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Create Your Story!

As a teacher, you recognize that students come to 
you with unique needs – and unique gifts. Students 
who are learning English as their second (or third, or 
fourth) language offer us the opportunity to recognize 
the incredible backgrounds, life experiences, and 
cultural richness they bring to our classrooms. Like you, 
we recognize and appreciate the value that English 
Learners add to our classrooms, to their classmates, 
and to us.



H Focused and embedded ELL support at 
point of use

H Specific support for each English 
language proficiency level

H Targeted, scaffolded support in the 
Language Awareness Handbook 
during Reading and Writing Instruction
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Only with



Language Is a Gift
From Reading to Writing, myView provides the scaffolds and support so you can help your 
students develop cognitive academic language proficiency. 
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SPOTLIGHT ON GENRE

WEEK 5 LESSON 1
READING WORKSHOP GENRE & THEME

Informational Text

FOCUS ON STRATEGIES When they read informational texts, such as 
newpaper and magazine articles, encyclopedias, and dictionaries, skilled 
readers use text features to locate facts. They pay close attention to the 
way evidence supports a main idea. They also synthesize information from 
multiple sources to gain a deeper and more complete understanding of 
the topic.

• Look for text features, such as bold words, headings, photographs, 
diagrams, charts, tables, graphs, and maps.

• Compare titles and headings in multiple informational texts to identify 
similar content.

• Plan on reading at least two informational texts on a topic, and then 
integrate information from those various sources.

MODEL AND PRACTICE Model determining that a text is informational text. 
In “Primates of Madagascar,” the author uses headings to organize the 
facts. Based on this, I know this is an informational text about lemurs.

Talk about what you would look for to determine if another text is a good 
source of information similar to that in “Primates of Madagascar.”

ELL Targeted Support Use Accessible Language Guide students to 
use accessible language as they turn and talk to a classmate about the 
informational text “Primates of Madagascar.”

Display the headings used in the text. Ask students: Which lemur did you 
find most interesting? Why? EMERGING

Have students complete the following sentence frames in their notebooks:  
I liked reading about the ______________ because ______________. The 
most surprising thing I learned was ______________. DEVELOPING

In addition to the above activity, have students share their responses with 
a partner. Encourage them to ask their partners questions about the text, 
such as What else would you like to know about lemurs? EXPANDING

Have partners use the article to prepare a short oral report about lemurs 
and present it to the class. BRIDGING

MInilessonLEARNING GOAL
I can learn more about 
informational text by reading texts 
that help me integrate information 
from multiple sources.

OBJECTIVE
Recognize characteristics and 
structures of informational text.

LANGUAGE OF 
THE GENRE
After discussing the genre and 
anchor chart, remind students to 
use words related to informational 
text in their discussions.

• facts 
• details
• sources

ANCHOR CHARTS
• Display a blank poster-sized 

anchor chart in the classroom.
• Review the genre throughout 

the week by having students 
work with you to add to 
the class.

• Have students suggest 
headings and graphics.

• Have them add specific titles as 
they read new texts.

FLEXIBLE OPTION

ELL Language Transfer
Base Words and Affixes Point 
out the word informational and 
guide students to identify its base 
word inform. Help students define 
inform and then identify the suffix.

T274 UNIT 2 • WEEK 5
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ELL Language Transfer 
notes provide guidance for 
areas students may struggle 
and how-to support. 

ELL Targeted Support at point of use 
in the Teacher’s Edition addresses each 
language proficiency level.
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Quick Check formative 
assessments pinpoint 
where students need 
extra challenge or 
support, with specific 
guidance for Small 
Group Lessons.

Anchor Charts reinforce key teaching 
points during whole group minilessons. 
Students can also take ownership by 
accessing anchor charts.

 QUICK CHECK

Notice and Assess Can students 
identify a variety of informational texts?

Decide
• If students struggle, revisit instruction 

about informational texts in Small 
Group on p. T282.

• If students show understanding, have 
them continue practicing the strategies 
for reading informational texts using 
the Independent Reading and Literacy 
Activities in Small Group on p. T283.

READING WORKSHOP
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Text Complexity 
Charts in your 

all-in-one Teacher’s 
Edition include strategies 

and considerations for 
English Language 

Learners.



Big Gains Come in Small Groups

Genre Expository Text

Text Elements
• Settings distant from some 

students’ experience

• Words with complex spelling 
patterns

Text Structure
• Compare and Contrast

Genre Informational Text

Text Elements
• New vocabulary depends on 

glossary

• Words seldom used in oral 
language

Text Structure
• Description

Genre Informational Text

Text Elements
• Many subtopics of a 

larger topic

• Challenging multisyllable 
words

Text Structure
• Description

LEVEL RLEVEL QLEVEL O

ASSESS & DIFFERENTIATEWEEK 5 
READING WORKSHOP

To select other texts that match your instructional focus and your groups’ instructional range, 
use the Leveled Reader Search functionality at PearsonRealize.com. 

Synthesize Information
To support the instruction in this week’s minilessons, use these prompts.

Synthesize Information

•  How are the texts alike? How 
are they different?

• Which important facts are in 
both texts?

• How did reading the second 
text deepen your understanding 
of the topic?

Develop Vocabulary

• What context clues lead us to 
the meaning of the word _____? 
What does the word mean?

• What does the word ____ tell us 
about the topic?

• What new or interesting words 
related to the topic did you 
learn?

Identify Informational 
Text 

• How can you tell this text is an 
informational text?

• What is the text mainly about?

• What did you learn about the 
topic from reading this text?

• How did this informational text 
help you develop understanding 
of a topic you read about in a 
different text?

Matching Texts to Learning

Liz Dennis

LVR_G4_LQ_U2_9781486908240.indd   1 2017-08-24   5:15 PM

Mariel Early

LVR_G4_LO_U2_9781486907762.indd   1 2017-08-18   2:11 PM

Lesley Halferty

LVR_G4_LR_U2_9781486908264.indd   1 2017-08-31   1:03 PM

T280 UNIT 2 • WEEK 5

RDG20_ENG_TE04_NA_U2W5_2RW.indd   280 15/07/19   6:50 PM

1© Copyright 2020

Build Background
ELL Access Video
Use the interactive video in The Light at Jupiter Lake digital leveled reader to 
engage students, to support language development, to activate prior knowledge, 
and to build background for the text.

Preview the Text
Say: This book is about a young boy named Alec who moves from his city home in Texas 
to a rural home on Jupiter Lake in New Hampshire. Let’s read to find out what happens 
to Alec as he tries to adjust to his new home. 

Preview the Genre
Say: The Light at Jupiter Lake is an example of realistic fiction. Show students 
the cover of the book. Say: What about this cover tells you that this book is realistic 
fiction? As you read, ask yourself if the events in the story are things that could happen 
in real life.

Preview Vocabulary

Observe students as they read, and monitor their comprehension. Talk with 
students about their Noticings, Connections, and Wonderings.

