
Blackstone Valley Collaborative 

Promising Practices 

Teacher Recognition 

June 3, 2011 
 

 

 

 

 

 

Appreciation Day 

  



Table of Contents 
Letter from Dr. Michael F. Fitzpatrick, Chairperson,  
Blackstone Valley Collaborative ……………………………………..……………1 

Letter from Russ Rapose and Nancy Spitulnik,  
Co-Chairs Curriculum Directors…………………………………….…….……...2 

2011 Recipients…………………………………………………….……….…...3 

Bellingham………………………………………………….…………....4 
Blackstone-Millville………………………………………….…………...7 
Blackstone Valley Technical…………………………………….…………9 
Douglas………………………………………………….……………...13 
Grafton………………………………………………….……………...16 
Hopedale………………………………………………....….………….18 
Mendon/Upton…………………………………………….....…………20 
Milford……………………………………………………..……...…...22 
Millbury………………………………………………….….…...…….25 
Northbridge………………………………………………….….……...27 
Sutton……………………………………………..…….…….……….29 
Uxbridge……………………………………………………....……….31 

 

 



Blackstone Valley  
Superintendents’ Educational Collaborative 

 

 1 

Dr. Michael F. Fitzpatrick, Collaborative Chair  
Superintendent-Director Blackstone Valley Voc. Reg. School District 
65 Pleasant Street ●  Upton, MA ●  01568 ● (508) 529-7758 ext. 3034 

mfitzpat@valleytech.k12.ma.us  

 
 
 
 

Promising Practices in Education 
Blackstone Valley Collaborative 
 
 
The Promising Practices lesson plans which follow represent a sampling of 
exemplary instructional models found in classrooms across the Blackstone 
Valley.  Nominated by curriculum coordinators, endorsed by principals, and 
selected for 2011 award recognition by superintendents of member districts 
in the Blackstone Valley Collaborative, these creative and innovative lessons 
and projects have been chosen as some of the best examples of teaching which 
inspires and motivates students. 
 
Please take the time to review what colleagues across the region are doing to 
engage students and make learning both fun and interesting.  It is activity such 
as that described in the pages that follow which have put Massachusetts in the 
forefront of educational quality and set our school systems apart from the 
status quo.  Project descriptions and contact information are provided to 
facilitate interaction with the growing list of award winners.   
 
While only nominations selected for 2011 recognition are shared within this 
booklet, the compilation of award‐winning lesson plans identified since the 
creation of this award is available electronically on each member district’s 
website. Whether you discover a multitude of new activities to incorporate 
into your classroom, or come across just one idea to spark your own 
creativity, we hope this venture into new teaching methodologies will be the 
impetus for a life‐long pursuit of educational excellence.  
 
 
 
Dr. Michael F. Fitzpatrick, Chairperson 
Blackstone Valley Superintendents’ Collaborative 
 



2 
 

Blackstone Valley Curriculum Collaborative 
* Bellingham * Blackstone‐Millville * Douglas *  

* Grafton *  Hopedale * Mendon‐Upton * Milford *  
* Millbury * Northbridge * Sutton * Uxbridge * 

 
 
 

Promising Practices in Education 
Blackstone Valley Curriculum Collaborative 

 
 
On behalf of the Blackstone Valley Curriculum Collaborative, we wish to 
congratulate this year’s recipients of the Promising Practices in Education Award.  
As an educator, your district recognizes your outstanding contributions to the 
profession of teaching. 
 
Over the past years, you and your fellow educators have been sharing Best 
Practices in instruction which have enriched all of our districts.  The exemplary 
teaching that has been brought forward by this program celebrates and promotes 
creative and innovative teaching practices that inspire students to stretch and grow 
academically, and inspires other teachers to stretch and grow professionally. 
 
As educators, we applaud your work in bringing curriculum alive for students, and 
making tangible contributions to the Collaborative. The lessons, units, and projects 
you provide serve as a tangible resource for your fellow teachers throughout the 
Blackstone Valley. 
 
Your work in this Blackstone Valley Promising Practices booklet will be shared 
and used by others for many years to come. Thank you for your commitment to our 
profession and our students. 
 
 
Russ Rapose, Co-Chair 
Nancy Spitulnik, Co-Chair 
Blackstone Valley Curriculum Collaborative 



 
Blackstone Valley Collaborative  

Promising Practices – Teacher Recognition 
2011 Recipients 
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Town Teacher(s) Grade/Project Email 

Bellingham 
 

 
Jean Giordano 
Kelly Nadeau 
 

Grade 2 
Autism Awareness

jgiordano@bellingham.k12.ma.us 
knadeau@bellingham.k12.ma.us 

Blackstone-
Millville 

 
Christine Gniadek Grade 5 

Simple Machines 

cgniadek@bmrsd.net 

Blackstone 
Valley Technical 

 
Kimberly Haven Grade 10 

Building a Shed 

khaven@valleytech.k12.ma.us 

Douglas 
 Caroline Fitzpatrick 

Grade 8-12 
Veterans’ Day 

Assembly 

cfitzpatrick@douglas.k12.ma.us 

Grafton 
 Stephen Trombley 

Grade 9-12 
Jazz History Daily 

Blog 

trombleys@grafton.k12.ma.us 

Hopedale 
 

Janet Page 
 

Grade 4 
“Keep-a-Cube” 

jpage @hopedale.k12.ma.us 

Mendon/Upton 

 
Kristen Warren 
Kathleen Perry 
Katie Pilotte 
Katie Cardamone 
 

Grade 2 
Interdisciplinary 
Unit on the Life 

Cycle of 
Cranberries 

kwarren@mursd.org 
kperry@mursd.org 
kpilotte@mursd.org 
kcardamone@mursd.org 

Milford 
 Matt Zaccarino 

Grade 8 
MCAS Warrior 

Training 

mzaccarino@milfordma.com 

Millbury Miriam Friedman 

Grade 6 
Positive Outcomes 
of Sharing Open 

Response Writing 

mjfriedman@millbury.k12.ma.us 

Northbridge Sandra Warchol 

Grade 4 
Every Day Counts 

Calendar Math 
Adapted for the 

Smartboard 

swarchol@nps.org 

Sutton Dan Schweitzer Grade 3 
radKIDS 

schweitd@suttonschools.net 

Uxbridge 
 Susan Priore Grade 10-12 

Study Buddies 
spriore@uxbridge.k12.ma.us 

 



