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Background 
 
Increased accountability in education has given rise to mandated curricula at both 
the state and federal levels.  The federal Common Core Standards provide 
demanding guidelines for all students in grades PreK – 12 in Math and English/ 
Language Arts. The Massachusetts State Curriculum Frameworks provide even 
more challenging student standards in all major subjects as well for fine arts, Health 
and Physical Education, and World Languages. Compliance and success in meeting 
these required standards are making it increasingly difficult for elementary 
classroom teachers in particular to plan and schedule quality learning experiences in 
all subject areas as well as meet the individual needs of all students within a fixed 
school day. 
 
As we know, one area in which these instructional tensions have become especially 
pronounced is in instrumental music and choral instruction in grades four and five at 
the Dale Street Elementary School.  Medfield has a long tradition of excellence and 
community support in its music programs. The quality of these programs has its 
foundation in the elementary lessons, group practices, and ensemble performance 
activities.  Few if any schools compare to what Medfield consistently produces and is 
proud of.  Yet, maintaining these long-standing expectations has come to potentially 
supplant the instructional time that is needed to meet the emerging academic 
requirements in the upper elementary years.  A pilot initiative (hereafter, called the 
Pilot) was implemented during the 2014-2015 school year that placed ensemble 
rehearsal time before school for one morning per week.  Not surprising, attendance 
at these rehearsals was not as strong as when held during the school day.  There is 
a concern that this may, over time, erode the excellence of Medfield’s instrumental 
music programs due to diminished practice time and a drop in participation. 
 
Teacher’s concerns revolve very much around students’ schedules, which are 
largely dictated by the instrumental lessons they are involved in.  World Language 
instruction (two blocks per week) along with instrumental instruction often determine 
if and when RTI can be implemented for students in need.  Before the Pilot model 
was in place, teachers report that the most commonly missed academic subjects 
were Math and English/ Language Arts.  This impacted the district’s decision to 
conduct ensemble rehearsals before school.   
 
The purpose of this report is to evaluate the Pilot for ensemble rehearsal time 
and its impact, if any, on the music program itself and on the overall 
educational program in grades four and five. 
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The Study Methodology 
 

Data gathering strategies, using both quantitative and qualitative activities, included: 
 

 Extensive discussions and interviews with central office and building 
leadership focused on issues such as the status of the music program in the 
school community, models used in delivering instrumental and choral 
instruction at Dale Street School, and scheduling for minimal disruption of 
instruction. 

 Discussions with the Director of Music and selected staff music members 
regarding the impact of the pilot program and implications on the future of the 
music program.   

 Conducting focus groups with teachers in grades four and five. 

 Conducting a focus group with parents of grade four and five students, 
including both music parents and non-music parents 

 Administration of surveys for all grade four and five teachers at the Dale 
Street School. 

 Administration of electronic surveys to parents in grades three, four, and five. 

 Conducting a meeting with selected members of the Medfield Music 
Association, all of whom are parents of secondary students who are in the 
music program. 

 Contact with elementary instrumental music directors from ten schools in the 
region that have reputable music programs. 

 Review of recent longitudinal MCAS data in Mathematics, English/ Language 
Arts, and Science in grade five. 

 

The variety of the data gathering activities enabled the researcher to more fully 
understand what the impact of the pilot program was from multiple perspectives and 
in depth.  Findings were compiled that led to several options to be considered for 
moving forward in the future.  

It was not the intention of this project to critique the Medfield music program 
or its instructional staff, judge the program’s quality, or to question the value 
of music instruction in general to the development of the whole child.  Thus, 
neither information nor commentary to these ends is contained in this report.  
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Recent Model for Ensemble Rehearsals in Medfield 

 

In the 2013 – 2014 school year, nearly all students attended three music blocks per 
week; one General Music, one instrumental lesson, one ensemble rehearsal.  All 
grade five students were committed to ensemble in the band, orchestra, or chorus.  
A specific block of time was established for instrumental lessons.  This was an 
improvement over the previous year in which students were pulled out for lessons at 
different times, causing much difficulty on behalf of the teachers who rarely had a full 
class before them for whole class instruction.  Last year, only about 8% could not 
successfully participate for a variety of reasons.  These students were assigned to a 
reading club. 

The Dale Street School is scheduled so that there are two blocks per day made 
available for various activities to include Art, Health, World Language, General 
Music, and instrumental lessons.  The shift to more concentrated time for 
instrumental lessons alleviated what teachers had perceived to be a chaotic 
situation; however, the grade four and five teachers still feel that there is insufficient 
instructional time available to them.  One area of particular concern is expressed to 
be implementation of the mandated Response to Intervention (RTI) process.  RTI 
provides supplemental instruction to regular education students who have been 
identified through assessments as being in need of additional support.   