Noticings, Connections, and Wonderings
As they read The Light at Jupiter Lake silently to themselves, have students use 
the Noticings, Connections, and Wonderings page at the end of this guide to 
capture their thoughts, questions, and unfamiliar words. Encourage students to 
use their notes in discussions and writing.

Text Structure
• Chronological
(Conflict, climax,
resolution)

Launch the Book

perspective (p. 16) assess (p. 28)
selected (p. 19)  expertly (p. 29)
structured (p. 25)

The Light at Jupiter Lake
by J.H. Diel

Guided Reading Level Q
DRA Level 40
Lexile Measure 800L
Word Count 3,356

Text  
Characteristics

Observe and 
Monitor

Text Features
• Chapters
• Illustrations

SMALL GROUP

Leveled Reader 
Teacher’s Guide
For full lesson plans for these 
and other leveled readers, go  
online to PearsonRealize.com.

LEVEL TLEVEL TLEVEL S

Genre Expository Text

Text Elements
• Focus on human issues

• Multiple topics and 
subcategories

Text Structure
• Description

Genre Traditional Literature

Text Elements
• Minimal illustrations

• Words from languages other 
than English

Text Structure
• Chronological

Genre Expository Text

Text Elements
• Dense text layout

• Glossary, index

Text Structure
• Description

Word Study

For Possible Teaching Points, see 
the Leveled Reader Teacher’s 
Guide.

Compare Texts

• How is this book different from 
other texts you read this week?

• How can you connect this book 
to another text you read? 

Monitor Comprehension

• Which sections were difficult or 
confusing?

• What questions can you ask to 
clarify your understanding?

• Is there another section that 
relates to the same idea?

myView
Digital

DOWNLOADREALIZE
READER

Sheri Doyle

Art by Alexandra Colombo

LVR_G4_LT_U2_9781486908028.indd   1 2017-08-24   5:11 PM

Kirsten Donaghey

LVR_G4_LT_U2_9781486908295.indd   1 2017-08-24   9:38 AM

Kirsten Donaghey

LVR_G4_LS_U2_9781486908219.indd   1 2017-08-24   9:32 AM
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Synthesize Information 
provides additional prompts 
to support the instruction 
during minilessons. Genre Expository Text

Text Elements
• Settings distant from some 

students’ experience

• Words with complex spelling 
patterns

Text Structure
• Compare and Contrast

Genre Informational Text

Text Elements
• New vocabulary depends on 

glossary

• Words seldom used in oral 
language

Text Structure
• Description

Genre Informational Text

Text Elements
• Many subtopics of a 

larger topic

• Challenging multisyllable 
words

Text Structure
• Description

LEVEL RLEVEL QLEVEL O

ASSESS & DIFFERENTIATEWEEK 5 
READING WORKSHOP

To select other texts that match your instructional focus and your groups’ instructional range, 
use the Leveled Reader Search functionality at PearsonRealize.com. 

Synthesize Information
To support the instruction in this week’s minilessons, use these prompts.

Synthesize Information

•  How are the texts alike? How 
are they different?

• Which important facts are in 
both texts?

• How did reading the second 
text deepen your understanding 
of the topic?

Develop Vocabulary

• What context clues lead us to 
the meaning of the word _____? 
What does the word mean?

• What does the word ____ tell us 
about the topic?

• What new or interesting words 
related to the topic did you 
learn?

Identify Informational 
Text 

• How can you tell this text is an 
informational text?

• What is the text mainly about?

• What did you learn about the 
topic from reading this text?

• How did this informational text 
help you develop understanding 
of a topic you read about in a 
different text?

Matching Texts to Learning

Liz Dennis

LVR_G4_LQ_U2_9781486908240.indd   1 2017-08-24   5:15 PM

Mariel Early
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Matching Texts to 
Learning provides 
recommended 
Leveled Readers 
each week to match 
student interests, 
needs, and reading 
levels. Use the 
myView Literacy 
Leveled Reader 
Database to search 
thousands of 
additional leveled 
readers.  
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Build Background
ELL Access Video
Use the interactive video in The Light at Jupiter Lake digital leveled reader to 
engage students, to support language development, to activate prior knowledge, 
and to build background for the text.

Preview the Text
Say: This book is about a young boy named Alec who moves from his city home in Texas 
to a rural home on Jupiter Lake in New Hampshire. Let’s read to find out what happens 
to Alec as he tries to adjust to his new home. 

Preview the Genre
Say: The Light at Jupiter Lake is an example of realistic fiction. Show students 
the cover of the book. Say: What about this cover tells you that this book is realistic 
fiction? As you read, ask yourself if the events in the story are things that could happen 
in real life.

Preview Vocabulary

Observe students as they read, and monitor their comprehension. Talk with 
students about their Noticings, Connections, and Wonderings.

Noticings, Connections, and Wonderings
As they read The Light at Jupiter Lake silently to themselves, have students use 
the Noticings, Connections, and Wonderings page at the end of this guide to 
capture their thoughts, questions, and unfamiliar words. Encourage students to 
use their notes in discussions and writing.

Text Structure
• Chronological
(Conflict, climax,
resolution)

Launch the Book

perspective (p. 16) assess (p. 28)
selected (p. 19)  expertly (p. 29)
structured (p. 25)

The Light at Jupiter Lake
by J.H. Diel

Guided Reading Level Q
DRA Level 40
Lexile Measure 800L
Word Count 3,356

Text  
Characteristics

Observe and 
Monitor

Text Features
• Chapters
• Illustrations

SMALL GROUP

Leveled Reader 
Teacher’s Guide
For full lesson plans for these 
and other leveled readers, go  
online to PearsonRealize.com.

LEVEL TLEVEL TLEVEL S

Genre Expository Text

Text Elements
• Focus on human issues

• Multiple topics and 
subcategories

Text Structure
• Description

Genre Traditional Literature

Text Elements
• Minimal illustrations

• Words from languages other 
than English

Text Structure
• Chronological

Genre Expository Text

Text Elements
• Dense text layout

• Glossary, index

Text Structure
• Description

Word Study

For Possible Teaching Points, see 
the Leveled Reader Teacher’s 
Guide.

Compare Texts

• How is this book different from 
other texts you read this week?

• How can you connect this book 
to another text you read? 

Monitor Comprehension

• Which sections were difficult or 
confusing?

• What questions can you ask to 
clarify your understanding?

• Is there another section that 
relates to the same idea?

myView
Digital

DOWNLOADREALIZE
READER

Sheri Doyle

Art by Alexandra Colombo

LVR_G4_LT_U2_9781486908028.indd   1 2017-08-24   5:11 PM

Kirsten Donaghey

LVR_G4_LT_U2_9781486908295.indd   1 2017-08-24   9:38 AM

Kirsten Donaghey

LVR_G4_LS_U2_9781486908219.indd   1 2017-08-24   9:32 AM
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myView Literacy Leveled Readers 
include Access Videos to build 
background knowledge and key 
vocabulary.

