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This Student Investment Account Grant Application Template aims to help districts organize 
their application content prior to submitting their complete and final application in the Google 
Form. Please note that this template will not be submitted to the Oregon Department of 
Education; rather it is provided as a way for applicants to compile the necessary information 
and complete the Google Form in one sitting, by simply copying and pasting. 
 
A special acknowledgement to Clackamas Education Service District for creating the initial 
version of this form and sharing it for modification and use as a statewide tool.  
 

 

Part One: General Information (Application) 

School Year 2020-2021 

District  Crow-Applegate-Lorane School District 66 

Webpage 
(Where SIA 
Plan will be 
Posted)  

http://calor.apptegy.us/o/cal 

Contact 
Person  

Name: Malcom McRae 
Email: mmcrae@cal.k12.or.us 
Phone: 541-935-2100 (office) or 541-954-3415 (cell) 

 
 
 
 
Plan Summary (3-6 paragraphs):  
A brief description of your district and the exact issues SIA funding will address as outlined in 
your three-year plan. Be sure to share how it relates to the two purposes stated in the law; 
meeting students’ mental and behavioral health needs and reducing disparities and increasing 
academic achievement for historically underserved students. Please include:  
 

● A brief description of your school district eligible charter school (enrollment, 
demographics, strengths, challenges, etc.).  

● The exact need(s) or issue(s) SIA funding will address as outlined in your three-year plan 
and as it relates to the two purposes stated in the law (meeting students’ mental and 
behavioral health needs and reducing disparities and increasing academic achievement).  

● USE DATA TABLES FROM THEMES TO STRATEGIES PAGE 
 
The Crow-Applegate-Lorane School District serves approximately 260 students in a large rural 
area west of Eugene. Grades K-6 are at Applegate Elementary School and grades 7-12 are at 
Crow Middle/High School.  We offer K-12 music and art as well as two CTE programs covering 
Agriculture and Auto Mechanics with Welding. We have 21 licensed staff members (19.125 
FTE), two administrators, and five instructional aides (three at AES and two at CMHS). An 

Part Two: Narrative (Application) 

http://calor.apptegy.us/o/cal
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additional 16 staff provide vital support in our offices, building maintenance, cafeterias and 
buses. 
 
The employees and residents of our district are faithful in the belief that, as a small district, we 
provide uniquely personalized responses to the needs of students and parents. Despite that 
perception, there is evidence to the contrary. Data indicates that the district lacks the capacity 
to meet the learning needs of all students equitably, and recent personal input from our 
anonymous online surveys and in-person listening sessions have identified a weakness in 
recognizing and responding to the mental health and behavioral needs of students.  
 
Funding from the SIA will be invested in broad student academic support – especially at the 
elementary and middle grades as we seek to leverage the funds to put more instructional aides 
in K-9 classrooms to effectively reduce the student-to-adult ratio in support of more responsive 
instruction and effective in-time learning support.  
 
The SIA will also buttress our ability to provide responsive counseling services through the 
addition of a guidance counselor and additional critical hours specifically for social-emotional, 
mental health, and behavioral counseling. Having to staff members dedicated to these concerns 
will provide a complimentary benefit to students in both district buildings. 
 
Finally, SIA money will directly support critical capacity-building professional development in 
trauma-informed practices across all staff members. If we are unable to hire target personnel 
or have resources left after hiring and providing professional development, we will be investing 
in elementary curriculum updates.  
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Describe your approach to community engagement, including: 

● Who you engaged 
● Frequency / occurrence 
● How you ensured engagement of staff and each of the focal student groups and their 

families 
● Key information you collected 

(250 words or less) 
 

Part Three: Community Engagement and Input (Application) 
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Using the ORIS tool, 55% of district staff contributed their thoughts in October, 2019. The staff 
identified challenges in Stakeholder Engagement (1.2), Inclusive Policy & Practice (1.3), Talent 
Development (1.3), and Leadership (1.4).  
 
We heard from 64 parents (representing 38% of enrollment), 42 community members, and 100 
students (83% of grades 6-12) through our online survey in November, 2019.   
 
