
Summary of the 
Educational Services Analysis 

A Presentation to the 
Barrington Public Schools

School Committee

October 3, 2019

1



Your Presenters

Michael Neiman, Ph.D. CCC/S-LP

Executive Vice President

Futures Education

Michael Palladino, Ph.D. 

Senior Special Education Consultant

Futures Education

2



Additional Project Contributors

CAITLYN MORTENSON, M.Ed.

DAVID BOYLE, COTA/L

HEATHER SANTANIELLO 

3



Presentation Overview
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The primary purposes of this presentation to the Board are 
to:

1.  Review the methodology of the study

2.  Present pertinent information for contextual purposes

3.  Provide key Findings

4.  Provide corresponding Areas of Opportunity

5.  Provide a forum for discussion



Specific Areas of the Review

(1) Related Services

(2) Utilization of Para-Professional Supports

(3) Out of District Placements

(4) Continuum of Services

(5) Organizational Structure and District
Coordination of Programs and Services
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Organization of the Presentation

The reports, and this corresponding presentation, are
organized with respect to two main areas:

Organizational Considerations

Continuum of Supports

Each will be considered with respect to Findings and Areas 
of Opportunity
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Methodology
Interviews

 Confidential interviews (82) with central office leadership, 
principals, teachers, para-educators, related service providers, 
parents, and out of district representatives

 Questions were catered to the interviewees’ particular areas of 
expertise and relevance to the areas under review.

Non-evaluative Site Visits to District Schools and Out of District 
Placements

Comparative Analyses to “Like” School Districts in the Boston 
Suburbs regarding student outcome data and financials

Document Reviews 
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Programmatic Orientation

A Fluid Continuum of Supports

INTERVENTIONS

Tier 1 Supports    Special Education

EDUCATION ENVIRONMENT

General Education                                                             Out of District 
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Programmatic Orientation (cont.)

Vertical Alignment:   consistent, uniform, and robust 

programming across programs and schools 

 

 

 

 

 

 

  Student 

Horizontal Alignment:  meaningful inclusion opportunities & 

achievement within grade-level 
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Programmatic Orientation (cont.)
 

 

 
     Student A                                                                                                                                            Student B 
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Glossary of Terms
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ALP:  Alternative Learning Program
ARI:  Availability Ratio Index
CSD:  Cohort School District
FTE: Full-time equivalent
IEP: Individualized Education Program
LRE: Least Restrictive Environment
ODP: Out of District Placement
OT: Occupational Therapist or occupational therapy services
PD: Professional development
PT: Physical Therapist or physical therapy services
RIDE: Rhode Island Department of Education
RtI/MTSS:   Response to Intervention/Multi-Tiered System of Supports
SEAC: Special Education Advisory Committee
SEL: Social-Emotional Learning

SWDs: Students with Disabilities
S-LP: Speech-Language Pathologist or speech-language pathology services
SWDs: Students with Disabilities

.



Organizational  Considerations

Findings
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 The perceptions of interviewees was that there is a pervasive sense of
“ownership” across the District. Despite that perceived progress, there was
expressed concern regarding the variability of such ownership across levels,
schools and individual staff and vestiges of “my student-your student.”

 To the degree that inclusionary models are correlated with Culture and Climate
(among other factors), it is interesting to analyze the District’s data with respect
to Least Restrictive Environment (LRE).

.



Organizational  Considerations

Findings (cont.)
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 The concepts of Least Restrictive Environment (LRE) and Free Appropriate
Education (FAPE) are generally conveyed to, and understood by, the team
members. Some variables that may affect camaraderie at the IEP “table”
are the number of transition points and a belief among some parents that
IEP services will be superior to those within general education (e.g., MTSS).

 Generally, respondents indicated that the District provided staff with
sufficient supplies, materials and instructional technology to optimize the
teaching-learning processes. However, interviewees expressed a desire for
more training in specially designed instruction, IEP development and
monitoring, MTSS, and behavior intervention.

 Admirably, the BPS 2018-2023 Strategic Plan includes a district-wide goal
designed to change the culture of Social-Emotional Learning (SEL) in the
District.

.



Organizational  Considerations

Findings (cont.)
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 From a quantitative perspective, the administrative structure for
PPS is leanly staffed. The 1.5 FTE administrators to oversee 425
SWDs (Pre-K-12 in-District and Out of District), equates to a ratio
of 1:283, and compares to an expected range of 1:150-1:250.

.



Organizational  Considerations

Findings (cont.)
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 The District is: (1) generously staffed for certified special education teachers;
(2) within expectations for S-LP, OT, PT, psychology, and para-professional
services; and (3) lightly staffed with respect to behavioral health staff.

