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Guidance

The Diagnostic Self-Review Document provides an opportunity for the school, with the assistance of the district, to assess
it'’s current level of performance in regard to the school leadership, teacher practices and decisions, curriculum
development and support, student social and emotional developmental health, and family and community engagement.
Schools should use the self-review as an opportunity to identify actions to be taken to improve student academic results
for the identified subgroup(s), describe the district resources to be used to implement the actions identified, and describe

the professional development activities planned to support the implementation of the actions to improve student
academic results.

The Diagnostic Self-Review Document and Report Template must be approved by the district’s Board of Education (for
New York City (NYC) schools, it must be approved by the Chancellor) and posted to the district’s website by Friday,
November 21, 2014, as well as kept on file at both the school and the district offices.

Completing This Form

v Before completing this form, please examine the rubric, and discuss the tenets and the statements of practice
with the district representative who will be assisting you in completing, reviewing and approving your LAP Self-
Assessment. As the rubric used for the Diagnostic Self-Review is the same one as used for Diagnostic Review for
School and District Effectiveness (DTSDE) conducted in Focus Districts, the DTSDE website

://www.p12.nysed.gov/accountability/diagnostic-tool-institute/home.html) contains helpful information
about the rubric,

v In collaboration with your school leadership team and your district representatives, complete the Self-Review by
identifying the strategies and practices you either are planning to implement or have implemented that meet the
needs of your school, as identified by the assessment.

o Pay particular attention to the performance of the subgroups that caused the school to be identified as
requiring a Local Assistance Plan (LAP).

o Use evaluative language and connect how the strategies and practices have or will impact teaching and
learning.

o Make sure the activities proposed reflect a new and robust direction or a continuation of practices that
are showing evidence-based positive results in closing the achievement gap(s).

v" Be concise and clear when describing the evidence that supports your ratings.

v Provide information in the plan that addresses the “who, what, when, and why” of the strategies chosen to meet
the needs of the school.

v Please Note: The designation of a school as a LAP means that a school has areas that need improvement,
particularly as they relate to the subgroup(s) of students who are failing to make academic gains. These areas
should be reflected in the ratings, evidence and action plans outlined in this assessment.

v Before the completed Self-Review Document and Report Template are submitted to the Board of Education (for
NYC, the Chancellor) for approval, the school superintendent must meet with the school leadership to discuss and
revise the rubric ratings as appropriate.

A successfully completed Self-Review provides an accurate picture of your school and its needs and describes the actions
you and the district will take to address these needs. The evidence and plans for improvement described in the document

will closely align to the expectations put forth in the rubric, therefore aligning the plan to the optimal conditions for school
effectiveness.

If you have any questions regarding completion of the Local Assistance Plan Self Assessment, please send an email to
accountinfo@mail.nysed.gov.
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Rate each practice with an H, E, D, or | in the space provided. Before assighing a rating of Effective or Highly Effective to a Statement of Practice, the
school should pay particular attention to how the statement of practice is related to the performance of the subgroup(s) of students who caused the
school to be identified as requiring a LAP. When providing a response to a Statement of Practice that Is Effective, Developing, or Ineffective, the
school should specify whether actions will be targeted to the subgroup(s) of students who caused the school’s identification or be part of a whole
school transformation or turnaround strategy.

a) The SMART goals/mission and long-term vision are created 'and supported by staff, families, and
students and are uniformly seen, heard and known across the entire school communlty and affiliated
partnerships.

b) The school leader: champlons the implementation of a data-driven mission for student achievement
and well-being and holds the school community of stakeholders accountable for working: to realize the
long-term vision and the school prlorltles as outlined in the: SCEP and other school |mprovement :
documents. :

c) The school leader and community: stakehotders regularly'monitor and evaluate progress toward
attainment of SMART goals and priorities in the SCEP that are aligned to the long-term vision, making
adjustments when goals are not achieved, improvements are needed, and priorities become misaligned.
a) The SMART goals/mission and long-term vision are created and supported by a representative group
«of staff, families, and students.and some affiliated partnerships.

'b) The school leader shares a data-driven mission for student achievement and well-being W|th the
school community of sta,!_cehotders and has a plan for how to work together to realize this long-term
vision and the school priorities as outlined in the SCEP and other school improvement documents.