Three common threads emerged from across our local metric data, online surveys, and public 
listening sessions: attendance, academic achievement, access to appropriate curriculum. 
Combined, those challenges outranked the next three by a margin of 64.3% to 35.7% (2 to 1).  
 
Attendance – Since 2014, 25% of our students are chronically absent, and 86% of survey 
respondents agree that regular attendance is essential. 
 
Academic Achievement – Since 2014, nearly 20% of our students haven’t graduated on time, 
and Historically Underserved Groups of Students (HUGS) are up to 2.6 times LESS likely to meet 
ELA and Math standards than non-identified peers. More than 90% of respondents say that CAL 
SD must eliminate achievement gaps and at least 90% of students should graduate on time.  
 
We made targeted phone calls to invite underserved student families to our public listening 
sessions – two for adults and one for students. Of the 60 participants in our student session, 39 
were from underserved populations (65%). Voices called for improved personal and academic 
support of students including guidance, healthy relationships for recovering from mistakes/ 
setbacks/struggles, flexibility, empathy, improved responses to student distress, fair discipline, 
tutoring, and diverse instruction. 
 
If the goal is meaningful, authentic and ongoing community engagement, where are you in that 
process? What barriers, if any, were experienced and how might you anticipate and resolve 
those issues in future engagement efforts? (500 words or less)  
 
We feel very good about the response rates to our online surveys, and the participation at the 
student listening session received wide participation from and underserved populations.  
 
We provided student performance data as background information for all our stakeholder 
input. We instructed staff to respond honestly to the ORIS prompts and advised them to score 
appropriately (0 or 1) unless they knew of concrete evidence to claim that the components are 
in place to start making systemic changes (2) or overall effectiveness is continuously monitored 
and improved (3). 
 
Our online survey of parents and students was intended to be the backbone of our 
commitment to solicit public and student input to solicit “meaningful, authentic, and ongoing 
community engagement.” Our prompts were intended to focus on the lived experience of our 
students and the community at-large so that the same prompts could be used annually to 
determine changes in perception over time. 
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Despite our efforts to invite families representing our underserved students specifically, we 
were disappointed that community participation in our listening sessions was small compared 
with online survey participation. At the same time, we believe that those in-person 
conversations were robust and contributed significant context to the online survey data in ways 
that solidified our SIA investment decisions. 
 
We are optimistic that these efforts have been well-received by our community and that they 
will be willing participants in our continuous improvement process in the coming years. 
 
 
 
What relationships and/or partnerships will you cultivate to improve future engagement?  
(150 words or less) 
 
Our community lacks a core town presence, so there is not a chamber of commerce or a 
district-centered government entity with whom we can pursue partnerships.  
 
We have local parents who organize a youth recreation league, and there are individuals who 
are committed to serve the interests of the school community through the booster club or in an 
ad hoc fashion.  
 
In an effort to engage the residents living in the remote southern end of the district, we 
conducted one of our listening sessions at the grange. Residents there still harbor some 
lingering resentment over the closure of their local school in 2010, but they tend to show up 
when the Board meets in their community (three times per year). There is also a small 
community store at the southern end of the district which may serve as a hub for in-person 
outreach. 
 
What resources would enhance your engagement efforts? How can ODE support your 
continuous improvements? (150 words or less)  
 
We would be happy to accept outside perspectives and insight from current best practice that 
is being employed by other small school districts to more efficiently target supports for our 
focal students. 
 
Who was engaged, and how did you engage them? Select all of the community members / 
groups you engaged for this process:  

 Students of color 13/27 (48%) 

 Students with disabilities 10/22(45%) 

 Students who are emerging bilinguals 0/2 

 Students navigating poverty, homelessness, and foster care 26/53 (49%) 
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 Families of students of color – None 

 Families of students with disabilities 1 

 Families of students who are emerging bilinguals – None 

 Families of students navigating poverty, homelessness, and foster care 5 

 Licensed staff (administrators, teachers, counselors, etc.) 19/25 (75%) 

 Classified staff (paraprofessionals, bus drivers, office support, etc.) 6/18 (33%) 

 Community Based Organizations (non-profit organizations, civil rights organizations, 

community service groups, culturally specific organizations, etc.) – None  

 Tribal members (adults and youth) – None  

 School volunteers (school board members, budget committee members, PTA/PTO 

members, booster club members, parent advisory group members, classroom 

volunteers, etc.) 30 (online)   

 Business community – None  

 Community leaders – None  
 

Other – We received online responses accounting for 83% of enrolled students in grades 6-12. 
 
