
 

 
 

Local Accountability System 
District Planning Form 

2019–20 
Contact Information 
ESC Region  14 

District Name and Number Snyder ISD, 208902 

 

District Plan Summary 
Please summarize each school type plan by listing each included component, assigned domain, and 

component weight. You may insert additional rows by clicking the + sign in the bottom right corner. 

For each component, please enter the required information below. All components should be entered 
on this form with the applicable school type or group indicated for each component. Component will be 
entered separately for each school type/group in order to indicate the weight assigned for each school 
type/group plan. 

For school type, please choose the most similar option for your district’s campus configuration from the 
options listed below. You may add specific information in the plan rationale section. 

● Elementary-Primary is for K-2 or similar campuses.  
● Elementary-Intermediate is for Grade 3–5 or similar campuses. 
● Elementary is for K–5 or similar campuses. 
● Middle School is for Grade 6–8 or similar campuses. 
● High School is for Grade 9–12 or similar campuses. 
● Other is for magnet schools, early college high schools, or other types of school groups. 

Components may be weighted from 5% to 60% of the total local accountability plan for each school 
type. Each school type plan may have a minimum of two to a maximum of ten components for a total 
of 100%. Components are assigned to one of five domains and the sum of the component weights 
within a domain represents the overall domain weight. 
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School Type/Group  
(List each corresponding 
school type on a separate 
line when components are 

included across multiple 
plans.)  

Component Name  
(Enter the component name in 

the space below.) 

Domain (Select the assigned 
domain: Academics; Culture 

and Climate; Extra and 
Co-Curricular; Future-Ready 

Learning; Locally 
Determined) 

Component 
Weight 

(Select the 
component 
weight from 
5% to 60%) 

Elementary-Primary  
 

Dual Language Program Quality  Academics 10% 

Elementary-Primary  
 

PBIS Tier 1 Behavior Culture and Climate 20% 

Elementary-Primary  
 

T-TESS Teacher Observations Culture and Climate 10% 

Elementary-Primary  
 

Culture & Climate Survey-Staff Culture and Climate 5% 

Elementary-Primary  
 

Culture & Climate Survey-Parent Culture and Climate 5% 

Elementary-Primary  
 

Culture & Climate Survey-Student Culture and Climate 5% 

Elementary-Primary  
 

Students in STEM-Based Learning 
Experiences 

Future Ready Learning 10% 

Elementary-Primary  
 

ECD Students Reading on Grade 
Level  

Academics 20% 

Elementary-Primary  
 

3rd Grade Work-Based Learning 
Experience 

Future Ready Learning 15% 

School Type/Group  
(List each corresponding 
school type on a separate 
line when components are 

included across multiple 
plans.)  

Component Name  
(Enter the component name in 

the space below.) 

Domain (Select the assigned 
domain: Academics; Culture 

and Climate; Extra and 
Co-Curricular; Future-Ready 

Learning; Locally 
Determined) 

Component 
Weight 

(Select the 
component 
weight from 
5% to 60%) 

Elementary-Intermediate  
 

Reading RtI Growth Performance Academics 15% 

Elementary-Intermediate  
 

Math RtI Growth Performance Academics 15% 

Elementary-Intermediate  
 

Dual Language Program Quality Academics 10% 

Elementary-Intermediate  
 

PBIS Tier 1 Behavior Culture and Climate 20% 

Elementary-Intermediate  
 

Culture & Climate Survey-Staff Culture and Climate 5% 

Elementary-Intermediate  
 

Culture & Climate Survey-Parent Culture and Climate 5% 

Elementary-Intermediate  
 

Culture & Climate Survey-Student Culture and Climate 5% 
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Elementary-Intermediate  
 

Extracurricular 
Participation-Student STAAR 
Growth 

Extra and Co-Curricular 10% 

Elementary-Intermediate  
 

5th Grade Work-Based Learning 
Experience 

Future Ready Learning 15% 

School Type/Group  
(List each corresponding 
school type on a separate 
line when components are 

included across multiple 
plans.)  

Component Name  
(Enter the component name in 

the space below.) 

Domain (Select the assigned 
domain: Academics; Culture 

and Climate; Extra and 
Co-Curricular; Future-Ready 

Learning; Locally 
Determined) 

Component 
Weight 

(Select the 
component 
weight from 
5% to 60%) 

High School  
 

Coherent Sequence Completion by 
Graduates 

Academics 25% 

High School  
 

TSI/SAT/ACT Testing Rates for ECD 
Students 

Academics 5% 

High School  
 

Students Graduating with 
Endorsement 

Academics 5% 

High School  
 

Percent of ECD Students 
Graduating with Distinguished 
Diploma 

Academics 5% 

High School  
 

Culture & Climate Survey-Overall  Culture and Climate 10% 

High School  
 

PBIS Tier 1 Behavior Culture and Climate 10% 

High School  
 

ECD Students Competing at 
District Level or Higher in Extra or 
Co-Curricular Activities 

Extra and Co-Curricular 10% 

High School  
 

Local Industry Certifications 
Earned in Graduating Class 

Future Ready Learning 15% 

High School  
 

Work-Based Learning Experience 
for P-TECH/STEM Student 

Future Ready Learning 15% 

 

Overall Plan Weight 
Each local accountability system plan may be weighted up to 50% for purposes of combining state 

ratings and local ratings for eligible campuses. You may insert additional rows by clicking the + sign in 

the bottom right corner. 

Please indicate the weight applied to each local accountability plan.  

The high school has focused on development of the state CCMR indicators which hold more authentic 
value for students following graduation and include state-recognized IBCs, dual credit, and 
college-readiness courses intent on preparing students for college without the need of remedial 
coursework following high school graduation.  The campus leadership team and the district want to 
continue the emphasis on state CCMR indicators.  By reducing the weight of the LAS, the importance of 
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the state CCMR work continues to be a focus.  The LAS indicators for the High School support the efforts 
for the state accountability while honoring aspects of the Lonestar Governance CCMR board goal by still 
holding a significant percent in the overall accountability. 

School Type/Group Local Accountability System Plan Weight 
Elementary-Primary 50% 
Elementary-Intermediate 50% 
High School 30% 
 

District Plan Rationale 
The local accountability system plan rationale provides an overview of the district vision of student 
success and how the vision is reflected in the local accountability system plan.  

In the space below, please provide an overview of the development of the district local accountability 
system plan including the process of component selection, goal-setting, and communication with 
stakeholders. Please include information about campus grade-level configurations as it relates to the 
district local accountability system plan design. 

Snyder ISD participated in the pilot year with the development of the local accountability system 

during the 17-18 school year.   To develop the original plan, campus leadership team members 

along with the site-based decision-making teams, identified areas of importance to the local 

community as potential indicators for a local accountability model.  The campus teams operated in 

the framework established by the Snyder Board of Trustees Lone Star Governance model which 

includes three district goals focused on student achievement in reading, student growth in reading 

and math, and college, career, or military readiness for all students graduating from Snyder ISD. 

The initial LAS plan was presented to the District Education Improvement Committee and the 

Snyder ISD Board of Trustees prior to submission in the Spring of 2018.  During the 18-19 school 

year, the campuses have worked with the campus leadership team members and SBDM 

committees to review the outcomes of the 17-18 submission.  A few adjustments have been made 

to the original plan to reflect an intentional focus on the outcomes of low socio-economic students 

in several indicators as well as a focus on student outcomes related to the indicator.  The current 

plan has been reviewed with the Snyder Board of Trustees.  The campus leadership teams have 

worked with the staff members of each campus to review the plans and consider changes that 

better reflect the local community and stakeholders’ interest.  Currently the Board of Trustees has 

been working with a committee of parents, students, community leaders, and faculty to develop a 

long-term vision, a profile of a student for each campus, and core values.  The outcomes of this 

series of work sessions that have been held during the Spring semester are reflected in the local 

accountability plan. 

Page 4 of 52 
 



 

 

District Plan Component Descriptions 
For each component, please enter the required information below. All components should be entered 
on this form with the applicable school type or group indicated for each component.  

Components may be weighted from 5% to 60% of the total local accountability plan for each school 
type. Each school type plan may have a minimum of two to a maximum of ten components for a total of 
100%. Components are assigned to one of five domains and the sum of component weights within a 
domain represents the overall domain weight.  

You may insert additional components by copying and pasting the sections below. Please include 
multiple school type information (Section II) sections for each component that is included across more 
than one school type. 

Section I 
Component Name: Please enter the name of the component. 

 Dual Language Program Quality 
 

Rationale: Describe the rationale for selecting this component, including information used to identify 
the component for plan inclusion, target population(s), district goal(s), and ways in which the district 
and campuses are working toward achieving the goal(s).  

 The impact of a dual language program can be measured through a program review 

annually conducted by Dr. Richard Gomez.  Dr. Gomez conducts classroom and campus 

observations along with teacher interviews.  A summary rating is provided to the schools to identify 

areas of growth and improvement to continue the development of the program.  Native Spanish 

speaking students in the dual language program enter in Pre-kindergarten with native English 

speakers entering the program in Kindergarten.  The district operates a two-way dual language 

immersion program currently through 3rd grade with an additional grade level added each year 

with the cohort moving to the next grade level.  A one-way program operates through 5th grade 

serving EL students.  By supporting students through the rigorous Gomez model, outcomes are 

impacted in a positive light with our EL students at the elementary level outperforming the other 

student populations in reading, math, and writing.  The purpose of this component is to insure 

campus staff members are focused on maintaining the efficacy of the program and following the 

model as expected in a highly functioning Gomez classroom.  

Measure(s): Please indicate the measure(s) used to collect data for this component. Include information 
about the publisher, reliability, validity, and history of use in the district, as applicable. 

 The impact of a dual language program can be measured through a program review 

annually conducted by Dr. Richard Gomez.  Dr. Gomez conducts classroom and campus 

observations along with teacher interviews.  A summary rating is provided to the schools to identify 

areas of growth and improvement to continue the development of the program. Dr. Gomez has 
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developed a rubric used to evaluate programs via intensive walk-throughs conducted by Dr. Gomez 

annually for a program review. 

Data Collection Protocol: Describe the data collection protocol. Information may include data collection 
timeline, monitoring processes for data collection, data storage plan, and staff training. 

 Dr. Richard Gomez, developer of the Gomez Dual Language Model, evaluates the campus 

via a walk-through of all dual language classroom annually.  Dr. Gomez complete a standards-based 

rubric for the evaluation on each teacher and provides a summative evaluation on the overall 

campus program.  Dr. Gomez performs the annual walk-through during the spring semester and 

provides the evaluation on paper with a qualitative discussion with district and campus 

administration. 

 

Section II 

School Type: Please select the applicable school type as it relates to the baseline data and campus rating 
scale included below. You may copy and paste this section to add more than one school type to this 
component. 

 Elementary-Primary 

Baseline Data: Please describe current outcome levels on the proposed measure as indicated by 
baseline data. Include the year(s) represented by the data. 