.

Discipline FTE District ARI Expected ARI Standard Deviation Interpretation

Certified Teachers 49 7.6 11:1 3 Generously Staffed

Para-professionals 50 7.4 8:1 3 Staffed to 
Expectations

S-LP 5.6 71 60:1 10 Staffed to 
Expectations

OT 2.6 154 180:1 30 Staffed to 
Expectations    

PT .6 616 430:1 100 Staffed to 
Expectations 

Psychology 3.5 867:1 Range 700-1,000 -- Staffed to 
Expectations

Behavioral Health 13.5 27.4 24 3 Lower Staffed to  
Expectations



Organizational  Considerations

Findings (cont.)
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 The District’s expenditures per SWD are approximately $4,000 higher than the
CSD average.
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Organizational  Considerations

Findings (cont.)
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 Expenditures devoted to special education as a proportion of the overall
operating budget is slightly below (.2%) the CSD average.
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Organizational  Considerations

Areas of Opportunity
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 Continue to maximize District PD resources, via a unified PD curriculum for both 
general and special education teachers to work collaboratively to meet the 
needs of all students (i.e., with or without disabilities). 

 Promote harmony, develop a unified vision, and enhance the working
environment among general and special education departments across the
District.

 The District is strongly encouraged to revisit the creation of systematic, District-
wide entry and exit criteria for all related services and para-educators.

 As part of leadership’s continued plan to update processes and procedures, it
may also be beneficial to re-visit the establishment of descriptions that further
define the in-District continuum of programs so that students have access to
consistent frameworks and curriculum as they progress from grade to grade and
from school to school.

.



Organizational  Considerations

Areas of Opportunity (cont.)
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 Organizationally, the following models may best meet the District’s needs: (a)
a dedicated Coordinator to support PPS; or (b) creating a stipend Team
Chair/special education department heads at each of the six schools to
oversee the IEP process, support best practices, and coordinate other aspects
of the special education delivery system.

 Furthermore, the assignment of a lead Related Service Provider (RSP), who
would carry a caseload but devote a portion of time, is recommended.

 In order to further manage workloads of the related services staff, District
leadership may consider enacting a variation of the American Speech-
Language Hearing Association’s 3:1 model.

 Consider expanding the District’s strong SEAC to the school-level (e.g., hold
meetings at specified times at each school throughout the year) to further
support representative parent engagement across BPS.

.



Continuum of Supports

Findings
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 Building principals have committed to a Multi-Tiered System of
Supports (MTSS); however, implementation varies from school to
school and is most developed in the elementary schools. Despite the
District’s reported challenges, the District’s historical and current
special education population is lower than all the districts within the
CSD cohort.

.
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Continuum of Supports

Findings (cont.)
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 High-incidence, low need disabilities are higher than the CSD average, 
resulting from the much higher Communication disability (25% in BPS 
compared to the 13% CSD average).

.

0

10

20

30

40

50

60

70

SLD Comm. OHI Totals

BPS CSD Average



Continuum of Supports

Findings (cont.)
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 The effectiveness of tiered interventions in the last few years has been
compromised by a rise in the frequency and severity of students who manifest
social-emotional and behavioral issues. Teachers have received some
intervention training, but they are not well trained in handling severe
behaviors or emotional trauma. PBIS has been tried in the district at PK-5 with
minimal success.

 In response, BPS has initiated a stronger commitment to social-emotional
learning (SEL) and established a District-wide goal to improve tiered
interventions prior to referral for special education services. Administrators
and teachers across the district will become knowledgeable in evidenced-
based approaches (e.g., RULER and CASEL).

.



Continuum of Supports

Findings (cont.)

23

 Once identified, Students with Disabilities are well-served in several
respects, spanning pre-school to high school.

The percent of pre-schoolers who substantially increased their rate of growth by the time they turned 6 years of age 
or exited the program.
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Continuum of Supports

Findings (cont.)
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The percent of preschool children who were functioning within age expectations by the time they turned 6 years of
age or exited the program
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Continuum of Supports

Findings (cont.)
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The Graduation Rate of the 2017 SWD Cohort
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Continuum of Supports

Findings (cont.)
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The Percentage SWDs who Have Been Employed, Enrolled in Postsecondary School,
or Both, Within One Year of Leaving High School
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Continuum of Supports

Findings (cont.)

27

 In the Spring of 2019, approximately 30 SWDs, or 7% of the District’s SWDs 
were in out of District placements, which is in-line with the authors’ 
experience.  Given the constellation of high needs SWDs, this is even more 
commendable.
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Continuum of Supports
Areas of Opportunity 

 Bolster the MTSS process with respect to:

 As led by school principals, continue to emphasize “ownership” of
the process as one singularly within the purview of general
education.