) The school leader and community stakeholders monitor and evaluate progress ornce or twice a year
toward SMART goals and priorities in the SCEP aligned to the long-term vision.

a) The SMART goals/mission and long-term vision are created with limited input by stakeholders andare
in the process of being shared with staff, families, and students across the school community.

b) The school leader has a data-driven mission for student achievement and well-being, outlined in the
SCEP, and is.in the process of developing how the school community will work to realize the long-term
vision.

c) The school leader is in the process of adaptlng SMART goals that better align to the Iong-term wsmn,
or these' SMART goals exist but are not monitored and evaluated.

a) The SMART goals/mission and long-term vision are unknown, not commonly understood and/or have
not been shared with staff, families, and students across the school community,

b) The school leader has not developed a data-driven mission that is connected to the long-term vision.
c) The school leader has not developed SMART goals or the current goals are not aligned to the long-
term vision.

X Classroom Observations — # Visited: 26 X Documents Reviewed:

[ Interviews with Students — #: MS Statement of Beliefs

X Interviews with Support Staff—#: 7 District Mission Statement

X Interviews with Teachers — #: 24 MS Handbook

[ Interviews with Parents/Guardians — #:
X Other: Staff Survey

— MS Planning Team Goals

ied to align o SMART format a wi in ude achievernen
goals for SWD subgroup. Revised Planning Team goals will be shared with all stakeholders.

MS Planning Team

MS Principal

Curriculum Coordinator

ELA Department

Special Education Department

Director of Students with Disabilities Programming / CSE Chairperson
Professional development on how to set effective SMART goals.




: X Classroom Observations —# Visited: 26

] Interviews with Students — #:

X Interviews with Support Staff —#: 7

¥ Interviews with Teachers — i#: 24

| [ interviews with Parents/Guardians — #:

4 X Other: Hiring Protocols

' MS After School Connections Program
Staff Survey

{1 Documents Reviewed:

LACS District Information — excerpt from MS
Student Handbook

MS Planning Team Goals

individualized Service Dept, Mission Statement

Continuum of Special Education Services

LACS Integrated Environment Plan

MS Master Schedule .

MS Budge 5
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a) The school leader and other school administrators cc Iaboratlvely developed a formal school-wide

plan, known to all staff and ahgned to the district’s APPR plan, for frequently: obsen.rmg and providing
actionable feedback throughout the school year on teaching practices based on student data.

b) The school Ieader and other school administrators are implementing the school’s observatlon plan.and
providing tlrnely, on-going, evidence-based, actionable feedback to staff that is directly aligned to
established criteria, including the teaching rubric and other agreed upon evaluation instruments, and
which encourages and supports staff to take ownership for the next stage of their:development.

c) The school leader and other school administrators monitor the' plan for observing teachers and use
obsen.ratmn data and other measures of teacher effectiveness to. asmgn/reassngn, counsel, and prcwde
‘on-going: targeted professional development opportunities i in multiple formats (e g., coachlng,
mentoring, peer support) to staff. ; y

a) The school leader has developed.a plan, aligned to the dlstnct's APPR plan, for frequentlv observing
and providing actionable feedback on teaching practices throughout the school year based on student
data.
b) The school leader and other school administrators are implementing the school’s observation plan and
providing timely on-going, evidence-based, actionable feedback to staff that is. directly allgned to
established criteria, including the teaching rubric and other agreed upon evaluation instruments.

¢) The school leader and other school administrators monitor the plan for observing teachers and use
observation data and other measures of teacher effectiveness to asmgn/reassrgn, counsel and provide.
on-going professional development opportunities to staff.

a) The school leader and other school administrators use an informal schedule for observing and
providing feedback on teaching practices throughout the school year and/or are developing a: fnrmallzed
plan aligned to the district’s APPR plan.

b) The school leader and other school administrators are providing feedback to staff that is aligned to
established criteria, including the teaching rubric and other agreed: upon evaluation instruments.

¢) The school'leader and other school administrators do not consistently use ohservatmn data to provide
on-going professional development opportunities to staff.

| a) The school leader and other school administrators have no formal plan or schedule for frequently

| observing teaching practices and/or providing feedback.

b) The school leader and other school administrators are not prowding feedback to staff allgned to
established criteria, including the teaching rubric and other agreed upon evaluation instruments.

c) The school leader and other school administrators do not use observation data and other measures of
teacher effectiveness to inform staffing and professional development decisions.

X Classroom Observations — # Visited: 26 X Documents Reviewed:

[ Interviews with Students — #: District APPR Plan

X Interviews with Support Staff—#: 7 MS Observation/Evaluation Schedule
X Interviews with Teachers — #: 24 District Teacher Improvement Plan
[ Interviews with Parents/Guardians — #: District Mentoring Program

X Other: Staff Survey

Us the RSE-TASC Wa!k-ThroughTool an the ELA Instructional Shift “Look Fors” document to provide
actionable feedback and coaching to teachers.

