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Dear Colleagues: 

 

It is an honor to once again to present innovation and best practices from some of the finest 

educators in the Blackstone Valley.  Nominated by curriculum directors and endorsed by 

building principals, the lessons detailed in the following pages have been selected because they 

motivate and inspire students.  They are snapshots of instruction that are truly engaging. 

 

Please take the time to review what your colleagues have created to share with you.  These 

lessons speak to meeting student academic and social-emotional needs. They encourage 

collaboration of both students and staff, and most importantly, serve as exemplars in cultivating 

higher order thinking across all content areas. With every exemplar lesson, project descriptions 

and contact are shared to facilitate interaction with all award winners. 

 

While only nominations selected for 2017 recognition are shared within this booklet, the 

compilation of award-winning lesson plans identified since the creation of this award is available 

digitally on the Blackstone Valley Curriculum Consortium website, 

http://blackstonevalleycc.weebly.com/. Whether you discover a multitude of new activities to 

incorporate into your classroom, or come across just one idea to spark your own creativity, we 

hope this resource is valuable in your own pursuit of instructional excellence and lifelong 

learning. 

 

Cordially, 

 

 

Dr. Joseph P. Maruszczak, Chair 

Blackstone Valley Superintendents Consortium 

 

http://blackstonevalleycc.weebly.com/
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Blackstone Valley Curriculum Consortia 
 

* Bellingham * Blackstone-Millville * Blackstone Valley Vocational Regional * 
* Douglas * Grafton * Hopedale * Mendon-Upton * Milford *  

* Millbury * Northbridge * Sutton * Uxbridge * 
 
 
 

Promising Practices in Education 
Blackstone Valley Curriculum Consortia 

 
 
On behalf of the Blackstone Valley Curriculum Consortia, I would like to 
congratulate this year’s recipients of the Promising Practices in Education 
Award.  As an educator, your district recognizes your outstanding 
contributions to the profession of teaching.   
 
Over the past years, you and your fellow educators have been sharing best 
practices in instruction, which have enriched all of our districts.  The 
exemplary teaching that has been brought forward by this program 
celebrates and promotes creative and innovative teaching practices that 
inspire students to grow academically, and inspires other teachers to grow 
professionally.  
 
I applaud your work in bringing curriculum alive for students.  The lessons, 
units, and projects you provide serve as a tangible resource for your fellow 
teachers throughout the Blackstone Valley. 
 
Your work in this booklet will be shared and used by others for many years 
to come. Thank you and congratulations again for your commitment to our 
profession and our students. 
 
 
 
Cindy Socha, Chair 
Blackstone Valley Curriculum Consortia 
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Name:     Kristene Morgan   

 

Email Addresses:   kmorgan@bellinghamk12.org  

 

School District:   Bellingham Public Schools  

 

Superintendent:   Peter Marano 

 

School Name:    Stall Brook School 

 

Principal:    Carolyn Rafferty 

 

Curriculum Director/Coordinator: Matthew Bolduc 

 

Subject Area:    Mathematics 

 

Grade Level:    3 

 

Target Audience:   Grade three students 

 
Number of Days of Unit/Activity: 1-2 days 

 

 

Project Title   

 

Three Act Task, An Array Bow of Colors 

A Three Act Task is a unique lesson plan format, originally developed by Dan Meyer.  It is a 

whole group mathematics lesson consisting of three distinct parts:  an engaging and perplexing 

Act One, an information and solution seeking Act two, and a solution and discussion and 

solution revealing Act Three.  In this lesson, the problem is presented without structure.  The 

students develop the questions to be explored.  They choose how to approach the problem and 

how to model the math that they use.  Multiple mathematics possibilities are explored from a 

single context!  I used this lesson to wrap up a unit on multiplication that included an 

introduction of the distributive property.  I specifically chose this 3 Act Task, found on Grahm 

Fletcher’s website, because it lends itself to the computation of a double digit factor multiplied 

by a double digit factor.  Grade three students have not been introduced to two digit by two digit 

algorithms and will naturally try to break up the factors in order to find the product. 

 

 

Project/Unit/Program – Focus/Goal 
 

Chapter 9, Extending Multiplication Concepts 

 

Standard Strands Being Assessed 
Math Practice Standards: 1, 2, 3, 4, 5, 6, 7, and 8 (wow!) 

mailto:kmorgan@bellinghamk12.org
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Math Content Standards:  (3.OA.1), (3. OA.3)*, (3.OA.5), (3.OA.7), (3.NBT.3) *this problem 

addresses the grade 4 OA standards for multiplication because the product is within 1000.  The  

problem is relevant for grade three students because of their introduction to the distributive 

property and standard (3.NBT.3), multiplying 1 digit numbers by multiples of 10. 

 

Materials 
https://gfletchy.com/arraybow-of-colors/ 

math journals and pencils 

chart paper 

base ten blocks 

grid paper for modeling arrays 

 

Description 
Act One:  In An Array Bow of Colors students are presented with a short video clip of someone 

tearing open small packages of skittles and filling a jar with the candy. 

 

Act Two:  The teacher asks two questions, What did you notice? What do you wonder?  Students 

generate two lists from these prompts and eventually settle upon one question to answer:  How 

many skittles are in the jar?  The teacher asks students what information they will need to 

answer the question.  Students ask:  How many packages of skittles?  (58) How many skittles 

are in each package? (14)   Before the students are presented with the answer to how many 

packages of skittles are used, they are asked to make an estimate.  We go through the steps of 

making high and low estimates and then narrow our thinking to a good estimate.  These 

estimates are posted and students are invited to change them at any time.  Once the information 

is presented, all students are given the opportunity to share his/her way of approaching the math.  

Students are given some time to stop and jot how they would solve the problem.  Students share 

their ideas.  Discussions about the efficiency of drawing 58 equal groups of 14 are critiqued by 

peers and treated as learning opportunities. The multiplication problem 58 x 14 is presented by a 

student.  A student draws an array to represent the problem.  Another student suggests we split 

up the array like they did in class.  The teacher facilitates the process of drawing an array and 

splitting it into smaller pieces, labeled with smaller multiplication.   

They end up with (50 + 8) x (10 + 4)  

https://gfletchy.com/arraybow-of-colors/
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(58x14) 

 

 

Assessment Design 

Formative assessment during the lesson:  

• Do students use repeated addition or do they recognize the situation as equal groups and a 

multiplication situation. 

• Do students break factors into smaller factors.   

• Do they choose compatible numbers 10 + 4 or do they use 7+7 

• Do the solve a simpler problem: 50 x 4…5 x4 

 

Assessment Task: 

1. Students generate a word problem for the 3 Act Task.  They are given a sentence frame with 

their main question inserted.  

 

Mrs. Morgan filled a jar with skittles…  

How many skittles are in the jar? 

 

• Do students include essential information in the word problem 

• Do they represent the mathematics with multiplication 

• Do they model their solution with an array, distributive property, base ten blocks… 

   

2. Students brainstorm ideas for their own 3 Act Task.  They look for things that come in equal 

groups, decide what information to show…  My students are in the process of completing this 

(8 x 10) 

(50 x 10) 

(8 x 4) 

(50 x 4) 

10 

50 

4 

8 
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right now.  They decided to use boxes of highlighters.  I have included a few snap shots of our 

preliminary work. 
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Name:     Angela Sheerin  

 

Email Addresses:   Asheerin@bmrsd.net  

 

School District:   Blackstone/Millville  

 

Superintendent:   Allen Himmelberger 

 

School Name:    J.F. Kennedy Elementary, A. F. Maloney Elementary and  

Millville Elementary 

 

Principal:    Varsha Desai, Carol Brown and Paul Haughey 

 

Subject Area:    Art 

 

Grade Level:    K-5 

 

Target Audience:   K-5 

 

Number of Days of Unit/Activity: Seven months practice, two day implementation 

 

 

Project Title   

“Masterpieces in May, a Blackstone/Millville Elementary Student Art Show” 

 

Project/Unit/Program – Focus/Goal 
A culmination of art projects created by students in kindergarten through fifth grade. 