How did you engage your community? 

Select all of the strategies / activities you deployed to engage your community:  

• Survey(s) or other engagement applications (i.e. Thought Exchange) – YES  

• In-person forum(s) – YES 

• Focus group(s) – YES 

• Roundtable discussion – YES 

• Community group meeting– YES 

• Website – YES 

• Email messages – NO  

• Newsletters – YES 

• Social media – YES 

• School board meeting – YES 

• Partnering with unions – NO 

• Partnering with community based partners – NO 

• Partnering with faith based organizations – NO  

• Partnering with business – NO 
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• Other ______________ 

 
Evidence of Engagement 
 
Upload your top five artifacts of engagement.  
 
Why did you select these particular artifacts to upload with your application? How do they show 
evidence of engaging focal student populations, their families and the community? (250 words 
or less). 
 
The uploaded artifacts include student outcome (local metric) data which provided a consistent 
context across our student, parent, community, and staff stakeholders. The other artifacts 
represent stakeholder input from the online surveys and in-person discussion groups.  
 
Everything we did in this process was intended to stay purposefully on point, so we could revisit 
the same prompts to see whether public perceptions was shifting alongside the expectation 
that we would measurably improve student outcomes. 
 

 Describe at least two strategies you executed to engage each of the focal student groups 
and their families present within your district and community. Explain why those 
strategies were used. (500 words or less)  

 
One of our strategies was to make school time available for students in grades 6-12 so that they 
could participate in the online surveys and increase the likelihood that we would hear from our 
Historically Underserved Groups of Students (HUGS). We decided against collecting self-reported 
demographic information, so that prevented us from being able to report numeric participation 
although we are confident that we captured a significant section of the student voice as 83% of 
enrolled students participated in the survey.  
 
Secondly, we invited middle and high school kids from our HUGS populations to ensure solid 
representation in our to the student listening session (held during school time), and, although 
the public listening sessions we promoted openly to our local community, we reached out with 
personal calls to solicit participation from our HUGS families. These strategies resulted in 65% of 
student participants coming from the underserved populations, and in our public sessions, 68% 
of the represented students were from the families of underserved populations. 
 
We chose to invite students and families from the target populations because those same 
students and populations, in general, tend to be less likely to attend school functions or assert 
themselves at school. At the same time, we were careful to extend those invitations so as to 
make those individuals feel valued and important by avoiding any appearance that were will 
simply filling a quota.  
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 Describe at least two activities you executed to engage each of the focal student groups 
and their families present within your district and community. Explain why those 
strategies were used. (500 words or less)  

 
The activities were 1) the online survey and 2) the in-person listening sessions.  
 
It took significant effort to come up with online survey prompts that would hone in on the 
experiences of students, families, and patrons. The surveys were individualized for each 
stakeholder group so that each group would read prompts related directly to their own 
experience. Typical terminology for parents would include phrases such as, “believes my child 
will succeed,” while the student version reads “believes that I will succeed,” and the patron 
version says, “believes in each student’s success.” 
 
 The survey prompts excluded the need for prerequisite (insider) knowledge which is why we 
didn’t rely directly on the ORIS tool. The prompts needed to be aligned from prompt-to-prompt 
so that responses in agreement aligned with our highest aspirations while responses which 
disagreed would point to areas of disconnect (or dissatisfaction). We mostly succeeded in that 
alignment. 
 
The prompts were intended to help us rule in or rule out potential reasons for disproportionate 
shortcomings in student attendance, achievement, graduation, on-track status. Doing so meant 
assuming that some the stakeholders would offer an affirming response while others would 
not.  
 