Teacher Representative to NTI

ELA & Special Education Department Chairs
Curriculum Coordinator

BOCES Instructional Coach

MS Planning Team

MS Faculty Meetings

District In-Service Days




Professional development on the RSE-TASC Walk-Through Teol and the ELA Instructional Shift “Look
Fors” document as weil as refresher training on Explicit Direct Instruction.

X Classroom Observatmns # Vls:ted 25 X Documents Reviewed:

[] interviews with Students~ #: Faculty Meeting Agendas
X Interviews with Support Staff —#: 7 In-service Day Agendas
¥ Interviews with Teachers — #: 24 Network Team Institute {NT1) Agendas
L] Interviews with Parents/Guardians~ #: _____ | I BOCES Roundtable (and other out-of-district PD}
X Other: Staff Survey Agendas
Prmmpal‘s PO Pamcnpatson Dﬂcumentatiors

Ahgn Plannmg Team Goals to the NYS Essentsa! E!ements of Standards Fecused Muddle i.evel Schools and
Programs

1 MS Principal
- | MS Planning Team
= NYS Middle School Association Resources

| Professional Development on the NYS Essential Elements of Standards-Focused Middie Level Schools and
Programs.




Statement. of Practice 3.2: The school'leader ensures and supports the quality implementation of a svstematlc plan of rlgorous and

coherent curricula approprlately allgned to the Common Core I.earnlng Standarc[s (CCLS) that is momtored and adapted to meet the
n ds o stud ]

a) The school leader usmg a distnbutwe leadership model ensures that a systematic.plan (i.e., a p!an
that has targeted goals to address the needs of all students and subgroups, a schedule for professional
| development support, and vertical/horizontal collaborative meeting time) exists for the quality

| implementation of rigorous CCLS curricula. :

b) The school leader uses the systematic plan to prowde teachers access to robust pedagoglcal support
(i.e., inter-visitation, cross-grade conversations, exemplar.curriculum models, access to expert CCLS
curriculum writers, and CCLS conferences), materials, and training ahgned to CCLS curricula ‘and
instructional shifts for individual and subgroups of students.

c) The school leader ensures that a cohesive, comprehensive, and adaptive currlcula, mcluswe of clearly
developed units aligned to CCLS and NYS standards, is used across all areas of study, including
interventions, AIS/RTI, dual credit courses, and electives, by monitoring the implementation of the
curricula and regularly examining formative and summative assessments and student work.

a) The school leader ensures that a systematic plan {i.e., a plan that has targeted goals to address the

| needs of all students and subgroups, a schedule for professional development support, and
verttcal/honzontal collaborative meeting time) exists for the quality lmplementatlon of rlgorous CCLS

curricula. {

| b) The school leader uses the svstematlc plan to provide teachers access to, pedaguglcal support

materials, and training aligned to CCLS curricula and mstructlonal shifts for |ndeuaI and subgroups of

studenis.

c) The school leader ensures that staff use a comprehensive and adaptlve curricula, inclusive of clearly

developed units aligned to CCLS and NYS standards, across all areas of study, including interventions,

AIS/RTI, dual credit courses, and electives, by monitoring the implementation of curricula.

a) The school leader is in the process of developing a written plan that includes targeted goals to address
the needs of students, schedule/calendar for professional development support and verttcal/horlzontal
collaborative meeting time for implementing CCLS curricula.

b) The school leader is beginning to provide appropriate access to pedagoglcal support, matenals, and
training to teachers aligned to CCLS curricula and lnstructmnal shifts for |nd|v1dual and subgroups of
students.

c) The school leader encourages staff to use comprehensive curricula, inclus_ive of clearly developed.units
aligned to CCLS and NYS standards, across all areas of study, including interventions, AIS/RTI, dual credit
courses, and electives.

a) The school leader has no written plan for CCLS and NYS curricula allgnmen’c acrossall areas of study
and is not:developing one.

b) The school leader does not provide access to pedagoglcal support, materials, and training to teachers
aligned to CCLS curricula and instructional shifts for individual and subgroups of students.

c) The school leader does not ensure and makes little effort to encourage teachers across all areas of
study to use curricula aligned to CCLS and NYS standards.

X Classroom Observations — # Visited: 26 X Documents Rewewed

[ Interviews with Students — #: R Faculty Meeting Agendas

X Interviews with Support Staff—#: 7 In-Service Day Agendas

X Interviews with Teachers — #: 24 Network Team Institute Agendas

] Interviews with Parents/Guardians — #: —___ | | BOCES Roundtable {and other PD) Agendas
X Other: Staff Survey Principal’s PD Participation Documentation
Summer CAP Work Summaries

fl x =)
A schedule for vertlcal and horrzonta! collaboration will be developed to prowde ongoing opportunities
for ELA and Special Education staff to engage in developing and aligning CCLS curricula and instructional
shifts.

