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Response to Intervention (RTI) 
 

 

I. INTRODUCTION 
 

Response to Intervention (RTI) is the practice of providing high-quality instruction and 
interventions matched to student needs, monitoring progress frequently to make changes in 
instruction or goals, and applying child response data to important educational decisions. RTI 
ensures that all students receive appropriate instruction in reading, mathematics, and behavioral 
support before the District initiates a referral to the Committee on Special Education for students 
suspected of having a disability.  
 
Response to Intervention has three essential components:  

 Providing high-quality, research-based instruction/intervention matched to student 
needs     

 Using learning rate over time and level of performance;  

 Making educational decisions based upon student’s response to instruction/intervention.  
  
The RTI Model that Cassadaga Valley Central School has adopted encompasses academic support 
services into the three tiers of interventions. The first tier involves screening for all students in grades 
UPK-8 in reading and mathematics to identify those who are not making academic progress as 
expected. The second tier addresses those students identified as being at risk and requires 
supplemental small group instruction. The third tier provides intensive services for those students who 
are not making the necessary progress at the second tier. Although within Cassadaga Valley’s model 
there is no formalized fourth tier, RTI allows for those students who continue to lack progress to be 
referred for an evaluation by the Committee on Special Education. The intensity and duration of 
academic support services may vary, but will be designed to respond to student needs as indicated 
through an analysis of district resources. 
 
All students are eligible for support services including those with disabilities and/or limited 
English proficiency if they fail to meet the designated State performance standards or District-
approved assessment criteria. Support services must be provided to students with disabilities on 
the same basis as non-disabled students. Support services will not be reflected in a student’s 
Individual Education Program (IEP). Additionally, Limited English Proficient (LEP)/English 
Language Learner (ELL) students who do not achieve the annual designated performance 
standards as stipulated in CR Part 154 are eligible for the same level of support. 
 
 
II. TIERS OF INTERVENTION 

   
Tier 1: 
 High-Quality Classroom Instruction  
Tier One students receive high quality, scientifically based instruction of district curriculum that 
is aligned to New York State’s Common Core Learning Standards provided by highly qualified 
teaching staff.  
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Tier 2:   
Strategic Monitor 
Students are in general education all day, but have indicated some weaknesses of minor 
concern. The general education teacher/intervention specialist (remedial reading and/or math 
teacher) monitors progress in weak skill area at least monthly to ensure adequate progress is 
being made in the general education setting. 
 
Targeted Interventions  
Students not making adequate progress in the regular classroom in Tier 1 or Tier 2 (Strategic 
Monitor) are provided with increasingly intensive instruction matched to their needs based on 
levels of performance and rates of progress. Intensity varies across group size, frequency, and 
duration of intervention. Tier 2 instructional services and interventions are provided in small-
group settings in addition to instruction in the core curriculum. Interventions are usually in the 
areas of reading, mathematics, and/or behavioral support and should change to more intensive 
if growth is not demonstrated. Students who continue to show limited progress at this level of 
intervention are then considered for interventions that are more intensive as part of Tier 3.  
 
Tier 3:  
Intensive Interventions and Comprehensive Evaluation  
At this level, students receive individualized or small group, intensive interventions that target 
the students’ skill deficits. Interventions are tied to an individualized intervention plan. Students 
who do not achieve the desired level of progress in response to these targeted interventions are 
then referred for a comprehensive evaluation and considered for eligibility for special education 
services under the Individuals with Disabilities Education Improvement Act of 2004 (IDEIA 
2004).  
 
III. ASSESSMENTS/CRITERIA 

The District may use the following criteria in combination, or exclusively, to determine 
Tier placement. 

 
A. All Students 
 
*AIMSweb/Get It, Got It, Go - Universal Screening and Progress Monitoring 
AIMSweb® is a scientifically based, formative assessment system that “informs” the teaching 
and learning process by providing continuous student performance data and reporting 
improvement to parents, teachers, and administrators to enable evidence-based evaluation and 
data-driven instruction. AIMSweb reports student progress in a 3-Tier Problem-Solving model, 
through web-based data management and reporting applications to provide a proactive and 
preventive solution for universal screening and progress monitoring for general education, 
strategic assessment for remedial programs or at-risk students, and intensive progress 
monitoring for intervention and IEP goals for students with severe achievement problems. 
AIMSweb progress monitoring tools can be used as an Error Analysis and can be found at 
http://aimsweb.com/. All students in grades UPK – 5 will be administered assessments in both 
ELA and Mathematics. Get It, Got It, Go will be used universally in all UPK classes and for 
students who are not able to meet the 25th percentile in Early Literacy using AIMSweb.  
 