ELL Targeted Support 
Small Group Lessons 
focus on second language 
acquisition with English 
learners.

Leveled Reader Lesson Plans 
include specific ELL and Language 
Development Support as well as 
Graphic Organizers.

IDENTIFY INFORMATIONAL TEXT 
Teaching Point There are di�erent types of 
informational texts that you can use to find 
information about a topic. Skilled readers 
learn where to look for information they can 
use to check facts and gain a more complete 
understanding of a topic. Review the anchor 
chart on p. 373 of the Student Interactive. Ask 
students to identify where they would look to 
confirm facts in “Primates of Madagascar,” and 
discuss which text structures and features would 
help them decide whether a new text would help 
them synthesize information.

ELL Targeted Support
Use the following activities to help students 
identify informational text. 

Write the four types of texts from the anchor 
chart in a vertical list. Provide slips of paper with 
the words current, in-depth, compact, and 
definitions. Discuss meanings, and have 
students match each word to its corresponding 
text. EMERGING

Have students complete these sentences about 
how they would use di�erent types of 
informational texts: I would look at a newspaper 
to find information about ________. I would look 
at a magazine to find ________.  
I would look at an encyclopedia to find  
 ________. I would look at a dictionary to find 
________. DEVELOPING/EXPANDING

 For additional support, see the online 
Language Awareness Handbook.

Strategy Group

Teacher-Led Options

3© Copyright 2020 Developed in collaboration between Rubicon Publishing Inc. and Savvas Learning Company LLC. 

Differentiated Support  
pp. 16–32 

ELL Support
When students have 
finished reading, 
pair them with more 
advanced readers 
and have them retell 
what they have read. 
Encourage them to 
use the Collaborative 
Conversation prompts 
and responses as they 
discuss the text.

Vocabulary
expand (p.25)
images (p.25)

Language Development: 
Suffixes
Write the word expand 
on the board. Explain 
that we can use words 
we know and suffixes 
to generate more 
words. Ask students 
to brainstorm suffixes 
and list them on the 
board. Have students 
create a list of words 
with expand as the base 
word and added suffixes 
(e.g., expansion).

Pages 16–27
•  (Page 17) There are two forms of energy. Compare current electricity and 

static electricity. What can produce each type of electricity? (Possible response: 
Current electricity is the movement of electrons through a completed path 
called a circuit. Batteries can produce this current. Static electricity is the 
buildup of electrons when there is no circuit for them to travel through. A 
sweater and a balloon can produce this electricity.) Compare DOK 3

•  (Page 18) Diagrams are useful ways of communicating information. Referring 
to the diagram on this page, explain how a lightning bolt is formed. (Possible 
response: When negative charges in the clouds attract positive charges on 
the ground, the transfer of energy is a lightning bolt.) Explain Phenomena in 
Terms of Concepts DOK 3

•  (Page 27) Mechanical energy is the combination of potential energy and kinetic 
energy. Here, we see this with an example of a wrecking ball smashing a 
building. What is another example of mechanical energy? (Possible response: 
A bowling ball, because before it’s rolled down the alley, it has potential energy. 
When it’s rolled down the alley, it has kinetic energy. When it strikes the balls, 
it has mechanical energy.) Draw Conclusions DOK 3

Pages 28–32
•  (Pages 30–31) On these pages, we see Benjamin Franklin flying a kite in order to 

prove lightning is electricity. Why do you believe it’s important to understand 
force and energy? (Possible response: Force and energy can help us to continue 
to invent new technologies to benefit our world.) Draw Conclusions DOK 3

During discussion, encourage students to ask one another questions when they 
need clarification or when they need to build on one another’s ideas. Provide 
these prompts to foster collaborative conversations among students.

Collaborative 
Conversation

Conversation Strategies Prompt Response
Elaborate/Clarify Can you say more about 

______________________?
This is important because 
______________________.

Support Ideas with 
Examples

Like what? For example,
 _____________________.

Guided Reading



Support for Writing
Recognizing that Writing is often the last skill to transition, myView Literacy offers targeted 
support as you work with developing student authors.

ELL Targeted Support ELL Targeted Support

myView
Digital

DOWNLOAD

Use this note for the minilesson on p. T440.

EDIT FOR NOUNS
Plural nouns may present challenges to English 
learners, especially those whose native 
language is Chinese, Korean, Hmong, or 
Vietnamese. In these languages, there is no 
plural form for most nouns. Often the plural form 
is expressed through the use of an adjective 
qualifier, for example, I have several hobby. Also 
in these languages there is no plural after a 
number, for example, Mai has three sister.

Provide pairs of sentences—a complete 
sentence and a cloze sentence—to help 
students use plural nouns, such as I have one 
pencil. I have two _________. Help students fill 
in the blank with the plural form of the noun. 
Include sentences with nouns whose plural is 
formed by adding -es (for example, lunches) 
and -ies (for example, bunnies). Have students 
echo your words as you read the completed 
pairs of sentences aloud. When students are 
confident responding orally, have them copy 
the sentence pairs and complete the cloze 
sentences in writing. EMERGING/DEVELOPING

Have student pairs choose a stack text and list 
the singular nouns they find in a paragraph. 
Then have partners write original sentences 
using the nouns in the plural form. EXPANDING

EDIT COMPLETE SENTENCES
Writing complete sentences may present 
challenges to some English learners, especially 
those in whose native language the verb 
precedes the subject, for example, “Sat the boy 
on the chair.” Also, in Spanish, Korean, or 
Chinese, a subject pronoun may be omitted 
when the subject is clear, for example, “Am 
tired.”

Write these cloze sentences: The ____ is red. 
___ has soft cloth seats. My grandma ______ it 
every day. Often, _____ asks me to come with 
her. Help students orally practice forming 
complete sentences. List these missing 
subjects and present-tense verbs car, It, drives, 
she. When students are confident responding 
orally, have them copy the cloze sentences and 
write the correct subjects and verbs in the 
blanks. Point out the subject-verb agreement in 
each sentence. EMERGING

List four subjects (singular and plural), and four 
present-tense verbs (two singular and two 
plural). Have partners write sentences using the 
subjects and verbs. EXPANDING

Challenge students to write several sentences 
that have subject-verb agreement. Have them 
form sentences using singular and plural 
subjects and verbs. BRIDGING

Use this note for the minilesson on p. T436. 

See the online 
Language Awareness 
Handbook for 
additional writing 
support.

ELL Minilesson Support
Week 5: Publish, Celebrate, and Assess
During the publish, celebrate, and assess week, your ELLs will benefit 
from additional support that helps prepare them to write a travel article 
that will be assessed. These targeted supports were chosen to help 
students edit their writing.

