
Evidence of Practice


                      Domain 1:  Planning and Preparation
	Function
	Unsatisfactory
	Needs Improvement
	Proficient
	Excellent

	1a:

Demonstrating knowledge of content and pedagogy

	The teacher’s plans reflect errors, and display little understanding of prerequisite knowledge.  It displays no understanding of pedagogical approaches suitable to student learning of the content.
	The teacher’s plans show familiarity with the important concepts of the discipline but display a lack of awareness of how these concepts relate to one another.  They indicate some awareness of prerequisite learning, although such knowledge may be inaccurate or incomplete.  The plan reflects a limited range of pedagogical approaches to the discipline or to students.
	The teacher’s plans display solid knowledge of the important concepts in the discipline.  They include teacher awareness of students’ prior knowledge and prerequisite skills. The plan reflects appropriate pedagogical approaches in the discipline and for the students.
	The teacher’s plans display extensive knowledge of the important concepts in the discipline and how these relate both to one another and to other disciplines.  Students’ prior knowledge and prerequisite skills are incorporated.  The plan reflects familiarity with a wide range of pedagogical approaches in the discipline and for the students.  

	1b:

Knowledge of students
	The teacher has no knowledge of or ignores students’ skills and proficiencies in planning. 
	The teacher lacks the knowledge of students’ skills and proficiencies, and plans for the class as a whole.
	The teacher actively seeks knowledge of students’ skills and proficiencies from a variety of sources, and attains this knowledge for groups of students to facilitate planning.
	The teacher actively seeks knowledge of students’ skills and proficiencies from a variety of sources, and attains this knowledge for individual students to facilitate planning.

	1c:

Setting instructional outcomes
	Instructional outcomes are unsuitable for students and represent trivial or low-level learning.
	Instructional outcomes are stated as goals of moderate rigor for the class as a whole.
	Instructional outcomes are stated as goals reflecting high-level learning and curriculum standards for groups of students.
	Instructional outcomes are stated as goals that can be assessed, reflecting rigorous learning and curriculum standards for individual students.


                   Domain 1:  Planning and Preparation
	Function
	Unsatisfactory
	Needs Improvement
	Proficient
	Excellent

	1d:

Knowledge of instructional strategies

	The teacher’s plan does not include strategies, techniques, and/or technologies to accomplish instructional outcomes.
	The teacher’s plan includes strategies, techniques, and/or technologies to accomplish instructional outcomes for the class as a whole.
	The teacher’s plan incorporates strategies, techniques, and/or technologies to accomplish instructional outcomes for groups of students.
	The teacher’s plan incorporates strategies, techniques, and/or technologies into planning to accomplish instructional outcomes for individual students.

	1e:

Designing student assessments

	The teacher does not plan for student assessments that measure instructional outcomes.  
	The teacher plans for student assessments that do not fully align with and/or do not accurately measure instructional outcomes.  Assessments have been created for the class as a whole.
	The teacher plans for student assessment that are aligned with and accurately measure instructional outcomes.  Assessments have been varied and/or adapted for groups of students.
	The teacher plans for student assessment that are fully aligned with and accurately measure instructional outcomes.  Assessments have been varied and/or adapted for individual students.


Domain 2:  The Classroom Environment  
	Function
	Unsatisfactory
	Needs Improvement
	Proficient
	Excellent

	2a:

Creating an environment of respect and rapport 
	    Classroom interactions, both between the teacher and students and among students, are inappropriate or insensitive. The teacher makes no attempt to create a safe or supportive environment.
	Classroom interactions both between the teacher and students and among students are generally appropriate. The teacher occasionally displays insensitivity and a lack of responsiveness to differences among students.  The teacher attempts to create a safe and supportive environment.
	Classroom interactions between the teacher and individual students are respectful, reflecting genuine warmth, caring and sensitivity to students’ individual differences.  Teachers exhibit behaviors that promote a safe and supportive environment among groups of students.
	Classroom interactions between the teacher and individual students are highly respectful, reflecting genuine warmth, caring and sensitivity to students’ individual differences.  The teacher exhibits behaviors that have established a safe and supportive environment.  Most students demonstrate high levels of civility among members of the class.

	2b:

Establishing a culture for learning

	The teacher does not create a culture for learning due to little or no expectations for students.  Students take no pride in their work.
	The teacher attempts to create a culture for learning with low level expectations for students.  Students take little pride in their work.   
	The classroom culture is characterized by high expectations for most students.  There is a genuine commitment to the subject by both the teacher and students.  Students demonstrate pride in their work.
	The classroom culture is characterized by a shared belief in the importance of learning.  The teacher conveys high expectations for all students.  Most students hold themselves responsible for their learning.