 3.08/71 (17-18), 3.08/70 (18-19)  

Campus Rating Scale (C, or mid-range level, set to baseline average): Please show the proposed 
campus grading scale using baseline data in the table below. Include the distribution of campuses when 
this grading scale is applied to baseline data. Enter text as needed (optional).  

Click or tap here to enter text. 

Campus Letter Grade for 
Component 

Minimum Maximum # of campuses at each 
letter grade (indicated 

by baseline data) 
A 4.5 5.0  
B 3.5 4.49  
C  2.5 3.49 1 
D 1.5 2.49  
F 0 1.49  

 

School Type: Please select the applicable school type as it relates to the baseline data and campus rating 
scale included below. You may copy and paste this section to add more than one school type to this 
component. 

 Elementary-Intermediate 
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Baseline Data: Please describe current outcome levels on the proposed measure as indicated by 
baseline data. Include the year(s) represented by the data. 

 3.80/70 (17-18), 3.1/71 (18-19)  

Campus Rating Scale (C, or mid-range level, set to baseline average): Please show the proposed 
campus grading scale using baseline data in the table below. Include the distribution of campuses when 
this grading scale is applied to baseline data. Enter text as needed (optional).  

Click or tap here to enter text. 

Campus Letter Grade for 
Component 

Minimum Maximum # of campuses at each 
letter grade (indicated 

by baseline data) 
A 4.5 5.0  
B 3.5 4.49  
C  2.5 3.49 1 
D 1.5 2.49  
F 0 1.49  
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Section I 
Component Name: Please enter the name of the component. 

 PBIS Tier 1 Behavior 
 

Rationale: Describe the rationale for selecting this component, including information used to identify 
the component for plan inclusion, target population(s), district goal(s), and ways in which the district 
and campuses are working toward achieving the goal(s).  

 Snyder ISD has invested significant time and funding into the development of a 

comprehensive PBIS program for all campuses.  The premise is that a student is not going to 

learn effectively until relationships, expectations, and supportive procedures are clearly 

established and followed on the campus.  The SISD Board of Trustees has established the PBIS 

expectation for all campuses as a non-negotiable constraint under the Lonestar Governance 

model.   The campuses follow a restorative discipline model designed to impact campus culture, 

improve student and teacher relationships, and prepare all students for success.  Although the 

entire student population is the target for the PBIS program, the desired impact is to maintain a 

goal of at least 90% of the students in a tier 1 standard for behavior as measured by the 

number of office referrals for students.  The use of office referrals as an objective measuring 

tool is recognized National Technical Assistance Center on Positive Behavior Intervention 

Systems (PBIS.org).  National norms for PBIS expectations establish Tier 1 interventions for all 

students, and it is often estimated that 80% of students will not need additional interventions 

beyond those at Tier 1 but the guidelines are flexible depending on individual schools 

(PBIS.org).   Snyder ISD established a 90% goal for an A level performance. During the 19-20 

school year, the campuses are expected to implement effective Tier 2 and 3 interventions to 

support Tier 1 behaviors while being proactive with all behavior data to address areas of need 

on the campus.  The campuses are currently collecting baseline data to track the percent of ECD 

students in the Tier 2 category and we plan to adjust this indicator in SY20-21 to monitor 

effectiveness of interventions designed to support ECD students in Tier 2.  

Measure(s): Please indicate the measure(s) used to collect data for this component. Include information 
about the publisher, reliability, validity, and history of use in the district, as applicable. 

 PBIS data and PEIMS data are used to monitor discipline referrals.  Every six weeks, the PBIS 

committees generate reports to review referrals, times of referrals, locations, and types of 

discipline issues to adjust the PBIS system.  The district Behavior Coordinator works with the 

campuses to monitor data and make data-driven changes.  The campus level data is reviewed by 

the district PBIS committee.  Campus programs are evaluated by an outside appraiser annually with 

findings from the outside evaluator used to inform campus decisions on PBIS actions. 

Data Collection Protocol: Describe the data collection protocol. Information may include data collection 
timeline, monitoring processes for data collection, data storage plan, and staff training. 
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 PBIS data is collected each 6-weeks via discipline referrals on the campuses.  The data is 

reviewed by Tier 1 teams and adjustments in PBIS plans are made.  Staff have attended in-district 

trainings provided by contracted services as well as statewide PBIS conferences.  Consultants are 

used to evaluate program integrity through rubrics annually.  Tier 1 teams monitor data at the 

campus level each 6-weeks via discipline referrals submitted into the student management system, 

Skyward. 

Section II 

School Type: Please select the applicable school type as it relates to the baseline data and campus rating 
scale included below. You may copy and paste this section to add more than one school type to this 
component. 

 Elementary-Primary 

Baseline Data: Please describe current outcome levels on the proposed measure as indicated by 
baseline data. Include the year(s) represented by the data. 

 96 (2017-18), 95 (2018-19) 

Campus Rating Scale (C, or mid-range level, set to baseline average): Please show the proposed 
campus grading scale using baseline data in the table below. Include the distribution of campuses when 
this grading scale is applied to baseline data. Enter text as needed (optional).  

Cut points are established based on the national guidelines for effective PBIS Tiered 

intervention percentages.  However, due to the level of implementation on this campus historically 

and the age of the students, this campus is held to a higher standard than the national norms.  The 

cut points are converted to a 100 point scale. The cut points are converted to a 100-point scale. 

Campus Letter Grade for 
Component 

Minimum Maximum # of campuses at each 
letter grade (indicated 

by baseline data) 
A 95 100 1 
B 90 94  
C  85 89  
D 80 84  
F 0 79  

 

School Type: Please select the applicable school type as it relates to the baseline data and campus rating 
scale included below. You may copy and paste this section to add more than one school type to this 
component. 

 Elementary-Intermediate 

Baseline Data: Please describe current outcome levels on the proposed measure as indicated by 
baseline data. Include the year(s) represented by the data. 

83 (2017-18), 83 (2018-19) 
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Campus Rating Scale (C, or mid-range level, set to baseline average): Please show the proposed 
campus grading scale using baseline data in the table below. Include the distribution of campuses when 
this grading scale is applied to baseline data. Enter text as needed (optional).  

Cut points are established based on the national guidelines for effective PBIS Tiered 

intervention percentages.  According to PBIS.org, 80% of students typically required only Tier 1 

interventions.  However, campus differences impact this national guideline.  Since this campus 

houses younger students, the district and the CLT established cut points slightly more aggressive 

than national norms. The cut points are converted to a 100-point scale. 

Campus Letter Grade for 
Component 

Minimum Maximum # of campuses at each 
letter grade (indicated 

by baseline data) 
A 90 100  
B 80 89 1 
C  70 79  
D 60 69  
F 0 59  

 

School Type: Please select the applicable school type as it relates to the baseline data and campus rating 
scale included below. You may copy and paste this section to add more than one school type to this 
component. 

 High School 

Baseline Data: Please describe current outcome levels on the proposed measure as indicated by 
baseline data. Include the year(s) represented by the data. 

 68 (2017-18), 83 (18-19) 

Campus Rating Scale (C, or mid-range level, set to baseline average): Please show the proposed 
campus grading scale using baseline data in the table below. Include the distribution of campuses when 
this grading scale is applied to baseline data. Enter text as needed (optional).  

Cut points are established based on the national guidelines for effective PBIS Tiered 

intervention percentages.  According to PBIS.org, 80% of students typically required only Tier 1 

interventions.  However, campus differences impact this national guideline.  Since this campus has 

established CCMR goals for all students which can only be achieved when students in consistently in 

a classroom and not missing instruction due to discipline issues, the district and the CLT established 

cut points slightly more aggressive than national norms. The cut points are converted to a 100-point 

scale.  The cut points are converted to a 100-point scale. 

Campus Letter Grade for 
Component 

Minimum Maximum # of campuses at each 
letter grade (indicated 

by baseline data) 
A 90 100  
B 80 89  
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C  70 79  
D 60 69 1 
F 0 59  

 

  

Page 11 of 52 
 



 

Section I 
Component Name: Please enter the name of the component. 

 T-TESS Teacher Observations 
 

Rationale: Describe the rationale for selecting this component, including information used to identify 
the component for plan inclusion, target population(s), district goal(s), and ways in which the district 
and campuses are working toward achieving the goal(s).  

 Snyder ISD uses the state T-TESS system to improve instructional delivery in the classroom. 

The district instructional coach as well as the teacher instruction in the teacher preparation 

program (partnership with Texas Tech in a Grow Your Own model) are TAP trained to support the 

development of new teachers in framework that matches the T-TESS system.  The target for all 

teachers is to be a solid "3" in their evaluation demonstrating proficiency in the classroom.  With all 

teachers at a solid 3, equitable instruction for all students is better insured.  

Measure(s): Please indicate the measure(s) used to collect data for this component. Include information 
about the publisher, reliability, validity, and history of use in the district, as applicable. 

 T-TESS is a state developed coaching model for teacher evaluation. The TAP model is a 

research-based coaching model on which the T-TESS model was based.  The district uses a system 

to maintain data from walk-throughs, observations, and teacher portfolios to generate a summative 

rating.  Campus administration collects the data along and calibration is completed with district 

staff.  Data is pulled from the T-TESS depository where all information is maintained.   The campus 

strives for all teachers to achieve proficient or higher on T-TESS observations with an intentional 

focus in the Domain 2 Instruction.  For this indicator, the campus reviewed all of the dimensions in 

the Instruction Domain.  Teachers rated developing or lower in any of the five dimensions under 

instruction were tallied and compared to the overall number of teachers on the campus.  

Data Collection Protocol: Describe the data collection protocol. Information may include data collection 
timeline, monitoring processes for data collection, data storage plan, and staff training. 

 T-TESS data is maintained in the district DMAC/Edbrix data system.  In 18-19 the district has 

launched a new professional development platform that will integrate T-TESS evaluations with 

prescribed professional development.  Observations data is collected throughout the year to 

provide a comprehensive view of the teacher proficiency levels.   The data collected for this 

indicator is from the final observation of the year which would be the observation used in the 

teacher’s summative rating.  Any dimension rated Developing or Needs Improvement for a teacher 

under the Instruction Domain  was included in the count.  

Section II 

School Type: Please select the applicable school type as it relates to the baseline data and campus rating 
scale included below. You may copy and paste this section to add more than one school type to this 
component. 
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 Elementary-Primary 

Baseline Data: Please describe current outcome levels on the proposed measure as indicated by 
baseline data. Include the year(s) represented by the data. 

 28 (18-19) 

Campus Rating Scale (C, or mid-range level, set to baseline average): Please show the proposed 
campus grading scale using baseline data in the table below. Include the distribution of campuses when 
this grading scale is applied to baseline data. Enter text as needed (optional).  

Using the 18-19 data to set a midpoint baseline, the campus is committed to all teachers being a 
solid “3” on their final observation.  

Campus Letter Grade for 
Component 

Minimum Maximum # of campuses at each 
letter grade (indicated 

by baseline data) 
A 10 0  
B 20 11  
C  30 21 1 
D 40 31  
F 100 41  
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Section I 
Component Name: Please enter the name of the component. 

