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STATEMENT ON LIMITATIONS
THE DISTRIBUTION, USE, AND SCOPE OF THE VISITING COMMITTEE REPORT

The Committee on Public Secondary Schools of the New England Association of Schools and Colleges 
considers this visiting committee report to be a privileged document submitted by the Committee on Public 
Secondary Schools of the New England Association of Schools and Colleges to the principal of the school and by 
the principal to the state department of education. Distribution of the report within the school community is the 
responsibility of the school principal. The final visiting committee report must be released in its entirety within 
sixty days (60) of its completion to the superintendent, school board, public library or town office, and the 
appropriate news media.

The prime concern of the visiting committee has been to assess the quality of the educational program at this 
school in terms of the Commission's Standards for Accreditation. Neither the total report nor any of its 
subsections is to be considered an evaluation of any individual staff member but rather a professional appraisal 
of the school as it appeared to the visiting committee.
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STANDARDS FOR ACCREDITATION
The Committee on Public Secondary School's Standards for Accreditation serve as the foundation for the 
accreditation process and by which accreditation decisions are made.  The seven Standards are qualitative, 
challenging, and reflect current research and best practice.  The Standards, written and approved by the 
membership, establish the components of schools to ensure an effective and appropriate focus on teaching and 
learning and the support of teaching and learning.  

 

Teaching and Learning Standards

Core Values and Beliefs About Learning

Curriculum

Instruction

Assessment of and for Student Learning

 

Support Standards

School Culture and Leadership

School Resources for Learning

Community Resources for Learning
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CORE VALUES, BELIEFS, AND LEARNING 
EXPECTATIONS

Teaching and Learning Standard

Effective schools identify core values and beliefs about learning that function as explicit foundational 
commitments to students and the community. Decision-making remains focused on and aligned with these 
critical commitments. Core values and beliefs manifest themselves in research-based, school-wide 21st century 
learning expectations. Every component of the school is driven by the core values and beliefs and supports all 
students’ achievement of the school’s learning expectations.

1. The school community engages in a dynamic, collaborative, and inclusive process informed by current 
research-based practices to identify and commit to its core values and beliefs about 
learning.                                                                                                                           

2. The school has challenging and measurable 21st century learning expectations for all students which 
address academic, social and civic competencies.  Each expectation is defined by specific and measurable 
criteria for success, such as school-wide analytic rubrics, which define targeted high levels of 
achievement.                                                                                                                                             

3. The school's core values, beliefs, and 21st century learning expectations are actively reflected in the culture 
of the school, drive curriculum, instruction, and assessment in every classroom, and guide the school's 
policies, procedures, decisions and resource 
allocations.                                                                                                                                                                                           

4. The school regularly reviews and revises its core values, beliefs, and 21st century learning expectations 
based on research, multiple data sources, as well as district and school community priorities.  
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CURRICULUM

Teaching and Learning Standard

The written and taught curriculum is designed to result in all students achieving the school's 21st century 
expectations for student learning. The written curriculum is the framework within which a school aligns and 
personalizes the school's 21st century learning expectations. The curriculum includes a purposefully designed 
set of course offerings, co-curricular programs, and other learning opportunities. The curriculum reflects the 
school’s core values, beliefs, and learning expectations. The curriculum is collaboratively developed, 
implemented, reviewed, and revised based on analysis of student performance and current research.

1. The curriculum is purposefully designed to ensure that all students practice and achieve each of the 
school's 21st century learning expectations.

2. The curriculum is written in a common format that includes: 
units of study with essential questions, concepts, content, and skills
the school’s 21st century learning expectations
instructional strategies
assessment practices that include the use of specific and measurable criteria for success, school-wide 
analytic and course-specific rubrics.

3. The curriculum emphasizes depth of understanding and application of knowledge through: 
inquiry and problem-solving
higher order thinking
cross-disciplinary learning
authentic learning opportunities both in and out of school
informed and ethical use of technology.

4. There is clear alignment between the written and taught curriculum.

5. Effective curricular coordination and vertical articulation exist between and among all academic areas within 
the school as well as with sending schools in the district.

6. Staffing levels, instructional materials, technology, equipment, supplies, facilities, and the resources of the 
library/media center are sufficient to fully implement the curriculum, including the co-curricular programs and 
other learning opportunities.

7. The district provides the school’s professional staff with sufficient personnel, time, and financial resources 
for ongoing and collaborative development, evaluation, and revision of the curriculum using assessment 
results and current research.
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INSTRUCTION

Teaching and Learning Standard

The quality of instruction is the single most important factor in students’ achievement of the school’s 21st century 
learning expectations. Instruction is responsive to student needs, deliberate in its design and delivery, and 
grounded in the school’s core values, beliefs, and learning expectations. Instruction is supported by research in 
best practices. Teachers are reflective and collaborative about their instructional strategies and collaborative with 
their colleagues to improve student learning.

1. Teachers’ instructional practices are continuously examined to ensure consistency with the school’s core 
values, beliefs, and 21st century learning expectations.

2. Teachers’ instructional practices support the achievement of the school’s 21st century learning expectations 
by: 

personalizing instruction
engaging students in cross-disciplinary learning
engaging students as active and self-directed learners
emphasizing inquiry, problem-solving, and higher order thinking
applying knowledge and skills to authentic tasks
engaging students in self-assessment and reflection
integrating technology.

3. Teachers adjust their instructional practices to meet the needs of each student by:
using formative assessment, especially during instructional time
strategically differentiating
purposefully organizing group learning activities
providing additional support and alternative strategies within the regular classroom.

4. Teachers, individually and collaboratively, improve their instructional practices by:
using student achievement data from a variety of formative and summative assessments
examining student work
using feedback from a variety of sources, including students, other teachers, supervisors, and parents
examining current research
engaging in professional discourse focused on instructional practice.

5. Teachers, as adult learners and reflective practitioners, maintain expertise in their content area and in 
content-specific instructional practices.
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ASSESSMENT OF AND FOR STUDENT LEARNING

Teaching and Learning Standard

Assessment informs students and stakeholders of progress and growth toward meeting the school's 21st century 
learning expectations. Assessment results are shared and discussed on a regular basis to improve student 
learning. Assessment results inform teachers about student achievement in order to adjust curriculum and 
instruction.

1. The professional staff continuously employs a formal process to assess whole-school and individual student 
progress in achieving the school’s 21st century learning expectations based on specific and measurable 
criteria for success, such as school-wide analytic rubrics

2. The school’s professional staff communicates: 
individual student progress in achieving the school’s 21st century learning expectations to students and 
their families
the school’s progress in achieving the school’s 21st century learning expectations to the school 
community.

3. Professional staff collects, disaggregates, and analyzes data to identify and respond to inequities in student 
achievement.