	2c:

Managing classroom procedures
	Classroom routines and procedures are not observable which results in instructional time being lost.  There is no evidence of teacher’s management of groups, transitions, and/or materials.  
	Instructional time is lost due to inconsistent classroom routines and procedures.  The teacher’s management of instructional groups, transitions, and/or the handling of materials are inconsistent leading to some disruption of learning.  With regular guidance and prompting, students follow established routines.
	There is little loss of instructional time due to effective classroom routines and procedures.  The teacher’s management of instructional groups, transitions, and/or the handling of materials are consistently successful.  With minimal guidance and prompting, students follow established classroom routines.
	Instructional time is maximized due to efficient and seamless classroom routines and procedures.  Students take initiative in the management of instructional groups, transitions, and/or the handling of materials.  Routines are well understood and may be initiated by students.


  Domain 2:  The Classroom Environment
	Function
	Unsatisfactory
	Needs Improvement
	Proficient
	Excellent

	2d:

Managing student behavior
	There is no evidence that standards of conduct have been established. The teacher inconsistently monitors student behavior.  The response to student misbehavior is not addressed or grossly disrespectful to the student.
	Standards of conduct appear to have been established, but their implementation is inconsistent.  The teacher tries, with uneven results, to monitor student behavior and respond to student misbehavior.
	The teacher has established and explained clear standards of conduct.  The teacher’s interventions are done in a timely, appropriate and respectful manner which meets student needs. 
	The teacher has established, explained, and reinforced clear standards of conduct. The teacher’s monitoring of student behavior is subtle and preventative.  The teacher’s response to student misbehavior is always professional and appropriate.  

	2e:

Organizes physical space

	The physical environment is unsafe, and/or some students do not have access to learning.  The teacher does not modify the physical arrangement to address the learning activities. 
	The classroom is safe, and learning is accessible to most students. The teacher may attempt to modify the physical arrangement to suit learning activities, but with limited success.
	The classroom is safe, and learning is accessible to all students. The teacher ensures that the physical arrangement is appropriate for the learning activities.  
	The teacher created a classroom that is safe and intentionally designed to promote optimal learning for all students. Students contribute to the use or adaptation of their physical environment to advance learning.


Domain 3:  Instruction
	Function
	Unsatisfactory
	Needs Improvement
	Proficient
	Excellent

	3a:

Communicating with students

	The instructional purpose of the lesson is unclear to students, and the directions and procedures are confusing.  The teacher’s explanation of the content contains major errors and does not include any explanation of strategies students might use.  The teacher’s spoken or written language contains errors of grammar or syntax.  The teacher’s academic vocabulary is inappropriate, vague, or used incorrectly, leaving students confused.
	The teacher’s attempt to explain the instructional purpose has only limited success, and/or directions and procedures must be clarified after initial student confusion.  The teacher’s explanation of the content may contain minor errors; some portions are clear, others difficult to follow.  The teacher’s explanation does not invite students to engage intellectually or to understand strategies they might use when working independently.  The teacher’s spoken language is correct but uses vocabulary that is either limited or not fully appropriate to the students’ ages or backgrounds.  The teacher rarely takes opportunities to explain academic vocabulary.
	The instructional purpose of the lesson is clearly communicated to students, including where it is situated within broader learning; directions and procedures are explained clearly and may be modeled.  The teacher’s explanation of content is scaffolded, clear, and accurate and connects the students’ knowledge and experience.  During the explanation of content, the teacher focuses, where appropriate, on strategies students can use when working independently and invites student intellectual engagement.  The teacher’s spoken and written language is clear and correct and is suitable to students’ ages and interests.  The teacher’s use of academic vocabulary is precise and serves to extend student understanding.
	The teacher links the instructional purpose of the lesson to the larger curriculum; the directions and procedures are clear and anticipate possible student misunderstanding.  The teacher’s explanation of content is thorough and clear, developing conceptual understanding through scaffolding and connecting with students’ interests.  Students contribute to extending the content by explaining concepts to their classmates and suggesting strategies that might be used.  The teacher's spoken and written language is expressive, and the teacher finds opportunities to extend students’ vocabularies, both within the discipline and for more general use.  Students contribute to the correct use of academic vocabulary.

	3b:

Using questioning and discussion techniques
	The teacher’s questions are of low cognitive challenge and/or unrelated to content, and elicit limited to no student participation.
	The teacher’s questions lead students through a single path of inquiry, with answers seemingly determined in advance.  The teacher attempts to engage students in a discussion, but only a few students participate.  
	The teacher uses questions at an appropriate cognitive level which encourages students to engage with the content. Most students participate in the discussion, with the teacher stepping aside when appropriate.
	The teacher uses carefully framed questions at a challenging cognitive level which encourage students to engage deeply with content, question assumptions, and explore the implications of different lines of thought.  Students formulate questions that initiate discussions, expand thinking, and encourages others to make contributions to the discussion.  Students engage in true discussion with each other, not just with the teacher.

	3c:

Engaging students in learning

	Students are not engaged in the content. The lesson has no clearly defined structure. 
	Students are minimally engaged in the content due to tasks and activities that require little thought or participation.  The lesson structure and pacing is not appropriate.
	Students are engaged in challenging content through tasks and activities that require students to think.  The lesson has structure and the pacing is appropriate.  
	Students are intellectually engaged in challenging content through well-designed learning tasks and activities that require complex thinking by students.  The lesson has a clearly defined structure that provides students the opportunity to reflect upon their learning.


