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Dr. Michael F. Fitzpatrick, Consortium Chair  
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Promising Practices in Education 
Blackstone Valley Consortium 
 
 
The Promising Practices lesson plans which follow represent a sampling of 
exemplary instructional models found in classrooms across the Blackstone 
Valley.  Nominated by curriculum coordinators, endorsed by principals, and 
selected for 2013 award recognition by superintendents of member districts 
in the Blackstone Valley Consortium, these creative and innovative lessons 
and projects have been chosen as some of the best examples of teaching which 
inspires and motivates students. 
 
Please take the time to review what colleagues across the region are doing to 
engage students and make learning both fun and interesting.  It is activity such 
as that described in the pages that follow which have put Massachusetts in the 
forefront of educational quality and set our school systems apart from the 
status quo.  Project descriptions and contact information are provided to 
facilitate interaction with the growing list of award winners.   
 
While only nominations selected for 2013 recognition are shared within this 
booklet, the compilation of award-winning lesson plans identified since the 
creation of this award is available electronically on each member district’s 
website. Whether you discover a multitude of new activities to incorporate 
into your classroom, or come across just one idea to spark your own 
creativity, we hope this venture into new teaching methodologies will be the 
impetus for a life-long pursuit of educational excellence.  
 
 
 
 
Dr. Michael F. Fitzpatrick, Chairperson 
Blackstone Valley Superintendents’ Consortium 
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Blackstone Valley Curriculum Consortium 
 

* Bellingham * Blackstone-Millville * Blackstone Valley Vocational Regional * 

* Douglas * Grafton * Hopedale * Mendon-Upton * Milford *  

* Millbury * Northbridge * Sutton * Uxbridge * 

 

 

 

Promising Practices in Education 

Blackstone Valley Curriculum Consortium 

 

 
On behalf of the Blackstone Valley Curriculum Consortium, we wish to 

congratulate this year’s recipients of the Promising Practices in Education Award.  

You are being recognized not only for your outstanding contribution to the 

education of our students but also for your dedication to the teaching profession.   

 

Each lesson, unit, and project recognized here today, will provide exemplars in 

teaching for your fellow teachers throughout Blackstone Valley.  Your work in the 

Blackstone Valley Promising Practice booklet will be shared and used by others 

for years to come. 

 

Thank you and congratulations again for your commitment to teaching and to 

inspiring our students.  

 

 

 

Kay Tessier, Co-Chair 

Lucille Boutiette, Co-Chair 

Blackstone Valley Curriculum Consortium 
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Town 

 

Teacher(s) Grade/Project Email 

Bellingham Katie Cameron 

High School 

Authoring iBooks for the 

Classroom 

kcameron@bellinghamk12.org 

Blackstone-

Millville 
Meredith Tocci 

Grade 8 

¿Quién es? (Who is it?) 
mtocci@bmrsd.net 

Blackstone 

Valley Technical 
Kathryn Ruzanski 

Grade 10 

El dormitorio de mis sueños 

(The bedroom of my dreams) 

kruzanski@valleytech.k12.ma.us 

Douglas Donna Taylor 
Grade 5 

STEM Pasta Car Challenge! 
dtaylor@douglas.k12.ma.us 

Grafton Julie Flynn 
Grade 7-8 

Project Shine 
flynnj@grafton.k12.ma.us 

Hopedale Susan Mulready 

Integrated Preschool Class Ages 

4-6 

Think Smart, 

Feel Good Tool Bags 

smulready@hopedaleschools.org 

Mendon/Upton Robert Messick 
Grade 10 

Sierpinski’s Triangle 
rmessick@mursd.org 

Milford Coree Daniels 
Grade 4 

The Great Postcard Race 
cdaniels@milfordma.com 

Millbury Salvatore Palano 
Grade 12 

Mock Trial 
spalano@millburyschools.org 

Northbridge Kelle Walker 
Grade 1 

Science/Dental Health 
kmwalker@nps.org 

Sutton 
Tracy Kolofsky & 

Laura MacLaren 

Grade 1 

Response to 

Intervention/Flexible Groupings 

kolofskyt@suttonschools.net 

maclarenl@suttonschools.net 

Uxbridge Bernadette Bazzette 
Grade 

Lunch Fractions in Action 
bbazzett@uxbridge.k12.ma.us 

 

Blackstone Valley Consortium 
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Blackstone Valley Educational Collaborative 

Promising Practices  

Exemplar in Curriculum 

 
Name:  Katie Cameron District:  Bellingham Public Schools 

School:  Bellingham High School Email:  kcameron@bellinghamk12.org  

Principal:  Mr. Peter Marano 

Subject Area:  Science 

Standards/Strands being addressed:  Life Science 

Grade Level:  High School 

Target Audience:  AP Biology Students 

Number of days of unit/activity:  Course resource 

 

Project Title:  Authoring iBooks for the Classroom 
 

Project/Unit/Program - Focus/Goal:   
Creating a free interactive textbook to use as a student iPad resource 

 

Essential student outcomes:   

 Students will have access to free, interactive textbooks  

 Textbooks can be updated in real time to remain current and responsive to students needs 

 Live links and interactive animations can be embedded in the text to support, differentiate and 

enhance students’ learning 

 Literacy support can be embedded to support struggling readers 

 

Materials:   
- iPads, iTouches, or iPhones for users 

- Apple computer and iBooks author software for textbook creator 

 

Description:   
This practice allows teachers to create a free text, illustrative and interactive course resource 

that can serve as the foundational reference point for any course. This resource can be 

continually customized to address different classes, students, and new material. The interactive 

features include animation and the manipulation of images. 

 

 

 

mailto:kcameron@bellinghamk12.org
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Blackstone Valley Educational Collaborative 

Promising Practices  

Exemplar in Curriculum 

 
Name:  Meredith Tocci District:  Blackstone-Millville Regional 

School:  Frederick W. Hartnett Middle 

School 

Email:  mtocci@bmrsd.net  

Principal:  Justin Cameron 

Subject Area:  8
th

 Grade Spanish 

Standards/Strands being addressed:   
1. Interpersonal communication: 1.5 Using selected words, phrases, and expressions with 

no major repeated patterns of error, students will exchange information and knowledge.  
2. Interpretive Communication: 2.4 Using selected words, phrases, and expressions with 

no major repeated patterns of error, students will read and interpret signs, simple stories, 

poems, and informational texts.  