4. Prior to each unit of study, teachers communicate to students the school’s applicable 21st century learning 
expectations and related unit-specific learning goals to be assessed.

5. Prior to summative assessments, teachers provide students with specific and measurable criteria for 
success, such as corresponding rubrics, which define targeted high levels of achievement.  

6. In each unit of study, teachers employ a range of assessment strategies, including formative and summative 
assessments.

7. Teachers collaborate regularly in formal ways on the creation, analysis, and revision of formative and 
summative assessments, including common assessments.

8. Teachers provide specific, timely, and corrective feedback to ensure students revise and improve their work.

9. Teachers regularly use formative assessment to inform and adapt their instruction for the purpose of 
improving student learning.

10. Teachers and administrators, individually and collaboratively, examine a range of evidence of student 
learning for the purpose of revising curriculum and improving instructional practice, including all of the 
following: 

student work
common course and common grade-level assessments
individual and school-wide progress in achieving the school’s 21st century learning expectations
standardized assessments
data from sending schools, receiving schools, and post-secondary institutions
survey data from current students and alumni.

11. Grading and reporting practices are regularly reviewed and revised to ensure alignment with the school’s 
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core values and beliefs about learning.
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SCHOOL CULTURE AND LEADERSHIP

Support Standard

The school culture is equitable and inclusive, and it embodies the school's foundational core values and beliefs 
about student learning. It is characterized by reflective, collaborative, and constructive dialogue about research-
based practices that support high expectations for the learning of all students. The leadership of the school 
fosters a safe, positive culture by promoting learning, cultivating shared leadership, and engaging all members of 
the school community in efforts to improve teaching and learning.

1. The school community consciously and continuously builds a safe, positive, respectful, and supportive 
culture that fosters student responsibility for learning and results in shared ownership, pride, and high 
expectations for all.

2. The school is equitable and inclusive, ensuring access to challenging academic experiences for all students, 
making certain that courses throughout the curriculum are populated with students reflecting the diversity of 
the student body, fostering heterogeneity, and supporting the achievement of the school’s 21st century 
learning expectations.

3. There is a formal, on-going program(s) or process(es) through which each student has an adult in the 
school, in addition to the school counselor, who knows the student well and assists the student in achieving 
the school’s 21st century learning expectations.

4. In order to improve student learning through professional development, the principal and professional staff: 
engage in professional discourse for reflection, inquiry, and analysis of teaching and learning
use resources outside of the school to maintain currency with best practices
dedicate formal time to implement professional development
apply the skills, practices, and ideas gained in order to improve curriculum, instruction, and 
assessment.

5. School leaders regularly use research-based evaluation and supervision processes that focus on improved 
student learning.

6. The organization of time supports research-based instruction, professional collaboration among teachers, 
and the learning needs of all students.

7. Student load and class size enable teachers to meet the learning needs of individual students.

8. The principal, working with other building leaders, provides instructional leadership that is rooted in the 
school’s core values, beliefs, and learning expectations.

9. Teachers, students, and parents are involved in meaningful and defined roles in decision-making that 
promote responsibility and ownership.

10. Teachers exercise initiative and leadership essential to the improvement of the school and to increase 
students’ engagement in learning.

11. The school board, superintendent, and principal are collaborative, reflective, and constructive in achieving 
the school’s 21st century learning expectations.
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12. The school board and superintendent provide the principal with sufficient decision-making authority to lead 
the school.
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SCHOOL RESOURCES FOR LEARNING

Support Standard

Student learning and well-being are dependent upon adequate and appropriate support. The school is 
responsible for providing an effective range of coordinated programs and services. These resources enhance 
and improve student learning and well-being and support the school's core values and beliefs. Student support 
services enable each student to achieve the school's 21st century learning expectations.

1. The school has timely, coordinated, and directive intervention strategies for all students, including identified 
and at-risk students, that support each student’s achievement of the school’s 21st century learning 
expectations.

2. The school provides information to families, especially to those most in need, about available student 
support services.

3. Support services staff use technology to deliver an effective range of coordinated services for each student.

4. School counseling services have an adequate number of certified/licensed personnel and support staff who: 
deliver a written, developmental program
meet regularly with students to provide personal, academic, career, and college counseling
engage in individual and group meetings with all students
deliver collaborative outreach and referral to community and area mental health agencies and social 
service providers
use ongoing, relevant assessment data, including feedback from the school community, to improve 
services and ensure each student achieves the school’s 21st century learning expectations.

5. The school's health services have an adequate number of certified/licensed personnel and support staff 
who: 

provide preventative health services and direct intervention services
use an appropriate referral process
conduct ongoing student health assessments
use ongoing, relevant assessment data, including feedback from the school community, to improve 
services and ensure each student achieves the school’s 21st century learning expectations.

6. Library/media services are integrated into curriculum and instructional practices and have an adequate 
number of certified/licensed personnel and support staff who: 

are actively engaged in the implementation of the school's curriculum
provide a wide range of materials, technologies, and other information services in support of the 
school's curriculum
ensure that the facility is available and staffed for students and teachers before, during, and after school
are responsive to students' interests and needs in order to support independent learning
conduct ongoing assessment using relevant data, including feedback from the school community, to 
improve services and ensure each student achieves the school’s 21st century learning expectations.

7. Support services for identified students, including special education, Section 504 of the ADA, and English 
language learners, have an adequate number of certified/licensed personnel and support staff who: 

collaborate with all teachers, counselors, targeted services, and other support staff in order to achieve 
the school's 21st century learning expectations
provide inclusive learning opportunities for all students
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perform ongoing assessment using relevant data, including feedback from the school community, to 
improve services and ensure each student achieves the school’s 21st century learning expectations.
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COMMUNITY RESOURCES FOR LEARNING

Support Standard

The achievement of the school’s 21st century learning expectations requires active community, 
governing board, and parent advocacy. Through dependable and adequate funding, the community 
provides the personnel, resources, and facilities to support the delivery of curriculum, instruction, 
programs, and services.

1. The community and the district's governing body provide dependable funding for:

a wide range of school programs and services
sufficient professional and support staff
ongoing professional development and curriculum revision
a full range of technology support
sufficient equipment
sufficient instructional materials and supplies.

2. The school community develops, plans, and funds programs:

to ensure the maintenance and repair of the building and school plant
to properly maintain, catalogue, and replace equipment
to keep the school clean on a daily basis.

3. The community funds and the school implements a long-range plan that addresses:

programs and services
enrollment changes and staffing needs
facility needs
technology
capital improvements.

4. Faculty and building administrators are actively involved in the development and implementation of the 
budget.

5. The school site and plant support the delivery of high quality school programs and services.

6. The school maintains documentation that the physical plant and facilities meet all applicable federal and 
state laws and are in compliance with local fire, health, and safety regulations.