TRAVEL ARTICLE

T435

The Weird and Wonderful Echidna • The Very Peculiar Platypus

RDG20_ENG_TE04_NA_U2W5_6WW.indd   435 15/07/19   6:49 PM
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Accompanying ELL  
Targeted Support

Conference Support for ELL

• Model correct subject-verb 
agreement using pairs of short, 
simple sentences such as The bird 
sings and Birds sing.

• Model writing sentence with plural 
nouns and proper nouns. 

• Use modeled writing to help students 
plan a travel article.

• Use modeled writing to help students 
write complete sentences with 
subject-verb agreement.

• Use stack texts to teach correct use 
of singular and plural nouns and 
capitalization of proper nouns. 

• Use shared writing to help students 
plan their travel articles.

• Use shared writing to edit text for 
complete sentences and subject-
verb agreement.

• Use guided writing to teach students 
proper use of singular and plural 
nouns and capitalization of proper 
nouns. 

• Use guided writing to help students 
plan and draft their travel articles.

• Invite students to form complete 
sentences and discuss subject-verb 
agreement.

• With stack texts, help students 
identify correct use of singular and 
plural nouns and capitalization of 
proper nouns.

• Use guided writing to help students 
write their travel articles.

BRIDGING

EXPANDING

DEVELOPING

EMERGING

Conference Support for ELLs 
provides prompts for each 
proficiency level to guide your 
writing conferences.

ELL Targeted 
Support for each 

Writing Minilesson 
ensures that all 
students receive 
comprehensible 
input at their 

proficiency level. 
Grade 4 Minilesson

TEACHING POINT A complete sentence has both a subject and predicate. In a complete sentence
• The subject is a noun or pronoun.
• The predicate is a verb.
• A singular subject has a singular verb, and a plural subject has a plural verb.

MODEL AND PRACTICE Inform students that they will be editing drafts of their travel articles for complete sentences. Say: Every sentence must have a subject, which tells who or what the sentence is about, and a verb, which tells what the subject does. Have students transcribe the following sentences as you say them: The dog loves chicken treats. The dogs love chicken treats. Have students underline the subject and circle the verb in each sentence. Say: In the first sentence, dog is the singular subject and loves is the singular verb. In the second sentence, dogs is the plural subject and love is the plural verb. 
Use the chart on p. 403 in the Student Interactive to review rules for forming singular and plural verbs in the present tense and the singular and plural forms of the irregular verb be. Have students echo-read each sentence in the chart and identify its subject and the verb. Have them state whether the subject and verb are singular or plural.
Have pairs of students work together to edit the sentences on p. 403.

Minilesson Mentor STACK



Writing Club is a set-aside time for 
students to share ideas, give feedback, 

and collaborate. Discussions foster 
academic language and build confidence.

9

The Best Way to Learn Language Is to Use It!

WRITING CLUB
Book Club routines encourage 

independent reading and promote 
collaborative student conversations.

Partner Reading invites students  
to read in pairs, fostering both 

literacy and communication skills.

Turn, Talk, and Share activities in 
the Student Interactive foster 

academic discourse.

Audio support, word-by-word 
highlighting, and a multilingual glossary 

support students as they work online.

Project-Based Inquiry provides 
extended time for collaboration and 
academic conversations, as students 

work together on long-term unit 
inquiry projects. 

PARTNER 
READING TURN, TALK, AND SHARETURN, TALK, AND SHARE

All students 
should see 

themselves in 
what they 

read

Titles are subject 
to change.
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Unparalleled Support When You Need It

Written with Dr. Jim Cummins, the 
Language Awareness Handbook 
provides integrated reading and writing 
support while working in tandem with 
core Whole and Small Group instruction 
in myView Literacy.

- Jim Cummins, Ph.D.

Teachers can also scaffold meaning 
through collaborative small-group 
work and by adapting instruction and 
curriculum materials to connect with 
students’ background knowledge and 
previous experience. This process not 
only increases learning but also validates 
the legitimacy of students’ identities and 
cultural experiences.

Part 1
Scaffolded Lessons for 
Reading, Writing, and 
Project-Based Inquiry

Part 2
Routines and Activities, 
including Sentence Frames

Part 3
Scaffolded Lessons for 
Writing Types 

Part 4
Language Learning 
Resources, including 
Contrastive Analysis Charts

90000

9 7 8 1 4 2 8 4 7 8 1 7 6

ISBN-10: 1-428-47817-5
ISBN-13: 978-1-428-47817-6

Scaffolded strategies, routines,  and actws to help English  Language Learners unlock • Reading Workshop
• Reading and Writing Bridge• Writing Workshop

Savvas.com

HANDBOOK

Language
Awareness HANDBOOK

Language
Awareness

LangAwarenessHndbk_NA_G3_Cvr.indd   1 19/02/21   7:08 PM

Only with
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Part 1:  Scaffolded Support for Lessons

Scaffolded Lessons for Weeks 1-6 provide a matching ELL lesson for each whole group minilesson, 
focused on developing language, building background, and supporting skill acquisition.

Prepare to Read: Informational Texts

REVIEW This week students are reading an informational text. 
Remind students that informational texts often use text features  
such as headings to help organize ideas.

GUIDE PRACTICE Reread “Primates of Madagascar” on p. T272. 
Write the headings on the board. Have students supply some facts 
and supporting details under each heading. Provide sentence 
frames: The topic is ______. One detail that supports this topic is 
______. 

ON THEIR OWN Have students record details by topic using the 
Main Idea and Details Graphic Organizer on p. 81.

Reading Workshop UNIT 2
Week 5

The Weird and 
Wonderful Echidna 
and The Very Peculiar 
Platypus

Use headings to 
organize ideas.

Language Objective

Interact with the Text

REVIEW This week’s informational text selections are The Weird and 
Wonderful Echidna and The Very Peculiar Platypus. Use the following 
practice to help students connect ideas across two texts. 

GUIDE PRACTICE After students read, write How they look and How 
they find food on the board. Have students provide details to describe 
echidnas and platypuses under these headings. Guide them to relate 
animal features to the meaning of adaptation.

ON THEIR OWN Use the Venn Diagram routine on p. 70 to help 
students find similarities between echidnas and platypuses.

Synthesize 
information across 
two texts.

Language Objective

Reflect and Share

REVIEW This week students analyzed text features and synthesized 
information from two texts. Use the following practice to help students 
talk about what they learned.

GUIDE PRACTICE Model how to use the sentence frames on p. 396 of 
the Student Interactive to share an opinion about one of the animals.

ON THEIR OWN Use some of the Classroom Academic Talk 
Sentence Frames on p.176 to help student groups express opinions 
about the animals in the selections.

Language Objective

Communicate an 
idea with supporting 
evidence.

This week, your students might need additional support  
understanding these multiple-meaning words:

• spines (SI p. 378) • bill (SI p. 386)

• bank (SI p. 387) • roots (SI p. 387)

See the Analyze Multiple-Meaning Words activity on p. 112.
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UNIT 2
Week 5

Weird and Wonderful 
Echidna and The Very 
Peculiar Platypus

Language Objective

Use new vocabulary 
to talk about 
adaptations.