By allowing respondents to apply personal experience in choosing a response, we understood 
that the public listening sessions would be our opportunity to elicit some context that would 
reveal why a respondent would disagree or strongly disagree with a prompt. Ultimately, we 
expected those in-person conversations would help us determine the needs that we could 
address through a thoughtful investment of the SIA monies. 
 

 Describe at least two strategies you executed to engage staff. Explain why those 
strategies were used. (500 words or less)  

 
We executed two formal strategies with the staff as well as some other informal engagement 
both before and after the formal process. The first was to reformat the ORIS tool to include 
some aspiration-style statements that were similar to those that eventually populated the 
online survey.  
 
The second strategy would be to collect the scoring as provided by staff, and to review those 
results with the staff and revisit the ORIS to see what items would be appropriate in a version 
that would be distributed to students, families, and the community. 
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 Describe at least two activities you executed to engage staff. Explain why those 
strategies were used. (500 words or less)  

 
It’s difficult to separate activities from the strategies as it pertains to our work with district 
staff. It is not, however, a stretch to claim that the bedrock of our CIP/SSA/SIA process was set 
in the first pre-service meeting in August which focused on establishing a new frame of 
reference for recognizing the prevalence of Historically Underrepresented Groups of Students 
(HUGS) in our K-12 enrollment, and the importance of reflecting on disaggregated student 
outcomes as qualitative evidence of our equitable practices and/or the lack thereof.  
 
When the staff was provided with the ORIS tool in early October, they were presented with 
disaggregated data and advised to avoid the temptation to claim as embedded or sustained any 
practice that could not be supported by concrete evidence. Judging by the staff responses to 
each of the domains and supporting standards, the group responded honestly. 
 
When the staff convened to review the survey results, they reviewed the collective scoring and 
undertook an effort to identify themes they considered important for advancing to the public 
and student survey part of the process. 
 
These activities help to define the existing self-perception of the staff, which made it possible 
for us to see our work through a series of student outcomes over time. This less biased lens 
helps call into contrast the story we tell ourselves about the effectiveness of the work that we 
do in the light of the actual disaggregated outcomes of our students. As a results, defensiveness 
was reduced, and the sense of acceptance and resolve to improve our professional practices 
has increased.   
 

 Describe and distill what you learned from your community and staff. How did you apply 
that input to inform your planning? (250-500 words) 

 
We have learned that parallel lines run between the aspirations of our staff and the sentiments 
of our community – and both are supported by the disaggregated outcomes of our students as 
measured over time. Simply put, the way the institution functions consistently serves 
approximately 80% of students but fails to support / meet the needs of / work for the other 
20%.  
 
For this reason, we are targeting relationships, connections, communication, and professional 
development as the primary mechanisms that will improve rates of attendance, achievement, 
and graduation.  

 18%-20% of the community doesn’t believe we meet the behavioral, social, emotional 
needs of students. 

 16%-23% of the community doesn’t believe we meet students’ learning needs. 

 21%-40% of the community doesn’t believe we are fair in exercising student discipline. 



Student Investment Account Grant Application Template (Optional) 
 

12 
 

Oregon Department of Education  

 19%-26% of the community doesn’t believe we help students recover from 
struggles/setbacks. 

 18%-27% of the community doesn’t believe that we respond in an appropriate and 
timely manner.  

 19%-28% of the community doesn’t believe that we communicate effectively with the 
community. 
 

 Staff scored district leadership at 1.4 (installing) for cultivating a shared vision/mission/ 
culture, using data to prioritize and plan, and having effective routines in place, 
supported and monitored to meet the needs and outcomes of all students. 

 Staff scored the district’s talent development efforts at 1.3 (installing) for recruitment 
and retention, offering professional learning that is informed by trends in student 
outcomes, and using multiple sources of evidence to ensure each individual receives the 
support needed to be successful. 

 Staff scored stakeholder engagement at 1.2 (installing) for inclusive partnerships, 
effective two-way transparent communication, and valuing stakeholder input. 

