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Introduction to the Planning Process:

Branford is a shoreline town located on Long Island Sound in New Haven County, Connecticut. With a rich geographical and local history, citizens of

Branford have become accustomed to a public school system that effectively and efficiently fulfills its mission of preparing students for what lies

ahead in the world beyond their Connecticut oceanfront community. That world, however, is rapidly changing and to extend Branford’s reputation of

educational innovation and success, there was a recognition among the district’s leaders and the Board of Education that public schools must

continuously reflect on their own practice and seek to address the evolving uncertainties of this new environment. As the district emerged from the

pandemic and learned of the impending retirement of its long-time Superintendent, it became apparent to the Board that it would be well served to

create a framework to define what it means to be appropriately prepared for life, learning, and work beyond school and to use that as a filter to screen

for and hire a new superintendent. This would allow the Board and the Branford community to understand how the qualities of prospective candidates

for this critical position are aligned with the district’s vision of the future.

Although always challenging to predict, it is now known with certainty from research and experience that 21st century learners will need to develop a

sophisticated set of skills and foundational personal dispositions to ensure they can navigate the uncertain challenges they will encounter. To this end,

the district’s outgoing Superintendent, Hamlet M. Hernandez, committed to a data-based, strategic coherence review of the school system’s capacity to

adjust to this new reality. Aligned with this outcome, the process of Strategic Coherence planning was created and pioneered by the selected

consultant, Jonathan Costa, from EdAdvance in Litchfield, Connecticut. Mr. Costa attended the January 26th, 2022 meeting of the Branford Board of

Education and presented the rationale and process that would lead the district to a coherence planning outcome. At this session, the Board was able to

preview the key concepts involved in the process and to ask questions about the alignment of the proposed process with the work, most notably the

high school’s Global Learning Competencies, being done in the district. At the end of this session, the Board endorsed the plan with a promised

outcome of a framework for a more coherent system of schools, all focused on ensuring student success and preparedness for life, learning, and work

beyond school.

Unlike traditional strategic planning processes that encourage a diffusion of improvement energy and resources, Strategic Coherence Planning uses a

data-based, backwards design to focus the process on those highest leverage improvement strategies that have demonstrated over time to have the
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largest influence on student learning and impactful preparation for life, learning. and work success in a digital age. The approved calendar of events

was designed to start in the spring of 2022 and to be completed by the end of the 2022-2023 school year.

An overview of the Five Phases of Strategic Coherence Planning is displayed below:

As a result of proceeding through these phases, the following outcomes were promised by the process plan:

● Increased clarity regarding the volatility of change and how digital processes and unpredictable events can/are reshaping life, learning, and

work and the economic future of all Branford students.

● A heightened commitment to the district Mission statement and an identified set of key student skills and dispositions (Branford Global

Learning Competencies) that will lead to success for all Branford
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students in life, learning, and work beyond school as well as those priority learning standards that should form the core of a post-pandemic

curriculum structure (Foundational Learning Systems – Goals for Learning).

● Identification of key instructional and adult learning strategies that will have the greatest impact on ensuring equitable achievement of the

Branford Global Learning Competencies for all students, including the educator practices that most support student engagement in rigorous

work in challenging circumstances. (Foundational Learning Systems – Instruction for Deep Learning).

● Identification of key student learning assessment measures and adult accountability strategies that will have the greatest impact on

achievement of the Branford Global Learning Competencies (Foundational Learning Systems – Assessment and Measurement).

● Build district systems commitment and capacity (Leadership, Resources, Community Engagement, and Policy) to align and focus

improvement efforts on the Branford Global Learning Competencies that lead to the highest levels of long-term student success over time

(Supporting Organizational Systems).

● Build alignment of Foundational Learning Systems across all three levels of the organizational practice (student, adult, building/organization).

With all the process decisions made, a representative group of over 20 constituents and stakeholders were identified as participants on the Strategic

Coherence Planning Team. The district and the Branford Board of Education would like to thank each of the following individuals for committing to

the 60-plus hours of time required of the team participants to complete the planning process on behalf of the Branford Public Schools.

Hamlet Hernandez – Superintendent

Rachel Sexton - Assistant Superintendent

Don Neel - Chief Operating Officer

Charles Cicarella - Director of Student Services

Rob Kovi - Director of Technology

Lauren Skultety - Curriculum Coordinator, Pre-K to Gr. 4

Ashley Marinaro - Curriculum Coordinator, Gr. 5 - 12

Jim O'Connor- Principal, Tisko Elementary

Kim Volkens- District EL Coordinator, TESOL Teacher

Erin McCarthy - School Social Worker, Tisko Elementary

Maria Melillo - Library Media Specialist, Sliney Elementary

Monica Pustari - Kindergarten Teacher, Sliney Elementary

Laura Dell - World Language Teacher, Walsh Intermediate

Vicki Climie- Science Teacher, Branford High

Cristy Cantu - Board of Education Member
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Sarah MacDougall - BEA President, World Language Teacher

Lee Panagoulias - Principal, Branford High

Christina Prekulaj- Literacy Coach, Murphy Elementary

Suzanne Sullivan - Science Coach, Walsh & Branford High

Sara Anglemire - Parent

Dionne Pulcinella - Parent

Jocelyn Antunes - Parent

Katy Blanchette - Parent

Meaghan Delucia - Board of Education Member

John Prins - Board of Education Member

Laura Troidle -Board of Education Member

Ed Prete - Education Committee Member, RTM

Kath Rondinone - Parent

Holly Warner - Parent

Keishia Smith - Parent

Return to the Table of Contents
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Phase One: Committing to the Principles of Coherence:

The planning team convened for the first time on September 27th, 2022. The purpose of this session was to introduce the planning team to each other

and to provide an orientation to the planning process itself. The primary content focus of the activities was an exploration of two critical planning

concepts that frame all of the work in Strategic Coherence Planning. First is the notion of high leverage goals, which translates into a need to focus on

those goals, measures, and practices most likely to bring about the desired planning changes and, ultimately, having every student achieve proficiency

in the district’s Global Learning Competencies. Second is the work of systems, or how the work being done serves as the primary driver of the overall

work quality. These two organizing principles will be present throughout the process and will dictate many of the planning outcomes.