 
 
*Diagnostic Assessments (publisher tests from reading and math 
series/curriculum). 
 
 

http://aimsweb.com/
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*Grades 3-8 Math, ELA, and Science Assessments/NYSTART analysis – New York State 
Testing Program (NYSTP)  
These will be administered as scheduled by NYS. Results will be provided to the district through 
the WNYRIC, and used to determine the tier of intervention in conjunction with AIMSweb data 
and data team discussions.  
 
*Grades 9-12 Regents in successfully completed ELA, Math, Science, Social Studies, 
and LOTE courses – These will be administered as scheduled by NYS. Results will be provided 
to the district through the WNYRIC, and results will be used to determine the tier of 
intervention in conjunction with data team discussions. These results also determine the type of 
diploma each student earns. (Students with disabilities are still able to earn a local diploma). 

 
*DIAL 4 – Establishes procedures for the screening of every new UPK entrant and 
kindergartener who did not attend Cassadaga Valley’s UPK program for the purposes of 
identifying students who are possibly gifted, who are suspected of having a disability, and who 
are possibly limited-English proficient. Completed using a Team approach during the early part 
of September ,we use this to assist with class lists, look to see who may need additional 
support services, and to see growth over time. 
 
*The Work Sampling System® --Used by UPK only. The Work Sampling System is an 
observational assessment administered three times per year (fall, winter, spring) to document 
skills, knowledge, behavior, and academic accomplishments of students in the Universal Pre-
Kindergarten program systematically. The Work Sampling System provides a developmental 
baseline assessment (pre-test) that indicates the level of language and literacy skills, cognitive 
skills and social skills prior to beginning formal instruction. It provides progress monitoring to 
examine each student’s academic performance over time, and it is the outcome assessment 
(post-test) for the purposes of assessing whether the services, activities, or experiences offered 
had the desired impact.  
 
 
B. Identified/Targeted Students 
 
 
*Classroom performance for Grades K-2. Teacher recommendation based on class 
performance in reading, writing or mathematics shall include a portfolio of examples of the 
student’s daily work. These examples should include class assignments, quizzes, and tests 
collected over a period of time so that comparative analysis of the student’s work can be made. 
 
*Running Records  
Running records are different from informal reading inventories in that running records do not 
use a specified text. Teachers assessing students do not need to photocopy reading passages 
beforehand. This makes the running record a little more spontaneous, and virtually any reader 
a student is using can be used as a means to administer a Running Record.  
 
Running records are not used to determine tier placement. It is a tool teachers can use to 
obtain: 
 -Information about a student's use of reading strategies  
 -Information about a student's self-monitoring  
 -An accuracy rate  
 -An error rate  
 -A self-correction rate  
 -Comprehension 
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*Standardized Assessments 
 Woodcock- Johnson Tests of Achievement-Third Edition (WJ- III)   
 Wechsler Individual Achievement Test-Third Edition (WIAT-III)  
 Kaufman Tests of Educational Achievement-Second Edition (KTEA-II) 
 Tests of Written Language-Fourth Edition (TOWL-IV) 
 Various standardized assessments at the discretion of the school psychologist 
  
 
 
 
IV. PROCEDURES FOR IDENTIFICATION OF TIERS OF INTERVENTION  
 

1. All students in grades UPK-5, and all new entrants upon enrollment to the 
district, will be administered the AIMSweb universal ELA and Math screening in 
fall, winter and spring.  

 
2. Students falling below the 25th percentile on the AIMSweb assessment utilizing 

national and/or local norms are identified. If the student is near, but below, the 
25th percentile, other factors are considered and other data reviewed to 
determine if the student should receive further assessments.  

 
 3. Each student deemed eligible is then survey-level assessed using the AIMSweb  
  assessment.  
 

4. Upon conclusion of the survey level assessment, the grade level of progress 
monitoring is determined and students monitored at least monthly in each 
eligible area (depending on the skill deficit area).  

