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Introduction 
Meaningful and sustained professional development prepares and supports educators to 
help all students achieve higher standards of learning.  With this premise in mind, the 
Professional Development Committee meets annually with the goal of updating the 
district’s Professional Development Plan.  The members of the Professional Development 
Committee are pleased to present our recommendations for a revised Professional 
Development Plan for district professionals to the Lowville Academy and Central School 
Board of Education.  The plan is intended to serve as a guide for administrators and 
teachers as they design and implement professional development activities. 
 
 

Goals and Objectives 
The goal of the LACS Professional Development Plan is to improve the quality of teaching 
and learning by ensuring that teachers participate in substantial professional development 
in order that they remain current with their profession and meet the learning needs of their 
students.  The plan includes a description of the PD opportunities provided to all 
professional staff and supplementary school personnel who work with students with 
disabilities to assure that they have the skills and knowledge necessary to meet the needs 
of students with disabilities. 
 
This plan describes how the district will provide teachers and administrators it employs 
holding a professional certificate with opportunities to maintain such certificate in good 
standing based upon successfully completing 100 hours of Continuing Teacher and 
Leader Education (CTLE) every five years as prescribed in Subpart 80-6 of the 
Commissioner’s Regulations.  The plan also ensures that holders of Level III Teaching 
Assistants certificates and that substitute teachers who work on a long-term basis, as 
defined in section 80-5.4 of the Commissioner’s Regulations, are provided the opportunity 
to participate in the professional development of the district (NYSED Part 100 regs). 
 
 

New York State Professional Development Standards 
The New York State Professional Development Standards, created by the Professional 
Standards and Practices Board (PSPB), identify professional development that promotes 
and sustains continuous teacher development and growth.  These standards are outlined 
below: 
 
The Ten Standards for High Quality Professional Development 
 
(See http://www.highered.nysed.gov/tcert/pdf/pdstds.pdf for full document) 
 
Standard 1:  Designing Professional Development 

Professional development design is based on data; is derived from the 
experience, expertise and needs of the recipients; reflects best practices in 
sustained job-embedded learning; and incorporates knowledge of how adults 
learn. 

 
Standard 2:  Content Knowledge and Quality Teaching 

http://www.highered.nysed.gov/tcert/pdf/pdstds.pdf
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Professional development expands educators’ content knowledge and the 
knowledge and skills necessary to provide developmentally appropriate 
instructional strategies and assess student progress.  

 
Standard 3:  Research-based Professional Learning 

Professional development is research-based and provides educators with 
opportunities to analyze, apply and engage in research.  

 
Standard 4:  Collaboration 

Professional development ensures that educators have the knowledge, skill and 
opportunity to collaborate in a respectful and trusting environment.  
 

Standard 5:  Diverse Learning 
Professional development ensures that educators have the knowledge and skill 
to meet the diverse learning needs of all students.  

 
Standard 6:  Student Learning Environments 

Professional development ensures that educators are able to create safe, secure, 
supportive, and equitable learning environments for all students.  

 
Standard 7:  Parent, Family and Community Engagement 

Professional development ensures that educators have the knowledge, skill, and 
opportunity to engage and collaborate with parents, families, and other 
community members as active partners in children’s education.  

 
Standard 8:  Data-driven Professional Practice 

Professional development uses disaggregated student data and other evidence 
of student learning to determine professional development learning needs and 
priorities, to monitor student progress, and to help sustain continuous 
professional growth.  

 
Standard 9:  Technology 

Professional development promotes technological literacy and facilitates the 
effective use of all appropriate technology.  

 
Standard 10:  Evaluation 

Professional development is evaluated using multiple sources of information to 
assess its effectiveness in improving professional practice and student learning. 

 
 

Professional Development Team 
The LACS Academic Initiative/Network Team is responsible for the development, 
adoption, and implementation of the district Professional Development Plan.  This Team 
is appointed by the Board of Education.  The team consists of the following professional 
staff:  all department chairpersons, district and building-level administration, special 
education and curriculum specialists, additional representatives of the faculty from all 
buildings, and instructional technology specialist. 



4 
 

 
A subcommittee of the Academic Initiative/Network Team (Professional Development 
Committee) will work to update the PD Plan annually, share the update with the 
Academic Initiative/Network Team, and secure Board approval of the update.  The PD 
Plan shall be adopted by the Board of Education at a public meeting by September 1 
each year. 
 