Following those introductions, the group collectively agreed upon the most important planning outcomes for the process:

● Creating a clear sense of the district’s future and direction and a recommitment to a set of refined Global Learning Competencies.

● Ensuring that goals are aligned across the district, so everyone has something in common that they are working toward.

● Having specific skills and dispositions that will be the focus of everyone’s work.

● Setting priorities that are informed by multiple stakeholders.
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Additionally, the team spent some time considering the lessons learned from the public health crisis, the social and emotional recovery processes

associated with it, and was also charged with reviewing and researching what the future of learning and work might look like in a post-pandemic

digital age. The purpose of this engagement was to gain insight into what skills and dispositions a student would need to succeed over the next decade,

using the current Kindergarten class as a frame of reference – the class of 2035. A planning retreat to be held the following month would be the

platform for the group sharing what they learned in this area and to determine what or how the existing district Global Learning Competencies might

need to be adjusted. The key to the process was to determine what exactly defines a “quality education” when it comes to preparation for future-ready

success. To frame the work of determining these items, the planning team was provided with numerous sources of reading and viewing materials from

leading thinkers and researchers in the field to explore in preparation for that retreat. Participants were also encouraged to do their own background

searches for information and perspectives that could help inform the process and to share them with their peers. A sample of some of these reference

materials are listed below:

● Class of 2032 – an exceptional one-hour documentary on how we got to where we are and what the challenges of teaching the class of 2032
will be. From our friend Matthew Worwood and the Digital Media and Design team at the University of
Connecticut. https://vimeo.com/286884821/6d8581ccda

● The future of work - will our children be ready? The Future of Work: Will Our Children Be Prepared? - YouTube

● How will the pandemic permanently change the nature of “white collar” work? https://www.youtube.com/watch?v=YtTJ_ympGMk

● Five workplace trends for 2022 - The Future Of Work: 5 Biggest Workplace Trends In 2022 - YouTube

● The future of work for a generation of digital nomads. Future of Work | Digital Nomads: The Changing World of Work | PBS - YouTube

● How can you future proof your work? Future of Work | Can We Future-proof Our Work? | PBS - YouTube

Having reviewed this context and content, the Strategic Coherence Planning Team met on Monday, October 25th, 2022, to decide on a final set of

skills and dispositions that would serve as Branford’s revised Global Learning Competencies. To accomplish this, each participant was asked to create
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their own list of prospective required skills. That was then shared with a partner and then with a larger discussion group. Those groups then reported

out to create a draft master list that represented the best thinking of all the individual, pair, and small group discussions. Finally, that master list was

clarified, combined, and then through Nominal Group Technique voting process winnowed down by the group to the most critical of all the suggested

items. The final tally for critical skills is represented below:

The same process was then repeated for dispositions.

A graphic representing the consensus outcomes follows:
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With the skills and dispositions of the Global Learning Competencies identified, the group then turned its focus on the characteristics of a learning

environment most likely to support the acquisition of these items. Using an Affinity Diagram process, the group reflected on its own experience as

learners and the conditions required to master hard to acquire competencies over time. The result was the following “Definition of Deep Learning.”
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We believe the following instructional conditions best support deep learning of the skills and dispositions
found in our Global Competencies…

● Focuses on intrinsic motivation, passion and reason as the drivers of the pursuit of learning

● Provides ongoing skills development and recognition of progress along the way

● Includes hands-on learning by doing and practice

● Incorporates mentoring, feedback and support through all aspects of the learning process.

● Requires appropriate resources to facilitate learning

● Flourishes within a culture of optimism and support

Return to the Table of Contents
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Phase Two: Data Scan

With the Branford Global Learning Competencies and Definition of Deep Learning set, Phase II of the planning process began. Phase Two is the data

scan where each of the desired systems planning outcomes required for student success is compared to what is currently happening in the district and

the gaps between what is happening now and what the district ultimately wants to create were defined. To accomplish this, the Strategic Coherence

Planning Team organized themselves into working groups around the six areas of focus. The names of the Strategic Coherence Planning Team

members as well as the other district or community volunteers who assisted them in their work in each of the six areas are listed below:

Group One
Leadership Focus

Group Two
Goals for Learning

Group Three
Teaching for
Learning

Group Four
Measures of
Learning

Group Five
Supporting
Systems

Group Six
External Factors

Jim O’Connor Dionne Pulcinella Ashley Marinaro Lee Panagoulias Rob Kovi Charles Cicarella

Sarah MacDougall Keishia Smith Kath Rondinone Erin McCarthy Eddie Prete Don Neel

Cristy Cantu Meaghan Delucia Christina Prekulaj Sara Anglemire Laura Dell Laura Troidle

Monica Pustari Lauren Skultety Maria Mellilo  Kim Volkens Holly Warner Jocelyn Antunes