7. All professional staff actively engage parents and families as partners in each student’s education and reach 
out specifically to those families who have been less connected with the school.

8. The school develops productive parent, community, business, and higher education partnerships that 
support student learning.
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School and Community Summary

School and Community Summary

Granby, Connecticut is a residential town of approximately 11,000, located 16 miles northwest of Hartford and 20 
miles from Springfield, Massachusetts, easily accessible from I-91 and Bradley International Airport. Although the 
majority of residents are employed in high income business, professional, and technical occupations, a point of 
pride for the town is that it still retains a rural atmosphere. The Granby Public School District, whose mission is to 
develop Powerful Thinkers, Effective Collaborators and Compassionate Contributors, is grouped in District 
Reference Group (DRG) B among Connecticut school districts, indicating a middle to upper-middle class median 
income. According to theCERC Town Profile 2017, the racial/cultural/ethnic makeup of the district is 92% white, 
3.1% Hispanic, 2.5% Other/Multiracial, and less than 1% each Black and Asian Pacific. Approximately 2.8% of 
district families live below the poverty level.

Granby Memorial High School is a comprehensive public high school serving 650 students in 9th through 12th 
grades, with the class of 2018 graduating 157 members. The GMHS student body is comprised of students from 
Granby, students from neighboring Hartland, and students who reside in the city of Hartford who attend Granby 
schools through the Open Choice program. Granby was one of the first districts to participate in Open Choice 
(originally called Project Concern) and is among the Connecticut districts with the highest percentage of 
participating students. In 2017, GMHS was ranked #11 of the best high schools in Connecticut inUS News and 
World Report, and was recognized inHartford Magazine as #1 for best schools in small towns. During the fall of 
2016, the Granby Memorial High School learning community engaged in a dynamic and inclusive process to re-
articulate and re-commit to core values of Curiosity, Perseverance, Respect, Integrity and Involvement, values 
that flow from our shared Granby Public Schools Mission. Along with the district, GMHS embraces the values of 
a professional learning community (PLC) as our long-term plan to ensure sustained school improvement and 
increased student learning and achievement.

Historically, Granby's per pupil expenditure (PPE) has been significantly lower than other districts in District 
Reference Group (DRG) B as well as low compared to districts across the state. The annual Connecticut Public 
Schools Expenditure Report released by the Connecticut State Department of Education ranks 169 towns from 
highest to lowest Net Current Expenditure Per Pupil (NCEP). The most recent report from 2017 ranks Granby 
134 out of 169 districts, with the state mean ($17,596) and median ($16,992) above Granby's NCEP ($15,244). 
In 2017 Granby's PPE of $15,244 was the second lowest (#20 out of 21) in DRG B (compared to the DRG B 
average of $16,802). No district in the state had both a lower per pupil expenditure and a higher combined 
combined SAT (Math and ELA) than Granby. The percentage of local resources spent on public education in 
Granby is 65%, compared with 35% for municipal services. The percentage of local taxation spent on schools as 
a percentage of the property tax levy is 81.42%.

GMHS is one of four schools in the district, which is also comprised of Granby Memorial Middle School serving 
grades 6-8 (which shares a campus with GMHS), Wells Road Intermediate School serving grades 3-5, and Kelly 
Lane Primary School serving grades Pre-K-2. The district closed a school in 2016 in response to a declining 
enrollment trend. Although district enrollment projections show a decrease by 269 students (14%) from 2016-
2021, and by 460 students (24%) in the ten years between 2016 and 2026, enrollment at GMHS is projected to 
remain relatively stable (664, 675, 680) for the next three years before beginning to drop off (646, 614). The 
graduation rate for GMHS for 2018 was 100%. Based on the 2017 CT PSIS report, the attendance rate of 
students is 96.1. In the 2016-2017 school year, there was a total of 466 days of teacher absences for our full-time 
teaching staff, with an average of 8.03 days.

The faculty and staff of GMHS is comprised of 3 administrators and 70 certified teachers, including 51 full-time 
and 3 part-time teachers (including 5 special education teachers, a .5 literacy specialist, and a .5 math-science 
consulting teacher), and 8.5 full-time and 5 part-time service specialists that include 3.5 guidance counselors, 1 
library media specialist, 2 psychologists, 1.5 social workers (including .5 who serves as a student and family 
liaison for students who come from Hartford through the Open Choice program), a part time ELL teacher, part-
time speech and language pathologist, shared occupational and physical therapists, and part-time substance 
abuse counselor. Our staff also includes 10 non-certified teaching assistants, 4 full-time and 2 part-time 
secretaries, and an athletic director. Academic departments include English, social studies, mathematics, 
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science, world languages, practical arts (including business, technology, and family and consumer science), fine 
arts (including visual and performing arts), physical education and special education.

TheGMHS 2018-2019 Program of Studiesindicates that GMHS students are required to meet performance 
standards for graduation in literacy, numeracy, science, technology, community service, the arts, health and 
wellness, and global awareness. Students in the classes of 2018-2020 are required to complete 4 credits in 
English, 3.5 in social studies, 3 in mathematics, 2 in science, 1 in physical education, .5 in wellness, .5 in 
personal financial management, .5 each in applied and fine arts, 1 in world languages, and 15 hours of 
community service (credit requirements are increased from 21 to 25 credits for the class of 2021).

In addition, students at each school (grades 2, 5, 8 and 12) complete a capstone project measuring our district 
Mission. Our students complete 1 credit in capstone, with the Class of 2017 the first in the history of the high 
school to have every senior complete a capstone project exemplifying our district's mission and our school's core 
values of Curiosity and Perseverance by selecting and researching a topic of personal passion, writing a 
research paper, and presenting findings to their peers. Many seniors created projects benefiting the wider 
community including running sports clinics or producing concerts to raise funds for cancer research. Each week 
during our modified block schedule students participate in a formal, ongoing advisory program that connects 
them to a faculty member and fosters our core values of Respect and Integrity.

GMHS students are prepared for a variety of post-secondary options. Of the graduating Class of 2018, 
approximately 81% entered four-year college upon graduation, 9.6% attended two-year colleges, 6% entered the 
workforce, 2% percent entered the military, and 1.3% attended business or technical training. Students at GMHS 
are also encouraged to participate in any number of cooperative work education programs. Our school-to-career 
coordinator oversees Job Shadow Day each February, and also coordinates our career explorations field trips 
where students are exposed to a variety of careers. Over one-third of our students participate in these 
opportunities to shadow career professionals and explore employment possibilities. In addition, our school 
partners with over 30 local and national businesses through our school-to-career and DECA partnerships, 
including Ensign Bickford Aerospace, The Hartford, Microsoft, Granby Police, UCONN Health Center, NBC WVIT 
30 Connecticut and Granby Public Schools.

