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WINTER GEAR-for Bus and Recess 

As the weather turns colder, our children need to dress warmer.  All learners, no matter 

their age, need to be dressed appropriately for the weather and to ride the school bus.  It 

is a privilege to ride the bus and drivers do have the right to not allow a learner to get on 

the bus without a jacket or if wearing shorts if it is below freezing. 

 

If your child(ren) are in need of winter gear, please reach out to Mrs. S at the school via 

phone or email.  She will work with you to provide the necessary items to keep our 

children warm in the cold weather. 

 

During the winter months, all learners in Levels PK-5 go outside daily for recess.  They 

need to have a jacket, snow pants, snow boots, hat, and gloves; not wearing the proper 

items will result in standing on the sidewalk verses playing in the snow. 

 

 

Northern Cass is pleased to announce they were awarded 

$92,010 for a Dyslexia Pilot Grant from the state of North Dakota.  This grant was 

written with three other districts, Kindred, Enderlin, and Lisbon, in a joint effort to begin 

early identification and support of learners with characteristics of dyslexia. 

The pilot runs from November 1, 2019-June 30, 2021.  An official press release will be 

done within the next couple of weeks. 

 

Northern Cass is pleased to announce they were awarded $4,363 from the state of North 

Dakota for a Music Education Grant for kindergarten through grade level five music.  

This grant is focused on the positive effects of music on student behaviors and mental 

health. 

 
Technology: 

Have a technology problem you can't solve? Before bringing it into Fargo, you may 

want to try consulting one of the Northern Cass Help Desk Interns! The NC Help Desk 

has 3 learner interns this year who have over one year of experience troubleshooting and 

solving tech-related issues.  

 

Go to the Northern Cass website and find our page listed under Quick Links. Our #1 

priority is the learners and educators in the school, but if we have spare time or time 

after school, we may be able to help out.  

 

 

 

 

Upcoming Events 

Nov 4th- PTO Meeting 6:30PM 

Nov 5th- AVID/Family Engagement 

Night 5:00PM 

Nov 7th- Region One Act Play 

Nov 8th- Large Group Music 

Nov 11th- No School- Veteran’s Day 

Nov 14th- AVID Showcase 8:00AM 

Nov 12th- Board of Education 

Meeting 7:00AM 

Nov 25th- State One Act 

Nov 20th- 10:30 Late Start 

Nov 25th- Personalized Learning 

Parent Night 5:30PM 

Preschool Meeting 6:00PM 

Nov 27th-29th- No School- 

Thanksgiving Holiday 

http://www.northerncassschool.org/


 

From Steiner: 

 
At Northern Cass, we believe every learner can change the world; therefore, we will provide a world class education. To be 

able to do this, we follow our Collective Commitments which guide the daily behavior of educators.  These commitments 

are ‘what’ we do at Northern Cass.   

 

• ‘We are dedicated and passionate about relationships, teaching & learning, self-reflection, acknowledging 

greatness, and support of the Northern Cass community’ 

• ‘We are driven toward continuous improvement’ 

On Tuesday, October 29th and 30th, I had the wonderful opportunity to attend the iNACOL conference which focuses on 

competency-based (personalized) learning. On Wednesday, conference attendees were able to listen to a learner panel.  

Five learners from elementary to college participated.  For this newsletter, I would like to share four takeaways from their 

comments. 

1. A learner was asked what the purpose of school was.  They said, “School guides you to the good life you want.”  I 

have been involved in education for 20 years and this is the best explanation of what schools should be about.  It is 

our job to guide learners to have a good life. It is a partnership between the school, the learner, parents/guardians, 

and the community.  Not one of us can do this alone, but together, we can help learners live a good life.  It was a 

simple, yet profound statement. 

2. A learner was asked what we should know about the learners today.  He said, “We are not going into the same 

world as our parents so please stop preparing us in the same way they were prepared.”  It has become somewhat 

cliché to say we are preparing learners for a world that is constantly changing.  However, it is a fact.  Can any of us 

honestly say we know what life will look like in 2030?  I remember watching the Jetsons growing up and thinking 

a world like that could never exist.  There are many aspects of that show that are in our world now.  When you live 

in a world which is changing at an exponential rate, we must prepare differently, and schools must take the words 

of this learner serious. 

3. Another learned commented on this question.  She said, “Every kid deserves someone who cares for them.  We 

shouldn’t be little kids and stop saying we need structure.  We need guidance to allow us to learn how to make 

decisions.” I often feel like we don’t give our learners enough credit for what they can achieve.  From learners in 

internships, learners leading tours of our school, or learners sharing we need to learn because that is what makes us 

better humans, they can and will do great things…if we just give them the chance to do this. 

4. A learner said, “There is no kid who doesn’t want to succeed.  If they aren’t motivated, it doesn’t mean they are 

lazy.  It means they just haven’t met the right adult.”  This one ‘stung’ me.  I find myself assigning attributes to 

learners who don’t do what they are ‘supposed’ to when in our schools.  I have to rethink that.  I have to understand 

there is an adult in every building who can be the person who changes a life now and in the future.   

While at this conference, I also had the opportunity to present with Jason Swanson (KnowledgeWorks), Beth Slette 

(Superintendent of West Fargo), Ann Ellefson (ND DPI), and Valerie Greenhill (Ed Leader 21) on the process and journey 

we used to create our Portrait of a Graduate.  These are the skills we guarantee every learner will leave Northern Cass with.  

Our skills are leadership, learner’s mindset, accountability, adaptability, and communication.  Seniors present a capstone 

presentation and must provide evidence of when and how they demonstrated these skills.  It is only through deliberate 

teaching of these skills and providing multiple opportunities to practice these skills that learners can become proficient and 

truly be choice ready. 

Survey on Potential Bond Referendum 

We are asking that every member of your household who can vote in an election complete a survey related to a potential 

bond referendum.  It takes an average of five minutes and will provide the Citizen’s Committee with important information 

as they decide on a recommendation to the board.  

• https://www.surveymonkey.com/r/6VT5R96  

 

A letter will be sent home next week with more detailed information as to the process and potential ideas for a project. 

https://www.surveymonkey.com/r/6VT5R96


One Day at a Time Fundraising Update 

We have raised $7,209.  We have 309 days left to be purchased.  This is fundraiser which will run all year long.  Our goal 

is to fill the board which would raise over $66,000 to help pay for dual credit courses for learners to earn college credit 

while at Northern Cass.  I’m challenging all the parents of our dual credit learners to participate as this has a direct impact 

on your learner.  For those of you with young children, it is important to get involved in order to build a fund for your 

children as they move through the system. Please contact me at Cory.Steiner@northerncassschool.com to purchase your 

day. 