3. Presentational Communication: 3.4 Using selected words, phrases, and expressions with 

no major repeated patterns of error, students will describe people, places, and things.  
 

Grade Level:  8
th

 Grade 

Target Audience:  8
th

 Grade Student-Centered Class 

Number of days of unit/activity:  1 Day 

 

Project Title:  ¿Quién es? (Who is it?) 

 

Project/Unit/Program - Focus/Goal:   
General Goal:  

1. Students will be able to correctly conjugate the verb ser in all forms.  

2. Students will be able to accurately write sentences in Spanish in which all nouns and 

adjectives adhere to grammatical rules of the language.  

3. Students will be able to provide an accurate description of people and other items using the 

correct vocabulary and grammar of the target language.  

 

Essential student outcomes:   
Essential concept: In Spanish, nouns, adjectives, and verbs all work in conjunction to attain the goal 

of describing an object. Accurate selection of the subject, correct conjugation of the verb, and 

adjective agreement must all be accounted for in order to properly express oneself through the 

Spanish language.  

1. Students will be able to correctly conjugate the verb ser in all forms.  

2. Students will be able to accurately write sentences in Spanish in which all nouns and 

adjectives adhere to grammatical rules of the language.  

3. Students will be able to provide an accurate description of people and other items using 

the correct vocabulary and grammar of the target language.  

 

Materials:   
1. White drawing paper  

2. White-lined paper  

3. Crayons/markers/colored pencils  

4. Note cards  

5. Dice  

mailto:mtocci@bmrsd.net
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Description:  
A. Introduction  

a. Students enter the class, take their seat, and examine the small note card placed on 

their desk. Written on each student’s card is either a Spanish subject pronoun or a 

conjugation of the verb ser. Teacher instructs the students to find the person in class 

who has the subject pronoun or conjugation which occurs in conjunction with what is 

on their card. For example, the student with the subject pronoun yo on his or her card 

needs to find the student with the soy conjugation card. Once the student has located 

his or her partner they are to take a seat together.  

b. The teacher will now give the directions for the following activity.  

B. Key teaching/learning experiences  

a. Prior to the lesson the teacher will hang the previously completed character drawings 

throughout the room. Each pair of students will receive a packet containing the 

character descriptions written by their classmates. The task for each pair is to read the 

written descriptions and, via translation of Spanish to English, determine what an 

illustration of each character would look like. Now, the pair is to walk around the 

room examining the character illustrations and successfully match each character to 

its respective description. It is expected that students will complete this task at various 

rates, thus they will be moving on to the second activity at whichever point they 

complete the first.  

b. Upon successful completion of the above activity, student pairs will now practice 

their verb conjugation at their seats. Each pair will receive a die to use for this activity 

and each side of the die is designated to represent one of the subject pronouns or 

pronoun pairs in a verb conjugation chart. The students’ task is to create sentences by 

rolling the die, conjugating the verb ser in accordance with whatever number they 

roll, utilizing Spanish descriptive adjectives they know, and assuring that all parts of 

the sentence agree in number and gender.  

c. When all pairs have completed the first task the class will discuss their findings and 

determine the correct character drawing and written description combinations.  

C. Closure  

a. Each group receives a ticket to leave (boleto para ir). As a group they must write one 

sentence describing a subject of their choice using the verb ser and possible 

corresponding adjectives. On the way out the student holding the ticket should leave it 

in the folder designated for their class. Groups that accurately completed the ticket 

from day 1 can line up at the door for dismissal first.  

 

Assessment Design:    
A. Students’ written character descriptions  

B. Observation of students’ verbal responses when describing classmates and other known 

people  

C. Observation of students’ ability to translate written descriptions and connect them with 

the proper illustrations 

D. Students’ written responses to the dice sentences  
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Blackstone Valley Educational Collaborative 

Promising Practices  

Exemplar in Curriculum 

 
Name:  Katie Ruzanski District:  Blackstone Valley Regional 

School:  Blackstone Valley Regional 

Vocational Technical High School 

Email:  kruzansk@valleytech.k12.ma.us  

Principal:  Anthony Steele, III 

Subject Area:  Spanish 

Standards/Strands being addressed:  Vocabulary, Adjective and verb agreement, oral 

and written skills; Standards: 1.1; 1.2; 1.3; 3.1; 4.1 

Grade Level:  10 

Target Audience:  Spanish 2 students 

Number of days of unit/activity:  3 days (total 135 minutes) 

 

Project Title:  El dormitorio de mis sueños (The bedroom of my dreams) 
 

Project/Unit/Program - Focus/Goal:   
The goal of this project is to integrate new and real life technology into the classroom while 

using new Spanish vocabulary in a scenario in which they must be creative. In addition to 

creating a computer aided drawing, they will be asked to describe their drawing in writing, and 

then present it orally in Spanish to their classmates. 

 

Essential student outcomes:  

 Students will use their new vocabulary in a real life situation  

 Students will be able use description words correctly, focusing on adjective agreement 

 Students will learn an introduction to the computer software Chief Architect 

 Students will work on writing skills with a written description of their project 

 Students will practice their speaking skills with an oral presentation 

  

Materials:   
Project outline (see attached)    Computer with a color printer 

Software: Chief Architect x5, Microsoft Word Paper 

 

Description:     
Students will create a plan for their dream bedroom using the Painting and Design Technology 

computer software called Chief Architect x5.  This is professional 3D home design software 

used in industry by architects, designers and builders. Students in the Painting and Design 

Technology shop will pair up with students in the Spanish class to give them a tutorial on how 

to use the program. Students will begin a computer design of their dream bedroom using at 

least 7 words (bedroom furnishings) from their vocabulary list. Once their dream bedroom is 

created on the program, they will print it out in color. They will then write a short paragraph 

using the vocabulary words from the chapter describing in detail, their dream bedroom. Each 

student will also give a brief oral presentation on their finished product, taking their classmates 

on a tour of their dream living space. 