The Academic Initiative/Network Team will evaluate the effectiveness of the PD Plan on 
behalf of the Board of Education. 
 
 

Needs Analysis 
Each year, the LACS Academic Initiative/Network Team will analyze the needs of the 
faculty as it plans the professional development opportunities for the following school 
year.  The Team will determine the needs of the faculty in the following areas: 

• NYS Learning Standards 
• Data Driven Instruction 
• Effective Teaching Practices 
• Special Education 
• Curriculum 
• Instructional Technology 
• Other District Initiatives 
• State-Mandated Professional Development 

 
The needs of the faculty and students will inform the professional development 
opportunities as they are scheduled and planned for the year.  The Academic 
Initiative/Network Team will utilize state-provided data on student achievement (i.e. 
district report card, state testing results) as one means to evaluate the PD needs of the 
faculty 
 
 

Guiding Principles 
The Academic Initiative/Network Team will adhere to the following NYSED Guiding 
Principles for Staff Development:  http://www.highered.nysed.gov/tcert/certificate/reissuanceinitial.html 
 

• Subject matter content of professional development activities/experiences is clearly 
connected to student achievement of the NYS Learning Standards. 
 

• Professional development results in a demonstrated increase in knowledge and 
understanding, skillfulness, and professional values. 
 

• Professional development enables the teacher to deepen their knowledge base and 
remain current in their content area and instructional strategies. 
 
Content of courses, workshops, and other professional development experiences should 
be directly related to:  
 

http://www.highered.nysed.gov/tcert/certificate/reissuanceinitial.html
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• enhancing teacher subject matter knowledge; 
 

• teacher knowledge, use and application of effective teaching techniques; 
 

• broadening and enhancing teacher abilities to apply more accurate and appropriate 
assessment methodologies, and; 
 

• enhancing teacher skills in effectively managing individual students and classroom in both 
heterogeneous and homogeneous settings. 
 
 

Students with Disabilities 
The district recognizes the unique needs of professional staff working with students with 
disabilities, including special education and general education teachers, teacher 
assistants, teacher aides, and all supplementary school personnel.   LACS aspires to 
maintain the Professional Standards and Practice Policies and Positions as set forth by 
the Council for Exceptional Children: 

As standards, practice, policy, and service delivery systems change, 
employing education agencies have a responsibility to assure that all 
professionals and others involved in the education of individuals with 
exceptionalities have the requisite knowledge and skills. Accordingly, CEC 
believes that both general and special education teachers and 
administrators, and other ancillary staff must have access to state-of-the-
art knowledge and documented effective practices designed for students 
with exceptionalities. Therefore, access to the evolving knowledge base of 
effective practice is essential to maintaining programs that can respond to 
the needs of all students with exceptionalities. To this end, CEC calls upon 
the federal government and professional associations, states/provinces, 
local school districts, institutions of higher education, and other relevant 
entities to commit the necessary resources to professional development 
programs that are grounded in adult learning principles and reflect 
professional standards for continuing education.  

Because effective special education is dependent on the continuous 
improvement of what special educators know and are able to do, CEC 
believes that all special education professionals must be committed to and 
engage in ongoing professional development that advances their practice. 
We further believe that professionals must have the opportunity to acquire 
knowledge and skills through a broad array of venues, including, but not 
limited to, institutions of higher education, professional associations, 
state/provincial education agencies, and local school districts. We further 
encourage collaboration among all of these entities in designing and 
implementing high quality professional development. Employing agencies 
must provide resources, including release time, to enable each special 
educator to engage in continuing professional development throughout 
her/his career.       (CEC Policy Manual – 2011 SECTION THREE / Part 2) 
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Suggested Activities for Professional Development 
Acceptable CTLE… 

shall mean activities designed to improve the teacher or leader’s 
pedagogical and/or leadership skills, targeted at improving student 
performance, including but not limited to formal CTLE activities.  Such 
activities shall promote the professionalization of teaching and be closely 
aligned to district goals for student performance which meet the standards 
prescribed by regulations of the Commissioner.   (Subpart 80-6 of the 
Regulations of the Commissioner of Education) 

 
Districts ought not to consider, as fulfillment of this requirement, activities that are deemed 
part of routine employment duties such as delivery of instruction, record keeping, 
supervision of students, and grading (other than regional scoring).   
 
