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STATEMENT ON LIMITATIONS
THE DISTRIBUTION, USE, AND SCOPE OF THE VISITING COMMITTEE REPORT

The Committee on Public Secondary Schools of the New England Association of Schools and Colleges 
considers this visiting committee report to be a privileged document submitted by the Committee on Public 
Secondary Schools of the New England Association of Schools and Colleges to the principal of the school and by 
the principal to the state department of education. Distribution of the report within the school community is the 
responsibility of the school principal. The final visiting committee report must be released in its entirety within 
sixty days (60) of its completion to the superintendent, school board, public library or town office, and the 
appropriate news media.

The prime concern of the visiting committee has been to assess the quality of the educational program at this 
school in terms of the Commission's Standards for Accreditation. Neither the total report nor any of its 
subsections is to be considered an evaluation of any individual staff member but rather a professional appraisal 
of the school as it appeared to the visiting committee.
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STANDARDS FOR ACCREDITATION
The Committee on Public Secondary School's Standards for Accreditation serve as the foundation for the 
accreditation process and by which accreditation decisions are made.  The seven Standards are qualitative, 
challenging, and reflect current research and best practice.  The Standards, written and approved by the 
membership, establish the components of schools to ensure an effective and appropriate focus on teaching and 
learning and the support of teaching and learning.  

 

Teaching and Learning Standards

Core Values and Beliefs About Learning

Curriculum

Instruction

Assessment of and for Student Learning

 

Support Standards

School Culture and Leadership

School Resources for Learning

Community Resources for Learning
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CORE VALUES, BELIEFS, AND LEARNING 
EXPECTATIONS

Teaching and Learning Standard

Effective schools identify core values and beliefs about learning that function as explicit foundational 
commitments to students and the community. Decision-making remains focused on and aligned with these 
critical commitments. Core values and beliefs manifest themselves in research-based, school-wide 21st century 
learning expectations. Every component of the school is driven by the core values and beliefs and supports all 
students’ achievement of the school’s learning expectations.

1. The school community engages in a dynamic, collaborative, and inclusive process informed by current 
research-based practices to identify and commit to its core values and beliefs about 
learning.                                                                                                                           

2. The school has challenging and measurable 21st century learning expectations for all students which 
address academic, social and civic competencies.  Each expectation is defined by specific and measurable 
criteria for success, such as school-wide analytic rubrics, which define targeted high levels of 
achievement.                                                                                                                                             

3. The school's core values, beliefs, and 21st century learning expectations are actively reflected in the culture 
of the school, drive curriculum, instruction, and assessment in every classroom, and guide the school's 
policies, procedures, decisions and resource 
allocations.                                                                                                                                                                                           

4. The school regularly reviews and revises its core values, beliefs, and 21st century learning expectations 
based on research, multiple data sources, as well as district and school community priorities.  
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CURRICULUM

Teaching and Learning Standard

The written and taught curriculum is designed to result in all students achieving the school's 21st century 
expectations for student learning. The written curriculum is the framework within which a school aligns and 
personalizes the school's 21st century learning expectations. The curriculum includes a purposefully designed 
set of course offerings, co-curricular programs, and other learning opportunities. The curriculum reflects the 
school’s core values, beliefs, and learning expectations. The curriculum is collaboratively developed, 
implemented, reviewed, and revised based on analysis of student performance and current research.

1. The curriculum is purposefully designed to ensure that all students practice and achieve each of the 
school's 21st century learning expectations.

2. The curriculum is written in a common format that includes: 
units of study with essential questions, concepts, content, and skills
the school’s 21st century learning expectations
instructional strategies
assessment practices that include the use of specific and measurable criteria for success, school-wide 
analytic and course-specific rubrics.

3. The curriculum emphasizes depth of understanding and application of knowledge through: 
inquiry and problem-solving
higher order thinking
cross-disciplinary learning
authentic learning opportunities both in and out of school
informed and ethical use of technology.

4. There is clear alignment between the written and taught curriculum.

5. Effective curricular coordination and vertical articulation exist between and among all academic areas within 
the school as well as with sending schools in the district.

6. Staffing levels, instructional materials, technology, equipment, supplies, facilities, and the resources of the 
library/media center are sufficient to fully implement the curriculum, including the co-curricular programs and 
other learning opportunities.

7. The district provides the school’s professional staff with sufficient personnel, time, and financial resources 
for ongoing and collaborative development, evaluation, and revision of the curriculum using assessment 
results and current research.
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INSTRUCTION

Teaching and Learning Standard

The quality of instruction is the single most important factor in students’ achievement of the school’s 21st century 
learning expectations. Instruction is responsive to student needs, deliberate in its design and delivery, and 
grounded in the school’s core values, beliefs, and learning expectations. Instruction is supported by research in 
best practices. Teachers are reflective and collaborative about their instructional strategies and collaborative with 
their colleagues to improve student learning.

1. Teachers’ instructional practices are continuously examined to ensure consistency with the school’s core 
values, beliefs, and 21st century learning expectations.

2. Teachers’ instructional practices support the achievement of the school’s 21st century learning expectations 
by: 

personalizing instruction
engaging students in cross-disciplinary learning
engaging students as active and self-directed learners
emphasizing inquiry, problem-solving, and higher order thinking
applying knowledge and skills to authentic tasks
engaging students in self-assessment and reflection
integrating technology.

3. Teachers adjust their instructional practices to meet the needs of each student by:
using formative assessment, especially during instructional time
strategically differentiating
purposefully organizing group learning activities
providing additional support and alternative strategies within the regular classroom.

4. Teachers, individually and collaboratively, improve their instructional practices by:
using student achievement data from a variety of formative and summative assessments
examining student work
using feedback from a variety of sources, including students, other teachers, supervisors, and parents
examining current research
engaging in professional discourse focused on instructional practice.

5. Teachers, as adult learners and reflective practitioners, maintain expertise in their content area and in 
content-specific instructional practices.
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ASSESSMENT OF AND FOR STUDENT LEARNING

Teaching and Learning Standard

Assessment informs students and stakeholders of progress and growth toward meeting the school's 21st century 
learning expectations. Assessment results are shared and discussed on a regular basis to improve student 
learning. Assessment results inform teachers about student achievement in order to adjust curriculum and 
instruction.

1. The professional staff continuously employs a formal process to assess whole-school and individual student 
progress in achieving the school’s 21st century learning expectations based on specific and measurable 
criteria for success, such as school-wide analytic rubrics

2. The school’s professional staff communicates: 
individual student progress in achieving the school’s 21st century learning expectations to students and 
their families
the school’s progress in achieving the school’s 21st century learning expectations to the school 
community.

3. Professional staff collects, disaggregates, and analyzes data to identify and respond to inequities in student 
achievement.

4. Prior to each unit of study, teachers communicate to students the school’s applicable 21st century learning 
expectations and related unit-specific learning goals to be assessed.

5. Prior to summative assessments, teachers provide students with specific and measurable criteria for 
success, such as corresponding rubrics, which define targeted high levels of achievement.  

6. In each unit of study, teachers employ a range of assessment strategies, including formative and summative 
assessments.

7. Teachers collaborate regularly in formal ways on the creation, analysis, and revision of formative and 
summative assessments, including common assessments.

8. Teachers provide specific, timely, and corrective feedback to ensure students revise and improve their work.

9. Teachers regularly use formative assessment to inform and adapt their instruction for the purpose of 
improving student learning.

10. Teachers and administrators, individually and collaboratively, examine a range of evidence of student 
learning for the purpose of revising curriculum and improving instructional practice, including all of the 
following: 

student work
common course and common grade-level assessments
individual and school-wide progress in achieving the school’s 21st century learning expectations
standardized assessments
data from sending schools, receiving schools, and post-secondary institutions
survey data from current students and alumni.

11. Grading and reporting practices are regularly reviewed and revised to ensure alignment with the school’s 
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core values and beliefs about learning.
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SCHOOL CULTURE AND LEADERSHIP

Support Standard

The school culture is equitable and inclusive, and it embodies the school's foundational core values and beliefs 
about student learning. It is characterized by reflective, collaborative, and constructive dialogue about research-
based practices that support high expectations for the learning of all students. The leadership of the school 
fosters a safe, positive culture by promoting learning, cultivating shared leadership, and engaging all members of 
the school community in efforts to improve teaching and learning.

1. The school community consciously and continuously builds a safe, positive, respectful, and supportive 
culture that fosters student responsibility for learning and results in shared ownership, pride, and high 
expectations for all.

2. The school is equitable and inclusive, ensuring access to challenging academic experiences for all students, 
making certain that courses throughout the curriculum are populated with students reflecting the diversity of 
the student body, fostering heterogeneity, and supporting the achievement of the school’s 21st century 
learning expectations.

3. There is a formal, on-going program(s) or process(es) through which each student has an adult in the 
school, in addition to the school counselor, who knows the student well and assists the student in achieving 
the school’s 21st century learning expectations.

4. In order to improve student learning through professional development, the principal and professional staff: 
engage in professional discourse for reflection, inquiry, and analysis of teaching and learning
use resources outside of the school to maintain currency with best practices
dedicate formal time to implement professional development
apply the skills, practices, and ideas gained in order to improve curriculum, instruction, and 
assessment.

5. School leaders regularly use research-based evaluation and supervision processes that focus on improved 
student learning.

6. The organization of time supports research-based instruction, professional collaboration among teachers, 
and the learning needs of all students.

7. Student load and class size enable teachers to meet the learning needs of individual students.

8. The principal, working with other building leaders, provides instructional leadership that is rooted in the 
school’s core values, beliefs, and learning expectations.

9. Teachers, students, and parents are involved in meaningful and defined roles in decision-making that 
promote responsibility and ownership.

10. Teachers exercise initiative and leadership essential to the improvement of the school and to increase 
students’ engagement in learning.

11. The school board, superintendent, and principal are collaborative, reflective, and constructive in achieving 
the school’s 21st century learning expectations.
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12. The school board and superintendent provide the principal with sufficient decision-making authority to lead 
the school.
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SCHOOL RESOURCES FOR LEARNING

Support Standard

Student learning and well-being are dependent upon adequate and appropriate support. The school is 
responsible for providing an effective range of coordinated programs and services. These resources enhance 
and improve student learning and well-being and support the school's core values and beliefs. Student support 
services enable each student to achieve the school's 21st century learning expectations.

1. The school has timely, coordinated, and directive intervention strategies for all students, including identified 
and at-risk students, that support each student’s achievement of the school’s 21st century learning 
expectations.

2. The school provides information to families, especially to those most in need, about available student 
support services.

3. Support services staff use technology to deliver an effective range of coordinated services for each student.

4. School counseling services have an adequate number of certified/licensed personnel and support staff who: 
deliver a written, developmental program
meet regularly with students to provide personal, academic, career, and college counseling
engage in individual and group meetings with all students
deliver collaborative outreach and referral to community and area mental health agencies and social 
service providers
use ongoing, relevant assessment data, including feedback from the school community, to improve 
services and ensure each student achieves the school’s 21st century learning expectations.

5. The school's health services have an adequate number of certified/licensed personnel and support staff 
who: 

provide preventative health services and direct intervention services
use an appropriate referral process
conduct ongoing student health assessments
use ongoing, relevant assessment data, including feedback from the school community, to improve 
services and ensure each student achieves the school’s 21st century learning expectations.

6. Library/media services are integrated into curriculum and instructional practices and have an adequate 
number of certified/licensed personnel and support staff who: 

are actively engaged in the implementation of the school's curriculum
provide a wide range of materials, technologies, and other information services in support of the 
school's curriculum
ensure that the facility is available and staffed for students and teachers before, during, and after school
are responsive to students' interests and needs in order to support independent learning
conduct ongoing assessment using relevant data, including feedback from the school community, to 
improve services and ensure each student achieves the school’s 21st century learning expectations.

7. Support services for identified students, including special education, Section 504 of the ADA, and English 
language learners, have an adequate number of certified/licensed personnel and support staff who: 

collaborate with all teachers, counselors, targeted services, and other support staff in order to achieve 
the school's 21st century learning expectations
provide inclusive learning opportunities for all students
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perform ongoing assessment using relevant data, including feedback from the school community, to 
improve services and ensure each student achieves the school’s 21st century learning expectations.
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COMMUNITY RESOURCES FOR LEARNING

Support Standard

The achievement of the school’s 21st century learning expectations requires active community, 
governing board, and parent advocacy. Through dependable and adequate funding, the community 
provides the personnel, resources, and facilities to support the delivery of curriculum, instruction, 
programs, and services.

1. The community and the district's governing body provide dependable funding for:

a wide range of school programs and services
sufficient professional and support staff
ongoing professional development and curriculum revision
a full range of technology support
sufficient equipment
sufficient instructional materials and supplies.

2. The school community develops, plans, and funds programs:

to ensure the maintenance and repair of the building and school plant
to properly maintain, catalogue, and replace equipment
to keep the school clean on a daily basis.

3. The community funds and the school implements a long-range plan that addresses:

programs and services
enrollment changes and staffing needs
facility needs
technology
capital improvements.

4. Faculty and building administrators are actively involved in the development and implementation of the 
budget.

5. The school site and plant support the delivery of high quality school programs and services.

6. The school maintains documentation that the physical plant and facilities meet all applicable federal and 
state laws and are in compliance with local fire, health, and safety regulations.

7. All professional staff actively engage parents and families as partners in each student’s education and reach 
out specifically to those families who have been less connected with the school.

8. The school develops productive parent, community, business, and higher education partnerships that 
support student learning.
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School and Community Summary

School and Community Summary

Lawrence High School is a comprehensive high school of grades 9 through 12 with 648 students. MSAD #49 
serves the the towns of Albion, Benton, Clinton, and Fairfield in Kennebec and Somerset County. The school is 
located in the heart of central Maine, 80 miles north of Portland and just east of Interstate 95 in Fairfield. The 
district, primarily suburban and rural, has a combined population of 14,709 (2017) and covers 164 square miles.
Per Pupil Spending for Lawrence High School was at $14,029 with the district average of $13,886 and the State 
average of $14,192 in 2017-2018. The four towns provide an amount based on student enrollment: Fairfield 
spends 38% while Albion, Benton, and Clinton spend about 15% of the total town budget on education. The 
MSAD #49 budget is supported 43% from Fairfield, 21% Benton, 21% Clinton and 15% from Albion.

The Lawrence High School student body has declined in the past years, however it is predicted that the student 
population will increase as lower grades average higher for the graduating classes of 2023, 2024, 2025. 
Lawrence High School has a graduation rate of 87.9% (Class of 2018) vs. the state rate of 86.92% (2017). The 
dropout rate for Lawrence High School was 1.6% in the 2017-2018 school year; there is no state data available 
at this time for the State of Maine.

The towns of MSAD #49 are similar to one another demographically. The district student population is 
predominantly white (95.5%) and at the high school (95.6%). Other ethnicities represented in the district at 2% 
Hispanic/Latino, 0.2% American Indian or Alaskan Native, 0.3% Asian, 0.9% Black or African American, 0.1% 
Native Hawaiian or Other Pacific Islander, 1.1% two or more races. (Due to the small percentage and rounding, 
these numbers do not add up to 100%.) Fifteen households indicated a language other than English spoken at 
home.

According to the 2017 Maine Shared Community Health Needs Assessments for Somerset and Kennebec 
County, 20.3% of children in Kennebec County and 26.2% of children in Somerset County live below the poverty 
line. The median household income in Kennebec County was $48,507 and $40,484 in Somerset County. The 
major employers for district families include the pulp and paper industries, local medical centers, agriculture, and 
private enterprises.

The district has one primary school in Fairfield (Pre-K and K); 3 elementary schools located in Albion, Clinton and 
Benton (K-6); and one complex for the junior high (7th and 8th grade) and Lawrence High School, serving 2,125 
students. Other schools within the geographical area are the The Kennebec Montessori available for students up 
to 12 years old, Glenn Stratton Learning Center (Private Residential), and the Maine Academy of Natural 
Sciences at Goodwill Hinckley, a Maine Charter School. Local institutions of higher learning include Colby 
College, Thomas College, Unity College, and Kennebec Valley Community College.

Lawrence High School employs 56 teachers who have an attendance rate of 94%. This rate includes teachers 
out on family medical leave, sick days, professional leave, field trips, and education days as the data was not 
available excluding these absences. Attendance rates for students has fluctuated slightly over the past few years, 
but has remained above 91%. In the previous three school years, attendance was 92.11% (2015-2016), 92.36 % 
(2016-2017), and 91.59% (2017-2018).

Post-secondary opportunities for the Class of 2018 included 42% who entered a four-year program, 20% who 
entered a two-year program, 1% who went into a trade program, and 2% who entered military service. Lawrence 
High School offers a variety of Advanced Placement courses and Dual Enrollment college classes that are taught 
at the high school. They include College Composition, Introduction to Literature, Technical Writing, AP Literature 
& Composition, AP Language & Composition, Survey of Anatomy & Physiology, AP Biology, Elements of Math, 
Technical Math, College Algebra, and AP Statistics. With endorsement of the guidance office and approval from 
the college admissions staff, select juniors and seniors may enroll in courses on campus at Colby College, 
Thomas College, or Kennebec Valley Community College.
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Student recognition programs include monthly assemblies in which one student from each class is nominated by 
faculty and publicly recognized. Blue and Gold Cards reward a combination of academic success, good behavior, 
and attendance. Being Unusually Good (BUG) awards and bulletin boards around the school highlight students 
who go above and beyond as members of the Bulldog community.

Lawrence High School has many business partners through job shadows, sponsorships, and support of the 
school. Some of the businesses includeNorthern Light Healthcare Inland Hospital,Sheridan Construction, 
Hometown Vet, New Balance, Educare, National Guard, Air Force, Day's Jewelers, Gifford's Ice Cream, 
Cappza's, Korner Store, TD Bank, and the Town of Benton.
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Introduction

Introduction

The New England Association of Schools and Colleges (NEASC) is the oldest of the six regional accrediting 
agencies in the United States. Since its inception in 1885, the Association has awarded membership and 
accreditation to those educational institutions in the six-state New England region who seek voluntary affiliation.

The governing body of the Association is its Board of Trustees which supervises the work of four Commissions: 
the Commission on Institutions of Higher Education (CIHE), the Commission on Independent Schools (CIS), the 
Commission on Public Schools which is comprised of the Committee on Public Secondary Schools (CPSS), the 
Committee on Technical and Career Institutions (CTCI), and the Committee on Public Elementary and Middle 
Schools (CPEMS), and the Commission on International Education (CIE).

As the responsible agency for matters of the evaluation and accreditation of public secondary school member 
institutions, CPSS requires visiting teams to assess the degree to which the evaluated schools align with the 
qualitative Standards for Accreditation of the Committee. Those Standards are:

Teaching and Learning Standards

Core Values, Beliefs, and Learning Expectations

Curriculum

Instruction

Assessment of and for Student Learning

Support of Teaching and Learning Standards

School Culture and Leadership

School Resources for Learning

Community Resources for Learning

The accreditation program for public schools involves a threefold process: the self-study conducted by the local 
professional staff, the on-site evaluation conducted by the Committee's visiting team, and the follow-up program 
carried out by the school to implement the findings of its own self-study, the valid recommendations of the visiting 
team, and those identified by the Committee in the follow-up process. Continued accreditation requires that the 
school be reevaluated at least once every ten years and that it shows continued progress addressing identified 
needs.

Preparation for the Accreditation Visit - The School Self-Study

A steering committee of the professional staff was appointed to supervise the myriad details inherent in the 
school's self-study. At Lawrence High School, a committee of three members, including the principal, supervised 
all aspects of the self-study. The steering committee assigned teachers and administrators in the school to 
appropriate subcommittees to determine the quality of all programs, activities, and facilities available for young 
people.