Thank you to: 

• The Richtsmeier (Rachel) Family    The Rensvold Family 

• The Pearson Family     The Carlson Family 

• The Krinke Family     The Hoesel Family 

• The Behm Family     The Eagen Family 

• The Hovland Family     The Schreiner Family 

• The Miller (Dawn) Family     The Ebertowski Family 

• The Rust Family     The Olson (Ben) Family 

• The Ecker Family     The Messner Family 

• The Forde Family     The Olson (Lindsay) Family 

• The Jensen Family     The Deltener Family 

• The Larson (Brenda) Family    The Keckler Family 

• The Kalash Family     The Hollister Family 

• The Dullum Family     The Brandt Family 

• The Dickson Family     The Mayer Family 

• The Bjerke (Brad and Errin) Family   The Leslie Family 

• The Parsley Family     The Howatt Family 

• The Steffes Family     The Van Wechel Family 

• The Richman Family     The Bosch Family 

• The Johnson (Kelly) Family     The Geston Family 

 

Please Welcome 

We are pleased to welcome Ashely Frederick who will be joining our district as a para-professional and bus driver. 

NURSE’S CORNER: “Cover Your Cough” to Stop the Spread of Germs 

 

Follow these simple procedures to stop the spread of germs and teach your children to practice good hygiene: 

 

• Cover your nose and mouth with a tissue every time you cough or sneeze. Throw the used tissue in a wastebasket.  

• If you do not have a tissue, sneeze or cough into your sleeve. 

• After coughing or sneezing, always clean your hands with soap & water or an alcohol-based hand cleaner. 

• Stay home when you are sick.  

• Do not share eating utensils, drinking glasses, towels or other personal items.  

 

Stay healthy by following these tips:   

 

• Clean your hands often with soap and water or an alcohol-based hand cleaner. 

• Avoid touching your eyes, nose or mouth. 

Avoid close contact with people who are sick, if possible. 

• Get vaccinated.  Vaccines can prevent serious illnesses, including some respiratory illnesses like influenza (flu), 

pneumonia, measles, and pertussis (whopping cough). 

 

Visit from Hunter Fire Department: 

 
Tuesday October 8th, Firemen Ben Olson and Paul Teegarden from the Hunter Fire Department visited preschool and 

kindergarten. Learners were given coloring books about fire safety to share with their families. 

mailto:Cory.Steiner@northerncassschool.com


 

 



 
 



 



Mark your calendars the Annual NC DFS Adopt-A-Class day.  It is set for November 20th.  You will be 

receiving more information on this in the near future.  We want to thank our current sponsors.  If you are 

interested in sponsoring, please email Julie.keckler@gmail.com or 261-4801 with any questions. 

 

NORTHERN CASS DOLLARS FOR SCHOLARS 

ADOPT A CLASS SPONSORS 

2019-2020 

 
2032  Jeremy & Nicole Hoesel, Dustan & Carie Nygaard 

 

2031  Dave & Kristin Behm/ Dan & Mikeala Ecker/Tim & Julie Keckler/Chris & Natalie Murch 

 

2030  Jason & Kerry Hauff/Shane & Abby Husar/Andy & Lisa Steinberger/Brad & Nicole Ueckert 

 

2029  Kim Haisley/Jeremy & Nicole Hoesel/Sean & Anita Jalbert/Jeremy & Randi Johnson 

Chris & Natalie Murch/Cameron & Amanda Wolf 

 

2028  Jon & Kylie Dickson/Rod & Kristi Gellner/Justin & Kayla Henderson/Kayla Hovland 

Shawn & Janene Sand/Jessie & Connie Soper/Curt & Stacie Weible 

 

2027  Jeff & Laura Ebertowski/Troy & Amanda Frye/Kyle & Kristen Kemmet/Rian & Diane Lee 

  Andy & Lisa Steinberger/Jamie & Michelle Wadeson, Steve & Beth Winterquist 

 

2026  Brad & Errin Bjerke/Jon & Kylie Dickson/Craig & Shelly Evenson/Kim Haisley/Troy & Patti Hall 

Sean & Anita Jalbert/Chris & Natalie Murch/Shawn & Janene Sand, Steve & Beth Winterquist 

 

2025  Mike & Tracy Anderson/Roland & Lori Blixt/ Justin & Kayla Henderson 

   Shane & Abby Husar/Jennifer & Kent Kraiter/Jay & Shelly Metzger/Keith & Angie Ose 

 

2024  Tim & Jeanine Allmaras/ Rod & Kristi Gellner/ Jamison & Jennifer Jensen /Dave & Jennifer Johnson 

  Kyle & Kristen Kemmet/Rian & Diane Lee/DC & Marie Lucas/Jason & Angie Messner 

  Donna Richards/Curt & Stacie Weible/Cameron & Amanda Wolf 

 

2023  Mike & Tracy Anderson/ Craig & Shelly Evenson/Troy & Patti Hall/Bryan & Heather Hovland 

  Kayla Hovland/Corey & Ann Johnson/Clinton & Tamera Pueppke/Tanya Russiff 

Shawn & Janene Sand 

 

2022  Jeff & Laura Ebertowski/Paul & Brenda Larson/ DC & Marie Lucas/Jane Matejcek 

  Randal & Linda Mayer /Jay & Shelly Metzger/Neil & Patty Munro/Eric & Lisa Osland 

  Donna Richards/Eric & Kristi Richman/Nathan & Tamara VanWechel 

 

2021  Tim & Jeanine Allmaras/Jason Bring/Vanessa Bring/Rod & Kristi Gellner 

  Corey & Ann Johnson/Dave & Jennifer Johnson/Jason & Angie Messner 

  Lance & Steph Nelson/ Keith & Angie Ose/Curt & Stacie Weible 

 

2020  Mike & Tracy Anderson/Wade & Michelle Anderson/Katrina Bode/Joel & JJ Degerness 

Jeff & Laura Ebertowski/Brad & Tiffany Eckholm/Chris & Becky Fix/ Jamison & Jennifer Jensen 

Kevin & Jeanne Larson/Steve & Connie Lerew/ Jane Matejcek/ Kris & Kerrie Olson 

Eric & Kristi Richman/Jack & Michelle Rietschel/Tanya Russiff/Shawn & Laurie Salander 

Pat & Karen Schreiner/Mike & Madonna Volk 

 

 

 

 

 

 

  

mailto:Julie.keckler@gmail.com


Northern Cass Dollars for Scholars would like to thank these sponsors for supporting 

our $20 ad TD and our Buck an Ace & Dig fundraisers.  