 
5. Based on the results of the assessment, each student will be placed in the 

appropriate tier of intervention.  
 

6. An Inquiry Team meets at regular intervals (every 5 weeks) to monitor student 
progress and adjust interventions as necessary.  

 
7. If the student continues to fall below his/her established goal, and all 

interventions are exhausted, the Inquiry Team and/or the classroom teacher will 
make a referral to the Child Support Team (complete Form A).  

 
 

 V. BEHAVIORAL INTERVENTIONS 
 

1.  Teachers complete a discipline referral form for each behavior that is beyond 
what is acceptable and manageable within the classroom and submits it to the 
main office. 

 
2. With evidence of re-occurring behavior problem/s, the teacher begins the CST 

process by completing form B “Noticing a Student”.  
 

3.  If behavioral issues continue, Form A, “Referral to CST” will be completed by the 
classroom teacher to provide information to the CST surrounding the prevalent 
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behaviors, what intervention/s have been attempted, what period of time the 
intervention/s have been employed, how the student reacted to the 
intervention/s, and the frequency/duration of the behavior. The referring teacher 
should attach all discipline referral forms to Form A. 

 
 4.  The CST will review discipline referrals, 5-week progress reports, and NYS  
  Assessment results (if applicable).  
 
 5.  The CST will meet to develop an Individual Intervention Plan (Form C).   
 
 
 
VI. STUDENT RETENTION PROCEDURES 
 

1. Prior to any student given consideration for retention, the student must be 
referred to the Child Support Team with documentation of all strategies and 
interventions implemented consistently.  

 
2. Discussion about possible retention should begin with parents no later than 

March.  
 

3. When all intervention and/or strategies have been exhausted, the Child Support 
Team will recommend that the student be retained to the appropriate 
administrator.    

 
VII.  CHILD SUPPORT TEAM 
 
The Child Support Team (CST) is a team of professionals who support classroom teachers’ 
efforts to assist struggling learners. The purpose of the CST is to assist teachers, parents, and 
students who are at risk of making adequate progress by providing the student with the 
necessary academic, behavioral, communication, and/or social supports to succeed in school. 
The shared expertise of CST members focuses on empowering teachers to meet the individual 
needs of students using creative, empirically based, classroom intervention strategies. The 
intended outcome of CST is a more instructionally responsive school for students and teachers 
alike. The child support team provides opportunities for teachers in regular education and 
special education classrooms to develop and implement instructional strategies that improve 
student achievement. A dynamic, data-driven program enhances, increases, and improves both 
staff and student competencies. It focuses on what a student can do and builds on those skills.  
 
CST PHILOSOPHY 

 All students learn. 
 Success begins with the student-teacher relationship within the general education classroom. 
 Ongoing parent communication is key to a student’s success. 
 A problem-solving community is the foundation for professional and student learning. 
 The instructional match and setting is the focus of problem solving. 

o What does the student know? 
o What can the student do? 
o How does the student think? 
o How does the student approach what he/she is unsure of? 
o As a teacher, what do I do now? 

 Early intervention is preferable to waiting for failure. 
 Teachers, as professionals, are entitled to the opportunity to consult, collaborate, and be 

engaged in on-going professional development.  
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 Change is a process, not an event. 
 Teachers need assistance in meeting the increasingly complex academic, behavioral, social, 

and emotional needs of students. 

 
Who is on the CST? 
 
Core Team Members: 

 Building Administrator            
 School Psychologist 
 School Counselor   
 Referring Teacher   

 Special Education or Regular Education Teacher     
 
Possible members called in depending on the student’s needs: 

 Parent(s) of the student     
 Speech/Language Pathologist     
 School Nurse        
 Remedial Specialists – Reading, Math 
 Occupational Therapist/Physical Therapist 
 Special Area Teacher(s) 

 
 

 
VIII. PROCESS AND TIMELINE 
 
Support services may start at any time, but must begin no later than the beginning of the 
semester following a determination that a student needs such services. At the high school level, 
support services cannot be postponed until students are scheduled for a course in which 
services are needed. This must be determined individually for each student based on need. 
 