In 2014 – 2015, the Pilot was established that moved the ensemble rehearsals to be 
conducted before school once per week. This allowed instruction and teacher 
planning time to be extended for that one day.  Although this increased block of time 
by no means provides the full extent of the time needed to meet all of the demands 
for planning, academic mandates, and remedial approaches, teachers at least feel 
that it was an important step in the right direction. Other unanticipated benefits of the 
Pilot were also reported. Sixty-four students were enabled to be involved with two 
ensemble choices. Because instrumental music students did not take the bus to 
school on rehearsal days, there were no reported incidents of behavioral problems 
on those buses whereas, in the past, the cumbersome volume of equipment was the 
source of most trouble.  The impact of the 2014-15 Pilot on the music program and 
on regular classroom activities is discussed in detail in sections of this report that 
follow. 
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Impact of the Pilot on the Music Program 

 

Based on a review of the data, there is concern that, with the Pilot in place, there 
has been a drop in the participation rates.  Data is offered below:   

 
Band, Orchestra, and Chorus Participation Rates 

 
Band 

 

Grade 
Level 

Time Span Participation Rate Retention 
Rate 

4 2013 – 2014 
Sept. - June 

131- 118 90% 

4 2014 – 2015 
Sept. - May 

100 - 81 80% 

5 2013 – 2014 
Sept. - June 

113 - 100 88.5% 

5 2014 – 2015 
Sept. - May 

88 - 69 78.5% 

 

Note:  Both grade 4 and grade 5 were first year bands in the 2013 – 2014 school 
year as band was offered in the fourth grade for the first time. 
  
 

Orchestra 
 

Grade 
Level 

Time Span Participation Rate Retention 
Rate 

4 2013 – 2014 
Sept. - June 

36 - 36 100% 

4 2014 – 2015 
Sept. - May 

65 - 65 100% * 

5 2013 – 2014 
Sept. - June 

31 - 31 100% 

5 2014 – 2015 
Sept. - May 

32 - 27 84% 

 
*Note, although 100% retention so far in 2014- 2015, about 20 students are regularly 
absent for before school ensemble rehearsals.  It is anticipated that the retention 
rate could drop to about 70 – 80 %. 
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Chorus 
 

Grade 
Level 

Time Span Participation Rate Retention 
Rate 

4 2013 – 2014 
Sept. - June 

25 - 31 112.5% 

4 2014 – 2015 
Sept. - May 

51 - 47 92% 

5 2013 – 2014 
Sept. - June 

19 - 19 100% 

5 2014 – 2015 
Sept. - May 

64 - 48 75% 

 
 

Although the Pilot has been in place for less than one year it might be difficult to 
attribute any drop in participation solely to the shift of ensemble rehearsal being held 
before school for only one day per week.  However, a survey provided to parents in 
grades four and five indicates that of the families whose child discontinued 
participation in the music program, about one fourth of them cited before school 
rehearsals at the main reason for quitting.  About another half indicated the pilot to 
be a strong factor.  About one fourth indicated the pilot to be not a factor at all.  We 
are cautioned that the number of students who dropped out is small (7%) and 
accordingly the above stated fractions are volatile; that is, a single student in one 
category rather than in another would shift the percentages significantly.  That being 
said, it is clear that the early ensemble rehearsal impacted the decisions of some 
families not to continue on the program. 

Despite any problems associated with the before school rehearsals, surveys indicate 
that about 3/4 of parents (76.8%) were able to have their child attend regularly and 
on time.  It is understood that critical ensemble rehearsals, especially with 
instrumental music, are dependent upon as full participation as can possibly be 
achieved. Further, late arriving students can be as problematic and disruptive as 
those who do not attend. 

In the grade 4 and 5 parent focus groups, there was discussion as to why, for some 
families, it was not an easy task to bring a child to before school ensemble rehearsal 
once per week.  Reasons were closely split among the factors of getting the child to 
wake up an hour earlier than usual, transportation difficulties, and family 
organization issues on that day. Transportation, as some parents explained, is much 
more of an issue for some families than for others.  Factors of distance, traffic flow, 
and direction of the normal routes for parents in the morning were cited.  