ELA and Special Education Department Chairs
Curriculum Coordinator
| Teacher Representative to NTI




Director Students with Disabilities Programming / CSE Chairperson

t M8 Principal

i Network Team/Academic Initiative Committee

Professional Development in the form of feedback and tralning from teacher representative that attend
Network Training institute {NT1) trainings and horizontal and verticat curriculum discussions.

1 X Ciassroom Obsewamns #ViSkt&d 25 x Documents Revsewed

t [ interviews with Students — #: Summer CAP Work Summaries

1 X interviews with Support Staff —#: 7 In-Service Presentations - BDI

| X interviews with Teachers~ #: 24

1 [T interviews with Parents/Guardians ~ #:
X Other: Staff Survey

A process w:H be devetoped for ELA teachers to co]iaborate and engage in ongemg “data chats to
| monitor and adjust curricula, lesson planning, and instructional delivery and ensure that necessary
5 supports are in place for all students,

£LA and Special Education Department Chairs
4 Curricutum Coordinator

| MS Principal

&1 Teacher Representative to NT!




Director Students with Disabilities Programming / CSE Chairperson

| Provide profess:ona! development in the “Results Meeting Protocol” as outlined in Bambrick-Santoyo’s
“Driven by Data.”

: Statement of Practice 3.4: The school leader and teachers have developed a comprehensive plan for teachers to partner within and
| across allgrades and subjects to create interdisciplinary curricula targeting the arts, technology, and other enrichment opportunities.

a) The school leader and teachers consistently use comprehenswe and adaptive plans to form
partnerships and create. lnterdlscmlmary curricula targeting the arts, technology, and other enrichment
opportunities within and across all grade levels and subjects.

b) Teachers consistently collaborate within and across grades and subjects to deliver mterdisctpllnary
curricula that incorporate the arts, technology, and other enrichment opportunities, and there is
evidence that teachers regularly: develop innovative strategles for connectlng these curncula wath

| subject-specific curricula. : : <

) Teachers consistently coliaborate in grade/subject level teams to formally reflect on the lmpact of’ the
interdisciplinary curricula, take immediate action to make revisions when needed, and ensure that there
is a common understanding about what is taught and why it is taught.

a) The school leader and teachers use plans to-form partnerships and create interdisciplinary curricula
targeting the arts, technology, and other enrlchment opportumtaes within and across all grade Ieveis and
subjects.

b) Teachers periodically col]aborate within grades and subjects to. dellver |nterd|s<:|p1|nary curricula that
incorporate the arts, technology, and other enrichment opportunities, and there is evidence that
teachers regularly develop innovative strategies for connecting: these curr:cula with: subject~spE|:|f ic
curricula.

c) Teachers pertodtcall'v-collaborate in grade/subject level teams to formally reflect on the impact.of the
interdisciplinary curricula, take action: according to a set schedule (e.g., beginning, middle; and end of the
year), make revisions when needed, and ensure that there is a common understanding about. what is
taught and why it is taught.

a) The school leader and teachers address lnterl:llsclplmarv curricula and develop partnerships inthe
absence of a plan.or are in the praocess of developmg a plan to create interdisciplinary curricula and
partnerships targeting the arts, technology, and other enrlchment opportunities within and across all
grade levels and core subjects.
b) Teachers are beginning to collaborate and discuss ways to deliver: |nterd|SC|pI|nary curricula that
incorporate the arts, technology, and other enrichment opportunities, or limited numbers of teachers
deliver interdisciplinary curricula within grades and subjects.

c) Teachers individually reflect on the impact of interdisciplinary curricula, or: the school leader and
teachers are in the process of planning formal reflection time to discuss the |mpact of interdisciplinary
curricula and make revisions.

a) The school leader and teachers do'not have formal partnerships to address |nterd|sc1pllnary curricula.
b) Teachers do not collaborate and discuss wavs to deliver interdisciplinary curricula within grades and
subjects.

c) Teachers have not developed interdisciplinary curricula, or there areno plans or processes for
reflecting and revising current curricula.

X Classroom Observations — # Visited: 26

] Interviews with Students — #:

X Interviews with Support Staff —#: 7

X Interviews with Teachers — #: 24

[ interviews with Parents/Guardians — #:

X Other' Staff Survey

X Documents Reviewed:

Schedule of Grade Level Team meetings
Grade Level Team Meeting Agendas
Summer Cap Work Summaries

Prowde opportunlttesfor exploratory teachers to collaborate with core area teachers for developing
interdisciplinary curricula.