 
Blackstone Valley Educational Collaborative 

2011 Promising Practices  
Exemplar in Curriculum 

 
Name:  Jean Giordano 

Kelly Nadeau 
 

District: Bellingham   
 

School:  Stall Brook Elementary School 
 

Email: jgiordano@bellingham.k12.ma.us 
            knadeau@bellingham.k12.ma.us 

Principal: Ms. Diana Beck 
 
Subject Area: Diversity Awareness 
 
Standards/Strands being addressed:  
ELA 1.1, 2.1, 8.10     
Comprehensive Health 1.3, 7.2, 7.3, 11.1 
Grade Level:  2 
 
Target Audience:  Grade 2 inclusive classroom 
 
Number of days of unit/activity: 1 (generally 1 lesson on a given topic per month) 
 
 
Project Title: Autism Awareness  
 
Project/Unit/Program - Focus/Goal:   
To increase student awareness of similarities between themselves and their classmates with 
Autism, to help students understand the needs of these students and how they can best be a 
friend to a student with Autism 
 
Essential student outcomes:   

• Students will have a basic understanding of what Autism is 
• Students will try an alternative means of communication 
• Students will treat peers with Autism in ways that are helpful and friendly  

 
Materials:   

• Taking Autism to School by Andreanna Edwards, What it is to Be Me: An Asperger 
Kid Book by Angela Wine 

• PECS book, GoTalk or other augmentative communication device 
• Autism Awareness bracelets or other treats students can ask for using an alternative 

means of communication 
 
Description: 
After a read aloud, often done by a parent of a student with Autism, students are encouraged to 
ask questions and share what they’ve learned from the story. The teachers and parent volunteer 
help students make connections between the story and how that relates to being a good friend to  
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their classmates with Autism (without directly mentioning specific students). Then, the class 
participates in a role playing activity that helps them understand how it may feel to try to 
communicate their wants and needs without always having the means to do so. Afterward, 
students have a chance to use an augmentative communication device or picture exchange 
system to ask for an Autism Awareness bracelet. The lesson ends by reviewing the main ideas 
learned: often behaviors that can seem different or hard to understand may just be a classmate’s  
 
way of trying to communicate, that talking to peers with Autism in a big kid voice shows them 
respect, to always ask before helping or doing something for a friend with Autism because they 
can do most things for themselves, and to be patient but persistent when communicating with 
friends with Autism.   
   
Assessment Design:   
A student questionnaire was used to assess student awareness of Autism several weeks before 
and then again shortly after the lesson. The questionnaire and informal observations were used 
to measure frequency as well as quality of student interactions with classmates with Autism as 
well as other differences. Both showed students demonstrating more patience toward their 
classmates with Autism, playing with them more at recess, initiating more conversations with 
them and treating them like true friends who don’t necessarily need their help, just their 
friendship.  
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Addendum to Promising Practices Form 
 
Description of ABA/Inclusion Program 
Stall Brook Elementary School 
Bellingham, MA 
 
This I-Care lesson is just one small part of the collaboration between Kelly Nadeau’s ABA 
Program and my grade 2 classroom.  Every day three children with Autism join our class. With 
the help of ABA technicians, these children are able to access the regular education curriculum 
to meet their needs.  In addition they learn how to interact and form friendships with other 
children their own age.  These are the expected benefits for most inclusion students but for my 
class there have been many unexpected benefits.  
 
The importance of what this inclusion program is giving back is more than I ever imagined 
when our collaboration began.  I now have a greater understanding of what Autism can look 
like. This type of awareness is like peeling the layers of skin off an onion.  I am slowly 
beginning to understand how I can help.  Just last Friday, I realized that something as simple as 
not using my whistle at recess allowed one of my students with Autism to interact freely with 
his peers. Before that day, he spent many recesses walking around the playground alone with 
his hands over his ears.  After discussing this with my colleague in the ABA program, I know 
understand that he was alone because he was worried about that whistle.   
 
Working together with the ABA teachers, specialists, and technicians in this inclusion program 
is a valuable resource for me.  Many children come to school with emotional and focusing 
issues that can be disruptive to the flow of the school day.  Working closely with these 
specially trained teachers has taught me how to use differential reinforcement to increase 
desired behaviors among all students.   My awareness of the de-escalating techniques that work 
for students with Autism helps me deal with other student behaviors in my class. I have learned 
how use data collection techniques in order to understand certain behaviors better.  The ABA 
specialists generously collaborate with me to ensure that the whole class runs smoothly. 
 
The life lessons this program provides my class is the most rewarding benefit of our 
collaboration.  The students’ acceptance of their peers with Autism is amazing to watch. 
Several students in my class will seek out these students to play with at recess and choice time. 
They always find a way to communicate.  In class we are provided with many valuable 
teaching moments that help my students appreciate their own abilities. I have come to realize 
that this inclusive collaboration is helping my students develop the compassion and 
understanding necessary to accept diversity in the real world.    
 
Jean Giordano 
Grade 2 Teacher 
Stall Brook Elementary School 
Bellingham, MA 

 



 
Blackstone Valley Educational Collaborative 

2011 Promising Practices  
Exemplar in Curriculum 

 
Name:  Christine M. Gniadek 
 

District:  Blackstone-Millville Regional 
School District 

School:  Millville Elementary 
 

Email: cgniadek@bmrsd.net 
 

Principal: Ms. Eileen Tetreault 
 
Subject Area: Technology 
 
Standards/Strands being addressed:   
Technology/Engineering Grades 3-5  
 Standards 1.3 Identify and explain the difference between simple and complex 
 machines, e.g., hand can opener that includes multiple gears, wheel, wedge, and 
 lever. 
 
Massachusetts Technology Literacy Standards and Expectations 
 Multimedia and Presentation Tools Standards  
 G3-5:1.19 Create, edit, and format text on a slide 
 G3-5:1.20 Create a series of slides and organize them to present research or 
 convey an idea. 
 G3-5: 1.21 Copy and paste or import graphics; change their size and position on a 
 slide. 
 G3-5: 1.22 Use painting and drawing applications to create and edit work.  
Grade Level:  5 
 
Target Audience:  Grade 5 Technology Students 
 
Number of days of unit/activity: 7 classes 
 
 
Project Title: Simple Machines  
 
Project/Unit/Program - Focus/Goal:   
The focus/goal of this project is to give students a better understanding of simple machines by 
integrating science and technology class.  Students will apply scientific principles, engineering 
concepts, and design concepts in the creation of this project. This is also an MCAS Review 
lesson for students. 
 
Essential student outcomes:   

• Students will develop technology and information literacy skills 
• Students will generate their own animations using Microsoft PowerPoint 
• Students will use critical and creative thinking skills to develop animations 
• Students will gain a knowledge of and familiarity with simple machines  
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Materials:   

• Computer for each student 
• Microsoft PowerPoint 
• Discovery Education Simple Machines Video 
• SmartBoard 

 
Description: 
Using Microsoft PowerPoint students build a presentation about Simple Machines.  Included in 
the presentation will be a definition of each Simple Machine (lever, wheel and axle, gear, 
pulley, screw, inclined plane, and wedge) and an animation of each of the seven simple 
machines using the drawing toolbar, clip art, and custom animation.  Students are challenged to 
create the best and most creative animations.  When all work is completed students will present 
their projects to the class. 
 