Cassadaga Valley Central School District is prepared to keep the total needs of students in mind 
when scheduling support services. The Cassadaga Valley Central School District, mindful of the 
responsibility to provide student support services, will also make every effort to make 
opportunities for students to remain in areas such as art and/or career and technical education 
while concurrently receiving their support. 
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Child Support Team Problem Solving 

 
 
 
 
IX. STUDENT PROGRESS REPORTS 

 
Student progress reports will document a student’s progress towards meeting state standards. 
Quarterly progress reports will be sent to parents describing the nature and intensity of 
service(s) provided, how the service was provided and by whom, and the student’s AIMSWeb 
data is summarized within this written report. 
 
 
 
X. PROCEDURE FOR PARENT NOTIFICATION 
 
The scores are released by the NYSED; the WNYRIC provides a comprehensive ranking list to 
the Chief Information Officer (CIO) of the district. The Building Administrator will be responsible 
for parental notification indicating a need for student support services for students who earned 
a 1 or 2 on the state assessments. This notification will be made in writing and will include the 
level of service and the name of the provider. The reason(s) for support services will be 
reviewed, and the consequences of not achieving the standards stated. Parents of students 
enrolled in these services will be offered opportunities to meet at scheduled parent-teacher 
conferences throughout the year and at parent request. Parents will also be kept apprised of 
their child’s progress through quarterly written reports, parent conferences or consultations 
each semester, and suggestions for working with the student at home. When support services 
are discontinued, the quarterly report will identify the services to be discontinued.  At parent-
teacher conferences in the fall, K-5 teachers review AIMSWeb fall benchmark data with parents. 
In the spring, K-5 teachers review AIMSWeb winter benchmark data and progress monitoring 
data (if student receives) with the parents. 
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XI. Inquiry Teams 
 
The next component of the RTI process is the development of Inquiry Teams for the purpose of 
achieving systematic change for targeted sub-groups that continue to show academic 
weaknesses. The role of this team is to “accelerate learning for a specific group of 
underperforming students.” This team is comprised of teachers, teacher leaders, and 
administrators specific to the targeted sub-group that has been identified.  The team will use 
data to identify a needed change in instructional practice.  
The team is created based on using grade-wide or core subject or vertical team focus groups. 
The teams are flexible and change with the learning needs of students. The core team is built 
by thoughtfully considering the learning—curriculum standards to be met and the abilities of the 
students.  
 

 

What is the Inquiry Cycle?  

The Inquiry Cycle is a process through which a school team improves outcomes for a 
specific group of students with whom the school has not previously been successful, and 
learns from this experience to make a system-level change so that the school, as a system, 
continues to improve. The cycle can be divided into 3 phases: 

Phase I  Identify target population students and one 
specific area of academic weakness.  

Phase II  Bring more students into the school’s sphere of 
success by improving outcomes for target 
population students in the identified area.  

Phase III  Ensure that the school continually brings more 
students into the sphere of success by 
improving decision-making processes.  

                  (Children First Intensive Inquiry Team Handbook-NYC Dept. of Educ. -2008) 

Student progress should be monitored in areas identified in action plan. Subsequent 
assessments should help determine if growth is apparent in these areas. The action plan/ 
interventions/instruction should be modified or adjusted based on student progress. 
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Process of the Inquiry Cycle 

The following sequence of steps to move through in the Inquiry cycle includes: 

Phase I 

(Identification of student target group) 

Step 1: Define the Inquiry Team 
focus.  

Step 2: Define a target 
population. Analyze target 

population’s conditions of 
learning. 

Step 3: Define a long-term goal.  

Step 4: Define learning targets 

and short-term goals (align with 
monthly curricular goals). 

Phase II  

(Improvement of student learning) 

Step 5: Create an instructional 
action plan (strategic 

instructional change). 

Step 6: Evaluate and revise 
based on interim progress 

measures. 

Phase III  

(Implementation of system-level 

change) 

Step 7: Analyze systems that 
produce conditions of learning.  

Step 8: Design and implement a 
system-level change strategy. 

Step 9: Evaluate and revise 

based on interim progress 
measures. 