MS Planning Team

Grade level teams

Curriculum Coordinator

MS Principal

Summer curriculum work time for teachers

10



Professional development time during faculty meetings and grade level team meetings for teachers to
share interdisciplinary curricula experiences and expertise, '

X Documents Reviewed:
Assessments used throughout the year
i-Ready results for M5 SWD

$L.0 Pre and Post tests

District APPR Plan

M} interviews with Students — #:
X interviews with Support Staff - #: 7
i X Interviews with Teachers ~ #: 24
D Interviews with Parents/Guardians — #:
X Other: Staff Survey

o o
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Set up a spreadsheet of all students with disahilities using ELA “I Can...” statements as a checklist to track
each student’s ability to meet each standard.

it

ELA and special education teachers
: Time to meet and coliaborate
. MS Principal

= District Currieulum Coordinator

ELA and special education teachers will collaborate to identify the weekly I Can” statements and the
method of tracking each student’s progress toward mastery of those standards.

i1



! a} School and teacher ieaders ensure that teachers use daily a transparent targeted plan that is.
| informed by data. (summative, interim, attendance, IEPs, NYSESLAT, etc. ) and grade-level and school-
| wide goals for all groups of students.
b) Teacher leaders and coaches ensure that teachers use instructional practices’ and 5trateg:e5 that are
| adaptive and aligned to plans for groups of students with avariety of needs and. learning’ styles (including
students with disabilities, English language learners and other sub-groups) and prowde timely and
appropriate instructional interventions and extensions for all students.
c) Teacher leaders and coaches ensure that teachers use data to establish short- and Iong~term goals
vith learning trajectories for groups of students based on identified and timely. needs.

a) School and teacher leaders ensure that teachers use a plan that is. informed by data (summative,

| Interim, attendance, IEPs, NYSESI.AT etc.) and grade-level goals for all groups of students :

b) Teacher leaders and coaches ensure that teachers use instructional practices and strategies that are
adaptive and aligned to plans for groups of students with a variety of needs and learning styles (lncludmg
students: W|th disabilities, English language learners and other sub-groups) and prowde mstructlonal
interventions to students.

c) Teacher leaders and coaches ensure that teechers establish short- and Iong-term goals for groups of
students based on grade-level benchmarks.

| a) School and teacher Ieaders are beginning to engage teachers in a conversation about aHgmng plans to
data.

b) Teacher leaders and coaches support teachers’ use of instructional practices and strategles that are
aligned to plans to provide instructional interventions to students, or teacher leaders and coaches are
beginning to support the alignment of teachers’ instruction to newly developed plans.

c) Teacher leaders and coaches are begmnlng to work wath teachers to establish' short or Iong-term goals
| forgroups of students. ; -

| a) School and teacher leaders do not. support or engage teachersina conversatton about allgmng plans
todata.

b) Teacher leaders and coaches do not support teachers in the use of mstructlonal practlces and

| strategies alighed to plans, or teachersare not: providing instructional interventions to students.

¢) Teachers have not created goa[s for groups of students, and there is no plan for teacher leaders and -
| coaches to support this effort.

| X Classroom Observations — # Visited: 26 X Documents Reviewed:

| [ Interviews with Students — #: Teachers’ unit and lesson plans

| X Interviews with Support Staff - #: 7 Pre-observation Conference Form
X Interviews with Teachers — #: 24 Individual Student IEP

[] interviews with Parents/Guardians — #: _____

Determlne the prlorrty goals for students with disabilities in ELA Set up a spreadsheet of all students
| with disabilities using ELA “I Can...” statements as a checklist to track each student’s ability to meet each
standard.

ELA and special education teachers
Time to meet and collaborate

ELA and special education teachers will collaborate to identify the weekly “l Can” statements and the
method of tracking each student’s progress toward mastery of those standards.
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X Classroom Observations — # Visited: 26

[} interviews with Students — #:

X interviews with Support Siaff~#: 7

| X Interviews with Teachers - #: 24

| [} interviews with Parents/Guardians — #:

X Other: Staff Survey

! The MS ELA dept. provides resources to each other and

i the entire K-12 faculty of instructional strategies to
implement the CC55 and shufts

1 of access for all students.

X Documents Rev&ewed

Teacher Lesson Plan

Precbservation Conference Form

NYS Module Lesson Plans

Teachers’ PD Portfolio in MLP

'.: Staff development time will be devmed to trammg teachers on mstructson that leads to multtpte pomts

Curriculum Coordinator
MS Principal
1 EngageNY resources
| Faculty meeting time
Superintendent’s Conference days
In-service release time

+ EngageNY and BOCES.