The self-study of Lawrence High School extended over a period of 18 school months from September 2017 to 
June 2019.
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Public schools evaluated by the Committee on Public Secondary Schools must complete appropriate materials to 
assess their alignment with the Standards for Accreditation and the quality of their educational offerings in light of 
the school's core values, beliefs, and learning expectations, and unique student population. In addition to using 
the Self-Study Guides developed by a representative group of New England educators and approved by the 
Committee, Lawrence High School also used questionnaires developed by The Research Center at Endicott 
College to reflect the concepts contained in the Standards for Accreditation. These materials provided discussion 
items for a comprehensive assessment of the school by the professional staff during the self-study.

It is important that the reader understand that every subcommittee appointed by the steering committee was 
required to present its report to the entire professional staff for approval. No single report developed in the self-
study became part of the official self-study documents until it had been approved by the entire professional staff.

The Process Used by the Visiting Teams

A visiting team of 12 members was assigned by the Committee on Public Secondary Schools to evaluate 
Lawrence High School. The visiting team members spent four days in Fairfield, Maine, reviewed the self-study 
documents which had been prepared for their examination, met with administrators, teachers, other school and 
system personnel, students and parents, visited classes, and interviewed teachers to determine the degree to 
which the school aligns with the Committee's Standards for Accreditation. Since the members of the visiting team 
represented classroom teachers, special education teachers, guidance counselors, library/media specialists, and 
school administrators, diverse points of view were brought to bear on the evaluation of Lawrence High School.

The visiting team built its professional judgment on evidence collected from the following sources:

- review of the school's self-study materials

- a total of 35 hours of classroom observation

- numerous informal observations in and around the school

- tours of the facility

- individual meetings with 24 teachers about their work, instructional approaches, and the assessment of student 
learning

- group meetings with students, parents, school and district administrators, and teachers

Each conclusion in the report was agreed to by visiting team consensus. Sources of evidence for each 
conclusion drawn by the visiting team are included with each Indicator in the Standards sections of the report. 
The seven Standards for Accreditation reports include commendations and recommendations that in the visiting 
team's judgment will be helpful to the school as it works to improve teaching and learning and to better align with 
Committee Standards.

This report of the findings of the visiting team will be forwarded to the Committee on Public Secondary Schools 
which will make a decision on the accreditation of Lawrence High School.
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Standard 1 Indicator 1

Conclusions

The school community engages in a dynamic, collaborative, and inclusive process informed by current research-
based practices to identify and commit to its core values and beliefs about learning.

In the summer of 2017, the administration met with a group of students to determine what habits of mind should 
be expected of all students and staff at Lawrence High School. This collaboration resulted in the creation of 
Bulldog BASICS (Domains are Building, Activities, School Grounds, Internet, and Classroom). The Bulldog 
Basics outline the ways in which staff and students can respect each other in a variety of school-related domains. 
The BASICS appear in every classroom and teachers refer to them throughout the year and use them as a 
model for what respectful behavior should look like.

In January 2018, the core values, beliefs, and expectations committee was created for the purpose of revising 
the school's core values, beliefs, and learning expectations (CVBLEs). The committee was made up of seven 
teachers across different disciplines at LHS. The committee actively sought out the participation of students and 
parents, but none that they reached out to was able to commit to serving on the committee.

In order to craft an improved core values and beliefs statement, the committee reviewed the school's previous 
mission statement, the core values of other schools that had recently undergone accreditation, Maine's Guiding 
Principles, scholarly articles, results from the Endicott survey, and the Habits of Work rubric. While students were 
not directly involved in the process of creating the core values and beliefs, the student-created document 
“Bulldog BASICs” was referenced as one of the school's guiding principles when the core values and beliefs 
were created.

The entire staff was invited to participate in this process through a Google Survey in February 2018. They were 
asked to answer two questions: “What are five words that best describe our school vision?” and “What are four 
words that best describe the traits, qualities, and characteristics of our graduates?” The responses to these two 
questions were collected and used to create a Wordle. In a Wordle, the most frequently used words show up in 
the largest text. The committee analyzed this Wordle and found the most common words to be "respectful, safe, 
collaborative, engaging, and rigorous." These words were then analyzed by the committee to develop a rough 
copy of the core values and beliefs. After staff feedback, the committee met again and reviewed the staff 
feedback, which was positive. After some minor changes based on staff feedback, the core values and beliefs 
were presented and voted on at the May 1st staff meeting. The document was presented to the school board 
who approved it unanimously.

The CVBLE document was printed onto large posters and hung up in every classroom throughout the school. 
The updated core values and beliefs are also in the student handbook which can be found on the school's 
website.

Because the school community engaged in a dynamic and collaborative process to identify and commit to its 
core values and beliefs about learning, most members of the school community have accepted the core values, 
beliefs, and 21st-century learning expectations as a path to future success. Once parents and students are 
included in the process of creating the CVBLEs, they will have a greater sense of ownership in student learning.

Sources of Evidence
classroom observations
self-study
Standard sub-committee
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Standard 1 Indicator 2

Conclusions

LHS has challenging and measurable 21st-century learning expectations for all students which address 
academic, social, and civic competencies. Each expectation is defined by specific and measurable criteria for 
success, such as school-wide analytic rubrics, which define targeted high levels of achievement.

LHS's learning expectations are based on the Maine Guiding Principles: clear and effective communicator; self-
directed and lifelong learner; creative and practical problem solver; responsible and involved citizen; and 
integrative and informed thinker. Based on these expectations, the school created its Habits of Work rubric. The 
categories are "prepared for class, engages in class, demonstrates effort and perseverance, and conducts self 
respectfully."The descriptors in the rubric describe the degree to which students are achieving the school's 
learning expectations. The students are graded on a scale of 1 (not proficient) to 4 (excels) in every class every 
quarter. This grade appears on Infinite Campus and the student's report card. This rubric is handed out to 
students by at least one teacher per semester, discussed, and referred to as needed.

Some staff members and students expressed that the descriptors in the school's HOW rubric may be attempting 
to measure too many skills. For instance, the second criterion measures student performance in three different 
21st century learning expectations all within the same descriptor. Engages in class, clear and effective 
communicator, and responsible and involved citizen are all included in the same descriptor. The challenge is that 
a student may be a clear and effective communicator, for instance, but not a responsible and involved citizen, 
making it difficult to assign a performance level.

Because LHS has challenging and measurable 21st-century learning expectations for all students which address 
academic, social and civic competencies that are defined by measurable criteria for success which define 
targeted high levels of achievement for each of its learning expectations, the school is able to determine to some 
degree the level of achievement each student has attained. Once each expectation's criteria are more specifically 
delineated in the rubric, the school will be better able to realize its goal of ensuring that every student achieves 
high levels of performance.

Sources of Evidence
self-study
teachers
Standard sub-committee
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Standard 1 Indicator 3

Conclusions

The school's core values, beliefs, and 21st-century learning expectations are actively reflected in the culture of 
the school, have begun to guide the school's policies, procedures, decisions and resource allocations, and have 
begun to drive curriculum, instruction, and assessment in every classroom.

The school's CVBLEs are beginning to guide the school's policies, procedures, decisions and resource 
allocations.This commitment is reflected in the allocation of resources for the one-to-one Chromebook initiative, 
the Bulldog BASICS that appear in every classroom and give students a model for their work habits and 
behavior. The school's commitment to fostering a safe learning environment for all learners is reflected in its 
policies and procedures concerning gender issues, including giving students the choice of their graduation gown 
color, rather than requiring students to wear a gender-assigned color; ending the practice of lining up by gender 
for graduation; and the creation of gender-neutral restrooms. Recently, the school board voted to implement a 
half-hour later start time in accordance with research-based student developmental sleep needs. Some special 
education students attend the Special Olympics, reflecting the motivation to persevere through challenges. JMG 
students prepare for future job interviews and practice professional phone skills necessary for clear and effective 
communication.

The CVBLEs are also beginning to guide curriculum, instruction, and assessment in every classroom. LHS 
conducts a Student of the Month assembly honoring one student from each class along with two teachers who 
embody the school's core values and beliefs. At these assemblies, students who have been recognized for doing 
something especially good on the "Something to Bark About” bulletin boards are given a gift certificate. To 
celebrate seniors' achievements, the names of all future graduates and the post-secondary schools to which they 
were accepted is posted in the main hallway. Additionally, the foyer boasts a photo display of the top ten 
academic students. Teachers are now respectfully allowed flex time with their posted office hours of availability. 
The principal has begun the process of working with department leaders to pare down their Common District 
Assessments. These assessments currently assess every skill one could encounter in every class at LHS. The 
principal has made it a priority to whittle down the skills measured in the assessments to only the most important 
ones in each class. In doing so, teachers will use the school's learning expectations to decide which to keep and 
which to discard. Lawrence High School also requires students to take a civics class that conducts mock 
elections in which the staff and students participate. Eighty-four percent of participating parents agree that the 
learning expectations are clear and understood by their sons or daughters. Eighty-one percent of students agree 
that they are familiar with the learning expectations.While the CVBLE are embedded in the life of the school, they 
are not yet explicitly reflected in the school's written curriculum.

Because the school's core values, beliefs, and 21st-century learning expectations are actively reflected in the 
culture of the school and are beginning to guide the school's policies, procedures, decisions and resource 
allocations, students have a rich environment for learning that is consistent with the school's mission. When the 
core values, beliefs, and learning expectations also fully drive curriculum, instruction, and assessment in every 
classroom, students will be assured that the school can meet their needs and support their achievement of the 
school's learning expectations.

Sources of Evidence
self-study
school board
Standard sub-committee
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Standard 1 Indicator 4

Conclusions

LHS does not yet have a formal plan to regularly review and revise its core values, beliefs, and 21st-century 
learning expectations based on research, multiple data sources, as well as on district and school community 
priorities.

Although no formal plan is in place to regularly review its CVBLEs, the guiding philosophy of the CVBLE 
committee is that the CVBLEs are a living document, one that is subject to change and revision as the school 
and community dynamics change. One year after the creation of the school's CVBLEs, an attempt was made by 
the superintendent, with the support of school administration and faculty to review and revise the CVBLEs based 
on data collected as well as with guidance from the former school council and other community input. Specific 
data used included attendance, behavior, and academic statistics (local and state) as well as the school's 
NEASC-CPS self-study evaluation results. Their intention was to continue to collect and consider this data as 
part of their review and revision process and to develop timelines, identify research and data sources, and 
maintain contact with stakeholders to guide the ongoing review and revision process in the future; however, with 
the change in leadership going into the 2019-2020 school year, that initiative was put on hold.

Once the school creates a plan to regularly review and revise its core values, beliefs, and 21st-century learning 
expectations based on research, multiple data sources, as well as on district and school community priorities, 
LHS will be assured that its CVBLEs will continue to align with the school community's values and priorities and 
current research.

Sources of Evidence
self-study
school leadership
Standard sub-committee
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Standard 1 Commendations

Commendation

The thoughtful, deliberate process used by the school to create its core values, beliefs, and learning expectations

Commendation

The“Bulldog BASICs” rubric which describes respectful citizenship for members of the school community

Commendation

The wide variety of programs and initiatives that maintain a positive school culture and celebrate student 
successes

Commendation

The school's use of challenging and measurable 21st-century learning expectations which address academic, 
social, and civic competencies

Commendation

The strong programs that reflect the school's core values, beliefs and learning expectations including the 
Backpack Program, Jobs for Maine Graduates, the Pride Club, the Civil Rights Team, and Homeroom Buddies
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Standard 1 Recommendations

Recommendation

Create a plan to regularly review and revise the core values, beliefs, and learning expectations that elicits input 
from all stakeholders, including parents and students

Recommendation

Revisit the HOW rubric and explore ways to delineate each skill being measured

Recommendation

Ensure that core values, beliefs, and learning expectations fully drive curriculum, instruction, and assessment in 
every classroom, and consistently guide the school's policies, procedures, decisions, and resource allocations

Recommendation

Create a plan to regularly review and revise the core values, beliefs, and learning expectations
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Standard 2 Indicator 1

Conclusions

Although the curriculum reflects the school's 21st-century learning expectations in many disciplines, it is not yet 
purposefully designed to ensure that all students practice and achieve each of the school's 21st-century learning 
expectations.

The 21st-century learning expectations are highly visible around the school and posted in each classroom. 
Students and faculty have the opportunity to propose new elective courses that will reflect the skills and 
information they feel are necessary to learn by the end of high school. School board members feel that there is a 
wide variety of courses and that the townspeople are very proud of that.To graduate, students are required to 
achieve four credits in English, four credits in math, three credits in social studies, three credits in science, one 
credit in fine arts, one credit in physical education, and one-half credit each in personal finance and health. This 
coursework provides all students with opportunities to practice communication, thinking, and problem-solving 
skills which comprise many of the 21st-century learning expectations.

The social and civic indicators of the 21st-century learning expectations are taught and measured through the 
“Bulldog BASICs”, a list of social responsibilities and civic duties that are posted on the wall of each classroom 
and embedded in the teaching and learning throughout the curriculum. Students are given scores on their report 
cards in the areas of being prepared for class, being engaged in class, demonstrating effort, and respecting 
people and property. After school, students can be involved in approximately 40 different extracurricular 
activities, including sports, theatre, honor societies, and service clubs, which all emphasize the values included in 
the social and civic indicators. Examples of the range of extracurricular activities at Lawrence High School are a 
Civil Rights team, Olympia Snowe's Women's Leadership Institute, and a group called PRIDE that is dedicated to 
steering students away from substance abuse.

Although 92 percent of parents and 56 percent of staff believe the curriculum provides students with the 
opportunity to achieve the school's 21st-century learning expectations, those expectations are not yet reflected in 
the written curriculum which is in the process of being updated. Each department used to follow a four-year 
review cycle to align the curriculum with the Common Core, National Standards, and Guiding Principles; 
however, that practice has been stalled.

When the curriculum is purposefully designed to ensure that all students practice and achieve each of the 
school's 21st-century learning expectations for all disciplines, the curriculum will accurately reflect the learning 
expectations of Lawrence High School.

Sources of Evidence
self-study
school board
Standard sub-committee
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Standard 2 Indicator 2

Conclusions

The curriculum is not yet written in a common format that includes units of study with essential questions, 
concepts, content, and skills; the school's 21st-century learning expectations; instructional strategies; and 
assessment practices that include the use of specific and measurable criteria for success, such as school-wide 
analytic and course-specific rubrics.

Some course syllabi and curriculum guides include concepts, content, skills, instructional strategies and content-
specific common assessments and departmental rubrics; however, they do not contain essential questions or the 
school's 21st-century learning expectations. The most recent commonly formatted curriculum guides were written 
in 2008 and 2009.

All teachers are required to write a syllabus for each course they teach. There is no common template for 
creating these documents. Syllabi tend to be similar within departments, but not outside departments. Most 
syllabi outline expectations concerning behavior, attendance, and work ethic, and these reflect the social and 
civic learning expectations. The AP courses and courses associated with Kennebec Valley Community College 
(KVCC) have common formats as dictated by the College Board and KVCC.

Although there is no common curriculum format, because of the extensive work and discussions that went into 
the creation of the Common District Assessments (CDAs), the assessment portion of the curriculum reflects that 
every course at LHS is aligned with at least one standard and several indicators in Maine's Learning Results, the 
National Common Core, and NextGen Science Standards. Results are targeted, formally measured, and 
regularly reviewed. Each department has developed a pacing chart that was reviewed by department chairs and 
administrators, and accepted by the superintendent to ensure that students are not overwhelmed by major 
assessments at any point during the year.

Once the curriculum is written in a common format that includes units of study with essential questions, concepts, 
content, and skills; the school's 21st-century learning expectations; instructional strategies; and assessment 
practices that include the use of specific and measurable criteria for success, such as school-wide analytic and 
course-specific rubrics, there will be a greater consistency in instruction and potential for student growth.

Sources of Evidence
self-study
department leaders
Standard sub-committee
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Standard 2 Indicator 3

Conclusions

The curriculum emphasizes depth of understanding and application of knowledge through inquiry and problem 
solving, higher-order thinking, authentic learning opportunities both in and out of school, and the informed and 
ethical use of technology, however, it does not yet emphasize depth of understanding through cross-disciplinary 
learning.

The dual enrollment and certification courses through Mid-Maine Technical Center (MMTC), Advanced 
Placement (AP) courses, and the new Honors Independent English Research class demonstrate opportunities for 
depth of understanding and application of knowledge through inquiry and problem-solving at all levels. Dual 
enrollment courses taught at the high school, include math, English, and science. Push-in courses, such as 
psychology and sociology, bring adjunct professors onto the LHS campus provide further opportunities to LHS 
students. KVCC also offers a welding course, outside of the school's student hours, designed specifically for LHS 
students. Furthermore, MMTC provides twelve programs with a morning and an afternoon session. MMTC 
programs provide integrated credits and industry-specific certifications. Two of these programs provide laboratory 
learning experiences requiring students to exhibit depth of understanding and application of knowledge. 
Laboratory learning experiences are also provided in all science and fine art courses which are a required part of 
the curriculum.

Authentic learning takes place in personal finance, which teaches practical money management skills, and health 
and physical education, which teaches both physical and psychological health and the life impact of those. 
English also addresses career exploration, resume writing, and assistance with the college entrance and 
application process. Authentic learning takes place in foundation courses in the math department where students 
regularly apply math concepts to real-world situations such as calculating how much square footage of carpet to 
buy or how to calculate a sale price. In AP Statistics, students are randomly selected to hand in homework, which 
teaches about statistical data collection. The math department also offers college technical math for students 
planning a technical career. Furthermore, science courses utilize laboratory experiences to teach real-world 
applications in physics, biology, and chemistry. Anatomy and physiology class prepares students for careers in 
the medical field. There are many authentic learning opportunities with the Jobs for Maine Graduates (JMG) 
careerclasses. JMG students create resumes, letters of application, and apply for actual jobs of interest.

Students (72.4 percent) and parents (83.9 percent) believe that the courses at LHS are challenging and teach 
critical thinking and problem-solving skills. The arts provide a wide range of hands-on opportunities for students 
that include using tools, problem-solving, communication, and expression. In English class, students read the 
play MacBeth and need to critically problem-solve to create solutions to MacBeth's predicament. In a math class, 
the teacher draws a packet of four cards and each card has an integer on it and students need to problem-solve 
to use mathematical operations and the integers on the cards to arrive at the value of 24. In science class, 
students use gel electrophoresis to analyze DNA samples and to predict the outcome of different traits using 
patterns and reference markers for a variety of genetic diseases and disorders. In geography class, students 
examine a current event and determine how one of the five themes of geography applies to that current event. In 
Independent Honors English, students use inquiry to choose a topic they are interested in and to independently 
research it for the entire year, and then they write a 20-40 page research paper on the topic and present it to the 
teachers in the English department.
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Although there are no formal structures in place to ensure that cross-disciplinary learning is taking place, 
teachers are making informal cross-disciplinary connections. Students (65.6 percent) believe that the information 
they learn in one class can be used in another. In geography class, students use artistic skills to create a 3-D 
map and flag of a country that they create.In 9th grade English, students research a disease and then put 
together a research project and Google Slide presentation on the disease. In 10th grade English, students do a 
similar research project on ancient Roman superstitions. In world history class, students respond to an in-class 
writing prompt using an AP style document-based question format. In an introduction to theater class, students 
read a play, design, and create a character mask, and write reflections on the experience. Students can take 
courses at Mid-Maine Technical Center (MMTC) where there are integrated content credits awarded in some of 
the programs.

Students are informed of the ethical use of technology through the acceptable use policy, which must be signed 
by all students and their parents. The Endicott survey shows that 81.6 percent of the students agree that they are 
knowledgeable about the ethical use of technology. LHS teachers use the program Go Guardian, which allows 
them to remotely monitor each student's computer screen to ensure they are using the computers appropriately. 
In most English and health classes, students study the reliability of sources and how to use the Internet as a 
research tool. When students in art classes pull pictures from the Internet for their projects, they learn about fair 
use and the appropriate ways of citing their use of copyrighted material. In health classes, students are taught to 
use the calendars on their phones to keep track of upcoming school assignments and activities.