Assessment Design:   
Projects are assessed during student presentations by the teacher and students.   
 
Students are asked to comment on the following:  

1. Will the simple machine animation design really work? 
2. How might the animation be made better.  

 
The teacher evaluates the project on the completeness and creativeness of student’s work using 
the following criteria:  

1.  Does the student understand how to create a PowerPoint presentation? 
2.  Does the student understand how to add custom animation? 
3.  Does the student understand how to add fonts and backgrounds that are not 
distracting? 
4.  Does the student understand how simple machines work? 
5.  Was the student creative in constructing their simple machine animations? 

 
 
 
 



 
Blackstone Valley Educational Collaborative 

2011 Promising Practices  
Exemplar in Curriculum 

 
Name:  Kimberly Haven 
 

District:  Blackstone Valley Regional  
 

School:  Blackstone Valley Regional 
Vocational Technical High School 
 

Email: khaven@valleytech.k12.ma.us  
 

Principal: Mr. Christopher Cummings 
 
Subject Area: Math 
 
Standards/Strands being addressed:   
Geometry, Measurement, Number Sense 
10.G.1, 10.G.5, 10.G.6, 10.M.1, 10.M.2 
Grade Level:  10 
 
Target Audience:  Honors Geometry Students 
 
Number of days of unit/activity: 2 days (1 double and 1 single period – total 135 
minutes) 
 
Project Title: Building a Shed 
 
Project/Unit/Program - Focus/Goal:   
The goal of this project is to engage students in a real life, integrated scenario that involves 
several of their previously learned Geometry skills.  In addition to solving the problem, 
students will also be asked to communicate their process and results in writing. 
 
Essential student outcomes:   

• Students will find missing dimensions on the shed using triangle theorems 
• Students will compute square footage of rectangles, triangles and circles  
• Students will compute cubic footage of a rectangular prism  
• Students will compute total material costs using basic skills including decimals, 

fractions and 
• percents 
• Students will effectively communicate their process and findings in writing 
• Students will work collaboratively in groups to complete this project 

 
Materials:   

• Project outline (see attached) 
• Calculator 
• Pen or pencil 
• Additional paper 
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Description:   
In this project students are given a diagram of a shed plan that consists of a concrete foundation 
and a rectangular shed with roof, a door and two windows.  They are given some dimensions 
and costs and then asked to answers a series of questions that will lead them to eventually 
finding the total cost to build the shed.  Following are the steps that students will need to take: 

1. Calculate the volume of the foundation.  Determine how many bags of concrete mix are 
needed based on the given information and then calculate the total cost of concrete mix. 

2. Calculate the total square footage of the sides of the shed.  The front and back are 
rectangles, the two sides are composite figures made up of rectangles and triangles.  It is 
necessary to use the 45-45-90 Triangle Theorem to find the dimensions of the triangle.  
The area of the door and three windows need to be excluded from the total square 
footage.  Determine how many packages of shingles are needed based on the given 
information and then calculate the total cost of siding. 

3. Calculate the total square footage of the roof.  All dimensions of the roof are not given, 
so it is necessary to use the 45-45-90 Triangle Theorem to find the missing sides.  
Determine how many packages of shingles are needed based on the given information 
and then calculate the total cost of roofing. 

4. Find the total cost by adding up the results from Steps 1-3 plus the other items on the 
original list and sales tax. 

For each step students will be asked to sketch diagrams, show all work and explain in writing 
what process they are using. 
 
Assessment Design:  
Students will be graded using a rubric that assesses the following:  Strategy/Procedures, 
Mathematical Computations, Diagrams and Sketches, Explanation, and Working with Others.  
See attached. 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
Building a Shed 

 

 
Your task is to calculate the cost of the materials needed to build this shed.   
Here are some key measurements you will need: 

• The dimensions of the shed are shown on the diagram 
• The roof forms an isosceles right triangle at its peak 
• The diameter of the circular window is 18 inches.  There is one on each side of the shed 
• The dimensions of the rectangular window are 18 in. x 27 in. 
• The dimensions of the door are 2 ½ ft x 6 feet 
• The roof overhangs the front and back of the shed by 8 inches and is flush with the shed on the 

sides 
• The concrete foundation is 8 inches high 

Here are the costs of materials you will need: 
• Concrete Mix (80 lb. bag which makes about 0.6 cubic feet of concrete) - $3.50/bag 
• Siding (package of 12 shingles which cover about 33 square feet) - $150/box 
• Roof shingles (package of shingles that covers about 100 square feet) - $75/box 
• Door - $200 
• Rectangular Window - $100 
• Circular Windows - $150 each 
• 40 2x4’s - $2.40 each 
• 20 2x6’s - $4.40 each 
• 25 sheets of plywood - $6.40/sheet 
• Miscellaneous materials (trim, screws, nails, etc.) -  approximately $200 
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Use the information on the previous page to answer the following questions on a separate 
paper.  For each question you must show your work and explain your process.  Use diagrams 
and sketches as a helpful tool to show and explain your work. 

 
1. What is the cubic footage of the concrete foundation?  How much will it cost to lay 

the foundation?   
2. What is the total square footage of siding needed?  How much will the siding cost? 
3. What is the total square footage of the roof?  How much will the roofing cost? 
4. What is the total cost to complete the job?  Remember to add 6.25% sales tax to all 

materials. 
 
You will be graded on a 20 point scale using the following criteria: 
 

CATEGORY  4  3  2  1  Your Score
Strategy/Procedures Typically, uses an 

efficient and 
effective strategy 
to solve the 
problem(s).  

Typically, uses an 
effective strategy 
to solve the 
problem(s).  

Sometimes uses 
an effective 
strategy to solve 
problems, but 
does not do it 
consistently.  

Rarely uses an 
effective strategy 
to solve problems.  

 

Mathematical 
Computations  

90-100% of the 
steps and solutions 
have no 
mathematical 
errors.  

Almost all (85-
89%) of the steps 
and solutions have 
no mathematical 
errors.  

Most (75-84%) of 
the steps and 
solutions have no 
mathematical 
errors.  

More than 75% of 
the steps and 
solutions have 
mathematical 
errors.  

 

Diagrams and 
Sketches  

Diagrams and/or 
sketches are clear 
and greatly add to 
the reader's 
understanding of 
the procedure(s).  

Diagrams and/or 
sketches are clear 
and easy to 
understand.  