 

mailto:kruzansk@valleytech.k12.ma.us
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Assessment Design:    
Students will be graded using a rubric that assesses the following:  Design/accuracy, Use of a 

certain number of vocabulary words; Correct grammar in written description; Oral presentation. 

See below 

 

¡El dormitorio de mis suenos!       (The bedroom of my dreams) 

TASK: Your task is to create a computer aided drawing using Chief Architect x5 that is 

realistic and creative. See below for an example drawing 

1. You will design your perfect living space making sure to include at least 7 of the home 

furnishing vocabulary words we have studied this chapter. You must label each item 

with the proper Spanish word.  

2. Once you have completed your design, you will then write a short paragraph describing your 

room in great detail making sure to include colors and where the furnishings are located. The 

paragraph should be at least 7 sentences long. Pay attention to adjective agreement. 

3. Finally, you will explain your design orally to your classmates in a brief presentation, 

being sure to use proper grammar. 

 

You will be graded on a 16 point scale using the following criteria: 

CATEGORY 4 3 2 1 Your 

Score 

Design/Accuracy  Drawing is 

accurate, realistic 

and clear, items 

are labeled, 

evidence of effort 

Drawing is 

clear and 

realistic, 

evidence of 

some effort 

shown, all or 

most items 

are labeled 

Drawing is 

done 

carelessly 

with  little 

effort; may 

not be 

realistic, 

most items 

are not 

labeled 

Drawing is done 

carelessly; very 

little effort is 

evident; 

instructions were 

not followed 

 

Vocabulary Used at least 7 

vocabulary words  

Used 4-6 

vocabulary 

words 

Used 2-3 

vocabulary 

words;  

Used 1-2 

vocabulary 

words 

 

Written 

Description 

Paragraph is at 

least 7 sentences 

long, using all 

correct verb 

forms, grammar, 

and adjective 

agreement 

Paragraph is 

5-6 

sentences, 

there are 

some 

grammatical 

errors 

Paragraph is 

3-4 

sentences, 

there are 

numerous 

grammatical 

errors 

Paragraph is less 

than 3 sentences, 

work is done 

carelessly, there 

are numerous 

grammatical 

errors 

 

Oral 

Presentation 

Explanation is 

detailed and clear, 

there are little or 

no errors in 

grammar 

Explanation 

is clear, there 

are a few 

errors in 

grammar 

Explanation 

is confusing, 

there are 

errors but 

has most 

critical 

components 

Explanation was 

difficult to 

understand and 

is missing 

several 

components and 

contains many 

errors 

 

Your Grade :________/16    =_______% 
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Blackstone Valley Educational Collaborative 

Promising Practices  

Exemplar in Curriculum 

 
Name:  Donna Taylor District:  Douglas 

School:  Douglas Intermediate Elementary 

School 

Email:  dtaylor@douglas.k12.ma.us  

Principal:  Beverly Bachelder 

Subject Area:  Science, Technology and Engineering 

Standards/Strands being addressed:  Technology and Engineering Standards;  

 Materials and Tools 1.1 and 1.2  

 Engineering Design 2.2 and 2.3 

Math Common Core Standards; CC.5.MD.1 

Grade Level:  5 

Target Audience:  Students in 5
th

 grade, but easily adaptable for the lower elementary or 

middle school grades 

Number of days of unit/activity:  4-6 weeks 

 

Project Title:  STEM Pasta Car Challenge! 
 

Project/Unit/Program - Focus/Goal:   
Increasing STEM literacy is a district-wide priority in Douglas.  This year, we received grant 

funding from the Blackstone Valley Education Foundation to support STEM (Science, 

Technology, Engineering, and Math) Month in grades 6, 7, and 8.  As a result, each grade 

participated in a series of STEM activities, designed to ignite enthusiasm for STEM subjects, 

and to foster career awareness and opportunities in the STEM field.  Several units were piloted 

in the Grade 5 Science, Technology and Engineering classes this year, with the “STEM Pasta 

Car Challenge” being one of them.  The main goal of this unit was to build STEM literacy and 

to partner with STEM professionals in the community, inviting them into the classroom to 

share with students their enthusiasm for their selected career. 

 

Essential student outcomes:   
-Work effectively both independently and in diverse teams 

-Plan and carry out investigations using the Engineering Design Process 

-Evaluate results critically and carefully  

-Construct explanations and use these to inform design improvements 

-Become excited about the possibility of a STEM career 

 

Materials:   

 3 Worksheets entitled - Measurement Challenge!  Design a Pasta Car! – Parts 1-3 

 Laptop and projector to show Design Squad video: http://pbskids.org/designsquad/topbuilder/2/ 

 Shoebox with samples of different types of pasta – Lasagna, Spaghetti, Angel Hair, Rotini, 

Ziti, Shells, Rigatoni, Elbows, Wheels, etc., and mints (option for wheels) 

 Several boxes of each type of pasta listed above – donated by parents 

 A shoe box for each group (to store the cars in between classes) - donated 

 Hot Glue and Hot Glue Guns (one per group if possible) – donated by parents 

 Ramp to race the cars on – made by a handy teacher at our school  

mailto:dtaylor@douglas.k12.ma.us
http://pbskids.org/designsquad/topbuilder/2/
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 Yard Stick, Ruler or Measuring Tape 

 Winners Certificate or Trophy  

 

Description: 
This lesson was designed as an Engineering Challenge following a series of lessons taught on 

customary measurement.  Prior to this challenge, the students had learned how to convert 

customary units of length, capacity and weight.   

 

The students were first shown a video from the Design Squad website in which they were 

challenged to create a car made out of pasta.  

http://www.youtube.com/watch?v=FmjhCCy7bq8&feature=youtu.be 

 

The first step students completed was to learn about the Engineering Design Process - ASK. 