Because the curriculum emphasizes depth of understanding and application of knowledge through inquiry, 
problem-solving, higher-order thinking, authentic learning opportunities both in and out of school, and the 
informed and ethical use of technology, students attain the skills they need to achieve the 21st-century learning 
expectations. Once there are increased cross-disciplinary learning opportunities, students will see and make use 
of more connections among disciplines.

Sources of Evidence
classroom observations
self-study
student work
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Standard 2 Indicator 4

Conclusions

There is clear alignment between the written and taught curriculum.

Although the written curriculum has not been updated since 2009, there are structures in place to ensure there is 
alignment between the written and taught curriculum. One way is through grade-level content area Common 
District Assessments (CDAs). These CDAs are based on state-wide or nation-wide standards (NGSS or 
Common Core Standards). Teachers deliver these CDAs after teaching common material for a predesignated 
time according to the CDA Pacing Chart developed by the grade-level content committees. Following the delivery 
of the assessment, data is collected and reported by staff to department heads and administration. This protocol 
allows teachers to reflect on teaching practices and to discuss any instructional changes that could be made to 
increase student achievement and to ensure the written curriculum is being taught in all grade-level content 
areas.The teaching of the curriculum is also monitored by the district's use of the Kim Marshall Principal 
Professional Practice Model. The school uses a simplified Marshall rubric with six domains:Diagnosis and 
Planning, Priority Management and Communication, Curriculum and Data, Supervision, Evaluation, and 
Professional Development, Discipline and Family Involvement and Management and External Relations.
This method provides a documented and detail-oriented assessment of each teacher's use of policies and 
procedures, and the explicit use of the standards in the classroom via informal observations as well as planned, 
formal observations. Both observation methods are followed by a transparent written assessment and analysis. 
Seventy-eight percent of teachers believe the written and taught curricula are clearly aligned.

Because there is alignment of the written and taught curriculum, the school is assured that the stated curriculum 
is being taught and students benefit from the consistency of instruction from teacher to teacher.

Sources of Evidence
self-study
school leadership
Standard sub-committee
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Standard 2 Indicator 5

Conclusions

Effective curricular coordination and vertical articulation do not yet exist between and among all academic areas 
within the school as well as with sending schools in the district.

There are sometimes vertical meetings K-12 in the various disciplines, but a lack of communication among the 
administrators of the six schools sometimes hinders their work. The guidance department meets with all 8th 
graders before they come to LHS regarding their course selection process.

As a district, there had been several structures in place to support the vertical articulation of the curriculum. The 
English, math, science, and social studies departments used to participate in a four-year rotating curriculum 
review cycle with their colleagues from the sending schools to develop curricula and increase communication 
between buildings. Curriculum leaders feel a return to this system would be beneficial. There are some 
opportunities for teachers to meet within their content areas; however, more time needs to be allocated for this 
purpose.

According to the Endicott survey, 75 percent of staff report they are directly involved in curriculum evaluation, 
review, and revision work; however, only 48.2 percent feel that they have sufficient time to do curriculum work. 
Formal opportunities for curriculum coordination across content areas are lacking. Departments each hold 
separate meetings for curriculum review, so time for collaboration between subject areas is limited to teachers 
voluntarily using their planning periods or after school time. At LHS, there is a strong integration of college 
concurrent enrollment courses in the English, math, and science curriculum facilitating students transitioning into 
secondary education.

While curricular coordination and articulation exist in some areas, once there is effective curricular coordination 
and vertical articulation between and among all academic areas within the school as well as with sending schools 
in the district, students will benefit from a coherent curricular experience.

Sources of Evidence
self-study
teachers
department leaders
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Standard 2 Indicator 6

Conclusions

Staffing levels, instructional materials, technology, equipment, supplies, facilities, and the resources of the 
library/media center are somewhat sufficient to fully implement the curriculum, including the co-curricular 
programs and other learning opportunities.

Sixty percent of staff believe there is sufficient professional staff to implement the curriculum. Class sizes vary, 
ranging from 3 students to 32 students, the median class size is in the low 20s. Although staff levels are 
generally sufficient, there is a need for additional staffing in the library. Currently, the librarian does not have a 
duty-free lunch, can not go into classrooms without closing the library and has not had time to collaborate with 
teachers as he had been able to do so in the past. According to the librarian, an ed. tech is needed to do clerical 
tasks in the library.

Regarding LHS facilities, anyone entering the nurse's office walks right into the examining area and there is no 
additional private space for examinations. The guidance office faces a similar issue. There is no separate 
conference room or office space, so students who come to the guidance office in emotional distress are often 
sitting side-by-side with college recruiters and students filling out course enrollment forms. Increased confidential 
space would enable counselors to better manage the social/emotional needs of students.

The teachers on the Curriculum Standard Committee report that their budgets are adequate for their needs. 
Seventy-eight percentof staff, 84 percent of students, and 91 percent of parents believe the school has sufficient 
instructional materials to implement the curriculum.Through the budgeting process, departments are given the 
opportunity to update materials including textbooks as necessary which department heads have confirmed are 
sufficient. Lawrence High School's art classes require students to pay a five-dollar fee for materials. Appropriate 
technology is available for classroom instruction including computers for all teachers, LCD projectors or 
televisions, and other content-appropriate materials to facilitate the learning experience. Additionally, all students 
are issued Chromebooks. The combination of both instructor and student technology allows for more in-depth 
learning through the use of specific educational applications and web-based resources. More than 100 online 
courses on a variety of topics are available to students through the use of Virtual High School.

The library space is large and has adequate shelving, plenty of tables and chairs, storage areas, and is a 
welcoming environment. The space is often used for staff meetings, after-school general meetings, and 
occasionally a club meeting. The library's materials are able to support the curriculum a vast majority of the time, 
but the librarian uses outside resources as needed through interlibrary loan or online resources. The library 
collection is 60 percent nonfiction, supporting research. The technology in the library is mostly up to date. For 
instance, the librarian has fully converted the video collection to DVDs as of the 2017-2018 school year. The 
librarian has a desktop computer and a laptop. Printers and copiers are available for students and faculty. The 
library also has a large format printer added in the fall of 2017 that is available for the school community to use. 
The library's budget provides the librarian with monies to replace aged material, maintain databases, and for the 
purchase of periodicals. The budget also allows for new technology, audiovisual equipment, and supplies to 
support students in their work. The library on average adds 1,000 new titles each year while weeding about 400 
titles.
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Lawrence High School offers a variety of extracurricular and co-curricular opportunities for students. Sports 
teams include tennis, baseball, and softball, football, cross country, ice hockey, field hockey, cheerleading, 
lacrosse golf, basketball, soccer, indoor, and outdoor track. Arts programs include drama, chorus, band, jazz 
band, and show choir. Academic activities include Latin club, French club, Spanish club, math team, robotics, 
speech and debate, and the history club. Other activities includeLyre (yearbook), National Honor Society, the 
student senate, and "The Lawrence Spectrum", a school publication. The majority of advisors for the various 
academic-based activities are paid a stipend. Sixty percent of staff believe that co-curricular programs are 
adequately funded. There is no fee for students to participate in any of the school-offered extracurricular/co-
curricular activities. One need pointed out by multiple staff is the lack of a late bus which was eliminated starting 
with the 2018-2019 school year. Staff pointed out that without a late bus, some students have found it difficult to 
stay after school for additional academic support or to participate in extracurricular activities.

Because instructional materials, technology, equipment, supplies, facilities, and the resources of the 
library/media center are generally sufficient to fully implement the curriculum, the students are often provided with 
rich learning opportunities. Once staffing needs in the library are addressed, the library will be able to fully 
support the curriculum.

Sources of Evidence
self-study
teachers
students
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Standard 2 Indicator 7

Conclusions

The district provides the school's professional staff with some personnel, time, and financial resources for 
ongoing and collaborative development, evaluation, and revision of the curriculum using assessment results and 
current research.

Most LHS staff feel there are sufficient personnel and financial resources for curriculum work, but there is not 
sufficient time. Only 48 percent of staff believe there is sufficient time to be engaged in formal curriculum 
evaluation, review and revision work. MSAD #49 offers six days of professional development for staff per year. 
Much of the professional time that has been reserved for department work in recent years has been allocated for 
the purpose of designing, modifying, and examining the results of Common Districts Assessments (CDAs). CDAs 
are reviewed by departments for each class taught. Data from CDAs is collected and provided to the department 
heads, who review the data with building administration. CDAs are reviewed, revised, and/or edited each year to 
reflect data from the previous year. Student performance data is reviewed through the use of department goals 
and school-wide goals that are submitted and reviewed by building administration.

Teachers are encouraged to create curriculum for new courses and to submit it to building and district 
administration for approval. New courses created and approved in the last five years include AP US Government 
and Politics, AP Chemistry, Sports Psychology, Advanced Health Class, Forensic Science, and Current Events.

Once the district provides the school's professional staff with some personnel, time, and financial resources for 
ongoing and collaborative development, evaluation, and revision of the curriculum using assessment results and 
current research, students will benefit from more effective curricular experiences.

Sources of Evidence
self-study
teachers
department leaders
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Standard 2 Commendations

Commendation

The Bulldog BASICS program embedded in each course

Commendation

The many authentic learning opportunities both in and out of school

Commendation

The explicit instruction of the fair and ethical use of technology

Commendation

The efforts of teachers to make cross-disciplinary connections, despite the lack of any formal processes in place 
to ensure connections are made

Commendation

The commitment of the community to routinely provide adequate funding to support the delivery of the school's 
curriculum, including co-curricular activities

Commendation

The many opportunities in the curriculum for students to practice higher-order thinking, problem-solving, and 
inquiry
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Standard 2 Recommendations

Recommendation

Create a common format for all written curricula that include units of study with essential questions, concepts, 
content, and skills; the school's 21st-century learning expectations; instructional strategies; assessment practices 
that include the use of specific and measurable criteria for success, such as school-wide analytic and course-
specific rubrics

Recommendation

Increase opportunities for cross-disciplinary learning

Recommendation

Provide sufficient time for staff to collaborate, evaluate, and revise curricula

Recommendation

Provide sufficient time for curricular coordination and vertical articulation between and among all academic areas 
within the school as well as with sending schools in the district

Recommendation

Address staffing needs in the library
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Standard 3 Indicator 1

Conclusions

Teachers' instructional practices are currently not examined to ensure consistency with the school's core values, 
beliefs, and 21st-century learning expectations.

Lawrence High School (LHS) adopted its core values and 21st-century learning expectations in the spring of 
2018, and the specific language of these values and expectations appear on plaques in every classroom; 
however, due to the many tasks teachers normally have, daily integration of the vision statement is not 
happening quickly. Therefore there is little direct evidence that LHS ensures consistency between classroom 
teacher practices and the school's core values and beliefs and the 21st-century learning expectations. Students 
are aware that the core values have been posted but do not know what they are and have little frame for 
reference other than the HOW rubric.

Indirectly, however, the concepts and ideas of the school's core values and beliefs can be seen on a regular 
basis within the school community. Classroom observations, department and faculty meetings, all-school 
assemblies, Common District Assessments, and Bulldog Block are all examples of how the staff at LHS 
embodies the core values. Teachers at LHS are evaluated by the administration by several domains of 
professional practice and are rated by four categories from highly effective to ineffective. At the end of their 
particular cycle, they are rated by the same criteria. This process is one way to help ensure consistency with the 
school's core values, beliefs, and 21st-century learning expectations. Although teachers are informally examining 
practices to ensure consistency with the spirit of the school's core values and beliefs and the 21st-century 
learning expectations, except for the Habits of Work rubric, a formal process is not in place.

When teachers' instructional practices are examined to ensure consistency with the school's core values, beliefs, 
and 21st-century learning expectations, student learning will be optimized.

Sources of Evidence
classroom observations
self-study
teacher interview
students
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Standard 3 Indicator 2

Conclusions

Teachers' instructional practices support the achievement of the school's 21st century learning expectations by 
often personalizing instruction; sometimes engaging students in cross-disciplinary learning; frequently engaging 
students as active and self-directed learners; often emphasizing inquiry, problem-solving, and higher-order 
thinking; frequently applying knowledge and skills to authentic tasks; engaging students in self-assessment and 
reflection, and frequently integrating technology.

Personalized instruction occurs on a daily basis within the walls of the school. Through classroom observations 
and informal discussions, it is evident that the LHS faculty recognize and appreciate that students learn at 
different paces and in a variety of ways. Thirty-eight percent of classroom observations and student work 
samples demonstrated personalization of instruction. In many classes, students are given the opportunity to 
choose their own topic for a research paper or project. For example, in a geography class, students were asked 
to create an island country, complete with map and flag. They were able to choose their country, given certain 
constraints. In a biology class, students were given an assignment that asked them to create a structure that was 
an analogy to a cell. In a chemistry class, students were learning about carbon, and they were asked to walk up 
and down the stairs to calculate their horsepower. In an art class, a student who enjoys dragons, for instance, 
can use the topic in the majority of his or her projects. Every freshman is enrolled in a health class and completes 
various individually-tailored assessments or projects. In physical education, students complete personal logs 
regarding exercise and nutrition. Students in an AP Government course use a current events journal reflecting 
the student's interests. The Elder Paper for history class allows students to identify and explore their own family 
history. Biology students examine their blood types.

Although there are no formal courses designed to promote cross-disciplinary learning, some classes do combine 
subject matter. In an English class, the teacher will front-load an American classic with some lessons on the 
history of the time. Human anatomy and physiology classes encourage students to apply health and nutrition 
knowledge to human anatomical disorders. All chemistry, physics, and forensic science classes incorporate a 
significant amount of math. The world languages department regularly discusses how world history, foreign 
cultures, sociology, anthropology, and economics can impact language. The life skills class has designed a unit 
where the students have to shop, prepare, cook and research a Thanksgiving meal.

The faculty at LHS often employ strategies to keep students engaged as active and self-directed learners. 
Students across the curriculum are encouraged to be engaged in the learning process. Students play an active 
role in choosing their course selection during the spring of each year for the following year. Classroom 
observations provide evidence of many forms of student engagement. English teachers employ Socratic circles, 
science teachers employ hands-on labs, and many classes use friendly competition apps like Kahoot or Quizlet, 
as well as individual laptops where students can engage in classroom research or individual writing assignments. 
As an example, a math teacher selected four cards with random numbers (in this case -4, -4, 5, 6) and asked the 
students to use mathematical operations on those numbers to come up with the number 24. This provided a 
lively end to the class and the first student to get the answer received extra credit. The LHS Virtual High School 
program currently has twenty students enrolled in a variety of coursework. Students also choose to engage in a 
wide variety of classes offered in the fine arts. Band, chorus, art, and creative crafts courses encourage students 
to self-select projects based on personal interests. The science department uses dissections, computer 
simulations, projects on waves and acceleration, hands-on chemical reactions as well as crime scene 
investigation where faculty participate as suspects.

LHS teachers across many disciplines and learning areas employ problem solving and inquiry in the learning 
process. LHS teachers (76.8 percent) agree that they emphasize inquiry, problem-solving, and higher-order 
thinking. Parents concur, as 72.8 percent of the parents in the community believe teachers emphasize inquiry, 
problem-solving, and higher-order thinking. Forty-four percent of student work samples and classroom 
observations revealed students using higher-order thinking. The science learning areas use inquiry-based 
laboratory activities. Many labs require students to think critically by encouraging students to formulate their own 
ways to complete the investigation. In a science class, students are asked to create an alien through the genetic 
process. Biology and anatomy and physiology teachers use dissections. World language classes develop 

Page 36 of 106



independent inquiry processes with their students through the use of research projects. Advanced Placement 
math and science courses use inquiry-based questions as part of their curriculum. AP Statistics also has a 
student research project where students are asked to collect data by either conducting an experiment or other 
sampling methods on a topic of their own choosing. In this project, students are asked to create confidence 
intervals, and they use hypothesis testing to make inferences from their research.

LHS educators ask students to apply knowledge and skills to authentic tasks. For example, the Lawrence High 
School Jobs for Maine Graduates Program (JMG) is a program that works with Maine students as early as the 
sixth grade all the way through post-secondary education and beyond. The curriculum for this program includes 
workforce development skills, community service, academic remediation, civic awareness, and social skills. 
These students participate in organizing a Red Cross Blood Drive, performing mock job interviews, and attending 
job shadows. In pre-algebra classes, students conduct checkbook lessons to help students prepare for real-world 
financial management. All students are required to take a personal finance class to graduate where they learn to 
prepare a household budget based on their anticipated income in their chosen profession. In life skills classes (or 
citizenship class), students go grocery shopping and learn how to cook in a classroom kitchen. Other units 
covered are personal care and information, social skills and relationships, communication skills, money, nutrition, 
and cooking/meal preparation. Also, the citizenship class facilitates the recycling program at the school. Students 
in the life skills class volunteer by doing cleaning jobs at the Waterville Humane Society and Mid-Maine 
Homeless Shelter, washing tables at the cafeteria, and organizing the Bulldog Closet. Science classes complete 
genetics labs with a connection to the Jackson Lab, emissions spectra of light, stoichiometry labs, and wave 
motion labs with a slinky. Math courses also have statistics assignments where they calculate statistics of 
everyday occurrences. Fifty-five percent of student work samples and classroom observations showed some 
level of authentic assessment.

Although some LHS teachers do ask students to self-assess and reflect on their work, the frequency varies from 
room to room. The school has adopted a Habits of Work rubric program to evaluate student performance in the 
classroom. It is used to gauge soft skills like class preparation, self-respect, and class engagement. The HOW 
rubric is a tool that was adopted for students to self-assess; however, not all teachers use it as a self-assessment 
tool. Some teachers use a “getting to know you” form on the first day of class where the students may be asked 
to state their learning style and reflect on their attitude toward school. In English classes, students are asked to 
self assess their writing. Science teachers also require a reflection piece on any work performed in the lab. Some 
teachers use informal self-assessment strategies like "thumbs up/thumbs down" or admit/exit slips.

There is significant evidence that teachers in all learning areas of LHS integrate technology into teaching and 
learning. LHS is in its second year of 1:1 Chromebook use, and according to the Endicott survey, 79.1 percent of 
students agree that teachers are using technology in their assignments. Teachers use a variety of technology in 
the classroom. Forty-four percent of work samples and classroom observations incorporated some level of 
technology integration. Applications employed at LHS are GAFE, Moodle, Youtube, Keynote, Kahoot, Quizlet, 
Apple TV, Edmodo, Google Classroom, and others. Teachers are also able to extend their classroom by 
effectively communicating with students through the Remind App. Teachers monitor student progress in class 
using the technology of Go Guardian. Teachers are also using flat-screen televisions in their classrooms for 
instruction. Video clips, slideshow presentations, pictures, and primary source documents can be displayed on 
these high definition screens. Students said there was extensive use of Remind and Google Classroom. LHS 
science teachers are trained in the use of Anatomage. This is a software and hardware package used at 
university and hospital teaching institutions across the country to instruct students with an interactive touch 
screen that is nearly human-sized. Students are able to swipe their way through a variety of realistic autopsy 
scenarios.

Because teachers' instructional practices support the achievement of the school's 21st-century learning 
expectations by personalizing instruction; engaging students in cross-disciplinary learning; engaging students as 
active and self-directed learners; emphasizing inquiry, problem-solving, and higher-order thinking; applying 
knowledge and skills to authentic tasks, and integrating technology; students are well-equipped to achieve the 
school's 21st-century learning expectations. Once the school provides additional support for cross-disciplinary 
learning, students will be better able to make the necessary connections among disciplines.
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Sources of Evidence
classroom observations
self-study
student work
teacher interview
parents
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Standard 3 Indicator 3

Conclusions

Teachers adjust their instructional practices to meet the needs of each student by the use of frequent formative 
assessment in most areas during instructional time, sometimes strategically differentiating and purposefully 
organizing group-learning activities, while often providing additional support and alternative strategies to students 
within the regular classroom.