Suzanne Sullivan Vicki Climie Katy Blanchette

John Prins

Once formed, each group was assigned with collecting data that would explore the status of the district for each of the above identified challenges as

framed through the lens of the goals, measures, and practices required to meet the skill/disposition acquisition needs of students and the support of the

Definition of Deep Learning in learning environments across the district. Provided with guiding research questions, these groups worked with

additional volunteers and other district staff over a twelve-week period from 10/25/22 to 1/6/23 to collect information, identify what the district was

already doing to meet these challenges, and finally report back to their peers about what was needed to close the gap between what was desired and

what was actually happening. For common frames of reference, each of the first five groups was additionally asked to provide a Likert scale style
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rating of the performance of the district for their areas of focus. A group’s choices ran from a 0 that would indicate “no evidence” of the desired

practice to a 4, which would show systemically improving performance. This scale is illustrated below:

Score Description

0 –Not Present The Desired Coherence Outcome is non-existent

1 - Beginning There may be some individual efforts or minimal group attempts, but there is no systemic evidence or process in place
to support the existence of the Desired Coherence Outcome.

2 - Emergent There have been systemic efforts to create the Desired Coherence Outcome, but its implementation is uneven and has
yet to deliver meaningful changes in student or adult performance.

3 - Proficient There has been a systemic effort to create the Desired Coherence Outcome and it is generally working. It is regularly
creating evidence of meaningful changes in student and adult performance.

4. Excellent
There has been a systemic effort to create the Desired Coherence Outcome and it is functioning effectively. There
have been meaningful changes in student and adult performance and there is evidence that data is driving further
improvements in the system.

As Group Six’s responsibilities dealt with only external data, they had no ratings to ascribe, rather they reported their findings as prioritized Trends and

Implications for the district in the following areas: Economics/Demographics, Mandates/Legislation (state/federal), Historical Achievement Data

Trends, Impact of the Pandemic and the Changing Nature of Learning and Work in a Digital Age, Local Context – impact of the culture, environment,

history of the Branford schools, perceptions of the district and challenges/opportunities while moving the district forward, and any other data they

thought would be relevant and helpful to the Strategic Coherence Planning Team.
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Each Data Collection Group met several times over the data sampling period to complete their tasks. After an initial launch meeting where the scope of

the work to be completed was shared, each team broke down their research tasks and assigned volunteers from the group to gather specific data,

information and other items for everyone to consider as they contemplated the ratings for each indicator. In addition to hard documentary evidence

(documents, work products, statistical data), some used interviews and surveys to inform their ratings as well. In this effort, the teams talked to a

number of staff and community members and had almost 500 survey responses as well. With all these data collected, the groups met to finalize their

ratings and outline for their peers the main factors that supported their judgments. Finally, each group organized themselves to prepare to present their

work to the Strategic Coherence Planning team at the reporting and analysis retreat (Phase III) on January 6th, 2023. For reporting purposes in this

version of the Strategic Coherence Plan, a grid of the summary ratings for each group will be provided and then to be immediately followed by the

details of each indicator and a summary of the gap evidence that the Data Collection Group used to justify its rating. It is important to note that the gap

evidence is provided verbatim from each group’s reportage. While the statements accurately capture individual participant’s perspectives, they should

be read with the understanding that they were not revised based on the input of the full committee and, due to limitations of the process, may not fully

reflect current reality.

Return to the Table of Contents
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Phase Three - Data Scan Results Analysis:

Area One: Leadership Focus: The most important leadership principles required to support student success through effective strategic coherence
planning are focus and systems coherence. This team will be examining the degree to which the district’s leadership (Board of Education,
Superintendent, and administration) have the capacity to understand how these concepts work together and have demonstrated the
commitment/discipline to make sure they continue to do so over time.

Coherence Outcome One Findings Summary:

Indicator 0 1 2 3 4

1. A systemic commitment to Global Learning Competencies and deep student learning.      

2. A systemic commitment to equity of outcome for all students.      

3. A systemic commitment to building the capacity and competencies required to pursue the Global
Learning Competencies and deep student learning.

     

Key Gaps between the indicators and current practice:

● Staff perceptions about provision of adequate resources for learning vary.

● Consistent language in BPS Instructional Framework to support acquisition of GLCs is lacking.

● Consistency of how TEVAL processes and timelines are implemented needs to be improved.

● Evidence addressing high needs students with staffing and instruction is not matched by similar evidence for gifted and talented students.

● Need more evidence of equity and inclusion in curriculum design, planning and implementation.

● K-12 alignment with the purpose and outcomes of field trips and “experiences” is unknown.

● 41% of certified staff feel that teachers are trusted to teach in the way they deem best.

● Diversity in representation on committees and in leadership positions is not representative of the community.
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Area Two - Goal Setting - The district has identified, defined, and committed to supporting a descriptive vision of the successful graduate (with its
associated skills and dispositions) and has aligned and focused the district’s goal setting systems on those student learning outcomes.

The purpose of this outcome is to judge the degree to which the district has an aligned systemic process for setting and pursuing the acquisition of
student skills and dispositions from the district, building, and professional levels. The desired state is a goal-setting culture where the value is on
high-leverage, skill-based student learning goals that are articulated and connected Pre-K to 12.  This aligned goal setting infrastructure is critical to
eventual efforts to improve student outcomes for learning. To ascertain the district’s readiness to do this and the identify the current state of affairs,
this group will be asked to judge four areas: 1. Context and Philosophy of current goal setting processes (goals are focused on student learning and
not adult action while there is a commitment to accountability for what is learned and not what is simply covered or done), 2. The alignment of goal
setting processes (across the K-12 continuum), 3. Community knowledge and support of goals (does everyone know what they are and why they were
selected), and 4. The alignment and availability of resources aligned with the goals (do available resources align with stated goals for learning).