In the parent survey, 46.8% of parents indicated that the major obstacle to regular 
attendance is having their child get up on time  Parents attest that early rising, even 
one hour earlier, is more difficult to achieve in a child than many may believe. 34% 
cited family organization factors as an obstacle to regular attendance at early 
rehearsals.  As an example, families with more than one school-age child described 
the challenge in driving to rehearsal with both children aboard when one parent 
cannot be available is especially challenging, as several parents attest.    
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 33.7% of grade 4 and 5 parents indicated that, if ensemble rehearsals in their child’s 
receiving grade were to be held before school, that this would impact their decision 
to continue in the music program.  About 40% indicated this would not be a factor in 
that decision. 
 
Music parents were asked if they felt that instrumental music and choral rehearsals 
should be held during the school day even though state guidelines for instructional 
time in major academic areas are increasingly challenging. About 55% indicated 
“yes”; 18% indicated “no”; 27% indicated “sometimes”.    

Grade three parents were also surveyed.  Though many might not have experienced 
the Dale Street School ensemble programs with other children, information 
regarding potential participation was gathered.  About half of third grade parents 
have their child in some form of instrumental music lessons already. About 90% of 
grade three parents who responded to the survey indicated that they plan on having 
their child be part of the Medfield instrumental music program starting in grade four. 
Yet only 36% of responding parents reported that the timing of the ensemble 
practices would have no impact on their decision to continue with their plans to 
participate in the program.  15% of parents indicate that before school rehearsals 
would likely cause them not to participate.  49% are unsure as to whether or not their 
future participation will be impacted.  It’s understood that this data is hypothetical.  
Reporting whether or not they would participate could be influenced by their 
preference to move the rehearsals back into the school day.  It’s speculative to 
assume they actually would drop out of the program until the situation does become 
reality.  Nonetheless, this data serves as a clear indicator that the potential for 
before school rehearsals causing a drop in the initial year of students’ participation in 
the music program does indeed exist. 

When reasons were explored as to what the major reason would be for not 
participating, given before school rehearsals, about 40% of respondents indicated 
family organizational challenges in the early morning to be the reason; 27% reported 
difficulty in getting the child up and ready an hour earlier; 21% reported 
transportation issues to be most concerning; 9% didn’t feel that young children 
should start school so early.  As in grades 4 and 5 parental responses, there are 
multiple factors in play that cause resistance to before school rehearsals rather than 
a single compelling reason. 

It’s possible that many grade three parents, especially those who have had no 
children yet attend the Dale Street School, may not necessarily have a clear idea as 
to what the issues were in conducting rehearsals before school as in previous years.  
When it was indicated in a question that such rehearsals made state mandated 
instructional time in major academic areas more challenging to meet, 32% still felt 
that the rehearsals should be part of the school day, 42% felt they should not be part 
of the school day; 26% felt they should sometimes be part of the school day. This 
can be interpreted as an expressed preference for not displacing academic time with 
rehearsals.   

What seems to be a contradictory endorsement for having rehearsals put back in the 
school day but yet not displace academics became less paradoxical when 
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suggested solutions from this group were reviewed.  Proposed were versions of an 
extension to the school day; after school rehearsals, having some before school, 
some after, some during; Saturday rehearsals; shifting combinations of other 
subjects such as Art, Health, World Language to accommodate music.  It’s evident 
that not supporting restoration of ensemble rehearsals into the school day was not 
necessarily an endorsement of a before school model, but that some other remedy 
might be sought. 

A major concern expressed by representatives of the Medfield Music Association 
was that some students would not be enrolled in music due to before school 
rehearsals because a number of families could be hard pressed to deal with the 
early starting time.  They felt that a decision could be made on this easily remedied 
convenience issue that would deprive some children of music involvement that could 
serve as a positive influence throughout their lives.   

 
Ensemble and Music Lesson Models from Other Districts 
 
One component of this study was to contact elementary music directors from other 
districts in regard to their models.  Districts in the area that are perceived to have 
quality music programs were selected. Information in regard to upper elementary 
instrumental music scheduling, including lessons and ensemble rehearsals, rate of 
participation, and pertinent information about middle school programs was gathered.  
Districts vary considerably in their music program structures.  It is recognized that 
how lessons and practices are scheduled are as much related to individual school 
building organization rather than to district policies.  
 
Nine districts were successfully contacted.  The rate of student participation in music 
in these schools ranged from 55% to 92%.  Two schools, Newton and Belmont, 
reported a 55% rate and one school, Ipswich, has 92%.  The average participation 
rate of all districts contacted is 72.25%, slightly below that of Medfield.  
 