Follow this link to watch the Masterpieces in May video  https://youtu.be/1HEvJpMpumY 

 

Standard Strands Being Assessed 
MA Visual Arts Standards 1.1-1.7, 2.1-2.11, 3.1-3.7, 4.1-4.8, 5.1-5.6 

 

Materials 

Various materials were used in the creation of the students’ projects, as well as many posters and 

sculptures showing examples of the art elements, principles, and famous art pieces. 

 

Description 

“Masterpieces in May, a Blackstone/Millville Elementary Student Art Show”, was designed to 

be a celebration of the creative and unique minds of our students, kindergarten through fifth 

grade.  The planning and practice for the event begins in September.  Students in all grades K-5 

are pre-tested and educated using the Massachusetts Visual Art Standards 1-5 and the National 

Art Standards as guides.  Students are also exposed to various artists throughout their creative 

explorations.  

 

Students learned, practiced, and applied various MA and National art standards in multiple 

mailto:Asheerin@bmrsd.net
https://youtu.be/1HEvJpMpumY


Blackstone Valley Educational Collaborative 
Promising Practices 

Exemplar in Curriculum 
 

projects.  The following projects explained below are just a few creations that made it into the 

Masterpieces in May Art Show.  Kindergarten students focused on Elmer the Patchwork 

Elephant, by David McKee, a story about accepting how beautiful diversity can be.  Students 

went on to create their own patchwork elephants and jungle for him to live.  They also created 

their own fossil-type impressions in clay.  First graders created abstract mobiles inspired by 

Alexander Calder, as well as a collaborative piece inspired by Mondrian’s “Blue Red Yellow 

1930”.  In addition, they formed wire sculptures of their own Gustav Klimt-inspired “Tree of 

Life”.   Second graders took some “pointers” from George Suerat, the man who created 

Pointillism and his famous “A Sunday Afternoon on the Island of La Grande Jatte”, in order to 

create color illusions similar to the Pointillism technique.  Second graders practiced their hand at 

watercolors and made their own versions of Monet’s “Japanese Bridge”.   Third graders 

practiced line variations as well as perspective in their “Puddle Perspective” watercolor art.  

They also combined their knowledge of onomatopoeias with relief sculptures to create art with a 

“Bang!”.  The third graders continued on to contort wire with aluminum to make sculptures 

inspired by Alberto Giacometti.  Fourth graders tried their hand at sewing, a timeless art that can 

be found in every culture across the world.  Also, fourth grade students created one point 

perspective names, which seemed to leap off the page at the viewer!  Fifth graders used their 

knowledge of color hues and chalk blends to create the illusion of 3D snowmen on paper.  Also, 

fifth graders displayed their understanding of relief sculptures that appeared to show movement.  

City Landscapes were also created by fifth graders using their knowledge of 2 point perspective.  

 

It is very important for me to foster a strong, positive connection from the school to the families 

and community.  Therefore, the art show guests were asked to donate dry goods for the local 

food pantry.  In exchange for every dry good they donated, they were given a raffle ticket where 

they could get the chance to win a fun teacher/student experience, such as mini-golf, tie-dye fun, 

picnic lunch.  This was a success that shall endure! 

 

Assessment Design 

 

~Classroom observations, whole group and individual discussions to check and monitor 

understanding. 

~Peer critiques. 

~Final art creations. 

~Students in fourth and fifth grade were expected to write reflections after creating their artwork, 

providing information such as explaining their art, what inspired them, and in what ways could 

they improve their artwork.   
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Name(s):  Susan Milewski, Gillian Granger, Caitlin Forgit, Jennifer Antonelli, 

Luanne Pehl, Alyson Turner and Danielle Winske 

 

Email Addresses: smilewsk@valleytech.k12.ma.us; ggranger@valleytech.k12.ma.us; 

cforgit@valleytech.k12.ma.us; jantonel@valleytech.k12.ma.us; 

lpehl@valleytech.k12.ma.us; aturner@valleytech.k12.ma.us; 

dwinske@valleytech.k12.ma.us.  

 

School District:   Blackstone Valley Vocational Regional School District 

 

Superintendent:   Dr. Michael Fitzpatrick 

 

School Name:   Blackstone Valley Vocational Regional High School 

 

Principal:    Anthony E. Steele, II 

 

Curriculum Director/Coordinator:  Rebecca Swasey 

 

Subject Area:    School Counseling 

 

Grade Level:    9-12 

 

Target Audience:  Students absent longer than 5 days due to medical/mental health issues, family 

emergencies etc. 

 

Number of Days of Unit/Activity:  On going 

 

Project Title:   Extended Leave Program (To enhance social, emotional learning) 

 

Project/Unit/Program – Focus/Goal:   
The counseling department continued to observe students who experienced difficulty 

returning to school after prolonged absences due to emotional stressors.  Our students returned to 

school in a fragile state, had missed a significant amount of work, and were expected to 

reintegrate into the environment with minimal supports.  Staff observed that students had 

disrupted class attendance and often could not balance their emotional state and school pressures.  

Our students were often unable to attend school or had frequent visits to school counseling and 

nursing.  We recognized a need for a higher level of academic and emotional support and a 

greater emphasis on social emotional learning. 

A review of data from the Metro West Youth Risk Behavior Survey indicated that our 

students were in need of supports that targeted emotional wellness as well as anxiety reduction.  

Consequently, we collaborated with administration to create a program that consists of a clear 

protocol for students who experience extended absences.  The program includes direct 

communication between hospitals, families and school, formalized student re-entry meetings, 

modified student work and schedules and weekly progress meetings.  These interventions are 

mailto:smilewsk@valleytech.k12.ma.us
mailto:ggranger@valleytech.k12.ma.us
mailto:cforgit@valleytech.k12.ma.us
mailto:jantonel@valleytech.k12.ma.us
mailto:lpehl@valleytech.k12.ma.us
mailto:aturner@valleytech.k12.ma.us
mailto:dwinske@valleytech.k12.ma.us
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designed to minimize student stress and increase emotional stability while they reintegrate back 

into their school day.   

After implementing the Extended Leave Program for a full academic year, we recognized 

the need for an even greater level of support.  With the financial backing of the MetroWest 

Health Foundation Grant, and mentoring from the Bright Program of Brookline, MA, we were 

fortunate enough to introduce a program which provides a safe, therapeutic space for students 

returning from an extended school absence.  The Extended Leave Program is staffed by a social 

worker who supervises students’ academic and shop work, oversees re-entry plans, creates 

flexible scheduling for students, and coordinates individual instructional assistance, and 

therapeutic services.  The Extended Leave Program liaison assists families with community 

outreach and support, to avoid student re-hospitalization.   

An observable rise in students with anxiety indicated that there continues to be a growing 

need for Tier 2 supports, (i.e. strategies for supporting students to self-regulate emotions, 

behaviors, maintain attention with the goal of achieving academic success).  Counselors can refer 

students, for example, those suffering from acute anxiety episodes, to the program as a day 

referral.  The program offers them a safe place to utilize various coping strategies and complete 

class assignments.  Furthermore, it allows us to teach anxiety-reduction techniques to an even 

greater population of students within the school environment.  This program has continued to 

grow and improve while we meet our students’ ever-changing social emotional needs.  

