
Section 4:  Literacy 
This portion of the PSRC Academic Intervention Plan is intended to be a resource for ELA educators, Subject-Specific educators, 
administrators, and other interested parties. It contains links to standards, instructional tools, professional development, and other 
resources related to implementing the North Carolina Standard Course of Study for English Language Arts. ELA Education leaders are 
encouraged to browse, reference, download, share, discuss, and adapt resources.  Each focus within this section will include an 
explanation of the focus and links to literacy strategies to help teachers address the needs of students.  Resources are provided through 
links. 

All information included in this document has been curated with the following premises in mind:  

● Reading and writing are the means by which we learn all subjects 
● When students have content-area literacy support, they are exposed to a wide range of texts and they are more likely to be 

successful at understanding them 
● With the right supports, all students can master rigorous content 

Required Teaching Strategies 

● Preview of Text Structures and Features 
● Non-Linguistic Representation 
● Independent Sustained Reading  
● Quick Writing 
● Summary Writing 
● Grade Level Writing 
● Read-Alouds 
● KWL Charts 
● Graphic Organizers 
● Vocabulary Instruction 
● Writing to Learn 
● Structured Note Taking 
● Reciprocal Teaching  
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The Foundations of Reading, Writing, and Content-Area Literacy Strategies  
Reading 

According to the North Carolina Department of Public Instruction (NCDPI), ELA Reading Standard 10 requires that by the end of each 
grade, students read text, within their grade level complexity band, proficiently and independently for sustained periods of time. 
Independent Sustained Reading (ISR) provides students with the opportunities needed to meet these expectations and become skilled 
readers. ISR focuses on growing students as readers, increasing their reading abilities through a combination of purposeful instructional 
strategies, and holding students accountable for their reading (Sandan, 2014). The purpose of this portion of the literacy plan is to help 
teachers successfully integrate ISR practices into their regular, daily ELA instruction. 

 
Best Practice Description/Strategies Effect on Student Learning & Achievement 

Preview of Text 
Structures and 
Features 
 
 

● Teachers and students preview captions, titles, subtitles, headings, 
glossary, table of contents, text bowes, graphs, etc. to prepare for 
readings 

● Students recognize the underlying structure of 
content-area texts 

● Students anticipate what’s to come 
● Students monitor their comprehension as they read 

Non-Linguistic 
Representation  

Nonlinguistic representations are information that is encoded in nonlinguistic or 
imagery form, mental images associated with one’s experiences.  
 
Learners acquire and store knowledge in two primary ways: linguistic (by 
reading or hearing lectures), and nonlinguistic (through visual imagery, 
kinesthetic or whole body modes).  The more students use both systems, the 
better they are able to think  about and recall that they have learned.  
 
Examples:  

● Graphic Organizers 
● Making physical models 
● Generating mental pictures that connect to prior knowledge 
● Drawing pictures or pictographs 
● Engaging in kinesthetic activities (movement/dance) 
● Mnemonic strategies 

● Students can explain their models and put their 
thinking into words, leading to new questions, 
discussions, and deeper thinking 

● Students use visual representations to help 
recognize how related topics connect 

● Students can improve their reading, writing, and 
thinking skills by using thinking maps or graphic 
organizers to help them organize key concepts in a 
visual way 

● Students can organize their ideas using familiar 
visual patterns or connections, to that they can later 
recall and apply what they have learned 

● Students can demonstrate higher order thinking 
skills through alternative modes (See the Student 
Choice section) 

● The brain can more easily recall information when it 
is stored in different parts of the brain, 
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understanding that nonlinguistic content is stored in 
a different part of the brain than linguistic content 

Independent 
Sustained Reading, 
K-5  

Teachers begin with selecting rich texts and/or text sets that are appropriate for 
teaching the reading skill and standard and fall within the Lexile band for the 
grade level they teach.  Teachers should also consider the qualitative measures 
of the text and reader and task considerations.  
 
The Lexile bands for grades K-5 are below.  