2019-2020   

   

$20.00 A TD Sponsor Opponent 

 FB - 8/30/19 Dakota Heritage Bank, Justin & Angie Froehlich Kindred 

FB - 9/13/19 

Scott & Heidi Zwetzig, Jason & Angie Messner, Wade 

& Anne Adkins Lisbon 

FB - 9/27/19 Linex, Josh & Trisha Chadduck Thompson 

FB - 10/11/19 

Mark & Heather Strommen, Paul & Jennifer Nelson, 

Jeff & Joanne Jensen Oakes 

FB - 10/19/19 

Eric & Kristi Richman, Don Russiff family, Jamison & 

Jen Jensen Oak Grove 

   

BUCK-AN ACE & DIG Sponsor Opponent 

VB - 9/3/19 Dakota Heritage Bank MayPort-C-G 

VB - 9/5/19 Chris & Becky Fix, Jeff & Laura Ebertowski Milnor-North Sargent 

VB - 9/10/19 Donna Richards, Jen & Jamison Jensen Park River 

VB 9/17/19 Justin & Angie Froehlich Enderlin 

VB 10/1/19 Linex, Craig & Shelly Evenson Sargent Central 

VB 10/3/19 Bryan & Heather Hovland, Jeff & Joanne Jensen Richland 

VB 10/10/19 

Scott & Heidi Zwetzig, Nate & Tamara VanWechel, 

Don Russiff Family Wyndmere/Lidgerwood 

VB 10/22/19 Dakota Heritage Bank, TaxLady Central Cass 

VB 10/29/19 Eric & Kristi Richman, Chris & Becky Fix Oak Grove 

 

The Northern Cass Dollars for Scholars is looking for sponsors for our buck a point 

fundraiser. If your interested, please contact Julie Keckler at Julie.keckler@gmail.com 

or 701-261-4801 with questions.  
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2019-2020 

BUCK-A-POINT  

Sponsor Opponent 

Boys 12/14/19  North Border 

Boys 12/20/19  Kindred 

Girls 1/4/20  Hankinson 

Boys 1/4/20  Hankinson 

Girls 1/6/20  Maple Valley 

Girls 1/9/20  Lisbon 

Boys 1/10/20 Don & Sue Hollister Maple Valley 

Girls 1/16/20  Griggs County 

Girls 1/17/20 Don & Sue Hollister FSHP 

Boys 1/21/20  FSHP 

Girls 1/28/20  Tri-State 

Girls 2/1/20  May-Port-C-G 

Boys 2/1/20  May-Port-C-G 

Boys 2/3/20  Lisbon 

Girls 2/4/20  Richland 

Boys 2/11/20  Tri-State 

Girls 2/17/20  Kindred 

Boys 2/21/20  Richland 
 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

Waterford Upstart:  learners that will be 4 years old next fall  

Waterford UPSTART is an in-home kindergarten readiness program for families that will give your child a fun start in 

reading or math and science in just 15-20 minutes a day, 5 days a week. The UPSTART program is now accepting 

450 learners for the 2020-2021 school year to participate in the program at no charge. 

Northern Cass Dollars for Scholars Fundraiser 

 

Here’s your chance to help support in funding scholarships for our graduating seniors.  For $10.00 you have two 

chances at each home girls and boys basketball games to win $50.00, that’s right – more than one chance because if 

your name is drawn – we throw it back in before we draw again so you can keep winning. At the final game for girls 

and for boys we will be drawing a $100 winner.  If you want to help us out with this fundraiser, contact any of our 

board members (Curt Weible, Jennifer Brayton, Ben Olson, Pam Ellenson, Heather Hovland, Jennifer Jensen, Pam 

Stirling, Jason Hauff, Kate Leichtenberg, Julie Keckler, Kim Haisley, Kylie Dickson, Laurie Salander) or the Northern 

Cass Office. Get your ticket now, sales are going fast!!!   

 

THANK YOU! 

We would like to give a shout out to PTO for their assistance with PK-6th Grade Vision Screening. We 

couldn’t accomplish this without you!  

 



 



 



 



 



 
 

 



 
Robotics: 

Northern Cass Robotics competed in a new hub this year, Jackrabbit BEST in Brookings, SD. The competition was fierce 

with 16 teams competing head-to-head. Despite good showings in the Marketing, Exhibit, and Robot competitions, the 

team came up short and did not place for advancement to the region contest.  

 

Robotics will begin a new season next August, but team member selection will happen in May 2020. Learners who will be 

in grades 7-12 are eligible to participate. Start thinking about membership now. It will be here sooner than you think! 

 

 
 



 
 
Teacher Leader Academy 

Brittany Breiland, a middle school English teacher, wanted to pursue a graduate degree but hadn’t settled on a perfect 

program. 

Then the program came to her. 

She and 20 of her colleagues at Northern Cass near Hunter, North Dakota, joined the Teacher Leadership Academy through 

North Dakota State University. 

The academy is an innovative program where NDSU and school districts collaborate to bring graduate-level coursework to 

teachers in their home district. University instructors work with a district liaison to tailor assignments and activities that 

will further the district’s initiatives and goals. 

At the end of the five-semester program, teachers earn a master’s degree in educational leadership and school districts have 

a group of teachers who have explored and implemented innovative ideas together. 

“Everything we read and researched was applicable to our local setting,” Breiland says. “And all of my classmates were my 

colleagues. It was an incredibly impactful experience.” 

NDSU modeled the program after one at Kansas State University. The model encourages educators to connect and share 

ideas on how to be better leaders for the benefit of students, says Dr. Ann Trousdale Clapper, associate professor in the 

School of Education and one of the program coordinators. 

“It’s about how you can help others in both your district and the state,” Clapper says. 



NDSU piloted the program with West Fargo Public Schools in 2014. Since then, the academy has been brought to 14 

school districts – some of them smaller, rural districts that combined for the courses. 

“We can’t keep up with the demand,” Clapper says. 

Shortly after the program started, it gained the attention of the Burgum Foundation, which has partially funded the academy 

for 10 rural school districts in the state. 

“It’s all about giving rural students the same access to high quality education as their peers in larger school districts,” says 

Katie Itterman, executive director of the foundation. “We believe this model will change education for the better in North 

Dakota.” 

In districts where the teaching leadership academies are held, one can sense a change, Itterman says. 