Content of courses, workshops, and other professional development experiences should 
be directly related to: 

• Enhancement of teachers’ subject matter knowledge 
• Teacher knowledge, use and application of effective teaching techniques 
• Broadening and enhancing teacher abilities to apply more accurate and 

appropriate assessment methodologies, and 
• Enhancing teacher skills and options in effectively managing individual students 

and classroom in both heterogeneous and homogeneous settings. 
 
The following categories of activities are considered acceptable activities and learning 
opportunities for meeting the needs of school districts to provide for building teacher 
capabilities.  The menu that follows is intended as suggestions of staff development 
possibilities; activities may include but are not limited to: 
http://www.highered.nysed.gov/tcert/certificate/reissuanceinitial.html 
 
Suggested Activities  
The following categories of activities are suggestions for meeting the needs of school 
districts in building teacher capacity: 

 
• Analyzing student data and student work to determine needed changes in the 

delivery of instruction; 
• Participating in reviews of class performance data over time to make decisions about 

one's own professional development, based on student outcomes; 
• Collaborating with other teachers to examine case studies of student work and 

development; 
• Participating in courses and other learning opportunities delivered from many 

providers, such as institutions of higher education, teacher centers, BOCES, school 
districts and independent professional development service providers; 

• Coursework linked to improvement of instructional technique or content knowledge, 
which may or may not be in pursuit of a teaching or advanced teaching degree; 

http://www.highered.nysed.gov/tcert/certificate/reissuanceinitial.html
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• Completing coursework for more advanced certification or certificates in additional 
areas; 

• Participating in regional scoring of State assessments, assessing student portfolios. 
• Creating and assessing teacher portfolios; 
• Engaging in research projects (includes online research); 
• Curriculum planning and development; 
• Developing or collaborating on the development of new programs and instructional 

methods; 
• Service as a mentor, support teacher or peer coach; 
• Service as a cooperating teacher for a student teacher or field internships; including 

meetings and processes; 
• Participation in study (collegial) circles, and structured guided reflection activities 

focused on student learning; 
• Participating in formal programs of peer coaching; 
• Participating in Professional Development School activities or other school-college 

teacher development partnerships; 
• Serving on CDEP (Comprehensive District Education Plan), or DCEP (District 

Comprehensive Education Plan), or CEP (Comprehensive Education Plan), or other 
school leadership activities or committees; 

• Delivering professional development (e.g. conducting workshops, job-embedded 
modeling and coaching, providing preservice teacher preparation courses); 

• Pursuing National Board certification or re-certification (either as candidate or 
provider of support); 

• Service/designation as Master Teacher; 
• Engaging in independent work related to content specialty or enhancement of 

teaching strategies; 
• NYSTCE "assessor" or test development committee member; 
• Development of Statewide curriculum; 
• Developing and presenting a major paper related to education; 
• Publishing in educational journals. 
• Service as an elected officer in professional educational organizations, a teacher 

center director, or member of a policy board 
• Developing and presenting a workshop at a district, state, or national conference 
• Visitation days to other schools 
• Participation in state and regional conferences 
 
 

Adjustments for Those Completing the Required CTLE Hours 
An adjustment to the CTLE requirements prescribed, in terms of clock hours and/or the 
time for completing CTLE, may be granted by the Commissioner provided that the CTLE 
certificate holder documents good cause that prevents compliance, which shall include 
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any of the following reasons: poor health certified by a health care provider, extended 
active duty in the Armed Forces, or other good cause acceptable to the Department which 
may prevent compliance.  Individuals will be able to apply for and request an adjustment 
on TEACH. 
 
In addition, a peer review teacher, or a principal acting as an independent trained 
evaluator, conducting a classroom observation as part of the teacher evaluation system 
pursuant to Section 3012-d may credit his/her time toward meeting his/her CTLE.  It is up 
to the district to determine that this activity is consistent with the requirements of the 
professional development plan, and to issue a certificate of completion to that individual. 
 
The 100 hour CTLE requirement will be deemed to have been met for a teacher who 
achieves certification from the National Board for Professional Teaching Standards for 
the registration period in which such National Board certification is achieved, provided 
that the candidate meets the CTLE requirements in language acquisition, to the extent 
required. 
 
For credit-bearing university or college courses, each semester-hour of credit shall equal 
15 clock hours of CTLE credit, and each quarter-hour of credit shall equal 10 clock hours 
of CTLE credit.  For all other approved continuing teacher and leader education courses, 
one CTLE credit hour shall constitute a minimum of 60 minutes of instruction/education. 
 