During this step, the students asked and answered questions about the goals of the project.  

IMAGINE was the second step of the process, during which the students brainstormed ideas of 

what they thought their pasta car should look like.  Each group was given a shoe box with a 

variety of types of pasta and a pasta chart so that they could identify the names of the pasta.  

Individually, they considered what each part of the car should look like and what type of pasta 

they could use to create it. They wrote a brief description and drew a picture of their car. 

 

In the next phase of the Engineering Design Process, PLAN, students took time to listen to each 

other’s ideas.  They filled out a chart in which they described something that they liked about 

each person’s design.  They then chose partners based on the things they liked and began 

discussing what their team car should look like.  This time, they either wrote a description or 

drew their team car and created a “grocery list” of pasta needed for their creation. 

 

Once they had their design, they were ready for the next step, CREATE.  During this step, each 

team visited the “pasta bar” and filled their shoe box with the items they needed to create their 

car.  After hot glue gun safety was discussed, they then went to work building the first 

prototype of their pasta car.  When the teams were ready, they measured and recorded the 

weight of their car and ran it down the track three times, recording the distance their car 

traveled.  The students then returned to their seats where they calculated the average distance 

traveled.  They were then able to calculate their Round One team score; average distance 

traveled divided by the weight of the car. Finally, they completed additional measurement 

activities, measuring the length, width, height, base area and estimated volume of their car. 

 

In the last phase of the Engineering Design Process, IMPROVE, the students answered 

questions about the results of their test trials.  They considered how the car ran down the ramp, 

asking questions such as, “Did it roll smoothly?  Did it drag?  Did it spin?”  They also 

considered the distance it traveled, and its weight.  They were then able to make decisions 

about what they could do to improve their car. Students were told that their Final Score would 

be calculated by adding up their score from Round One and their score from Round Two 

(which would count as double).  Those three scores would then be averaged to give them a final 

score.  Once again, they followed the same procedure, this time, brainstorming ideas for their 

improvements, describing their changes and drawing their next prototype.  Finally, they used 

the glue guns to revamp their car and make it better!   

 

When each team was ready, they reweighed their car and recorded data on their data sheet.  

They then retested their car three times down the ramp, and recorded the data.  Students then 

returned to their seats, where they calculated the average distance traveled.  They were then 

http://www.youtube.com/watch?v=FmjhCCy7bq8&feature=youtu.be
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able to calculate their Round Two team score; the distance traveled divided by the new weight.  

This time, they used their new average to convert feet to a mixed measure of yards and feet and 

then feet to inches (a review of customary measurement conversions).  Finally, they were asked 

to write a paragraph discussing whether or not their improvements worked, how they knew 

they worked or didn’t work, and what they would do next time if they were to do this again. 

Once all of the scores were tabulated, the 1
st
, 2

nd
 and 3

rd
 places winners in each class were 

given a “Great Idea” award certificate, and small trophies to the 1
st
 place winners were also 

awarded.  A final 5
th

 grade competition will be held at an upcoming Community Meeting 

assembly, where the winners from all six classes will compete! 

 

Guest Speaker:  As a culminating activity for each major project, a STEM professional from 

the community is invited to speak with the students, thus promoting career awareness, building 

excitement for entering STEM fields, and strengthening the school/community connection!  

Mr. MacDonald Andrews, Senior Raytheon Engineer, visited classes to speak with the students 

about the nature of technology.  The students had “put things together” to build their pasta cars, 

and now Mr. Andrews spoke with them about the importance of “taking things apart.”  He 

emphasized with the students that technology is constantly changing and improving.  Students 

were given the opportunity to take objects apart (old cell phones, cameras, walkie-talkies, TV 

remotes, etc., donated by parents).  Once the devices were taken apart, the students were able to 

identify individual components and the materials contained inside.  Mr. Andrews then 

discussed with the students why certain materials were appropriate or inappropriate for each 

device.  This was a wonderful learning experience for all of the students and an inspiration for 

many who may now aspire to become engineers themselves! 

 

Assessment Design:    
Students were assessed several times throughout the design process.  They received scores for 

the first round of testing (distance traveled divided by the weight), as well as a Final Score, 

which represented the average of the two rounds (round two counting double).  Students were 

graded on whether or not they were able to meet the goals of the project, and could answer 

these questions: Did they create a car that could roll 5 ft?  Were they able to make 

improvements on their car’s design to improve their round two score?  Formative assessments 

were also given through the teacher interviewing the students along the way as they made 

decisions about their car’s design.  Finally, student work was assessed through evaluating their 

three worksheets which represented an outline of the steps they took throughout the 

Engineering Design Process in order to complete the project.  This numerical score was then 

averaged in, along with the “hands-on” and interview scores to arrive at an overall Final Project 

Grade. 
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Blackstone Valley Educational Collaborative 

Promising Practices  

Exemplar in Curriculum 

 
Name:  Julie Flynn District:  Grafton 

School:  Grafton Middle School Email:  flynnj@grafton.k12.ma.us  

Principal:  Kristin Gasper 

Subject Area:   

Standards/Strands being addressed:  Character Education and Social/Personal 

Development 

Grade Level:  7/8 

Target Audience:  All students 

Number of days of unit/activity:  3 days per week/after school 1 day per week 

 

Project Title:  Project Shine 
 

Project/Unit/Program - Focus/Goal:   
Project Shine was developed to encourage excellence and growth in the areas of personal 

development and social responsibility.  We are dedicated to promoting values such as kindness, 

compassion, generosity, and mutual respect in order to create a magnificent world for all of us. 

 

Essential student outcomes:   
Students will demonstrate kindness, leadership and responsibility.  These positive character 

traits will strengthen the school community and have a direct positive influence in Positive 

School Culture. 

 

Description: 
Community Kindness is an enrichment class taught to 7

th
 and 8

th
 graders.  During this class 

students research the benefits of kindness,, different acts of kindness they can do, and what 

other schools are doing to create a Positive School Culture.   Students choose a Random Act of 

Kindness to implement within the school as their final project.   Some of these ideas have 

included a “Kindness Cart” for teachers, where students traveled around the school with 

breakfast items such as coffee and muffins.  