Writing Workshop

Academic Vocabulary: Parts of Speech

REVIEW Remind students of the definitions for nouns, verbs, and 
adjectives.

GUIDE PRACTICE Invite students to identify the parts of speech for the 
academic words. Model how to change some words from one part of 
speech to another, such as defend and defense. 

ON THEIR OWN Have student pairs complete the activity on p. 397 
of the Student Interactive. Invite students to use the Three-Column 
Chart routine on p. 69 to sort the parts of speech.

Language Objective

Use visual and 
contextual support 
to understand the 
meaning of roots.

Word Study: Latin Roots

REVIEW Remind students that many common English words are based 
on words from Latin. Recognizing roots from other languages can help 
them determine the meaning of an unfamiliar word.

GUIDE PRACTICE Write the words territory and dictation on the board. 
Model how to identify the Latin root of each word and their meanings. 
Then, have students help generate additional words that share a root.

ON THEIR OWN Use the Words with Latin Roots activity on p.162 to 
help students identify the meaning of additional Latin roots.

Language Objective

Demonstrate 
the correct use 
of subject-verb 
agreement.

Language and Conventions: Subject-Verb Agreement

REVIEW Remind students that a verb form may depend on the subject.

GUIDE PRACTICE Use the Subject-Verb Agreement activity on p. 141. 
Write the sentence I go to school and model how to change the form of 
go for a different subject.

ON THEIR OWN Have students write sentences about their routines. 
Have them change the subjects to talk about somebody else’s routine.

Language Objective
Edit for complete 
sentences.

Publish: Complete Sentences

REVIEW Remind students that a complete sentence tells an idea and 
contains a subject and a verb. Point out that the subject and verb 
should agree.

GUIDE PRACTICE Have students retell ideas and facts from a selected 
text. Take notes on the board and help students rewrite them as 
complete sentences.

ON THEIR OWN Use the Complete Sentences and Sentence 
Fragments activity on p. 142 to help students write other sentences. 
Then have them work with a partner to edit sentences in their travel 
articles.

Reading-Writing Bridge
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Reading-Writing Bridge

Use simple and 
complex sentences 
to describe the main 
ideas of a text.

Ask and answer 
questions about  
a topic.

Project-Based Inquiry

Show comprehension 
of informational 
texts by making 
connections across 
texts.

Explore and Plan: Informational Writing

REVIEW Main ideas are the most important ideas a text tries to tell. 
Learning how to identify the main ideas of a text takes practice.

GUIDE PRACTICE Some students may need help writing their own 
sentences. Use the Complete Sentences and Sentence Fragments 
activity on p. 142 to help them state main ideas in complete sentences.

ON THEIR OWN Have students choose some key sentences from “An 
Unlikely Friendship.” Then, have them read the sentences to a partner 
and have the partner retell the ideas.

Inquire: Saving Species

REVIEW Read aloud the project prompt. Use some of this unit’s 
academic vocabulary to talk about endangered species.

GUIDE PRACTICE After students read “Adapting to Urban Habitats,” 
use the Ask and Answer Questions routine on p. 68 to help students 
explore the topic. 

ON THEIR OWN Have student pairs complete the activity on p. 410 
of the Student Interactive. Then, ask them to switch partners and ask 
their questions to another student. 

Compare Across Texts: Informational Texts

REVIEW In this unit, students read and wrote informational texts. Have 
students compare two texts with the same genre.

GUIDE PRACTICE Have students choose two informational texts from 
this unit to compare and contrast. Ask them to generate simple phrases 
that describe how the animals in the texts adapt to the world around 
them. Help them create complete sentences using these phrases. Use 
the Venn Diagram routine on p. 70 to help students compare and 
contrast the information in the texts.

ON THEIR OWN Provide the words What, How, When, and Which. 
Ask students to work with a partner to generate questions about the 
animals in the texts.

Language Objective 

Language Objective 

Use simple and 
complex sentences to 
introduce images.

Collaborate and Discuss: Student Model

REVIEW Remind students that images often communicate information 
more easily and quickly than text. 

GUIDE PRACTICE Use the Illustrations and Multimedia activity on p. 193 
to help students choose images to support their ideas in the poster. Talk 
about sentences they can use to introduce each image. Then guide them 
to complete the graphic organizer on p. 421 of the Student Interactive.

ON THEIR OWN Have students share their images with other students. 
Encourage students to ask questions and provide feedback about the 
images they see. 

Language Objective 

Language Objective 
Saving Species

UNIT 2 
Week 6
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Language Objective 

Language Objective 
Saving Species

UNIT 2 
Week 6
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Reading-Writing Bridge

Use simple and 
complex sentences 
to describe the main 
ideas of a text.

Ask and answer 
questions about  
a topic.

Project-Based Inquiry

Show comprehension 
of informational 
texts by making 
connections across 
texts.

Explore and Plan: Informational Writing

REVIEW Main ideas are the most important ideas a text tries to tell. 
Learning how to identify the main ideas of a text takes practice.

GUIDE PRACTICE Some students may need help writing their own 
sentences. Use the Complete Sentences and Sentence Fragments 
activity on p. 142 to help them state main ideas in complete sentences.

ON THEIR OWN Have students choose some key sentences from “An 
Unlikely Friendship.” Then, have them read the sentences to a partner 
and have the partner retell the ideas.

Inquire: Saving Species

REVIEW Read aloud the project prompt. Use some of this unit’s 
academic vocabulary to talk about endangered species.

GUIDE PRACTICE After students read “Adapting to Urban Habitats,” 
use the Ask and Answer Questions routine on p. 68 to help students 
explore the topic. 

ON THEIR OWN Have student pairs complete the activity on p. 410 
of the Student Interactive. Then, ask them to switch partners and ask 
their questions to another student. 

Compare Across Texts: Informational Texts

REVIEW In this unit, students read and wrote informational texts. Have 
students compare two texts with the same genre.

GUIDE PRACTICE Have students choose two informational texts from 
this unit to compare and contrast. Ask them to generate simple phrases 
that describe how the animals in the texts adapt to the world around 
them. Help them create complete sentences using these phrases. Use 
the Venn Diagram routine on p. 70 to help students compare and 
contrast the information in the texts.

ON THEIR OWN Provide the words What, How, When, and Which. 
Ask students to work with a partner to generate questions about the 
animals in the texts.

Language Objective 

Language Objective 

Use simple and 
complex sentences to 
introduce images.

Collaborate and Discuss: Student Model

REVIEW Remind students that images often communicate information 
more easily and quickly than text. 

GUIDE PRACTICE Use the Illustrations and Multimedia activity on p. 193 
to help students choose images to support their ideas in the poster. Talk 
about sentences they can use to introduce each image. Then guide them 
to complete the graphic organizer on p. 421 of the Student Interactive.