“It creates an attitude of excellence among teachers,” she says. “It’s such a collaborative experience and it creates a support 

system for educators.” 

Michael Stecher teaches life science at Liberty Middle School in West Fargo. He completed the academy in December 

2018. His classmates were teachers from throughout the large district. 

“It was a better way to get to know people in my district and to push me out of my comfort zone,” he says. “I interacted 

with colleagues I wouldn’t otherwise meet.” 

He also researched how to give students more opportunities to move at their own pace in his classroom. He’ll be 

implementing the personalized learning style in his classes this fall. The research will make him a more effective teacher, 

he says, and it contributes to the district’s emphasis on STEM (science, technology, engineering and mathematics) learning. 

For Breiland, the academy challenged her to think about how she contributes to her school’s climate and culture. 

“It made me more aware of my role as a teammate,” she says. “Every conversation we had led to ‘how does this impact 

what we do here (at Northern Cass)?” 

Those discussions are exactly why the academy has value and the potential to transform education across the state. 

 “You can lecture a lot on research, but you have to put research to practice,” Clapper says.  

Rose & Weisberg: Do Kids Fall Behind in Math Because There Isn’t Enough Grade-Level Material, or Becauase 

There’s Too Much? It’s both. 

 

 



Walk into almost any classroom in America, and you’ll find at least some students who’ve fallen behind the academic 

standards for their grade — meaning they’re at risk of not learning everything they’ll need to be ready for college and the 

lives they want to lead. Helping these students get back on the path to grade-level proficiency is one of the most urgent 

challenges teachers face every day. 

 

But as our organizations revealed in separate reports over the past year, it’s a challenge few schools and school systems 

have a real strategy to meet. By examining the quality and rigor of the work students are asked to do in class each day, our 

reports reached two conclusions — contradictory, at first glance — about the ways schools let struggling students down. 

 

TNTP’s 2018 report The Opportunity Myth found that when students don’t meet grade-level standards, the problem 

usually isn’t that they tried and failed but that they were never given a real chance to try in the first place. The 4,000 

students TNTP studied across five school systems spent hundreds of hours each year on work that was below their grade 

level. Those who started the year behind academically were the least likely to have grade-appropriate assignments — even 

when they were capable of succeeding on them — making it nearly impossible for them to ever catch up to their peers. 

 

Then, this fall, New Classrooms Innovation Partners released The Iceberg Problem: How Assessment and Accountability 

Policies Cause Learning Gaps in Math to Persist Below the Surface … and What to Do About It, making a seemingly 

divergent argument. The paper highlights how an exclusive focus on grade-level material can hinder students’ progress in 

math, especially when they have unfinished learning from prior years. Instead, learning gaps accumulate and students 

graduate unable to access some of the fastest-growing and highest-paying jobs in the country because they lack advanced 

mathematical skills. 

 

So which is it? Are kids being held back because of a lack of access to grade-level material, or because of an exclusive 

focus on grade-level material? 

 

It’s both. 

 

As educators, advocates, parents and policymakers consider what it will take to ensure that students are prepared for 

postsecondary success, it’s worth pointing out some important areas of agreement in our work and put forth some 

practical solutions. 

High expectations are essential to every child’s education 

Changing outcomes for students who fall behind grade level starts with a real belief that they can get back on track — and 

a willingness to make it the default expectation. School systems should set grade-level mastery as the goal for every 

student by the time he or she leaves high school. 

 

The Opportunity Myth found clear connections between the academic expectations that teachers have for their students 

and their ultimate levels of achievement. In classrooms where teachers held higher expectations, for instance, students 

gained more than four months of additional learning. The relationships between high-quality academic resources and 

student outcomes were even stronger in classrooms where students started the year off behind. 

 

These are important reminders of the systemic biases that continue to prevent all children — and especially students of 

color — from accessing rigorous, grade-level content. 

Learning — especially mathematics — is cumulative 

As part of a concerted research and development effort in middle-grade math, New Classrooms has investigated the 

standards and underlying concepts reflected at each grade level, explored the relationships among those concepts and 

reviewed tens of thousands of lessons teaching them. The research demonstrated that a student’s ability to learn, apply and 

master key math concepts requires predecessor knowledge. Without it, chances of success diminish. 

 

Consider the ability to multiply and divide large numbers, a skill that should typically be mastered by fourth grade, if not 

earlier. If students make it to middle school without a fluent understanding of how to perform these operations, they will 

struggle to fully grasp how to evaluate algebraic expressions in sixth grade, which can make it even harder to master 

linear functions in eighth grade. This dramatic accumulation of unfinished learning may not be evident above the surface 

when reviewing the results on state assessments, but it prevents students from accessing more advanced mathematical 

concepts required to graduate ready for college or career. 

https://tntp.org/publications/view/student-experiences/the-opportunity-myth
https://www.icebergproblem.org/
https://www.icebergproblem.org/


Educators need better support 

Helping students reach grade-level proficiency is about more than just belief. It also takes specific instructional techniques 

and innovative approaches that can make challenging material accessible to students at a wide range of academic levels 

without watering it down. Teachers deserve coaching and support at every level of their careers — starting with their pre-

service training — that helps them learn and practice these skills. But most aren’t getting that support, leaving them 

caught between not assigning any grade-level work and cramming in low-quality test preparation in advance of the state 

exam — neither of which helps students get any closer to real grade-level mastery. 

Measuring growth matters 

If today’s state assessments were structured to more accurately measure student growth, perhaps schools and teachers 

could be more strategic in how they address this challenge. But as The Iceberg Problem points out, state assessments in 

math focus almost exclusively on grade-level standards, meaning any gains made on pre- or post-grade skills will likely 

not be reflected on statewide tests that serve as the basis for accountability. 

 

We must not give an inch on the notion that all students need access to a rigorous, high-quality education that prepares 

them for college and career, nor retreat from the progress made over the past 20 years to incorporate accountability into 

our education system. 

At the same time, we must recognize that when it comes to middle-grade math, a strategic mix of pre-, on- and in some 

cases post-grade skills may be more helpful in preparing some students for college and career readiness than would an 

exclusive adherence to grade-level material. 

 

Successfully addressing students’ unfinished learning from prior years while maintaining high academic expectations for 

all students is a tall order for even the most skilled teachers. It is incumbent upon policymakers and administrators to 

develop strategies and approaches that thoughtfully reconcile these competing tensions, rather than simply expecting 

teachers to resolve them on their own. 