LHS teachers frequently use formative assessment to assess each student's learning throughout the lesson. 
Most teachers use formative assessments including mini-quizzes, admit and exits slips, individual conferences, 
written feedback, and peer review. Forty-four percent of student work samples and classroom observations 
demonstrated the purposeful use of formative assessment to inform instruction. Formative feedback, when given, 
was immediate and specific to help students improve. In two English classes, students who were working on 
Google Slides presentations received immediate feedback from their teachers who were using the comments 
feature. In an Algebra 1 class, the teacher was having students work on problems and used the projector to show 
students having difficulty the next step. In a biology class, the teacher was having students share lab work on 
blood groups on the board. Once all students shared their thoughts the biology teacher led them through a class 
discussion about the data they gathered. Students reported that across the school, teachers use formative 
assessments to check and verify understanding. In an English class, there was an admit slip used to identify 
critical elements of their writing. The results were then used to guide the next phase of class discussion. The 
variety of these formative tasks varies among departments from written feedback and rubrics in English and 
science classes and to oral feedback in history and modern language.

LHS teachers sometimes provide strategic differentiation within individual classes; however, this mainly happens 
for those students with IEPs and 504s. Many math teachers modify the number and difficulty of problems for 
individual students based on the feedback provided in class. In art, students have a choice of pacing and topic 
while the choice of medium is made based on the needs of the student. If students are struggling with concepts 
taught or have missed classes and need to be caught up, they are tagged for Bulldog Block to get individual, 
specialized instruction. Bulldog block is a 20-minute time each day when teachers make appointments with 
students (and vice-versa) toconference with them and to personalize instruction of specific content skills. 
Teachers at LHS also assign projects that provide choice menus such as independent reading projects and 
research papers done in English classes.While it is clear that group-learning activitiesare common, it is less clear 
that these groupings are a strategic component to a purposefully employed differentiation strategy; although, 
these group-learning activities provide students with opportunities to build skills around collaboration.

LHS teachers often provide additional support and alternative strategies to students within the regular classroom. 
Sixty-three percent of students agree that teachers use a variety of teaching strategies when teaching courses. 
Bulldog Block is used across the school to get help, make up work, and support students on a daily basis; 
however, the lack of a consistent protocol and expectations limit its effectiveness. Many students use Bulldog 
Block extensively and find this a meaningful part of the day, however, several students shared that the noise 
level and distraction of untagged students can be an issue and negatively impacts its effectiveness. Physics and 
chemistry classes use a range of activities to support students and use a mix of hands-on and discussion-based 
tasks on a regular basis. In a physics class, the teacher had the students work through a problem using springs 
and weights and then followed up having the students take their work and diagram what they did. The teacher 
adjusted the assignment for individual students as needed. LHS teachers will regularly provide extra time for 
students to complete assignments and will often allow revisions. Thirty-four percent of student work samples and 
observations demonstrated evidence of revision for improvement. This was especially prevalent among English 
teachers where students continually revise and update written work until they have obtained the skills being 
taught. Teachers across the school give their time to provide extra help and support for students who need extra 
time to learn. Teachers arrive early, use planning time, and stay late. This practice is pervasive across all 
departments.

Seventy-three percent of students report that teachers use group activities in class, and 57.1 percent of staff 
agree teachers adjust their instructional practices by organizing group learning activities. Both the math and 
science teachers use purposefully-organized grouping extensively. Other group-learning activities include lab 
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groups, reading groups, assigning partners for whiteboard activities, group Powerpoints for research purposes, 
group projects, and team-writing projects.

Because teachers adjust their instructional practices to meet the needs of each student by frequently using 
formative assessment; adjust their instruction based on formative assessment data during instructional time; 
sometimes purposefully organize group learning activities; and often provide additional support and alternative 
strategies within the regular classroom, students often have the opportunity to achieve the school's 21st-century 
learning expectations. Once teachers consistently strategically differentiate instruction, teachers will be better 
able to meet individual student learning needs.

Sources of Evidence
classroom observations
self-study
student work
teacher interview
students
Endicott survey
Standard sub-committee
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Standard 3 Indicator 4

Conclusions

Teachers, frequently individually, but only sometimes collaboratively, improve their instruction by using student 
achievement data from a variety of formative and summative assessments, examining student work and use of 
feedback from a variety of sources, examining current research and engaging in professional discourse focused 
on instructional practice.

Student achievement data from a variety of formative and summative assessments and student work is reviewed 
formally during department meetings and sporadically during scheduled workshop days; however, the majority of 
this work occurs during informal meetings after school and during lunches. Student data is reviewed informally 
when teachers evaluate tests, quizzes, writing assignments, or projects, and then use the results to revise 
instruction. While the school collects and houses assessment data, such as PSAT and SAT scores, teachers 
report minimal formal, collaborative opportunities for the discussion and analysis of this data. One example is the 
English department which during monthly department meetings, devotes time to analyze the SAT results to help 
shape their instructional practices and CDAs. Departments have a limited amount of planned meeting time to 
review common assessments and develop common finals during their once-a-month department meetings. 
Department meetings are one hour and typically at least 50 percent of the time is devoted to day-to-day details 
such as budget, district training, and a variety of other initiatives. In addition, this time can be used to meet with 
junior high teachers. Departmental time is often insufficient to adequately meet all of the needs of the teachers.

Sixty-one percent of teachers individually examine student work to improve upon instructional practice, while 71.4 
percent of the staff agree that they have some formal opportunities to examine student work to improve their 
instructional practice. However, the preparation time that they are allotted is not adequate to assess the work of 
their students and to review the results collaboratively, in addition to their other academic responsibilities. 
Student work is reviewed informally when teachers evaluate tests, quizzes, writing assignments, or projects, and 
then based on the results to revise instruction. Test and quiz scores, as well as results from admit and exit slips, 
help shape instruction and show concepts that need to be retaught or explained in more detail. Teachers also 
use individual conferences with students to gauge their understanding and check for misconceptions; however, 
formal collaborative review of student work is limited.

Many teachers regularly collect student feedback, through formal and informal means, as a way to inform 
instruction from a variety of sources, including colleagues, supervisors, parents, and students. They seek advice 
from other teachers through a variety of methods, such as informal conversations, shared lunches, department 
meetings, and faculty meetings. Teachers solicit feedback from students through verbal questions on the 
classroom environment, surveys on how teachers can instruct more effectively, and debriefings about the pros 
and cons of activities so they can be improved upon. Many teachers survey students on a monthly to quarterly 
basis to help improve instruction. Math teachers have a weekly check-in to make sure instruction is having a 
positive impact on students. Teachers sporadically solicit feedback from parents regarding instructional practices. 
Only 19 percent of parents report being solicited by teachers regarding feedback about instructional practices. 
When they do solicit feedback, it comes from emails, phone calls, and conferences.

Although teachers consult online resources and other media, belong to professional organizations, converse and 
share ideas informally or at faculty meetings with their peers, and take courses and attend workshops when 
funding is available, they lack a formal process to examine, review, and discuss current research and best 
practices in instruction. This occurs in an informal setting, such as during lunch or after school or during the very 
limited departmental time. Historically, faculty meetings had an element where teachers shared instructional best 
practices. This had allowed for some level of cross-disciplinary collaboration. At this time this has been 
discontinued. With the recent change in building administration, there is a move toward communicating an 
expectation that improving instruction is important and professional discourse contributes to that improvement.

Because teachers, individually improve their instruction by using student achievement data from a variety of 
formative and summative assessments, frequently examining student work and use of feedback from a variety of 
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sources, and sometimes examining current research and engaging in professional discourse focused on 
instructional practice, students benefit from the teachers' improved instructional practices. Once teachers are 
given more opportunities to collaboratively improve their instruction, students will be are able to attain proficiency 
in the school's 21st-century learning expectations.

Sources of Evidence
self-study
teacher interview
students
department leaders
Endicott survey
Standard sub-committee
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Standard 3 Indicator 5

Conclusions

Teachers, as adult learners and reflective practitioners, generally maintain expertise in their content area and in 
content-specific instructional practices.

Although teachers have limited formal opportunities to reflect on their reading of current literature and best 
practices with regard to instruction, they do informally reflect on their conversations with colleagues. Teachers 
(52.2 percent) subscribe to professional organizations or receive professional journals. All teachers participated 
in instructional book studies in the past few school years which were discussed in monthly staff meetings; 
however, this year the practice has not continued. There is a current research professional library available for 
teacher access in the library, and 57.1 percent of teachers say they improve their instructional practices by 
engaging informal opportunities for professional discourse focused on instructional practices. Eighty-three 
percent of teachers maintain expertise in content-specific instructional development through activities such as 
attending conferences and workshops, and 75.6 percent of parents and 80.4 percent of students report that their 
teachers are knowledgeable about the subjects they teach. Teachers attended content specific AP conferences 
and participated in AP readings, visited the National History Day Conference, and Bureau of Education and 
Research Next Generation Science Standards Conference to help maintain expertise in their content areas. Fifty 
percent of teachers have been enrolled in university and college graduate courses. Funding is provided for 
teachers to earn postgraduate degrees and attend workshops and conferences in their content area. Limited 
content area opportunities are afforded to teachers locally or within the school district.

Teachers, as adult learners and reflective practitioners, generally maintain expertise in their content area and in 
content-specific instructional practices. When more support is provided for them to do so, students will benefit 
from improved teaching and learning.

Sources of Evidence
self-study
teacher interview
Endicott survey
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Standard 3 Commendations

Commendation

The use of personalized instruction by many teachers

Commendation

The opportunities provided during instruction for the use of inquiry, problem solving, higher-order thinking, 
applying knowledge and skills to authentic tasks and engaging students as active and self-directed learners

Commendation

The extensive use of technology to enhance instruction

Commendation

The frequent use of formative assessment throughout the school

Commendation

The dedication and willingness of teachers to provide academic support for student learning during and outside 
the school day

Commendation

The initiative of teachers to review instructional practices informally

Commendation

The use of a variety of resources to inform instruction

Commendation

The high number of students and parents who perceive teachers as experts in their content areas
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Standard 3 Recommendations

Recommendation

Develop and implement a formal process to ensure instructional practices are examined to ensure consistency 
with the 21st century learning expectations

Recommendation

Provide more opportunities to engage students in cross-disciplinary learning

Recommendation

Increase the use of differentiated instruction strategies to better meet students at their level

Recommendation

Provide structures that ensure regular time for teachers to meet to review assessment data, examine student 
work, and to analyze student achievement data to improve instruction

Recommendation

Provide opportunities for teachers to solicit more parent feedback to help inform instruction
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Standard 4 Indicator 1

Conclusions

The professional staff consistently employs a formal process to assess whole-school and individual student 
progress in achieving the school's 21st-century learning expectations based on specific and measurable criteria 
for success, such as school-wide analytic rubrics.

The staff evaluates students' Habits of Work (HOW) using a school-wide rubric. The rubric has been 
implemented by all teachers across all disciplines to assess students based on their preparedness for class, their 
engagement in class, their demonstration of effort and perseverance, and their ability to conduct themselves 
respectfully. Grades for HOW are calculated as follows: 1: Below Expectations 2: Emerging Expectations 3: 
Meets Expectations 4: Exceeds Expectations. The HOW rubric is displayed in every classroom and all teachers 
are required to evaluate each student quarterly. According to the Endicott survey conducted in early 2018, 76.8 
percent of staff agree that “I understand the formal process, based on the use of criteria for success, such as 
school-wide analytic rubrics, to assess the school and individual student progress in achieving learning 
expectations.”

Because the school has developed a formal process to collect the data from the assessments and assess whole-
school and individual student progress in achieving its 21st-century learning expectations, the students are 
supported in achieving the school's 21st-century learning expectations.

Sources of Evidence
classroom observations
self-study
teacher interview
Endicott survey
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Standard 4 Indicator 2

Conclusions

The professional staff communicates individual student progress in achieving the school's 21st-century learning 
expectations to students and their families, but it does not yet communicate the school's progress in achieving 
the school's 21st-century learning expectations to the school community.

Parents (80.2 percent) believe the school provides them with a formal report, in addition to course grades, which 
explains their son's/daughter's progress in achieving school-wide 21st-century learning expectations.
A rubric has been designed and distributed to all families and students creating a clear understanding of 
expectations for all. In every single class, every teacher reports quarterly in the following areas: preparedness for 
class, engagement in class, demonstration of effort and perseverance, and students' ability to conduct 
themselves respectfully. These Habits of Work are also discussed at parent-teacher conferences and are 
available on Infinite Campus for parents to review.

Although the school reports progress on an individual basis it does not consistently report school-wide progress 
to stakeholders and the community. Staff and students report a monthly Student of the Month in an assembly 
where students and staff are recognized. These recognitions have been reported to be framed around the 
demonstration of work habits such as responsibility, respect, and hard work. The school does not formally report 
student data of achieving the 21st-century learning expectations to the school board and other stakeholders; 
however, they are informed of the process and rubrics. The school reports top academic students to local papers 
and put the top ten percent on display at the entrance to the building.

Because the school communicates student progress in achieving each of the school's 21st-century learning 
expectations to the students and their families, the families are able to support their student's progress in 
attaining the 21st-century learning expectations. Once the school's professional staff communicates school-wide 
progress in achieving each of the school's 21st-century learning expectations to the school community, all 
stakeholders will be more informed and better able to support the school's progress in attaining the 21st-century 
learning expectations.

Sources of Evidence
self-study
facility tour
students
school leadership
Endicott survey
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Standard 4 Indicator 3

Conclusions

Professional staff collects, disaggregates, and analyzes data to identify and respond to inequities in student 
achievement in a limited way.

At-risk freshman and sophomore students were previously being tracked and monitored through the BARR 
program. Since the writing of the self-study, the BARR funding has run out, and the program has dissipated due 
to a lack of coordinator and funds. The school has moved forward with teachers contacting home and making 
connections with students whom they feel are at risk as their professional responsibility, but there is no formal 
plan. Teachers reported a lack of checking grades for students within their Bulldog Block and expressed more 
could be done in that area to identify at-risk students and to provide the support needed.

Changes have been made in the curriculum and course offerings both in response to new testing formats and 
test data. Math has moved statistics to earlier courses due to the new emphasis on the SAT as well as adding an 
SAT prep course, English and history have put more emphasis on Lexile scores and providing readings that are 
appropriate for each level. English has changed its course grouping to help pull lower students up. Although the 
school has taken steps based on data, there are no plans in place or goals written to revisit these decisions to 
evaluate the impact of changes.

Parent surveys showed only half of the parents agree that the staff collects, disaggregates, and analyzes data to 
identify and respond to inequities in student achievement. Teachers report that they are using data, but are not 
revisiting it and using it in the creation of long term plans.

Once all professional staff collects, disaggregates, and analyzes data to identify and respond to inequities in 
student achievement, all students will have equitable opportunities and support necessary to attain the school's 
21st-century learning expectations.

Sources of Evidence
self-study
teacher interview
school leadership
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Standard 4 Indicator 4

Conclusions

Prior to each unit of study, teachers communicate to students the school's applicable 21st-century learning 
expectations and related unit-specific learning goals to be assessed.

The HOW rubric is shared with students in classrooms and in the student handbook both in book format and 
online. Bulldog BASICs posters, the school vision statement, the core values and beliefs, and the 21st-century 
learning expectations are posted and displayed in all classrooms. All teachers provide students with a syllabus 
and/or handouts that outline course expectations and outcomes. Sixty-three percent of students agree that 
teachers explain what the learning expectations are before each unit of study. In that same category, 73.1 
percent of students agree with the statement, “I understand in advance what work I have to accomplish to meet 
my teacher's expectations.” On the first day of the quarter, the health teacher spent his day reviewing the course 
expectations and HOW rubric in order to set his students up for success. Students report they understand what is 
expected of their assignments, and feel confident in the grading procedure due to being provided a rubric. 
Parents reported they know the teachers' expectations of their children and supported them. Teachers and 
parents stated there is a notice sent home at the beginning of the year that outlines the expectations that parents 
must sign.

Because teachers effectively communicate to students, prior to each unit of study, the school's applicable 21st-
century learning expectations to be assessed, students are more likely to be successful in meeting those 
expectations.

Sources of Evidence
classroom observations
self-study
student work
teacher interview
parents

Page 49 of 106



Standard 4 Indicator 5

Conclusions

Prior to summative assessments, teachers consistently provide students with specific and measurable criteria for 
success, such as corresponding rubrics, which define targeted high levels of achievement.

Students (70.4 percent) said their teachers use clear criteria, such as rubrics, to assess their work. Teachers 
review rubrics and expectations with students before beginning work to help students understand the 
expectations, while 73.1 percent of students say they understand in advance what work they have to accomplish 
to meet their teachers' expectations. Teachers and parents expressed that all students are provided with a study 
guide that outlines expectations of assessments prior to the assessment. Students are informed as to how they 
will be evaluated through rubrics and grading criteria. Common courses share assessments and rubrics. 
Students shared that they understand expectations of assignments in advance and feel comfortable completing 
them independently using the guidelines provided. Within the classroom, objectives, and outcomes are posted for 
students to see and are addressed by the teacher during instruction. Prior to the quarter-long art class, the 
students receive a detailed packet that outlines objectives, topics explored, materials needed and the 
expectations for homework. The packet also includes explicit details about each assignment, guided notes, 
graphic organizers, models, and the expectations for each learning experience. The math department has a 
rubric for use with all students. English students shared book projects that had specific criteria that were shared 
when the assignment was given. In social studies classes students focused on the five themes of geography, 
students were presented with detailed samples of student work that exemplify each level the rubric.

Because LHS teachers provide students with specific and measurable criteria for success prior to summative 
assessments, such as corresponding rubrics which define targeted high levels of achievement, students 
understand what they need to do to meet with success.

Sources of Evidence
classroom observations
self-study
teacher interview
students
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Standard 4 Indicator 6

Conclusions

In each unit of study, teachers consistently employ a range of assessment strategies, including formative and 
summative assessments.

Teachers (96.4 percent) said that they use a variety and range of assessment strategies including formative and 
summative assessments. Each discipline has its own Common District Assessments (CDAs) that are used as 
summative assessments across the content area. In social studies, the CDAs range in content and skills. They 
include activities, map-making, writing, essays, graphs, and historical documents. Students are required to 
complete an Electoral College CDA in which students read articles, maps, and arguments to help them write an 
essay on whether to get rid of the Electoral College or not. In science, students complete lab reports, word 
problems, constructed responses, multiple-choice, and powerpoint presentations. Students complete labs and 
write lab reports on force and motion in Freshman Physics. In world languages, summative assessments include 
written, spoken, reading, and listening assessments. Students also complete a performance assessment and an 
interpersonal, interpretive, and presentational assessment. In English, students complete essays, speaking and 
listening activities, reading activities, analysis of language, and presentations. Sophomore English students 
conducted a career research essay and presentation. In mathematics, students primarily complete written 
assessments. Projects are also conducted as a means of assessing students. Students in statistics complete a 
project in which they create their statistical study and analysis. An example assessment for Art 1 is the 84-color 
color wheel for which students create a color wheel using a limited color palette that shows the wheel's 12 colors; 
1 pure color, 3 tints and 3 shades in each wedge.

Students and parents also believe that a multitude of assessments are conducted to adequately evaluate student 
learning and progress. In support of this, 66.8 percent of students and 72 percent of parents agree that their 
teachers use a variety of methods to assess their learning.A variety of formative assessments were apparent in 
classroom observations. Teachers frequently asked prompting questions and adjusted their instruction based on 
the answers provided by students. Many teachers used exit slips or concept checks to quickly evaluate where the 
students are with content. The use of formative assessment, whether formal or informal, was evident in each 
classroom visited.

Because teachers are employing a diverse range of assessment strategies in each unit of study, including 
formative and summative assessments, students are better able to demonstrate their proficiency and teachers 
are better able to determine student achievement.

Sources of Evidence
classroom observations
self-study
teacher interview
students
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Standard 4 Indicator 7

Conclusions

Teachers collaborate frequently regularly in formal ways on the creation, analysis, and revision of formative and 
summative assessments, including common assessments.