■ Grades K-1: N/A  
■ Grades 2-3: 450L-790L  
■ Grades 4-5: 770L-980L  

 
Teachers are encouraged to allow for student choice during ISR by providing 
students an opportunity to self-select a text from a text set. Teachers may design 
text sets with a range of complexities appropriate for the grade levels they teach 
and a balance of literary and informational text which conceptually-relate to the 
anchor texts read in class.  

■ Destiny Learning  
■ See NCDPI ELA’s Text Selection Guide for more 

information about text complexity and selecting rich 
and worthy texts 

■ Free Texts 
■ Lexile.com  

● Causes student to practice the skill of reading  
● Causes students to build confidence and positive 

attitudes toward reading  
● Modeling and sharing by the teacher allows students 

to see that everyone has difficulty reading at times 
● Reading with a clear, meaningful purpose helps 

students gain more from texts; when a purpose is 
provided, students can monitor their comprehension, 
figure out what information is most important, and 
be confident about their reading progress 

● Students begin to understand that they are reading 
for a reason  

● After the teacher models using a reading strategy, 
students need to know they are expected to use that 
strategy while reading independently.  To model 
reading with a purpose and/or strategy, teachers can: 

○ Pre-read  
○ Annotate a text  
○ Use a set of text-dependent questions 

while reading  
○ Use context clues to determine the 

meaning of unfamiliar vocabulary  
○ Re-phrase difficult sentences or larger 

portions of text  
○ Re-read parts of the text, or look forward 

into the text for information  
○ Use a graphic organizer to collect 

thoughts  
○ Apply a reading strategy 

Independent 
Sustained Reading, 
6-8 

ISR in regular, daily classroom instruction provides students with a natural 
opportunity to read assigned text(s) on their own. Teachers integrate ISR into 
their daily instruction by designing lessons focused on Reading Standard 10 and 
centered around complex texts.  
 

Lexile Band for Grades 6-8: 955L to 1155L 
 

● Improving students’ reading is most effective when 
teachers provide direct teacher instruction and 
supports for their students (Bosworth, 2017). 

● Providing students with silent reading opportunities 
without direct teacher instruction does not 
sufficiently improve students’ reading skills; with 
independent reading, “supporting readers is the 
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Teachers design lessons that provide students with direct instruction on how to 
read assigned class texts with a specific purpose and master the focus standard. 
The teacher uses a section of the text, or a similar text, to illustrate how to read 
the assigned text for students. Then, students are provided with the opportunity 
to read the assigned text independently while the teacher monitors their reading 
progress and provides further support and/or instruction, if needed. 
 
In addition to incorporating similar reading strategies from the earlier grades, 
teachers need to model meaning. 
 
How to model creating meaning from texts:  
 
While thinking aloud, teachers can uncover the processes they use to connect 
prior knowledge and experiences to the text and/or topic under study while they:  

● make predictions, inferences, and draw conclusions  
● examine the structure of the text  
● annotate for key details and main ideas  
● write summaries or responses  
● question the text and/or author  
● use textual relevance to determine what is important in a text  
● visualize the text 

 
 

differentiator” in significantly impacting readers’ 
growth (Bosworth, 2017, par.7). 

● Revisit the points mentioned under Effect on 
Student Learning and Achievement with 
Independent Sustained Reading, K-5 

Independent 
Sustained Reading, 
9-12 

ISR in regular, daily classroom instruction provides students with a natural 
opportunity to read assigned text(s) on their own. Teachers integrate ISR into 
their daily instruction by designing lessons focused on Reading Standard 10 and 
centered around complex texts.  
 

Lexile Band for Grades 9-12 
Grades 9-10: 1080L-1305L 

Grades 11-12: 1215L-1355L  
 
In addition to incorporating similar reading strategies and modeling meaning 
from the earlier grades, teachers need to model how to talk about texts. 
 