Only two schools contacted have an elementary instrumental program that is outside 
the school day. In Needham, grade 4 students have a 30-minute homogeneous 
lesson before school once a week. In January, a 45-minute ensemble practice is 
added as well. In Grade 5, the homogeneous lesson is dropped leaving just a 45-
minute ensemble practice. Acton-Boxborough offers a similar before school lesson 
program. They have three elementary instrumental music teachers that teach in 
each building one day a week. One teacher teaches brass and percussion, one 
teaches woodwinds, and one teaches strings. Each school has an ensemble 
rehearsal the first period of the day on which lessons are taught before school.  
 
All other schools in the survey use a variation of the pull out model. These programs 
offer a variety of options to the school district. The first option is a pull out 
homogeneous lesson program in grade 4 followed by a pull out ensemble practice in 
grade 5. This option allows the district to provide a solid foundation for its 
instrumental music students at an early age. Another system, has a similar model, 
but does direct scheduling with the teachers. Lessons are 30 minutes long and are 
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on compatible instruments. Band ensembles are scheduled into a designated period 
at the end of the school day. This type of schedule is effective because all grade 5 
students are located in one school. 
 
The most common pull out programs are those that schedule lessons one classroom 
at a time. In other words, all the students from Mrs. Smith’s class would come out for 
a lesson scheduled at a pre-determined that is advantageous for Mrs. Smith and the 
band instructor. Most times, these lessons are heterogeneous in nature and create a 
challenge when introducing the instruments at the beginning of the year.  In 
Lexington, a “blitzed” pull out system is used. Multiple band teachers go into the 
school and pull the students out one class at a time or multiple classes at one time 
and divide the classes into the most homogeneous groupings possible. Lessons last 
for 30 minutes. Ensembles in Lexington rehearse for one hour on early release 
Thursdays each week. In one town surveyed, the students receive one lesson with 
similar instruments to begin the year, followed by heterogeneous pull out later on. In 
Ipswich, the classes are taught to students by classroom. The one class at a time 
pullout is very popular with school systems because it is easy to schedule and 
affords minimal disruption to the school day for teachers. The school systems that 
are using this method have student participation rates that are above 75% of the 
school population. As mentioned earlier, Ipswich boasts a 92% participation rate. 
 
After a five-year hiatus from having instrumental music in the schools, Framingham 
has reintroduced the program.  Lessons are offered for 45 minutes to one hour once 
a week. Students can select band or general music as their music option.  Most 
lessons have homogeneous instrumentation, but some schools, depending on the 
flexibility of the administrator and time allowed, can only teach in heterogeneous 
groupings. 
 
All the schools that were surveyed offer band instruction in the middle school during 
the school day. Usually, this instruction is an ensemble that meets twice per week. 
However, Ipswich still offers a full slate of pullout music lessons at the middle school. 
In another town, students attend a small instrumental instruction class that is 
scheduled on a rotating basis during  “team time” in addition to their two ensemble 
periods. 
 
It is clear that the reason many schools in our survey have great participation rates 
and outstanding performance ensembles because they offer solid in-school lesson 
programs at an early age.  In-school pullout lessons allow all students to have 
access to the program.  Before and after school rehearsals and lessons can serve to 
limit participation.  In effect, instrumental music could become a select program for 
those families that can afford to have one parent at home to get their child to the 
rehearsal early or pick up late.  
 
 
 
Responding districts also cited the following issues with before and after school 
music lessons: 
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 Exclusion of METCO students from the program 

 Transportation  

 Inconsistent attendance due to other before or after school commitments 

 Reduced ability to hire quality instructors. 
 
A couple of school districts are trying new ways to schedule music lessons in the 
elementary school. In Belmont, music lessons are being started 15 minutes before 
school next year.  The music supervisor is willing to try this for a year, but is very 
skeptical about the impact it will have on the program. Belmont is a medium-sized 
community and starting early has the potential to cause many transportation issues 
as well as an exclusion of METCO students from the program.   
 
The most interesting new concept for instrumental music instruction is being 
discussed in Lexington. They are researching the Texas/Mid-West Model. This 
model advocates dropping band from the elementary school altogether and 
introducing instruments at grade 6 in the middle school.  Students would receive 
instruction four days a week during school in grade 6. It would be an intensive 
program that would allow rapid development and scheduled practice. It is only in the 
discussion phase at this point. 
 
In Newton, the music supervisor has resisted any attempts to change the in school 
pull out program. The district is very large and any change to the way they present 
instrumental music might cause a decrease in the participation rate of students. 
 
In summary, schools that feature lessons during the school day have a greater 
participation rate and more successful band program. The structure of these lessons 
is entirely dependent on the situation at each individual school. Most districts are 
favoring the use of pullouts by class over homogeneous lessons.  Schools that use 
only homogeneous groupings have several disruptions to the school day and are 
constantly under strong criticism from the grade-level teachers at 4th and 5th grade. 
Lessons that are scheduled by classroom are easier to schedule and provide more 
flexibility in the day-to-day operation of the program. Music instructors are able to 
work with teachers to provide a quality lesson program without major disruption to 
the school day. Combining classes also allows instrument lessons to be continued 
during high-stakes testing times instead of being cancelled. 
 