 

Mandated Professional Development 
All teachers are expected to participate in professional development that is provided by 
the district as part of the four Superintendent’s Conference Days and monthly building-
level Faculty Meetings.  The district will provide Superintendent’s Conference Days, of 
which a portion of time will be considered professional development time.  Additionally, 
some Faculty Meeting time each year would be professional development time.  The 
actual number of hours of professional development time at each Superintendent’s 
Conference Day and Faculty Meeting will be determined based on the content of those 
days and meetings and can be counted toward CTLE hours. 
 
Generally, the needs of the District or school take precedence over the needs of the 
individual.  On those occasions when the topic of staff development days provided by the 
district does not pertain to a teacher’s assignment, or when a special topic that is of benefit 
to the teacher is available elsewhere, that teacher may request alternative use of in-
service time through their building principal.  Only professional development activities that 
are related to a teacher’s primary professional responsibility, current or potential, will be 
considered. 
 
Certificate holders are required to complete CTLE hours in language acquisition to 
address the needs of English Language Learner students according to the following: 
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• Those holding a professional certificate in the certificate title of English to speakers 
of other languages (all grades) or a holder of a bilingual extension under section 
80-4.3 of this Title, shall be required to complete a minimum of 50 percent of the 
required CTLE clock hours in language acquisition aligned with the core content 
area of instruction taught, including a focus on best practices for co-teaching 
strategies, and integrating language and content instruction for English language 
learners; and 

• For all other certificate holders, a minimum of 15 percent of the required CTLE 
clock hours shall be dedicated to language acquisition addressing the needs of 
English language learners, including a focus on best practices for co-teaching 
strategies, and integrating language and content instruction for such English 
language learners; and 

• For those holding a Level III Teaching Assistant certificate, a minimum of 15 
percent of the required CTLE clock hours shall be dedicated to language 
acquisition addressing the needs of English language learners and integrating 
language and content instruction for such English language learners. 

 
There is an exemption for teachers and school leaders employed in districts who possess 
a waiver from such CTLE requirements pursuant to part 154 of the Commissioner’s 
Regulations if they have less than 5 percent (or 30) ELL students enrolled in the district.  
In those districts, teachers and school leaders will not have to meet this requirement.  The 
Lowville Central School District has less than 5 percent (or 30) ELL students and will 
apply for the exemption for this requirement. 
 
All NYSED mandated trainings (i.e. Right to Know, Infection Control, DASA, etc.) will be 
provided by the District for all staff annually in a superintendent’s conference day or at 
other scheduled times.  All staff are required to attend mandated trainings. 
 
 

Evaluation Standards 
Evaluation of professional development provided by the district will be done on an 
ongoing basis.  Professional development evaluation forms will be utilized to determine 
the effectiveness of courses and workshops.  Student achievement data obtained from 
NYS assessments, district-administered standardized tests, and benchmark 
assessments will also assist the district in evaluating the effectiveness of professional 
development. 
 
 

Teachers/Teaching Assistants Holding 
Reissuable Professional Certificates 

Teachers and Teaching Assistants who hold renewable certificates shall be provided 
substantial opportunity throughout the school year to participate in professional 
development, which assists them in completing their 100-hour-every-5-years requirement 
to maintain such certificates in good standing. 
 
Teachers should aim to complete an average of 20 hours per year of professional 
development to complete their 100-hours-every-5-years requirement to maintain their 
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certification.  The district will provide Superintendent’s Conference Days, of which a 
portion of time will be considered professional development time.  Additionally, some 
Faculty Meeting time each year would be professional development time.  The actual 
number of hours of professional development time at each Superintendent’s Conference 
Day and Faculty Meeting will be determined based on the content of those days and 
meetings and can be counted toward CTLE hours. 
 
Teaching Assistants will participate in professional development sessions throughout the 
school year.  Additionally, TAs are welcome to participate in faculty meetings, webinars, 
staff development, and any other professional development provided to teachers 
throughout the school year. 
 
Teachers who hold professional certificates and Teaching Assistants with Level III 
certification are responsible for accruing 100 hours of professional development time over 
a 5-year period, every 5 years, to maintain their certification. 
 