GMHS also enjoys partnerships with many local colleges and universities, offering a variety of alternative 
learning activities. GMHS participates in the University of Connecticut Early College Experience Program which 
provides academically motivated students the opportunity to take university courses while still in high school. 
GMHS offers seventeen Advanced Placement classes, and in 2018, 196 students took a total of 345 AP exams 
across these subject areas. ECE and AP courses allow students to preview college work, build confidence in 
their readiness for college, and earn college and high school credits that provide both an academic and a 
financial head-start on a college degree. The College/Career Pathways Program is a partnership with Asnuntuck 
Community College that provides our students with an opportunity to earn both high school and college credit. In 
addition, the Asnuntuck College Connections Program combines the last two years of high school education with 
the first year of college in an articulated sequence of courses in areas including welding and manufacturing. Also, 
through the Virtual High School Collaborative, students are able to take courses not offered at GMHS or that do 
not fit into their schedule, including AP Computer Science A and Digital Photography.
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GMHS prides itself on the high number of students who participate in extracurricular and athletic offerings, 
demonstrating our school's core value of Involvement and our district's mission to grow Effective Collaborators 
and Compassionate Contributors. Students participate in over 30 clubs and activities, including our award-
winning music, drama, Robotics and DECA programs, and contribute time, talent and resources to a variety of 
community service initiatives. The GMHS community is also proud of its strong athletics program, comprised of 
19 teams for girls and 20 for boys, who compete at the highest levels. During the 2017-2018 school year, 61% of 
students participated in our athletics programs. Each spring GMHS celebrates the academic and extracurricular 
successes of our students, in our Underclassmen Awards Ceremony for students in grades 9-11, as well as at 
our Senior Awards and Scholarship Night, where students who are recognized for exemplary demonstrations of 
our core values receive departmental and administrative awards, as well as monetary scholarships. Students 
who have excelled academically have the opportunity for recognition in one of our four honor societies (National 
Honor Society, as well as French, Spanish, and Chinese). Various extracurricular banquets and awards 
ceremonies take place throughout the year, at which time athletes, drama students, and co-curricular participants 
are recognized for their achievements. Weekly staff updates and monthly community newsletters regularly 
recognize student achievement so that the community can celebrate the growth of our students.

As we continue our work to improve the culture and conditions necessary to ensure equitable opportunities for all 
students to achieve our 21st century learning expectations, the faculty and staff of Granby Memorial High School 
will continue to focus our goals around our beliefs: 1) creating supportive relationships that personalize learning, 
foster risk-taking and independence, and celebrate growth; 2) setting high expectations by taking responsibility, 
engaging in authentic and meaningful experiences, and reflecting on our learning; and 3) working together to 
explore interests, and contribute to our school, community and world.

Related Files
2018-09-13-14:01_granby-public-schools-2016-17.pdf

Core Values, Beliefs and Learning Expectations

GMHS Core Values, Beliefs About Learning and Learning Expectations

We VALUE:

Curiosity

Do I seek to understand the world, others, and myself?

Perseverance

Do I work to the best of my ability, especially when challenged?

Integrity

Do I act honestly and responsibly?

Involvement

Do I make a positive difference in my school and community?

Respect

Do I keep an open mind, treat others with kindness, and recognize that my words and actions matter?
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We BELIEVE in:

Creating supportive relationships that personalize learning, foster risk-taking and independence, and 
celebrate growth.
Setting high expectations by taking responsibility, engaging in authentic and meaningful experiences, and 
reflecting on our learning.
Working together to explore interests, and contribute to our school, community, and world.

We EXPECT ALL students, independently and collaboratively, to:

1. Comprehend, analyze, synthesize, and critique a variety of complex texts;

2. Write, revise, and communicate effectively for various purposes/audiences;

3. Support arguments with evidence;

4. Make sense of problems, and persevere in solving them;

5. Engage in inquiry, make connections, and demonstrate creative thinking;

6. Use tools and technology strategically and responsibly;

7. Demonstrate ethical and healthy decisions and responsible citizenship.
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Introduction

Introduction

The New England Association of Schools and Colleges (NEASC) is the oldest of the six regional accrediting 
agencies in the United States. Since its inception in 1885, the Association has awarded membership and 
accreditation to those educational institutions in the six-state New England region who seek voluntary affiliation.

The governing body of the Association is its Board of Trustees which supervises the work of four Commissions: 
the Commission on Institutions of Higher Education (CIHE), the Commission on Independent Schools (CIS), the 
Commission on Public Schools which is comprised of the Committee on Public Secondary Schools (CPSS), the 
Committee on Technical and Career Institutions (CTCI), and the Committee on Public Elementary and Middle 
Schools (CPEMS), and the Commission on International Education (CIE).

As the responsible agency for matters of the evaluation and accreditation of public secondary school member 
institutions, CPSS requires visiting teams to assess the degree to which the evaluated schools align with the 
qualitative Standards for Accreditation of the Committee. Those Standards are:

Teaching and Learning Standards

Core Values, Beliefs, and Learning Expectations

Curriculum

Instruction

Assessment of and for Student Learning

Support of Teaching and Learning Standards

School Culture and Leadership

School Resources for Learning

Community Resources for Learning

The accreditation program for public schools involves a threefold process: the self-study conducted by the local 
professional staff, the on-site evaluation conducted by the Committee's visiting team, and the follow-up program 
carried out by the school to implement the findings of its own self-study, the valid recommendations of the visiting 
team, and those identified by the Committee in the follow-up process. Continued accreditation requires that the 
school be reevaluated at least once every ten years and that it show continued progress addressing identified 
needs.

Preparation for the Accreditation Visit - The School Self-Study

A steering committee of the professional staff was appointed to supervise the myriad details inherent in the 
school's self-study. At Granby Memorial High School, a committee of 10 members, including the principal, 
supervised all aspects of the self-study. The steering committee assigned teachers and administrators in the 
school to appropriate subcommittees to determine the quality of all programs, activities, and facilities available for 
young people. Faculty members comprised the steering committee for Granby Memorial High School.

The self-study of Granby Memorial High School extended over a period of 20 school months from Fall of 2016 to 
Fall of 2018. The visiting team was pleased to note that faculty, students, parent, school board members, 
superintendent, and community members joined the professional staff in the self-study deliberations.
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Public schools evaluated by the Committee on Public Secondary Schools must complete appropriate materials to 
assess their alignment with the Standards for Accreditation and the quality of their educational offerings in light of 
the school's core values, beliefs, and learning expectations, and unique student population. In addition to using 
the Self-Study Guides developed by a representative group of New England educators and approved by the 
Committee, Granby Memorial High School also used questionnaires developed by The Research Center at 
Endicott College to reflect the concepts contained in the Standards for Accreditation. These materials provided 
discussion items for a comprehensive assessment of the school by the professional staff during the self-study.