      (Based on Children First Intensive Inquiry Team Handbook-NYC Dept. of Educ. -2008) 
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CASSADAGA VALLEY CENTRAL SCHOOL 
Referral to Child Support Team 

Form A 

 
 

NAME:  _________________________________ SEX:  ______   DATE:  ____________ 

 

D.O.B.: _________________________________   GRADE:  _______________________ 

 

TEACHER:  ______________________________________________________________ 

 

Parent/Guardian:  ___________________________________________________________ 

 

Previous Retention:  _________________________________________________________ 

 

Medical Issues:  ____________________________________________________________ 

 

Level of support currently being provided to student:   Tier 1      Tier 2      Tier 3 

 

Other Services:  IEP  Speech        504      Behavior Plan   Other ____________________ 

 

 Work Samples attached    

 Classroom-Based Assessments attached  

 Current Individual Intervention Plan attached  

 

Parent Involvement:  Describe parent(s)/guardian(s) contacts made prior to this referral to the SST, 

including the dates and results. 

DATES RESULTS 

  

  

  

  

 

Why is the student struggling? (Hypothesis)  

Instruction, environment, home/community/cultural diversity, language development, etc. 

 

___Phonemic Awareness         ___Phonics         ___Vocabulary        ___Comprehension      ___Attention 

___Gross/Fine Motor               ___Behavior       ___Health Issues     ___Study Habits    ___Other          

___Printing/Handwriting         ___Language      ___Organization      ___Social Awareness 

___Higher Order Cognition     ___Attendance    ___Memory            ___Reading Fluency        

                     

 

Modifications/Strategies (To be completed at the CST meeting.) 

 

 Continue Tier 1 classroom interventions for ___ weeks. 

 Develop or modify Tier 2 or Tier 3 Intervention Plan. 

 Administer diagnostic assessments. 

 Referral to CSE. 

 

Progress Monitored by Case Manager ______________________________________________ 

 

____________________Date of Meeting   ____________________Review Date 
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Student Name: ____________________________ 

 

Cassadaga Valley Central School 
Child Support Team 

 

Noticing a Student 

Form B 
 

Use this form to begin observing a student whom you think is struggling with some aspect of learning. On 

the left, record three to five concerns and three to five strengths. These can be academic and/or non-

academic in nature.  

 

In the right hand column, cite supporting evidence for each concern and strength. These should be 

observable behaviors. Be as specific as you can (e.g., “Stares out the window when I’m giving 

instructions.” “Accurately completes math problem sets faster than other students.”). To help you, we 

have provided examples below. 

 

CONCERNS 

Academic or Behavioral 

 

1. 

 

 

2. 

 

 

3. 

 

 

4. 

 

 

5. 

 

 

SUPPORTING EVIDENCE 

AIMSweb or Assessment Data/Discipline Referrals 

 

STRENGTHS 

e.g., Gets along well with others 

 

1. 

 

2. 

 

3. 

 

4. 

 

5. 

 

SUPPORTING EVIDENCE 

e.g., Is sought out by other students as a leader 

 

 

Noticing a Student Form 

Schools Attuned 

www.schoolsattuned.org 

© 2002 All Kinds of Minds 
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Cassadaga Valley Central School 

 
Individual Intervention Plan 

Developed by the CST – Form C 
 

 

Student:                                     Initiation Date:                 

 

Classroom Teacher:                                  Intervention 

Specialist:   
                     

 

Grade:         Instructional Level of Support:    Tier 1     Tier 2     Tier 3 

 

# Sessions/Week:         Length of Session:         minutes Group Size:         

 

Progress Monitoring:   Weekly       Every 2 weeks  1x/month   Other       

 

Quarter:   One       Two  Three   Four 

 

 

Goal Statement: 

 

 

 

 

 

 

 

 

Intervention Procedures: 
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CASSADAGA VALLEY CENTRAL SCHOOL 
Child Support Team (CST) 

 

REQUEST FOR PERMISSION TO EVALUATE 
 

The Child Support Team (CST) is requesting permission for your child to be evaluated. The following 

evaluations may be administered: psychological, education/achievement, occupational therapy, physical 

therapy, speech/language therapy, and/or social/emotional. 

 

 

 

 

 

Student Name:   __________________________________________________ 

 

Date of Birth:  __________________________________________________ 

 

 

 

_____  I do give consent for ____________________________ to receive the above   

  evaluations. 

 

_____ I do not give permission for my child to be evaluated. 

 

 

 

 

 

 

 

 

________________________________________   ____________________ 

                Parent’s/Guardian’s Signature        Date 

 

 

 

**Please return to the main office in your child’s building** 

 

 

 