How to model talking about texts: 
  
Teachers should model how to talk about texts by:  

● The teacher’s goal for monitoring should be to 
observe students’ progress and engagement, 
determine their needs, and explicitly teach them 
what they need to close gaps and make progress 
towards their reading goals 

● Teachers hold students accountable for their reading 
by providing students with a variety of opportunities 
to share their gained knowledge and reading skills 
with the teacher and/or their peers 

● Students share their learning through various 
discussion protocols, creative expressions, and/or 
evaluation processes 
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● posing open-ended questions  
● asking follow-up questions that encourage elaboration and participation 

from others  
● using sentence starters and frames  
● modeling good listening skills  
● demonstrating how to provide textual evidence for support  
● showing how to clarify ideas and information  
● making connections between texts 
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Writing 

Writing is about thinking and effective writing comes from clear thinking.  Clear thinkers are those who have internalized what they see, 
read, hear, and experience.  They mix these inputs with their own prior knowledge and experiences and communicate their own idea to 
others.  To develop students’ thinking and writing skills in ways that enhance achievement in all classes, all teachers need to address the 
skill of writing within their discipline. 

 
Best Practice Description/Strategies Effect on Student Learning & Achievement 

Quick Writes 
 
 

This is an evaluation-free strategy that allows students to think critically, explore 
and experiment with ideas, and to internalize content in a different way. 
Students can express personal idea, questions, and thoughts about what they are 
learning.  This type of writing encourages students to write down their ideas 
without worrying about spelling, punctuation, or grammar.  
 
The strategy asks learners to respond in 2-10 minutes to an open -ended question 
or prompt posed by the teacher before, during, or after reading.  If the question is 
during or after the reading, it could require some text-dependent analysis. 
 
Examples:  

● Response Journals 
● Exit Tickets 
● Reading Logs  
● Learning Journals  
● Think-Ink-Pair-Share  

● Quick writes provide an additional exposure and 
opportunity to recall content or reflect on new 
learning which enhances retention 

● Students think critically, explore and experiment 
with ideas, and internalize the content in a different 
way that is more personalized 

● Students can demonstrate understanding of a 
concept and vocabulary through their writing 

Summary Writing Summary writing activities have students synthesize the material using their own 
words.  Students must determine what is important and organize key concepts. 
Teachers should model, provide criteria, balance assigning writing with 
providing choices for writing, provide samples and feedback.  
 
Examples  

● Developmental Reading and English Summary Outline (Robeson 
Community College) 

● RAFT writing strategy (assigning a Role, Audience, Format, and Topic) 
● Summary Frames 
● Summary Sections of combination or Cornell notes 
● Group summary 

● Students who have more opportunities to write have 
demonstrated the highest reading performance 

● Students analyze the material in depth and create 
meaning 

● Students identify and organize key ideas and make 
connections 

● Students who write about what they have learned 
increase content area comprehension 

● Writing refines thought  
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Elementary Writing Ranging from the initial exploration of opinion/argumentative, 
informative/explanatory, and narrative writing, each grade level scaffolds 
writing instruction.  Each link includes explanations and ideas for instruction.  
 
Examples/Resources 

● Writing Guide for Kindergarten 
● Writing Guide for First Grade 
● Writing Guide for Second Grade 
● Writing Guide for Third Grade 
● Writing Guide for Fourth Grade 
● Writing Guide for Fifth Grade  

● Students will grasp the concept of learning to write 
while integrating writing to learn situations 

● Students who participate in writing-to-learn 
activities daily in all classes sharpen their core 
writing skills 

Middle School 
Writing 

Incorporating instruction to the types of writing introduced in elementary school, 
middle school writing gives an in-depth version of each.  Each link includes 
explanations and ideas for instruction.  
 
Examples/Resources 

● Writing Guide for Sixth Grade 
● Writing Guide for Seventh Grade 
● Writing Guide for Eighth Grade 

● Students will further develop a command on 
learning to write in more sophisticated ways 

● Students will develop strategic methods of writing 
while writing to learn 

● Students will compose formative and summative 
short papers and summaries  

High School Writing In order to prepare high school students for college and career writing, high 
school writing builds upon prior writing instruction by drilling deeper into each 
type of writing and its usefulness in the real world.  Each link includes 
explanations and ideas for instruction. 
 