 

Standard Strands Being Assessed 

Massachusetts Comprehensive Health Curriculum Framework 
GUIDING PRINCIPLE II 
Comprehensive health education teaches students to use fundamental health concepts to assess risks, to consider potential 

consequences, and to make health enhancing decisions. 

GUIDING PRINCIPLE IV 
Comprehensive health education contributes to the capacity of students to work in a positive manner with families, school staff, 

peers and community members to enhance personal health and create a safe and supportive environment where individual 

similarities and differences are acknowledged. 

GUIDING PRINCIPLE V 
Comprehensive health education is strengthened through collaboration and partnerships among all components of the coordinated 

school health program and other subjects. 

PreK-12 STANDARD 5: Mental Health 
5.11 Analyze healthy ways to express emotions and to cope with feelings, including the common causes of stress, its 

effects on the body, and managing stress 

5.19 Explain positive techniques for handling difficult decisions 

            7.10 Identify techniques for handling anger and resolving conflicts in the family, friendships, and the workplace, 

including seeking help from professional and community organizations and faith-based groups 

7.12 Describe the influence of the larger social group on individual conduct (such as giving comfort, solving problems, 

and controlling deviant behavior through enforcing laws and the development of good character in the members of 

society) 

Massachusetts Model for Comprehensive School Counseling Programs 

Goal 3: Personal and Social Development: 

PS1: Learners will develop and demonstrate: attitudes, behaviors, and skills that promote self-knowledge, personal 

responsibility, and self-direction; 
PS1-1: Skills in developing and maintaining a clear and positive self-concept (with an increasingly more differentiated   

and affirmative view of oneself)  

PS1-4: Skills in applying personal ethics in all settings 

PS2: Learners will develop and demonstrate: attitudes, behaviors and interpersonal skills to work with and relate to 

others; 
PS2-1: Skills in interacting positively with others at home, at school, at work, and in the community 

PS2-2: Skills in problem-solving and conflict resolution at home, at school, at work, and in the community 
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PS3: Learners will develop and demonstrate: an awareness of `how personal and environmental conditions impact career 

management; 
PS3-1: Skills in maintaining personal and psychological wellbeing  

ASCA National Standards for Students 

Personal/Social Development  

Standard A: Students will acquire the knowledge, attitudes and interpersonal skills to help them understand and respect 

self and others. 

 PS:A Acquire Self-Knowledge  
PS:A1.1 Develop positive attitudes toward self as a unique and worthy person 

PS:A1.3 Learn the goal-setting process 

                PS:A1.4 Understand change is a part of growth  

                PS:A1.5 Identify and express feelings 

PS:A2 Acquire Interpersonal Skills 
            PS:A2.6 Use effective communications skills 

            PS:A2.7 Know that communication involves speaking, listening and nonverbal behavior 

 Standard B: Students will make decisions, set goals and take necessary action to achieve goals 

 PS:B1 Self-Knowledge Application  
           PS:B1.2 Understand consequences of decisions and choices  

           PS:B1.3 Identify alternative solutions to a problem  

           PS:B1.4 Develop effective coping skills for dealing with problems  

           PS:B1.5 Demonstrate when, where and how to seek help for solving problems and making decisions 

            PS:B1.9 Identify long- and short-term goals 

 Standard C: Students will understand safety and survival skills 

 PS:C1 Acquire Personal Safety Skills 
            PS:C1.5 Differentiate between situations requiring peer support and situations requiring adult professional help 

           PS:C1.10 Learn techniques for managing stress and conflict 

Materials (if you have links to resources, include them here) 
http://www.valleytech.k12.ma.us/studentsupportservices/socialemotionalbehavioralsupports 

http://www.valleytech.k12.ma.us/extendedleaveprogramflyer.pdf   

Description (1 – 2 paragraphs): 

School Counselors may refer students to our Extended Leave Program following an excused 

absence lasting longer than 5 days due to medical/mental health issues, family emergencies, etc. 

This program is specially designed to address any accommodations students may need upon 

returning to school, coordinate with teachers regarding make up work, and assist students in 

reintegrating back into the classroom.  

Through Tier 2, counselors can refer students suffering from an acute anxiety episode, to the 

program as a day referral.  The program offers them a safe place to utilize various coping 

strategies and complete class assignments. 

 

  

http://www.valleytech.k12.ma.us/Page/1134
http://www.valleytech.k12.ma.us/cms/lib8/MA01907491/Centricity/Domain/29/Re-worked%20Flyer%203.31.2017.pdf
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Assessment Design 
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Name(s):    Meggie Brennick 

 

Email Addresses:   mbrennick@douglasps.net  

 

School District:  Douglas Public Schools 

     

Superintendent:  Norman Yvon 

 

School Name:   Douglas High School 

     

 

Principal:   Kevin Maines 

 

Curriculum Director/Coordinator: 

    Cindy Socha 

 

Subject Area:   English Language Arts: Speaking and Listening 

 

Grade Level:   9th grade-12th grade  

 

Target Audience: Social Emotional Learners 

 

Number of Days of Unit/Activity: September through June 

 

 

Project Title - Surviving Society with Unwritten Rules  

 

Project/Unit/Program – Focus/Goal 

 

The overall goal is to provide students with an understanding of how their behavior affects those 

around them, and strategies on how to adjust their behavior in different contexts and settings as 

they navigate through society. Students will be able to identify unwritten rules, think socially, 

and identify expected and unexpected behaviors in different contexts while using perspective 

taking skills to prepare them to become successful social thinkers across varied and dynamic 

social contexts. Students will be able to generalize lessons and concepts out of the classroom and 

into society by observing the social world around us, interpreting perspectives of others, sharing 

space with others and adapting their body language depending on the context (requires strong 

self-awareness, self-monitoring, and self-control) and produce social behavior that gives others 

decent thoughts and makes them feel socially successful about themselves.  

 

Standard Strands Being Assessed  

 
CCSS.ELA-LITERACY.SL.9-10.1, CCSS.ELA-LITERACY.SL.11-12.1 

mailto:mbrennick@douglasps.net
http://www.corestandards.org/ELA-Literacy/SL/9-10/1/
http://www.corestandards.org/ELA-Literacy/SL/11-12/1/
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Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, 

and teacher-led) with diverse partners on topics, texts, and issues, building on others' ideas and 

expressing their own clearly and persuasively. 
 

CCSS.ELA-LITERACY.SL.9-10.1.B, CCSS.ELA-LITERACY.SL.11-12.1.B 

Work with peers to set rules for collegial discussions and decision-making (e.g., informal 

consensus, taking votes on key issues, presentation of alternate views), clear goals and deadlines, 

and individual roles as needed. 
 

CCSS.ELA-LITERACY.SL.9-10.1.C, CCSS.ELA-LITERACY.SL.11-12.1.C 

Propel conversations by posing and responding to questions that relate the current discussion to 

broader themes or larger ideas; actively incorporate others into the discussion; and clarify, verify, 

or challenge ideas and conclusions. 
 

CCSS.ELA-LITERACY.SL.9-10.1.D, CCSS.ELA-LITERACY.SL.11-12.1.D 

Respond thoughtfully to diverse perspectives, summarize points of agreement and disagreement, 

and, when warranted, qualify or justify their own views and understanding and make new 

connections in light of the evidence and reasoning presented. 
 

CCSS.ELA-LITERACY.SL.9-10.3, CCSS.ELA-LITERACY.SL.11-12.3 

Evaluate a speaker's point of view, reasoning, and use of evidence and rhetoric, identifying any 

fallacious reasoning or exaggerated or distorted evidence. 
 