 Culture and Climate Survey-Staff 
 

Rationale: Describe the rationale for selecting this component, including information used to identify 
the component for plan inclusion, target population(s), district goal(s), and ways in which the district 
and campuses are working toward achieving the goal(s).  

 The district selected the ASSC climate surveys to evaluate stakeholder impressions of the 

campus climates.  The ASSC surveys were on a recommended listing from AIR as part of the LAS 

process.  The district uses the ASSC tool to evaluate feedback from staff, students, and parents in a 

comprehensive manner.  The data provides a national average for comparison of climate data. 

Measure(s): Please indicate the measure(s) used to collect data for this component. Include information 
about the publisher, reliability, validity, and history of use in the district, as applicable. 

  

Data Collection Protocol: Describe the data collection protocol. Information may include data collection 
timeline, monitoring processes for data collection, data storage plan, and staff training. 

 All staff members were assigned a time and date to complete the online survey. ASSC 

collects the data and generates campus-specific reports for the district. 

Section II 

School Type: Please select the applicable school type as it relates to the baseline data and campus rating 
scale included below. You may copy and paste this section to add more than one school type to this 
component. 

 Elementary-Primary 

Baseline Data: Please describe current outcome levels on the proposed measure as indicated by 
baseline data. Include the year(s) represented by the data. 

 4.00/77 (17-18 with 58 participants), 4.42/91 (18-19 with 45 participants ) 

Campus Rating Scale (C, or mid-range level, set to baseline average): Please show the proposed 
campus grading scale using baseline data in the table below. Include the distribution of campuses when 
this grading scale is applied to baseline data. Enter text as needed (optional).  

The Alliance for the Study of School Climate (ASSC) includes data from School Climate 
Assessment Instrument (SCAI) surveys administered to teachers, students, and parents in the springs of 
2018 and 2019. Data displayed will include dimension and overall means from all surveys administered 
to teachers, staff, students and parents within the district, compared year-to-year. The eight dimensions 
are:1. Appearance and Physical Plant2. Faculty Relations3. Student Interactions4. Leadership/Decision 
Making5. Discipline Environment6. Learning Environment7. Attitude and Culture8. School-Community 
Relations. The eight SCAI dimensions are inter-related and inter-dependent as will be explained in the 
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final section of this report. The report includes six parts.1. A general definition of the theoretical 
phenomenon contained within the dimension.2. The relative correlation of the SCAI dimension sub-scale 
to what we could call the global desired outcome. That global outcome includes such effects as level of 
learning, achievement, positive behavior, and an exhibited psychology of success. 3. Key questions 
related to each dimension 4. Data from SISD Surveys for 2018 for each specific dimension. 5. A series of 
guiding questions for leaders to consider as they try to boil each dimension down to its operational 
essence.   The ASSC SCAI school climate ratings represent both the general function level and an 
indication of “way things are done” at the school. So therefore, they can be correlated to many other 
variables, and explained within a theoretical model. School climate ratings and school achievement 
rankings tend to be highly related (0.7 correlation). This correlation is depicted in Figure 1. Also, there is 
a predicable pathway that school climate ratings tend to fall along. This pathway is depicted in Figure 2.  

Campus Letter Grade for 
Component 

Minimum Maximum # of campuses at each 
letter grade (indicated 

by baseline data) 
A 4.36 5.00  
B 4.16 4.34  
C  3.64 4.11 1 
D 3.12 3.59  
F 2.08 3.07  

 

School Type: Please select the applicable school type as it relates to the baseline data and campus rating 
scale included below. You may copy and paste this section to add more than one school type to this 
component. 

 Elementary-Intermediate 

Baseline Data: Please describe current outcome levels on the proposed measure as indicated by 
baseline data. Include the year(s) represented by the data. 

 3.8/73 (17-18 with 41 participants), 3.9/75 (18-19 with 33 participants) 

Campus Rating Scale (C, or mid-range level, set to baseline average): Please show the proposed 
campus grading scale using baseline data in the table below. Include the distribution of campuses when 
this grading scale is applied to baseline data. Enter text as needed (optional).  

The Alliance for the Study of School Climate (ASSC) includes data from School Climate 
Assessment Instrument (SCAI) surveys administered to teachers, students, and parents in the springs of 
2018 and 2019. Data displayed will include dimension and overall means from all surveys administered 
to teachers, staff, students and parents within the district, compared year-to-year. The eight dimensions 
are:1. Appearance and Physical Plant2. Faculty Relations3. Student Interactions4. Leadership/Decision 
Making5. Discipline Environment6. Learning Environment7. Attitude and Culture8. School-Community 
Relations. The eight SCAI dimensions are inter-related and inter-dependent as will be explained in the 
final section of this report. The report includes six parts.1. A general definition of the theoretical 
phenomenon contained within the dimension.2. The relative correlation of the SCAI dimension sub-scale 
to what we could call the global desired outcome. That global outcome includes such effects as level of 
learning, achievement, positive behavior, and an exhibited psychology of success. 3. Key questions 
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related to each dimension 4. Data from SISD Surveys for 2018 for each specific dimension. 5. A series of 
guiding questions for leaders to consider as they try to boil each dimension down to its operational 
essence.   The ASSC SCAI school climate ratings represent both the general function level and an 
indication of “way things are done” at the school. So therefore, they can be correlated to many other 
variables, and explained within a theoretical model. School climate ratings and school achievement 
rankings tend to be highly related (0.7 correlation). This correlation is depicted in Figure 1. Also, there is 
a predicable pathway that school climate ratings tend to fall along. This pathway is depicted in Figure 2.  

Campus Letter Grade for 
Component 

Minimum Maximum # of campuses at each 
letter grade (indicated 

by baseline data) 
A 4.36 5.00  
B 4.16 4.34  
C  3.64 4.11 1 
D 3.12 3.59  
F 2.08 3.07  
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Section I 
Component Name: Please enter the name of the component. 

 Culture and Climate Survey- Parent 
 

Rationale: Describe the rationale for selecting this component, including information used to identify 
the component for plan inclusion, target population(s), district goal(s), and ways in which the district 
and campuses are working toward achieving the goal(s).  

 The district selected the ASSC climate surveys to evaluate stakeholder impressions of the 

campus climates.  The ASSC surveys were on a recommended listing from AIR as part of the LAS 

process.  The district uses the ASSC tool to evaluate feedback from staff, students, and parents in a 

comprehensive manner.  The data provides a national average for comparison of climate data at 

identified percentiles as related to student achievement.  Cut points were established based on this 

data. 

Measure(s): Please indicate the measure(s) used to collect data for this component. Include information 
about the publisher, reliability, validity, and history of use in the district, as applicable. 

 ASSC Campus Survey was recommended by AIR during the 17-18 pilot planning process and was 
selected by the district to measure campus culture via different stakeholder groups.  The data is 
collected in an online survey format designed to be age and language appropriate.  The survey collects 
anonymous responses. In order for this metric to be included in the overall calculations a minimum of 
20% of student body must be represented by a parent or guardian response.  According to an online 
survey marketer, a typical response rate for an external survey ranges between 10-15% when no 
incentives are offered for completion.  

Data Collection Protocol: Describe the data collection protocol. Information may include data collection 
timeline, monitoring processes for data collection, data storage plan, and staff training. 

 Parent surveys were released via the district webpage, social media outlets, and the 

campus communication system.  During parent engagement events which are held during the last 8 

weeks of school, survey access will be made available to all parents in English and Spanish. 

Notifications and reminders are sent via the campus and the district communication systems. ASSC 

collects the data and generates campus-specific reports for the district. ASSC survey data normed to 

national comparisons, 4.36=A, 4.16=B, 3.64=C, 3.12=D.  In order to use this indicator, the campus is 

expected to collect data from at least 20% of the parents or a minimum of 45 responses.  The 

average response rate for an external survey is 10-15%.  Historically, parent surveys have a low 

participation rate in Snyder.  

Section II 

School Type: Please select the applicable school type as it relates to the baseline data and campus rating 
scale included below. You may copy and paste this section to add more than one school type to this 
component. 
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 Elementary-Primary 

Baseline Data: Please describe current outcome levels on the proposed measure as indicated by 
baseline data. Include the year(s) represented by the data. 

 4.30/82 (17-18 with 91 participants), 4.32/88 (18-19 116 with participants) 

Campus Rating Scale (C, or mid-range level, set to baseline average): Please show the proposed 
campus grading scale using baseline data in the table below. Include the distribution of campuses when 
this grading scale is applied to baseline data. Enter text as needed (optional).  

The Alliance for the Study of School Climate (ASSC) includes data from School Climate 
Assessment Instrument (SCAI) surveys administered to teachers, students, and parents in the springs of 
2018 and 2019. Data displayed will include dimension and overall means from all surveys administered 
to teachers, staff, students and parents within the district, compared year-to-year. The eight dimensions 
are:1. Appearance and Physical Plant2. Faculty Relations3. Student Interactions4. Leadership/Decision 
Making5. Discipline Environment6. Learning Environment7. Attitude and Culture8. School-Community 
Relations. The eight SCAI dimensions are inter-related and inter-dependent as will be explained in the 
final section of this report. The report includes six parts.1. A general definition of the theoretical 
phenomenon contained within the dimension.2. The relative correlation of the SCAI dimension sub-scale 
to what we could call the global desired outcome. That global outcome includes such effects as level of 
learning, achievement, positive behavior, and an exhibited psychology of success. 3. Key questions 
related to each dimension 4. Data from SISD Surveys for 2018 for each specific dimension. 5. A series of 
guiding questions for leaders to consider as they try to boil each dimension down to its operational 
essence.   The ASSC SCAI school climate ratings represent both the general function level and an 
indication of “way things are done” at the school. So therefore, they can be correlated to many other 
variables, and explained within a theoretical model. School climate ratings and school achievement 
rankings tend to be highly related (0.7 correlation). This correlation is depicted in Figure 1. Also, there is 
a predicable pathway that school climate ratings tend to fall along. This pathway is depicted in Figure 2. 

Campus Letter Grade for 
Component 

Minimum Maximum # of campuses at each 
letter grade (indicated 

by baseline data) 
A 4.36 5.00  
B 4.16 4.34 1 
C  3.64 4.11  
D 3.12 3.59  
F 2.08 3.07  

 
School Type: Please select the applicable school type as it relates to the baseline data and campus rating 
scale included below. You may copy and paste this section to add more than one school type to this 
component. 

 Elementary-Intermediate 

Baseline Data: Please describe current outcome levels on the proposed measure as indicated by 
baseline data. Include the year(s) represented by the data. 
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 3.59/69 (17-18 with 67 participants), 3.64/70 (18-19 with 58 participants)  

Campus Rating Scale (C, or mid-range level, set to baseline average): Please show the proposed 
campus grading scale using baseline data in the table below. Include the distribution of campuses when 
this grading scale is applied to baseline data. Enter text as needed (optional).  