Examples/Resources 

● Writing Guide for Ninth and Tenth Grades 
● Writing Guide for Eleventh and Twelfth Grades 

● Students should be able to incorporate skills from 
earlier years’ instruction to prepare for real-world 
writing situations 

● Students will be able to articulate their views in a 
number of ways through different modes of 
writing 

● Students will complete at least one paper 
involving research in each course 
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Content Area Literacy Strategies 

There is an understanding that due to the differences in contents, different literacy strategies may need to be incorporated into non-English 
Language Arts courses to increase the likelihood of literacy skills being developed.  The following are a few best practices to infuse literacy 
instruction into courses other than English Language Arts. 

 
Best Practice Description/Strategies Effect on Student Learning & Achievement 

Read- 
Alouds 
 
 

A read-aloud—or shared reading—is one of the most effective ways for 
students to hear fluent reading (Allen, 2000). This plan advises that teachers read 
to their students every day in every class for at least five minutes. Some teachers 
read the text aloud while students listen; other teachers read the text aloud while 
students read along. Most often, the selections are not from the textbook; 
instead, teachers select other materials that build students' background 
knowledge, provide them with interesting vocabulary words, and ensure they are 
hearing fluent reading. 
 
Examples/Resources:  

● Newsela Pro 

● Teachers will see the value of this literacy skill as 
a complement to the content that must be taught 

● Student achievement in every discipline improves 
when teachers adequately engage students with 
the written language of their field 

KWL Charts K-W-L charts (Ogle, 1986) are a great way to hook students into learning. These 
language charts start with the question, “What do you know about the topic?” 
Following this discussion, students are asked, “What do you still 
want to know about the topic?” Once the unit of study has been completed, the 
language charts are used again and students answer the third question, “What did 
you learn about the topic?”  
 
  
 
Examples/Resources:  

● www.ascd.org  
● KWL Template 
● Another KWL Template 

● Students who have more opportunities to write 
before, during and after the reading process have 
demonstrated the highest reading performance 

● Using KWL Charts help students organize their 
inquiries 

Graphic Organizers Graphic organizers provide students with visual information that complements 
the class discussion or text. Organizers come in many forms (see Wood, Lapp, & 
Flood, 1992).  

● Graphic organizers help students arrange their 
thinking on paper 

● Graphic organizers speak to the learning needs of 
students who relate to spatial learning styles 
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● Students store the information in a different way 
without using words 

Vocabulary 
(Subject-specific 
Jargon) Instruction  

Student achievement data consistently reports that vocabulary is a major barrier 
between student knowledge and student achievement. Teachers tend to focus on 
different words and used different approaches for teaching vocabulary. Many 
considered vocabulary knowledge to be the domain of English or elementary 
school teachers. Instead, we will focus on transportable vocabulary 
skills—that is, skills that students could use across content areas. Our focus with 
subject-specific jargon/vocabulary study will be word families, prefixes, 
suffixes, word roots, vocabulary journals, and word sorts (Blachowicz & Fisher, 
2002). 
 
Examples/Resources:  

● Explicit Vocabulary Instruction 
● Building Vocabulary: Word Families 
● Building Vocabulary 
● Prefixes, Roots, Suffixes Instruction 
● Vocabulary Journals 
● Word Sorts 
● 10 Do’s and Don’t’s of Vocabulary Instruction 

 

● Students understand roots of vocabulary 
● The same skills/methods for vocabulary instruction 

used in one classroom can be used in another 
regardless of the subject 

Writing to Learn Reading, writing, and content learning are related (Fearn and Farnan, 2001). 
Teachers use writing-to-learn strategies at the beginning, middle, or end of class 
to help students inquire, clarify, or reflect on the content. The student thinks for 
a minute or so, then writes for about five minutes. Some teachers begin class 
with this strategy to help students focus on the topic. Other teachers conclude 
their classes by asking for a summary of what students had learned in class, for a 
description of one highlight of the class, or a prediction of what the class would 
study the next day. Regardless of how teachers implement this strategy, writing 
helps students think about the content, reflect on their knowledge of the content, 
and share their thoughts with the teacher. 
 