CCSS.ELA-LITERACY.SL.9-10.6, CCSS.ELA-LITERACY.SL.11-12.6 

Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when 

indicated or appropriate.  
 

Materials  
 

 Social Thinking Curriculum and Supplemental Materials by Michelle Garcia Winner: 

o Social Behavior Mapping 

o Behavior Mapping Dry Erase Poster  

o Think Social 

o Thinking About YOU Thinking About ME 

o Movie Time Social Learning 

o Social Thinking Thinksheets for Tweens and Teens 

o Thinksheets for Teaching Social Thinking and Related Skills 

o The Should I or Shouldn’t I? What Would Others Think?™ Middle & High 

School Edition 

 How Rude, by Alex J. Packer, PH.D 

 Video Clips (e.g. “The Big Bang Theory”, “Mean Girls”, “Inside Out”, “The Office”, 

“Shrek”) 

 Student Chrome Books 

 White Board and Expo Markers 

 Taboo and Board Games  

 Video Camera 

http://www.corestandards.org/ELA-Literacy/SL/9-10/1/b/
http://www.corestandards.org/ELA-Literacy/SL/11-12/1/b/
http://www.corestandards.org/ELA-Literacy/SL/9-10/1/c/
http://www.corestandards.org/ELA-Literacy/SL/11-12/1/c/
http://www.corestandards.org/ELA-Literacy/SL/9-10/1/d/
http://www.corestandards.org/ELA-Literacy/SL/11-12/1/d/
http://www.corestandards.org/ELA-Literacy/SL/9-10/3/
http://www.corestandards.org/ELA-Literacy/SL/11-12/3/
http://www.corestandards.org/ELA-Literacy/SL/9-10/6/
http://www.corestandards.org/ELA-Literacy/SL/11-12/6/
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Description 
Throughout this program, students will be exposed to the logic behind the human social behavior 

that often appears illogical as well as be provided with strategies to further develop the 

complexity of our social minds and our social thinking abilities. Students will explore the 

abstract nature of the social world and engage in a variety of activities allowing them to improve 

their social interpretations and social competencies using concretely defined frameworks and 

strategies. Students will work on problem solving, developing their social self-awareness, 

perspective taking, and social self-management skills to meet their personal goals. Students will 

be guided through an evidenced-based curriculum experiencing how to relate to others, to work 

effectively as a part of a team, and to learn effectively as part of a group.  

 

Assessment Design 

 Assess student behavior and social skills at beginning, middle and end of year – behavior 

mapping and observations (their ability to generalize out of the classroom and into 

society and make plausible predictions given potential scenarios) 

 Student feedback and real-life examples and discussions 

 School event observations (e.g. field trips, school organized events, etc.) 

 Midyear “Mock Interview” Exam 

 Quarterly, students provide a 1-2-page reflection on the concepts and lessons they have 

learned, and provide examples of how they have incorporated them in their lives 
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Name:    Nancy F. Miranda 

 

Email Addresses:   mirandan@grafton.k12.ma.us  

 

School District:   Grafton Public Schools 

 

Superintendent:   Dr. James Cummings 

 

School Name:   Grafton High School 

 

Principal:    Mr. James Pignataro 

 

Curriculum Director/Coordinator:  Ms. Kristen Gasper 

 

Subject Area:    Ell and Ell U.S. History 

 

Grade Level:    7-12 

 

Target Audience:   Ell U.S. History, Grades 9-12 

 

Number of Days of Unit/Activity:  Unit of study – 25 days 

 

 

Project Title 

U.S. A.- Past and Present Immigration/A Reflection and An Understanding for ELL students 

 

Project/Unit/Program – Focus/Goal 

As we continued our study of U.S. History for ELL’s, approached thematically, we focused on 

immigration in the USA; how it has been instrumental in the formation of our nation; the 

individual impact of the immigrant; the challenges and the opportunities that immigration has 

presented and continues to present; the U.S. Constitution and its direct implication upon 

immigration; the particular implications of immigration policy in 2017 and within the current 

political arena with all its complexities.  The ELL students, each has his/her own immigration 

story that sets the understanding of immigration at a very unique depth and therefore presents an 

opportunity for authentic reflection.   

 

Essential Student ELL Goals: 

1.  Students will define and apply new content vocabulary. 

2.  Students will practice taking notes and organizing notes from oral presentations. 

3.  Students will write summaries of written work. 

4.  Students will write persuasive essays. 

5.  Students will research for primary sources and cite materials. 

6.  Students will orally present their understanding and their opinion of controversial political 

subjects. 

 

mailto:mirandan@grafton.k12.ma.us
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Standard Strands Being Assessed 

RH.11-12.7. 

Integrate and evaluate multiple sources of information 

presented in diverse formats and media (e.g., visually, 

quantitatively, as well as in words) in order to address a 

question or solve a problem. 

SL.11-12.1. Initiate and participate effectively in a range of collaborative discussions (one-on-

one, in groups, and teacher-led) with diverse partners on topics, texts, and issues, building on 

others’ ideas and expressing their own clearly and persuasively 

SL.11-12.4. Present information, findings, and supporting evidence, conveying a clear and 

distinct perspective, such that listeners can follow the line of reasoning, alternative or opposing 

perspectives are addressed, and the organization, development, substance, and style are 

appropriate to purpose, audience, and a range of formal and informal tasks. 

 

Materials 

http://www.history.com/topics/native-american-history/native-american-cultures/videos/the-first-

americans 

http://www.choices.edu/resources/documents/immigration_options.pdf 

http://www.choices.edu/about/documents/choices-common-core-US-CivilRights.pdf 

http://www.nsrfharmony.org/system/files/protocols/peeling_onion_0.pdf 

 

Description  

1.  As we do with all ELL units of study, we began each class with the practice of defining, 

applying and illustrating new essential vocabulary that we subsequently use throughout the 

unit. 

2.  We watched and discussed the video, “Early Americans,” followed by a cooperative learning 

structure – Round Table. 

3.  Each student selected a “famous” immigrant, researched the life and contributions of 

that immigrant and reported back to the group using a “students teach the students” protocol. 

Each student completed a matrix with basic information, including the ”push and pull” of each 

famous immigrant. 

4.  As a group, we researched, using a wide variety of online resources to develop an 

immigration timeline to demonstrate immigration patterns based on timeframes and global 

migration patterns from the 1820’s to 2017.  Students were asked to “report out.” (please see 

photo of example of whiteboard report out) 

5.  Throughout the unit, we read articles from various historical sites, i.e., history.org., 

Smithsonian, PBS and current articles found in NEWSELA.  Comprehension questions were 

completed. 

6.  Students read and summarized one of the OPTIONS found in the Brown University’s  

Choices Program for immigration study and added that summary to a large chart.  The students 

processed this information by using a gallery walk, commenting and asking for clarifications. 

(please see attached photo) 

7.  Students created a “mind map” to explain their own OPTION #5 as a new policy to 

be implemented by the USA Federal government.  Their OPTION needed to include details of 

the new policy, subsequent consequences of the new policy, arguments for and against. 
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8.  Each student read a book of his/her choice to coincide with this unit of study.  Titles include: 

The Namesake, The Bean Trees, All Souls, When I was Puerto Rican and 

Girl in Translation.  Students completed a series of reading comprehension exercises as they 

independently read. 