Indicator 0 1 2 3 4

1. A - Goal Setting Context and Philosophy – Culture of Learning      

1. B - Goal Setting Context and Philosophy – Focused Goals      

2. A - Goal Setting Processes – Student Skills and Dispositions      

2. B - Goal Setting Processes – Adult capacities and competencies      

2. C - Goal Setting Processes – Schools and District      

3. Goal Setting Support and Engagement      

4. A - Materials and Resources – Level Consistency and Alignment (Elementary, Middle, High)      

4. B - Materials and Resources – Electronic Accessibility      

Key Gaps in Area Two:

● There is a general lack of awareness of district goals among staff.
● 53% of staff feel curriculum is equitable.
● 30% of stakeholders (staff, students, parents) feel that there is meaningful communication.
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● 40% average of stakeholders feel they are listened to.
● There is no Board-of-Education-sponsored improvement plan.
● Only 20% of students know of the current GLC’s.
● Old GLC’s are long and overlap making measurement, tracking and focus difficult.
● There are some structures in place to support student achievement of the existing GLCs but these structures tend to be isolated from one another.
● The district’s improvement efforts are not widely known. Most improvements are driven at the school level.
● While there is evidence of the GLCs in curriculum, it is not consistent nor is it called out intentionally.
● Teacher’s knowledge and ability to identify the existing GLCs and their impact on instruction is very inconsistent.
● Teacher goal setting does reflect high leverage practices but connection to GLCs is not clear or consistent.
● Teacher personal learning plans tend to focus more on content-based goals rather than the GLCs or the promotion of general student success.
● Connection between the districts goals assumes implementation of high leverage practices that support growth but they are not called out

intentionally or consistently.
● District goals have been consistent over the last several years but there is not a clear connection to GLCs as priority areas for learning.
● There is a large gap between parents who understand how well their students are learning the GLCs and parents who do not have an understanding.
● There is a gap in the district’s communication of the GLCs as well as its importance in their child’s future.
● Alignment of professional goals to the GLCs is dependent upon certification: 32% of non-certified staff vs. 66% of certified staff report having

aligned goals→ inconsistency in professional goals and learning opportunities to GLCs
● District accessibility and responsiveness to community/needs of parents/guardians varies: non-certified staff feels that the district is most

accessible - 90% vs. certified staff 71%, vs. 54% for parents, vs. 45% for students.
● District Goals aren’t displayed or sent to parents.
● Based on the survey results, there are certified staff who do not understand the goals and correlation to the GLC’s
● No results for BOE goals or improvement plan.
● No diagram or clear picture of how each goal is presented and to be achieved downwards to each level of the district.
● 57% of staff agree that the tools within each grade’s curriculum aligns with the GLC’s
● 51% of staff find that resources are compelling enough to use them.
● Parent resources on the website are available but not easily navigated or accessed.
● There is no information on the student page on how to utilize those sources.
● No information on the community component to show resources and how they align with district goals.
● 76% of Staff like the digital tools offered by the district.
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Area Three: Teaching for Deep Learning The district has defined what deep student learning looks like and has committed to supporting
teaching and professional development strategies that systemically ensure that all students are engaged in instructional experiences that support
the district’s student goals for learning.

The purpose of this outcome is to focus resources and attention on improving the quality of rigorous student engagement and the high leverage
professional practices that create the conditions conducive to deep learning. Often stated as a “definition of learning,” the inherent assumption is that
the most important indicator of instructional success is the percentage of available time students are engaged in rigorous, higher-order thinking
activities. This element, when combined with a positive learning environment, are the two most powerful predictors of sustained/improved student
learning. Accordingly, this group will be focusing on teaching and learning practices and the quality of instructional feedback focused on these
critical elements. To rate this category, the four following areas will be examined; 1. The existence of a unified vision of the characteristics of deep
learning and the instructional practices that lead to effective, higher order student engagement, 2. The use of digital learning resources to support
rigorous instruction, 3. the alignment of professional learning practices with these articulated priorities, and 4. Evidence of specific equity strategies
designed to ensure that all students are achieving at high levels.
                          
Coherence Outcome Three Findings Summary:

Indicator 0 1 2 3 4

1. A - Student Engagement in Deep Learning – Common Staff Understanding      

1. B - Student Engagement in Deep Learning – Evaluation Support      

1. C - Student Engagement in Deep Learning – Assessment Data and Evidence      

1. D - Student Engagement in Deep Learning – Parent Understanding      

2. A - Digital Deep Learning Practices – Policy Support      

2. B - Digital Deep Learning Practices – Faculty Proficiency      

3. A – Deep Professional Learning Practices – Authentic and Differentiated     

3. B – Deep Professional Learning Practices – Aligned Throughout      
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4. Specific equity strategies designed to ensure that all students are achieving at high levels.

 Key Gaps:

● Lesson study and learning labs are focused on deep learning practices but not all students are part of that process.

● Practice and performance ratings within the current evaluation system show that the vast majority of admin and staff are proficient or exemplary.

● Students grades and test scores on standardized assessments (PSAT, SAT, NGSS, SBA, Seal of Biliteracy)

● Staff survey responses about whether there is a common understanding of deep learning show that less than half, 45.84%, agree.