 

Project Shine is an after school program; a continuation of Community Kindness.  This 

program focuses on acts of kindness and the incorporation of volunteering in the community.   

Some of the ideas that students have expressed interest are spending time with elderly, helping 

at the local food bank and becoming a peer mentor.    

 

Project 

S  Say Kind Things 

H  Help Others 

I  Include Others 

N  Nurture the Environment 

E  Expand Our Thoughts 

 

 

mailto:flynnj@grafton.k12.ma.us
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Blackstone Valley Educational Collaborative 

Promising Practices  

Exemplar in Curriculum 

 
Name:  Susan Mulready District:  Hopedale 

School:  Bright Beginnings Center Email:  smulready@hopedaleschools.org  

Principal:  Susan Mulready, Program Administrator 

Subject Area:  Social Studies/Social Skills Development – All About Me Theme 

Standards/Strands being addressed:  PreK Standards ELA: Reading literature and 

informational texts, writing, and speaking/listening.   

Grade Level:  Integrated Preschool Class 

Target Audience:  Preschool children ages 4-6 

Number of days of unit/activity:  Approximately 3 weeks 

 

Project Title:  Think Smart, Feel Good Tool Bags 
 

Project/Unit/Program - Focus/Goal:   
As a culminating activity for our unit on the Power of Our Thoughts, the children created a 

Think Smart, Feel Good Tool Bag containing objects representing the unit concepts and 

strategies. 

 

Unit Concepts: 

 Calm bodies and minds create calm thoughts that affect our actions and feelings 

 Our thoughts impact our actions and feelings 

 We determine the kinds of behavioral responses and choices we make in response to specific 

situations.  We call these red/green choices or unexpected/expected choices.   

 Our minds create either cloudy or sunny thoughts.  We need to learn how these thought affect 

our actions and feelings.  We need to learn how to replace the cloudy thoughts with positive, 

sunny thoughts.  Positive, sunny thoughts and statements make us feel better. 

 

Essential student outcomes:   
Given classroom discussion, role play and activities along with an established teacher prompt 

hierarchy, the children will: 

 identify behavioral expectations for different classroom situations  

 explain the concept of having a flexible brain 

 state the expected and unexpected behavioral choices for classroom situations 

 verbally identify the different types of thoughts we have 

 verbally state the concept of a thought chain; our thoughts affect our actions and our feelings 

 contribute to the creation of classroom behavior maps 

 receptively and expressively identify the following vocabulary related to our unit: flexible 

brains, expected / unexpected behavior, red / green choices, cloudy / sunny thoughts, social 

smarts, smart guesses, calm thinking, calming tools 

 verbally identify various strategies to change our cloudy thoughts to positive, sunny thoughts 

 

Materials:   

 Children’s Literature: What is a Thought, Thotso, You are a Social Detective 

mailto:smulready@hopedaleschools.org
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 Cloth tote bags from Oriental Trading Company 

 Craft materials for the following projects: 

 Banners- paper and markers  

 Calm brain snow globe- small baby food jars, glitter, water, and corn syrup 

 Sunny thought glasses- sunshine glass pattern, markers and jewels for decorating 

 Worry dolls- paper doll patterns, markers, cotton batting 

 Band-aid thoughts- paper band-aid patterns, markers 

 Egg carton trains- egg carton sections, paint, toilet tubes cut into small sections to fit 

on egg carton 

 Social maps- construction paper / chart paper, markers 

 Calming tool list – construction paper / chart paper, markers 

 Cloudy to sunny thought wristbands- paper wristband patterns, pipe cleaners 

 

Description: 
I introduced this unit by reading the following children’s literature: What Is a Thought, Thotso, 

and You Are a Social Detective.  To fully discuss and expand upon the concepts, a few sections 

of the books are read at a time and then activities are interspersed to reinforce the concepts that 

have been introduced. The following is a list of concepts and activities presented for each 

section.   

 Calm bodies and minds create calm thoughts. 

 

-The children created calm thought snow globes.  It is explained that when the glitter is 

settled, then we can easily see through the liquid and that is like our brains when we are 

calm.  We can easily find what we are looking for in our brains.  When the glitter is 

mixed up, it is very hard to see through the liquid.  When our bodies and minds are 

tense and upset, it is harder to find what we want in our brains. 

 

-The children brainstormed various taught calming strategies which was then displayed 

and sent home.  

 

 Our thoughts affect our actions and our feelings.   

 

-The children created paper banners that state, “Think Smart, Feel Good”.  The banners 

reinforce that our smart thoughts allow us to feel good about ourselves. 

 

-The children created a paper chain with illustrations to represent the concept of our 

thoughts affect our actions and feelings. 

 

 We determine the kinds of behavioral responses and choices we make in response to 

specific situations.  We call these red/green choices or unexpected/expected choices.  

  

-During large group instruction, I helped the children develop social maps to correspond 

to specific routines in our day.  For example we brainstormed how we should behavior 

during circle time.  We discussed both the expected and unexpected observable 

behaviors, decided how the behaviors make others feel, decided on consequences for 

those behaviors, and how the consequences make us feel.  Along with the written 

words, visuals were added so the children could visually comprehend the concept.   
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 Our minds create cloudy and sunny thoughts.  We reinforce how these thoughts affect 

our actions and feelings in addition to learning how to replace our cloudy thoughts with 

positive, sunny thoughts. 

 

-The children created egg carton thought trains.  These trains represent the visualization 

of a train station.  When we want to get rid of a cloudy thought, we pretend a train pulls 

up and takes the thought away.  A second train pulls up and a positive, sunny thought 

gets off. 

 

-The children created a paper band-aid which represents that we can place a sunny 

thought over our cloudy thought, allowing us to remain calm. The children 

brainstormed and role played different band-aid statements such as replacing the 

thought, “I can’t write my name.  I am dumb.”  to “I am good at many things.  I just 

need to practice writing my name and I will get better.” 