 

Personalized Learning Resources: 

Are You a Newbie to CBE? This Article Is Just for You 

December 14, 2016 by Chris Sturgis 

 

I’m receiving an increase in emails and phone calls from people who are interested in understanding competency education, 

its design, and how to get started. To help those of you at this early stage, here is a list of resources that can get you going. 

Also, if any of you have favorite resources or tools you have used in your efforts to get started (I keep thinking questions to 

guide discussions would be really helpful), we would love, love, love to add them to this list. 

WHAT IS COMPETENCY EDUCATION? 

 

• What Is Competency Education? is a section from our most recent paper Reaching the Tipping Point: Insights on 

Advancing Competency Education in New England. It looks at why the traditional system is a barrier to equity and 

achievement as well as the conditions that are necessary for competency education to take root. 

• The Past and the Promise: Today’s Competency Education Movement by JFF includes background on the research 

base for competency education and a discussion on the complementary nature of personalization and competency 

education. 

• It’s helpful to review the different ways that competency education is defined and described. Another strong 

explanation of proficiency-based learning can be found at Great Schools Partnership. 

• It is important to understand the differences between competency education, personalization, and blended learning 

and how they fit together to create powerful next generation education systems. Mean What You Say: Defining and 

Integrating Personalized, Blended and Competency Education by iNACOL explores these topics, as does Maximizing 

Competency Education and Blended Learning (pages 11-26). 

• The Shift from Cohorts to Competencies by Digital Learning Now, Foundation for Excellence in Education, 

and Getting Smart includes a primer. There is a stronger focus in this paper on how digital technology can help us 

create a more responsive education system. However, it is important to remember that competency education is NOT 

THE SAME as online learning. Competency education is a structure that helps us focus on learning and making sure 

students are mastering skills, while online learning is an option for how instruction is delivered. 

https://www.competencyworks.org/understanding-competency-education/are-you-a-newbie-to-cbe-this-article-is-just-for-you/
https://www.competencyworks.org/author/chris-sturgis/
http://www.inacol.org/wp-content/uploads/2016/09/CompetencyWorks_ReachingTheTippingPoint_WhatIsCompetencyEducation.pdf
http://www.jff.org/publications/past-and-promise-todays-competency-education-movement
http://www.jff.org/
http://www.greatschoolspartnership.org/proficiency/
http://www.greatschoolspartnership.org/
http://www.inacol.org/resource/mean-what-you-say-defining-and-integrating-personalized-blended-and-competency-education/
http://www.inacol.org/resource/mean-what-you-say-defining-and-integrating-personalized-blended-and-competency-education/
http://www.inacol.org/
https://www.competencyworks.org/wp-content/uploads/2015/03/CompetencyWorks-Maximizing-Competency-Education-and-Blended-Learning.pdf
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• There are also videos and infographics that can be helpful. The article Telling Our Story includes videos 

from Lindsay Unified and KnowledgeWorks. You can see other videos at NYC Mastery Collaborative and Maine’s 

Center for Best Practices. Achieve has a helpful infographic that walks through experiences of students, 

and Foundation for Excellence in Education has created this comparison of traditional to competency-based practices. 

 

• Delivering on the Promise: The Education Revolution, a book that tells the story of the transformation in Chugach 

School District, is still one of the best resources for explaining the values and benefits of competency education. It’s 

not free and it will take longer to read, but you will find it well worth the investment. We also prepared a paper about 

Chugach but it does not have the depth that the book offers in explaining the shift in values and assumptions. 

 
From the Foundation for Excellence in Education 

 

WHAT DOES COMPETENCY EDUCATION LOOK LIKE IN A SCHOOL? 

 

• This article lists all the descriptions of all the schools and districts we have visited at CompetencyWorks. Don’t try 

to read them all. We have heard from educators that it is best to use them as a basis for discussion at a PLC or staff 

meeting. Either pick one district/school or have staff pick one that is interesting to them, and then share what is most 

exciting, most challenging, and what they would like to do but may need support (professionally and organizationally) 

for. 

• There are a series of reports that have described competency education. They tend to be focused on high schools, 

and thus won’t give you the understanding of what a K-12 system looks like: Inside Mastery-Based High 

Schools (Springpoint) and Making Mastery Work (Nellie Mae Education Foundation). 

HOW DO WE GET STARTED IN MAKING THE TRANSITION TO COMPETENCY EDUCATION? 

• If you want to read about how districts and schools are moving toward competency education, read Implementing 

Competency Education in K-12 Systems: Insights from Local Leaders (it’s broken into small segments in 

the CompetencyWorks Resources so that you can use for discussion). The report was based on smaller districts so 

larger districts will also want to think about scaling strategies as described in the articles about Henry County, Lake 

County, and Charleston. 

•  

RESOURCES TO HELP YOU 

 

• There are technical assistance providers that can help you at the different stages of your work. This article lists the 

organizations that are providing technical assistance on competency education. 

https://www.competencyworks.org/resources/telling-our-story/#more-14631
http://www.lindsay.k12.ca.us/
http://knowledgeworks.org/
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http://www.springpointschools.org/media/filer_public/28/0c/280ce168-c080-469c-bc5e-ae2c8fb89ce7/springpoint_profiles_fahighres.pdf
http://www.springpointschools.org/
https://www.competencyworks.org/resources/making-mastery-work/
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja&uact=8&ved=0ahUKEwiNste5us7QAhVK2GMKHd9fDewQFggbMAA&url=https%3A%2F%2Fwww.nmefoundation.org%2F&usg=AFQjCNHlrjMJROiJ6ln7x2b1ruT-1UCBwA&sig2=f6XuvJDLnxRCDuR3DAMWJA&bvm=bv.139782543,d.cGc
https://www.competencyworks.org/wp-content/uploads/2015/06/iNCL_CWIssueBrief_Implementing_v5_web.pdf
https://www.competencyworks.org/wp-content/uploads/2015/06/iNCL_CWIssueBrief_Implementing_v5_web.pdf
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https://www.competencyworks.org/case-study/lake-county-schools-designing-a-strategy-to-bring-personalized-learning-to-scale/
https://www.competencyworks.org/case-study/lake-county-schools-designing-a-strategy-to-bring-personalized-learning-to-scale/
https://www.competencyworks.org/case-study/charleston-county-school-district-breaking-ground-for-personalized-learning-in-big-districts/
https://www.competencyworks.org/resources/who-is-helping-you-plan-and-implement-competency-education/


• The best place to network nationally with competency education practitioners is at the iNACOL Symposium. 

iNACOL has expanded its mission to advance a comprehensive personalized, competency-based education system. It 

offers a strand of workshops on competency education (you can read highlights of the symposium on 

CompetencyWorks) as well as informal “meet-ups” where we introduce ourselves to each other to strengthen the 

national network. There are also regional gatherings such as those sponsored by the New England Secondary Schools 

Consortium and Oregon’s Business Education Compact & COSA. Finally, there are institute’s such as Boston Day and 

Evening’s REAL Institute and Sanborn’s Design Institute each summer. Some of the TA providers also offer institutes 

as well. 