Teachers (76.8 percent) agree that “Teachers meet formally to discuss and improve both formative and 
summative assessment strategies.” Teachers at Lawrence High School regularly meet at least once a month 
depending on the department to discuss a wide range of issues including formative and summative assessments. 
In addition to the regularly scheduled department meetings, release time in the form of early release days, 
workshop days, and professional development days have been used to collaborate on these assessments.

Over the past several years, many hours were spent developing assessments in response to the performance-
based diploma system legislation. Each department was responsible for identifying standards to assess; these 
standards were then addressed in the development of Common District Assessments. Many hours in department 
meetings, early release days, professional days, district curriculum meetings, and workshops were spent 
developing, piloting, revising, and implementing these assessments. With recent changes in administration, the 
proficiency-based diploma assessments have been removed as a graduation component, but the assessments 
are, generally speaking, still used as an evaluation tool.

Outside of these assessments, most departments also have common unit assessments that are developed and 
revised collaboratively in the same above-mentioned meetings and workshops. Informally, discussions among 
teachers on assessments occur regularly during planning time, lunch, and before and after school. This is 
especially prevalent amongst teachers who teach different sections of the same class. The number or 
percentage of common assessments differ by content area and course.In the past, a district curriculum 
committee met several times per year to look at procedures from the K-12 perspective. In these meetings, 
assessments were examined in detail with suggestions considered from members of varying grade levels. It was 
common for assessments to be revised in these meetings. Ultimately these committees were responsible for the 
final ratification of the Common District Assessments. Although the curriculum committee no longer meets, the 
district is looking to reinstate this committee and its processes.Department meetings and in-service time have 
been used for creation, analysis, review, and revision of formative, summative, and common assessments. 
Teachers also often meet informally during common planning times, lunches, before and after school to come 
closer to meeting the tasks of the department.

Because teachers have a formal process to create, analyze, and revise formative and summative assessments, 
students benefit from a consistent academic experience.

Sources of Evidence
classroom observations
self-study
student work
teacher interview
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Standard 4 Indicator 8

Conclusions

Teachers generally provide specific, timely, and corrective feedback to ensure students revise and improve their 
work.

Students (65.3 percent) agree that their teachers assess/correct their school work in a reasonable amount of 
time. As students complete assignments, teachers provide verbal and written feedback to guide students' 
understanding of the course material. These assignments include rough drafts, concept checks, daily homework, 
entrance/exit slips, and web tools. Also, 65.6 percent of students say that their teachers offer suggestions to help 
them improve their school work. The history and English departments use Google Classroom and Google Docs 
to provide feedback on written assignments. Students are often encouraged to revise or redo assignments and 
resubmit them in some areas. Other departments offer retakes on a case-by-case basis but there is not an 
overarching policy regarding retakes. Teachers review quizzes and other assessments with students and offer 
feedback in order to move forward. One teacher used class time to discuss commonly missed questions on the 
branches of government quiz. They explained to the class this was a fundamental principle for all of the units 
moving forward and allowed students to restructure their answers. In science students are allowed to revise their 
lab reports and projects in order to improve their work.

Because feedback is given, students are better able to revise their work to master the skills and knowledge being 
taught.

Sources of Evidence
self-study
teachers
Standard sub-committee
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Standard 4 Indicator 9

Conclusions

Teachers regularly use formative assessment to inform and adapt their instruction for the purpose of improving 
student learning.

In mathematics, it is a common practice to use formative assessments, such as homework and concept checks, 
to assess student learning and adapt instruction to fit student needs. In science, teachers use a variety of 
formative assessments to inform and adapt their instruction to improve student learning. Google forms (with pie 
chart summaries) admit slips, daily homework, and daily concept checks are consistently used by all teachers. In 
social studies, homework, admit slips, websites, Google Classroom, and daily concept checks are used by all 
teachers to improve instruction and student learning. In English, reading quizzes and writing assessments are 
commonly used to adapt instruction and to improve student learning in addition to various formative assessment 
strategies. In the various arts and physical health programs, reflections, performances, creations, projects, 
journals, and various designs are used by the majority of teachers as measuring tools to improve student 
learning.

Because teachers consistently use formative assessment to inform and adapt their instruction, student learning is 
improved.

Sources of Evidence
self-study
teachers
department leaders
Standard sub-committee
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Standard 4 Indicator 10

Conclusions

Teachers and administrators, individually and collaboratively, regularly examine a range of evidence of student 
learning for the purpose of revising curriculum and improving instructional practice, including all of the following: 
student work, common course and common grade-level assessments, individual and school-wide progress in 
achieving the school's 21st-century learning expectations; however, they are not often collecting and examining 
data from standardized assessments, sending schools, receiving schools, and post-secondary institutions. 
Although they collect data from current students, there is no process in place to collect data from alumni.

Teachers reported reviewing assignments as a department after grading student work in order to look for areas in 
need of improvement. Teachers also stated they use student work to guide their instruction and often times make 
adjustments to assignments/instruction based on student needs and performance. A majority of staff (73.2 
percent) said that teachers and administrators examine a variety and range of student work, common course 
assessments, common grade-level assessments, and standardized assessments to revise and improve 
curriculum and instructional practices.

Teachers, both collaboratively and individually, often analyze student work and common grade-level 
assessments to potentially revise curriculum and improve instructional practice. The information gained from 
standardized assessments, such as the PSAT, SAT, and AP tests, are also used. The math department has 
revised its CDAs every year for the past several years in order to keep assessments reflective of the learning that 
goes on in their common courses. English teachers also stated they meet as a department to discuss which 
genre they would like to address on a year-to-year basis. Department meetings occur monthly to facilitate the 
discussion of curriculum and improving instructional practice. Administrators and teachers often collaborate in 
subject matter-focused curriculum meetings to revise the curriculum on a 7-12 scale. Teachers would like more 
time for cross-disciplinary collaboration to discuss student data and instructional strategies.

Teachers work collaboratively to monitor student performance on the HOW rubric. In departments, teachers 
discuss the frequency of reporting on this HOW rubric in order to be calibrated and consistent. Students often 
assess themselves using the HOW rubric. Once a month a student is selected from each grade level that 
represents the 21st-century learning expectations to be a student of the month.

In the math department, teachers analyzed the PSAT/SAT information and determined that students did not have 
enough experience in statistics and rearranged their curriculum to provide more experiences earlier. They also 
added an SAT prep course for older students. The English and history departments have incorporated more non-
fiction reading in response to data collected from standardized tests. Teachers expressed some concern about 
discontinuing the use of the Northwest Evaluation Association (NWEA) test, stating that the timing and frequency 
of the PSAT and the time necessary to receive scores make the using those standardized assessments difficult 
for timely support for students. The NWEA test is in the budget though, and the principal intends to resume its 
use in future years.

The administration stated there are conversations regarding 8th-grade student performance and placement 
between the junior high and high school. LHS also works closely with several community colleges and maintains 
a close relationship.

LHS is currently not collecting data from alumni; this is a self-reported need. Data is collected from current 
students through several organizations such as student senate, student council, the PRIDE club, and several 
other student-initiated organizations. Students are represented at school board meetings and often work with 
administrators to present information and assist in school-wide changes.

Because teachers and administrators, individually and collaboratively, regularly examine a range of evidence of 
student learning for the purpose of revising curriculum and improving instructional practice, including student 
work, common course and common grade-level assessments, individual and school-wide progress in achieving 
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the school's 21st-century learning expectations, curriculum and instructional practices will improve. Once they 
collect and examine data from standardized assessments, sending schools, receiving schools, post-secondary 
institutions, and alumni, instruction will improve to an even higher degree.

Sources of Evidence
self-study
department leaders
Standard sub-committee
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Standard 4 Indicator 11

Conclusions

Grading and reporting practices are in need of being reviewed and revised to ensure alignment with the school's 
core values and beliefs about learning.

In 2016, the report card was updated to align with the school's beliefs regarding 21st-century learning 
expectations. These changes in the grading system resulted in some changes in instruction, curriculum, and 
assessment of skills and knowledge. Parents (68.7 percent) agree that the grading practices are aligned with the 
school's beliefs about learning.In 2016, the HOW rubric was piloted by the entire faculty, revised based on 
feedback, and adopted the following school year. This practice of reporting was to display scores for each 
student at the end of each quarter in the areas of preparedness for class, engagement in class, demonstration of 
effort and perseverance, and conducting self-responsibility.

Lawrence had previously developed a universal grading breakdown of 75 percent summative assessments and 
25 percent formative. A change in administration has resulted in a shift of philosophy around this formula. This 
has resulted in a lack of consistency and a clear vision moving forward. Currently, teachers are inconsistent in 
their grading procedures for recording formative and summative assessments and calculating grades within 
Infinite Campus. Students report that grading is inconsistent across the school and within departments using 
inconsistent rubric formats, checklists in place of rubrics, or no rubrics at all, and multiple weighing systems.

Once the review and revision of grading and reporting practices are established and ongoing, students will be 
assured of the alignment of grading practices with the school's core values and beliefs about learning.

Sources of Evidence
self-study
students
Standard sub-committee
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Standard 4 Commendations

Commendation

The development of the HOW rubric which sets students up for success by providing them with a description of 
desirable work habits beyond high school

Commendation

The reporting out of Habits of Work on report cards and Infinite Campus that allows students and families to 
know if their student is meeting the 21st-century learning expectations

Commendation

The assembly that recognizes students who are consistently displaying the Habits of Work

Commendation

The review of school test data to adjust curriculum and instruction that allows students to receive an appropriate 
level of instruction within each course

Commendation

The dissemination of HOW rubric, Bulldog BASICs posters, and the school vision statement, the core values and 
beliefs, and the 21st-century learning in multiple formats providing students access to the expectations

Commendation

The provision of specific and measurable criteria for success to students prior to assessments to help ensure 
student achievement within each unit and course

Commendation

The use of a range of assessment strategies that are helping students successfully achieve proficiency

Commendation

The willingness of teachers to use their allotted collaborative time and beyond to collaborate on their assessment 
practices which benefits curriculum development, instructional practices, and student experiences

Commendation
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The timely, specific feedback provided by teachers which allows students to revise and improve their work

Commendation

The regular use of formative assessments which informs teachers and allows them to adapt instruction to 
improve student learning

The regular informal collaborative examination of the evidence of student learning such as student work, 
common course, and grade-level assessments
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Standard 4 Recommendations

Recommendation

Develop and implement a process to communicate to the school community and stakeholders school-wide 
progress toward meeting the 21st-century learning expectations

Recommendation

Collect, disaggregate, and analyze data to identify and respond to inequities in student achievement

Recommendation

Collect and examine data from standardized assessments, sending schools, receiving schools, post-secondary 
institutions, and alumni for the purpose of improving curriculum and instruction

Recommendation

Review and revise grading practices to ensure alignment with the school's core values and beliefs about learning

Recommendation

Create a formal process to create, analyze, review, and revise formative, summative, and common assessments 
in regards to evolving standards

Recommendation

Collaboratively examine survey data and school-wide progress in achieving the school's 21st-century learning 
expectations to continually improve curriculum and instructional practices.

Recommendation

Increase specific, timely, corrective feedback to increase student understanding of where student work is in 
relation to the expectations, and therefore increase understanding of the material

Recommendation

Explore opportunities to examine alumni data to improve instructional strategies to support students

Recommendation
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Implement consistent academic grading practices to align with the core values and beliefs about learning
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Standard 5 Indicator 1

Conclusions

The school community attempts to consciously and continuously build a safe, positive, respectful, and supportive 
culture that fosters student responsibility for learning which results in shared ownership, pride, and high 
expectations for all.

LHS has a number of active programs aimed at improving the school climate. These include student senate, 
National Honor Society, Pride club, and the Civil Rights team. NHS participates in services to the community 
such as support of the Backpack Program and a Christmas for Teens gift drive in December. LHS recognizes 
four students each month (one from each grade level) in the Student of the Month assembly. Moreover, The 
Pride club works to promote the school positively and to promote a substance-free lifestyle for students. The Civil 
Rights team seeks to foster a safe and welcoming environment for all students by addressing bias and prejudice 
in the school community and they have a visible presence in the cafeteria. Student Senate serves to give 
students a voice in school decision-making and to promote student leadership. In addition, JMG and more 
recently a group of life skills students, has undertaken handling recycling in the school weekly. A newly-created 
unified basketball team offers a space for students of different abilities to play alongside each other.

The school distributes handbooks to all 9th graders and they are also available online. Likewise, the teacher 
handbook is available to all staff in a Google Doc and is shared in hard copy to all teachers. Teachers review 
course and school-wide expectations in class at the beginning of the year. Under new leadership faculty report 
that discipline is more consistent and in line with school policies and that previous disciplinary issues that had 
been eroding the culture of the school, such as students wandering the halls during class time, have decreased 
dramatically.

LHS regularly supports advanced education opportunities through partnerships with KennebecValley Community 
College, Thomas College, Colby College, and the University of Maine at Augusta and Orono. LHS is committed 
to growing opportunities for its students, as noted through its increase in dual enrollment credits earned by 
students. Projected earned credits through the dual enrollment program are up 64 percent from 420 credits 
earned to 664. The guidance office maintains a bulletin board that displays the names of students who have 
been accepted to college and to which colleges they have been accepted.

In terms of student safety, the Maine Integrated Youth Health Survey (MIYHS) of 2017 shows 89.5 percent of 
students agree or strongly agree that they feel safe. Students report having a high degree of trust in the teachers 
and staff and they know where to go and who to see if they or someone else has a problem. LHS has a 
Homeroom Buddy program that pairs an upperclassman with a freshman to help with their transition to high 
school. Despite these efforts, 19.4 percent of students said they had been bullied at school in the last 12 months. 
Students report that there is a culture of unkindness towardmembers of LGBTQ students and those who support 
them; however, the recently-created Civil Rights team, a group of students committed to creating a more positive 
atmosphere in the school and ensuring that all students' rights are recognized, is working to reverse this trend.

Because the school community attempts to consciously build a safe, positive, respectful, and supportive culture 
that fosters student responsibility for learning, there exists a feeling of shared ownership, pride, and high 
expectations for all.

Sources of Evidence
self-study
teacher interview
students
Standard sub-committee
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Standard 5 Indicator 2

Conclusions

The school is equitable and inclusive, ensuring access to challenging academic experiences for all students, 
making certain that courses throughout the curriculum are populated with students that reflect the diversity of the 
student body, fostering heterogeneity and supporting the achievement of the school's 21st-century learning 
expectations.

Sixty-seven percent of students agree that they have the opportunity to take classes with students of varying 
levels of ability. Students report that they are welcome to sign up for whichever level of class they prefer, 
including AP classes, unless it is a class for which a prerequisite class is required. Students often seek advice 
from guidance counselors and teachers to help them determine which class would be most appropriate. 
Currently, classes in core subjects, except English, are offered at A-level, B-level, and C-level. English classes 
are now heterogeneously grouped. All students have access to Advanced Placement, dual enrollment, honors, 
and other advanced courses. Classes at the B/C or general level tend to have a higher concentration of special 
education students and students with behavior plans. There are also Resource Room Math and English classes 
specifically for special education students. There is no tracking at LHS. Students have free choice to opt into 
different levels of classes; however, many teachers feel they would benefit from additional training in working with 
students of different ability levels.

Because the school has opportunities for equitable and inclusive courses, all students have access to 
challenging academic experiences, and courses throughout the curriculum are populated with students reflecting 
the diversity of the student body, which fosters heterogeneity and supports all students' achievement of the 
school's 21st CLEs.

Sources of Evidence
self-study
teacher interview
school support staff
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Standard 5 Indicator 3

Conclusions

There is not a formal, ongoing program through which each student has an adult in the school, in addition to the 
school counselor, who knows the student well and assists the student in achieving the school's 21st-century 
learning expectations.

While there is no formal program in place designed to build relationships between students and adults in the 
school, the philosophy of the now-defunct BARR (Building Assets, Reducing Risks) program is still in place to 
some degree. Some homeroom teachers still check in with their students around grades and find out what sparks 
a student to come to school or find the root problem for why certain behaviors have started. Homeroom is the first 
connection the students have with an adult. Homeroom also coincides with Bulldog Block, a time in which 
students get “tagged” by other teachers if they need help with a specific class. Students who are not tagged 
typically use this time as a study hall. There is no formal process to support a connection between adults and 
students during this time. Some of the upperclassmen never attend homeroom due to attending the Mid-Maine 
Vocational Center. For the most part, students say the Bulldog Block is useful, but some stated that it can be 
noisy when they are trying to work. Also, there is no formal advisor-advisee component to this program. Parents 
who were interviewed are aware of the Bulldog Block and know their students take advantage of it. While there 
are opportunities for students to connect with an adult in the building besides the guidance counselors, the lack 
of a formal, ongoing program to ensure this connection allows for some students to become disconnected.

When there is a formal, ongoing program through which each student has an adult in the school, in addition to 
the school counselor, who knows the student well, students will be better able to achieve the school's 21st-
century learning expectations and have their social and emotional needs met.

Sources of Evidence
self-study
teachers
students
parents
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Standard 5 Indicator 4

Conclusions

In order to improve student learning through professional development, the principal and professional staff 
regularly engage in professional discourse for reflection, inquiry, and analysis of teaching and learning; they 
sometimes use resources outside of school to maintain currency with best practices; they regularly dedicate 
formal time to implement professional development, and apply skills, practices, and ideas gained in order to 
improve curriculum, instruction, and assessment.

LHS has regular monthly department meetings. Some of this time is devoted to professional discourse for 
reflection, inquiry, and analysis of teaching and learning. The English and history departments have adjusted 
their instruction to incorporate students' Lexile scores provided by standardized test scores. The math 
department has worked on an SAT Prep course and moved a mini-stats unit into Algebra I.

To stay current with best practices, over the last five years LHS had a series of professional development 
sessions to refine their Common District Assessments in preparation for standards-based learning. Because of 
this work, every course at LHS is aligned with at least one standard and several indicators in Maine's Learning 
Results, the National Common Core, and Next Generation Science Standards. Each department has developed 
a pacing chart which was reviewed by department chairs and administrators. Departments meet monthly which 
provides an opportunity to reflect and collaborate with colleagues. Sixty-four percent of the staff agree that 
professional development programs allow staff to acquire and use skills to improve instruction and assessment. 
Sixty-six percent of staff agree that input from supervisors who are responsible for evaluating their teaching plays 
an important role in improving their instructional practice. A book study was completed during the 2017-2018 
school year on the bookSubjects Matter. School administration is supportive of teachers exploring and attending 
professional development opportunities. The guidance department, along with the school social worker, receives 
clinical supervision through a local community partner. Together they review issues related to law and ethics as 
they relate to school counseling and mental health services in the school.The new director of special education is 
committed to providing professional development and has already planned out a number of trainings and 
workshops for the special education staff. Those include Safety Care Training, an IEP workshop with the 
Department of Education, a BCBA presentation of a behavior training called Reducing Unexpected Behavior 
through Behavior Planning, and literacy and math training for staff.

Each department is allotted a line item in the budget for professional development. The history department has 
used these funds to attend the Northeast Regional Conference for Social Studies and to travel to Boston to 
explore the John Adams Historical Society, the Unity Church, and the Kennedy Presidential Library. They also 
used PD time to travel to the Maine Historical Society in Portland. The art teacher annually attends the Haystack 
conference to gain knowledge of new tools to apply in her classes.

Because the principal and professional staff engage in professional discourse for reflection, inquiry, and analysis 
of teaching and learning; use resources outside of the school to maintain currency with best practices; dedicate 
formal time to implement professional development; and apply the skills, practices, and ideas gained through 
professional development, curriculum, instruction, and assessment practices in the school, students are better 
able to achieve the school's 21st-century learning expectations.

Sources of Evidence
self-study
teachers
school leadership
Standard sub-committee
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Standard 5 Indicator 5

Conclusions

School leaders regularly use research-based evaluation and supervision processes that focus on improved 
student learning.