The Alliance for the Study of School Climate (ASSC) includes data from School Climate 
Assessment Instrument (SCAI) surveys administered to teachers, students, and parents in the springs of 
2018 and 2019. Data displayed will include dimension and overall means from all surveys administered 
to teachers, staff, students and parents within the district, compared year-to-year. The eight dimensions 
are:1. Appearance and Physical Plant2. Faculty Relations3. Student Interactions4. Leadership/Decision 
Making5. Discipline Environment6. Learning Environment7. Attitude and Culture8. School-Community 
Relations. The eight SCAI dimensions are inter-related and inter-dependent as will be explained in the 
final section of this report. The report includes six parts.1. A general definition of the theoretical 
phenomenon contained within the dimension.2. The relative correlation of the SCAI dimension sub-scale 
to what we could call the global desired outcome. That global outcome includes such effects as level of 
learning, achievement, positive behavior, and an exhibited psychology of success. 3. Key questions 
related to each dimension 4. Data from SISD Surveys for 2018 for each specific dimension. 5. A series of 
guiding questions for leaders to consider as they try to boil each dimension down to its operational 
essence.   The ASSC SCAI school climate ratings represent both the general function level and an 
indication of “way things are done” at the school. So therefore, they can be correlated to many other 
variables, and explained within a theoretical model. School climate ratings and school achievement 
rankings tend to be highly related (0.7 correlation). This correlation is depicted in Figure 1. Also, there is 
a predicable pathway that school climate ratings tend to fall along. This pathway is depicted in Figure 2. 

Campus Letter Grade for 
Component 

Minimum Maximum # of campuses at each 
letter grade (indicated 

by baseline data) 
A 4.36 5.00  
B 4.16 4.34  
C  3.64 4.11  
D 3.12 3.59 1 
F 2.08 3.07  
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Section I 
Component Name: Please enter the name of the component. 

 Culture & Climate Survey -Student 
 

Rationale: Describe the rationale for selecting this component, including information used to identify 
the component for plan inclusion, target population(s), district goal(s), and ways in which the district 
and campuses are working toward achieving the goal(s).  

 The district selected the ASSC climate surveys to evaluate stakeholder impressions of the 

campus climates.  The ASSC surveys were on a recommended listing from AIR as part of the LAS 

process. The district uses the ASSC tool to evaluate feedback from staff, students, and parents in a 

comprehensive manner.  The data provides a national average for comparison of climate data.  

Measure(s): Please indicate the measure(s) used to collect data for this component. Include information 
about the publisher, reliability, validity, and history of use in the district, as applicable. 

 ASSC Campus Survey was recommended by AIR during the 17-18 pilot planning process and was 
selected by the district to measure campus culture via different stakeholder groups.  The data is 
collected in an online survey format designed to be age and language appropriate.  The survey collects 
anonymous responses. In order to use this indicator, the campus is expected to collect data from at least 
80% of the students.  The average response rate for an internal survey is 30-40%; however, the 
campuses established higher expectations to ensure all voices are represented.  In order for this data to 
be considered, an 80% student response rate will be required. 

Data Collection Protocol: Describe the data collection protocol. Information may include data collection 
timeline, monitoring processes for data collection, data storage plan, and staff training. 

 All students are assigned a time and date to complete the online survey in either the 

computer lab or the classroom setting. ASSC collects the data and generates campus-specific 

reports for the district. ASSC survey data normed to national comparisons, 4.36=A, 4.16=B, 3.64=C, 

3.12=D. 

Section II 

School Type: Please select the applicable school type as it relates to the baseline data and campus rating 
scale included below. You may copy and paste this section to add more than one school type to this 
component. 

 Elementary-Primary 

Baseline Data: Please describe current outcome levels on the proposed measure as indicated by 
baseline data. Include the year(s) represented by the data. 

 3.42/72 (17-18 with 163 participants/78% participation), 3.69/71 (18-19 with 194 
participants/87% participation) 
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Campus Rating Scale (C, or mid-range level, set to baseline average): Please show the proposed 
campus grading scale using baseline data in the table below. Include the distribution of campuses when 
this grading scale is applied to baseline data. Enter text as needed (optional).  

The Alliance for the Study of School Climate (ASSC) includes data from School Climate 
Assessment Instrument (SCAI) surveys administered to teachers, students, and parents in the springs of 
2018 and 2019. Data displayed will include dimension and overall means from all surveys administered 
to teachers, staff, students and parents within the district, compared year-to-year. The eight dimensions 
are:1. Appearance and Physical Plant2. Faculty Relations3. Student Interactions4. Leadership/Decision 
Making5. Discipline Environment6. Learning Environment7. Attitude and Culture8. School-Community 
Relations. The eight SCAI dimensions are inter-related and inter-dependent as will be explained in the 
final section of this report. The report includes six parts.1. A general definition of the theoretical 
phenomenon contained within the dimension.2. The relative correlation of the SCAI dimension sub-scale 
to what we could call the global desired outcome. That global outcome includes such effects as level of 
learning, achievement, positive behavior, and an exhibited psychology of success. 3. Key questions 
related to each dimension 4. Data from SISD Surveys for 2018 for each specific dimension. 5. A series of 
guiding questions for leaders to consider as they try to boil each dimension down to its operational 
essence.   The ASSC SCAI school climate ratings represent both the general function level and an 
indication of “way things are done” at the school. So therefore, they can be correlated to many other 
variables, and explained within a theoretical model. School climate ratings and school achievement 
rankings tend to be highly related (0.7 correlation). This correlation is depicted in Figure 1. Also, there is 
a predicable pathway that school climate ratings tend to fall along. This pathway is depicted in Figure 2. 

Campus Letter Grade for 
Component 

Minimum Maximum # of campuses at each 
letter grade (indicated 

by baseline data) 
A 4.36 5.00  
B 4.16 4.34  
C  3.64 4.11 1 
D 3.12 3.59  
F 2.08 3.07  

 
Section II 

School Type: Please select the applicable school type as it relates to the baseline data and campus rating 
scale included below. You may copy and paste this section to add more than one school type to this 
component. 

 Elementary-Intermediate 

Baseline Data: Please describe current outcome levels on the proposed measure as indicated by 
baseline data. Include the year(s) represented by the data. 

 3.95/76 (17-18 with 273/71% participation), 3.48/67 (18-19 with 362 participants/89% 
participation) 
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Campus Rating Scale (C, or mid-range level, set to baseline average): Please show the proposed 
campus grading scale using baseline data in the table below. Include the distribution of campuses when 
this grading scale is applied to baseline data. Enter text as needed (optional).  

The Alliance for the Study of School Climate (ASSC) includes data from School Climate Assessment 
Instrument (SCAI) surveys administered to teachers, students, and parents in the springs of 2018 and 
2019. Data displayed will include dimension and overall means from all surveys administered to 
teachers, staff, students and parents within the district, compared year-to-year. The eight dimensions 
are:1. Appearance and Physical Plant2. Faculty Relations3. Student Interactions4. Leadership/Decision 
Making5. Discipline Environment6. Learning Environment7. Attitude and Culture8. School-Community 
Relations. The eight SCAI dimensions are inter-related and inter-dependent as will be explained in the 
final section of this report. The report includes six parts.1. A general definition of the theoretical 
phenomenon contained within the dimension.2. The relative correlation of the SCAI dimension sub-scale 
to what we could call the global desired outcome. That global outcome includes such effects as level of 
learning, achievement, positive behavior, and an exhibited psychology of success. 3. Key questions 
related to each dimension 4. Data from SISD Surveys for 2018 for each specific dimension. 5. A series of 
guiding questions for leaders to consider as they try to boil each dimension down to its operational 
essence.   The ASSC SCAI school climate ratings represent both the general function level and an 
indication of “way things are done” at the school. So therefore, they can be correlated to many other 
variables, and explained within a theoretical model. School climate ratings and school achievement 
rankings tend to be highly related (0.7 correlation). This correlation is depicted in Figure 1. Also, there is 
a predicable pathway that school climate ratings tend to fall along. This pathway is depicted in Figure 2. 

Campus Letter Grade for 
Component 

Minimum Maximum # of campuses at each 
letter grade (indicated 

by baseline data) 
A 4.36 5.00  
B 4.16 4.34  
C  3.64 4.11 1 
D 3.12 3.59  
F 2.08 3.07  
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Section I 
Component Name: Please enter the name of the component. 

 Students in STEM-Based Learning Experiences 
 

Rationale: Describe the rationale for selecting this component, including information used to identify 
the component for plan inclusion, target population(s), district goal(s), and ways in which the district 
and campuses are working toward achieving the goal(s).  

 Educational research generally supports a positive relationship between student 

involvement in extra/co-curricular activities and academic achievement.  Additionally, students who 

are involved in programs outside of the traditional school day tend to have a richer educational 

experience than non-involved students.  Students in Snyder ISD are expected to have opportunities 

for STEM enrichment both during the school day and in an afterschool environment.  This indicator 

combines students’ efforts in the school day as well as honors time spent afterschool in enrichment 

activities in ACE.  On the primary campus, 371 students are involved in afterschool activities with 

70.4% being identified as ECD.  The STEM enrichment activities serve to support the classroom 

efforts during the day.  In order to identify equity issues, the campus measures the involvement of 

students identified as low socio-economic status based on free and reduced lunch participation. 

The Snyder Board of Trustees has established the expectation that 100% of the students experience 

inquiry-based learning/problem-based learning in some capacity either in their classrooms or 

through after school experiences.  ACE partners with the campus to increase targeted support of 

ECD students to provide more opportunities for enrichment and provide alignment to meet the 

trustees' expectation. 

Measure(s): Please indicate the measure(s) used to collect data for this component. Include information 
about the publisher, reliability, validity, and history of use in the district, as applicable. 

 The Snyder Board of Trustees as part of the Lonestar Governance process has established a 

board goal of 100% of the high school graduates be college, career, or military ready by 2022.  In 

order to achieve this goal, the board defined goal progress measures targeting each campus to help 

support the achievement of the goal.  The board expects 100% of the students experience PBL 

and/or STEM focused instruction.  The campus collects the data for PBL/STEM instruction via 

submitted lesson plans.  The STEM Coordinator collects participation numbers from working with 

teachers and classes using the district STEM lab.  The data is compiled into a spreadsheet and 

students ECD status is noted based on the students' status at fall snapshot. 

Data Collection Protocol: Describe the data collection protocol. Information may include data collection 
timeline, monitoring processes for data collection, data storage plan, and staff training. 

 100% of the ECD students are reviewed for this tally.  The teachers have participated in the 

PBL training and the STEM Coordinator (trained in design thinking) works with teachers to craft 

high-quality standards-based lessons to deliver in the classroom.  Campus and district 

administrators monitor implementation via walkthroughs.  A student must successfully complete 

the STEM/Inquiry-based activity at a proficiency level which indicates mastery of the aligned 

Page 23 of 52 
 



 

student expectations and/or a minimum of 70% on a 100-point scale.  The 70% mastery is expected 

on one summative activity during the school year and represents a culmination of the students’ 

skills developed in both classroom and afterschool activities. 

Section II 

School Type: Please select the applicable school type as it relates to the baseline data and campus rating 
scale included below. You may copy and paste this section to add more than one school type to this 
component. 