 Staff scored well-rounded learning principles at 1.7 (installing trending toward 
implementing) for student-centered learning, effective instructional practices, and 
routine educator review of multiple data sources to determine effectiveness, improve 
learning outcomes, and make data-based decisions. 

 Staff scored inclusive policy and practice at 1.3 for creating a welcoming, safe, and 
inclusive environment across all district activities and settings while replacing barriers to 
advancement, participation, and advancement with inclusive and equitable practices in 
all settings. 

 
 
 
 
Describe the data sources you used and how that data informs equity-based decision making.  
(150 words or less) 
 
The primary data sources used for this CIP process was from State Report Cards and data from 
the State secure website for attendance and state assessments. We establish whether a data 
set indicates disproportionate treatment or outcomes using a formula used to determine 
implicit bias in schools by Erik Girvan and Kent McIntosh from the University of Oregon 
(www.pbis.org). THIS DATA IS INCLUDED IN SIA OVERVIEW. 
 
Given more time, we will employ more timely data sources from the student information 
system (short-term attendance, discipline, and grades), Easy CBM, etc. There is no limit to the 
data sources that are available, and the more proximal the data and the more timely the 
collection and analysis, the more accurately and efficiently the institution can identify and 
address inequitable practices. 
 

Part Four: Data Analysis (Application) 

http://www.pbis.org/
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Your SIA plan must be for three years. It should name outcomes, priorities, strategies and 

activities that you believe will cause changes to occur and meet the two primary purposes of the 

SIA fund. It also should reflect the choices you made after pulling all the input and planning 

pieces together for consideration. Your SIA Plan serves as an essential snapshot of your expected 

use of SIA funds.  

 

You can use any format you wish. There is no page limit. Here are two OPTIONAL ways you 

might organize information: 

1. SIA Integrated Planning Tool (created by ODE)  

2. Clackamas ESD SIA Plan Template 

 
 

 
 
You are uploading the equity lens or tool you used to inform and/or clarify your plan. Describe 
how you used this tool in your planning work. (250 words or less) 
 
We believe that an equity lens is central to every aspect of this plan. It started with determining 
the most effective way to represent the district’s historically underserved groups of students. 
The default in-district perception was that the district’s student enrollment was almost 
universally homogenous (very little diversity).  
 
By combining all student subgroups into a single collection, we could literally “see” those 
students en masse, and the outcome comparisons become impossible to miss (or dismiss) 
because each group is consistently represented from year to year. 
 
We will have the ability to build on this baseline data to see if we are effectively 1) reducing 
academic disparities between the two collective student groups, 2) improving academic 
achievement for the entirety of our student enrollment, and 3) moving the perceptions of 
students, community, and staff by revisiting the surveys year over year. 

 
 
 
Which of the following allowable use categories is your plan designed to fund within? Select any 

or all. 

• Increasing instructional time 

• Addressing students’ health and safety needs 

• Evidence-based strategies for reducing class size and caseloads 

• Expanding availability of and student participation in well-rounded learning experiences 

Part Five: SIA Plan 

Equity Lens 

Part Six: Use of Funds 
(Application) 

https://www.oregon.gov/ode/StudentSuccess/Documents/SIA%20Integrated%20Planning%20Tool.xlsx
https://www.oregon.gov/ode/StudentSuccess/Documents/SIA%20Integrated%20Planning%20Tool.xlsx
https://www.oregon.gov/ode/about-us/Documents/HB%203427%20Student%20Investment%20Account.pdf
https://www2.ed.gov/policy/elsec/leg/essa/guidanceuseseinvestment.pdf
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Describe how you will utilize SIA funds to meet students’ mental health needs, increase 
academic achievement and reduce academic disparities for the focal student groups called out 
in the law. (500 words or less)   
 
Increasing time for our mental health counselor and adding a middle/high guidance counselor 
will enable us to respond for effectively to the mental health needs of our students more 
effectively. Without drawing down our SIA funds (or increasing costs to our general fund 
budget), we will further this effort to meet students’ mental health needs by establishing 
protected time for our Data Review Teams (DaRTs) to meet and review student attendance, in-
class achievement, and behavioral concerns every one-two weeks. 
 