Diagrams and/or 
sketches are 
somewhat difficult 
to understand.  

Diagrams and/or 
sketches are 
difficult to 
understand or are 
not used.  

 

Explanation  Explanation is 
detailed and clear.  

Explanation is 
clear.  

Explanation is a 
little difficult to 
understand, but 
includes critical 
components.  

Explanation is 
difficult to 
understand and is 
missing several 
components OR 
was not included.  

 

Working with Others Student was an 
engaged partner, 
listening to 
suggestions of 
others and working 
cooperatively 
throughout lesson.  

Student was an 
engaged partner 
but had trouble 
listening to others 
and/or working 
cooperatively.  

Student 
cooperated with 
others, but needed 
prompting to stay 
on-task.  

Student did not 
work effectively 
with others.  

 

 
        Your Grade: ___________ 
 



 
Blackstone Valley Educational Collaborative 

2011 Promising Practices  
Exemplar in Curriculum 

 
Name:  Caroline Fitzpatrick 
 

District:  Douglas 
 

School:  Douglas High School 
 

Email: cfitzpatrick@douglas.k12.ma.us 
 

Principal: Mr. Kevin Maines 
 
Subject Area: History/Social Studies 
 
Standards/Strands being addressed:   
USG 2.6,2.7,2.8,5.1,5.2,5.3,5.6 
Grade Level:  8-12 
 
Target Audience:  8-12 
 
Number of days of unit/activity: Planning – two months; Implementation – one day 
 
 
Project Title: Veterans Day Assembly 
 
Project/Unit/Program - Focus/Goal:   
A Multi-disciplinary project shared by the history, English, art, music, band/auxiliary, 
family/consumer science, and technology/media departments that presents the history of 
Veterans Day and allows students the opportunity to learn about the importance of the 
American Veteran in their town, their state, and their world. 
 
Essential student outcomes:   

• To identify and explain the meaning and importance of civic dispositions or virtues that 
contribute to the preservation and improvement of civil society and government. 

• To identify specific ways for individuals to serve their communities and participate 
responsibly in civil society and the political process at local, state, and national levels of 
government. 

• To describe how citizens can monitor and influence local, state, and national 
government as individuals and members of interest groups. 

• To describe the roles of citizens in Massachusetts and the United States through 
participating in voluntary associations to promote the common good, and   participating 
in political activities to influence public policy decisions of government.  

• To integrate the information learned in the assembly into the curriculum of the history 
class. 

• To apply the knowledge from the assembly to their daily lives. 
 
Materials:   

• Computer 
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• Movie Screen 
• Podium 
• Microphone 
• LCD projector 
• Programs 
• Paper 
• Art supplies -markers, crayons, colored pencils, scissors, paint, glue 
• Student generated poems 
• Student generated art work 
• Student generated photos 
• Display boards 
• Tables 
• Extension cords 
• Student generated breakfast buffet – crock pot, warming plate, coffee pots, cups, plates, 

utensils, warm cider, coffee, muffins, breads, cookies. 
 
Description: 
Planning for the Veterans Day Assembly begins the first week of October.  Department chairs 
from the history, English, art, music, and technology departments meet to outline the program.  
Flyers are posted around the building that begins to advertise the event.  Announcements and 
hand-outs are generated throughout the second week of October to inform students of the 
assembly, and ask for student generated poems concerning the American veteran.  Many 
members of the English department will incorporate lessons on poetry into their curriculum to 
encourage students to participate. The English department is responsible for collecting the 
poems and then recommending ten poems that they believe would fit into the program.  
 
During the second week of October announcements are also made utilizing the public address 
system requesting student generated art work, including photos, PowerPoint’s, paintings, 
sculpting, or any medium of the students choosing. The art department also utilizes the 
Assembly in their curriculum.  The Art I and II classes design and create a visual presentation 
to be displayed during the assembly in the auditorium.  Students in the art classes must 
research, design, and implement a visual design or symbol that will represent the American 
Veteran.  The art teacher will then use the final product to assess student engagement and 
portfolio for the second semester.  Art students created matting to display the poems that were 
generated from the English department.  The poems and artwork were displayed on table and 
display boards that were set up in the foyer of the high school. 
 
The family and consumer sciences department meets with their Foods I and II students and 
incorporate the Veterans Day Assembly as a unit of study in their second semester grading.  
The budget is calculated, menus are generated, shopping and cooking schedules are created, 
and discussions concerning amounts/servings are undertaken.  The Foods department is also 
responsible for the set up of the breakfast buffet, set up in the foyer of the high school, which 
will be enjoyed by the invited guests to the ceremony.   
 
The history department meets and discusses the theme for the year’s assembly.  In 2010 the 
assembly concentrated on the branches of the armed services and the men and women who 
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serve in them.  During history classes students were assigned a specific branch of the armed 
services to research.  Students would utilize the library’s data base to find information  
 
regarding their topic.  Each group would be responsible for writing a detailed description of  
their military branch. Teachers would then choose the best reports from their classes and 
incorporate the research into the presentation at the assembly. 
 
The music department, which includes choral, band and auxiliaries, meet to discuss the theme 
of the assembly.  For this assembly the band chose to perform the official service song for each 
branch of the military.  The chorus performed In Flanders Field, as well as a medley of songs 
entitled United We Stand, in which they were accompanied by the band.  The auxiliaries, which 
include flag, baton, and rifle, performed to the Marine Corps Hymn as well as America the 
Beautiful.   
 
Presenters for the program are chosen from the class officers.  The presidents of the 8th, 9th, 
10th, 11th, and 12th grades are speakers during the program.  Students who have been chosen as 
the winners of the poetry contest read their poems throughout the presentation.  If a student is 
not comfortable with public speaking, they may choose an alternate to read their poem.   
 
Each year the history department invites the public to attend the assembly.  Our superintendent, 
Director of Curriculum, Business manager, Selectmen, school committee members, veterans, 
and community members join in our celebration.  In 2010 a Douglas resident received an 
honorary diploma from our principal, Mr. Kevin Maines.  Mr. Arthur Graves dropped out of 
Douglas High School and when the conflict in Korea escalated, he volunteered for service.  He 
received the Army Occupation Medal for Japan, the Korean Service Medal with five Bronze 
Starts, the Meritorious Unit Emblem, the Combat Action Badge, and the Good Conduct Medal.  
He was presented with the Korean Victory Medal by the President of Korea. 
 
Assessment Design:   
The Art I and II classes design and create a visual presentation to be displayed during the 
assembly in the auditorium.  Students in the art classes must research, design, and implement a 
visual design or symbol that will represent the American Veteran.  The art teacher will then use 
the final product to assess student engagement and portfolio for the second semester. 
 