 Elementary-Primary 

Baseline Data: Please describe current outcome levels on the proposed measure as indicated by 
baseline data. Include the year(s) represented by the data. 

 38 (17-18), 99 (18-19) 

Campus Rating Scale (C, or mid-range level, set to baseline average): Please show the proposed 
campus grading scale using baseline data in the table below. Include the distribution of campuses when 
this grading scale is applied to baseline data. Enter text as needed (optional).  

Click or tap here to enter text. 

Campus Letter Grade for 
Component 

Minimum Maximum # of campuses at each 
letter grade (indicated 

by baseline data) 
A 95 100  
B 90 94.99  
C  85 89.99  
D 80 84.99  
F 0 79.99 1 
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Section I 
Component Name: Please enter the name of the component. 

 Economically disadvantaged students reading on grade level 
 

Rationale: Describe the rationale for selecting this component, including information used to identify 
the component for plan inclusion, target population(s), district goal(s), and ways in which the district 
and campuses are working toward achieving the goal(s).  

 Students are identified for RtI program via a universal screener and running records are 

maintained an online management system.  Students are then identified for Tier 1, 2, or 3 and 

provided with growth goals for the year.  The students in Tiers 2 and 3 are monitored for growth 

each month.  Educational research supports the long-term impact of below grade level performance 

in reading as an early indicator of a potential high-school dropout.  In order to establish equity 

among students, the district is charged with providing instruction in a small-group environment by 

qualified staff members to address gaps in academic understanding. The overall goal of the program 

is to have all students reading on grade by the end of the 3rd grade.  Historically, the ECD 

population is the demographic that struggles with reading on grade level and warrants more 

intensive support from PK to 3rd grade. 

Measure(s): Please indicate the measure(s) used to collect data for this component. Include information 
about the publisher, reliability, validity, and history of use in the district, as applicable. 

 The Snyder Board of Trustees has established academic expectations that 60% of the 2nd 

graders will be reading on grade level by the end of 2023.  The students identified for RtI have 

demonstrated a below-grade level performance via a universal screener.  Students in this 

component may or may not be served in RtI Reading, but has the common indicator of ECD status.  

Data Collection Protocol: Describe the data collection protocol. Information may include data collection 
timeline, monitoring processes for data collection, data storage plan, and staff training. 

 Running records are conducted on a monthly basis with data collected in an online 

management system.  The teachers administer running records on their own students as well as 

other teachers' students to ensure accuracy of the data.  Students are rated at an independent and 

instructional reading level.  The running record data used for this indicator is the data collected in 

the last six weeks of school and considered to be EOY data.  The data is collected for 2nd graders at 

the end of their 2nd grade year. 

Section II 

School Type: Please select the applicable school type as it relates to the baseline data and campus rating 
scale included below. You may copy and paste this section to add more than one school type to this 
component. 

 Elementary-Primary 
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Baseline Data: Please describe current outcome levels on the proposed measure as indicated by 
baseline data. Include the year(s) represented by the data. 

 53/73 (18-19) 

Campus Rating Scale (C, or mid-range level, set to baseline average): Please show the proposed 
campus grading scale using baseline data in the table below. Include the distribution of campuses when 
this grading scale is applied to baseline data. Enter text as needed (optional).  

Click or tap here to enter text. 

Campus Letter Grade for 
Component 

Minimum Maximum # of campuses at each 
letter grade (indicated 

by baseline data) 
A 70 100  
B 60 69.9  
C  50 59.9 1 
D 40 49.9  
F 0 39.9  
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Section I 
Component Name: Please enter the name of the component. 

 3rd-Graders in Student Work-Based Learning Experiences 
 

Rationale: Describe the rationale for selecting this component, including information used to identify 
the component for plan inclusion, target population(s), district goal(s), and ways in which the district 
and campuses are working toward achieving the goal(s).  

 The domain will measure the percent of all 3rd students participating in at least one 

authentic work-based learning experience or authentic career/college exploration activity as 

defined by the LEA and aligned to the P-TECH plans for the district.  Career awareness and 

exploration options presented to students are critical to expose students to options beyond their 

personal experiences. The high school options in our district allow students to experience hands-on 

career preparation. In order to place emphasis on the importance of career awareness and 

exploration, the district has moved to a P-TECH model with a pre-kindergarten through 16 

viewpoint.  A critical portion of the P-TECH blueprint includes the expectation of work-based 

learning experiences.  The goal of the district is to include a progression of experiences for students 

ranging from exploration activities at the elementary level including career research, guest 

speakers, field trips, and literacy activities to and job shadows in 9th and 10th grades to internships, 

college tours, and mentorships for capstone experiences in the 11th and 12th grades.  Exposure for 

all students to authentic, career and college awareness activities increases equity for all students. 

For students in the elementary level, the campus hosts a series of career awareness activities 

including classroom units focused on careers and financial literacy, career days with guest speakers, 

career events like “Touch a Truck”, and field trips to area industries identified in the P-TECH model. 

Measure(s): Please indicate the measure(s) used to collect data for this component. Include information 
about the publisher, reliability, validity, and history of use in the district, as applicable. 

 The Snyder Board of Trustees, as part of the Lonestar Governance process, established the 

expectation for college and career readiness for students.  The data is compiled by the counselor's 

office in terms of guest speakers, career day activities aligned to P-TECH, STEM exploration activities 

aligned to P-TECH, and other career projects/activities.  The allowable activities include P-TECH 

aligned guest speakers and/or P-TECH aligned actual or virtual field trips.  

Data Collection Protocol: Describe the data collection protocol. Information may include data collection 
timeline, monitoring processes for data collection, data storage plan, and staff training. 

 100% of the 3rd graders are reviewed for participation in a college or career preparation 

activity.  The counselor office collects the data and maintains the data for validation. Students 

complete an interest inventory survey at the end of the school year to evaluate understanding of 

potential future careers and develop a career-related presentation for parent nights. Students 

mastering aligned student expectations or receiving a 70 or above on the career-related 

presentation using a campus-wide rubric for consistency or a research-based project presented to 

an authentic audience will be counted as proficient for this indicator.  To increase the validity of the 
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project, the district Work-Based Learning Coordinator who supports the P-TECH implementation for 

the district  will assess student poster presentations in addition to the teachers.  The primary 

campus is using an age-appropriate interest tool based on Myers-Briggs which is facilitated in a 

group setting to help students identify personality traits associated with broad career groupings.  

Section II 

School Type: Please select the applicable school type as it relates to the baseline data and campus rating 
scale included below. You may copy and paste this section to add more than one school type to this 
component. 

 Elementary-Primary 

Baseline Data: Please describe current outcome levels on the proposed measure as indicated by 
baseline data. Include the year(s) represented by the data. 

 0 (17-18), 0 (18-19) 

Campus Rating Scale (C, or mid-range level, set to baseline average): Please show the proposed 
campus grading scale using baseline data in the table below. Include the distribution of campuses when 
this grading scale is applied to baseline data. Enter text as needed (optional).  

Click or tap here to enter text. 

Campus Letter Grade for 
Component 

Minimum Maximum # of campuses at each 
letter grade (indicated 

by baseline data) 
A 90 100  
B 80 89.9  
C  70 79.9  
D 60 69.9  
F 0 59.9 1 
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Section I 
Component Name: Please enter the name of the component. 

 Reading RtI Growth Performance 
 

Rationale: Describe the rationale for selecting this component, including information used to identify 
the component for plan inclusion, target population(s), district goal(s), and ways in which the district 
and campuses are working toward achieving the goal(s).  

 Students are identified for RtI program via a universal screener in I-ready.  Students are 

then identified for Tier 1, 2, or 3 and provided with growth goals for the year.  The students in Tiers 

2 and 3 are monitored for growth each month.  Using the STAAR data for RtI students, this indicator 

measures students being served in RtI that meets or exceeds growth measures (i-ready data in 

grades K-3, STAAR data in grades 4-5).  The importance of providing instruction in a RtI setting is to 

bring as many students to grade level or near grade level performance as possible.  Educational 

research supports the long-term impact of below grade level performance in reading as an early 

indicator of a potential high-school dropout.  In order to establish equity among students, the 

district is charged with providing instruction in a small-group environment by qualified staff 

members to address gaps in academic understanding. 

Measure(s): Please indicate the measure(s) used to collect data for this component. Include information 
about the publisher, reliability, validity, and history of use in the district, as applicable. 

 The Snyder Board of Trustees has established academic expectations for growth 
of all students in reading to 70% by 2022.  The students identified for RtI have 
demonstrated a below-grade level performance on either a previous STAAR test or via a 
universal screener.  I-ready has been tracking tool used to identify student deficit areas 
for the past two years on the intermediate campus.  Students in the RtI program as 
designated by parent letters and RTI committee documentation who meet or exceed the 
growth measure on STAAR performance from the previous grade level will be counted as 
successfully meeting this indicator. 

Data Collection Protocol: Describe the data collection protocol. Information may include data collection 
timeline, monitoring processes for data collection, data storage plan, and staff training. 

 STAAR Growth Measures compared to RtI rosters will determine the percent of students 

meeting or exceeding growth measure and/or achieving approaches grade level performance on 

the STAAR in reading.  The data is reviewed by determining the students in the RtI program of the 

school for at least 6 weeks during the school year.  The RtI data is reviewed every six weeks to 

determine students' needs.  Data is collected from STAAR reports. 

Section II 

School Type: Please select the applicable school type as it relates to the baseline data and campus rating 
scale included below. You may copy and paste this section to add more than one school type to this 
component. 
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 Elementary-Intermediate 

Baseline Data: Please describe current outcome levels on the proposed measure as indicated by 
baseline data. Include the year(s) represented by the data. 

 85 (17-18), 59 (18-19) 

Campus Rating Scale (C, or mid-range level, set to baseline average): Please show the proposed 
campus grading scale using baseline data in the table below. Include the distribution of campuses when 
this grading scale is applied to baseline data. Enter text as needed (optional).  

Click or tap here to enter text. 

Campus Letter Grade for 
Component 

Minimum Maximum # of campuses at each 
letter grade (indicated 

by baseline data) 
A 90 100  
B 80 89.9  
C  70 79.9 1 (average) 
D 60 69.9  
F 0 59.9  
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Section I 
Component Name: Please enter the name of the component. 

 Math RtI Growth Performance 
 

Rationale: Describe the rationale for selecting this component, including information used to identify 
the component for plan inclusion, target population(s), district goal(s), and ways in which the district 
and campuses are working toward achieving the goal(s).  

 Students are identified for RtI program via a universal screener in I-ready. Students are then 

identified for Tier 1, 2, or 3 and provided with growth goals for the year. The students in Tiers 2 and 

3 are monitored for growth each month. Using the STAAR data for RtI students, this indicator 

measures students being served in RtI that meets or exceeds growth measures (i-ready data in 

grades K-3, STAAR data in grades 4-5). The importance of providing instruction in a RtI setting is to 

bring as many students to grade level or near grade level performance as possible. Educational 

research supports the long-term impact of below grade level performance in math as an early 

indicator of limitations to college access. In order to establish equity among students, the district is 

charged with providing instruction in a small-group environment by qualified staff members to 

address gaps in academic understanding. 