Hiring paraprofessionals to staff our primary classrooms and middle grades we will reduce staff-
to-student ratios, improve the efficacy of our instructional time, and activate wrap-around 
direct-to-student supports and interventions at the classroom level so that time is not lost in 
addressing individual learning needs that might otherwise result in academic disparities and 
adversely impacted academic achievement. As a small school district with small class sizes, our 
best investment comes from increasing paraprofessionals in classrooms to provide close-in 
work with students in a far more cost effective way than would be possible with additional 
licensed staff.   
 
Finally, our membership in the Oregon Rural Schools Network for professional development 
and mentoring that targets our aspirations to improve our responsiveness to the needs of 
Historically Underserved Groups of Students (HUGS) will help embed essential feedback for 
professional improvement.   
 
Describe the potential academic impact for all students AND the focal student groups based on 
your use of funds in your plan. (500 words or less) 
 
We are taking the long view by putting paraprofessionals in our K-1-2 classrooms (tier one 
funding) anticipating that the better the foundation we can give our youngest students, the 
better their overall achievement (and the lower the disparity). The addition of a 
paraprofessional in the middle grades, and addition of time to our special education 
paraprofessional should be seen as a triage effort to keep struggling students positively 
engaged. 
 
The better case scenarios with these additions, is that by focusing the in-classroom work to 
support struggling learners (most likely our HUGS), the net effect will be less time spent 
reteaching concepts (or leaving students behind), which improves the pace and depth of 
student learning for every student. Struggling students are encouraged to keep working and 
learning because we are taking steps that will help them get through their struggles without 
losing hope or becoming estranged from the learning process.  
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What barriers, risks or choices are being made that could impact the potential for focal students 
to meet the longitudinal growth targets you’ve drafted, or otherwise experience the supports or 
changes you hope your plan causes? (250 words or less)  
 
Our intention to improve academic achievement and reduce disparities for focal students (our 
HUGS) will not be realized to any significant effect based solely on increases in staffing. The 
spark for change must come from a systemic commitment to 1) change the institution’s 
underlying mindsets and visible adult behaviors, which, in turn, 2) will begin to change the 
mindsets and habits of the students in the institution.  
 
This concept recognizes that the institution has conditioned students, especially focal students, 
to expect forms of treatment that are not (emotionally) safe and cause them to withdraw, 
disengage, remain at a distance, disconnect, or even walk away from school’s intended 
benefits.   
 
The barrier we must overcome is the inherent resistance to institutional culture change. We 
could invest $20M in our small school district, but if we don’t change the ingrained mindsets 
(the established institutional approaches to our business), then the primary barrier will not be 
removed.  
 
The risks are to the alienation of staff, who must willingly engage in the opportunity to look at 
student data together, and communicate concerns with students and families with curiosity 
rather than judgment in an effort to meet them where they are and offer them solutions. 
 
The choice then, is to embed protected time to do this collaborative work in DaRTs (Data 
Review Teams) in order for staff to see in the most subtle and nuanced ways that paying 
attention to individual student gains/losses and communicating same with families builds the 
most valuable and trusting relationships.  
 
 
 
You will be asked to upload evidence of board approval in an open public meeting and share the 
link where the plan exists on a public website.  
 
 
 
 
Do you sponsor a public charter school?  No. We do not sponsor a public charter school. 
 
Did you invite your public charter school(s) to participate in the planning and development of 
your SIA plan?  
 
Did any public charter schools you invited to participate in your SIA plan decline to participate?  
 

Part Seven: Evidence of Board Approval 
(Application) (Application) 

Part Eight: Public Charter Schools (Application-If applicable) 
(Application) (Application) 
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Describe the process you took to collaborate with public charter school(s) in your community 
engagement efforts. (150 words or less) 
 
You will be asked to upload any SIA charter school SIA specific agreements. 