In October 2017, MSAD #49 created a teacher and administrator handbook for evaluation called "Teacher and 
Principal Performance Evaluation and Professional Growth." It outlines the goals, purpose, and process of 
evaluation in the district. It includes a shared language to be used among teachers and administrators with an 
accompanying glossary and outline for training. The program is based on Kim Marshall's book Rethinking 
Teacher Supervision and Evaluation. There are six domains of professional practice on which teachers are 
evaluated: Planning and Preparation for Learning; Classroom Management; Delivery of Instruction; Monitoring, 
Assessment, and Follow-up; Family and Community Outreach; and Professional Responsibilities. Teachers are 
assigned one of four ratings in each domain: highly effective, effective, partially effective, and ineffective
. Based on teachers' self-assessments, they develop goals for professional growth which are reviewed by a peer 
and submitted to each teacher's evaluator for approval. At the end of the evaluation cycle, their professional 
growth is also evaluated using the same four ratings.

Each year, teachers develop a minimum of two student learning objectives (SLOs) following the established SLO 
template and framework. SLOs are reviewed by a peer prior to submission to the administration. Upon 
completion of each SLO, the evaluator rates the teacher's impact on student learning using the established rating 
scale. Teachers' impact on student learning is determined to be high, moderate, low, or negligible. Based on a 
teacher's impact on student learning and his or her combine professional practice and professional growth, the 
teacher is rated as highly effective, effective, partially effective, or ineffective. Teachers rated as highly effective 
or effective are put on a self-directed, three-year professional growth plan. Teachers who are rated as partially 
effective are monitored by their evaluators on a two-year growth plan. Teachers rated as ineffective are placed 
on a directed one-year improvement plan. Two consecutive years of ineffective ratings constitute just cause for 
non-renewal of a teacher's contract. Teachers during their first three years are considered probationary
and receive a summative effectiveness rating each year and are expected to demonstrate progress toward an 
effective rating. Lack of continued progress may result in a recommendation of non-renewal.

Because school leaders regularly use research-based evaluation and supervision processes, teachers are able 
to work toward improving student learning.

Sources of Evidence
self-study
central office personnel
school leadership
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Standard 5 Indicator 6

Conclusions

The organization of time at LHS sometimes supports research-based instruction, professional collaboration 
among teachers, and the learning needs of all students.

Lawrence High School strives to optimize school day minutes to help with the organization of time, which 
sometimes supports research-based instruction, professional collaboration among teachers, and the learning 
needs of all students. Only 55.4 percent of staff believe that the school's professional development programs 
enable teachers to acquire and use skills to improve instruction and assessment. Teachers state they collaborate 
informally, but this time is limited and occurs during their lunches or prep periods. There is little to no formal time 
where the teachers collaborate with each other. Due to their teaching loads and the size of their caseload, 
special education teachers state they have limited time to complete classroom observations. With the loss of the 
BARR program, there is no formal risk review in place; this job has been taken over by administration and 
guidance. The movement of the Bulldog Block from midday to the end of the day has allowed students who 
attend vocational programs to take advantage of this time. Also, non-traditional course offerings are available 
through credit recovery, summer school, and the Odyssey online program. A meeting with school board 
members revealed they plan to address scheduling and also to evaluate data to see if a later starting time had an 
impact on student learning.

Because time is mostly organized in appropriate ways, research-based instruction and the learning needs of all 
students are supported. Once time is organized to include more professional collaboration among teachers for 
increased communication around student needs, teachers will have the time they need to improve teaching and 
learning at LHS and will be better able to respond to student needs.

Sources of Evidence
self-study
teachers
school leadership
school support staff
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Standard 5 Indicator 7

Conclusions

Student class load and class size enable teachers to meet the learning needs of individual students.

At Lawrence High School, student class load and class size generally allow teachers to meet the needs of 
individual students. The majority of students (70 percent) and staff (70 percent) feel that class size is conducive 
to teaching and learning. Classroom observations showed a range of class sizes anywhere from 5-29 students. 
There are sometimes instructional disruptions stemming from understaffing. Teachers frequently lose prep 
periods when they are asked to cover classes for other teachers due to a district-wide substitute shortage. 
Additionally, study halls and lunch periods are often overpopulated and understaffed. Over the course of the last 
decade, the number of elective courses has been greatly diminished in an effort to emphasize the completion of 
core courses. This has also diminished the ability of LHS to address the learning needs and/or preferences of a 
wider scope of students. Students, however, report having enough electives. Although there has been a loss of 
electives, there are opportunities for students who seek more specialized learning beyond the realm of the 
mainstream classroom. Examples of this include Advanced Placement courses in the areas of US History, US 
Government, Literature and Composition, Language and Composition, Statistics, Calculus, and Biology and dual 
enrollment college courses in the areas of literature, composition, anatomy and physiology, biology, and math.

Because student class load and class sizes are generally adequate, LHS teachers are able to meet the learning 
needs of individual students.

Sources of Evidence
self-study
teachers
students
school board
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Standard 5 Indicator 8

Conclusions

The principal, working with other building leaders, provides instructional leadership that is rooted in the school's 
core values, beliefs, and learning expectations.

The principal hosts monthly meetings with the chair of each department at LHS. The meetings are held to 
discuss, among other things, the progress each department has made in achieving department, school-wide, and 
district-wide goals.The principal works closely with the student senate as a means to effectively communicate the 
desires and attitudes of the student body to the staff at LHS. Additionally, the principal helps to institute student-
driven initiatives to address changes to things like school policy and overall school climate. For example, each 
month the student senate recognizes the efforts of a specific teacher or faculty member at a school-wide 
assembly. This is a concept that has been reintroduced to LHS after many years of having no such action. As 
such, this has been generally well-received and appreciated by students and staff alike.

In a similar fashion, the assistant principal is responsible for the Student of the Month program which recognizes 
one student from each grade level who is displaying exemplary work and efforts tied to the school's Habits of 
Work rubric. The students are recognized and commended at a school-wide assembly where members of the 
community are invited to attend.

It is too early to tell how the current administration will provide instructional feedback, but they recognize the 
importance of doing so. Faculty report a positive change in culture so they are optimistic that their needs will be 
met.

Because the principal consistently works with other building leaders to provide instructional leadership that is 
rooted in the school's core values, beliefs, and learning expectations, students are provided an education that 
reflects the core values and beliefs of the community.

Sources of Evidence
self-study
school leadership
Standard sub-committee
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Standard 5 Indicator 9

Conclusions

Teachers, students, and sometimes parents are involved in meaningful and defined roles in decision-making that 
promote responsibility and ownership.

Teachers, administrators, and parents are welcomed into the partnership for making education at LHS 
meaningful and inclusive. Parents report feeling like they have input into decisions, now more so than with the 
previous administration. Parents are expected to be active participants in the college application process and in 
course selections, but parent participation is extremely low.

The student senate has representatives from each grade level. The senate makes recommendations to the 
administration for school improvement. Student senate was instrumental in promoting the gender-neutral 
bathrooms and gender-neutral graduation gowns. Student senate also successfully lobbied for bottle-filling 
stations, a microwave in the cafeteria and planned a second spirit week. They also choose a staff member of the 
month based on recommendations from students. Students report that if they wanted to start up a new club or 
activity at the school that the administration would work with them to help make that happen. A recent example of 
this is the Civil Rights team that was started last year.

Teachers often are included in the process of educational change. Examples of this would be the introduction of 
a morning break, the change of start time, the inclusion of Bulldog Block, and the change to the daily schedule. 
These changes came after frequent input by the teaching staff and deliberate review by the administration.

LHS deliberately and consistently communicates with key stakeholders as part of the change process. Many of 
the changes over the last five years have been at the request of teachers and with the support of building-level 
administration. LHS works to include student voice in decisions that impact the school community, although 
parental involvement appears to be limited.

Because teachers, students, and sometimes parents, are often involved in meaningful and defined roles in 
decision-making, all members of the school community feel a sense of responsibility and shared ownership in 
their school.

Sources of Evidence
self-study
students
parents
Standard sub-committee
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Standard 5 Indicator 10

Conclusions

Teachers exercise initiative and leadership essential to the improvement of the school and to increase students' 
engagement in learning.

In recent years, LHS teachers have strived to find ways to increase student engagement and learning. The 
teaching staff has led exploration into changes in the daily schedule by visiting other schools, which led to the 
addition of a break in the morning for students to access breakfast and prepare for the coming second block. 
After visiting other Maine high schools, LHS teachers also lobbied for adding the Bulldog Block to the afternoon 
schedule. More recently, the change in time for the start of the school day, which happened in the fall of 2018, 
was also led by teachers. A veteran LHS teacher was recently promoted to the assistant principal position. 
Although the current building level administration is new, they support teachers' initiatives to enact school-wide 
change.

School administration expressed plans to work collaboratively with department heads as they review school 
grading policies. On opening day, faculty participated in a"Stop, Start, Continue"activity aimed at getting a pulse 
check for the administration to better understand where the staff is in terms of initiatives. This activity has 
engaged faculty in a meaningful dialogue that has extended beyond the opening days of school and is being 
used to keep the conversation moving in a productive manner.

Because teachers have opportunities to exercise initiative and leadership essential to the improvement of the 
school and to increase students' engagement in learning, they are able to help build a supportive culture that 
results in shared ownership, pride, and high expectations for all.

Sources of Evidence
self-study
school leadership
Standard sub-committee
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Standard 5 Indicator 11

Conclusions

The school board, superintendent, and principal are collaborative, reflective, and constructive in achieving the 
school's 21st-century learning expectations.

With a new superintendent and school principal for the 2019-2020 academic year, their collaboration is only 
beginning, but both have expressed that the relationship is off to a strong start. The new superintendent and the 
new assistant principal provide a wealth of institutional knowledge as they have both served as faculty before 
moving into administrative roles. Following the school's recent tumultuous history, the school board now believes 
in the strength of their interim superintendent as shown through hiring her from within the district to serve in her 
new role. School board members are actively engaging in conversations to prioritize district initiatives and to 
move the most pressing ones forward in a methodical and thoughtful way. The district superintendent and the 
Lawrence High School principal participate in school board meetings monthly; furthermore, the superintendent 
and administrators meet weekly to discuss expectations and concerns surrounding the district. A student leader 
presents monthly at school board meetings to share updates from the high school, highlighting the inclusion of 
key stakeholders at all levels.

Because the school board, superintendent, and principal are collaborative, reflective, and constructive, the school 
has the oversight it needs in order to carry out its core values and beliefs.

Sources of Evidence
self-study
school board
central office personnel
Standard sub-committee
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Standard 5 Indicator 12

Conclusions

The school board and superintendent provide the principal with sufficient decision-making authority to lead the 
school.

The summer of 2019 represented a major change in school leadership. The school year started with a new 
interim superintendent, high school principal, and assistant principal. The school board has confidence in its 
leadership team and are supporting them through a time of transition. The school board and superintendent have 
empowered the principal by adopting a site-based budget which allows each principal to oversee a 
comprehensive budget for their school. The principal is responsible for submitting instructional improvement 
plans to the superintendent.The faculty report feeling supported by the new administration. Faculty report that 
there is consistent enforcement of school rules and policies. After only a few months, the general consensus is 
that the administration has the support of the faculty and has been empowered by the superintendent.

Because the school board and superintendent provide the principal with sufficient decision-making authority to 
lead the school, he is able to more fully realize the school's core values, beliefs, and expectations for student 
learning.

Sources of Evidence
school board
central office personnel
school leadership
school support staff
Standard sub-committee
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Standard 5 Commendations

Commendation

The number of school programs aimed at improving school culture and climate

Commendation

The increased consistency in discipline

Commendation

The wide variety of academic offerings for students

Commendation

The flexibility of students to choose their classes

Commendation

The use of the Bulldog Block to provide additional academic support to students

Commendation

The large number of courses students can take through local colleges

Commendation

The faculty and student excellence recognition

Commendation

The involvement of students and faculty in the process to address school culture

The efforts of the faculty to maintain currency with best practices

Commendation

The collaborative, constructive and reflective relationship among the school board, superintendent, and principal 
which is evidenced by the positive culture in the school following a disruptive year
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Commendation

The superintendent, school board, and new building level administration team that have engaged in meaningful 
dialogue to allow for the principal to appropriately lead the school
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Standard 5 Recommendations

Recommendation

Increase efforts to become a community of inclusion, especially as it relates to members of the LGBTQ 
community

Recommendation

Provide a late bus so more students can access academic support and take advantage of cocurricular programs

Recommendation

Develop a formal, ongoing program through which each student has an adult in the school, in addition to the 
school counselor, who knows the student well and assists the students in achieving the school's 21st century 
learning expectations

Recommendation

Increase efforts to engage parents in meaningful roles in decision-making

Recommendation

Develop a formal risk review process

Page 76 of 106



Standard 6 Indicator 1

Conclusions

Lawrence High School has multiple coordinated intervention strategies for students, including identified and at-
risk students, that support students' achievement of the school's 21st-century learning expectations.

Eighty-two percent of faculty report interventions exist to support students. Sixty-three percent of students report 
that they know who to ask for help at school if they have a personal problem.The guidance office is the central 
coordinating unit for the majority of intervention strategies that exist at Lawrence High School. Three individual 
school counselors are responsible for referring students for school social work services and private counseling 
services, along with coordinating 504 Plans and meetings, conducting peer mediation, coordinating tutoring 
programs, fielding faculty, and parent concerns, facilitating referrals to drug and alcohol counselors, connecting 
students with resources such as food or clothing, as well as supporting the mental health needs of students. 
They also assist in the transition of the 9th grade from the junior high by meeting with groups of freshmen about 
their experience. There is a general feeling that the guidance department, often overloaded by the 
social/emotional aspects of working with students, could benefit from additional staffing to better individualize the 
academic plan for each student transition. They meet with the junior high counselors to discuss each rising 9th 
grader at the end of their 8th-grade year. Each week, the guidance department and the school LCPC meet with 
the principal and assistant principal to discuss students in need. This list of interventions does not include the 
typical guidance tasks of coordinating PSAT/SAT/AP testing, college counseling completing course sign-ups and 
creating schedules.

Jobs for Maine Graduates is a strong support program for students at LHS. Student awareness of this program 
seems low. Some students report they “just see” the program in the online course sign-ups. Other students report 
that a teacher suggested it to them and set up an interview with the JMG teacher. The students who take 
advantage of this program report incredible support from the teacher in the form of weekly tracking of grades, 
support with identifying personal strengths and weaknesses, and education in the area of leadership skills that 
increase their confidence.

Half (51.8 percent) of the student body receives free or reduced lunches. The Backpack Program supplies food 
to families for weekends and long breaks for students and families in need. This program is run by the Jobs for 
Maine Graduates classes. LHS also provides free breakfast to all students in addition to the free and reduced 
lunch. The Bulldog Closet, run by NHS students, provides clothing, hygiene products, and school supplies to any 
LHS student who asks.

The Bulldog Block is the main academic intervention for students seeking remediation and enrichment. 
Informally, the majority of the LHS faculty have hours visibly posted for before and after school hours for students 
to access extra help. School counselors can also arrange for tutors at a parent and/or student request. Credit 
recovery options in the form of adult education classes and summer school exist, but faculty report more is 
needed in this area.

Lawrence High School has a school resource officer for the district who has an office at LHS where he spends 
most of his time. He is brought in on many situations involving legal ramifications and develops supportive 
relationships with some students.
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LHS does not have an advisory program but students do have the same homeroom teacher over four years. 
While the homeroom teachers may choose to look at students' grades, initiate supportive conversations with 
students, and make referrals to guidance as needed, there is no formal process in place. Homeroom teachers 
house their students for Bulldog Block but have no follow-up responsibilities to ensure “tagged students” access 
the support they need or complete work.Lawrence High School has some alternative pathways for students to 
complete the school's learning expectations and credit requirements. Alternative pathways include access to 
online classes, adult education, an Odyssey online remediation program, vocational programming, and dual 
enrollment programs. The school used to have an Alternative Program that was discontinued several years ago. 
Many teachers feel this is an area of need.

The school has timely, coordinated, and directive intervention strategies for all students, including identified and 
at-risk students, and therefore, each student is supported toward meeting the school's 21st-century learning 
expectations.

Sources of Evidence
classroom observations
self-study
student shadowing
facility tour
teacher interview
teachers
school support staff
Endicott survey
Standard sub-committee
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Standard 6 Indicator 2

Conclusions

The school provides information to families, especially to those most in need, about available student support 
services.

Parents report that the guidance department is the link to all services in the high school. Sixty percent of parents 
and 77 percent of staff report information is provided about available student support services to all families. The 
school provides information to all families in multiple formats: Infinite Campus announcements, various 
newsletters, emails, the LHS website, Facebook, the new Remind App, and robocalls. Parents are made aware 
of such programs as school insurance, the free and reduced lunch program, free dental clinics, the backpack 
program, and the Bulldog Closet. Guidance sends a monthly newsletter regarding the college process to 11th 
and 12th-grade families along with resources on their website. Some parents report that information gets missed 
at times despite the multiple formats such as PSAT sign-ups and parent-teacher conferences. Lawrence High 
School also includes face-to-face opportunities for parents to learn information such as financial aid night, the 
college search process, 9th grade information nights, parent-teacher conferences, and athletic information nights.

Because of the diverse methods used, all families, especially those most in need, are provided with information 
about available support services in most cases.

Sources of Evidence
self-study
parents
school support staff
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Standard 6 Indicator 3

Conclusions

Lawrence High School support services staff use technology to deliver an effective range of coordinated services 
for each student.

Through the grade portal, Infinite Campus, the staff all has access to useful information about the students with 
whom they work such as grades, teacher comments, Individualized Education Plans (IEPs), 504 Plans, 
attendance, and pertinent historical data. The school nurse uses the SNAP software to track daily nurse visits, 
medication administration, immunizations, health conditions, height, weight, vision screening, and medical 
conditions/alerts. Through the use of this program, the nurse can provide data and statistical summaries for a 
wide range of needs to help better plan services.

Faculty all use the EdYOUSched scheduling program to “tag” students needing extra support. Through the use of 
this program, students are made aware of what their priorities should be for the Bulldog Block academic 
intervention time. This program has the capability to report data such as which students get tagged the most, 
what departments engage in the most tagging, and whether or not students attended the intervention sessions.

Google tools such as email, Google Docs, Google Calendar, and Google Classroom are used extensively 
throughout the school. Microsoft, Word, Excel, Go Guardian, and Powerpoint are also used frequently. 
Counselors do not report the use of any special software for post-secondary planning.

Special education teachers report the use of all the above to help track computer usage by students. Other 
specialized programs such as BoardMaker are used for making adaptable curriculum materials. The technology 
director indicates that she is available to support special education teachers and students in acquiring assistive 
technology and has done so on several occasions.

Because the support staff use technology, the school is able to effectively coordinate and deliver a wide range of 
services for each student.

Sources of Evidence
self-study
teacher interview
teachers
school support staff
Standard sub-committee
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Standard 6 Indicator 4

Conclusions

School counseling services have an adequate number of certified/licensed personnel and support staff who are 
working on a written, developmental program; meet regularly with students to provide personal, academic, 
career, and college counseling; engage in individual and group meetings with all students; deliver collaborative 
outreach and referral to community and area mental health agencies and social service providers; and do not use 
ongoing, relevant assessment data, including feedback from the school community, to improve services and 
ensure each student achieves the school's 21st-century learning expectations.

Counselors are in the process of revising a comprehensive school counseling curriculum that will represent their 
developmental program. Currently, all 9th graders meet with their counselor in the fall for their 9th-grade 
interview and introduction and 12th graders complete their senior interviews as well as participate in post-
secondary planning meetings. Counselors meet with the junior high school counselor in an annual transition 
meeting where they identify at-risk rising 9th-grade students to ensure that they can achieve the school's learning 
expectations.