Measure(s): Please indicate the measure(s) used to collect data for this component. Include information 
about the publisher, reliability, validity, and history of use in the district, as applicable. 

 The Snyder Board of Trustees has established academic expectations for growth of all students 
in math to 70% by 2022.  The students identified for RtI have demonstrated a below-grade level 
performance on either a previous STAAR test or via a universal screener. Students in the RtI program as 
designated by parent letters and RTI committee documentation who meet or exceed the growth 
measure on STAAR performance from the previous grade level will be counted as successfully meeting 
this indicator. 

Data Collection Protocol: Describe the data collection protocol. Information may include data collection 
timeline, monitoring processes for data collection, data storage plan, and staff training. 

 STAAR Growth Measures compared to RtI rosters will determine the percent of students 

meeting or exceeding growth measure and/or achieving approaches grade level performance on 

the STAAR in math.  The data is reviewed by determining the students in the RtI program of the 

school for at least 6 weeks during the school year.  The RtI data is reviewed every six weeks to 

determine students' needs.  Data is collected from STAAR reports. 

Section II 

School Type: Please select the applicable school type as it relates to the baseline data and campus rating 
scale included below. You may copy and paste this section to add more than one school type to this 
component. 

 Elementary-Intermediate 
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Baseline Data: Please describe current outcome levels on the proposed measure as indicated by 
baseline data. Include the year(s) represented by the data. 

 93 (17-18), 74 (18-19) 

Campus Rating Scale (C, or mid-range level, set to baseline average): Please show the proposed 
campus grading scale using baseline data in the table below. Include the distribution of campuses when 
this grading scale is applied to baseline data. Enter text as needed (optional).  

Click or tap here to enter text. 

Campus Letter Grade for 
Component 

Minimum Maximum # of campuses at each 
letter grade (indicated 

by baseline data) 
A 90 100  
B 80 89.9 1 (average) 
C  70 79.9  
D 60 69.9  
F 0 59.9  
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Section I 
Component Name: Please enter the name of the component. 

 Extra-Curricular Participation-Student STAAR Growth 
 

Rationale: Describe the rationale for selecting this component, including information used to identify 
the component for plan inclusion, target population(s), district goal(s), and ways in which the district 
and campuses are working toward achieving the goal(s).  

 Educational research generally supports a positive relationship between student involvement in 
extra/co-curricular activities and academic achievement.  Additionally, students who are involved in 
programs outside of the traditional school day tend to have a richer educational experience than 
non-involved students.  Snyder ISD values the impact of outside programs on the school experience with 
many options available to students and expects to see greater student academic outcomes when the 
educational environment supports a well-rounded and more engaging experience for the student.  In a 
comprehensive study by Covay and Carbonaro (2010) reviewed the relationship between extra-curricular 
activities, SES status, and cognitive and non-cognitive skills in students.  Recognizing the confounding factors 
which impact the identified outcomes, the study provided moderate support for the idea that extra-curricular 
involvement and academic outcomes are proportional.  The study did indicate “that EAs in childhood provide 
academic benefits for students by providing them with a site to practice and develop their noncognitive skills. 
Yet low SES students are still less likely to participate in all types of EAs, providing students with disparate 
access and opportunities to develop their noncognitive skills. High-SES students have access to such sites in a 
variety of settings, continuing to provide these students with an advantage. Leveling the playing field requires 
many interventions in numerous different areas, but communities can begin by looking for opportunities 
after the school bell rings and offering affordable, high-quality extracurricular programs for students 
regardless of their socioeconomic backgrounds.”       Citation:  Covay, E., & Carbonaro, W. (2010). After the 
Bell: Participation in Extracurricular Activities, Classroom Behavior, and Academic Achievement. Sociology of 
Education, 83(1), 20–45. https://doi.org/10.1177/0038040709356565.  As a district, campuses are 
encouraged to support SES students in extra-curricular and service-learning experiences as an effort to 
increase engagement in academics.  The ideal outcome of increased engagement will result in academic 
growth on pace for a minimum of a years’ worth of growth. 

Measure(s): Please indicate the measure(s) used to collect data for this component. Include information 
about the publisher, reliability, validity, and history of use in the district, as applicable. 

 Student participation data is maintained at the campus level via the student information system 
activities lists and organization rosters.  The campus administrator works with all sponsors to maintain 
accurate participation lists for the student body.  The metric was established based on a 1995 National 
Centers of Education Research study indicating participation in an extra or co-curricular activity has a 
positive impact on attendance, academic achievement, and higher education enrollment rates. 
Numerous research studies since the mid-90's have continued to support the premise.    A 2014 study 
released by the US Census indicated 60% of students nationwide participate in at least one 
extra-curricular activity.  The study's data was the foundation for the establishment of the cut scores for 
this metric being set at 60% aligned to a C level of performance.  

Data Collection Protocol: Describe the data collection protocol. Information may include data collection 
timeline, monitoring processes for data collection, data storage plan, and staff training. 
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 Rosters from student activity lists (UIL, ACE, Community Service) in the information system 

are tallied, duplicate student data deleted, percent of participation determined by comparison to 

campus enrollment.   Once this data is compared, then the percent of students showing growth on 

reading and/or math STAAR performance from the previous year can be determined. Students who 

meet or exceed growth on math and/or reading will be counted as successfully meeting this 

indicator.  

Section II 

School Type: Please select the applicable school type as it relates to the baseline data and campus 
rating scale included below. You may copy and paste this section to add more than one school type to 
this component. 

 Elementary-Intermediate 

Baseline Data: Please describe current outcome levels on the proposed measure as indicated by 
baseline data. Include the year(s) represented by the data. 

 59.3 (18-19) 

Campus Rating Scale (C, or mid-range level, set to baseline average): Please show the proposed 
campus grading scale using baseline data in the table below. Include the distribution of campuses when 
this grading scale is applied to baseline data. Enter text as needed (optional).  

The Snyder ISD Board of Trustees established performance goals related to overall student 

performance at the Meets Grade Level in reading and math to be achieved by 2023.  The district 

developed GPMS to support the achievement of the board goals with one of the GPMS expecting 

districtwide growth in reading and math at an average of 69% by May 2020.  

Campus Letter Grade for 
Component 

Minimum Maximum # of campuses at each 
letter grade (indicated 

by baseline data) 
A 80 90+  
B 70 79.9  
C  60 69.9  
D 50 59.9 1 
F 0 49.9  
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Section I 
Component Name: Please enter the name of the component. 

 5th-Graders in Student Work-Based Learning Experiences 
 

Rationale: Describe the rationale for selecting this component, including information used to identify 
the component for plan inclusion, target population(s), district goal(s), and ways in which the district 
and campuses are working toward achieving the goal(s).  

 Domain will measure the percent of all 5th students participating in at least one authentic 

work-based learning experience or authentic career/college exploration activity as defined by the 

LEA and aligned to the P-TECH plans for the district.  Career awareness and exploration options 

presented to students are critical to expose students to options beyond their personal experiences. 

The high school options in our district allow students to experience hands-on career preparation. In 

order to place emphasis on the importance of career awareness and exploration, the district has 

moved to a P-TECH model with a pre-kindergarten through 16 viewpoint.  A critical portion of the 

P-TECH blueprint includes the expectation of work-based learning experiences.  The goal of the 

district is to include a progression of experiences for students ranging from exploration activities at 

the elementary level including career research, guest speakers, field trips, and literacy activities to 

and job shadows in 9th and 10th grades to internships, college tours, and mentorships for capstone 

experiences in the 11th and 12th grades.  Exposure for all students to authentic, career and college 

awareness activities increases equity for all students.  Students at the elementary level participate 

in classroom activities designed to increase career awareness including career and financial literacy 

lessons, career days, guest speakers, and career-related field trips. 

Measure(s): Please indicate the measure(s) used to collect data for this component. Include information 
about the publisher, reliability, validity, and history of use in the district, as applicable. 

 The Snyder Board of Trustees, as part of the Lonestar Governance process, established the 

expectation for college and career readiness for students.  The data is compiled by the counselor's 

office in terms of guest speakers, career day activities aligned to P-TECH, STEM exploration activities 

aligned to P-TECH, and other career projects/activities.  The allowable activities include P-TECH 

aligned guest speakers and/or P-TECH aligned actual or virtual field trips.  

Data Collection Protocol: Describe the data collection protocol. Information may include data collection 
timeline, monitoring processes for data collection, data storage plan, and staff training. 

 100% of the 5th graders are reviewed for participation in a college or career preparation 

activity.  The counselor office collects the data and maintains the data for validation. Students 

complete an interest inventory survey at the end of the school year to evaluate understanding of 

potential future careers and develop a career-related presentation for parent nights.  Students 

mastering aligned student expectations or receiving a 70 or above on the career-related 

presentation using a campus-wide rubric for consistency or a research-based project presented to 

an authentic audience will be counted as proficient for this indicator.  To increase the validity of the 

project, the district Work-Based Learning Coordinator who supports the P-TECH implementation for 
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the district will assess student poster presentations in addition to the teachers.   The instrument to 

be used by the intermediate campus to identify student career interest is an age-appropriate tool 

promoted by Junior Achievement.  Students identify adjectives from a series of words which best 

describe them and tally their choices.  The highest scoring theme groups are aligned to national 

career clusters and assist students in identify potential career interest.  The students’ interest will 

drive their choices for career research.  

Section II 

School Type: Please select the applicable school type as it relates to the baseline data and campus rating 
scale included below. You may copy and paste this section to add more than one school type to this 
component. 

 Elementary-Intermediate 

Baseline Data: Please describe current outcome levels on the proposed measure as indicated by 
baseline data. Include the year(s) represented by the data. 

 0 (17-18), 0 (18-19) 

Campus Rating Scale (C, or mid-range level, set to baseline average): Please show the proposed 
campus grading scale using baseline data in the table below. Include the distribution of campuses when 
this grading scale is applied to baseline data. Enter text as needed (optional).  

Click or tap here to enter text. 

Campus Letter Grade for 
Component 

Minimum Maximum # of campuses at each 
letter grade (indicated 

by baseline data) 
A 80 90+  
B 70 79.9  
C  60 69.9  
D 50 59.9  
F 0 49.9 1 
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Section I 
Component Name: Please enter the name of the component. 

 Coherent Sequence Completion by Graduates 
 

Rationale: Describe the rationale for selecting this component, including information used to identify 
the component for plan inclusion, target population(s), district goal(s), and ways in which the district 
and campuses are working toward achieving the goal(s).  

 The percent of coherent sequence completers identified as 4-year cohort graduates as 

defined by completion of an entry level CTE, Fine Arts, or Humanities class followed by 2 additional 

courses in the same pathway with the successful completion of at least one of the following: 

capstone project presentation and/or an internship experience and/or an industry-recognized 

certification that demonstrates coherent pathway knowledge and understanding as well as industry 

value and/or dual credit courses completing an endorsement  will be counted in this indicator. 