 

-The children created sunny thought glasses which symbolizes our ability to look at our 

situations and problems with positive thoughts and statements. 

 

-The children created worry dolls.  During group we explained that one strategy to help 

us get rid of our cloudy thoughts is to tell it to someone.  If an adult or a friend is not 

available, we can pretend to talk to our worry doll.  The doll will then take the cloudy 

thought from us.  It was explained that talking helps us work through our problems and 

create more positive, sunny thoughts. 

 

-The children created sunny thought wristbands as a reminder to change cloudy thoughts and 

words to sunny ones. 

 

Assessment Design:    
As this unit was the children’s first introduction to social thinking concepts, it was the goal to 

expose the children to increase their overall awareness and understanding of these concepts.    

While the master of these skills is not expected to occur by the end of their preschool year, they 

will continue to strengthen their understanding through continuous review, reinforcement and 

application of these concepts as they progress through the next grade levels.   

 

To assess the children’s acquisition of taught skills and concepts, a rubric was developed which 

includes a list of each concept presented, a rating scale to measure the children’s receptive and 

expressive understanding, and the prompt level used.  In addition, an observation/commenting 

section was added for me to take anecdotal notes on the children’s application and 

generalization of skills during their play time. 
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Blackstone Valley Educational Collaborative 

Promising Practices  

Exemplar in Curriculum 

 
Name:  Robert Messick District:  Mendon Upton Regional 

School:  Nipmuc Regional High School Email:  rmessick@mursd.com  

Principal:  John K. Clements 

Subject Area:  Mathematics 

Standards/Strands being addressed:  Surface Area & Volume of Tetrahedrons 

Grade Level:  10 

Target Audience:  10
th

 High School Mathematics Students 

Number of days of unit/activity:  7-8 days 

 

Project Title:  Sierpinski’s Triangle 
 

Project/Unit/Program - Focus/Goal:   
1) Finding surface area & volume of  (1) tetrahedron 

2) Deriving a general pattern for surface area & volume for a tier 4 Sierpinski’s pyramid 

3) Building a 1,024 triangular pyramid which is over 8 feet tall 

 

Essential student outcomes:   
Students must find surface area and volume for one triangle (tier 1) and then tiers 2 and 3.  

From the first 3 tiers develop a general formula for surface area and volume for each any tier 

Sierpinski’s pyramid.  Students get to build a final pyramid that is over 8 ft. tall! 

 

Materials:   
- 50 rolls of Scotch Tape 

- 1,050 sheets of 67 pound 11.5” x 14” paper 

 

Description: 
Students cut out one thousand twenty four tetrahedrons and bridge pieces.  Given only the edge 

length, students are broken up into groups of four in order to find the surface area and volume 

of (1) tetrahedron.  Starting with one triangle each group then builds the next tier or stage of 

Sierpinski’s pyramid. For each stage, the group must calculate surface area and volume as well 

as the number of tetrahedrons needed to make the stage.  From the first three tiers each team is 

responsible for deriving the general pattern for the surface area and volume of any stage of 

Sierpinski’s pyramid. 

 

The lesson provides students with a chance to engage in project-based learning. In building a 

Sierpinski’s triangle, the students have the opportunity to apply their knowledge in a hands-on 

way. They are able to gain a clear understanding of surface area and volume; however, they 

also have the opportunity to learn about more complicated mathematical concepts including 

tessellations, fractals, exponential magnitude, and symmetry.  

 

One of the most important aspects of the lesson is making mathematical concepts come to life 

for the students. Through the project they have the chance to see a physical representation of a 

mailto:rmessick@mursd.com
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mathematical idea. When the project is complete, they are able to visualize their learning. 

Additionally, they are enthusiastic about their work. This is evident not only in the energy they 

put into building this impressive structure, but also in the conversations that they share with 

their classmates as they engage in higher-order thinking. 

 

Assessment Design:    
Each group is responsible for turning in a completed chart with the number of tetrahedrons, 

surface area and volume for each tier of Sierpinski’s pyramid including the general pattern for 

any stage of the pyramid.  All the groups are responsible for putting together the final stage of 

the pyramid which is over 8 ft. tall and contains 1,024 tetrahedrons. 
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Blackstone Valley Educational Collaborative 

Promising Practices  

Exemplar in Curriculum 

 
Name:  Coree Daniels District:  Milford 

School:  Woodland Elementary Email:  cdaniels@milfordma.com  

Principal:  Craig Consigli   

Subject Area:  Social Studies 

Standards/Strands being addressed:  Social Studies (grade 4) Economics: 6, Regions 

of the United States: 4.10, 4.11, 4.12, 4.13  

English Language Arts and Literacy (grade 4) Speaking and Listening, Presentation of 

Knowledge and Ideas: 4, 6 

Grade Level:  4 

Target Audience:  Teachers/Students/Families grade 4 

Number of days of unit/activity:  This project/contest is given a sixty day timeline 

 

Project Title:  The Great Postcard Race 
 

Project/Unit/Program - Focus/Goal:   
Students will compete against other fourth grade classrooms in their school to collect postcards 

from as many states as possible.  They will learn an assortment of facts and information about 

the fifty states, while mapping their progress. 

 

Essential student outcomes:   

 Students will gain knowledge about each of the fifty states 

 Students will orally present the postcards to the class as they arrive daily 

 Students will mark the states on a whole class map, as well as their individual maps 

 

Materials:   

 Informational sheet, describing contest and outlining contest criteria, to go home to each 

student’s family 

 Large map for classroom tracking 

 Individual maps for student tracking 

 

Description:  
Students and their families will contact relatives and friends from as many states as they can, 

asking them to participate in the contest.  The goal for each classroom is to receive a postcard 

from all fifty states, or to obtain the most states, by the given deadline.  The following is the 

criterion that needs to be met for it to be a valid postcard: 

 Must be a postcard from the state (depicting something from that state, map of the state, 

etc.) 