Counselors attempt to meet regularly with students to provide personal, academic, career and college counseling 
but due to school support duties, such as test coordination, this can be very difficult. They are not using a system 
to track the purpose of student meetings. School counselors focus on academics, post-secondary planning, and 
attend all IEP meetings as well as case manage 504 Plans. The LCPC focuses on crisis management and long-
term personal counseling.

Counselors engage in individual and group meetings with students for the purpose of course sign-ups, field trips, 
senior requirements, and testing. Counselors will meet with students regarding conflict resolution with peers or 
staff members. The counselors noted that the guidance suite is not adequate for privacy and confidential 
meetings to provide direct intervention services and feel this acts as a barrier for student self-referral when in 
crisis. The school has an active Civil Rights team and counselors encourage the welcoming of issues related to 
race, gender, ethnic diversity, social diversity, and other school and community characteristics. There is no 
formal group counseling at this time.

Counselors deliver collaborative outreach and referral to community and area mental health agencies and social 
services providers such as the in-house LCPC, Sexual Assault Crisis Center, Hope's Place, the Center for 
Grieving Children, special education services, section 504 services, and ELL services. The school currently 
accesses grant funding to support referrals to an area Certified Alcohol and Drug Counselors (CADC) at Maine 
General Health Hospital. Counselors mentioned wanting to update policy language regarding student behavior 
qualifications as they have concerns around stigma. Once students have been identified as not adhering to this 
policy, they must be referred to the CADC. The school will provide transportation, as the counseling takes place 
during the school day; interrupting instruction, and will also cover the cost if a student is not insured. The concern 
is that documentation of this counseling could follow the student due to hospital protocols. Counselors pointed 
out that they are looking into other programs such as Prime For Life as another opportunity. Counselors believe 
that if they decide to revisit the policy and look at different programs, the stigma and documentation may not be a 
barrier for the referral process. The counselors clearly want to support all students and ensure they are practicing 
safe behavior. The school website offers substance abuse resources including a Resource Action Draft and a 
Drug and Alcohol Rehab Site Guide.

Lawrence High School has an adequate number of school counselors based on ASCA recommendations and 
state standards. The three school counselors and one licensed clinical professional counselor (LCPC) serve a 
total of 647 students. Each counselor is responsible for students in grades 9-12 within a specified alphabetical 
split. The LCPC is responsible for students who have been referred by their specified school counselor, 
administration, or by self-referral. Two full-time secretaries provide clerical support for the counselors. However, 
counselors do not use ongoing, relevant assessment data, including feedback from the school community, to 
improve services.
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The guidance staff uses some technology, including the guidance website, to inform the school community about 
academic, career, and social service resources available to them. The counselors recognize that maintaining a 
current and relative website is a goal of the department. Secretaries produce newsletters such as the Jr/Sr 
Bulletin that is updated every two weeks to inform parents and students of important dates and scholarships. The 
secretaries also form a scholarship committee to support the counselors who routinely collaborate with 
community area businesses and colleges to maintain and update scholarship opportunities for all students. 
These relationships with outside resources aid in the communication between Lawrence High School and area 
agencies, which benefit the academic, social and emotional programming of students involved.

The LCPC feels she uses close to 100 percent of her time in direct service with students as she does not have 
other duties in the building. Counselors spend time coordinating PSAT, SAT, and AP testing. They are also 504 
case managers, which is direct service, but these duties take away counselor availability. Counselors previously 
held active roles in the BARR program and discussed creating an in-house risk review team following established 
BARR protocols. The development of this team could drive more academic interventions and help in supporting a 
credit recovery program within the school. Currently, counselors actively meet with administrators and maintain a 
Google Sheet tracking students who are at-risk for dropping out. Previously they held a more formalized drop-out 
committee meeting, and although they are not doing that at this time, they have maintained many of the same 
goals and protocols to ensure they are supporting their caseload of students.

Because school counseling services have an adequate number of certified/licensed personnel and support staff 
who meet regularly with students to provide personal, academic, career, and college counseling; engage in 
individual and group meetings with all students; and deliver collaborative outreach and referral to community and 
area mental health agencies and social service providers, they are able to ensure that each student achieves the 
school's 21st-century learning expectations. Once counselors develop a written, developmental program and use 
relevant assessment data, including feedback from the school community, to improve services, LHS will be 
assured that they are adhering to best practices in school counseling.

Sources of Evidence
self-study
facility tour
students
school support staff
school website
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Standard 6 Indicator 5

Conclusions

The school's health services have an adequate number of certified/licensed personnel and support staff who 
provide preventative health services and direct intervention services; use an appropriate referral process; 
conduct ongoing student health assessments; and sometimes use ongoing, relevant assessment data, including 
feedback from the school community, to improve services and ensure each student achieves the school's 21st-
century learning expectations.

Lawrence High School's health services have an adequate number of certified/licensed personnel and support 
staff who provide health services and direct intervention services. The school nurse provides sufficient 
preventative health services, direct intervention services, and ongoing health assessments. The direct 
intervention services provided include emergency response and care, injury assessment, pain management, and 
evaluation of illnesses. Preventative care includes height, weight, and vision screenings, as well as illness and 
injury prevention and maintaining immunization records. Ongoing health care includes health care planning, staff 
education regarding medical conditions and interventions, and assessment of student health needs. The school 
nurse also coordinates an influenza vaccination clinic and a dental hygienist clinic located at the school using 
outside agencies.

The school nurse uses an appropriate referral process consisting of referrals to administration, guidance, LCPC, 
and the school resource officer. Referrals outside of school include primary care providers, Urgent Care, dentists, 
emergency departments, and crisis and counseling services. The health office utilizes the SNAP Health Center 
electronic documentation program for documenting daily health office visits, management of chronic conditions, 
health histories, immunizations, height/weight/vision screenings, and medication administration records which 
directly impact referrals.

The school nurse conducts ongoing student health assessment and disseminates the information through the 
use of Infinite Campus to flag life-threatening and other health conditions for staff, as well as to view and update 
student demographic information and schedules. The school nurse writes health plans in accordance with 
appropriate health care provider orders. The school then distributes the health plan to and assists applicable 
school staff with health care plan implementation to ensure each student has appropriate accommodations for 
the student's health condition(s).

The school nurse uses ongoing, relevant assessment data, to improve services through the use of the recently 
amended annual health form filled out by parents/guardians at the beginning of each school year for returning 
students and new students. The nurse can then use the data collected through these forms to inform best 
practices around the health needs of students. The health form is available on the school website. The website 
also offers links to immunization information, the Food Allergy Action Plan, and the Asthma Action Plan. The 
school nurse does not yet use feedback from the school community to improve services.

The school nurse noted that the health suite is not adequate for privacy and confidential meetings to provide 
direct intervention services. She also mentioned that time constraints and caseload prevent the nurse from 
getting involved in wellness promotion and general education about health conditions. The nurse is working to 
open communication lines with the athletic trainer to ensure all sports-related injuries that impact education are 
documented and appropriate teachers and counselors are informed.

Because the school's health services have an adequate number of certified/licensed personnel and support staff 
who provide preventative health services and direct intervention services; use appropriate referral processes; 
conduct ongoing student health assessments; and uses ongoing, relevant assessment data ensures that each 
student achieves the school's 21st-century learning expectations. Once the school nurse's use of data includes 
feedback from the school community to improve services, LHS students' health needs will be appropriately met.
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Sources of Evidence
self-study
facility tour
school support staff
Endicott survey
school website
Standard sub-committee
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Standard 6 Indicator 6

Conclusions

Library/media services are integrated into some curriculum and instructional practices, but do not yet have an 
adequate number of support staff who are as actively engaged in the implementation of the school's curriculum 
as staffing allows; provide a wide range of materials, technologies, and other information services in support of 
the schools curriculum; ensure that the facility is available and staffed for students and teachers before, during, 
and after school; are responsive to students' interests and needs in order to support independent learning, but 
does not currently conduct formal ongoing assessment using relevant data, including feedback from the school 
community, to improve services and ensure each student achieves the school's 21st-century learning 
expectations.

The library is currently staffed only by the certified library media specialist. The librarian ensures that the facility is 
available and staffed for students and teachers before, during, and after school. Official library hours are 7:30 
a.m. to 2:30 p.m., but the librarian is often there from 7:00 a.m. to 3:00 p.m.The librarian is responsive to 
students' interests and needs in order to support independent student learning. Fifty-seven percent of students 
state that the library has the resources they need and 72 percent report the library staff is willing to help them find 
the information they need. The librarian is currently seeking new ways to entice students to access the library 
more often.

The library media specialist is somewhat actively engaged in the implementation of the school's curriculum. A 
comprehensive library curriculum for grades 9-12 exists; however, the librarian is currently unable to leave the 
library to work in classrooms to integrate that curriculum as robustly as possible due to being the only staff 
member in the library. Teachers must bring their classes to the library and typically come for a specific project or 
need. Only 20 percent of students report that they use the library often during classes. The majority of classes 
that come to the library media center are English classes. The library media specialist creates “information” or 
resource pages on the web specifically designed around the content or project of the visiting class. So far for the 
2019-2020 school year, 12 classes have visited the school library with a total of 192 students. In the 2018-2019 
school year, there were 92 classes that visited the library. The library media specialist reports that classroom 
teachers support students in identifying quality Internet sources for research and make use of online databases 
purchased by the library.

The library provides a wide range of materials, technologies, and other information services for the school. The 
library has items available such as headphones, calculators, TVs, laptops, chargers, video cameras, and online 
databases in addition to the print collection. The library does not have iPads or Kindle readers for students who 
may want to access audiobooks or apps. Though separated from the library, the technology department provides 
a large form printer and three 3-D printers for all six schools in the district. Currently, the library does not have a 
separate space to hold classes while study hall students access the library. When classes access the library, it 
must be closed to other students.

Currently, the library media specialist does not conduct ongoing assessments of students, faculty, or the 
community to improve services or assess purchases. The library media specialist indicated that they find out 
what staff would like to see in the library by emailing them.

Because library/media services are integrated into some curriculum and instructional practices but do not yet 
have an adequate number of support staff who are as actively engaged in the implementation of the school's 
curriculum as staffing allows; provide a wide range of materials, technologies, and other information services in 
support of the schools curriculum; ensure that the facility is available and staffed for students and teachers 
before, during, and after school; and are responsive to students' interests and needs in order to support 
independent learning, students have some of the resources they need to achieve the school's 21st-century 
learning expectations. Once the library is adequately staffed and the librarian conducts formal, ongoing 
assessment using relevant data, including feedback from the school community, to improve services, each 
student will be more able to achieve the school's 21st-century learning expectations.
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Sources of Evidence
classroom observations
self-study
teacher interview
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Standard 6 Indicator 7

Conclusions

Support services for identified students, including special education, Section 504 of the Americans with 
Disabilities Act (ADA), and English language learners have an adequate number (when all positions are filled) of 
certified/licensed personnel and support staff who collaborate with all teachers, counselors, targeted services, 
and other support staff in order to achieve the school's 21st-century learning expectations, and consistently 
provide inclusive learning opportunities for all students. They do not yet perform ongoing assessment using 
relevant data, including feedback from the school community, to improve services and ensure each student 
achieves the school's 21st-century learning expectations.

Lawrence High School currently has a total of 120 students (18.5 percent) requiring special education support, 31 
students requiring 504 Plans and four students qualifying for ELL support.Lawrence High School enlists a full 
range of support services to meet the needs of identified students, regardless of where they fall on the continuum 
of special needs. One full-time special education position is unfilled at this time due to a lack of applicants and 
support services have had to be shifted around to meet the needs.There are currently five funded special 
education positions to support the high school exclusively: three special education teachers service students 
needing resource room support, one special education teacher serves students with behavioral needs in grades 
10-12, and one special education teacher serves the life skills program; however, that position is currently unfilled 
which means it is being filled by a long-term sub. Also, one of the resource room teachers is new and is not yet 
able to take on a full load, putting a strain on the remaining teachers. In addition to these positions, some 
students are services by staff that are shared between schools in the district. The 9th-grade students with 
behavioral needs are served by a grades 7-9 special education teacher. There is one full-time PhD-level school 
psychologist for the district and two part-time contracted school psychologists, with one being a PhD-level and 
one being a master-level psych examiner. There is one 7-12 full-time speech therapist and one full-time 7-12 
occupational therapist. There is one full-time physical therapist for the entire district. The district does not employ 
any Board Certified Behavior Analysts but does contract with a local agency to provide behavioral health services 
for students in grades 7-12.

Two of LHS's special education teachers have a full teaching load in addition to a caseload of over 30 students. 
The newly-hired resource room teacher will take some students from the other two caseloads. The behavior 
teacher staffs a classroom for identified students who need to complete work outside of the regular classroom 
due to emotional or behavioral difficulties. The behavior teacher's caseload is 33 students in grades 10-12. The 
Life Skills program, staffed by a long-term sub, serves approximately 13 high school students. The district also 
has the REACH Program, where an outside agency provides contracted behavioral health support for students 
with severe mental health and/or behavioral concerns in a tutoring type format. This program is off-site and is 
currently supervised by the LHS behavior teacher.

In total, there are seven full-time LHS educational technicians and eight additional educational techs are shared 
with the junior high school. Educational technicians attend regular education classes for students and also 
support classes in the resource rooms. Special education teachers collaborate to determine which classes 
receive educational tech support based on IEP needs and numbers of identified students. It is reported that not 
every class is able to have an educational technician that needs one.

There are thirty-one 504 Plans at Lawrence High School managed by the school counselors with some support 
from the school nurse. This change was put into effect two years ago when caseloads became too large for 
special educators to manage 504 Plans. Some students who have a 504 Plan access resource room support.
The district employs one ELL teacher for the 14 English language learners across the district. Currently, 
Lawrence High School has four students who receive ELL support.

Currently, Special education teachers do not have adequate time or schedules that allow for collaboration with all 
teachers, counselors, targeted service providers and other support staff in order for students to achieve the 
school's 21st-century learning expectations. Regular education teachers report that they rarely consult with 
special education case managers because the special educators are “overloaded.” Regular education teachers 
attend IEP meetings and have access to their students' IEPs through Infinite Campus. Independently, without 
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consultation from special educators, they read the IEP and implement accommodations as needed. When their 
identified students struggle with completing academic work, they seek school counselor support or work with the 
educational technicians that may be assigned to their classroom. Due to large caseloads of 30+ students, a full 
load of teaching responsibilities, and responsibility for the complete IEP meeting/paperwork process, the special 
educators at LHS do not have the time to consult or collaborate with regular education teachers, guidance, 
speech therapists, and administrators. When there is an educational technician in their classroom, they can leave 
the class to connect with team members as the need arises, but this collaboration is not consistently built into 
their schedule. The school does not have a mechanism to ensure that special education teachers see each 
student who is on their caseload or are able to consult with their teachers as needed. While the behavior 
teacher's schedule allows for more flexibility, the unpredictable nature of dealing with students with behavioral 
challenges makes consulting with other team members a lower priority and usually happens in response to an 
immediate need vs. proactive planning. There is no school or district level administrative support for special 
educators in regard to the IEP paperwork process. There was a district person who completed academic testing, 
but that position is currently unfilled. The school psychologists are filling that role as they also complete cognitive 
assessments. Case managers are responsible for completing classroom observations but have limited release 
time from their own classrooms to complete these given the multitude of other responsibilities.

Lawrence High School provides some inclusive learning opportunities for all identified students. The majority of 
students receiving special education services are in the regular education setting in varying amounts according to 
their IEP identified needs. By teacher report, the majority of identified special education students access the “C” 
or “developmental” level of classes. This level is described in the Program of Studies as “...designed to develop 
skills in reading, writing, oral presentation, and research. Students explore career and life skills by way of hands-
on activities and discussions.” The English department removed the A, B, C leveling system in favor of 
heterogeneous grouping a few years ago which caused many special education students to access English in the 
resource room instead of the regular education environment.

With all support services including ELL, 504, and special education, there is no ongoing assessment system 
using relevant data and community input to improve services and ensure that each student achieves the school's 
21st learning expectations.

Because support services for identified students, including special education, Section 504 of the Americans with 
Disabilities Act (ADA), and English language learners have an adequate number (when all positions are filled) of 
certified/licensed personnel and support staff who collaborate with all teachers, counselors, targeted services, 
and other support staff and consistently provide inclusive learning opportunities for all students, students have 
access to some support to access the school's 21st-century learning expectations. Once all positions are filled 
and staff performs ongoing assessment using relevant data, including feedback from the school community, to 
improve services, every student will have the support they need to achieve the school's 21st-century learning 
expectations.

Sources of Evidence
classroom observations
self-study
teacher interview
central office personnel
school support staff
Endicott survey
Standard sub-committee
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Standard 6 Commendations

Commendation

The Backpack Program and the Bulldog Closet that target supplies, food, and items needed for the most 
vulnerable students

Commendation

The multiple avenues for providing information to parents about available support services

Commendation

The implementation of a wide range of technology by support staff to effectively coordinate and deliver a wide 
range of services for each student

Commendation

The counseling services that offer support for personal, social, emotional, academic, career, and college 
counseling needs

Commendation

The willingness and availability of the LHS faculty to provide before and after school hours to help their students 
academically

Commendation

The willingness of the library media specialist to be actively engaged in the implementation of the school's 
curriculum, the creation of resource web pages for individual class projects, and the extra hours put in to keep 
the library open

Commendation

The caring, dedicated and talented staff of both special education teachers and educational technicians who 
strive to meet all students' needs despite serious limitations in time and resources

Commendation

The collaboration of guidance department with community area businesses and colleges to maintain and update 
scholarship opportunities for all students
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Commendation

The articulated 9-12 library curriculum

Commendation

The dedication and willingness of counseling staff to provide personalized support for student success during and 
outside the school day
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Standard 6 Recommendations

Recommendation

Address privacy issues related to the guidance suite

Recommendation

Address privacy issues related to the health suite

Recommendation

Increase support in the library to ensure the availability of the library media specialist to be actively engaged in 
the implementation of the school's curriculum

Recommendation

Design a schedule for special educators that allows them adequate time to work with students on their 
caseloads, consult with teachers, complete observations, and increase inclusive learning opportunities for 
students

Recommendation

Examine hiring practices and job descriptions/responsibilities to attract qualified candidates to the district, 
especially special education teachers

Recommendation

Use feedback from the school community to improve health services

Recommendation

Collect and use ongoing, relevant assessment data, including feedback from the school community, to improve 
guidance services and ensure each student achieves the school's 21st century learning expectations

Recommendation

Revise the comprehensive school counseling curriculum that functions as a developmental program
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Standard 7 Indicator 1

Conclusions

The community and the district's governing body have historically provided dependable funding for school 
programs and services, sufficient professional and support staff, sufficient equipment, instructional materials and 
supplies, ongoing professional development and curriculum revision, and a full range of technology support.

MSAD #49 has had no substantial budget cuts in the past five years, with the exception of the 2019 fiscal year. 
Parent, school board, and staff members report that there is dependable funding for a wide range of school 
programs and services. School administration recognizes a need for more electives for students to choose from. 
School Board representatives report a sense of community support for the school budget and a general feeling of 
pride for the school that exists in the community.

Teachers perceive a need for increased special education staff. Some special education teachers have 
caseloads of over thirty students, leaving little to no time to monitor progress, provide interventions and direct 
instruction, or to meet with classroom teachers. The superintendent recognizes the staffing shortage in the 
special education department but states it has been difficult to fill open positions due to a limited or nonexistent 
applicant pool.

There has been targeted professional development in the area of curriculum development during the 19-20 
school year.

The technology department, consisting of a Director of Technology, 2 technicians, and 1 ed-tech III, supports the 
district of 410 staff members and 2,125 students. The small staff has, at times, been “stretched thin” as they 
attempt to meet the needs of the entire district; however, teachers report that technology issues are resolved in a 
reasonable time. The budget supported new laptop devices for every current and incoming student, beginning 
with the class of 2018. The budget also provided funding for all new teacher laptops. All classrooms have a 
means of projection, but the type of projection varies from classroom to classroom.