Successful completion is determined by a proficient rating in the capstone project using a common 

rubric for evaluation, summative mentor evaluation of an intern, Industry-based certification (local 

or state), and/or dual credit course credit within the coherent sequence. Snyder High School offers 

a full array of CTE pathways in 10 of the national clusters.  The pathways have been designed to 

emphasize authentic learning options or post-secondary trainings that are available to all students 

with barriers removed to access. As a P-TECH school beginning in the 19-20 school year and in 

answer to the Board of Trustees goal for all students to be well prepared for college and career, 

Snyder High has researched pathways to offer to students based on high wage, high demand career 

opportunities.  Combined with the student interest surveys, pathways have been created for 

several years and adjusted with workforce demands.  This component has a direct impact to the 

rural community of Snyder as the school district strives to meet local needs for a qualified 

workforce.  

Measure(s): Please indicate the measure(s) used to collect data for this component. Include information 
about the publisher, reliability, validity, and history of use in the district, as applicable. 

 Data is collected from the PEIMS system and generated by the district PEIMS Coordinator to 

identify students completing a coherent sequence of courses and earning an endorsement.  The 

evaluation of the proficiency of the student performance will be compared to the overall list of 

students completing a coherent sequence and only the students meeting proficiency status will be 

included in the indicator.  Successful completion is determined by a proficient rating of at least 70% 

on a 100-point scale in the capstone project using a common rubric for evaluation, at least 70% on a 

100-point scale summative mentor evaluation of an intern, an earned industry-based certification 

(local or state), and/or earned dual credit course credit within the coherent sequence.  

Data Collection Protocol: Describe the data collection protocol. Information may include data collection 
timeline, monitoring processes for data collection, data storage plan, and staff training. 

 Students present at snapshot with a CTE indicator code of 2 are analyzed for completion of 

industry certification, internship, or dual credit courses aligned to pathway and the proficiency level 
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is reviewed.  The counselors maintain a tracking document for data management and the students 

personal graduation plan support documentation.  

Section II 

School Type: Please select the applicable school type as it relates to the baseline data and campus rating 
scale included below. You may copy and paste this section to add more than one school type to this 
component. 

 High School 

Baseline Data: Please describe current outcome levels on the proposed measure as indicated by 
baseline data. Include the year(s) represented by the data. 

 78/89 (17-18), 86/93 (18-19) 

Campus Rating Scale (C, or mid-range level, set to baseline average): Please show the proposed 
campus grading scale using baseline data in the table below. Include the distribution of campuses when 
this grading scale is applied to baseline data. Enter text as needed (optional).  

Click or tap here to enter text. 

Campus Letter Grade for 
Component 

Minimum Maximum # of campuses at each 
letter grade (indicated 

by baseline data) 
A 95 100  
B 90 94.5  
C  85 89.5 1 
D 80 84.5  
F 0 79.5  
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Section I 
Component Name: Please enter the name of the component. 

 TSI/SAT/ACT Testing Rates for ECD Students 
 

Rationale: Describe the rationale for selecting this component, including information used to identify 
the component for plan inclusion, target population(s), district goal(s), and ways in which the district 
and campuses are working toward achieving the goal(s).  

 Snyder ISD has a large population of students who would be potential first-generation 

college students.  Through partnerships with the local community college, Scurry County graduates 

can attend two years of college for free.  However, a small percentage of the students take 

advantage of the opportunity. With this in mind, Snyder ISD wants to remove barriers.  By working 

to remove the barrier of entrance exams, Snyder ISD can increase post-secondary opportunities for 

students and increase equitability for student access.  Currently students who do not meet the 

successful entrance requirements for TSI must complete remediation courses at a community 

college level.  By successfully encouraging students to attempt the entrance exams during their high 

school career, the need for remediation courses can be identified and addressed during high school 

and prior to graduation. 

Measure(s): Please indicate the measure(s) used to collect data for this component. Include information 
about the publisher, reliability, validity, and history of use in the district, as applicable. 

 Documentation from ACT/SAT/ASVAB/TSI to show at least one exam attempted at least 

once and collected by the PEIMS Coordinator.  The data will be collected based a review of the 

graduating class.  Graduating students testing, but not meeting the entrance requirements, who 

complete a college prep course in reading and/or math will be considered as successfully meeting 

this indicator as well as students who meet the cut scores for TSI completion.  

Data Collection Protocol: Describe the data collection protocol. Information may include data collection 
timeline, monitoring processes for data collection, data storage plan, and staff training. 

 Documentation from ACT/SAT/ASVAB/TSI to show at least one exam attempted at least 

once and collected by the PEIMS Coordinator.   The student information system has the data 

entered from ACT/SAT/ASVAB/TSI into the assessment portal.  The ECD status of students is also 

maintained in the SIS.  Reports pulling the data for the ECD students are generated and based on 

snapshot enrollment. 

Section II 

School Type: Please select the applicable school type as it relates to the baseline data and campus rating 
scale included below. You may copy and paste this section to add more than one school type to this 
component. 

 High School 
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Baseline Data: Please describe current outcome levels on the proposed measure as indicated by 
baseline data. Include the year(s) represented by the data. 

 46/56 (17-18), 30/40 (18-19) 

Campus Rating Scale (C, or mid-range level, set to baseline average): Please show the proposed 
campus grading scale using baseline data in the table below. Include the distribution of campuses when 
this grading scale is applied to baseline data. Enter text as needed (optional).  

Click or tap here to enter text. 

Campus Letter Grade for 
Component 

Minimum Maximum # of campuses at each 
letter grade (indicated 

by baseline data) 
A 80 90+  
B 70 79.9  
C  60 69.9  
D 50 59.9  
F 0 49.9 1 
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Section I 
Component Name: Please enter the name of the component. 

 Students graduating with an endorsement 
 

Rationale: Describe the rationale for selecting this component, including information used to identify 
the component for plan inclusion, target population(s), district goal(s), and ways in which the district 
and campuses are working toward achieving the goal(s).  

 Snyder High School offers a full array of CTE pathways in 10 of the national clusters.  All five 

endorsements are offered to students through a coherent sequence of courses.  The coherent 

sequences have been built with a principles level course followed by 2 additional courses in more 

intensive content.  Many pathways are aligned with core subject offerings to provide authentic 

learning opportunities for students. The shift from the philosophy of the 4X4 plan to the focus on 

college and career readiness from HB5 offered all students access to pursuit of their passions and 

talents in a meaningful and rigorous manner. 

Measure(s): Please indicate the measure(s) used to collect data for this component. Include information 
about the publisher, reliability, validity, and history of use in the district, as applicable. 

 Data is collected from the PEIMS system and generated by the district PEIMS Coordinator. 

The endorsements are tracked in the student information system.  Only earned endorsements in 

Arts & Humanities, Public Service, STEM, or Business & Industry will be counted towards 

successfully meeting this indicator.  Endorsements are earned with a student completes the 

parent-signed personalized graduation plan on file with the counselor’s office by earning full credit 

for 3 or more CTE classes with a 70 or higher. 

Data Collection Protocol: Describe the data collection protocol. Information may include data collection 
timeline, monitoring processes for data collection, data storage plan, and staff training. 

 PEIMS data collection in the summer submission and verified by student graduation plan 

with endorsement completion. 

Section II 

School Type: Please select the applicable school type as it relates to the baseline data and campus rating 
scale included below. You may copy and paste this section to add more than one school type to this 
component. 

 High School 

Baseline Data: Please describe current outcome levels on the proposed measure as indicated by 
baseline data. Include the year(s) represented by the data. 

 67 (17-18), 80 (18-19) 
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Campus Rating Scale (C, or mid-range level, set to baseline average): Please show the proposed 
campus grading scale using baseline data in the table below. Include the distribution of campuses when 
this grading scale is applied to baseline data. Enter text as needed (optional).  

Click or tap here to enter text. 

Campus Letter Grade for 
Component 

Minimum Maximum # of campuses at each 
letter grade (indicated 

by baseline data) 
A 90 100  
B 80 89.9  
C  70 79.9  
D 60 69.9 1 
F 0 59.9  
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Section I 
Component Name: Please enter the name of the component. 

 Percent of Economically Disadvantaged Students Graduating with Distinguished 
Diploma 
 

Rationale: Describe the rationale for selecting this component, including information used to identify 
the component for plan inclusion, target population(s), district goal(s), and ways in which the district 
and campuses are working toward achieving the goal(s).  

 Although Snyder High school offers many higher level math options, in order to allow 

students to have many post-secondary options, students are encouraged to consider Algebra II as 

part of their math course selections.  In order to earn the distinguished level, students are 

endorsement completers and successful completers of Algebra II to demonstrate college readiness. 

Algebra II is a requirement for entrance into many universities.  For all students to have equal 

access to higher education opportunities at both the community college and university levels, 

encouraging students to complete an Algebra II course prior to graduation. 

Measure(s): Please indicate the measure(s) used to collect data for this component. Include information 
about the publisher, reliability, validity, and history of use in the district, as applicable. 

 Data is collected from the PEIMS system and generated by the district PEIMS Coordinator. 

Students successfully earning an Algebra II credit with a 70 or higher with the credit posted as 

earned on students’ transcript will meet the requirements of the indicator. 

Data Collection Protocol: Describe the data collection protocol. Information may include data collection 
timeline, monitoring processes for data collection, data storage plan, and staff training. 

 PEIMS data collection in the summer submission and verified by student graduation plan 

with endorsement completion. 

Section II 

School Type: Please select the applicable school type as it relates to the baseline data and campus rating 
scale included below. You may copy and paste this section to add more than one school type to this 
component. 

 High School 

Baseline Data: Please describe current outcome levels on the proposed measure as indicated by 
baseline data. Include the year(s) represented by the data. 

 32 (17-18), 60 (18-19) 

Campus Rating Scale (C, or mid-range level, set to baseline average): Please show the proposed 
campus grading scale using baseline data in the table below. Include the distribution of campuses when 
this grading scale is applied to baseline data. Enter text as needed (optional).  
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Click or tap here to enter text. 

Campus Letter Grade for 
Component 

Minimum Maximum # of campuses at each 
letter grade (indicated 

by baseline data) 
A 90 100  
B 80 89.9  
C  70 79.9  
D 60 69.9  
F 0 59.9 1 
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Section I 
Component Name: Please enter the name of the component. 

 Campus Culture and Climate Survey (Overall) 
 

Rationale: Describe the rationale for selecting this component, including information used to identify 
the component for plan inclusion, target population(s), district goal(s), and ways in which the district 
and campuses are working toward achieving the goal(s).  

 The district selected the ASSC climate surveys to evaluate stakeholder impressions of the 

campus climates.  The ASSC surveys were on a recommended listing from AIR as part of the LAS 

process.  

Measure(s): Please indicate the measure(s) used to collect data for this component. Include information 
about the publisher, reliability, validity, and history of use in the district, as applicable. 

 ASSC Campus Survey was recommended by AIR during the 17-18 pilot planning process and 

was selected by the district to measure campus culture via different stakeholder groups.  The data 

is collected in an online survey format designed to be age and language appropriate.  The survey 

collects anonymous responses from students, parents, and staff.  