 Continue to have expectations for MTSS that should be reviewed
annually and supported through easily accessible and understood
protocols.

 Focus on the quantification of the MTSS data to allow for greater
reflection of student outcomes.



Continuum of Services
Areas of Opportunity (cont.)

29

Referral Rate (Top); Classification Rate Once Referred (Bottom)

Referral Rate

Referrals to IEP Who Were Classified-Expressed as a Percentage of Students Referred
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Continuum of Supports
Areas of Opportunity (cont.)

Once more systematic and operational, employ MTSS
methodologies as a “step down” from an IEP.



Continuum of Supports
Areas of Opportunity (cont.)

 Continue to work with staff on writing IEPs that are internally
consistent, measurable, and attached to student needs.

 Re-visit the co-teaching model (ICT) to ensure it remains a viable
element in the District’s continuum of services. Referring to the
leadership capacity, it will be essential for special education leadership
and the principals to collaborate on: (1) requisite professional
development for the co-teaching dyads; (2) effective scheduling of
students; and (3) on-going problem solving.

 To supplement the successes currently occurring at the high school with
respect to the integration of general and special education students in
extra-curricular activities, the District may wish to establish a credit-
bearing peer mentorship program.



Continuum of Supports
Areas of Opportunity (cont.)

 Consider the creation of an ALP for the K-3 population. In this manner,
the ALP program can provide supports for SWDs from K-12 with common
methodologies, programming, and personnel.

 The addition of a District-wide ALP coordinator (with the possibility of an
instructional caseload) to oversee the programs including the facilitation
of a monthly PLC for the ALP staff would further ensure consistency of
programming from horizontal and vertical alignment perspectives.

 Institute “Vertical Articulation” teams for the upper grade of the sending
schools and the lowest grade of the receiving schools with an overall
agenda to ensure the continuum of services continues to meet the needs
of all students.

 Continue to reflect on bringing students back/keeping them in the District
with respect to personnel, physical plant, and fiscal capacities.



In Summary

As excerpted from the report:

Based on several indicators (e.g., pre-school outcomes, a lower special
education rate, and a constellation of disabilities that is within
expectations) SWDs are being well-served within the District and in an
efficient manner (e.g., special education expenditures that are within
expectation). The overall results suggest that there is a high-level of
dedication and commitment of administrators, teachers, specialists and
support personnel who are working diligently to meet the needs of
students; however, there are several capacities that will need to be
enhanced to best meet the needs of SWDs as part of a continuum of
services.

Although there are many recommendations contained throughout this
report, the following are priority areas for District leadership to consider as
part of its strategic planning, and to enhance the programs.



In Summary (cont.)
Organizational Considerations

1. Develop and implement a comprehensive District plan for the enhancement of
“ownership” of SWDs as a District expectation on the part of all staff, emphasizing an
All Students/Our Students agenda; including such components as professional
development, recruitment, assessment and retention practices.

2. Implement strategies, including departmental meetings, among others, for the
enhancement of communications and collaboration between District level and
building level staff regarding special education issues.

3. Develop and implement a comprehensive plan for the support and provision of
integrated (e.g. special educators and general educators) professional development,
including opportunities of relevance to para-professional staff. As part of this
initiative, consider asking a para-professional to sit on PD committees to ensure their
voices are “heard.”

4. Ensure para-professionals have adequate training upon hire and throughout their
employment.

5. Consider either: (a) a dedicated Coordinator to support PPS; or (b) creating a stipend
Team Chair/special education department heads at each of the six schools to oversee
the IEP process, support best practices, and coordinate other aspects of the special
education delivery system.

6. Create a greater presence of school-based Special Education Advisory Committees.



In Summary (cont.)
Continuum of Supports

1. Continue the District initiative to implement a comprehensive (K-12) Response to
Intervention/MTSS program, in addition to a comprehensive IEP service delivery
model. Specific areas of focus should include District-wide best practices:

a. Measurable IEPs aligned to Standards and Competencies in the area of
identified disability

b. Specially Designed Instruction
c. Consistent MTSS Protocols
d. Progress Monitoring Protocols
e. All Students/Our Students Decision-Making
f. Co-planning and shared Decision-Making between special education and

general education

2. Review and enhance the District’s continuum of special education services to
include the creation of an ALP in the early grades with the possible addition of a
Coordinator (who may also carry an instructional caseload) and enhance the Co-
Teaching initiative to incorporate station rotation and specially designed
instruction.

3. Institute “Vertical Articulation” PLCs that will assist in the smoother transition of
SWDs.



QUESTIONS/DISCUSSION
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