In the history classes students are assigned a specific branch of the armed services to research.  
Students utilize the library’s data base to find information regarding their topic.  Each group is 
responsible for writing a detailed description of their military branch. Teachers then assess 
reports for a grade for the second semester. 
 
Foods I and II students use the Assembly as a unit of study in their second semester grading.  
Grading is based on the accuracy of the budget, the richness of the menus, the correct items 
being bought and prepared, and the final presentation in the buffet. 
 
The music department utilizes the Veterans Day Assembly into their performance schedule.  
Students are assessed in accordance with the programs rubrics which critique attendance, 
participation, engagement, and performance. 
 
In the English classes, those students who choose to participate by entering a poem into the 
contest can earn extra credit points towards a quiz grade. 



 
Blackstone Valley Educational Collaborative 

2011 Promising Practices  
Exemplar in Curriculum 

 
Name:  Stephen Trombley 
 

District:  Grafton 
 

School:  Grafton High School 
 

Email: trombleys@grafton.k12.ma.us 
 

Principal: Mr. James Pignataro 
 
Subject Area: Music 
 
Standards/Strands being addressed:   
Critical Response/ 5.12 Demonstrate an understanding of how musical elements interact 
to create expressiveness in music. 5.15 Analyze and describe uses of the elements of 
music in a given work that make it unique, interesting and expressive. 5.16 Demonstrate 
the ability to perceive, remember, and describe in detail significant occurrences in a given 
aural example. 5.17 Compare and contrast ways in which compositional devices and 
techniques are used in two or more examples of the same piece, genre or style. 
  
Grade Level:  9-12 
 
Target Audience:  Jazz History Students 
 
Number of days of unit/activity: Ongoing throughout semester 
 
 
Project Title:  Jazz History Daily Blog 
 
Project/Unit/Program - Focus/Goal:  
The focus of the Jazz History Daily Blog Program is the music of twentieth century American 
composers and performers of jazz and its related sub genres. The goal is to create a virtual 
multimedia environment in which students address classroom concepts with critical thinking 
skills. 
  
Essential student outcomes:   

• Deeper understanding of daily classroom concepts 
• Student ability to present their ideas before a global audience 
• Improved writing skills 
• Student ability to think critically about often-abstract concepts 
• Technology integration 

 
Materials:   

• Student access to Internet on a computer or portable device. 
• School Fusion Classroom website  
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Description: 
By using the blogging feature on the School Fusion classroom websites, we have been able to 
create a near virtual classroom environment in which students are required to participate in an 
ongoing daily conversation. The daily conversation is shaped around the application of the 
curriculum. Students will often have to react to performances of musical styles, discuss 
pertinent essays, compose blues songs, etc. 
 
Assessment Design:   
Student assessment happens on a daily basis. Each blog entry is calculated into a student’s 
participation in the course. Based on the content of the daily entry, the weight is adjusted 
accordingly and clarified within the body of the assignment. The use of daily blogging is 
utilized as a formative assessment to gauge the level of student understanding prior to the 
introduction of a concept, or period of study. It is also used for formative assessment during the 
delivery of instruction as the blogging can run concurrent with instruction. We will also use a 
blog as a summative assessment to focus on the student understanding and their ability to 
manipulate that understanding in a critical manner at the conclusion of a unit.  
 
 
 

 
 

 
 



 
Blackstone Valley Educational Collaborative 

2011 Promising Practices  
Exemplar in Curriculum 

 
Name:  Janet Page 
 

District:  Hopedale 
 

School:  Memorial Elementary  
 

Email: jpage@hopedale.k12.ma.us 
 

Principal: Mr. Brian Miller 
 
Subject Area: Technology/Engineering 
 
Standards/Strands being addressed:   
Technology/Engineering   
Engineering Design  2.3 
Physical Science standard 3.5 
Grade Level:  4 
 
Target Audience:  23 Grade 4 students 
 
Number of days of unit/activity: 1 
 
 
Project Title:  “Keep–a-Cube” taken from the Zoom into Engineering website 
pbskids.org/zoom. 
 
Project/Unit/Program - Focus/Goal: After learning about heat and heat transference, the 
students are asked to design and then construct a box that would keep an ice cube from 
completely melting in 30 minutes.  
 
Essential Student Outcomes: Apply  new knowledge about heat and heat transference; 
respectfully brainstorm ideas in a group; cooperate; come to a consensus as to the best design; 
share the building task; discuss changes that will improve the design; evaluate their box; gain 
an understanding of which materials are better insulators. 
 
Materials: Ice cubes; various cardboard boxes; wax paper; masking tape; newspaper; 
aluminum foil; elastics; paper plate. 
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Description: Students were presented with the problem/challenge of designing a box that 
would keep an ice cube from completely melting in 30 minutes. They were supplied with 
particular materials. In small groups, they brainstormed ideas as to what materials should be 
used and how should the box be constructed.  After that, each group needed to come to 
consensus as to which ideas would be used to construct the box and the actual design process 
began.  As they built, they were allowed to determine, if and when, more materials were 
needed, or to change their design to improve it.  After a twenty minute building period, ice 
cubes were put into the boxes and the timing began.  Two control ice cubes were used. One was 
placed on a Styrofoam plate on a sunny windowsill and another on a desk top, also on a plate.  
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While the 30 minutes “test period” ticked off, we had a class discussion whereby each group 
was able to describe their box, tell the specific materials chosen, how they designed their box 
and the reasoning behind it. Adults in the room posed questions causing students to think more 
deeply and apply the background knowledge/vocabulary that they possess to gain an 
understanding of insulation/insulator.   
 
When the 30 minutes were up, students opened their boxes to observe the ice cubes, as well as 
observing the two control cubes.  All groups were successful in that the ice cube did not melt 
completely. Some groups had better success than others.  Groups had time to assess the degree 
of success and what changes could have been made to improve their box so the ice cube would 
not melt at all.    
 
Assessment Design:  Teacher circulated from group to group, observing the workings of the 
group, the vocabulary being used, and questioning students to determine their level of 
understanding about materials that would insulate the ice cube and prevent (or slow down) the 
melting process.  During whole group discussion, the students are prompted to think of other 
ways we use insulation in our daily lives (houses, winter coats, thermos, etc.) As a follow-up, 
each student completed a short reflection about the activity.  
 