Again, please share your best resources in comments for others to learn about. And any tools you have used that have been 

helpful in getting up to speed on competency education. 

We Have The Power To Transform Education: 

By: Grant Lichtman 

THE TRANSFORMATION OF OUR SCHOOLS from the outdated model that focuses on rote learning of content and 

short-term preparation for tests, to one of deeper learning that prepares students for success in a rapidly evolving future is, 

finally, inevitable. 

A decade ago, the number of professional educators and other community stakeholders who either championed or 

recognized the inevitability of this evolution was relatively small. By no means has this evolution been universally accepted 

today, but major changes in schools across demographic, geographic, and socio-economic groups have exploded in just the 

last few years. In my visits and work with thousands of school community stakeholders at more than 150 schools over the 

last six years, I have seen a remarkable shift away from the prevailing attitude of the early 2000’s. 

At a 30,000-foot level, our broad community of education stakeholders—learners, parents, practitioners, administrators, 

and community builders—is faced with three big questions: “Why” should schools change? “What” does that change look 

like? And, “how” do we make those changes? 

Thankfully, we are working our way through these questions. Some schools and districts are engaged in questioning and 

making significant changes to their core curriculum, pedagogy, and the roles of both teachers and students. Other schools 

are at an earlier stage of evolution, wrestling with the question of why schools should, in fact, change. And, they are 

grappling with the disruption, discomfort, and even fear of the unknown that will become present to the community along 

the way. This type of staggered or uneven evolution is typical across many industries; one powerful tool the K-12 education 

has is our willingness to share with each other, which gives schools and districts that are still wondering how to proceed the 

opportunity to partner with others further along the trajectory of change. 

In the late 1990’s and early 2000’s, a number of authors and forward thinkers gained traction with the idea that the rate of 

change in the world had entered a new stage of rapid acceleration. By the end of the first decade of the 21st century, it was 

widely apparent that this rate of change had dramatically eclipsed that of any other time in human history. The other major 

historical revolutions had evolved over millennia (the agricultural revolution), centuries (communication and 

transportation), or decades (the industrial revolution). By 2010, changes in technology, communication, global markets, and 

geopolitics were forcing us to adapt over periods as short as months or just a few years. Yet, over this time of radically 

increased dynamism in the world around us, our basic system of education has stayed remarkably static.   

In just the last five years, we have seen a growing consensus amongst professional educators, students, parents, and 

community stakeholders—like employers and colleges—that we simply must update how our schools operate and how our 

students learn. I think there are four primary points of growing agreement on why education must change: 

• First, because we must. Education is meant to prepare young people for their lives, both in the moment and in their 

futures. The world our young people will engage with over their lifetimes is already very different from that of 

former generations and will become even more different as the rate of change accelerates. While there will always 

be a timeless set of knowledge that helps in this preparation, students need skills that help them navigate a future 

that is increasingly VUCA (volatile, uncertain, complex, and ambiguous). 

• Second, because we want to. I, and many others, have asked thousands of educators, parents, students, and 

community stakeholders what they want education to look like today and in the future, and there is tremendous 

agreement. We want a system that is more equally balanced between performance in academic subjects and the 

development of non-cognitive skills that prepare students to lead happy, healthy, and successful lives. 

https://www.competencyworks.org/reflections/inacol16-day-1-learnings-on-the-run/
http://newenglandssc.org/
http://newenglandssc.org/
http://www.becpdx.org/Proficiency/Default.aspx
http://www.bacademy.org/
http://www.bacademy.org/
http://www.bacademy.org/real
http://www.sau17.org/


• Third, because we know better. Cognitive neuroscientists, armed with brain-mapping technology, have shown us 

how learning takes place at its most foundational levels. Not only can we see how engagement takes place within 

the brain, but we can also connect that engagement to better levels of cognitive development through the processes 

of deeper learning. 

• Fourth, because we can. Technology is never the driver of transformation, but it is always a critical enabler. Like 

the rise of technologies that fueled the agrarian, industrial, and information revolutions, virtual, connective 

technologies are already forming the basis of a global socio-neural network with the capacity for deep, authentic, 

relationship-based learning that is not limited by classroom walls, campus boundaries, and subject-based classes. 

There is a high degree of convergence about what education looks like in a post-traditional ecosystem. This does not mean 

all schools are starting to look and act the same; on the contrary, we see a dramatic differentiation of school and non-

traditional learning experiences from community to community. But, as I travel the country and interact with school 

community stakeholders from a wide range of public, private, and charter schools, serving equally wide ranges of student 

populations, I find dramatically more agreement than disagreement about “what” great education looks like in our world 

today. 

The most common theme is the major shift from “doing learning to learners” to “learning by and with the learner.” Over 

the last several years, it seems we are increasingly coalescing around the term “deeper learning” to describe this change. I 

passively mentioned this phrase at the outset, but let’s come full circle on it. In 2013, the Hewlett Foundation defined 

deeper learning as “an umbrella term for the skills and knowledge that students must possess to succeed in 21st century 

jobs and civic life. At its heart, it is a set of competencies students must master in order to develop a keen understanding of 

academic content and apply their knowledge to problems in the classroom and on the job.” Hewlett lists these competencies 

as follows: 

• Mastering core academic content 

• Thinking critically and solving complex problems 

• Working collaboratively 

• Communicating effectively 

• Learning how to learn 

• Developing academic mindsets 

Educators, schools and districts, and their community partners add meat to these bones in many different ways, and those 

who subscribe to the overall thesis generally agree there is no single path to get there (a more detailed articulation of how 

these six overarching elements are most frequently manifested in the classroom can be found in the free 

download Introduction of my new book, Moving the Rock, and on a “Deeper Learning Cheat Sheet,” which you can find on 

the Resources page of my website). With multiple paths to choose from, how can a community approach these changes in 

ways that are most beneficial to their learners? 