The current consensus in schools is that before school lesson programs result in a 
drop in student participation.  Framingham experienced this dramatic drop in 
participation during the five-year period that lessons were before school to the point 
that band in grades 5 and 6 were almost extinct. Ensembles in grades 7 and 8 were 
severely weakened.  By reestablishing an in school lesson program, Framingham 
has strengthened the grade 5 and grade 6 program and is well on the way to 
building back its middle school ensembles. This case study is not very different from 
the current considerations in Medfield.  
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Impact of the Pilot on Academic Classroom Activities 

 

As a result of the Pilot, classroom time for grade four and five students was 
increased by one block of time per week.  One question of interest is in regard to 
how that time is being used.  Dale Street School grade 4 and 5 teachers were 
queried on this issue both in surveys and in focus groups.  All teachers felt that the 
added block of time each week to be of significant value.  A majority of the teachers 
used the added time to increase whole class instruction in major subject areas. The 
subject area addressed most for added instruction was Math.  About one-third of 
teachers in grades 4 and 5 provided increased time for Science.  

Social Studies and English/ Language Arts time was also extended.  Teacher focus 
groups explained that decisions on how to use time was a decision based upon 
factors such as what subject area they needed most to catch up on, what subjects 
students needed added work; or what the class was doing for projects or in the 
curriculum at that time.  While teachers mostly used the time for whole class 
instruction, it was reported that the added time was used to a significant extent to 
support Response to Intervention (RTI).  Teachers reported that the ability to work 
effectively with the RTI process is something they have not been able to effectively 
accomplish due to lack of instructional time in the normal school day/ week.  
Whether the Pilot is continued or ensemble rehearsals are brought back into the 
school day, the district will need to strategize for delivery of an effective RTI process 
in future school years. 

While teachers acknowledge the value of the music program in Medfield, they were 
unanimous that it should not be re-inserted in the school day as it was before the 
Pilot. The availability of just one extra block of instructional time per week has them 
realizing that time is scarce for meeting the requirements of the curriculum, 
delivering essential programs such as RTI, and for proving the necessary common 
planning time that is critical in delivering an equitable, quality instructional program 
to all students.  It was mentioned in focus groups that the Department of Elementary 
and Secondary Education (DESE) requires all school districts to participate in a 
strong Educator Evaluation Model, one component of which is student achievement.   
Some teachers feel that there is insufficient time available for them to meet the 
mandated curriculum requirements for which they are personally and professionally 
accountable. 

It was expressed by several teachers that, given 20% of students are not involved 
with ensembles, it is challenging to offer these students meaningful and effective 
educational activities over the course of a year.  Sustained Silent Reading (SSR) 
has been used in many instances but has failed to hold the interest of students in the 
long run.  Additional activities have been tried but these often require preparation 
and oversight of teaching staff beyond their regular assignment.   
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New MA Curriculum Frameworks 

 

The DESE is planning to roll out the revised PreK – 12 Massachusetts Science and 
Technology/Engineering (STE) Standards in the 2015 – 2016 school year.  These 
have their foundation in the Next Generation Science Standards, a national 
framework that focuses on deeper understanding and application of concepts.  The 
STE standards are coordinated with the MA English/Language Arts and 
Mathematics standards needed to support Science and technology/engineering 
learning. 

Currently in Medfield, there is no commercially available Science “program” that 
guides classroom instruction at the elementary level.  Teachers use components of 
Museum of Science Kits to teach three Science units per year.  Professional 
development in the use of these materials is provided. The new STE standards will 
require work in concepts and practices in four units, one more than currently taught.  
Major differences between current practice and upcoming standards are shown in 
the table below: 

 

Grade 
Level 

Current Science 
Strands 

New MA Strands 
2015-2016 

Units in New Science Strands 

4 Earth Earth and Space 
Science 

 Earth’s Place in the Universe 

 Earth’s Systems 

 Earth and Human Activity 

4 Animal 
Adaptations 

Life Science  From Molecules to Organisms 

 