● 29.17% of staff believe the evaluation process helps build our capacity to provide meaningful instruction to support deep student learning.

● School goals are not all directly related to student engagement and rigorous learning experiences for all.

● Feedback and evaluation questions on climate survey are all below 40%.

● Specific high leverage practices have not been identified within the teacher evaluation system.

● 64.79% of staff believe district goals are aligned to GLCs

● 73.24% of staff align their professional goals with GLCS

● Misalignment between written and learned curriculum.

● The District is investing resources, e.g. time, energy, and focus on creating / implementing a guaranteed and viable curriculum virtually and across
all subject areas. The process is intentional, and requires time to achieve.

● Secondary teachers and administrators are working towards a coherent curriculum and are also implementing the data cycle process in order to
speak to the general strengths and weaknesses in this area and can connect them to his/her improvement and growth plans for the year.

● Students have ready access to age-appropriate tools, however, there is no policy in place to set standards and expectations.

● Most of the digital tools that are being used are mirroring activities that could be replicated with pen and paper. There isn’t much evidence to
support the use of digital tools as an extension of the learning environment.

● Individual teacher needs may not always align with the goals of BPS (Based on teacher responses to the survey)
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● There seems to be a discrepancy between what teachers feel they need/want for professional learning versus what BPS identifies as a need for
students and teachers.

● There is not always continued learning in a specific content area.

● In many instances professional learning is school-based and there is not always consistency from Pre K-12 across BPS.
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Area Four: Measures for Learning - The district uses and reports on appropriate and balanced measures of student and adult success that are
aligned with its vision of student success.

 
The purpose of this area is to determine the degree which the district’s assessment practices support growth and accountability for the obtainment of
the district’s vision of a successful graduate and its associated goals for learning. Following the maxim “what gets measured gets done,” this is an
opportunity to judge whether the stated learning priorities of the district are aligned with its assessment infrastructure and culture. Critical to these
relationships is the capacity of teachers and administrators to provide timely, helpful and accurate feedback for the improvement of student and adult
performance. To determine this, this group will examine 1. Assessment philosophy and practice (including balance between formative and summative
assessment resources), 2. Assessment capacity (the ability to effectively measure the things that matter most) 3. How data collection practices support
priority goals for learning, and 4. How both professional measures and measures at the building and district level also support feedback for improved
student and professional performance.

Coherence Outcome Four Findings Summary:

Indicator 0 1 2 3 4

1. A - Assessment Philosophy – Unified Philosophy      

1. B - Assessment Philosophy – Formative/Summative Clarity      

2. A - assessment Capacity – Evidence Capture      

2. B - Assessment Capacity – Evidence Informed Decision Making      

2. C - Assessment Capacity – Rubrics and Tasks      

3. Performance Data      

4. Professional Measures of Learning      

5. School/District Measures of Learning      
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Key Gaps:

● Lack definition and/or specific examples of “standardized and non-standardized” assessments in addition to “classroom observations and

curriculum-based activities.”

● Beyond mention of/access to IC, no apparent requirement to communicate clear expectations to non-educator stakeholders, e.g., parents/guardians.

● “Last revised date” should appear on all finalized documents to indicate/reinforce currency.

● Balance of communication of all the assessment opportunities with outside stakeholders is a difficult determination.

● Elementary stakeholders do not have real time access to student performance data.

● Through guided interviews, guardians and staff at the elementary level report difficulty interpreting the elementary report card.

● Paraeducators’ evaluations occur less frequently and do not always reflect roles/responsibilities.

● This non-standardized assessment data is not readily available in IC or a spreadsheet.

● Through guided interviews, some staff note that non-standardized assessments are not as well-aligned across grade bands.

● Access to performance data at WIS and BHS is not viewed as equitable. This is due to the overwhelming perception in Branford families that

Infinite Campus is not user friendly, and even for “tech savvy” people it takes an average of two years to feel comfortable in gaining access to IC

to use it in the way that it is meant to work.

● Also WIS and BHS do not measure any of Branford’s Global Competencies. They are not available on IC or in any report cards for students. If

Branford wishes to move forward with a priority placed on the streamlined/ updated global competencies, they will need a way to measure, assess,

and report on these items. As of now there is no such system in place.

● Difficulty finding current data about the communication of current school year building/district goals to students and families in our community.

● GLC’s and learning goals may have connections to standards (ex: standards based report cards, PGR report card) but they are not operationalized

or consistently integrated into day-to-day planning or conversations with all stakeholders. Therefore students, staff, parents/guardians discussion

or understanding of strengths and weaknesses in each of the district’s Branford Global Competencies and high leverage standards, including at

graduation, is inconsistent.
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Area Five: Supporting Systems – The district aligns its supporting organizational systems to ensure the acquisition of its student learning goals.
  
This group’s focus is on how the leadership and district support systems are structured to work together to facilitate the attainment of student learning
goals. Do these systems consistently work together to enable a sustained focus on things that matter or are they consistently reactionary, disconnected,
and moving from one strategic focus to another year after year? To determine this, judgments will be made on the current state of 1. Policy and
regulations, 2. Community engagement, and 3. Resource deployment.

 Coherence Outcome Five Findings Summary:

Indicator 0 1 2 3 4

 1. Policy and Regulation
 

 

 2. Community Engagement
 

 

 3. Resource Deployment
 

 

 

Key Gaps:

● Not sure if these practices have led to measures of meaningful changes in student/adult performance.