 3 pieces of information or fun facts about the state written on the postcard  

 All postcards MUST be postmarked from the state 

 

The students are asked to have them sent to the school, care of their teacher, for safety reasons.  

However, those sent to their individual houses are also counted towards the total, as long as 

they satisfy all criteria. 

mailto:cdaniels@milfordma.com
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The classroom with the most states represented, or the first class to receive postcards from all 

fifty states, wins the contest and is awarded a prize. 

 

Assessment Design:    
 Collaborative discussion among students 

 Exit slips completed by students, outlining the facts that the students found the most 

interesting (on  a timeline that the teacher finds fitting) 

 Students could be assessed on their presentation of the given material (teacher’s discretion) 
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Blackstone Valley Educational Collaborative 

Promising Practices  

Exemplar in Curriculum 

 
Name:  Salvatore Palano District:  Millbury 

School:  Millbury Jr./Sr. High School Email:  spalano@millburyschools.org  

Principal:  Mandy Vasil 

Subject Area:  Law 

Standards/Strands being addressed:  Common Core Reading Standards: 1, 3, 4, 5, 6, 8  

 Common Core Writing Standards:   1, 3, 4, 5, 6, 9 

Grade Level:  12 

Target Audience:  11
th

 and 12th grade students 

Number of days of unit/activity:  25-40 days 

 

Project Title:  Mock Trial 
 

Project/Unit/Program - Focus/Goal:   
1. Provide a culminating project that employs knowledge gained throughout the course 

including: 

History of Law 

Vocabulary 

Case Law 

Courtroom etiquette  

Individual Rights 

2. Provide a student-based project focused on student initiative, peer learning, peer editing, 

peer assessment and non-written teacher evaluation. 

 

Essential student outcomes:   

1. Students will perform as the key players during a typical trial. 

2. Students will understand how a courtroom is set-up. 

3. Students will describe the role that each player performs in a typical trial. 

4. Students will know the types of witnesses and evidence allowed at a trial. 

5. Students will describe the steps and chronology of a typical trial from start to finish. 

6. Students will understand the significance of citizen participation in our justice system. 

 

Materials:   
1. Copy of Mock Trial packet 

2. Trial Role “Wish List” 

3. Access to a computer lab/internet access. 

4. Materials from previous coursework 

5. Extra classroom/space for 10-15 students 

6. Effective judge and effective attorney handouts 

 

Description:  
 -Students are given a “wish list” of trial roles from which to choose. 

 -Students select their top three choices. 

mailto:spalano@millburyschools.org
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 -Students are then selected for roles by the teacher based on observations of students  

   from the first 6-7 months of school. 

 -Preparation for the trial then becomes student-centered and dependent on student work. 

 -Prosecution and Defense teams then prepare witness statements, evidence, witness  

   lists, direct examination and cross examination questions, and strategy. 

   -Students then conduct a trial in front of a jury and a student judge. 

 

Assessment Design:    
 -15 part Rubric (72 Maximum points) on Mock Trial performance. 

 -Verbal assessment on Trial Profile for each student. 

 -Written assessment focusing on trial chronology and roles. 

 -Written assignment focusing on pros and cons of the American justice system. 

-Written assignment: In your opinion, what aspect of the American Justice System   is 

the most important? 
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Blackstone Valley Educational Collaborative 

Promising Practices  

Exemplar in Curriculum 

 
Name:  Kelle Walker District:  Northbridge 

School:  Northbridge Elementary Email:  kmwalker@nps.org  

Principal:  Jill Healy 

Subject Area:  Science/Writing 

Standards/Strands being addressed:   
Science 

 Ask questions about objects, organisms, and events in the environment. 

 Tell about why and what would happen if? 

 Make predictions based on observed patterns. 

 Record observations and data with pictures, numbers, or written statements. 

 Discuss observations with others. 

 States of matter (solids and liquids) 

 Positions and motions (back and forth; fast and slow) 

 Physical properties (size, shape, weight, color, texture, hardness) 

Health 

 Students will gain the knowledge and skills to select a diet that supports health 

and reduces the risk of illness and future chronic diseases. 

Writing 

 MA.W.1.2 writing informative texts 

 MA. W.1.7 participate in shared research and writing projects 

 MA. W.1.8 with guidance and support from adults, recall information form 

experiences or gather information from provided sources to answer a question. 

Grade Level:  1 

Target Audience:  Grade 1 Students 

Number of days of unit/activity:  2 

 

Project Title:  Science/Dental Health 
 

Project/Unit/Program - Focus/Goal:   
By completing this hands-on activity, children will learn the effects sugar has on the enamel of 

teeth. 

 

Essential student outcomes:   
- Students will complete all parts of a scientific experiment. 

- Through a guided writing lesson, children will complete a lab report stating materials,  

procedure, observation and the conclusion. 

 

Materials:   
-  white egg, hard boiled 

- Coca-Cola 

- plastic bowl 

- plastic spoon 

- toothbrush/toothpaste 

mailto:kmwalker@nps.org
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- bowl of water 

- paper towels 

- recording sheets 

 

Description:    
Teacher discusses the care of teeth and uses nonfiction stories to provide background 

knowledge about eating/brushing habits. Then introduce the experiment, talk about the 

materials needed and how scientists work very carefully to observe everything that is 

happening in the experiment. 

1) Observe the plain white hard-boiled egg 

2) Gently place the white egg into the plastic bowl half-filled with Coca-Cola 

3) Use the spoon to move the egg around inside of the bowl 

4) Let children continue to cover the egg with Coca-Cola for about 5 minutes. Discuss 

observations. 

5) Let the egg sit in the bowl overnight. 

6) The next day, children will use the toothbrush, toothpaste, and water to clean the discolored 

egg. 

 

The goal is for children to be able to complete a scientific experiment, record observations, and 

to make connections to their own health habits. 