4 Energy Physical Science  Energy 

 Waves and Their Applications in 
Technology for Information Transfer 

4  Technology/ 
Engineering 

 Engineering Design 

 Technological Systems 

5 Solar Systems Earth and Space 
Science 

 Earth’s Place in the Universe 

 Earth’s Systems 

 Earth and Human Activity 

5 Electricity and 
Magnetism 

Life Science  From Molecules to Organisms: 
Structures and Processes 

 Ecosystems: Interactions, Energy, and 
Dynamics 

5 Weather Physical Science  Matter and Its Interactions 

 Motion and Stability: Forces and 
Interactions 

 Energy 

5  Technology/ 
Engineering 

 Engineering Design 

 Technological Systems 
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This information is presented as just one example of how new curriculum mandates 
bring challenge to available instructional time.  The amount of time currently 
allocated to Science at Dale Street School is approximately twice per week, covering 
three units per grade during the school year. The addition of one more unit, or 
strand, alone would seem to require at least an increase of 25% more instructional 
time in this subject. (This issue is one that is initially daunting to many districts, not 
Medfield alone.) 

Evidence that elementary Science is a worthy priority for the near future in Medfield 
is somewhat supported by recent grade five MCAS data.  The table below shows 
grade five Math, English Language Arts, and Science data from the spring of 2014. 

A = Advanced;  P = Proficient;  NI = Needs Improvement;  W = Warning/ Failing 

 

 % Medfield  % State 

 A P NI W  A P NI W 

Math 44 30 20 6  30 30 24 15 

          

ELA 24 54 17 5  18 46 26 10 

          

Science 19 47 28 6  20 33 34 13 

          

 

While the percent of students proficient or better (A + P) in all three subjects is 
relatively constant (about +14%) as compared to statewide results, it is noted that 
the percentage of students in the Advanced category is actually lower than that of 
the rest of the State, which includes larger, urban districts.  Also, the percent of 
students proficient or better in Science is considerably less than in Math and 
English/ Language Arts.  Revised assessments based on the new Science and 
technology/engineering standards will be phased in as the new STE standards are 
rolled out.  

In grades four and five, there are a number of teachers at each grade level that 
teach a subject to more than one class.  For example, there are agreements for 
specialization that have some teachers instruct in Science and Math to two 
classrooms while their partner teacher instructs in Social Studies and English/ 
Language Arts.  There are a number of benefits from this “mini-departmental” 
approach.  Teachers who specialize in Social Studies for example can spend 
additional time and preparation in organizing lessons and units that are usable with 
two groups rather than just their own homeroom.  Fewer preparations often lead to 
higher quality lessons.  The results are typically stronger lessons, highly researched 
resources, and consistent delivery across the grade level.  With better-synchronized 
units, field trips and special events are more easily planned and delivered.  The 
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impact can be heightened even further if common planning time is made available 
so that teachers who share a subject area can coordinate their efforts and results to 
a higher degree. Similar benefits would be derived from specialization in Social 
Studies. 

 

Instructional Time as the Critical Factor 

 

Interviews, focus groups, and surveys involving teachers, parents, and 
administrators yielded an extensive list of suggestions to consider for maintaining 
the quality of ensemble rehearsals and instrumental lessons while addressing the 
needs for efficiently scheduled academic classroom activities. 

Some teachers suggested that a closer look at other subject areas might be 
productive.  Could Physical Education and Health Education be fused to some 
extent to yield some time?  Should World Language be taught in all grades twice a 
week or could some time be captured by reducing or eliminating this commitment 
that can be made up during the middle school years?  In a similar mode of thought, it 
was put forth that music time could be reduced in the elementary grades and 
somehow made up in the middle school years.  Might General Music be fused with 
ensemble rehearsal for economies of time?  Though it might imply increased music 
staffing, would less sharing of music staff with the secondary schools bring flexibility 
into the lessons and rehearsal times to allow for less interruption during the school 
day?  Is there a way to use some recess time or even lunchtime one day per week 
to alleviate the problem?   Thee were some questions that teachers asked in their 
quest for relief on this issue. 

Parents in grades three through five were provided an opportunity through electronic 
survey to offer creative approaches to the issue of dealing with ensemble 
rehearsals.  One hundred and seventy-seven responses were received from grade 
four and five parents.  They were not only music parents, but all parents were 
included.  Most, but not all, were unhappy with the Pilot. Solutions offered through 
an open-ended question fell into a pattern that mirrored results gathered from grade 
three parents.  Many grade three parents had not yet had children who attended 
Dale Street School.   