● How aware are people of policy? Policy vs. procedures/practices

● There is an uneven sense in the community that the Board of Education and the district staff are accessible, tuned in, and responsive to the needs

and interests of their community.

● Only some parents and constituents feel welcome and that their opinions and concerns are respected and heard.

● There is no consistent evidence of stakeholder participation in key planning and decision-making benchmarks.

● There are infrequent opportunities for meaningful two-way communication with stakeholders and key district decision makers.

● Not all students feel welcome and that their opinions and concerns are respected and heard.
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● Not all stakeholders know that in order to get something new or enhanced, paid for and supported, they are going to have to defend it based on the

mission and Branford Global Competencies and high leverage standards priorities.
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Area Six - External Factors – are there external forces that could impact district planning?

A. Economics/Demographics
B. Mandates/Legislation (state/federal)
C. Historical Achievement Data Trends – Growth Trajectories and Equity of Obtainment
D. Impact of the Pandemic and the Changing Nature of Learning and Work in a Digital Age
E. Local Context – impact of the culture, environment, and history of the local community as it impacts planning
F. Other?

The purpose of this group’s work is to identify any external contingencies that the planning group should be aware as it determines the best ways to
close the identified coherence gaps. All results in these areas should be reported as PRIORITIZED (those with the largest potential impact) Trends
(what does the data suggest is happening or changing) and Implications (what does the existence of this trend imply for the running of the school
district and your ability to address the challenges of this plan).
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Phase Four: Focus Setting

As the Six Data Teams presented their information at the Phase III retreat, each Strategic Coherence Team member was simultaneously charged with

analyzing and synthesizing the information that was presented to them. All were encouraged to listen, reflect, and ask questions as their peers presented

and discussed their findings. To record their thinking, each member produced note cards with single observations on them in one of three categories of

response:

▪ Kudos – these were areas that the participants felt the district had positive impacts – indicators were Branford had systems that supported

good practice and could inform future strategies as the district sought to improve in other areas.

▪ Questions – did the information presented raise further questions of practice or paint an incomplete picture where more data might be

needed before conclusions about how to move forward could be drawn.

▪ Concerns – these were the areas where participants saw the most problematic gaps between the objective of aligned systems on student

success and current district practice.

This process of having all the individuals on the full Strategic Coherence Planning Team screen and reflect on what was presented is how the process

design confirms collectively what the teams found individually and identifies further patterns of insight into what the most critical challenges facing the

district are given the Mission and the identified skills and dispositions of student success (Global Learning Competencies). Those items that rise to the

top in both the group and individual analysis inform decision-making about what the strategic priorities are for planning future work.

To isolate those items, after the group presentations, all the individual’s responses in the three categories mentioned earlier (Kudos, Questions, and

Concerns) were placed in separate sorting spaces. The Strategic Coherence Planning Team was then randomly assigned to one of the three areas and

then a facilitated, round-robin Affinity Diagram sorting process was completed. This process involved viewing all of the contributions in each area and

then determining the relationships and patterns between them. Cards representing the individual contributions of each team member are grouped into

areas of commonality and then these groupings are labeled. Each of the sorting teams had an opportunity to assist and review the work of the other

teams so that everyone had an opportunity to review all the reflections in each of the three groups. For the areas of Kudos and Questions, the themes
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identified are for context and to inform the work, but they do not carry the weight of determining the direction the district must go, so they simply

appear in list form. Listed in the order they were identified, the order of the items does not imply a priority or importance.

Kudos – Areas in Which the Data Demonstrated Systemic Strengths

1. We are doing well with equity and inclusion.

2. We are doing well with technology and the acquisition of digital tools.

3. We are doing well with using data.

4. We are doing well supporting the needs of students.

5. We are doing well utilizing teacher evaluation to build relationships with supervisors.

6. We are doing well sharing information with stakeholders.

7. We are doing well at using assessment to drive instruction.

8. We are doing well at aligning PD with the creation of deep learning.

9. We are doing well with a consistent instructional framework.

Questions – Areas in which more information is needed or desired.

1. How can we improve communication?

2. How do we improve family access?

3. How we educate stakeholders regarding the GLCs?

4. How can we provide more equitable experiences?

5. How can we improve teacher evaluation?

6. How do we balance our desire to support teacher autonomy with our commitment to meeting student needs?

7. How can we best use our digital tools and resources to achieve our goals?

8. How can we build our capacity to lead?

9. How do we achieve alignment K-12 on these important issues?
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10. How do we align our assessments with our GLCs?

Immediately after identifying the kudos and questions listed above, the Strategic Coherence Planning Team discussed their implications as it was

important to explore them prior to the final retreat activity of identifying the priorities for future work. Having completed that discussion, the team

proceeded to not only identify the themes of Concerns, but to further analyze them, synthesize, and evaluate the list for priority action. First, there was

a round of clarifying questions to be sure everyone was in sync on the meaning and implication of each item. Then items were combined through a

unanimous consent process. If two items were implying the same gap or priority, they were placed together so that, in the end, the same priority would

not be competing against itself. The group then grouped and prioritized the remaining gap statements. This process resulted in a grouping of the three

highest rated areas of concern which will form the basis of the district’s three areas of focus for future strategic action.

Gaps/Concerns Determined from the Data Scan Analysis

Equitable outcomes for all students – all means all.

● We need to do better addressing the learning needs of high achieving students.

● There are gaps in curriculum related to equity and the support of deep learning.

