ a decorative or artistic design

i

@ Monitor Understanding
If... students struggle to complete the items,
then... you may wish to use the following suggestions:

Read Aloud Activities

« As you read, have students note any unfamiliar words or
phrases. Clarify any misunderstandings.

» Discuss each item with students to make certain they
understand the expectation.

Reread the Text
» Have students complete a chart as they reread.

» Have partners summarize the text.

Think

« Use the Monitor Understa
to support students in cor

@ Monitor Understandi

Answer Analysis
When students have finishe
incorrect responses.

. PartA
The correct choice is B
Coyote as being greedy

» Aisincorrect, The Gre
Coyote but is not crue

+ Cisincorrect. Althoug
rests and leaves the b:
not mean that he is ur
he does.

« Disincorrect. The aut|
clumsy but does not e
clumsy.

PartB

The correct choice is B
“is like all dogs—he's ah
the author shows that C
not necessatily evil.

* A, C, and D are details
not related to Coyote”:
DOK3 RL.5.6

The correct choice isC
wanted to create “a fine
suggesting the stars wo
artistically in a design.

« A, B, and C are definit

the word is used in the
DOK2 RL.5.4, L.5.4a



PartA

The correct choice is D. The narrator states,
“Generations of people have been telling and
listening to the same legends, linking our past to
our present.” He wants to carry on that tradition.

+ Ais incorrect. Although some readers might
find being in a forest at night scary, there is no
evidence the author feels this way.

+ B is incorrect. The stories did not lead the
author to dislike his cultural traditions—in fact,
they led to just the opposite.

» Cis incorrect. The author only refers to
longhouses and hunting camps. He does not
say he learned how to build them.

PartB

The correct choice is C. It supports the idea
that the narrator respects how long his culture
has been around.

» A and B describe the setting in which the
stories were told.

« D presents no evidence of how the author feels
about his culture.
DOK3 RL.5.6

) The correct choice is D. Coyote would likely
explain why he felt shame for his actions if the
story were told from his point of view.

» Ais incorrect. There is no evidence in the
original story to support this version of the
retelling.

» Bisincorrect. The question asks about how a
retelling of the story would be different from
Coyote’s point of view, so it would still have to
be about Coyote’s responsibility in the events.

» Cisincorrect, In this story, Coyote is described

as “clumsy” but not terribly clever or sneaky.
DOK 3 RL.5.6

E This question has two parts. First, answer Part A, Then answer Part B,

PartA
How was the author's point of view influenced by events from his
childhood?

A Those events made him fearful of being In the forest at rdght.
B Those events caused him to dislike the traditions of his culture.

€ Those events taught him how to bulld fonghouses and hunting
camps.

@) Those events led him to respect how long his culture has been
around.

PartB
Which detail from the passage best supports the answer to Part A?

A "The dramatic way the stories were told amid forest shadows
made them unforgettable.” (paragraph 1)

B "Even now, | can close my eyes and see the fire-lit faces of thase
storytellers and hear their voices.” (paragraph 1}

@) "Generations of people have been telling and listening to the
" same legends, linking our past to our present.” (paragraph 2)

D “twill tell you why that is and why the stars are scattered in a
great mess all across the sky?” (paragraph 4)

£8 How might the story be different if it were told from Coyote's point
of view?

A It would explain that Coyote and the Great Father are enemies.
B Itwould give a different reason why the stars look as they do.
C It would show that Coyote is a clever and sneaky trickster.

@ it would tell why Coyote feels shame for scattering the stars,

2 Monitor Understanding

i... students don't understand the writing task,

then... read aloud the writing prompt. Use the following
questions to help students get started.

+ What is the prompt asking you to write about?

* Do you need to reread the text to find more
information?

« How will you identify the information you need
to include?

» Have partners talk about how they will organize their
responses.

L Provide a graphic organizer to assist students, if needed.



: £ short Response The narrator feels sympathy toward Coyote, Support
this conclusion with details from the text,

sammple Respunse: The narrator feels sympatty Soward Coyote.,

daseribes Coyote’s tear-filled sharne about what he did to the night

shy, the narrator wants the reader to feel sympathy toward Covole,

ey
W8 Learning Target

in this lesson, you explored how the point of view of narrators
or speakers can influence how they describe events, Explain
how knowing this will help you better understand any stories or

poems you read.

Responyes may vary, but students should identify that desceibing how

© mnarrater’s or speaker’s polnt of view affects their description of svents

. gives them a deeper undersisnding of what the story or peam is aboat.

2-Point Writing Rubric

1 My ideas are clear -

R .'-'Myahs_wmdo_es -My ahsweris__ ' ]

. Ilexactly what the _ supported with - | and in a logical =" -
-1 prompt asked me plenty of details order, i
1. | Someofmy | Myansweris . | Someofmyideas

~ "] answer does not | missing some - | areunclearand -
| relatetathe | important details . outoforder, /"

| prompt, | fomthetext,

| My answerdoes ‘Myanswerdoes | ~My ideasare - -

| not make sense. - | not have any details | unclear and notin
o | fomthetest | anyorder

rite

» Tell students that using wh
and compose a short respc

@ Monitor Understand]

Review Responses
After students have compl
writing activity, help them

Display or pass out cop
2-Point Writing Rubrii
students use the rubric
their writing and revise

When students have fir
evaluate their response
should show how the n
influences the descript
sample response on the
DOK 3 RL.5.6, W.5.9a

Learning Target
+ Have each student respor
Learning Target prompt.

« When students have finis
their responses. This may
in small groups, or as a wi