It is important that the reader understand that every subcommittee appointed by the steering committee was 
required to present its report to the entire professional staff for approval. No single report developed in the self-
study became part of the official self-study documents until it had been approved by the entire professional staff.

The Process Used by the Visiting Team

A visiting team of 15 members was assigned by the Committee on Public Secondary Schools to evaluate Granby 
Memorial High School. The visiting team members spent four days in Granby, CT, reviewed the self-study 
documents which had been prepared for their examination, met with administrators, teachers, other school and 
system personnel, students and parents, shadowed students, visited classes, and interviewed teachers to 
determine the degree to which the school aligns with the Committee's Standards for Accreditation. Since the 
members of the visiting team represented classroom teachers, guidance counselors, library/media specialists, 
school administrators, and central office administrators, diverse points of view were brought to bear on the 
evaluation of Granby Memorial High School.

The visiting team built its professional judgment on evidence collected from the following sources:

- review of the school's self-study materials

- 26 hours shadowing 13 students for a half day

- a total of 12 hours of classroom observation (in addition to time shadowing students)

- numerous informal observations in and around the school

- tours of the facility

- individual meetings with 30 teachers about their work, instructional approaches, and the assessment of student 
learning

- group meetings with students, parents, school and district administrators, and teachers

Each conclusion in the report was agreed to by visiting team consensus. Sources of evidence for each 
conclusion drawn by the visiting team are included with each Indicator in the Standards sections of the report. 
The seven Standards for Accreditation reports include commendations and recommendations that in the visiting 
team's judgment will be helpful to the school as it works to improve teaching and learning and to better align with 
Committee Standards.

This report of the findings of the visiting team will be forwarded to the Committee on Public Secondary Schools 
which will make a decision on the accreditation of Granby Memorial High School.
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Standard 1 Indicator 1

Conclusions

The school community engaged in a dynamic, collaborative, and inclusive process informed by current research-
based practices to identify and commit to its core values and beliefs about learning.

Many teachers throughout the building embed the core values, beliefs, and learning expectations in their 
projects, activities, and assessments. The Granby Memorial High School (GMHS) community engaged in a 
deliberately collaborative process of developing its core values, beliefs, and learning expectations. In the 2017-
2018 academic year, a new safe school climate committee was developed in order to continue reviewing 
progress regarding a shared mission, school policies, practices, safety and social justice. This committee 
consists of high school administrators, staff, teachers, parents and students, and met five times last school year.

The development process of the core values, beliefs, and learning expectations was inclusive by design. In 2016, 
faculty discussed, brainstormed, and created a list of ideas regarding potential core values, beliefs, and learning 
expectations over the course of several faculty meetings. Following this initial stage, the core values, beliefs, and 
learning expectations draft was sent to to parents and students via surveys in order to get their input and 
feedback before being refined and finalized.The core values, beliefs, and learning expectations at GMHS are 
informed by research fromHabits of Mindby Arthur L. Costa and Bena Kallick, and are grounded in the existing 
principles from the district's mission.

The document is clearly posted in every classroom and specialty room, such as the library learning commons 
and the gymnasium. Additionally, the core values are painted on the walls and above doorways throughout the 
building and hang from banners in the GMHS centrally located school rotunda. The school values, beliefs, and 
learning expectations are written in clear, accessible language. The Endicott survey shows that 86.9 percent of 
students and 92.2 percent of parents are familiar with them.

Because the school community engages in a dynamic, collaborative, and inclusive process informed by current 
research-based practices to identify and commit to its core values and beliefs about learning, students have a 
better understanding of how to meet the learning expectations and become successful in all of their classes.

Sources of Evidence
classroom observations
self-study
panel presentation
teacher interview
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Standard 1 Indicator 2

Conclusions

In most disciplines, the school has worked toward challenging and measurable 21st century learning 
expectations for all students which address academic, civic, and social competencies, and are defined by specific 
and measurable criteria for success, such as school-wide analytic rubrics which define targeted high levels of 
achievement.

GMHS has implemented a variety of rubrics, including a collaborative work skills rubric, a math problem-solving 
rubric, a science-writing rubric, and a standard writing rubric which all relate to, and measure, learning 
expectations 1-4. The school is currently working toward developing a clearer understanding of learning 
expectations 5-7 as well as corresponding rubrics for their measurement. Despite the lack of measurement, 
students work toward achieving the civic and social expectations through the requirement of at least 15 
community service hours prior to graduation. In addition, they complete the senior capstone project requiring 
them todemonstrate their achievement of meeting the learning expectations as they pertain to the school mission 
statement and core values.

While school-wide rubrics are often utilized in English, social studies, and math classes with specific and 
measurable criteria for success, currently the school-wide analytic rubrics only partially identify the targeted level 
for student achievement. Many teachers at GMHS report using specific language from pre-existing school-wide 
rubrics to create and implement their own rubrics when they find that school-wide rubrics are not applicable to 
their content. However, teachers comment that targeted levels of student achievement are often not well-defined. 
For example, categories such as “proficient,” “well-constructed,” “usually,” and “strong” imply student 
achievement, however there is inconsistent evidence that school-wide rubrics explicitly identify targeted student 
outcomes. Despite this, the vast majority of students, parents, and staff feel that the academic expectations are 
both challenging and clear.

When GMHS develops a measurement tool to assess and clearly define the civic and social learning 
expectations in addition to continuing to measure the academic learning expectations, then students will be 
provided adequate feedback on their progress toward achieving the learning expectations.

Sources of Evidence
classroom observations
self-study
panel presentation
teacher interview
school board
community members
school leadership
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Standard 1 Indicator 3

Conclusions

In some areas, the school's core values, beliefs, and 21st century learning expectations are actively reflected in 
the culture of the school, drive curriculum, instruction, and assessment in most classrooms, and guide the 
school's policies, procedures, decisions, and resource allocations.

At GMHS, the core values and beliefs are actively reflected in the culture of the school. The school leadership 
heavily emphasizes their importance in a variety of ways. For example, the principal refers to the core values and 
beliefs in all student assemblies and sends out weekly emails to staff which consistently discuss them. 
Additionally, many teachers incorporate the core values, beliefs, and learning expectations regularly in their 
classrooms. All teachers have them listed in their course syllabi and some report explaining their connections to 
their particular course. Some teachers exemplify the core values by providing alternate assessments to students 
who have not reached targeted learning expectations but have shown perseverance in their efforts to reach them.