If conducting ensemble rehearsals outside of the regular school day were 
necessary, there were several conditions that parents felt strongly about in their 
responses:   

 Rehearsals should be conducted immediately after school.  (This was the 
second most common response, submitted by 12 grade three families and 14 
grade 4/5 families) 
 

 Transportation strategies (car pooling, late bus, etc.) would be in place 
beforehand to ensure that all students could participate without concern.   
(10 responses in all) 
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 Sessions would not be held on a Monday.  (8 responses)  

Other narrative comments: 

 There were numerous suggestions that instrumental lessons be conducted 
either before or after school or a combination of these.  (8 responses) 
 

 Six parents asked about the potential of using ensemble rehearsal as a 
substitute for General Music time.  There was some understanding that 
General Music would still need to be provided to non-music students. 

 

 The most popular solution (6 grade 3 parents and 21 grade 4/5 parents) was 
to have a longer school day considered.  This approach seems to address the 
needs for extended, uninterrupted academic instruction while, at the same 
time, provided time for three blocks of music per week for music students.  It 
was understood in responses that this approach could have complexities in 
being achieved. 

 

 A number of responses (3 in grade 3; 5 in grades 4/5) indicated that core 
academics should be protected and that ensemble rehearsals and/or lessons 
as extra-curricular activities, valuable as it may be, should be conducted 
outside of the school day.  

 

A multitude of other unique suggestions were also proposed.  Rotating schedules; 6-
day cycles; having some rehearsals during school, some before or after; Saturday 
rehearsals (works for sports!) were among these. 

 

Study Recommendations 

 

Clearly, with or without school-day rehearsals, instrumental lessons, World 
Language instruction, or other non-major curricula, one of the greatest concerns of 
the Medfield elementary schools is availability of instructional time.  New programs 
in Math, Science, Social Studies, and/or literacy require committed, uninterrupted 
time to be as successful as possible for the elementary students. 

Instructional time in Medfield’s elementary schools is currently six hours per day.  
There are no shorter instructional days among the state’s elementary schools.  
Otherwise this would likely constitute a violation of the minimum annual instructional 
time minimum (900 hours).  Most school districts have a considerable longer 
elementary instructional day.  This needs serious and immediate consideration. 

Elementary instructional time in future years needs expansion to be at least as 
robust of like districts, perhaps even more robust, to help accommodate 
music program expectations.  One of the most important outcomes of a longer 
school day should be to provide classroom teachers with common planning time so 
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that they may confer on the implications of implementing new curricula.  Without 
such planning time, other new resources can actually become awkward tools, 
sometimes to be laid aside.  Teacher capacity needs to be grown and nurtured. 

Ensemble rehearsals should be reinstated during the school day. The district 
should consider the potential of using General Music time for rehearsal purposes for 
music students, provided the state regulations for minimum instructional time is met.  
If this is an accepted approach, General Music must still be provided to non-music 
students.  Also, any high priority student outcomes in the Massachusetts State 
Frameworks for elementary music should be somehow incorporated into the 
instruction for participating music students.  

The lessons and rehearsals must involve creative grouping and scheduling to 
minimize pull out from classrooms.  Best practices have demonstrated that a 
classroom pullout model is superior to pullout by instrument choice alone.  
Schedules need to be adhered to.  Any additional or special rehearsal time for 
milestone events should be held before or after school, if needed. 

Effective scheduling needs to take place to carefully build in instructional 
academic blocks that are minimally subject to interruption.  Math and 
English/Language Arts should be as inviolate as possible.  These should be the 
scheduling building blocks that are first laid. Dedicated time for an effective RTI 
process should be clearly established and adhered to.  Any students who need a 
“double dose” in an area of deficiency revealed through assessments should not 
have support delayed or postponed. 

Science and Social Studies instruction in grades four and five should, whenever 
possible, be delivered by teachers who specialize in these areas and are willing to 
teach more than one class.  All teachers and all students would benefit from this 
specialization and reduced preparation time.    

As important as an early commitment to music instruction is to a child’s success in 
this area, a stronger, unyielding early commitment to meeting the academic 
expectations of students at each grade level is even more critical to that child’s 
educational future. The district, parents, and school community must never lose 
sight of this core mission of the Medfield Public Schools.  
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Appendix A 
 

Grade 4 and 5 Teacher Survey 
 

1. What grade level are you teaching this year? 
 

_____   grade 4     _____ grade 5 
 
 

2. Did you teach in both 2013-14 and 2014 – 15, which is essentially before the 
pilot program placed ensemble rehearsals before school; and, this school 
year, when the pilot has been in place? 

 
           _______     Yes             _____     No   (If “no”, skip to question #6) 
    
 

3. The pilot this year resulted in some increased classroom time during the 
school year, over and above that of the previous year.  How valuable is this 
additional class time?   