Alignment of key goals, measures, and practices with the GLCs and DODL

● There is a lack of consistent and systemic alignment of practices, procedures (goals/assessments) and curriculum

● There is a gap in how we actually create deep learning experiences for all students in all classrooms

● There is a gap between the evaluation system and the goals related to the GLCs

Communication

● There is a lack of awareness of the GLCs among our stakeholders.

● We need to do better at organizing and providing parent resources on the website.

● We need to do better in our communication of goals and the transparency of that process.

● There is a lack of awareness of the district goals and where to find them.

Return to the Table of Contents
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Phase Five: Aligning Actions with Strategic Focus

The last phase of the committee’s work focused on identifying indicators of success for each area of strategic focus. Those indicators were then mapped
onto a continuum describing phases of progress from the district’s current reality to its desired state. This continuum will serve as a progress monitoring
tool as the district takes deliberate action to achieve the priorities identified through this planning process. With the upcoming transition in district
leadership, it was decided that the work of identifying and implementing specific action steps to achieve the desired state would be completed under the
new superintendent, using the continuum provided here for each strategic priority as a guide.

Strategy One: Ensuring Equal Opportunity  

Indicators of Success:

● There are clear Tier One, Two and Three processes for both struggling and high achieving learners.

● All learners experience deep learning and challenging content.

● There is equitable access to all learning opportunities within the district.

● Funding is available to provide every student with what they need, when they need it and how they need it.

● Families know how to access resources available to support their child’s growth and learning.

● ELL resources are available in and across all disciplines.

I – Present State II – Beginning III – Progressing IV - Accomplishing

● There are clear Tier One, Two
and Three processes for
struggling learners.

● It is unknown how many
learners experience deep

● There are discussions
regarding how Tier One, Two
and Three processes for high
achieving learners might be
implemented.

● There are efforts to determine
how many learners experience

● There are some Tier One, Two
and Three processes for high
achieving learners being
implemented.

● There is a systemic
understanding of how learners

● There are clear Tier One, Two
and Three processes for both
struggling and high achieving
learners.

● All learners experience deep
learning and challenging
content.
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learning and challenging
content.

● It is unknown how equitable
access to all learning
opportunities within the
district are.

● Current funding does not
provide every student with
what they need, when they
need it and how they need it.

● Not all families know how to
access resources available to
support their child’s growth
and learning.

● ELL resources are available
in some disciplines.

deep learning and challenging
content.

● There are efforts to determine
how equitable access to all
learning opportunities within
the district are.

● There are efforts to determine
what are the most pressing
needs and how they impact
learning.

● There is a growing awareness
of what families need to know
so they can access resources
available to support their
child’s growth and learning.

● Needed ELL resources are
being identified by discipline.

experience deep learning and
challenging content.

● There is an understanding of
how equitable access to all
learning opportunities within
the district are.

● There is an understanding of
where the most pressing
resources needs and how they
impact learning.

● The information families need
to know so they can access
resources available to support
their child’s growth and
learning is being distributed.

● Needed ELL resources are
identified by discipline.

● There is equitable access to all
learning opportunities within
the district.

● Funding is available to
provide every student with
what they need, when they
need it and how they need it.

● Families know how to access
resources available to support
their child’s growth and
learning.

● ELL resources are available in
and across all disciplines.

Impacted Systems: 

● Professional Development

● Out-of school experiences

● SDE

● Teacher preparation programs

● Budget

● PreK

● SACC
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● Public library

Ongoing Aligned District Work That Supports This Strategic Action:

Actions for Moving Forward:

Step # Action Outcome Who When

1

2

3

4

5

6

7

8

9
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Strategy Two: We will work to align the key systems in the district to support the acquisition of the GLCs and the Definition of Deep
Learning (DODL)

Indicators of Success:

● There is a common language and shared understanding in the district related to the meaning and intent of the GLCs and DODL.

● Goal setting systems through all the levels of the district overtly foster practices that align to the DODL and student demonstration of the GLCs.

● Curriculum, assessment, and instruction are each designed with GLCs as the guiding principles.

● Professional growth and support processes are designed and implemented to develop and deepen capacity for the DODL.

I – Present State II – Beginning III – Progressing IV - Accomplishing

● There is a no common
language or shared
understanding in the district
related to the meaning and
intent of the GLCs and DODL.

● Goal setting systems through
all the levels of the district are
not aligned to the DODL and

● There is a common language in
the district related to the
meaning and intent of the
GLCs and DODL.

● Goal setting systems through
all the levels of the district are
identified for their connection

● There is a common language
and growing understanding in
the district related to the
meaning and intent of the
GLCs and DODL.

● Goal setting systems through
all the levels of the district are
being connected to the DODL

● There is a common language
and shared understanding in the
district related to the meaning
and intent of the GLCs and
DODL.

● Goal setting systems through
all the levels of the district
overtly foster practices that
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student demonstration of the
GLCs.

● Curriculum, assessment, and
instruction are not designed
with GLCs as the guiding
principles.

● Professional growth and
support processes are not
explicitly designed and
implemented to develop and
deepen capacity for the DODL.

to the DODL and student
demonstration of the GLCs.

● Curriculum, assessment, and
instructional systems are
analyzed for connections to
GLCs.

● Professional growth and
support processes identified for
their capacity to develop and
deepen connection to the
DODL.

and student demonstration of
the GLCs.

● Curriculum, assessment, and
instructional systems are
developing connections to
GLCs.

● Professional growth and
support processes are building
their capacity to develop and
deepen connections to the
DODL.

align to the DODL and student
demonstration of the GLCs.