Infrequently, the core values and beliefs are integrated into curriculum documents at GMHS. In August 2017, the 
curriculum unit templates were updated to include the significance of the new learning expectations as they 
pertain to all courses, and the school is actively working on incorporating the core values and beliefs in their 
advisory curriculum. The capstone project completed by all seniors is rooted in the school's mission statement 
and requires students to show their growth as it pertains to the core values and beliefs and learning expectations.

Sometimes the core values and beliefs drive instruction at GMHS. Professional learning communities frequently 
use learning expectations as the focus of their discussions in order to direct instruction in the classroom. Some 
teachers explicitly explain the core values and beliefs as they pertain to specific assignments and align with 
project requirements. Some students report that occasionally, teachers explicitly state the connection of the core 
values, beliefs, and learning expectations to daily lesson objectives and essential questions.

The core values, beliefs, and learning expectations frequently drive assessment at GMHS. Many rubrics 
measuring student achievement as they pertain to the core values, beliefs, and learning expectations have been 
developed and implemented across the disciplines. Some examples of these are the school-wide writing rubric, 
math problem-solving rubric, world languages participation rubric, and the science writing rubric. Some teachers 
take specific language from pre-existing school-wide rubrics and use it in their own rubrics when they feel as 
though the school-wide rubrics are not completely applicable.

There is evidence that the core values, beliefs, and learning expectations guide school policies at GMHS. For 
example, all students in the 2018-2020 graduation classes are required to complete 15 hours of community 
service prior to graduation. School goals, including the school improvement plans are developed based on the 
core values, beliefs and learning expectations. The core values, beliefs, and learning expectations guide 
resource allocations at GMHS. The board of education reports that budgeted dollars must be justified by an 
explanation of its connection to the core values, beliefs, and learning expectations.

When all of the curriculum, instruction, assessment, school policies, procedures, decisions, and resource 
allocations are consistently driven by the school's core values, beliefs, and learning expectations, then GMHS 
culture will provide a foundation for all students to achieve their academic and social goals.

Sources of Evidence
classroom observations
self-study
panel presentation
teacher interview
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students
school board
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Standard 1 Indicator 4

Conclusions

The school does not yet regularly review and revise its core values, beliefs, and 21st century learning 
expectations based on research, multiple data sources, as well as on district and school community priorities. 
GMHS has an informal plan to review and revise the core values, beliefs, and learning expectations. Since the 
core values, beliefs, and learning expectations were created two years ago, they have not been currently 
reviewed or revised by the school community.When GMHS develops a process based on research, multiple data 
sources, and district and school community priorities to regularly review and revise its core values, beliefs, and 21
stcentury learning expectations, then the school will remain current, relevant, and comprised of best practices to 
positively impact student academic, social, and civic learning.

Sources of Evidence
classroom observations
self-study
panel presentation
student work
teacher interview
school board
department leaders
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Standard 1 Commendations

Commendation

The collaborative and dynamic process, involving all school stakeholders, that developed the school's core 
values, beliefs and learning expectations

Commendation

The school community that effectively emphasizes the importance and relevance of the school's core values, 
beliefs, and learning expectations

Commendation

The many rubrics measuring student achievement as they pertain to the core values, beliefs, and learning 
expectations that have been developed and implemented across the disciplines

Commendation

The academic learning expectations are well communicated and understood by the school community
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Standard 1 Recommendations

Recommendation

Ensure that all teachers relate their daily learning objectives and essential questions to the core values, beliefs, 
and learning expectations

Recommendation

Develop and implement specific and measurable criteria for the civic and social learning expectations

Recommendation

Use the core values, beliefs, and learning expectations to guide curriculum, instruction, assessment, school 
procedures, decisions, and policies

Recommendation

Develop a formal process based on research, multiple data sources, and district and school community priorities, 
to regularly review and revise the GMHS Core Values, Beliefs, and 21st Century Learning Expectations
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Standard 2 Indicator 1

Conclusions

The curriculum is not yet purposefully designed to ensure that all students practice and achieve each of the 
school's 21st century learning expectations.

The Granby Public Schools publish their curriculum documents in the form of unit plans within each course. The 
format was revised in 2017 to include a statement of how evidence of learning and anchor performance tasks are 
linked to standards and the 21st century learning expectations. While many of the unit plans published on the 
district website have links to standards, none currently include links to the learning expectations. Individual 
course syllabi list the seven 21st learning expectations.

The school leadership team created a document called the “Learning Expectations Departmental Commitments” 
that identified which department will take responsibility for each of learning expectations. For instance, the 
English department has been identified as responsible for learning expectation #3 - Support arguments with 
evidence, while science is assigned learning expectation #3 as well as #5 - Engage in inquiry, make connections, 
and demonstrate critical thinking. Each of the learning expectations is covered by one or more departments, and 
as evidenced above, some of the learning expectations have multiple departments assigned to teach and 
measure them. While the document clearly defines each department's role, familiarity among the teachers was 
inconsistent. Some teachers identified a different learning expectation as their main focus than what the 
document indicated.

There is limited evidence that the school has reviewed data/results regarding the school's learning expectations 
for use in making decisions to add or delete courses or units from the curriculum. However, teachers report that 
new course proposals are considered by district personnel in the curriculum development process. Only 38.2 
percent of teachers are in agreement that the school's formal curriculum design ensures that all students practice 
and achieve all of the school's learning expectations and 32.9 percent is undecided.

When the curriculum at GMHS is purposefully designed to tie learning expectations to instruction and 
assessment, school staff will be able to implement measures to ensure that students are able achieve the 
learning expectations.

Sources of Evidence
self-study
teacher interview
teachers
school board
school leadership
Endicott survey
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Standard 2 Indicator 2

Conclusions

The curriculum is not consistently written in a common format that includes units of study with essential 
questions, concepts, content, and skills; the school's 21st century learning expectations; instructional strategies; 
and assessment practices that include the use of specific and measurable criteria for success, such as school-
wide analytic or course-specific rubrics.

The district provides a common format in the form of a template for individual units of study in each course 
offered in the program of studies, called the Curriculum Unit Template. However, the template has been revised 
more than once over the last five years and is not used consistently by all departments. In spring 2017, the 
template was revised to include a place to indicate the learning expectations. For any documents that were 
revised starting in summer 2018, the list of standards that related to the unit were moved from the end of the 
document into section one of the template, "Desired Learning." There are older versions of the unit template, so 
any units composed prior to spring 2017 are represented differently than courses that have been revised in the 
last two years. The district maintains a Google Sheet called the Curriculum Status Survey by Department, which 
indicates which courses are in various stages of development. The stages are described as "Recently 
Completed"; "Halfway done (EQ, obj, but no performance assessments)"; "Does not exist in new format but does 
exist in old format"; and "Does not exist."