 
_____  Not at all significant 
 
_____  Somewhat significant 
 
_____  Significant difference             

 
 

4. If at least somewhat significant, in general, how is the additional time being 
used?  (Check all that apply) 

 
_____   direct, whole-class curriculum instruction 
 
_____   specialist time 
 
_____   extended project time 
 
_____   RTI or other remedial efforts 
 
____    individualized instruction 
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5. If used largely for direct whole-class instruction, which curriculum area(s) 
generally receives that additional attention?  (Select most attended to subject, 
but you may use more than one check, if needed.)  

 
_____  Science                 _____   Social Studies 
 
_____  Math                     _____  ELA 
 
_____ world language      _____  other (describe) 
 
 
 

6. In which subjects, if any, do you personally teach more than one class during 
the year? 

 
_____  Science 
 
_____ Social Studies 
 
_____  Math 
 
_____ ELA 
 
_____ none 

 
 

7. Do you feel that music ensemble rehearsals should continue to be conducted 
on a before-school basis next year, given that attendance at these rehearsals 
is reduced from having them during the school day and that participation in 
instrumental music may possibly be lessened?  

 
_____ yes     _____  no 

 
(optional)   Why do you feel this way? 

 
 

8. Do you have a creative approach or solution to the problem to propose?  
Please share below. 

 
 
 
 

9. Any final comment?  
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Appendix B 
 

Grade 4 and 5 Parent Survey 
 
 

1. In what grade is your child currently enrolled? 
 

_____    Grade 4 
 
_____   Grade 5 
 
_____    one in each grade 

 
2. In this current school year, has your child participated in the instrumental 

music program?    
 

_____Yes     _____  No      _____  Yes, but discontinued participation 
 
 

3. If in the instrumental music or choral program, does your child attend before 
school ensemble rehearsals? 

 
_____ Yes, very regularly 
     
_____ Yes, but not very regularly 
 
_____  Not Applicable 
 
If, “Yes, but discontinued” on question #3, to what extent did before school 
ensemble rehearsals play a part in that decision? 
 
_____  Not at all 
 
_____  Somewhat a contributing factor, but not the main reason 
 
_____  A strong contributing factor 
 
_____  The main reason  
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4. If attended rehearsal “not very regularly”, what was the major obstacle to 
regular attendance? 

 
_____  Getting up early enough 
 
_____  Transportation Issues 
 
 _____  Family organizational issues in the morning 
 
_____  Other 
 
 

 
5. If attended before school sessions regularly, was this a difficult task? 

 
_____  Yes     _____Sometimes     _____  No 
 

 
6. If ensemble rehearsals were conducted in the morning next year, would this 

impact your decision to continue your child’s participation?    
 
_____  Yes 
 
_____   Maybe 
 
_____    No 

 
7. If you are a music parent, would you feel that instrumental music and choral 

rehearsals should be held during the school day even though state guidelines 
for instructional time in major academic areas are increasingly challenging? 
 
_____   Yes     
 
 _____   No         
 
_____   Sometimes 
 
_____   Not applicable 
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8. If not a music parent, would you feel that instrumental music and choral 

rehearsals should be held during the school day even though state guidelines 
for instructional time in major academic areas are increasingly challenging? 
 
_____  Yes 
 
_____  No 
 
_____  Sometimes  
 
_____  Not applicable 

 
 
 

9. Do you have a creative idea to offer on how to solve this problem?  If so, 
please provide below.  
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Appendix C 
 

Grade Three Parent Survey 
 

 
1. Currently, does your child participate in some form of instrumental music 

lessons or instruction?    
 

_____Yes     _____  No    
 
 

2. Has your family been planning to have your child be part of the Medfield 
Schools instrumental music program in grade four?  
 

_____Yes     _____  No   
 
 

3. If in the instrumental music program ensemble rehearsals continue to be held 
before school one day per week, how would this impact your decision to have 
your child continue with the program? 
 

_____ Not at all 
 

_____  May consider not participating, but unsure 
 

_____  Will not participate 
 

 
 

4. If you feel your child would not likely participate if ensemble rehearsal were 
conducted before school one day per week, what would be the main factor in 
that decision? 

 
_____    transportation issues 

 
_____    difficulty in getting child ready so early in the morning 

 
_____     general family organization challenges in early morning 

 
_____    don’t feel young children should start school so early 

 
_____    child simply will not want to do this 

 
_____     other  
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5. If you were to become a music parent, would you feel that instrumental music 

rehearsals should be held during the school day even though state guidelines 
for instructional time in major academic areas are increasingly challenging?  

 
_____   Yes     

 
_____   No         

 
_____   Sometimes 

 
 
 

6. Do you have a creative idea to offer on how to solve this problem?  If so, 
please provide below.  

 