  

Assessment Design 

 

Formative Assessments included:   

1.  Daily use of the “peel the onion” protocol whereby one student presents a dilemma and 

each student responds to a round of questions to determine level of understanding and 

what needs to be better understood with additional study.  Then each student was assigned a task 

to return with more information and facts to further clarify the issue. 

2.  Students created a “mind map” to explain their own OPTION #5 as a new policy to 

be implemented by the USA Federal government.  Each “mind map” had to meet a prescribed 

criteria. 

 

Summative Assessment included: 

1. Each student wrote a five paragraph persuasive essay asking readers to agree to the 

parameters of their own Option #5 immigration policy change. 

2. Each student answered each of the “posed” questions, being sure to use target vocabulary and 

evidence to support their answers within a round table discussion.  This discussion included 

outside participants (administrators, teachers, and additional students) working off a “Critical 

Thinking Questions Rubric.” 
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Images of student work: 
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Name(s):   Lisa Hanson, Barbara Mangano, Kelsey Slusarz 

 

Email Addresses:  lhanson@hopedaleschools.org, bmangano@hopedaleschools.org, 

kslusarz@hopedaleschools.org 

 

School District:  Hopedale Public Schools 

 

Superintendent:   Karen Crebase 

 

School Name:   Memorial Elementary School 

 

Principal:   Brian Miller 

 

Subject Area:  3rd grade ELL 

 

Grade Level:   All 

 

Target Audience:  All 

 

Number of Days of Unit/Activity: Seasonal (Fall, Spring and Summer) 

____________________________________________________________________________ 

 

Project Title: The Garden of Hope - working with ELL students 

 

Project/Unit/Program - Focus/Goal 

Through a grant awarded by CHNA 6, our “hope” for a school garden became a reality. In the 

summer of 2016, a team of Hopedale staff and students as well as other Hopedale community 

members constructed the raised bed, self-sustaining, edible garden that occupies a large section 

right outside our classroom windows.  At the forefront of this endeavor was learning. The edible 

garden provides sustainable concepts with not only the gardening, but in life skills and social 

lessons that present themselves in real ways. Through our school garden, students are becoming 

responsible caretakers. They have an opportunity to engage with hands-on experiences and 

impacts of land cultivation. 

 

Specifically in English as a Second Language, our goals are to provide students with authentic 

language tasks and hands-on experiences that reinforce the concepts and vocabulary introduced 

in the classroom. For example, the garden has created many chances for third grade ELL 

students to connect their learning  to concrete observations in their immediate community during 

a Community unit and Bloom and Grow (plants) unit. The following is the outline of one of the 

ESL lessons incorporating the Garden of Hope. 

 

Objective 

Students will be able to write an organized persuasive paragraph, using appropriate transition 

words, and drawing on relevant information from non-fiction articles. Students will use academic 

mailto:lhanson@hopedaleschools.org
mailto:bmangano@hopedaleschools.org
mailto:kslusarz@hopedaleschools.org
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conversation skills (elaboration and clarification) to discuss and extend ideas, collaborating to 

plan a persuasive letter. 

 

Standard Strands Being Assessed 

WIDA Standards: 2 (The language of language arts), 4 (The language of science) 

ELA Standard: Writing #1 

Science Standard: 3-LS1-1 

 

Materials 

1. Copies of articles previously read: 

 “How a Plant Grows” by Bobbie Kalman (reprinted by Hampton-Brown in Avenues 

textbook Level D) 

 “Students Help Grow Fruits and Vegetables on a Farm at Their School” (from the Fresno 

Bee, adapted 

 and reprinted by www.Newsela.com) 

2. Packets of tomato seeds and mini greenhouses 

3. Anchor charts of persuasive language  (sentence starters) and transition words 

 

Description 

After reading a nonfiction science article about the life cycle of plants, as well as a news article 

about children in a California school who maintain a fully functioning farm on campus, the third 

grade ELL group collaborated to write a “proposal”: a persuasive letter formally petitioning the 

garden committee to allow them to be in charge of growing and transplanting some of the 

school’s tomato seedlings. Students needed to use reading skills to review and highlight 

informational texts, oral language to discuss and strengthen their arguments, and writing skills to 

compose logical, connected paragraphs that included persuasive language, transition phrases, and 

paraphrased facts from the readings. The introduction and closing of the letter, as well as the 

typing of the final copy, were heavily supported by the teacher, whereas each student was 

responsible for independently drafting one of the body paragraphs. The students were excited 

and motivated by the opportunity to plant the tomato seeds (the actual seeds and growing 

materials were presented to them and they “elected” to take on this project), which made the 

writing task meaningful to them. 

 

This multi-day lesson followed up on a fall lesson, in which students explored and asked 

questions about the garden, helped water the beds, discussed the uses and benefits of the garden 

for our school and town, and wrote thank you cards for the garden committee. Students were able 

to refer back to that experience for background knowledge and context. 

 

Assessment Design 
Students’ revised drafts of paragraphs were assessed according to a WIDA-based rubric, and 

final typed copies of the letter were saved in their portfolios (as well as distributed to 

representatives of the garden committee). 

 

http://www.newsela.com/
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Name(s):   Kathy Guertin and Lisa Ryan 

 

Email Addresses:  kguertin@mursd.org     lryan@mursd.org  

 

School District:  Mendon-Upton Regional School District  

 

Superintendent:  Dr. Joseph Maruszczak 

 

School Name:   Memorial Elementary School  

 

Principal:   Debra Swain 

 

Curriculum Director/Coordinator: Dr. Maureen Cohen  

 

Subject Area:   Social/Emotional/Behavioral Health 

 

Grade Level:   PreK - 4 

 

Target Audience: All classroom teachers, specialists, special ed staff, and paraprofessionals 

 

Number of Days of Unit/Activity: Year Long 

 

 

Project Title - Moving Social/Emotional/Behavioral Health Strategies from the Counseling 

Room to the Classroom 

 

Project/Unit/Program – Focus/Goal 
 Based on information provided by the staff through an Insight K-12 Survey, which was 

administered in June 2016, staff members shared their frustration and perceived lack of support 

in the area of student behavior referrals. This project was designed to share information with 

staff regarding the different types of social/emotional/behavioral health issues that students and 

adults within our school community are dealing with and to provide all staff members with 

strategies and resources to better support their students within the classroom setting.  

 

Standard Strands Being Assessed 

Social/emotional learning goals are embedded in a variety of Common Core standards. An 

example include the following: 

• CCSS.MATH.PRACTICE.MP1 Make sense of problems and persevere in solving them. 

• CCSS.MATH.PRACTICE.MP3 Construct viable arguments and critique the reasoning 

of others. 

mailto:kguertin@mursd.org
mailto:lryan@mursd.org
http://www.corestandards.org/Math/Practice/MP1/
http://www.corestandards.org/Math/Practice/MP3/
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• CCSS.ELA-LITERACY.RL.K.10 Actively engage in group reading activities with 

purpose and understanding. 

• CCSS.ELA-LITERACY.RL.3.1Ask and answer questions to demonstrate 

understanding of a text, referring explicitly to the text as the basis for the answers 

Additional information regarding SEL standards can be found here.  

In addition, Massachusetts has participated in CASTEL (Collaborative for Academic, Social, and 

Emotional Learning) to develop policies, learning standards/goals, and guidelines to support 

statewide implementation of social and emotional learning. 

Materials 
The Behavioral Health presentation can be accessed here. 

The Psychopharmacology presentation can be accessed here.  

The Zones of Regulation presentation can be accessed here. 

The Traumatized Child presentation can be accessed here. 