For example, in the social studies department, 3 of 14 courses were recently completed, 2 are halfway done, 5 
exist in the old format, and 4 do not have unit templates completed. In the practical arts areas, 9 of 35 courses 
were recently completed, 1 was halfway done, 13 exist in the old format, and 12 courses do not have unit 
templates completed. In math, 2 of 13 courses have been recently completed, 1 is halfway done, 8 exist in the 
old format, and 2 do not exist.

The most current version of the Curriculum Unit Template includes a section on “Desired Results,” which 
includes established goals, essential questions, big ideas/understandings, key vocabulary, student learning 
objectives, and as of summer 2018, the list of standards addressed. Section 2 is for “Evidence of Learning,” 
where links are supposed to be provided to the rubric criteria and the learning expectations. Section 3 is the 
“Learning Plan,” which includes anchor performance tasks, and once again, links are supposed to be provided to 
the learning expectations.

In surveying the documents provided on the district website, units consistently included essential questions, 
concepts, content, skills, and if revised recently, the standards relating to the course. However, no documents 
included the school's 21st century learning expectations. Few included specific instructional strategies, but many 
included assessment practices in the form of suggested tasks and performance assessments. In some cases, 
links to course-specific rubrics or to the school-wide writing rubric were provided.

When the curriculum is consistently written in a common format across all content areas, then teachers will have 
reliable curriculum documents that ensure a guaranteed and viable curriculum for all students.

Sources of Evidence
self-study
panel presentation
central office personnel
school leadership
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Standard 2 Indicator 3

Conclusions

The curriculum frequently emphasizes depth of understanding and application of knowledge through inquiry and 
problem solving, higher order thinking, authentic learning opportunities both in and out of school, and informed 
and ethical use of technology, but there is limited evidence of cross-disciplinary learning.

According to the Endicott survey, 82.7 percent of students agree with the statement that the content of courses 
they take challenges them to think critically and to solve problems. Additionally, 67.1 percent of teachers feel 
their department/content area emphasizes depth of understanding and application of knowledge.

The school's learning expectations include higher order thinking skills such as #1 “Comprehend, analyze, 
synthesize, and critique a variety of complex texts,” #4 “Make sense of problems, and persevere in solving them,” 
and #5 “Engage in inquiry, make connections, and demonstrate creative thinking.” The learning expectations are 
not yet clearly articulated in the curriculum unit plans, but the template includes a place for them to be included in 
future revisions.There are clear examples of teaching practices in the classroom and the work of departments 
that lead to an emphasis on higher order thinking practice. The science department's goal is to reinforce the 
school's effort to have students support arguments with evidence, and the teachers utilize aspects of the school's 
writing rubric in order to guide students in their lab reports, thus requiring students to synthesize their knowledge 
obtained from the experiment and to apply their writing skills they practice across the disciplines. The math 
department's goal is to emphasize problem solving and perseverance. One example of this in action is that 
Algebra II teachers administer a common formative assessment of a difficult SAT question asking students to 
solve a problem dealing with systems of equations. The English and social studies departments re-worked part of 
the writing rubric in summer 2018 where the "exceptional" rating (5) requires students to “Articulate a thought-
provoking thesis/claim that provides a framework for a skillfully crafted meaningful argument.”

While there are some attempts to create cross-disciplinary experiences both within the program of studies (i.e., 
American Studies class) and informally (i.e., chemistry and art teachers collaborate together with an outside 
artist), there are few places in the curriculum where cross-disciplinary learning is emphasized. The school 
identifies this as a need in its work moving forward.

The school offers a wide variety of authentic learning opportunities both in and out of the school. Students can 
earn credit through experiences such as an Independent Study, UCONN Early College Experience courses, the 
Virtual High School Collaborative, and accredited college courses. The school also has offerings in its College 
and Career Pathways program in partnership with Asnuntuck Community College. There are also Career 
Education/Cooperative Work Education programs available like internship and job shadowing. Each senior must 
also complete a capstone project which requires them to conduct authentic research including interviewing an 
outside expert and then presenting their findings to a panel of peers, adults and related professionals on a topic 
that has academic, social and community merit. Students are also required to complete fifteen hours of 
community service.

In terms of informed and ethical use of technology, the board of education policy includes Technology Acceptable 
Use Guidelines and the district website provides resources for information on Internet safety for families. During 
advisory sessions, students are presented with information regarding digital citizenship and cyber-bullying. Ninth 
grade wellness classes discuss the ethical use of cell phones and social media. Students report restrictions on 
accessing non-educational websites.

When GMHS develops a curriculum that emphasizes both depth and application of knowledge through a wide 
variety of modalities including cross-disciplinary experiences, students will make connections between content 
areas and foster deeper understandings while comprehensively applying knowledge to all learning tasks both in 
and out of school.
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Sources of Evidence
panel presentation
student work
teacher interview
school support staff
Endicott survey
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Standard 2 Indicator 4

Conclusions

There is clear and consistent alignment between the written and taught curriculum across most content areas.

Generally, the units that are taught in all classes follow the sequence of units that are outlined in the Granby 
Public Schools' high school curriculum web page. The teaching of higher order thinking skills is in practice in a 
number of classrooms, but teachers report that they are not necessarily using the curriculum documents as a 
resource to provide them with a guide of what happens in their classrooms. Some common tasks are identified in 
the written documents, but there is mixed feedback from staff on the consistency of using those tasks. Teachers 
reported that curriculum documents are not user-friendly to help them establish priorities for instructional and 
assessment practices. Teachers use past practice, documents from other colleagues, or new designs as their 
primary resources, not curriculum documents.

It is not a common practice for lesson plans to be collected and reviewed for alignment to the written curriculum 
except in the case of non-tenured teachers. In the Granby Educator Effectiveness, Professional Learning, and 
Performance Evaluation Manual, there is not a form related to the observation process that asks teachers to 
reflect elements of the written curriculum. Veteran staff report that they are not usually questioned about 
adherence to the curriculum documents through their conversations with supervisors. While there is a website 
called GPS Teacher Instructional Resources and a common storage file (called “the T: drive”) where teachers 
can save documents for other teachers to view and deliver in their own classes, these are not necessarily tied to 
curriculum documents.

There are systems in place to ensure alignment between the written and delivered curriculum. Teachers report 
discussing the results from common formative assessments and standardized test scores in their PLC meetings, 
but these assessments are not reflected in the curriculum documents. In the science department, an observation 
practice exists whereby teachers submit a lesson plan that lists Next Generation Science Standards, cross-
cutting concepts, and science and engineering practices. Since the Next Generation Science Standards are 
reflected in curriculum unit plans, there is some alignment. However, in one sample provided, the identified unit 
title was labeled “Biochemistry,” but none of the unit plans for this course used that title on the Granby Public 
Schools' high school curriculum web page.