	Function
	Unsatisfactory
	Needs Improvement
	Proficient
	Excellent

	3d:

Using assessment in instruction

	Assessment is not used in instruction, either through students’ awareness of the assessment criteria, monitoring of progress by teacher or students, or through feedback to students.
	Assessment is occasionally

used in instruction through

some monitoring of progress

of learning by teacher and/or

students. Feedback to

students is uneven, and

students are aware of only

some of the assessment

criteria used to evaluate their

work.
	Assessment is regularly used in instruction through self-assessment by students, monitoring of progress of learning by teacher and/or students, and through high quality feedback to students. Students are fully aware of the assessment criteria used to evaluate their work.
	Assessment is used in a sophisticated manner in

instruction through student

involvement in establishing the

assessment criteria, self-assessment by students and monitoring of progress by both students and teachers, and high quality feedback to students from a variety of sources.

	3e:

Demonstrating flexibility and responsiveness
	Teacher adheres to the instruction plan in spite of evidence of poor student understanding or of students’ lack of interest, and fails to respond to student questions; teacher assumes no responsibility for students’ failure to understand.
	Teacher demonstrates moderate flexibility and responsiveness to student questions, needs and interests during a lesson, and seeks to ensure the success of all students.
	Teacher ensures the successful learning of all students, making adjustments as needed to instruction plans and responding to student questions, needs and interests.
	   Teacher is highly responsive to individual students’ needs, interests and questions, making even major lesson adjustments as necessary to meet instructional goals, and persists in ensuring the success of all students.


Domain 3:  Instruction
Domain 4:  Professional Responsibilities
	Function
	Unsatisfactory
	Needs Improvement
	Proficient
	Excellent

	4a:

Maintaining accurate records

	Teacher’s system for maintaining both instructional and non-instructional records is either non-existent or in disarray, resulting in errors and confusion.
	Teacher’s system for maintaining both instructional and non-instructional records is incomplete, inefficient, and only partially effective.
	Teacher’s system for maintaining both instructional and non-instructional records is accurate, efficient, and effective.
	Teacher’s system for maintaining both instructional and non-instructional records is accurate, efficient, effective, and timely.

	4b:

Communicating with families


	The teacher does not initiate contact with families regarding the instructional program or student progress.  The teacher does not respond, or responds insensitively to parental concerns.
	The teacher establishes minimal contact with families regarding the instructional program or student progress.  The attempts to contact the families are not timely.  The invitations to families to be a part of the educational process are sporadic.
	The teacher establishes relationships with families by communicating with them about the instructional program and inviting them to be part of the educational process.
	The teacher establishes relationships with families by communicating with them about the individual student, instructional programs, and inviting them to be part of the educational process.

	4c:

Participating in a professional community

	The teacher’s relationships with colleagues are negative or self-serving.  The teacher avoids becoming involved in school/district events, committees, or projects.
	The teacher’s relationships with colleagues are cordial. The teacher participates in events, committees, or projects in the school/district only when asked.
	The teacher’s relationships with colleagues are characterized by mutual support, respect, and cooperation.  The teacher participates in events, committees, or projects in the school, district, or community.  
	The teacher’s relationships with colleagues are characterized by mutual support, respect, and cooperation.  The teacher volunteers to participate in events, committees, or projects in the school, district, or community, and assumes a leadership role in at least one aspect.  

	4d:
Growing and developing professionally

	The teacher engages in no professional development activities to enhance knowledge or skill.
	The teacher participates in professional activities to a limited extent when they are convenient.  The teacher engages in a limited way with colleagues and/or supervisors in professional conversation about practice.
	Teacher seeks out opportunities for professional development to enhance content knowledge and pedagogical skill. The teacher actively engages with colleagues and/or supervisors in professional conversation about practice.  
	Teacher seeks out opportunities for professional development to enhance content knowledge and pedagogical skill.  The teacher participates actively in assisting other educators and looks for ways to contribute to the profession.

	4e:

Showing professionalism

	The teacher consistently does not follow/maintain standards of honesty, integrity, and confidentiality in interactions with colleagues, students and the public.  The teacher consistently does not comply with building/district policies, procedures, and directives.
	The teacher inconsistently follows/maintains standards of honesty, integrity, and confidentiality in interactions with colleagues, students, and the public.  The teacher minimally complies with building/district policies, procedures, and directives.
	The teacher displays high standards of honesty, integrity, and confidentiality in interactions with colleagues, students, and the public. The teacher models the building/district policies, procedures, and directives.
	The teachers displays the highest standards of honesty, integrity, and confidentiality in interactions with colleagues, students, and the public. The teacher makes a concerted effort to challenge negative attitudes. The teacher models the building/district policies, procedures and directives, and exceeds the expectation.
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