 

Sponsor Approval 
All CTLE sponsors must be approved by the NYS Department of Education.  In order to 
become an approved sponsor, the Lowville Central School District will apply for and 
maintain approval as a CTLE sponsor.  In addition to CTLE delivered by district personnel, 
the following entities may provide CTLE on behalf of the school district: 

• All 37 BOCES in NYS 
• APL Associates 
• Model Schools 
• Jefferson-Lewis Teacher Center 
• SESIS 
• RSE-TASC 
• Kelberman Center 

 
If a CTLE certificate holder is contemplating taking CTLE from an organization that is not 
already incorporated into the district’s CTLE plan, the CTLE certificate holder will need to 
check the Office of Teaching website to confirm that the organization providing the CTLE 
has been approved by the Department. 
 
 

Documentation and Recordkeeping 
 
District responsibility: Teacher responsibility: 
Offer professional development 
opportunities 

Seek and engage in professional 
development opportunities 

Provide an online record-keeping system 
(My Learning Plan) 

Maintain their professional development 
portfolio on such system 

Batch enter Superintendent’s Conference 
Days and Faculty Meetings hours on MLP 

Submit all other CTLE hours on MLP 



11 
 

Maintain a record of those who attended 
the CTLE activities. 

Check the Office of Teaching website to 
confirm that the organization providing the 
CTLE has been approved by SED. 

Issue a certificate of completion to each 
individual for each CTLE hour. 

Attest to his/her completion of the 100 
hours prior to his/her re-registration. 

Maintain this information for a total of eight 
years after the CTLE is provided. 

Retain a record of the CTLE programs 
attended and the number of hours 
completed. 

Email faculty each spring recommending 
everyone go into My Learning Plan and 
make sure all CTLE hours are 
documented. 

Review account in My Learning Plan each 
spring to ensure all CTLE hours are 
documented. 

 Attest that he/she has completed the 100 
hours of required CTLE. 

 Retain records of completed CTLE for an 
additional three years beyond the end of 
their five year registration period. 

 Provide documentation if requested 
showing that they have complied with the 
CTLE requirement. 

 
 

District Mentoring Program 
Teacher certification requirements stipulate that initial teaching certificates holders must 
have the first year as a mentored experience in order to attain a professional certificate.  
As per commissioner’s regulations, school districts are also required to develop a 
mentoring program as part of the district’s professional development plan. 
 
Mentoring Policy Philosophy 
The induction process for new teachers into a school system is paramount to their 
success.  This process is a necessary part of the overall preparation and professional 
development of beginning practitioners.  It builds upon collegiate teacher preparation 
programs and continues the development of skills throughout the initial years in a school 
district.  Mentoring is an essential part in a teacher induction process. 
 
We believe a mentoring program will ease the transition from teacher preparation to 
practice in the classroom.  The support and guidance from a mentor will enhance the new 
teacher’s effectiveness as a professional.  This relationship will serve to positively impact 
student achievement in addition to increasing the retention rates of new teachers for the 
Lowville Academy and Central School district. 
 
The role of the mentor teacher in the induction program is separate and distinct from the 
role of the administrator and supervisor.  Communication between mentor and new 
teacher is for the purpose of advisement and not for evaluation purposes. Confidentiality 
and the “trust relationship” between mentor teacher and the new teacher is of most 
importance.  It is crucial to the success of the mentor-new teacher relationships and will 
be addressed throughout the mentoring process. 
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C Confidential Confidante Conferring   
O Organization Open Orientation Ongoing Objectives 
A Advice Achievement Advisement Assist  
C Caring Commitment Curriculum Constructive Collaborative 
H Help Hope    

 
Goals 
The mentoring program aims to help new teachers acclimate to Lowville Academy and 
Central School.  By helping a teacher become familiar with the everyday practices and 
events at LACS, new teachers will be more confident, increase their skills, experience 
less stress, and want to stay here for their teaching careers.  Ultimately, student 
achievement will be impacted in a positive way by a successful mentoring program. 
 
Mentor Selection 
Teachers who have three years of teaching experience and who are tenured at LACS are 
encouraged to apply to become mentors.  Preference will be given to teachers in grade 
level/subject area and in the same building level as the new teacher, when possible.  If 
LACS teachers are not available, we will use retired LACS teachers, BOCES teachers or 
mentors affiliated with the Teacher Center.  Mentors must complete an application and 
be approved by their building level principal. 