In my last book, #EdJourney, I reported on my visits with more than 60 individual schools around the country, on how 

some schools are overcoming the inevitable obstacles to change and successfully transforming when others are not. For my 

new book, Moving the Rock, I asked a more global question: How can we transform the system of education at scale, and, 

more specifically, get beyond the finger pointing and pendulum swings that have created the massive inertia that has 

plagued our school systems for decades? 

It turns out “the answer” shows up in a number of ways depending on the community exploring the question. What 

surprised and excited me most is that many schools are able to transform without permission, empowerment, or additional 

resources from the forces that are largely responsible for the inertia in the first place. Instead, these successful schools and 

districts identified the freedom and resources already available to them and used them in brand new ways. In the words of 

Kaleb Rashad, principal of High Tech High in San Diego, “The revolution will not be authorized!” 

The seven primary chapters of Moving the Rock address each of these big “levers” that are successfully changing the school 

system in typical schools and districts across the country. While I did not do research overseas for the book, I imagine 

many of these same levers will apply in a range of other national school systems, and they are all within reach of school 

community stakeholders who want to transform our schools. 

Borrowing from the introduction to the book, these seven “levers” are: 

http://www.grantlichtman.com/
http://www.grantlichtman.com/
http://www.grantlichtman.com/resources/


• Creating Demand: Unlike a decade ago, education is now subject to the market forces of supply and demand. All 

over the country, parents and families are voting with their feet and money. They are demanding a different 

approach to learning and seeking out non-traditional learning opportunities that meet those demands. 

• School-Community Learning Laboratories: Traditional schools are disconnected from their own communities 

and the powerful learning resources those communities can provide. We need to massively reconnect “school” and 

“world” in ways that deepen learning, better prepare students for life after school in the real world and get broader 

community skin in the game. 

• Free, Universal Access to Knowledge and Curriculum: The rapid growth in the quality and availability of free, 

fully vetted curriculum, learning materials, and remarkable web-based knowledge sources is leading to the demise 

of expensive textbooks and other canned, outdated content delivery mechanisms. 

• Measuring Success and Re-tooling College Admissions: Schools are afraid to adopt changes that might 

jeopardize their students’ chances at college admissions. This fear amongst parents and students is one of the most 

powerful obstructions to school change. We are starting to see major cracks in this dam as both colleges (“Turning 

the Tide”) and high schools (Mastery Transcript Consortium) have begun to re-think what they value most and how 

to measure those values in individual students. 

• Teacher Training for Deeper Learning: Most post-secondary education schools are still preparing young 

teachers for an Industrial age learning model that is on the wane, not the rise. We need a rapid, widespread, 

collaborative national overhaul of the teacher education program, led by courageous future-focused educators from 

research universities, teaching colleges, and the practitioners in K-12 schools. 

• Connectivity: Learning beyond the classroom has held promise for a decade. But, online courses have a core 

weakness: they have not been able to replicate or replace the critical strengths and relationships of a face-to-face 

classroom. Booming investment and dramatic advances in virtual reality will revolutionize how people all over the 

world connect, communicate, create, share, and learn together. 

• Distributed Leadership and Training: Few educators have ever received training in the skills of management and 

organizational leadership that promote dynamic innovation in many of our leading companies but is nearly absent 

in schools. Teachers and administrators need universal access to modern leadership skills that embrace, rather than 

stymie, change and innovation. 

We also see a convergence of tactical processes in individual schools and districts that accelerate transformation. Schools 

that intentionally embark on this process, and stay the course past inevitable hurdles like leadership changes and interest-

group intransigence, can make significant changes to the traditional school operating system in a matter of just a few years. 

The following is my sequence of common tactics, influenced by and overlapping with those outlined by Kotter (2012) in 

the Harvard Business Review: 

• Create a sense of urgency around a big opportunity 

• Involve the community through radical inclusiveness and transparency 

• Unwrap and articulate a shared North Star 

• Grow a volunteer army of eager change agents 

• Accelerate movement by removing barriers 

• Design and test with rigid devotion to logic model progressions 

• Visibly celebrate significant early wins 

• Institutionalize changes in culture 

It is not enough to talk about why education must change. And, if we stop worrying too much about the details of “what,” 

there is enough agreement to move forward with courage and speed. People across our communities who care about good 

education have proven strategies that don’t require large additional resources or permission to transform many, if not most, 

of our schools. There is no one left to point fingers at, to blame for a system that has failed to evolve substantively in more 

than 100 years. It is up to us; we just have to do it. If we fail, it is on us. 

Teachers, experts question traditional ways of grading: 

By: Kirsten Taketa 

 

If you’re a high school student in San Diego County, it may appear your chances of getting a good grade are better or worse 

depending on which teacher you have. 

 

Some teachers will give you an A grade if you score a 90 percent for a course, while others will give you an A for 88 

percent or 85 percent, a Union-Tribune review of more than 60 course syllabi from high schools around the county shows. 

 

http://mcc.gse.harvard.edu/files/gse-mcc/files/20160120_mcc_ttt_report_interactive.pdf?m=1453303517
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There are teachers who will give an F for 67 percent or below, some for 64 percent or below, others for 59 percent or 

below, 54 percent or below and even 19 percent or below. 

 

Some teachers choose not to give any D grades at all. Morse High math teacher Alex Powell was one of a handful who 

indicated on their syllabi that they give no D’s. 

 

He said D grades don’t help students graduate. D grades also don’t qualify a student for admission to California’s public 

universities. 

 

“My goal was to kind of push away the idea that D’s were something that they should be getting,” Powell said. 

There’s a wide variation in grading scales that highlights how inconsistent grading systems are from teacher to teacher. 

Experts say it points to deeper issues — issues of equity and privilege — plaguing age-old grading practices in U.S schools. 

 

A few points difference 

 

Several experts say middle and high school grades are frequently unreliable, arbitrary, subjective and widely varied in 

terms of what they actually measure. Research studies dating as far back as 1912 show that a single sample of student work 

can draw scores all over the map from different teachers. 

 

Experts point to the 100-percentage point grading system as a prime culprit. 

 

Percentage ranges for letter grades are often arbitrary, and one number out of a 100-point point scale doesn’t communicate 

much about what or how much a student has learned, said Ken O’Connor, a Toronto-based education consultant who helps 

schools and teachers change their grading practices. 

 

“Realistically, nobody can tell the difference between 90 percent and 93 in any meaningful way,” O’Connor said. 

 

Some common grading practices, such as giving extra credit and averaging grades over time, can perpetuate inequities for 

disadvantaged students, said Joe Feldman, an Oakland-based consultant who works with schools and teachers on equitable 

grading practices. 