& Curriculum Coordinator will investigate recent professional development materials provided via

i Collaborate with individualized Services Department for resources and training materials,

13




experience.

values and perspectives, -

a) Teachers usea program/pian that contributes to pOSItlve reinforcements of behawors V3 uslng
| behavioral expectations that are explicitly taught and promotes an environment in which students are
| citizens: of their class, and there is a common understanding of how one is treated and treats others.

b) Teachers work together with students across the school to acknowledge, davers:ty, prowde access to
Iearmng -andsocial oppnrtunmes, and encourage students tohavea vmce in their educatlonal

c) Teachers foster student buy-in and adapt to the changing needs of. the student populatlon and
collaborate with other teachers to create thoughtful learnlng environments that |ncorporate student

recognition of acceptable and safe behaviors.

and their needs.

a) Teachers use a. program/plan that promotes a common understandmg of the classroom enwronment
envisioned by the. school community and explicitly teaches students behaworal expectatlons and

b) Teachers work together with students to use strategles that acknowledge diverse groups of students

| c) Teachers foster student understanding and adapt to:the changing | needs of the student populatlon and
create thoughtful learning environments that incorporate student values and perspectives.

reflect student values and perspectives.

a) Teachers have a program/plan for acceptable student expectations and are developing strategies for
| the program/plan to be consistently enforced or recognized by students, or teachers have a
program/plan for acceptable student expectations, but do'not enforce it. : _

b) Some teachers use strategies that-acknowledge diverse groups of students and their needs, or
teachers are developing strategies that acknowledge diverse groups of students and their needs.

c) Teachers are discussing strategies:that address the changing needs of the student popu[atlon and:

behavior.

student values and perspectives.

a) Teachers do not have a program/plan that estabhshes acceptable classroom expectatrons for

| b) Teachers’ strategles do not acknowledge diverse. groups of students and their needs.
c) Teachers do not use strategies that address the changing needs of the student populatlon andreflect

X Classroom Observations — # Visited: 26
[] interviews with Students — #:

X Interviews with Support Staff — #: 7

| X Interviews with Teachers — #: 24

X Documents Rewewed:

Code of Conduct from MS Handbook

MS “Caught Being Good” Recognition

MS Student of the Month Recognition

[ interviews with Parents/Guardians — #:

List of MS Clubs

14




& K Classroom Observations ~ # Visited: 26
1 [T interviews with Students —~ #:

X interviews with Support Staff - #: 7

X Interviews with Teachers — #: 24

! [ ] interviews with Parents/Guardians — #:

A process will be developed for ELA teachers to

supports are in place for all students.

e

col

NYS Testing Data Reports

Building Level Team Goals

AlS Plan/Groupings/Scheduie -

S

RS R R e S A e e
g “data chats” to

monitar and adjust curricula, lesson planning, and instructional delivery and ensure that necessary

ELA and Special Education Department Chalrs
MS Principat

Curriculumn Coordinator

| Teacher Representative to NT!

1 Director Students with Disabilities Programming / CSE Chairperson

“Driven by Data.”

Provide professional development in the “Results Meeting Protocol” as outlined in Bambrick~53ntoy_o’s
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a) The school Ieader, usmg a d|str|but|ve leadership model, establishes a deliberate system, understood
and followed by all staff members, that allows each student to be well known bya desngnated adult and
positively reinforces academic success for all students.

b} The school leader ensures that all staff members know and use a strategn: and comprehenswe system
for referral and support for all students that includes researched-based programs and practices intended
topromote academic success, family engagement, and student emotional health and wellness. .

c) The school leader ensures that all stakeholders strategically use data to identify areas of need,
cultivates purposeful partnerships to promote student social and emotional health and academu:
achievement, and leverages internal or external resources to support and sustain the system.

a) The school leader, together with staff, establishes a system that allows each: student to be known by a
designated adult and positively reinforces academic success for all students ;

b) The school leader ensures that all staff knows and uses research-based programs and practlces for
referral and support for all students that address soual and emotional developmental health and
academic success. :

c) The school leader ensures that all staff members use data to identify areas of need and leverages
nternal resources to. -promote student social and emotional developmental health.

a) The school leader is working with staff to develop a system that will allow each student to be known
well by an-adult, or the system that exists is inconsistently practiced by staff members.

b) The school leader is developing a system of referral and support that addresses the social and
emotional developmental health and academic success of students, or the systemthat exists is not
consistently used across the school.

c) The school leader is developing or improving the mechanism for staff members to use data to identify
areas of need connected to student social and emotional developmental health, or data i is used: by some
staff members to promote student social and ‘emotional developmental health.

| a) The school leader has not pnorrtlzed the development of an effective system that will allow each
student to be known by an adult. :

b) The school leader has not:developed a system of referral and support or the system in: place does not
address the needs of the students.

c) The school leader has not made the use of data a priority in identifying student area_s-_o'f need
connected to social and emotional developmental health.