 
Blackstone Valley Educational Collaborative 

2011 Promising Practices  
Exemplar in Curriculum 

 
Name:  Kristen Warren, Kathleen Perry, 
Katie Pilotte, and Katie Cardamone 

District:  Mendon-Upton Regional School 
District 

School:  Memorial Elementary School 
 

Email: kwarren@mursd.org 
 

Principal: Mrs. Debra Swain 
 
Subject Area: Thematic-based unit on cranberries 
 
Standards/Strands being addressed:   
ELA Standards: 4, 8, 19, Measurement Mathematics Standards, Weigh & Measure 
Mathematics Standards 
Grade Level:  2 
 
Target Audience:  Students in grades 2 and 3 
 
Number of days of unit/activity: 5 days 
 
 
Project Title: Interdisciplinary Unit on the Life Cycle of Cranberries 
 
Project/Unit/Program - Focus/Goal:   

• Provide the students with the history of cranberry bogs 
• Illustrate the difference between a wet harvest and dry harvest 
• Demonstrate and illustrate the life cycle of a cranberry 
• Implement week long unit in preparation for the field trip 

 
Essential student outcomes:   

• Develop an understanding and appreciation for the harvesting process 
• Observe an active cranberry bog 
• Recognize whether a cranberry is fresh or not 
• Demonstrate and illustrate the life cycle of a cranberry 
• Visit Bog Hollow Farm in Kingston, MA 

 
Materials:   

• Variety of materials specific to each lesson 
• www.oceanspray.com  

 
Description: 
This unit was designed for students in grade 2.  It is a weeklong unit that prepares the student 
for the culminating activity; visit to Bog Hollow Farm.  Throughout the week the students are 
immersed in an interdisciplinary unit.  Students have the opportunity to harvest cranberries and 
decide whether the cranberries are fresh or not.  They are required to make comparisons with  
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objects using the cranberry as a unit of measure.  They read Clarence: The Cranberry Who 
Couldn’t Bounce and illustrate the stages of development using the first-person point of view.  
Exploring cranberries offered the students an opportunity to learn in all areas of academics.   
 
Assessment Design:   

• Rubric assessment on the life cycle of a cranberry. 
• First person narrative about being a cranberry and going through the different stages of 

the life cycle. 
• Connection with learned material and visit to Bog Hollow Farm. 

 
 



 
Blackstone Valley Educational Collaborative 

2011 Promising Practices  
Exemplar in Curriculum 

 
Name:  Matt Zaccarino District:  Milford Public Schools 

 
School:  Middle School East Email:  

mzaccarino@milfordma.com 
Principal: Mr. Craig Consigli 
 
Subject Area: English Language Arts 
 
Standards/Strands being addressed:   
Language and Composition Standards as they apply to open response 

Grade Level:  8 

Target Audience:  Grade 8 ELA students 

Number of days of unit/activity: 10 - 12 

 
Project Title: MCAS Warrior Training 
 
Project/Unit/Program - Focus/Goal:   
To provide students with the skills, strategies and, more importantly, the confidence necessary 
to achieve success on the eighth grade ELA MCAS through examination of open response 
prompts. 
 
Essential student outcomes:   
The students will have an understanding of what is expected of them during the MCAS exam 
including what constitutes a proficient open response score.   
Typical test directions and protocol are discussed in detail.  
Students will come away from the lesson with a renewed sense of confidence and a sense that 
the test is manageable and also not something to fear as long as they are prepared.   
 
Materials:   

• MCAS practice exams taken from the DESE website and appropriate graphic organizers 
• White board and markers 
• Music playing device 
• Yardstick 

 
Description: 
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MCAS warrior training begins by explaining to the students that the MCAS is an opponent  that 
they shall vanquish; that this year they are going to become "MCAS Warriors" capable of 
destroying whatever obstacles the MCAS may throw their way. Each "training session" begins 
with calisthenics ("In order to turn your brains into MCAS destroying machines, we have to get 
the blood pumping!"). This usually takes the form of push-ups and jumping jacks. While the  
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students exercise, an "MCAS warrior theme song" is played at top volume. This year's theme 
songs included "Rise Above" by Black Flag, "Overkill" by Motorhead, and "Attitude" by the 
Bad Brains. Upon finishing the exercise session, students return to their seats where they are 
led in a recitation of their MCAS warrior mantra ("I am not afraid of MCAS. MCAS is afraid 
of me!"). The students and instructor shout the mantra in unison as loud as they can.  
 
Once the mantra has been recited, the students then turn their attention to TINA. It is explained 
to the student at the beginning of the lessons that TINA is the original MCAS warrior, and that 
everything that the students are learning during the lessons was thought up by her. The picture 
that is presented to the students is one of a martial arts master passing wisdom onto her pupils. 
The students are then presented with the following sentence, "Tina Is So Extremely Cool". It is 
pointed out to the students that the first letters of the words in the sentence form an acronym 
that corresponds with the following: 
 

Topic sentence 
Idea 
Support 
Explanation 
Conclusion 

 
It is in this way that TINA and how cool she is becomes a mnemonic device, a trick to 
remembering the graphic organizer relevant to answering MCAS open response questions. 
From there the lesson shifts to why TINA is so cool. There are nine reasons: 
 

1. She reads every single word on the test, paying special attention to the italics. 
2. She reads the open response question before reading the selection. 
3. She uses the process of elimination on the multiple choice questions. 
4. She restates the prompt when answering the open response questions. 
5. She rereads paragraphs that are specifically mentioned in the questions.  
6. She underlines and takes notes in the margins of the selection. 
7. She uses all the space provided for answering open response questions. 
8. She uses direct quotes to support her ideas. 
9. She never leaves a question blank. 

 
At this point the students are given a practice MCAS exam and are asked to put their "warrior 
skills" into practice. Just before the first session of the actual ELA MCAS, the students are 
dubbed MCAS warriors by touching each of their shoulders with a yardstick. 
 
Assessment Design:   
If the students do not finish the MCAS practice exam in class, they are asked to finish it for 
homework. They are also told that the test will be collected and graded the following day. At 
the next warrior training session the tests are gone over by the class as a whole. 
 
Note: 
It is important to acknowledge that the students have various reactions to the lesson. "Tina is 
fake" and other negative comments may be heard on warrior training day, but this does not 
mean that the kids aren't remembering the important information. The instructor just has to 
maintain a high level of positivity and act as a foil to the sarcasm of some students. Some  
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students will often opt out of exercising as well. The Warrior Training is validated by the high 
scores students receive on their open responses and the fact that the school continues to exceed 
the state in the Performance Target. 