● Curriculum, assessment, and
instruction are each designed
with GLCs as the guiding
principles.

● Professional growth and
support processes are designed
and implemented to develop
and deepen capacity for the
DODL.

Impacted Systems:

● Teacher/administrator/paraprofessional evaluation and supervision/development systems

● Curriculum development and revision

● Curricular programs and resources (related to above but not the same - this is about the materials/tools we use)

● Professional learning systems for both certified and paraeducator staff

● Assessment and reporting systems

● Instructional structures (schedules, organization of content, organization of student, organization of teachers)

● School calendars

● Community relationships/partnerships

● Special education

● Instructional coaching

● Policy/-ies related to curriculum, instruction, and assessment.
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Ongoing Aligned District Work That Supports This Strategic Action:

Actions for Moving Forward:

Step # Action Outcome Who When

1

2

3

4

5

6

7

8

9
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Strategy Three: Improving Communication with Critical Stakeholders  

Indicators of Success:

● There is widespread awareness and understanding of the GLCs among all our stakeholders and how they relate to student growth and performance.

● Parent resources are well organized, accessible, and current.

● We effectively communicate Board & District goals through a regular and consistent process.

● There is an awareness and understanding of the district goals and where to find them.

I – Present State II – Beginning III – Progressing IV - Accomplishing

● There is very limited knowledge
and understanding of the GLCs
among all our stakeholders and
how they relate to student
growth and performance.

● Parent resources are not well
organized, accessible, or current.

● We do not effectively
communicate Board & District
goals through a regular and
consistent process.

● There is little awareness or
understanding of the district
goals and where to find them.

● There is some knowledge and
understanding of the GLCs
among all our stakeholders and
how they relate to student
growth and performance.

● The most critical parent
resources are being identified
and organized.

● There is a growing recognition
of the need to communicate
Board & District goals through a
regular and consistent process.

● There is a growing awareness
and understanding of the district
goals and where to find them.

● There is an increasing
knowledge and understanding of
the GLCs among all our
stakeholders and how they relate
to student growth and
performance.

● The most critical parent
resources have been identified
and organized.

● There is a system to
communicate Board & District
goals through a regular and
consistent process.

● There is an awareness and
understanding of the district
goals and where to find them.

● There is widespread awareness
and understanding of the GLCs
among all our stakeholders and
how they relate to student
growth and performance.

● Parent resources are well
organized, accessible, and
current.

● There is effective
communication of Board &
District goals through a regular
and consistent process.

● There is widespread awareness
and understanding of the district
goals and where to find them.
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Impacted Systems:

● District website.

● District notifications system.

● IC Parent Portal.

● Open House and Parent conferences.

● Social Media platforms.

● Board T&L presentations.

● Administrative communications.

Ongoing Aligned District Work That Supports This Strategic Action:

Actions for Moving Forward:

Step # Action Outcome Who When

1

2

3

4

5

6
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7

8

9
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Glossary of Often Used Terms
 

Global Learning Competencies (GLCs) – Those student skills and dispositions that the community believes students will need to be prepared for life,

learning and work beyond school.

Definition of Deep Learning (DODL) – The learning conditions that are most likely to support student development of the Global Learning

Competencies (GLCs)

Affinity Diagram (Process) – A series of steps that can be used in large groups to determine the big ideas that are shared by the entire group in response

to a key question or prompt.

Strategic Coherence Planning – A planning process that is based on backwards design – or starting with the end in mind. It requires determining the

Vision of the Graduate, which Branford Public Schools articulates in its Global Learning Competencies, and the Definition of Deep Learning first, and

then analyzing what the district is doing that is aligned with those outcomes and what they are doing that is misaligned or unrelated.

Systems Coherence – The degree to which the processes of work in the district are aligned with the outcomes/goals for learning of the district.

TEVAL (Teacher Evaluation) – The system that is in place to support the ongoing improvement of teacher performance through an evaluation process.

The BPS system for Educator Evaluation includes a similar system in place to support the ongoing improvement of administrator performance.

Standardized vs. Non- standardized Assessments – A standardized assessment has been field tested to determine that the test items are statistically

reliable when given under the same conditions in different circumstances. Non-standardized assessments have been developed and implemented locally

but there is no evidence of inter-application reliability.

Summative vs Formative Assessments – Summative assessments are designed to determine the performance of a student against a standard for

performance at a specific point in time, usually at the end of a learning unit. Formative assessments are designed to inform teachers’ instructional

decision-making by providing information about students’ current level of understanding. They can also be used to help students understand their own

specific strengths and weaknesses so they can make adjustments and improvements.
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Stakeholders- Anyone with an interest in the outcome of the educational process.

Equity of Obtainment - The degree to which student performance on key measures are similar across economic and demographic profiles.

PD – Professional development – opportunities for administrators and teachers to learn and improve their own professional practice. Individual

professional development opportunities are part of a larger system for professional learning that includes collaborative structures and instructional

coaching.

Tier one (student)- General instruction for all students where it is expected that 80 to 90% of students will experience success without additional support.

Enrichment is Tier One instruction that is differentiated for students who are performing above grade level proficiency and have mastered the learning

within a given unit of study.

Tier Two (student)-  Interventions for students who are not growing at an appropriate rate and not responding to Tier One instruction.

Tier Three (student)- Interventions for students who have not responded to Tier Two instruction and are failing to make growth or growing at a rate that

is resulting in a widening gap between the students and their Tier One peers.

ELL – Learners who have English as their second language (and another language as their primary language).

SDE- The Connecticut State Department of Education
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