X Classroom Observations — # Visited: 26 X Documents Reviewed:

[ Interviews with Students — #: Document connecting students with teachers
X Interviews with Support Staff —#: 7 Counseling Referral Protocols

X Interviews with Teachers — #: 24 MS Support Team Notes

[ Interviews with Parents/Guardians— #:
X Other: Staff Survey
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.'sauat and emotmnal developmental

=1 X Classroom Observations — # Visited: 26 ¥ Documents Reviewed:

| [ Interviews with Students ~ #: Life Skills Classraom Program Syllabus

| X Interviews with Support Staff— #: 7 MS Above the Influence Program

X Interviews with Teachers ~ #: 24 5taff Self-Report of Connections with Students

[ Tinterviews with Parents/Guardians - #:

¢ X Other: Staff Survey

: MS Matters Program

MS Counselor Newsletter Articles
8IS Counselor Parent Forums

MS Posutwe Behaworat Expectatmns Posters

Standards-Focused Middle Level Schools and Programs.

: needs as they arise,

3 MS Principal
MS Planning Team
1 NYS Middle School Association Resources

Programs.

17

Communicate to aEI stakeholders the efforts being made to ;mplement the NYS Essentsal Eiements of

# Continue to meet with faculty and staff during team and faculty meeting times to monitor and address

:': Professional Development on the NYS Essential Elements of Standards-Focused Middle Level Schools and
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student sockal and emotional developmental health needs
X Classreom Observations — # Visited: 26
[T mterviews with Students — #

| X Interviews with Support Staff —#: 7
X interviews with Teachers ~ #: 24

; I:} Interviews with Parents/Guardians — #:
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supports to students.

)T e school leader, in collaboration  with sta eholders, :
space and resources) for how to collect, analyze, and use aw e,vanetv of data to addre'ss student soclal
and emotional developmental health needs. _ :
b) The school community uses a. strategn: plan based on data to dehver and momtor tlmely serwces and

‘needs,

a) The school leader, in collaboratlon with student support staff, has a p!an w1th structures (tIme, space
and resources) to.use data to address student: academlc and sor:iai emotional developmental health '

b) The sthool community uses a plan based on data to deliver servjces and supports to students

support students..

a) The school leader and the support staff are developmg a plan for teachers to begm to understand how_
to use data to address student social and emotional developmental health needs.
b) The school community collects data and is deveioplng aplanto address ways to use the data to

health needs.

a) The school has no specific plan for ‘how to use data o address student socna! emotlonal developmental'

b) The school community has not prior[tized the need for usmg data to support students.

X Classroom Observations —# Visited: 26
[ Interviews with Students — #:

X Interviews with Support Staff —#: 7

X Interviews with Teachers — #: 24

X Other StaffSurvey

[ Interviews with Parents/Guardians — #:

Ofﬁce Personnel wnl run monthlv reports from School Tool S0 MS Principal can monitor student
discipline referrals, identify trends, and determine if corrective action is required.

X Documents Reviewed:

MS Support Team notes

Grade Level meeting notes

Mountain View Prevention Services needs
assessment data report

District Health & Wellness Plan

MS Principal
MS Planning Team
MS Office Personnel

Professional development on using School Tool and Data Dashboards.
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| students and families to foster I

X Classroom Observations — # thed 26
t { ] interviews with Students — #:

i X Interviews with Support Staff -7

¥ Interviews with Teachers — #: 24

- X Other StaffSurvey

| [[] interviews with Parents/Guardians — #:

x Documents Rewewed

District Newsletier Articles

MS PTO

MS Qpen House; Orientation
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a) The school has a comprehenswe plan to use mult|ple, |nteract|ve communication toals to provide
families regular opportunities for purposeful, strateg|c, and authentlc dlalogue about school and student
issues and concerns. : ‘

b) The school staff has a shared commitment to use consmtently the plan for communicatmg with
parents and stakeholders (i.e., translating all documents in multiple languages and cornmun:catmg in
variety of ways) to ensure that they clearly understand the school’s priorities concerning: student
progress, achievement, and needs.

c) The school staff regula rlv monitors the effectiveness of their commumcation to and solicitations of
family feedback in all languages concerning student achievement, needs, issues, and concerns using
multiple interactive communication tools and makes revisions to the plan when necessary.

a) The school staff has a plan to use multiple tools to communicate with families about school and
student issues and concerns.

b) The school staff uses a plan to communicate with parents (i e, translatlng all documents in rnultlple
languages and communlcatmg in a variety of ways) concermng student progress, achrevement and
_needs.

c) The school staff monitors the effectiveness of its communication in all la nguages and responds to
family feedback concerning issues and concerns.