 
Blackstone Valley Educational Collaborative 

2011 Promising Practices  
Exemplar in Curriculum 

 
Name:  Miriam Friedman 
 

District:  Millbury 
 

School:  Raymond E. Shaw 
 

Email: mjfriedman@millbury.k12.ma.us 
 

Principal: Ms. Jennifer Simanski 
 
Subject Area: Writing 
 
Standards/Strands being addressed:   
 
Writing: 6.4 (Produce clear and coherent writing) 
Writing: 6.5 (Develop and Strengthen writing) 
Writing: 6.6 (Use technology) 
Technology:  G6-8: 1.3 (Basic Operations) 
 
Grade Level:  6 
 
Target Audience:  Grade 6 students 
 
Number of days of unit/activity:  Two weeks (to be continued throughout the year with 
various writing assignments) 
 
 
Project Title: Positive Outcomes of Sharing Open Response Writing                  
 
Project/Unit/Program - Focus/Goal:  The goal of this unit is to encourage students to share 
their self-edited open response writing with the rest of the class.  Students will teach students 
how they can edit their work before sharing a draft with the teacher. 
 
Essential student outcomes:   

• Students will learn how to self-analyze their own open response writing pieces 
• Students will learn all facets where writing can, and will, be edited  
• Students will carefully edit before sharing their work so they can get the best their class 

can offer in corrections 
• Increase the internal desire to excel  

 
Materials:   

• Writing prompts and paper 
• “Open Response Steps” poster 
• Elmo/Hover Cam 
• SmartBoard 
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Description:   
This unit was designed so that students could learn how to effectively examine their own 
writing.  The unit should be used only when the students are comfortable and secure with their 
classmates. 
 
The lesson began with the projection of a reading selection using the Elmo.  As a class we 
worked together to complete the pre-reading steps of the open response writing process.  
Students were then requested to follow the next steps of the process independently.   
 
Students were told that once they completed their graphic organizers each person could begin 
to write the open response.  I informed them that I would like to have three of them share their 
graphic organizers under the Elmo.  Only volunteers would be taken.  
 
The next step was to write the open response.  The following day the students read their own 
work and scored it using the customary rubric.  Volunteers were again taken to share their 
work.  The class scored the response before viewing the author’s score.  We then chose one 
aspect on which to edit.  Using the SmartBoard, a “picture” was taken of the work.  This was 
then printed and provided to the students who needed a visual as a reminder of what was done.  
It also allows the opportunity to share from one class to another. 
 
At the end of the unit all volunteers were given a small token as a thank you.  The entire class 
was informed that if this process was well-used and personal gains were made by all students 
from one draft to the next they would earn towards the class incentive program.   
 
This process is still used for all aspects of writing.  Students now do a lot of the facilitating and 
recording while the teacher serves as a whole group participant. 
 
Assessment Design:   

• Can students accurately assess one another’s writings and make explicit suggestions? 
• Is the quality of the shared writing bettered by the students rather than the teacher? 
• Were students able to evaluate and respectfully make suggestions to the author of the 

written piece? 
• Did the student sharing his/her work feel appreciated and gain knowledge from the 

process? 
• When bringing a draft to the teacher did students make corrections to their own papers 

that they suggested to their peer? 
• Do other students feel empowered to share their writing to better their skills? 
 
 
 



 
Blackstone Valley Educational Collaborative 

2011 Promising Practices  
Exemplar in Curriculum 

 
Name:  Sandra Warchol 
 

District:  Northbridge 

School:  W. Edward Balmer Elementary 
 

Email:  swarchol@nps.org 

Principal:  Mr. John Zywien 
 
Subject Area:  Mathematics 
 
Standards/Strands being addressed:   
Mathematics Standards: Operations and Algebraic Thinking, Numbers and Operations in 
Base Ten, Number and Operations in Fractions, Measurement and Data, Geometry 
 
Grade Level:  4th Grade 
 
Target Audience:  Grade 4 Teachers and students in nine classrooms 
 
Number of days of unit/activity:  Entire year 
 
 
Project Title:   Every Day Counts Calendar Math Adapted for the SmartBoard 
 
Project/Unit/Program - Focus/Goal:   
The project goal was to adapt the Every Day Counts Calendar Math bulletin board program as 
a slide presentation to use with the interactive SmartBoard and then instruct the Grade 4 
teachers in creating their own presentation to use with their students. 
 
Essential student outcomes:   

• Students will learn mathematics incrementally, giving them the opportunity to develop 
understandings over time 

• Using visual models, students will learn to visualize and verbalize number and 
geometric relationships 

• Students will learn different strategies for problem solving 
• Students will learn to think algebraically 

 
Materials:   

• Every Day Counts Calendar Math  
• SmartBoard 
• Individual teachers are responsible for creating an Every Day Counts Calendar Math 

slide presentation to use with their students 
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Description:   Every Day Counts Calendar Math is a daily interactive supplemental 
mathematics program which teaches skills to help improve spatial and mathematical reasoning, 
algebraic thinking, money sense, and computation. 
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Every Day Counts Calendar Math comes with a variety of learning and visual aid materials that 
requires a large amount of bulletin board space.  I decided to develop and adapt Every Day 
Counts Calendar Math for use on the SmartBoard.  By using technology in conjunction with 
Every Day Counts Calendar Math, it would create an interactive program that would stimulate 
student participation. My students enjoy working on the SmartBoard and are proficient with 
technology, so this was a perfect medium to introduce and discuss many mathematical 
concepts.  I used the Smart Notebook program and created a series of slides for each calendar 
month which covered a variety of topics including: the calendar, combinations of money, time, 
place value, geometry, patterns, fractions, probability, area, perimeter, measurement (dry, 
liquid, length, metric), tally charts and graphing. 

Each day as the class participates in Every Day Counts Calendar Math, we use the slides that I 
developed which allow four to eight students to participate at the SmartBoard.  We would 
complete various activities and have a discussion of the concepts being taught.  With so many 
students being eager to have the opportunity to come before the class and solve problems on the 
SmartBoard, I had to ensure that different students would participate each day.  The calendar 
for each month was assigned different geometric shapes which created multiple patterns as the 
month progressed. The students enjoyed looking for patterns and were becoming proficient in 
predicting the pattern early in the month.  Their favorite activities were making different money 
combinations with coins, area and perimeter configurations, and probability.   

Because of the overwhelming success I achieved with my students, I decided to share my 
experience with the Grade 4 teachers.  The Grade 4 teachers were impressed with my 
presentation of using the SmartBoard in conjunction with Every Day Counts Calendar Math 
and subsequently asked the school administration if I could instruct a class on the use of the 
SmartBoard and Every Day Counts Calendar Math.  I have completed instructing a ten week 
after school class on integrating the SmartBoard and the use of Every Day Counts Calendar 
Math.  I have heard numerous positive comments from the teachers and students in other 
classrooms that learning the Every Day Counts Calendar Math on the SmartBoard is a fun and 
engaging way to learn math. 

My presentation in the classroom incorporates the use of approximately 20 slides and is still a 
work in progress.  