Data Collection Protocol: Describe the data collection protocol. Information may include data collection 
timeline, monitoring processes for data collection, data storage plan, and staff training. 

 All staff members were assigned a time and date to complete the online survey. ASSC 

collects the data and generates campus-specific reports for the district.  All students were assigned 

a time and date to complete the online survey. ASSC collects the data and generates 

campus-specific reports for the district.  Parent surveys were shared via social media, parent events, 

and notifications through campus communication options.  Surveys are available in both English and 

Spanish.  The ASSC instrument provides an overall score with combined data from all stakeholder 

groups which is the data point used in this indicator. 

Section II 

School Type: Please select the applicable school type as it relates to the baseline data and campus rating 
scale included below. You may copy and paste this section to add more than one school type to this 
component. 

 High School 

Baseline Data: Please describe current outcome levels on the proposed measure as indicated by 
baseline data. Include the year(s) represented by the data. 

 3.34/65 (17-18 with 541 participants),3.48/67 (18-19 with 448 participants) 

Campus Rating Scale (C, or mid-range level, set to baseline average): Please show the proposed 
campus grading scale using baseline data in the table below. Include the distribution of campuses when 
this grading scale is applied to baseline data. Enter text as needed (optional).  
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Click or tap here to enter text. 

Campus Letter Grade for 
Component 

Minimum Maximum # of campuses at each 
letter grade (indicated 

by baseline data) 
A 4.36 5.00  
B 4.16 4.34  
C  3.64 4.11  
D 3.12 3.59 1 
F 2.08 3.07  
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Section I 
Component Name: Please enter the name of the component. 

 Economically Disadvantaged Students actively involved in Extra or Co-Curricular 
Activities  
 

Rationale: Describe the rationale for selecting this component, including information used to identify 
the component for plan inclusion, target population(s), district goal(s), and ways in which the district 
and campuses are working toward achieving the goal(s).  

 Percent of students involved in programs who have engaged in competitive events or been 

awarded scholarships for performance: UIL Academics,  UIL Athletics,  CTSOs (FFA, SkillsUSA, DECA, 

TAFE, HOSA),  Fine Arts Competitions,  Extra Curricular Debate,  Civic Organizations, Student 

Organizations (National Honor Society, Student Council, FCA),  Yearbook,  Newspaper, STEM 

Competitions (Robotics, Drones, MakerFaires, Genes in Space, TMCN, Science Fair Activities, 3D 

Printing).  This indicator measures active involvement in the activity versus membership only. Active 

involvement is defined as participation in a competitive event starting at the local level in a 

sanctioned event involving students outside of Snyder ISD. 

Measure(s): Please indicate the measure(s) used to collect data for this component. Include information 
about the publisher, reliability, validity, and history of use in the district, as applicable. 

 Educational research generally supports a positive relationship between student 

involvement in extra/co-curricular activities and academic achievement. Additionally, students who 

are involved in programs outside of the traditional school day tend to have a richer educational 

experience than non-involved students. Snyder ISD values the impact of outside programs on the 

school experience with many options available to students at the secondary level. Students who are 

actively involved in programs can be measured by participation in activities that go beyond 

membership in a program and expands into a higher level of engagement and commitment. 

Students who are successfully included in this indicator will be included in an official membership 

roster or activity list, actively compete in an event or activity involving students from schools other 

than Snyder ISD, and maintain required grades and attendance/met the sponsor’s expectations for 

extra and co-curricular involvement.  Each sponsor will submit an attestation statement certifying 

the student met the requirements to participate in a sanctioned competition and actually 

participated in a competitive event with other schools outside SISD.  

Data Collection Protocol: Describe the data collection protocol. Information may include data collection 
timeline, monitoring processes for data collection, data storage plan, and staff training. 

 Student participation data is maintained at the campus level via the student information 

system activities lists and organization rosters. The campus administrator works with all sponsors to 

maintain accurate participation lists for the student body and identify students participating in 

competitive events from membership rosters.  The metric was established based on a 1995 National 

Centers of Education Research study indicating participation in an extra or co-curricular activity has 

a positive impact on attendance, academic achievement, and higher education enrollment rates. 
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Numerous research studies since the mid-90's have continued to support the premise. A 2014 study 

released by the US Census indicated 60% of students nationwide participate in at least one 

extra-curricular activity. The study's data was the foundation for the establishment of the cut scores 

for this metric. 

Section II 

School Type: Please select the applicable school type as it relates to the baseline data and campus rating 
scale included below. You may copy and paste this section to add more than one school type to this 
component. 

 High School 

Baseline Data: Please describe current outcome levels on the proposed measure as indicated by 
baseline data. Include the year(s) represented by the data. 

 32/72 (17-18), 27/67 (18-19) 

Campus Rating Scale (C, or mid-range level, set to baseline average): Please show the proposed 
campus grading scale using baseline data in the table below. Include the distribution of campuses when 
this grading scale is applied to baseline data. Enter text as needed (optional).  

Click or tap here to enter text. 

Campus Letter Grade for 
Component 

Minimum Maximum # of campuses at each 
letter grade (indicated 

by baseline data) 
A 50 60+  
B 40 49  
C  30 39 1 
D 20 29  
F 0 19  
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Section I 
Component Name: Please enter the name of the component. 

 Local Industry Certifications Earned by Graduating Class 
 

Rationale: Describe the rationale for selecting this component, including information used to identify 
the component for plan inclusion, target population(s), district goal(s), and ways in which the district 
and campuses are working toward achieving the goal(s).  

 As part of the development of the LAS, the value of all industry-based certifications 

(especially vital to our community) have been considered.  Access to the industry certifications have 

also been considered with the rural nature of the district impacting options. Each of the CTE 

pathways have an aligned option for industry certifications.  The option for end-of-pathway testing 

is being planned for the 18-19 school year.  Examinations through ICEV or other nationally 

recognized pathway assessments are options for local certifications.  The campus plans to validate 

all CTE coherent sequences with industry certifications which are accessible to all students and 

recognized by local workforce needs.  The addition of certifications for students will increase the 

rigor of the CTE programs and increase equity to all students. 

Measure(s): Please indicate the measure(s) used to collect data for this component. Include information 
about the publisher, reliability, validity, and history of use in the district, as applicable. 

 The iCEV assessments are supported by industry partners and identified as 

industry-recognized certifications.  Other local certifications that are offered by the campus must 

meet at least one of the following criteria for use: 1.  have documented support from an industry or 

business as an industry-recognized certification, 2.  be requested or supported by the CTE/P-TECH 

Advisory board, 3.  meet local workforce needs.  Primarily, the district sources the local certification 

exams through iCEV.  The iCEV program is the board-approved curriculum resource for the CTE 

programs in Snyder ISD.  As per the iCEV materials, industry certifications from iCEV bring industry 

standards set by industry leaders into the classroom. Together, iCEV and these nationally 

recognized organizations and companies are bridging the gap between education and industry to 

better prepare individuals for the workforce.  

Data Collection Protocol: Describe the data collection protocol. Information may include data collection 
timeline, monitoring processes for data collection, data storage plan, and staff training. 

 The number of  students who earn one or more certificates that are aligned to pathways 

and endorsed by national organizations (but are not reflected on the state Industry-Based 

Certifications list), EOP testing rosters and results which is maintained in both Skyward and the 

counselor's database used to track student achievement.  Students earn the certifications when 

meeting the minimum level of success as established as the passing score by the external 

organizations endorsing the certification. 
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School Type: Please select the applicable school type as it relates to the baseline data and campus rating 
scale included below. You may copy and paste this section to add more than one school type to this 
component. 

 High School 

Baseline Data: Please describe current outcome levels on the proposed measure as indicated by 
baseline data. Include the year(s) represented by the data. 

 24/60 (17-18), 28.8/64 (18-19) 

Campus Rating Scale (C, or mid-range level, set to baseline average): Please show the proposed 
campus grading scale using baseline data in the table below. Include the distribution of campuses when 
this grading scale is applied to baseline data. Enter text as needed (optional).  

Click or tap here to enter text. 

Campus Letter Grade for 
Component 

Minimum Maximum # of campuses at each 
letter grade (indicated 

by baseline data) 
A 60 72+  
B 48 58.8  
C  36 46.8  
D 24 34.8 1 
F 0 22.8  
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Section I 
Component Name: Please enter the name of the component. 

 Work-based Learning Experience for P-TECH/STEM Students 
 

Rationale: Describe the rationale for selecting this component, including information used to identify 
the component for plan inclusion, target population(s), district goal(s), and ways in which the district 
and campuses are working toward achieving the goal(s).  

 Career awareness and exploration options presented to students are critical to expose 

students to options beyond their personal experiences. The high school options in our district allow 

students to experience hands-on career preparation. In order to place emphasis on the importance 

of career awareness and exploration, the district has moved to a P-TECH model with a 

pre-kindergarten through 16 viewpoint.  A critical portion of the P-TECH blueprint includes the 

expectation of work-based learning experiences.  The goal of the high school is to include a 

progression of experiences for students ranging from guest speakers and job shadows in 9th and 

10th grades to internships, college tours, and mentorships for capstone experiences in the 11th and 

12th grades.  Exposure for all students to authentic, career and college awareness activities 

increases equity for all students. 

Measure(s): Please indicate the measure(s) used to collect data for this component. Include information 
about the publisher, reliability, validity, and history of use in the district, as applicable. 

 The Snyder Board of Trustees, as part of the Lonestar Governance process, established the 

expectation for college and career readiness for students.  The data is compiled by the high school 

counselor's office in terms of college visits, career events, internships, job shadows, and career 

guest speakers.  In order to qualification for consideration of this indicator, students must complete 

a portfolio evaluated at a proficient level reflecting on the work-based learning experience and the 

impact to future college and/or career readiness. 

Data Collection Protocol: Describe the data collection protocol. Information may include data collection 
timeline, monitoring processes for data collection, data storage plan, and staff training. 

 100% of the graduating seniors are reviewed for participation in a college or career 

preparation activity.  The counselor office collects the data and maintains the data for validation. 

Students’ proficiency levels is evaluated by an analysis of the reflection process for the student and 

the connection the students make to their future career plans. 

Section II 

School Type: Please select the applicable school type as it relates to the baseline data and campus rating 
scale included below. You may copy and paste this section to add more than one school type to this 
component. 

 High School 
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Baseline Data: Please describe current outcome levels on the proposed measure as indicated by 
baseline data. Include the year(s) represented by the data. 

 63 (2017-18), 90 (2018-19) 

Campus Rating Scale (C, or mid-range level, set to baseline average): Please show the proposed 
campus grading scale using baseline data in the table below. Include the distribution of campuses when 
this grading scale is applied to baseline data. Enter text as needed (optional).  

Click or tap here to enter text. 

Campus Letter Grade for 
Component 

Minimum Maximum # of campuses at each 
letter grade (indicated 

by baseline data) 
A    
B    
C     
D   1 
F    
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