ON THEIR OWN Have students share their images with other students. 
Encourage students to ask questions and provide feedback about the 
images they see. 

Language Objective 

Language Objective 
Saving Species

UNIT 2 
Week 6
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With a collection of routines and reproducible graphic organizers, as well as engaging activities, the 
myView Literacy Language Awareness Handbook provides support as you teach English Language 
Arts skills and address state standards. 
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Part 2: Routines and Activities

Activity examples include: 

• Noun and Pronoun 
Activities

• Verb Activities

• Adjective and Adverb 
Activities

• Sentence Activities

• Word Study Activities

• Vocabulary Activities 
and Games

• Sentence Frame

Routines, many with 
accompanying graphic 
organizers, are provided 
for teaching skills in:

• Reading

• Writing

• Listening & Speaking

• Vocabulary & 
Conventions

Retell or Summarize

PURPOSE

Use this routine with the Retell or Summarize Graphic Organizer.

PROCEDURE

1.   Model thinking aloud an example of summarizing: I saw a movie yesterday. When my friends 

asked me about it, I didn’t tell every detail from the beginning to the end. Instead, I told 

the most important ideas and events. This is called summarizing. I summarize things I see, 

things I read, and things I hear. When I summarize, I know that I have to sort out the most 

important details. A summary includes important ideas and events, not everything. Retelling 

is a little different. When you retell something, you listen to or read the message, and then 

say it in your own words to show you understand it.

2.   Ask students to listen carefully as you read a short passage aloud. After you read, ask 

students to contribute to a summary of the passage. Say: A summary should answer the 

question What was it about?

3.   Help frame their thinking as you list their ideas to create a summary. Tell them they are only 

noting main ideas. Have pairs of students read the complete summary together.

4.   Then reread the passage. Have pairs decide if the summary lists the most important details. 

Ask: What should be added or changed? What can be left out? Discuss and clarify answers. 

Repeat this process with another story to focus on retelling. Remind students that for both 

summarizing and retelling, they must use their own words.

TEACHING TIPS

Students can use the sentence starters at the bottom of the graphic organizer to guide their 

writing.

EXTEND

Have students use the graphic organizer to list details from a written or spoken passage. In 

the box at the bottom, students can write their summaries. Encourage them to keep their 

summaries short and to the point. Ask them to read their summaries aloud to the class.

Listening & Speaking Routine
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Name_______________________________________________

Detail: Detail:Detail:

Summary:

Use the summary starters below if you need to.

In summary, . . . 

The most important ideas are . . . 

What we need to remember is . . .

Graphic Organizer: Retell or Summarize

Listening & Speaking Routine
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The Scaffolded Writing 
Lessons provide grade-
appropriate support and 
guidelines for teaching 
each writing type:

• Opinion Writing

• Informative/
Explanatory Writing

• Narrative Writing

• Poetry Writing

Use the 6-page 
Contrastive 
Analysis Chart to 
identify structural 
differences and 
similarities between 
languages, 
providing insight 
into student 
language errors.  

13

Part 3: Scaffolded Lessons for Writing Types

Part 4: Language Learning Resources

Writing
UNLOCKUNLOCK

What Students Should KNOW What Students Will DO

•  Understand the value of supporting an 

opinion.

•  Distinguish between facts and details 

that do and do not support an opinion.

•  Provide reasons that are supported by 

facts and details.

Model and Practice

Explain that good opinion writing must provide reasons to support the writer’s 

opinion. Reasons need to relate to the topic and help explain the opinion. 

Opinion writing often uses facts and details to support an opinion. Give 

students an example of a book or movie review. Show how the writer uses 

facts from the book or details from the movie as reasons to support his or her 

opinion.

MODEL When I write about how much I love swimming, I’ll let the 

reader know my reasons. I can think of these reasons from my personal 

experience. I can write, “I like swimming because it makes my body 

strong, and it’s a lot of fun to be in the water.” I can also research facts 

about the health benefits of swimming. But suppose I was asked to write 

my opinion of a book that I just read about dogs. I would state my opinion 

and then use details from the book as my reasons. I might say, “I didn’t 

like the book about dogs, because there were not enough pictures to 

show me the kinds of dogs that were being described.” I couldn’t support 

my opinion about the book without using the book to give reasons.

PRACTICE Make a list of the following facts and details about swimming on the 

board: It can be done with friends; Many pools are 25 meters long; Swimming 

builds muscle and strength; Many pools are over 3-feet deep; Swimming 

makes people healthy; Lifeguards watch swimmers. Then have students work 

in pairs to identify the reasons that support the opinion “Swimming is my 

favorite sport.”

Support an Opinion

ENGLISH LANGUAGE LEARNERS

If…students have trouble with vocabulary to describe reasons, 

then… work together to discuss the favorite sport. Ask questions about 

the sport such as these: How does the sport make people feel? What 

makes the game fun to play? Help turn each question into a statement. 

For example: People feel strong when they swim. Baseball is fun because 

you are part of a team.

Monitor and Support
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Resources

THE VOWELS OF ENGLISH 

IPA* Hmong
Filipino

Korean
Mandarin

i ib (one)

ikaw (you) 

This vowel is interchangeable with /ɪ/; hard 

for speakers to distinguish these

z-ɩ:ʄaŋ (market)

ti (ladder)

Sometimes English /i/ 

can be produced shorter

ɪ NO EQUIVALENT

Substitute /ē/

limampu (fifty)

This vowel is interchangeable with /ē/; hard 

for speakers to distinguish these

NO EQUIVALENT

Substitute /ē/

NO EQUIVALENT

e tes (hand)

sero (zero)

be:da (to cut)

te (nervous)

Sometimes substitute 

English schwa /ə/

ε NO EQUIVALENT

Substitute /ā/

sero (zero)

This vowel interchanges with /ā/ like bait; 

not difficult for speakers to learn

thɛ:do (attitude)

NO EQUIVALENT

æ NO EQUIVALENT

Substitute short e

NO EQUIVALENT

Substitute short o as in hot

NO EQUIVALENT

NO EQUIVALENT

Substitute /ə/ or short u

u kub (hot or gold)
tunay (actual)

This vowel interchanges with vowel in 

could; not difficult for speakers to learn

zu:bag (watermelon)

lu (hut)

Sometimes English long u 

can be produced shorter

ʊ NO EQUIVALENT

Substitute a sound like long e 

(mid central with lips slightly 

rounded)

gumawa (act)

This vowel interchanges with long u like 

boot; not difficult for speakers to learn

NO EQUIVALENT

NO EQUIVALENT

o NO EQUIVALENT
ubo (cough)

bo:zu (salary)

mo (sword)

This vowel is a little lower 

than English vowel

ɔ Yaj (Yang clan name)
NO EQUIVALENT

Spoken as short o, as in hot

NO EQUIVALENT

NO EQUIVALENT

Substitute long o

ɑ mov (cooked rice)
talim (blade)

ma:l (speech)

ta (he/she)