Teachers report that they are supported with sufficient funds for equipment and instructional materials and 
supplies to meet the needs of their programs. Science teachers were allowed to have input into the design of 
their classroom/lab space during recent renovations.

Because the community and the district's governing body provides dependable funding for most school programs 
and services, sufficient equipment, instructional materials and supplies, ongoing professional development and 
curriculum revision, and a full range of technology support, students and staff have the resources needed to 
facilitate learning.

Sources of Evidence
self-study
panel presentation
teacher interview
parents
central office personnel
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Standard 7 Indicator 2

Conclusions

There is currently no long term plan for the maintenance and repair of the building and school plant; however, the 
physical plant and equipment are maintained, cataloged, and replaced on an as-needed basis. The school is kept 
clean on a daily basis.

While there is currently no long term plan for maintenance and repair of the building and school plant, the district 
is in the process of hiring an outside firm to assess needs for the district in this area. It is anticipated that this 
work, along with the assessments of the new facilities director, will lead to the development of a plan to address 
long term maintenance of school facilities. Outside contractors are scheduled annually to maintain equipment 
and systems including the HVAC system, emergency systems (fire alarms, sprinklers, etc), auditorium lights, and 
the air conditioning in the auditorium. Boilers, elevators, emergency systems, bleachers, sprinklers, chemicals in 
science labs and art rooms, and water are inspected every year, though these inspections are not a part of an 
official long term maintenance plan. A long term plan is needed to address major issues with climate control, 
including the current HVAC system and aging, ineffective windows in certain areas, which has been identified as 
a critical need by several stakeholders within the building. Both students and teachers report difficulty in focusing 
on learning with such a wide range of temperature variations in the building. Students bring blankets to some 
areas while needing to open windows in others. During the spring and summer months, uncomfortable 
temperatures make it difficult for students to be productive.

Currently, maintenance issues are handled on an as-needed basis. The facilities department, which is under new 
leadership this year, is currently cataloging previously unknown or unaddressed maintenance needs in 
anticipation of developing a long term plan to resolve these concerns. This has been a slow process due to the 
many daily maintenance needs in the building. These needs are addressed through a software program entitled 
“School Dude,” which is used to alert custodial and maintenance staff to any immediate building needs. A link to 
“School Dude” is available on the school website. The majority of staff agreed that needed repairs are completed 
in a timely manner.

Because the school develops and funds programs to ensure the maintenance and repair of the building and 
school plant, to properly maintain, catalog, and replace equipment, and to keep the school clean on a daily basis, 
students and teachers have a work environment that is conducive to learning. Once a long-term plan is created, 
the school will be assured that this will continue to be conducive to learning in the future.

Sources of Evidence
self-study
facility tour
central office personnel
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Standard 7 Indicator 3

Conclusions

Though the community provides funds in the annual budget to address needs in the areas of programs and 
services, enrollment changes and staffing needs, facility needs, technology, and capital improvements on an as-
needed basis, there is no organized, long term plan for addressing needs in these areas.

For at least nine years, the communities of Albion, Benton, Clinton, and Fairfield have collectively approved the 
school budget. There are extensive opportunities for students to participate in activities at Lawrence High School. 
Students also have the opportunity to participate in activities through other local schools, including post-
secondary institutions, if the activity is not provided at LHS. There is also a process in place for students to 
propose new clubs.

Enrollment projections for the next few years show no significant changes, and there are currently no plans to 
change staffing levels, other than filling unfilled positions in the Special Education department.

The community adequately funds facility needs as they arise at Lawrence High School, although there is no 
formal process to identify necessary preventative maintenance or problems that have arisen due to lack of 
preventative maintenance. The new Facilities Director is addressing needs as they are brought to his attention 
and is currently working towards collecting data on these needs to relay to the community. His goal is to develop 
a long-range plan for regular maintenance and facility upgrades.

Though current technology staff goes above and beyond to address all of the technology needs of the district, the 
department has been identified as being “stretched thin” in their ability to address all the technology needs of the 
entire district.

With the changes in administration, the budget process is currently being restructured. Budgets are currently 
developed using a site-based model. In the past three years, major improvements have occurred in the science 
department with renovated science labs and the high school gym floor was completely refinished in 2018.

Once a detailed long-range plan that addresses programs and services, enrollment changes and staffing needs, 
facility needs, technology, and capital improvements is created and implemented, the community will be assured 
that it can continue to provide quality services to the students and the community in the future.

Sources of Evidence
self-study
facility tour
central office personnel
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Standard 7 Indicator 4

Conclusions

Faculty and building administrators are actively involved in the development and implementation of the budget.

The district budget is developed and implemented using a site-based model, with individual building 
administrators in charge of developing and implementing the budgets.Department budgets are developed by 
faculty working directly with their department chairs. There is a department chair in every department, except 
Special Education, which has a director. The Special Education budget is managed by the principal under the 
site-based budgeting model. The department chair is the first step in approving purchases and getting 
reimbursements for their cohorts. In December, department chairs submit budget requests for items such as, but 
not limited to, books, materials, conferences, and field trips.Upon approval through a district referendum process, 
the district budget is posted on the school's webpage so the public can access this data.Throughout the school 
year, department chairs may request updates on amounts in their account lines through the main office. A 
teacher may request a budgeted item or emergency supplies. Near the end of the year, department chairs are 
notified through the business office to purchase things needed for the remainder of the school year.

Because faculty and building administrators are involved in the development and implementation of the budget, 
the school is assured that the budget will be reflective of its current needs.

Sources of Evidence
self-study
central office personnel
school leadership
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Standard 7 Indicator 5

Conclusions

Most of the school site and plant adequately support the delivery of high-quality school programs and services.

Students, parents, and staff report that there is adequate and appropriate space provided to ensure the 
implementation of the educational program. As an example, recently renovated science labs are now sufficient in 
number and adequately equipped to deliver a 21st-century curriculum. The athletic fields are maintained on a 
rotating schedule. The parking lots, roadways, and sidewalks are regularly maintained, including routine painting 
of safety marking and inspections of outdoor lighting.The technology department updates audio/visual 
equipment, including software for classroom instruction. Students are each assigned a personal Chromebook. A 
laptop cart with spare laptops is housed in the library and is available for students who have forgotten their one to 
one device, or if the device is being serviced.

The cafeteria and high school food preparation areas are not sufficient in size and are not adequately equipped. 
Due to insufficient kitchen equipment in the high school, a large percentage of food preparation is completed in 
the junior high kitchen and transported through the building to be served in the high school cafeteria. Students 
and teachers note the small size of the dining space is not adequate for the size of the student body. During one 
lunch period, students move to the junior high to use the cafeteria there.

The facilities for performing arts are consistently identified as a strength of the school. The Williamson Auditorium 
Performing Arts Center, in particular, is clearly a source of pride for the school community. It is identified by all 
stakeholders as one of the best school performance facilities in the area; however, one concern identified in this 
area is the safety of the risers for choral performance, which are aging and need to be replaced. They have been 
regularly maintained over many years but are now in need of replacement. There is money in the FY 21 budget 
allocated for their replacement.

The school facility supports the delivery of high-quality programs and services. An example is the allocation of a 
small classroom to act as a storage area for the school's backpack program, and The Bulldog Closet in the 
basement area. The school currently has an adequate number of classrooms to deliver high-quality core 
academic programs. 92% of teachers report having an adequate workspace.

There is a need for private meeting rooms and conference space in the guidance department. Currently, there is 
no private area for students in crisis who are waiting for guidance services. Guidance services include many 
sensitive issues that require a private space to address, while at the same time there may be students in the 
office meeting with college representatives, for example. This can impact student escalation levels, personal 
safety, comfort levels, and inclination to utilize needed services in the future. The health suite also is in need of 
suitable space to allow for confidentiality and student privacy, both in terms of student treatment space and 
space to allow for private conversations and telephone calls. Currently, there is only one bed in the health suite 
and no waiting room for students.

The school updated the door security system in 2018 to include locked doors during the school day and buzzing 
visitors in through the main office doors.

Once the school site and plant adequately support the delivery of quality school programs and services, students 
will have access to the facilities they need in order to have their learning needs met.

Sources of Evidence
facility tour
teachers
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students
parents
Endicott survey
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Standard 7 Indicator 6

Conclusions

The school adequately maintains documentation that the physical plant and facilities meet all applicable federal 
and state laws and are in compliance with local fire, health, and safety regulations.

Lawrence High School is required by the state to conduct eight fire drills, one lockdown, and one evacuation drill 
every year. The documentation for these drills is maintained at the school and, once the school year ends, is 
transferred to the superintendent's office. Fire extinguishers and eyewash stations are checked on a monthly 
basis by maintenance and the science department. Emergency lighting is also inspected every month with logs in 
the operation's office. Asbestos is inspected by the operations director every six months and by a certified 
AHEARA (The Asbestos Hazard Emergency Response Act) tech every three years. Inspectors are brought in 
every summer to go through the chemistry labs, art rooms, and science rooms to check chemicals, and if the 
need arises, to dispose of them legally and safely. Above ground fuel tanks at the schools and the bus garage 
are inspected once a year.

The science department chair/chemical hygiene officer conducts both annual safety compliance checks and 
ongoing, random cyclical checks. All parts of the building are accessible as there is an elevator in very good 
working condition available. Bus and van maintenance records are maintained in the operations office as 
required by law. Records of outside contractors are done by all schools as vendors have to sign in when entering 
a school. Maintenance logs are also located in the operations office, depending on the service provided.

Because the school maintains documentation that the physical plant and facilities meet all applicable federal and 
state laws and are in compliance with local fire, health, and safety regulations, the school is safe and accessible 
to all.

Sources of Evidence
self-study
facility tour
teacher interview
teachers
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Standard 7 Indicator 7

Conclusions

Professional staff often actively engage parents and families as partners in each student's education; however, 
they do not currently provide a system to reach out specifically to those families who have been less connected 
with the school.

56% of parents surveyed were in total agreement that the professional staff actively engage families as partners 
in their son/daughter's education, while 61% of staff indicate that parents are actively engaged as partners in 
their student's education. The Guidance department is particularly effective at reaching out to parents with 
student information; however, since the end of the BARR program, there has been no systematic way to maintain 
consistent contact with families less connected with the school.

With the use of the Infinite Campus system, parents have access to student information, which includes 
attendance, grades, class schedules, and teacher information. Parents can access this through a computer or 
downloading the app on their phones. Through this system, teachers can log interactions such as phone calls, in-
person meetings, and emails with parents into the “Parent Contact Log.” The district also utilizes a robocall 
system, Facebook page, and a District web page to communicate information such as school closing, flu shot 
clinic, student awards, early release, open house, parent-teacher conference dates, and extracurricular events.

Parents sign up for parent-teacher conferences using an online system called PTC Fast. Conferences are held 
both in the fall and spring semesters. Information and dates are posted on the school calendar. Parent feedback 
indicated that information about this process could be more effectively communicated with additional reminder 
notifications.

Because there is active engagement between professional staff and parents, open communication regarding 
each student's education ensures that the majority of parents and families have the opportunity to engage with 
the life of the school; once there is a system in place to reach out to families who are less connected, all parents 
and families will have the opportunity to engage with the life of the school.

Sources of Evidence
self-study
facility tour
parents
Endicott survey
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Standard 7 Indicator 8

Conclusions

The school consistently develops productive parent, community, business, and higher education partnerships 
that support student learning.

Over 73 percent of students feel their parents are given an opportunity to meet with teachers, special education, 
administration, and guidance whenever needed, or during scheduled 504 and IEP meetings. Programs with 
parent involvement include the school board, class concessions, project graduation, and boosters clubs. Open 
House is held in early September and allows parents to meet with teachers to go over course expectations, rigor, 
and class policies. Parent/Teacher and 8th grade parent nights allow parents to learn about high school and 
more specifically, about 9th-grade classes.The guidance department assists parents in filling out financial aid 
forms during Financial Aid Night.

Each year, scholarships are generously donated for graduating seniors from community businesses, towns, 
schools, individuals, or clubs. In 2018, there were 83 scholarships awarded that totaled $49,177 for graduating 
seniors. Sixty-three percent of faculty and 61 percent of parents agree that the school has partnerships with the 
community and local businesses. The Jobs for Maine's Graduates (JMG) has developed partnerships with area 
businesses such as Northern Light Healthcare Inland Hospital, Sheridan Construction, Hometown Vet, New 
Balance, Educare, Maine National Guard, U.S. Air Force, Day's Jewelers, Gifford's Ice Cream, TD Bank, and the 
Town of Benton. JMG students participate in activities that connect the school with the community, such as job 
shadowing, mock interviews, and business tours.

For over a decade, the National Honor Society has run the Bulldog Closet which provides students with material 
needs such as clothing, school supplies, and hygiene products that they need to get through the day. The 
Bulldog Closet benefits from numerous community donations. Through Facebook and shares/likes, the Bulldog 
Closet has solicited donations from the town of Benton, Riding Club, and Hannaford supermarket among many 
other anonymous donations. Individual community members, the VFW, Albion Lions Club, JMG, National Honor 
Society, faculty/staff, and businesses donate time and/or money to this cause.

Eighty Lawrence High School students currently attend the Mid-Maine Technical Center. Courses taken included 
outdoor wilderness programs, carpentry, and other trade skills. Through the Virtual High School, students are 
also offered opportunities to take courses not offered at LHS, including journalism, animal behavior, pre-vet 
medicine, and number theory. Parent feedback has indicated that some programs could be better promoted to 
parents and families, particularly the Mid-Maine Technical Center programming.

The number of students participating in dual enrollment courses has steadily increased over the last several 
years. Dual enrollment courses have been offered through post-secondary institutions such as Kennebec Valley 
Community College, Colby College, University of Maine-Augusta, Thomas College, and the University of Maine. 
Twenty-six percent of graduating seniors in the class of 2018 earned one semester or more of college credit 
while in high school.

Because the school consistently develops productive parent, community, business, and higher education 
partnerships, the school is able to promote opportunities for students and encourage authentic learning through 
area resources and programs.

Sources of Evidence
self-study
students
parents
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Endicott survey
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Standard 7 Commendations

Commendation

The dependable funding provided by the community and district for needed instructional materials and supplies

Commendation

The general sense of pride for the school that exists in the community

Commendation

The overall cleanliness and day to day maintenance of the building

Commendation

The wide variety of student programs and services available at Lawrence High School

Commendation

The Williamson Performing Arts Center, which offers exemplary facilities for the performing arts program

Commendation

The extensive community partnerships with the school, including businesses such as Northern Light Healthcare 
Inland Hospital, Sheridan Construction, Hometown Vet, New Balance, Educare, Maine National Guard, U.S. Air 
Force, Day's Jewelers, Gifford's Ice Cream, TD Bank, the Town of Benton, Hannaford's, the VFW, Albion Lions 
Club, and individual community members

Commendation

The numerous dual-enrollment opportunities available to students through post-secondary institutions such as 
Kennebec Valley Community College, Colby College, University of Maine-Augusta, Thomas College, and the 
University of Maine

Page 102 of 106



Standard 7 Recommendations

Recommendation

Create a long-range plan that addresses programs and services, enrollment changes and staffing needs, facility 
needs, technology, and capital improvements

Recommendation

Create a plan to update, repair, and/or replace outdated climate control system (HVAC)

Recommendation

Explore ways to reach out to those families who are less connected with the school

Recommendation

Replace choral risers to increase safety in the performing arts center

Recommendation

Create a plan to remedy limited confidential spaces available for guidance

Recommendation

Improve the nursing facility to provide for more treatment space and improved confidentiality

Recommendation
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FOLLOW-UP RESPONSIBILITIES
This comprehensive evaluation report reflects the findings of the school's self-study and those of the visiting 
team. It provides a blueprint for the faculty, administration, and other officials to use to improve the quality of 
programs and services for the students in this school. The faculty, school board, and superintendent should be 
apprised by the building administration yearly of progress made addressing visiting team recommendations.

Since it is in the best interest of the students that the citizens of the district become aware of the strengths and 
limitations of the school and suggested recommendations for improvement, the Commission requires that the 
evaluation report be made public in accordance with the Commission's Policy on Distribution, Use, and Scope of 
the Visiting Team Report.

A school's initial/continued accreditation is based on satisfactory progress implementing valid recommendations 
of the visiting team and others identified by the Commission as it monitors the school's progress and changes 
which occur at the school throughout the decennial cycle. To monitor the school's progress in the Follow-Up 
Program, the Commission requires that the principal submit routine Two- and Five-Year Progress Reports 
documenting the current status of all evaluation report recommendations, with particular detail provided for any 
recommendation which may have been rejected or those items on which no action has been taken. In addition, 
responses must be detailed on all recommendations highlighted by the Commission in its notification letters to 
the school. School officials are expected to have completed or be in the final stages of completion of all valid 
visiting team recommendations by the time the Five-Year Progress Report is submitted. The Commission may 
request additional Special Progress Reports if one or more of the Standards are not being met in a satisfactory 
manner or if additional information is needed on matters relating to evaluation report recommendations or 
substantive changes in the school.

To ensure that it has current information about the school, the Commission has an established Policy on 
Substantive Change requiring that principals of member schools report to the Commission within sixty days (60) 
of occurrence any substantive change which negatively impacts the school's adherence to the Commission's 
Standards for Accreditation. The report of substantive change must describe the change itself and detail any 
impact which the change has had on the school's ability to meet the Standards for Accreditation. The 
Commission's Substantive Change Policy is included on the next page. All other substantive changes should be 
included in the Two- and Five-Year Progress Reports and/or the Annual Report which is required of each 
member school to ensure that the Commission office has current statistical data on the school.

The Commission urges school officials to establish a formal follow-up program at once to review and implement 
all findings of the self-study and valid recommendations identified in the evaluation report. An outline of the 
Follow-Up Program is available in the Commission’s Accreditation Handbook, which was given to the school at 
the onset of the self-study. Additional direction regarding suggested procedures and reporting requirements is 
provided at Follow-Up Seminars offered by Commission staff following the on-site visit.

The visiting team would like to express thanks to the community for the hospitality and welcome. The school 
community completed an exemplary self-study that clearly identified the school’s strengths and areas of need. 
The time and effort dedicated to the self-study and preparation for the visit ensured a successful accreditation 
visit.
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SUBSTANTIVE CHANGE POLICY
NEW ENGLAND ASSOCIATION OF SCHOOLS & COLLEGES
Commission on Public Secondary Schools

Principals of member schools must report to the Commission within sixty (60) days of occurrence any substantive 
change in the school which has a negative impact on the school's ability to meet any of the Commission's 
Standards for Accreditation. The report of a substantive change must describe the change itself as well as detail 
the impact on the school’s ability to meet the Standards. The following are potential areas where there might be 
negative substantive changes which must be reported:

elimination of fine arts, practical arts, and student activities
diminished upkeep and maintenance of facilities
significantly decreased funding - cuts in the level of administrative and supervisory staffing
cuts in the number of teachers and/or guidance counselors
grade level responsibilities of the principal 
cuts in the number of support staff
decreases in student services
cuts in the educational media staffing
increases in student enrollment that cannot be accommodated
takeover by the state
inordinate user fees
changes in the student population that warrant program or staffing modification(s) that cannot be 
accommodated, e.g., the number of special needs students or vocational students or students with limited 
English proficiency
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Roster of Team Members

Chair(s)
Chair: Keith McCarthy  - Rockport High School

Assistant Chair: Mike Cowing  - Bucksport High School

Team Members
Lillian Barry  - Hermon High School

Melissa Biehn  - Hermon High School

Jennifer Erickson  - Yarmouth High School

Sara Gallo  - Massabesic High School

Leanne Groening  - Searsport District Middle/High School

Lauren Jerr  - Spaulding High School

Adam Leach  - Bangor High School

Arthur Libby  - Brewer High School

Ellen Spring  - Oceanside High School

Kristen Tobiassen  - Nute Middle/High School
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