 

Description 

Prior to the beginning of the 2016 - 2017 school year, it was determined that supporting staff and 

students in the area of social/emotional/behavioral health needed to be a priority within our 

building and the school district. The following goals were developed in response to this need: 

● District Strategic Objective: We will create new relationships and partnerships with our 

families and community to improve student outcomes. 

● School Improvement Goal: By June 2017, the elementary schools will increase 

supports/strategies to promote positive social, emotional, and mental health with all 

students.  

In support of this initiative, our monthly staff meetings were designated as opportunities to share 

information with all staff members regarding four primary areas which included: Behavioral 

Health at Memorial School.  This presentation quantified and defined a variety of behavioral 

health issues that had been present in our school population over the past year.  Psychotropic 

Medications which explained how different medications can impact students in a variety of 

ways.  It also addressed the need of teachers to focus on identifying and tracking behaviors in all 

situations. The third presentation introduced staff members to the Zones of Regulation and how 

it was being used within the setting of the guidance office. Staff members learned about the blue, 

green, yellow, and red zones, as well as expected and unexpected behaviors. A variety of 

examples of what behavior looks like in each zone was shared, in addition to a variety of 

strategies that students can use to move toward the green zone.  The fourth presentation provided 

examples of different types of trauma and how each may manifest in a classroom setting. Staff 

learned that often times we cannot identify a student in trauma and in many situations, we should 

not try to address a student’s trauma.  Instead, staff members learned about setting up and 

maintaining a trauma sensitive classroom and strategies that they could use to support their 

students. 

http://www.corestandards.org/ELA-Literacy/RL/K/10/
http://www.corestandards.org/ELA-Literacy/RL/3/1/
http://www.doe.mass.edu/candi/SEL/
https://docs.google.com/presentation/d/182Zi5RV4RVvCWd9JZlX1tXjVm55qlycMx4md-4rH5Ic/edit?ts=58d958c9#slide=id.p4
https://docs.google.com/presentation/d/1QHNWDSjJNkWxW1wbSQpIWquqabm_IKoCHtxylmR0aLU/edit#slide=id.p
https://docs.google.com/presentation/d/10q87QyD4Xa6CTDUjx0VkNJRrt7o8OwfX-ccZWOI98mo/edit#slide=id.p
https://docs.google.com/presentation/d/1evuWG_8ZpIGERfLtyVX-ULQJxzGgag3GKACIIYOeALc/edit#slide=id.p
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As a result of the four presentations mentioned above, many staff members requested additional 

training and voluntarily came to workshops which were offered before and after school.  In 

addition, Mrs. Guertin met with all students in first through fourth grade to introduce them to the 

Zones of Regulation.  Classroom teachers were offered a “make -it /take-it” workshop in which 

they created a sensory basket to be used by students within the classroom setting.  Lunch/recess 

monitors asked for additional training around the Zones of Regulation, as did the specials team 

which provide character education classes on a bi-weekly basis to students in first through fourth 

grade.  

 

Assessment Design 

It is the district’s intention to re-administer the K-12 Insight Survey and we plan to compare the 

staff’s responses.  We have also been tracking referrals to the health office and counseling office, 

as well as behavioral referrals.  
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Name(s):    Megan Burke, Matt Hagopian, Amy Staples 

 

Email Addresses:                     mrburke@milfordma.com, mhagopian@milfordma.com, 

                                                 astaples@milfordma.com  

 

School District:   Milford Public Schools 

 

Superintendent:   Dr. Kevin McIntyre 

 

School Name:     Stacy Middle School 

 

Principal:   Nancy Angelini 

 

Curriculum Director/Coordinator: Craig Consigli 

 

Subject Area:   Multidisciplinary 

 

Grade Level:   6th Grade 

 

Target Audience:  6th Grade   

 

Number of Days of Unit/Activity: Throughout School Year 

 

 

Project Title 
Grade Six Place Based Education Unit: Charles River Watershed 

 

Project/Unit/Program – Focus/Goal  
 

The goal is the continuing development and implementation of a multidisciplinary place based 

education unit centered on the Charles River.  The unit is designed to work by using field-based 

explorations of the river, which complement traditional classroom learning activities. Through 

their year-long investigation of the Charles River, students will gain knowledge not only about 

the river itself, but also about much broader topics such as drinking water supplies, wastewater 

treatment, chemical properties of water, global access to water, and how drought affects 

populations both in Milford and around the world. It is the hope that by bringing students outside 

the walls of their classrooms they will make meaningful connections between the curriculum, the 

community, and the world. 

 

Standard Strands Being Assessed 
 

Grade 6 Science and Technology: Technology/Engineering (ETS1. Engineering Design) 

6.MS-ETS1-1. Define the criteria and constraints of a design problem with sufficient precision to 

ensure a successful solution. Include potential impacts on people and the natural 

environment that may limit possible solutions. (Water Treatment Plant Design) 

mailto:mrburke@milfordma.com
mailto:mhagopian@milfordma.com
mailto:astaples@milfordma.com
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Grade 6 Science and Technology: Physical Science (PS1. Matter and Its Interactions) 

6.MS-PS1-8(MA). Conduct an experiment to show that many materials are mixtures of pure 

substances that can be separated by physical means into their component pure substances. 

(Water Filtration Process) 

 

Grade 6 Math: (Expressions and Equations 6.EE) 

Represent and analyze quantitative relationships between dependent and independent variables. 

9. Use variables to represent two quantities in a real-world problem that change in relationship to 

one another; write an equation to express one quantity, thought of as the dependent variable, in 

terms of the other quantity, thought of as the independent variable. Analyze the relationship 

between the dependent and independent variables using graphs and tables, and relate these to 

the equation. (Graphing Echo Lake Reservoir Water Levels Over Time) 

 

Grade 6 Geography: (Standard #3 For All Continents)  Explain how the following five factors 

have influenced settlement and the economies of major regions and countries. (G, E) 

A. absolute and relative locations B. climate C. major physical characteristics  

D. major natural resources  E. population size   (Water as a Natural Resource) 

 

Grade 6 Geography: (Optional Topics For Study) 

 

Africa: Explain how drought and desertification affect parts of Africa. (G, E) 

 

Middle East: Identify methods used to compensate for the scarcity of water in some areas. (E)  

 

Explain the sources and effects of the massive pollution of air, water, and land in the 

former satellite nations of Eastern Europe, in the countries once part of the Soviet 

Union, and in Russia. (H, G) (Access to and Protection of Water Worldwide) 

 

Materials 
www.crwa.org (Charles River Watershed Association) 

www.water.USGS.gov (USGS Watershed Information Network) 

www.muse.jhu.edu (Johns Hopkins Project MUSE: The Meaning of Rivers) 

www.projectwet.org (Water Education for Teachers) 

www.awwa.org (American Water Works Association) 

www.environment.nationalgeographic.com (NatGeo: Freshwater: Why it Matters) 

www.milfordwater.com (Milford Water Company) 

 

Description 
Why is water important?  What are physical and chemical properties of water?  What causes 

drought?  Where does the Charles River flow through once it leaves Milford?  The Charles River 

literally bisects the Town of Milford.  The river serves as both a drinking water supply and a 

major component of the town’s wastewater treatment process.  Studying an entire watershed is 

something that requires the examination of people, the natural environment, and the built 

environment, and can be studied in past, present and future contexts.   

http://www.crwa.org/
http://www.water.usgs.gov/
http://www.muse.jhu.edu/
http://www.projectwet.org/
http://www.awwa.org/
http://www.environment.nationalgeographic.com/
http://www.milfordwater.com/
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Assessment Design (Examples of what this looks like in the classroom and in the field) 

 

Classroom: this unit looks like many different things depending on subject area and activity 

connected to water; it will look like a lab activity, lesson that connects to water, reading 

assignment, creative writing activity and much more.  