Sometimes substitute 

back long o or u

ɑ ʊ plaub (four)

ikaw (you)

NO EQUIVALENT

NO EQUIVALENT

ɔ ɪ NO EQUIVALENT
apoy (fire)

NO EQUIVALENT

NO EQUIVALENT

ɑ ɪ qaib (chicken)
himatay (faint)

NO EQUIVALENT

NO EQUIVALENT

ə NO EQUIVALENT
NO EQUIVALENT

Spoken as short o, as in hot

NO EQUIVALENT

Difficult sound for learners

NO EQUIVALENT

ʌ NO EQUIVALENT
NO EQUIVALENT

Spoken as short o, as in hot

NO EQUIVALENT

NO EQUIVALENT

ɝ NO EQUIVALENT

Substitute diphthong /əɨ/ 

NO EQUIVALENT

Spoken as many different vowels 

(depending on English spelling) plus tongue 

tap /ɾ/

NO EQUIVALENT

NO EQUIVALENT

Grade 4 •  PART 3 Resources  •  Language Awareness Handbook   •   226

* International Phonetic Alphabet

Resources

THE VOWELS OF ENGLISH 
IPA* English Spanish Vietnamese Cantonesei beat

hijo (son) di (to go)
si (silk)

ɪ bit
Rare in other languages
Usually confused with /i/ (meat  
vs. mit)

NO EQUIVALENT
Substitute /ē/

NO EQUIVALENT
Substitute /ē/

sik (color)
Only occurs before velars
Substitute /ē/e bait

End of vowel diphthongized—tongue moves up to /ē/ or short e position

eco (echo)
kê (millet)

se (to lend)

ɛ bet
Rare in other languages 
Learners may have difficulty 
distinguishing /ā/ and /e/ (short e): pain vs. pen

NO EQUIVALENT
Substitute /ā/

NO EQUIVALENT
Substitute /ā/

seŋ (sound)
Only occurs before velars;  
difficult to distinguish 
from /ā/ in all positionsæ bat

Rare in other languages 
Learners may have trouble getting 
the tongue farther forward in the 
mouth

NO EQUIVALENT
Substitute mid central /u/ (short u) or low front tense /o/ (short o)

ghe (boat)
NO EQUIVALENT
Hard to distinguish 
between /æ/ and /ā/

u boot uva (grape)
mua (to buy) fu (husband)

ʊ could
Rare in other languages
Learners may have difficulty 
distinguishing the vowel sounds in wooed vs. wood

NO EQUIVALENT
Substitute long u

NO EQUIVALENT
Substitute long u (high back  
unrounded)

suk (uncle)
Only occurs before velars
Difficult to distinguish 
from long u in all 
positions

o boat
End of vowel diphthongized—tongue 
moves up to long u or ʊ position

ojo (eye)
cô (aunt)

so (comb)

ɔ law
NO EQUIVALENT
Substitute long o or short o
Substituting long o will cause confusion (low vs. law); substituting short o will not

cá (fish)
hok (shell)
Only occurs before velars 
Difficult to distinguish 
from long o in all positions

ɑ hot
mal (bad) con (child)

sa (sand)ɑ ʊ house 
Diphthong

pauta 
dao (knife)

sau (basket)ɔ ɪ boy 
Diphthong

hoy (today) ròi (already)
soi (grill)ɑ ɪ bite 

Diphthong
baile (dance) hai (two)

sai (to waste)ə about
Most common vowel in English;  
only in unstressed syllables
Learners may have difficulty  
keeping it very short

NO EQUIVALENT
Substitute short u or the full vowel from the word’s spelling

mua (to buy)
NO EQUIVALENT

ʌ cut
Similar to schwa /ə/

NO EQUIVALENT
Substitute short o

giòʾ (time)
san (new)ɝ bird

Difficult articulation, unusual in the 
world but common in American  
English. Learners must bunch the 
tongue and constrict the throat

NO EQUIVALENT
Substitute short u or /er/ with trill

NO EQUIVALENT
Substitute /ɨ/ 

hæ (boot)
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* International Phonetic Alphabet

Resources

THE CONSONANTS OF ENGLISH 

IPA* Hmong
Filipino

Korean
Mandarin

ɹ NO EQUIVALENT

Substitute /l/

NO EQUIVALENT

Substitute the tap /ɾ/

NO EQUIVALENT

Substitute the tap /ɾ/ or /l/ 

confused with /l/

ran (caterpillar)

Tongue tip curled further 

backward than for 

English /r/

ʃ sau (to write)
siya (s/he)

Only occurs before /i/

Considered an /s/ sound

shi (wet)

ʒ zos (village)
NO EQUIVALENT

Learners can use correct sound

NO EQUIVALENT
NO EQUIVALENT

Substitute palatal 

affricate /tƥ/ 

ʧ cheb (to sweep)
tsa (tea)

chal (kicking)
cheng (red)

ʤ NO EQUIVALENT

Substitute ch sound

Dios (God)

NO EQUIVALENT

Substitute ch sound

NO EQUIVALENT

Substitute /ts/

j Yaj (Yang, clan name)
tayo (we)

je:zan (budget)
yan (eye)

k Koo (Kong, clan name)

Distinguishes aspirated and  

non-aspirated

kalian (when)

Never aspirated

kal (spreading)
ke (nest)

Distinguishes aspirated 

and non-aspirated

g NO EQUIVALENT

Substitute /k/

gulay (vegetable)
NO EQUIVALENT

Substitute /k/

Learners use correct sound between 

two vowels

NO EQUIVALENT

Substitute /k/ 

ŋ gus (goose)
angaw (one million)

baŋ (room)
tang (gong)

Sometimes add /k/ sound 

to the end

h hais (to speak)
hindi (no)

hal (doing)

NO EQUIVALENT

Substitute velar fricative 

/x/
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Resources

THE CONSONANTS OF ENGLISH IPA* English Spanish Vietnamese Cantoneseɹ red
Rare sound in the world
Includes lip-rounding

NO EQUIVALENT
Substitute /r/ sound such as the tap /ɾ/ or the trilled /r/

NO EQUIVALENT
Substitute /l/

NO EQUIVALENT
Substitute /l/ʃ shallow

Often said with lip-rounding
NO EQUIVALENT
Substitute /s/ or /ʧ/

sieu thı·̥ (supermarket) 
Southern dialect only 

NO EQUIVALENT
Substitute /s/

ʒ vision
Rare sound in English

NO EQUIVALENT
Substitute /z/ or /ʤ/

NO EQUIVALENT
Substitute /s/

NO EQUIVALENT
Substitute /s/

ʧ chirp chico (boy) chính phuʾ (government)
Pronounced harder than  
English ch

NO EQUIVALENT
Substitute /ts/ʤ joy

NO EQUIVALENT
Sometimes substituted with /ʃ/ sound
Some dialects have this sound for the ll spelling as in llamar