 
Examples/Resources 

● Response Journals 
● Learning Logs 
● Writer’s Notebooks 
● Exit Slips 

● Writing to Learn helps students become clearer 
thinkers and better readers who get more out of their 
assignments 

● Students learn how to express themselves through 
their thoughts in writing 

● Students become more adept at making connections 
and transferring knowledge to new situations 

● Teachers will engage students in a variety of writing 
to learn experiences to improve writing skills, to 
help students learn subject matter content and to 
share that learning with various audiences for 
various purposes 
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● Admit Slips 
● Inquiry Logs  
● Mathematics Logs 
● Double-Entry Journals 
● Study Guides 
● Lab Reports 

 
Structured Note 
Taking 

Structured Note Taking develops a repertoire of study habits that helped them to 
do well, like Cornell Notes. The students draw a vertical line about two inches 
from the left side of the paper, log main ideas and key words to the left and 
details to the right of the line, and write a brief summary of the lesson at the 
bottom of the page. Teachers quickly notice the implementation of this strategy 
because they realize that they no longer had to devote instructional time to 
teaching a study technique. Other teachers have remark that note taking is not 
simply a way to record facts; it also leads to deeper student engagement and 
reflection. 
 
Examples/Resources:  
 

● Cornell Note Taking 
● Structured Note Taking Video 

 

● Students identify and understand the most 
important aspects of what they are learning 

● Students retain approximately 5% of a lecture or 
direct instruction if they listen without taking 
notes (Cohen, 2010) 

● Retention of content increases when student’s 
notes are reviewed in follow-up activities 

● When the teacher structures note-making in a 
standard format, it increases students’ ability to 
repeat that skill and work independently later 

● School-wide note-taking that is standardized 
allows students to transition easily from class to 
class using the same note-taking methods 

Reciprocal Teaching Teachers who use this strategy report that it is the most effective way to engage 
readers with texts. Students also report that they read and understand more when 
they use reciprocal teaching than when they read the text independently. 
Reciprocal teaching (Carter, 1997; Palincsar, 1984) allows students to become 
the instructors of the content that they are studying. Working in groups of four, 
the students read a text passage together, following a protocol for predicting, 
questioning, clarifying, and summarizing—skills that teachers have modeled 
over a series of lessons until students are comfortable assuming these assigned 
roles. These student-directed discussion groups can then monitor their 
comprehension and reinforce their understanding.  

● Students who use reciprocal teaching demonstrate 
greater ability to independently answer 
comprehension questions and to summarize the 
main idea of a selection 

● Students who struggle with comprehension 
benefit greatly from the use of this strategy 

● Students who lead the reciprocal teaching strategy 
gain an in-depth understanding of the content 

● Students not only improve their comprehension 
skills immediately, but they also maintain 
improved comprehension skills  

● Students take ownership of their roles in 
reciprocal teaching when they feel comfortable 
expressing their ideas and opinions in opinions in 
open dialogue 
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● Students who have been struggling with reading 
and are taught how to think about text in this way 
are able to feel comfortable taking part in 
discussions and engaging with both fiction and 
non-fiction grade level texts 

● Students begin to understand how to make sense 
of what they are reading, whether it is in the 
context of pleasure reading, classroom reading, 
social studies text, science text, or even in math 
word problems 

 

Notes of items to include in each section: 

 

Reading Strategies 

In depth from each section but repeats, links go back to the VIK, Destiny Learning, Making connections (Learning Styles) 

Writing Strategies 

Clear thinkers, all teachers need to address writing to develop clear thinkers, covers the different types of writing  

Content-Area Literacy Strategies 

Infuse strategies in other subjects out of English class, writing, thinking maps, tree maps, double bubble, manipulatives, Reading Rockets 
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