 

Math: Students have examined monthly data from the Milford Water Company showing 

reservoir levels and created graphs to show reservoir capacity changes over time. 

 

Science:  Students have discussed and examined the physical and chemical properties of water; 

learned about pH and the filtration process and engineered their own model water filtration 

systems.  

 

Reading/SS:  Students have read case studies examining water’s role in public health. Students 

have written their own pieces on water’s impact on communities and generated posters and 

presentations about the importance of clean drinking water.  

 

Field:  In the fall of 2016, students hiked along the Upper Charles Rail Trail to visit the Milford 

Water Company’s filtration plant, where they received a tour from the staff.  In addition students 

made a trek through the woods to see the source of the Charles River, which is Echo Lake in 

Hopkinton. It was here that they witnessed firsthand the affects of the devastating 2016 drought. 
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Name:    Richard Smith 

 

Email Addresses:  rsmith@millburyschools.org  

 

School District: Millbury Public Schools 

 

Superintendent:  Greg Myers 

 

School Name:   Raymond E. Shaw Elementary School 

 

Principal:   Miriam Friedman 

 

Curriculum Director/Coordinator:   Jennifer Bellville 

 

Subject Area:   Math and Science 

 

Grade Level:   Four 

 

Target Audience:  53 fourth grade students 

 

Number of Days of Unit/Activity: One month 

 

Project Title - How Fractions Help the Birds 

 

 

Project/Unit/Program – Focus/Goal 
Measurement - write ounces as pounds, develop a referent for a pound; think about mixed 

numbers and fractional parts 

 

Standard Strands Being Assessed 
Measurement and Data 

CC MDA1 

Solve problems involving measurement and conversion of measurement 

 

Description 
Materials: 2lbs. of butter, one large container, record grid sheet, measurement record sheet, 

recipe for making bird cake suits, plastic suet forms, one large hook to hang suet cakes outside 

window 

 

Our class uses the Calendar Math program and in the month of January the element for 

measurement is to measure and write ounces as pounds and include fractions each day. I thought 

of using sticks of butter because the sticks are measured in ounces and use fractions as a guide 

for our activity.  After one month of measuring butter and writing the results each day, we are 

left with 31 ounces of butter.  Since our classroom is located near a wooded area, I thought it 

would be nice to incorporate all of the butter with other ingredients to make bird cake suits for 

mailto:rsmith@millburyschools.org
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our feathered friends. The students follow a simple bird food recipe and place the mixture in 

plastic forms to be stored used throughout the year. The homemade bird food brings many birds 

to the feeders outside our windows. The students have fun looking at the birds and identifying 

the vast variety using bird guide books placed near the window. During bus time and recess, the 

students are able to view the books and birds. 

   

Each day the class will measure and cut one ounce of butter. The record sheet has squares to be 

colored and marked 1/16 of a pound.  The students will practice measuring and cutting a stick of 

butter in ounces. As the butter is cut, and collected in the large container, the students will record 

the information on a measurement card.  Each day the measurement card is changed with the 

amount of butter. For example on day eight, the measurement card would read 8/16, on day 12 it 

would read 12/16, etc. The ounces can be discussed and measured in ¼, ½ or ¾ pounds.  On day 

17 we can start to include mixed fractions. 

 

Assessment Design - Each day in the month of January, a daily record sheet is updated, 

discussed and kept in the student's Calendar Math binder. The Calendar Math program include a 

winter test and includes measurement questions.  
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Name(s):     Jennifer Siemaszko and Cortney Rosenlund 

 

Email Addresses:    jsiemaszko@nps.org and crosenlund@nps.org 

 

School District:    Northbridge Public Schools 

 

Superintendent:    Dr. Catherine A. Stickney 

 

School Name:    W. Edward Balmer 

 

Principal:     Karlene Ross 

 

Curriculum Director/Coordinator:  Amy McKinstry 

 

Subject Area:     English Language Arts 

 

Grade Level:    4 

 

Target Audience:    Grade 4 students 

 

Number of Days of Unit/Activity:  Unit = 1 quarter, lesson =  

 

 

Project/Lesson Title:  Gr. 4 - Part of a quarter-long unit on The Wizard of Oz by Frank 

Baum.  Title of Lesson:  Cowardly Lion vs. Lions in the Wild  

 

Project/Unit/Program – Focus/Goal 
Gr. 4 - Part of a quarter-long unit on The Wizard of Oz by Frank Baum.   

Focus Question: Is the lion in Oz similar or different to lions in the wild? 

 

Standard/ Strands Being Assessed:  Gr. 4 - ELA 
R.L. 4.1 -Refer to details and examples in a text when explaining what the text says explicitly 

and when drawing inferences from the text. 

R.L. 4.3- Describe in depth a character, setting, or event in a story or drama, drawing on specific 

details in the text (e.g., a character's thoughts, words, or actions). 

R.I. 4.1 Refer to details and examples in a text when explaining what the text says explicitly and 

when drawing inferences from the text. 

R.I. 4.9 -Integrate information from two texts on the same topic in order to write or speak about 

the subject knowledgeably. 

S.L. 4.1- Engage effectively in a range of collaborative discussions (one-on-one, in groups, 

and teacher-led) with diverse partners on grade 4 topics and texts, building on others' ideas 

and expressing their own clearly. 

S.L. 4.4- Report on a topic or text, tell a story, or recount an experience in an organized 

manner, using appropriate facts and relevant, descriptive details to support main ideas or 

themes; speak clearly at an understandable pace. 

mailto:jsiemaszko@nps.org
mailto:crosenlund@nps.org
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W.4.1- Write opinion pieces on topics or texts, supporting a point of view with reasons and 

information. 

W.4.4- Produce clear and coherent writing in which the development and organization are 

appropriate to task, purpose, and audience. 

W.4.9- Draw evidence from literary or informational texts to support analysis, reflection, and 

research. 

 

Materials  

1. Wizard of Oz - Chapter on the Cowardly Lion 

2. Graphic organizer 

3. Open Response paper with Focus Question 

4.  **Scanned copies of articles below** 

 “Losing Africa’s Lions” 

 “Lions” 

 “World Animal Foundation” 

 “The Sweet Life of Lions” 

 

Description 

Students were expected to determine how the lion in The Wizard of Oz was portrayed. They were 

asked to find specific evidence from the text and explain how the evidence supports their 

thinking. The students were then given articles with information about lions in the wild. They 

were expected to find evidence to support their answer to the focus question- “Is the lion in Oz 

similar or different to lions in the wild?” The students needed to find three pieces of evidence 

from two different articles and explain how each piece of evidence supports their thinking. They 

were given a graphic organizer to fill out all this information.  

 

Once the students completed the graphic organizer, we held a class debate. The students were 

expected to share their thinking while referencing their evidence from the text. After the debate, 

the students constructed a written response to the focus question. They needed to include the 

evidence they found from the Wizard of Oz and the lion articles to support their answer. 

  

Assessment Design 

Students were assessed on their completed graphic organizer with evidence and explanations, 

their contributions to the class debate, and their constructed response to the focus questions. 

  



Blackstone Valley Educational Collaborative 
Promising Practices 

Exemplar in Curriculum 
 

    
 

 
 

  



Blackstone Valley Educational Collaborative 
Promising Practices 

Exemplar in Curriculum 
 

Name:     Samantha Toomey 

 

Email Addresses:    toomeys@suttonschools.net  

 

School District:   Sutton Public Schools 

 

Superintendent:   Theodore Friend 

 

School Name:   Sutton Elementary School 

 

Principal:    Denise Harrison 

 

Subject Area:    English Language Arts; Grammar instruction 

 

Grade Level:    3-5 

 

Target Audience:   All students  

 

Number of Days of Unit/Activity:  Each Mentor sentence provides a daily lesson of 15-20 min.  