NO EQUIVALENT
Substitute /c/, the equivalent  
sound, but voiceless

NO EQUIVALENT
Substitute /ts/ 
Only occurs at beginnings 
of syllables

j you
cielo (sky)
Often substitute /ʤ/

yeu (to love) jau (worry)k kite
Aspirated at the start of a word or 
stressed syllable

casa (house)
Never aspirated

com (rice)
Never aspirated

kha (family)
Distinguishes aspirated 
and non-aspirated

g goat gato (cat)
NO EQUIVALENT
Substitute /k/

NO EQUIVALENT
Substitute /k/

ŋ king 
mango (mango) Ngũyen (proper last name) phaŋ (to cook)

h hope gente (people)
Sometimes substitute sound with friction higher in the vocal tract as velar /x/ or uvular /χ/

hoa (flower) ha (shrimp)
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Resources

THE CONSONANTS OF ENGLISH 

IPA* Hmong Filipino
Korean

Mandarin

p peb (we/us/our)

Distinguishes aspirated and  

non-aspirated

paalam (good-bye)

Never aspirated

pal (sucking)
phei (cape)

Always aspirated 

b NO EQUIVALENT

Substitute /p/

baka (beef)
NO EQUIVALENT

/b/ said between vowels

Substitute /p/ elsewhere

NO EQUIVALENT

m mus (to go)
mabuti (good)

mal (horse)
mei (rose)

w NO EQUIVALENT

Substitute word-initial /u/

walo (eight)
gwe (box)

wen (mosquito)

f faib (to divide)
NO EQUIVALENT

Substitute /p/

NO EQUIVALENT

Substitute /p/

fa (issue)

v Vaj (“Vang” clan name) NO EQUIVALENT

Substitute /b/

NO EQUIVALENT

Substitute /b/

NO EQUIVALENT

Substitute /w/ or /f/

ɵ NO EQUIVALENT

Substitute /th/ or /f/

NO EQUIVALENT

Learners can use correct sound, but 

sometimes mispronounce voiced /ð/

NO EQUIVALENT

Substitute /t/

NO EQUIVALENT

Substitute /t/ or /s/

o̽ NO EQUIVALENT

Substitute /d/

NO EQUIVALENT

Learners can use correct sound

NO EQUIVALENT

Substitute /d/

NO EQUIVALENT

Substitute /t/ or /s/

t them (to pay)

Distinguishes aspirated and  

non-aspirated

takbo (run)

Never aspirated

tal (daughter)
ta (wet) 

Distinguishes aspirated 

and non-aspirated

d dev (dog)
deretso (straight)

NO EQUIVALENT

Substitute /d/ when said between 

vowels and /t/ elsewhere

NO EQUIVALENT

Substitute /t/

n noj (to eat)
naman (too)

nal (day)
ni (you)

May be confused with /l/

s xa (to send)
sila (they)

sal (rice)

Substitute shi- sound before /i/ and /z/ 

after a nasal consonant

san (three)

z NO EQUIVALENT

Learners can use correct sound

NO EQUIVALENT

Learners can use correct sound

NO EQUIVALENT

Learners can use correct sound

NO EQUIVALENT

Substitute /ts/ or /tsh/

ɾ NO EQUIVALENT

Substitute /t/

rin/din (too)

Variant of the /d/ sound

Only occurs between two vowels 

Considered a /l/ sound

NO EQUIVALENT

l los (to come)

/l/ does not occur at the ends of 

syllables

salamat (thank you)
balam (wind)

lan (blue)

Can be confused and 

substituted with /r/
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Linguistic Contrastive Analysis Chart
Resources

THE CONSONANTS OF ENGLISH 

IPA* English Spanish Vietnamese Cantonese
p pit

Aspirated at the start of a word or 
stressed syllable

pato (duck)

Never aspirated

pin (battery) pha (to lie prone) 
Always aspirated 

b bit barco (boat)

Substitute voiced bilabial fricative /ɞ/ in 
between vowels 

ba (three)

Implosive (air moves into the mouth 
during articulation)

NO EQUIVALENT

Substitute /p/

m man mundo (world) mot (one) ma (mother)

w win agua (water) NO EQUIVALENT

Substitute word-initial /u/

wa (frog)

f fun flor (flower) ph uʾoʾng (phoenix) 

Substitute sound made with both lips, 
rather than with the lower lip and the 
teeth like English /f/

fa (flower)

Only occurs at the 
beginnings of syllables

v very NO EQUIVALENT 
Learners can use correct sound 

Vie̥t Nam (Vietnam) NO EQUIVALENT 
Substitute /f/

ɵ thing 
Rare in other languages. When 
done correctly, the tongue will 
stick out between the teeth

NO EQUIVALENT

Learners can use correct sound

NO EQUIVALENT

Substitute /th/ or /f/

NO EQUIVALENT

Substitute /th/ or /f/

o̽ there
Rare in other languages. When 
done correctly, the tongue will 
stick out between the teeth

cada (every)

Sound exists in Spanish only between 
vowels; sometimes substitute voiceless ɵ

NO EQUIVALENT

Substitute /d/ 

NO EQUIVALENT

Substitute /t/ or /f/

t time
Aspirated at the start of a word or 
stressed syllable. English tongue-
touch is a little farther back in the 
mouth than the other languages

tocar (touch)

Never aspirated

tám (eight)

Distinguishes aspirated and  
non-aspirated

t ha (he/she)

Distinguishes aspirated 
and non-aspirated

d dime
English tongue-touch is a little 
farther back in the mouth than 
the other languages

dos (two) -D    ōng (Dong = unit of currency)

Vietnamese /d/ is implosive (air moves 
into the mouth during articulation)

NO EQUIVALENT

Substitute /t/

n name

English tongue-touch is a little 
farther back in the mouth than 
the other languages

nube (cloud) nam (south) na (take)

s soy seco (dry) xem (to see) sa (sand)

Substitute sh- sound 
before /u/ 

Difficult at ends of 
syllables and words

z zeal NO EQUIVALENT

Learners can use correct sound

ròi (already) 

In northern dialect only 

Southern dialect, substitute /y/

NO EQUIVALENT

Substitute /s/

ɾ butter
Written t and d are pronounced 
with a quick tongue-tip tap

rana (toad)

Written as single r and thought of as an 
/r/ sound.

NO EQUIVALENT

Substitute /t/

NO EQUIVALENT

Substitute /t/

l loop
English tongue-touch is a little 
farther back in the mouth than 
the other languages. At the ends 
of syllables, the /l/ bunches up 
the back of the tongue, becoming 
velarized /ɫ/ or dark -l as in the 
word ball.

libro (book) cú lao (island)

/l/ does not occur at the ends of 
syllables

lau (angry) 

/l/ does not occur at the 
ends of syllables
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