 
Mentor and New Teacher Duties 
Mentors and new teachers need to attend new teacher orientation and any other mentor 
training sessions.  Mentors will assist new teachers with a wide variety of educational 
topics such as curriculum, state assessments, instructional strategies, lesson planning, 
classroom management techniques, observation procedures, grading & report cards, 
budgets & requisitions, parent conferences and communication, teaming, special 
programs (library, technology, KIDS), special education, BOCES, school wide resources, 
field trips and open house, social media, professionalism, etc. 
 
Mentors will also individualize help as needed in areas such as stress management, 
professional teacher/student boundaries and guidelines; skills for working with 
colleagues; interpersonal and communication skills; professional skill areas – dress code, 
protocols, demeanor; stages new teachers experience; goal setting and APPR. 
 
Mentors and new teachers will meet weekly for professional dialogue, share resources 
and materials, provide advice and assistance.  Together they will submit monthly logs of 
their time together onto www.MyLearningPlan.com.  With a confidential relationship, the 
mentor and new teacher can observe each other on an informal basis.  Upon request, the 
mentor can attend the pre- and post-conferences with the new teacher. 
 

1. Attend the New Teacher Orientation and any other mentor training sessions. 
2. Suggested mentoring activities: assist new teacher with these educational topics  

o Content and knowledge of subject matter, core curriculum, curriculum 
maps, scope & sequence, NYS Learning Standards and exit outcomes 

o NYS assessments & scoring procedures 
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o Effective instructional strategies and techniques 
o Lesson planning and curriculum design 
o Classroom management techniques 
o Observation procedures for pre-observation conferences, post-observation 

conferences and the evaluation by the building principal 
o Grading and report cards 
o Budgets, requisitions, school supplies 
o Parent conferences and parent communication 
o Interpersonal and communication skills 
o Professional skills: dress, protocols, social media, and demeanor 
o Teaming, grade level and department levels 
o Integration with library, technology, KIDS programs 
o Special Education, CSE & Support Team processes 
o BOCES 
o Confidentiality 
o Stages new teachers experience 
o Teacher/student boundaries 
o Constructive criticism 
o Skills for working with colleagues, trust building 
o Mentor handbook 
o Time & stress management needs 
o Professional teacher/student boundaries & guidelines 
o Calendar of events - what's coming, what needs to be done 
 Field trips 
 Open house 
 Setting up parent conferences 
 Report cards 

o Map of building & give a tour to introduce key people 
o List of who does what in the building 
o List of resources available in school: scantron machine, etc.  
o Technology procedures & capabilities – posters 
o Graduate course approval procedures 
o Bus tour of school district 
o Additional topics specific to the department and as needed 

3. Assist new teacher with goals and APPR. 
4. Schedule weekly visits between mentor and the new teacher for professional 

dialogue. 
5. Provide advice and assistance to the new teacher. 
6. Share materials and resources with the new teacher. 
7. Jointly complete and submit monthly logs on the mentor/new teacher relationship 

onto www.MyLearningPlan.com. 
8. Establish a confidential relationship with the new teacher. 

a. Observe each other teach on an informal basis. 
b. Attend the pre and post conferences with the new teacher if requested. 

9. Assist with the yearly evaluation of the mentor/new teacher program. 
10.  Time allotment 

• One planning period per week minimum when possible 
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Evaluation 
The mentoring committee will meet twice a year, at the end of each semester to discuss 
strengths, areas of concerns, and develop an action plan to improve concerns.  Mentors, 
mentees and building principals will be invited to attend the evaluation meetings.  
Reflections will be given to mentors and mentees 2 weeks before the meetings to allow 
the data to be analyzed at the evaluation meetings. 
 
 

ACADEMIC INITIATIVE/NETWORK TEAM 
PROFESSIONAL STAFF DEVELOPMENT PLAN 

The Academic Initiative/Network Team is comprised of all administrators, department 
chairpersons and teaching staff representatives.  The committee’s major focus is the 
organization and planning of professional staff development activities for teachers and 
administrators.  The committee’s membership is based upon the following K-12 structure: 
 
Chairperson/Facilitator Superintendent of Schools 

 
Administrative 
Representatives 
 

All Building Principals, Assistants, Director of Students 
with Disabilities Program, Curriculum Coordinator 

Department Chairperson 
Representatives 

Department Chairperson Representatives from the 
following areas:  Math, Science, Social Studies, 
English, Music, Art, Physical Education, Special 
Education, Foreign Language 
 

Staff Representatives Two teachers from each building along with the 
Instructional Technology Specialist 
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