 

Assessment Design:    
Teacher evaluation of lab experiment and completion of lab report.  
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Blackstone Valley Educational Collaborative 

Promising Practices  

Exemplar in Curriculum 

 
Name:  Tracy Kolofsky &  

Laura MacLaren 

District:  Sutton 

School:  Simonian Center for Early 

Learning 

Email:  kolofskyt@suttonschools.net 

maclarenl@suttonschools.net 

Principal:  Lauren Dubeau 

Subject Area:  ELA: RTI 

Standards/Strands being addressed:   
- Foundational Skills; Print Concepts, Phonological Awareness, Phonics/Word 

Recognition, Fluency 

- Reading Standards for Literature; Key Ideas and Details 

- Language Standards; Conventions of Standard English 

Writing Standards; Text Types and Purposes 

Grade Level:  First Grade 

Target Audience:  First Grade Students 

Number of days of unit/activity:  3 times per week for 30 minutes each.  Groups are 

evaluated every 3 weeks. 

 

Project Title:  Response to Intervention/Flexible Groupings 
 

Project/Unit/Program - Focus/Goal:   
In our classrooms, the focus of RTI is to optimize instruction for all students to provide 

supports and enrichment.  Students who are struggling with language and literacy skills receive 

more intensive support.  Students on or above grade level receive specific skill support, as well 

as a more challenging level in order to extend skills. 

 

Essential student outcomes:   
All students will progress in their reading skills within the classroom as evidenced by progress 

on assessments and observations during activities and lessons. 

 

Materials:   
-  FCRR    - DIBELS  - Teacher created games/lessons 

-  Reading program materials  - Reading A-Z  - Manipulatives 

-  Really Good Stuff games  - Data/class info. - Guided Reading materials 

-  RTI planning sheet 

 

Description: 
RTI is a multi-leveled approach to providing support/interventions to all students regardless of 

their level of need.  We currently provide instruction in small groups 3 times per week for ELA 

for 30 minutes in addition to the core curriculum.  During this time, instruction and 

interventions are matched to student need.  Frequent assessments and progress monitoring as 

well as weekly collaboration is used to group, plan, implement, and reassess student 

performance.  At any one time, there are up to 8 group leaders (including classroom teachers, 

special education teachers, Title I reading teachers, and instructional assistants).  Group leaders 

mailto:kolofskyt@suttonschools.net
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are provided with weekly “team time” and preparation times are used to help collaborate and 

plan for future lessons and activities.  We are also provided with a half day following each 

DIBELS benchmark, in order for teachers analyze data to assist with RTI efforts. 

 

Assessment Design:    
Assessments are completed throughout the school year and are on-going.  These assessments 

include, but are not limited to ; Observations, class discussions and participation, DIBELS data 

and Progress Monitoring, Measures of Academic Progress (MAP), Istation Reading Computer-

based Program, and High Frequency Word checks. 
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Blackstone Valley Educational Collaborative 

2013 Promising Practices  

Exemplar in Curriculum 
 

Name:  Bernadette Bazzett District:  Uxbridge  

School:  Whitin Elementary School Email: bbazzett@uxbridge.k12.ma.us 

Principal: Lori Fafard 

Subject Area: Mathematics  

Standards/Strands being addressed:  Number and Operations-Fractions 

3.NF.1, 3b, 3c, 3d  

4.NF 1, 2, 3a, 3b, 3c, 4a 

Grade Level:  Grade 4, Grade 3 with some modifications 

Target Audience:  Grade 4 

Number of days of unit/activity: 5-10 minutes daily, throughout the year 

 

Project Title: Lunch Fractions in Action 

 

Project/Unit/Program - Focus/Goal:   
The goal of the fraction activity, through repeated practice with different fraction pieces, is to 

develop in students a strong understanding of how fractions are parts of a whole, whole items 

can be divided into different fractional amounts, and that different fractions can represent the 

same amount if the whole units are congruent.   

 

Essential student outcomes:   

 Students will develop a solid understanding of: 

 The meaning of fractional parts 

 Equivalent fractions and other ways to say the same fraction 

 Comparing fractions with like or unlike denominators 

 Addition and subtraction of fractions 

 How fractions can be converted to decimals 

 

Materials:   

 Colored classroom sets of laminated, die cut fraction pieces in 1/4, 1/5, 1/6, 1/8, 1/10, 

1/12 

 Magnetic tape  

 

Description: 

This activity requires 10 minutes daily for the school year.  It introduces and reinforces basic 

fraction concepts, including mixed numbers, decimals, equivalent fractions, and addition and 

subtraction of fractions.  It provides data for attendance and lunch count selections. 

 

Students’ names are written on die cut fraction pieces that have magnetic tape on the back.  

Students use the pieces daily to sign in for lunch and build whole circles or fractional pieces.  

Using one fraction set for 4-6 weeks, students become accustomed to reading and writing that 

fraction.  

 

mailto:bbazzett@uxbridge.k12.ma.us
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Beginning with 1/4ths, students sign in for lunch.  The teacher leads the children through 

reading what fraction or mixed number has been built.  “How many whole circles do you see?” 

“How many pieces are in the whole circle?” (Denominator), How many pieces are here?” 

(Numerator) “What fraction does lunch choice A show?  Lunch choice B? Lunch from home?  

What fraction is represented by the absent students?”  Students also can see how fractions 

pieces can be added and subtracted. 

 

Note: Circles and fractions are built using the pieces.  It is not used as a fraction of the 

classroom population. 

 

Students build the fractions daily, and once they are able to read and write accurately with one 

set of denominators, we switch to a different set.  Students can visually see that 2/4=1/2 but that 

2/5 cannot be ½. 

 

When using the 1/10ths, discussion also involves place value and how to write decimals.  

Fractions are written, and then converted to decimals in the tenths and hundredths place.  

Students eventually see that 5/10=1/2=.5=.50 

 

Assessment Design:   

Formative: Daily check in-  

 How the students read and write fractions and mixed numbers 

 How they express equivalent fractions, when appropriate 

 How fractions are written and read as decimals, when appropriate 

 How fractions can be decomposed into additional problems using unit fractions 

 

Summative:  

 Unit quizzes and tests when fraction unit is taught. 
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