Assessment Design:   
• Teacher observation of the students completing the task at the SmartBoard 
• Student participation in class discussions 
• Pre, Mid-Year, Post test assessment available with this program 
 



 
Blackstone Valley Educational Collaborative 

2011 Promising Practices  
Exemplar in Curriculum 

 
Name:  Dan Schweitzer 
 

District:  Sutton 

School:  Sutton Elementary Email: schweitd@suttonschools.net 
 

Principal: Mr. Michael D. Breault  
 
Subject Area: Physical Education 
 
Standards/Strands being addressed:   
Students will learn how their actions affect others; will understand the power of positive 
character traits can have in violence prevention; will gain skills to report incidents of 
violence, will avoid engaging in violence, including how to discourage others from 
engaging in violence. 
Grade Level:  Grade 3 

Target Audience:  Grade 3 

Number of days of unit/activity: 12-16 weeks; once a week during the gym period 

 
Project Title: radKIDS 

• Physical education teacher trained and certified to conduct this program. 
• Program created by Steve Daley, Executive Director, radKIDS, Inc. 
• Taught in conjunction with Sutton Police Officer Mike McGee 

 
Project/Unit/Program - Focus/Goal:   
To provide each child with a personally empowering and comprehensive foundational 
paradigm of safety based on self-value, self-worth and self-esteem. 
 
Essential student outcomes:   

• Being all you can be (role model for others) 
• Never be a victim (empowered child) 
• The ability to stop assault physically with intention to escape, not hurt (self-

actualization) 
• Practicing steps to carry out planned responses (verbal and positional conflict 

resolution) 
• Realization of capacity to confront fear, trust instincts, problem solve, and make 

realistic plan to conquer them  
• Develop a positive/optimistic view of self and confidence in own strength and abilities 

(self-value, self-worth) 
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• Child learns what is going on in the environment (learning by seeing) 
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Materials:   

• Parent manuals, parent letter 
• Book entitled Sam’s Secret 
• radKIDS Dummy 
• Pads, shields, helmet, gloves 
• Other materials optional 

 
Description: 
The radKIDS is a comprehensive Personal Empowerment Safety Education curriculum, 
designed for children 3 ½ years old through age 12. It is based on accelerated learning theory 
and realistic physical resistance options to escape violence.  Curriculum topics range from 
Home and School Safety (Bullying Prevention) and Escape and Out and About Safety to 
Realistic Defense Against Abduction and Good, Bad and Uncomfortable Touch. Through 
radKIDS training, children become empowered and learn to replace the fear, confusion and 
panic of dangerous situations with confidence, personal safety skills and self-esteem. 
 
Assessment Design:   

• Students are able to recite the radKIDS rules 
• Students are able to use the defensive techniques taught 
• Students are able to identify an unsafe situation and respond accordingly 

 
 

 
  



 
Blackstone Valley Educational Collaborative 

2011 Promising Practices  
Exemplar in Curriculum 

 
Name:  Susan Priore District:  Uxbridge 

 
School:  Uxbridge High School Email: spriore@uxbridge.k12.ma.us 

 
Principal: Tara Bennett 
 
Subject Area: Family & Consumer Sciences 
 
Standards/Strands being addressed:   
Comprehensive Standard 

Integrate knowledge, skills and practices required for careers in early childhood, 
education and services. 

Content Standards 
4.1.5 Create an employment portfolio for use with applying for internships and 
work-based learning opportunities in education and early childhood. 
4.3.4 Demonstrate a variety of teaching methods to meet individual needs of 
children. 
4.5.3 Demonstrate interpersonal skills that promote positive and productive 
relationships with children. 
4.5.5 Analyze children's developmental progress and summarize developmental 
issues and concerns 

Grade Level:  10-12 
Target Audience:  Early Childhood Education high school students and selected 
students in eight grade 2  classrooms 
Number of days of unit/activity: 40 minutes two times weekly for 16 weeks: before the 
start of the day for the elementary school; first period of the day for the high school 
 
Project Title: Study Buddies 
 
Project/Unit/Program - Focus/Goal:   
The goal of the program is two-fold. The first is to provide the high school students an 
authentic learning experience by giving them the opportunity to apply theories of early 
childhood development and education to the elementary school setting. The second is to offer 
skill reinforcement in language and math to second graders in a supportive and pleasurable 
environment. 
 
Essential student outcomes:   
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High school students demonstrated techniques for differentiating instruction to small groups of 
second graders exhibiting various learning styles. Using purchased educational games as well 
as some they created, the students established small groups of children for the purpose of 
individualized instruction and reinforcement of skills. While supervised by both a high school 
instructor and second grade teacher, the students were responsible for setting discipline 
guidelines, conducting the games, identifying specific skills in need of reinforcement, serving  
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snacks, transitioning from tutoring time to the regular day and cleanup. High school students 
gained confidence and poise in appearing in front of a large group of children and learned 
strategies for arranging small group cooperative learning experiences. 
 
Materials:   

• Introductory letter of invitation for parents 
• Name tags for high school students and second graders 
• Attendance chart of second grade students 
• Age and skill level appropriate educational games that reinforce math and language 

concepts (both commercially purchased and those designed and handmade by high 
school students).   

• Among the concepts reinforced were place value, coins/money, fractions, addition &    
subtraction, blends & digraphs, contractions, vowel sounds, sight words, phonemic 
awareness and compound words. 

• Boxed juice and bag snacks for children   
• Assorted small prizes (stickers, etc.)  

 
Description: 
Second grade teachers were asked to provide a list of students who could benefit from extra 
reinforcement of language and math skills. Letters were sent home to parents explaining the 
program and asking if they could bring their child before the start of the regular elementary day 
(at the start of the high school day). The high school students met the second grade children as 
they were being dropped off and escorted them to the rooms where the games were set up. The 
children were divided into groups of no more than four and assigned to one or two high school 
students who would then explain and play the games with them. "Play" continued for about 30 
minutes. At the conclusion, the high school students organized and stored the games, handed 
out prizes and snacks. Goodbyes were said and the children transitioned to their classrooms to 
start the day and the high school students returned to the high school to resume their classes. 
 
Assessment Design:   
Under discussion is the development of a pre and post assessment tool for the second graders to 
determine the effectiveness of tutoring time. 
 
High school students were observed by their instructor for their use of the following criteria: 

• Motivational techniques  
• Positive interaction with second graders 
• Encouraging the children to solve problems and challenges without providing the 

answers 
• Ascertaining both verbal and non verbal cues for comprehension from the children 
• Techniques for creating an environment of mutual respect 
• Positive ways of handling the occasional discipline challenge 

 
A portion of their class time each week was set aside for the high school students to analyze 
and process their experiences with the children. At this time any problems were discussed, 
ideas for improving the program were brainstormed, and success stories were shared. Feedback 
and input from the second grade teachers were shared at this time. 
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