a] The school is creating a plan for communicating with families about school and student issues and
concerns In pertinent languages, or the school communicates with families about school and student
issues and concerns using the most prevalent languages.

b) The school staff is developing a mechanism for sending documents to. families in their natwe
languages, or the school staff translates select documents into languages they identify as prevalent.
c) The school is beginning to have conversations: about the effectiveness of its strategres for
communicating with parents

" a) The school communicates with families about schooland student tssues and concerns. wrthout

considering translation needs.
b) The school staff does not send translations of documents to families.
¢} The school does not reflect on its strategies for communicating with parents

X Classroom Observations — # Visited: 26 X Documents Reviewed:

[ interviews with Students — #: IEP Quarterly Progress Reports

X Interviews with Support Staff —#: 7 5-week Progress Reports

X Interviews with Teachers — #: 24 Quarterly Report Cards

D Interviews with Parents/Guardians — #:

X Other: Staff Survey
School Tool Parent Portal
Weekly Progress Reports for select students
5- and 10-week report cards
Parent-Teacher Conferences in November
Parent-Teacher Conferences upon request
Focus point at SWD Annual Review Meeting
Individual phone calls to parents of at risk
students before all progress and quarterly report cards

Continue to provide parents wrth frequent and specific information about therr child's acadernlc and/or
behavioral progress throughout the year. Continue to work collaboratively with parents at both school-
wide conference opportunities and on an as-needed basis throughout the year.

MS Principal

| MS Planning Team
| MS Office Staff

| CSE Chairperson

| Grade Level Teams
| Ms Counselor

Facuity Meetings

Continue to provide professional development during faculty meetings to give staff members ideas and
expertise for communicating with parents.
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X Classroom C-)E)s.ervatioﬁs —# Visited: 26 X Documents Reviewed:
[ interviews with Students — #: MS Parent Support Groups
X Interviews with Support Staff—#: 7 MS PTG

X interviews with Teachers — #: 24 Mauntain View Prevention Senvices parthership
[ interviews with Parents/Guardians — #:
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-a) School Ieaders, data specialists, student support professionals, program coordinators, and community
agencies share data andintegrate data systems in order to identify famlly needs and target approprlate
support strategies.

b) The entire school: communlty ensures that student datais shared ina waythat famllies can '
understand a child’s learning needs and successes, proactively advccate for their chsldren, and partner
with the school to provide appropriate student support. ]

a) School leaders, data specialists, student support professionals and program courdmators use data to
identify family needs and target strategies to address them.. i :
b} The school. commumty ensures that student data is shared in a way in whrch farmlres can: understand
student learning needs-and successes and:are encouraged to advocate for student support.

a) The school staff recognizes that there is a need to share and integrate data systems to identify family
| needs, and a plan is being developed to do so, or the school staff uses data but is not working with the
school's partnerships to share and respond to data pertaining to family needs.

b) The school community inconsistently shares data regarding student Iearmng needs: and success ‘that
families can access and understand.

a) There is no evidence that school leaders, data spet:lallsts, student support professionals, and program
coordinators have prioritized or recognized the need to share.and integrate data systems.
b) The school community does not share data with parents in-ways they can understand.

X Classroom Observations — # Visited: 26 X Documents Reviewed:

] Interviews with Students — #; 5-Week Progress Reports

X Interviews with Support Staff —#: 7 Individual Student Reports

X Interviews with Teachers — #: 24 AlS letters to parents

[] Interviews with Parents/Guardians — #: i-Ready Score Review at Annual Reviews

X Other: StaffSurvey

Continue to provide parent and communlty meetmgs and forums that su pport a better understa nding of '
data that centers on student learning and success.

MS Principal

MS Planning Team
Network Team
Curriculum Coordinator
Engage NY

Become more familiar with the Parent and Family Resources on Engage NY to help plan parent and
community presentations and communication.
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The Local Assistance Plan {LAP} was developed in collaboration with the faculty and staff of Lowville Middle School as
well as other Lowville Academy and Central School District personnel.

»  District administration planned a process for completing the Diagnostic Self-Review Document.

= The review process was led by the Middle School Principal, District Committee on Special Education
Chairperson, and the District Curriculum Coordinator.

= Meetings were conducted with the English Language Arts Department and the Special Education Department.

¢ Information regarding the Local Assistance Plan was discussed with building level staff members at Faculty
Meetings and MS Planning Team meetings.

= ELvidence was collected on the Tenets and Statements of Practice.

s Ratings were assigned based on the evidence collected.

*  Collaboration took place with Superintendent to revise the rubric as appropriate.

s Submitted to Board of Education for approval on Monday, November 17, 2014,

s Posted Plan on Website on Tuesday, November 18, 2014.
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