 

For example, giving extra credit to students who complete extra projects or attend outside events ends up rewarding 

students whose families have resources for those tasks, Feldman said, while it disadvantages students whose families don’t. 

 

Also, the practice of producing one cumulative course grade by averaging a student’s performance from beginning to end 

can discredit improvements that a student made over time and can penalize students who started class behind grade level, 

Feldman said. 

 

Despite these flaws, grades are used to determine vital parts of students’ futures. 

 

Grades determine who gets to take honors courses, who gets to receive scholarships, who gets to graduate, who gets into a 

desired college and more. 

 

Besides academics, people use grades to label a student’s worth, Feldman said. 

 

“A big part of adolescence is identity construction,” Feldman said. “And there’s no more formalized way that adults tell 

children who they are than by the grades that students get. And so students will actually define themselves by their grades. 

They’ll say, ‘I’m a B student’, or ‘I’m a C student’.” 

 

Despite how much grades impact students’ lives, teachers are typically given zero training on grading, teachers and experts 

say. That’s largely why teachers often default to how they were graded when they were students years before, experts say. 

 

Grading is one of the few aspects of a teacher’s job over which teachers have virtual autonomy. California law protects the 

right of teachers to be the final authority in determining a student’s grade. 

 

“Teachers are weirdly protective and private about their grades,” said Kimberly Lepre, an English teacher at Rancho Del 

Rey Middle School and a 2017 County Teacher of the Year nominee. “They don’t want anyone to judge them based on 

https://www.jstor.org/stable/1076706?seq=1#metadata_info_tab_contents
http://leginfo.legislature.ca.gov/faces/codes_displaySection.xhtml?lawCode=EDC&sectionNum=49066.


their grades.” 

 

Yet some teachers say they feel conflicted about grading. 

“I am constantly unsatisfied with grades and grading policies,” said Gina Vattuone, an English teacher at Bonita Vista High 

School. “I want my grades to be fair and accurate, but I don’t know within the confines and constraints of this system what 

that means.” 

 

Vattuone and other teachers say they believe current grading systems and the value society places on grades cause some 

parents and students to care more about grades than about what they’re learning. Lepre said parents will press her with 

questions about how to raise their child’s grade from an A minus to an A. 

 

“I think about the lengths students will go to secure an A grade,” Vattuone said. “It doesn’t become about the learning or 

the content. It becomes about these external rewards.” 

 

What’s in a grade 

 

There are two main reasons why grading practices are widely inconsistent, said Thomas Guskey, a University of Louisville 

senior research scholar who has written books and research about grading and assessment. 

 

The first, Guskey said, is that educators don’t agree on the purpose of grades. 

 

Is the grade to inform students about their performance or their parents? Is it to incentivize students to do schoolwork, or to 

document their behavior? Is it to sort students into groups in school based on skill level? 

 

When Guskey has asked teachers to rank reasons why they give grades, their responses were “all over the place,” he said. 

 

“We just don’t agree on why we’re doing it,” he said. 

 

The second reason, Guskey says, is that teachers don’t agree on what should be counted in a grade. 

 

Teachers grade students on much more than just how well they know course content. 

 

Students can also be graded on actions that enable learning, such as homework completion and class participation, and how 

much they improved over time — distinct considerations often lumped into the same overall grade with content mastery, 

Guskey said. 

 

Teachers also end up grading students on their behaviors, not just academics. 

 

“Very often grading has been as much about compliance as it has been about achievement,” O’Connor said. 

 

For example, it’s common for teachers to dock students’ grades for turning in work late, even though that doesn’t 

necessarily relate to how well the student knows the content. 

 

The result is that, theoretically, a student who follows class rules but doesn’t know the content and a student who knows the 

content but doesn’t follow class rules can get the same grade. 

 

Because teachers include so many other factors into grades besides content knowledge, students’ in-school grades can be 

inconsistent with scores they get on outside standardized tests, such as Advanced Placement tests or the state’s annual tests, 

Feldman said. 

 

“When teachers use traditional grading practices, it’s actually making the grades inaccurate, where they’re not accurately 

describing a student’s level of knowledge mastery,” Feldman said. “Instead it’s this hodgepodge of all this disparate data 

that makes the grade almost meaningless.” 

 

Different ways of grading 

 

Some teachers have been experimenting with ways some experts recommend to make grading more equitable. 



 

Several schools in San Diego County give separate “citizenship grades” that are solely about students’ behavior, such as 

tardiness and class participation. 

 

Vattuone and Lepre both allow students to revise their assignments after they have turned them in, to try for a better grade, 

a practice recommended by Feldman. 

 

They say revisions give students a chance to improve their work and learn from feedback, rather than just getting a grade 

and moving on from the assignment. 

 

Both teachers say they also don’t give zeroes. 

 

Vattuone gives her students a 50 percent on an assignment instead, which she says is still failing but gives students a better 

chance to improve their grade. 

 

“If you get a zero on a 100-point scale, it’s like an anchor. It takes you forever to dig yourself out ... and there’s no 

evidence that it motivates students to do better,” Feldman said. 

 

Lepre doesn’t penalize her middle school students for turning in late work because doing so can end up punishing students 

who didn’t have adults available at home at the time who could help them, she said. 

 

“I actually don’t have that much of a problem with late work,” Lepre said. 

 

In her classroom, Lepre currently uses a 1, 2, 3, 4 grading system, where 4 means mastery of the content and 1 means no 

mastery. Such grading systems outline specific definitions of what mastery looks like at each of the four levels. 

 

Experts recommend this “standards-based grading” because they say it more clearly tells students and their parents how 

well their students know the content. 

 

Guskey also says having a smaller number of grades — say, four, versus the 101 possible grades in a percentage system — 

reduces subjectivity and increases reliability. 

 

“I found that when I grade that way, it also gives students a sense of their progress and they can take ownership of their 

learning,” Lepre said. 

 

Guskey, Feldman and O’Connor all said they want teachers to avoid the 100-percentage point system. 

 

“Teachers complain that students only talk about learning in terms of points, but that’s how we’ve taught it to them. And 

we can un-teach them, by the way,” Feldman said. “The amount of stress and anxiety that students feel is a big problem in 

schools, and our traditional grading contributes to that.” 

 

The vast majority of syllabi reviewed showed that most San Diego County teachers use the 100-point system to score 

students and arrive at letter grades. 

 

Some teachers said that while they might like to experiment with different grading systems, at the end of the day, they still 

have to input a letter grade into their school grade books. 

 

 

 



 



 



 