 

 

Project Title: Implementing mentor sentences to teach grammar in context 

 

Project/Unit/Program – Focus/Goal 
The goal of using mentor sentences is to use exceptional children’s literature texts to teach 

students grammar by looking well-constructed sentences.  Mentor sentences show students what 

good writing should look like.  Using these sentences as models students notice the good things 

in the sentences and experiment with using those in their own writing.  For the teacher, it allows 

for spiraling your grammar instruction, as previously taught concepts are revisited each week 

 

Standard Strands Being Assessed 
Use of Mentor sentences meets all of the MA Language Standards for Grades 3-5.  In addition, it 

also touches on many fiction and non-fiction reading standards.   

 

Materials  

 Mentor Sentence Support materials are the product of Jessica Ivey.  

https://www.teacherspayteachers.com/Store/Ideas-By-Jivey/Category/Mentor-Sentence-Units-

57716 

 

Presentation created for Professional Development for Grade 3-5 staff 

https://prezi.com/f0qjkbnx77kd/edit/#26_238900 

 

Description  
Mentor sentences instruction follows the same pattern each week.  On Monday teacher reads 

aloud the mentor text.  The text is usually a picture book that is related to other curriculum areas.  

mailto:toomeys@suttonschools.net
https://www.teacherspayteachers.com/Store/Ideas-By-Jivey/Category/Mentor-Sentence-Units-57716
https://www.teacherspayteachers.com/Store/Ideas-By-Jivey/Category/Mentor-Sentence-Units-57716
https://prezi.com/f0qjkbnx77kd/edit/#26_238900
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Books used include fiction and non-fiction texts with connections across the curriculum.  On 

Tuesday, on this day students are asked to “notice” features of the sentence that may make it a 

mentor sentence.  Students notice use of figurative language, type of sentence, use of 

punctuation, verb tenses, etc. This allows for a discussion of the features of well written 

sentences. On this day, we discuss the focus of the week (capitalization, prepositional phrases, 

verb tenses, etc.) On Wednesday, students “dissect” the sentence.  Students label the parts of 

speech.  During this discussion students justify the part of speech by explaining why it is a 

particular part of speech.  Through this discussion, previously taught concepts are revisited.  

Students then look for the subjects and predicates in the sentence.  Student discussions on 

Tuesday and Wednesday are lively and informative.  On Thursday, students take part in a lesson 

that focuses on the skill of the week.  On Thursday, students are asked to revise the sentence.  

This practice involves finding synonyms, adding adjective, vivid verbs, changing a preposition 

and other revising techniques.  On Friday, students complete a quiz that includes finding errors 

in the mentor sentence and assesses knowledge of the focus skill.  In addition, students are asked 

to imitate the mentor sentence.  The sentence that students write includes many of the features 

noticed on Monday and includes the use of many of the sentence features discussed in the 

dissection.  

 

I introduced and trained the grade 3-5 staff in implementing mentor sentences with support from 

my principal.  Over the summer with my principal, we arranged for the purchase of the 

appropriate number of licenses from the author.  I organized the 220+ texts by grade level based 

on the language standards for each grade and the text connections of the mentor text.  I created a 

database to be used by the staff to help them find the available texts based on standard, author, 

book title, curriculum focus, and existing unit ties. Teachers have implemented the sentences 

throughout the year.  An additional training was held to help teachers better navigate the 

database and resources on google drive.  Teachers also discussed successes and challenges in 

implementing mentor sentences.  Professional development will continue next year on 

implementation and curriculum alignment.  

 

Assessment Design 

Assessment for mentor sentences in done through informal and formal means.  Formally, 

students are assessed with an end of the week quiz on the focus skill.  In addition, students are 

assessed in their imitation sentence.  Informally, student sentence writing is assessed across the 

curriculum.   
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Name:    Lillian Hazard 

 

Email Addresses:    lhazard@uxbridge.k12.ma.us 

 

School District:    Uxbridge Public Schools 

 

Superintendent:    Kevin Carney 

 

School Name:    Taft Early Learning Center 

 

Principal:     Marla Sirois 

 

Curriculum Director/Coordinator:  Dr. Rich Drolet 

 

Subject Area:     Science/ELA 

 

Grade Level:     1 

 

Target Audience:    Elementary School Teachers 

 

Number of Days of Unit/Activity:  8 weeks 

 

 

Project Title 
Teaching science through literacy integrated unit 

 

Project/Unit/Program – Focus/Goal 
Use newly created grade-level teacher common planning time to create units/lessons that align to 

the new MA Science & Technology/Engineering Standards in grades K-2.  

 

Correlate each unit, while keeping in mind the science progression matrix.  

 

Integrate science, literacy, and technology, forming cohesive units while providing students with 

authentic hands-on learning experiences. 

 

Standard Strands Being Assessed 
All grades PK-2 are assessed. Below is one example: 

 

Grade 1: Life Science  

LS1. From Molecules to Organisms: Structures and Processes 

1-LS1-1. Use evidence to explain that (a) different animals use their body parts and senses in 

different ways to see, hear, grasp objects, protect themselves, move from place to place, and 

seek, find, and take in food, water, and air, and (b) plants have roots, stems, leaves, flowers, and 

fruits that are used to take in water, air, and other nutrients, and produce food for the plant. 

 

mailto:lhazard@uxbridge.k12.ma.us
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LS3. Heredity: Inheritance and Variation of Traits 

1-LS3-1. Use information from observations (first-hand and from media) to identify similarities 

and differences among individual plants or animals of the same kind. 

 

Materials 
ReadWorks.org close reading articles and passages 

Reading A-Z leveled readers 

MysteryScience.com video and activities: “Animal Superpowers” link 

Assorted related books  

 

Description  
These integrated units are created and implemented through collaboration with the principal, 

science curriculum and instruction leader (Lillian Hazard), science/technology teacher 

(repurposing of the technology teacher position), and classroom teachers. Grade-level classroom 

teachers use their common planning time to compile resources to introduce the classification of 

mammals, reptiles, birds and fish. Students participate in inquiry-based lessons, which involve 

listening to books, watching videos, creating small booklets, completing sorting activities, and 

imitating animal sounds, actions and abilities. Students should be able to explain/answer the 

following questions: How do they move? Where do they live? What do they eat? How do they 

protect themselves? What adaptations do they have/use to survive? 

 

The enrichment portion of the lesson is implemented by the science/technology teacher. The 

students visit sites (MysteryScience.com) in the computer lab where they study different animals 

and habitats. The information that they collect is recorded in their Science Journals. All students 

then create a tortoise out of model magic. These sculptures highlight the reptile’s adaptations for 

survival. Finally, all students visit Southwick’s Zoo in June as a culminating experience related 

to everything studied about animals and plants this year. 

 

Assessment Design 

Using the backward design model, formative assessments are configured to monitor student 

mastery of skills, with the goal being to promote collaborative, small group work. An example of 

one of these assessment sessions can be seen below: 

 

STEM Problem: The deer and chipmunks are eating the lettuce in the garden. How can we keep 

the deer and chipmunks out of the garden without hurting them? Students work in small groups 

to design a way to keep the animals from eating the lettuce. They will discuss, plan, draw 

scenarios, and revise. Teachers often use the Science Journal Rubrics that can be found on the 

DESE web site. 
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