Another example of a system in place to help ensure future alignment is the newly adopted Theory of Action and 
Problem of Practice. The problem of practice asks, “How are teachers providing students feedback based on 
clear learning expectations and criteria as well as opportunities to apply that feedback?” Through learning walks, 
staff will be looking for evidence of feedback based on learning expectations, which once reflected in curriculum 
documents will ensure alignment between the written and delivered curriculum.

When there is a clear alignment between the written and taught curriculum across all content areas, students will 
benefit from a viable curriculum that allows them to achieve the school's 21st century learning expectations.

Sources of Evidence
classroom observations
self-study
teacher interview
school leadership
school support staff
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Standard 2 Indicator 5

Conclusions

GMHS lacks consistent effective curricular coordination nor does vertical articulation exist between and among 
all academic areas within the school as well as with sending schools in the district.

GMHS does not have a formal system in place for curricular coordination between all academic areas of the 
school. Vertical articulation between GMHS and Granby Memorial Middle School (GMMS) exists in math and 
science through their instructional coaches. District-level personnel have expressed that there is a need to 
prioritize the work around aligning and sequencing courses, and vertical alignment was identified by the school 
as a need. Progress has been made in aligning the Algebra I curriculum between the middle and high school. 
GMHS does not have a document that covers the scope and sequence of the courses taught within individual 
departments. PLC time is focused mainly on the development and discussion of formative assessments, review 
of data, or other school needs such as survey completion. However, that time is infrequently used for the purpose 
of curriculum coordination.

When effective curricular coordination and vertical articulation occur between and among all academic areas, the 
school will be able to create a concrete scope and sequence for all disciplines enabling students to have a 
seamless transition between departmental courses and will ensure a consistent and comprehensive high school 
experience.

Sources of Evidence
self-study
teachers
department leaders
central office personnel
school leadership
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Standard 2 Indicator 6

Conclusions

GMHS sufficiently supplies its staff with the instructional materials, equipment, supplies, facilities and the 
resources of the library media center to fully implement the curriculum including other learning opportunities, 
however, GMHS has not sufficiently allocated the time and resources to include co-curricular programs.

The average class size of 19 students in most classes allows time for teachers to work with students individually 
and in small groups in class. District funding adequately provides the necessary teaching and instructional 
materials teachers need to support their classroom work. Although the funding per student is lower than the DRG 
average, the board of education supports expenditures that align to the learning expectations and meet the 
requests of building administration and teachers. There was consistent acknowledgement by teachers and 
students that the instructional materials, technology, equipment, and supplies were sufficient. Students and staff 
are provided digital resources and subscriptions to access the research, content and reading material they need. 
This was also evident in the support of the library media center. The library media specialist organized and 
secured equipment for virtual field trips for some classrooms. The school currently has one-to-one Chromebooks 
for students. Schoology, Edgenuity, Virtual High School, digital textbooks and Google Classroom are used to 
facilitate classroom learning. Teachers are being provided with new trapezoidal-shaped desks to allow for a more 
collaborative classroom atmosphere, since the desks are more easily arranged in a variety of grouping 
structures. Each classroom has a mounted projector and in some areas an interactive digital board.

Each student has a copy of the textbook to bring home and most classes also contains a class set of textbooks. 
In addition, many classes also have an option for students to access the digital version of the text. There are 
sufficient resources in the library media center to fully implement the curriculum and other learning opportunities. 
The library media center is equipped with extensive digital resources that students can access with their 
Chromebooks.

Co-curricular opportunities such as clubs and activities are supported with a budget allocation for stipends for 
teachers. Over 60 positions are supported, such as class advisors, AFS, DECA, various drama positions, 
newspaper, yearbook, as well as a specific position dedicated to coordinate student activities. Other programs 
providing learning opportunities outside of the normal class time are also well supported. Access to online 
courses, College and Career Pathways, Cooperative Work Education programs, internships and job shadowing 
all have dedicated staff and resources. The district allocates staffing specifically to support multiple sections of 
the senior capstone class, which ensures oversight and support for students.

Because the school continues to support instructional technologies and both curricular and co-curricular 
programs, students will have access to a wide range of opportunities to develop mastery of the school's 21st 
century learning expectations.

Sources of Evidence
classroom observations
self-study
facility tour
teachers
school board
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Standard 2 Indicator 7

Conclusions

The district provides the school's professional staff with sufficient personnel, time, and financial resources for 
ongoing and collaborative development, evaluation, and revision of the curriculum using assessment results and 
current research.

The district provides four full-day professional development days built within the school year for professional 
development and allocates some funds for teachers to pursue individual professional development opportunities. 
GMHS teachers are given dedicated time to collaborate during scheduled weekly PLC time to assess data and to 
evaluate needed curriculum changes by subject area and department. In addition, teachers are given the 
opportunity to collaborate and revise curriculum over the summer months, allocating money for summer 
curriculum writing. Teachers can make proposals for them to assess their needs. Teacher utilize data from 
multiple sources from standardized testing such as STAR, PSAT, SAT, SBAC, changes to state standards and 
formative assessments to drive instruction and the ongoing curriculum revision process. For example the math 
and English department teachers reported aligning their curriculum units to support and reflect Common Core. 
The science department reported doing the same with their content to align to NGSS and activities.

Since the district provides the school's professional staff with sufficient personnel for ongoing and collaborative 
development, evaluation, and revision of the curriculum using assessment results and current research, staff 
have the tools they need to evaluate and revise curriculum and give students the opportunity to gain valuable 
knowledge and experience.

Sources of Evidence
self-study
teachers
central office personnel
school leadership
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Standard 2 Commendations

Commendation

The clear connections of the 21st century learning expectations to the district's mission

Commendation

The curriculum unit templates that include essential questions, concepts, content and skills and include links to 
standards, performance assessments, and rubrics

Commendation

The rich and varied set of authentic learning opportunities beyond the normal course offerings

Commendation

The review of formative and standardized assessment data in PLCs

Commendation

The practice of learning walk-throughs that feed the discussions in PLCs

Commendation

The funds allocated to support ongoing curriculum development, evaluation and revision
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Standard 2 Recommendations

Recommendation

Ensure the 21st century learning expectations are included in all curriculum units

Recommendation

Develop a plan to create and implement cross-curricular experiences for students

Recommendation

Convert all curriculum unit templates to a common format that include the school's 21st century learning 
expectations and the means for which those expectations will be assessed

Recommendation

Implement a plan for structured time for curriculum development, evaluation, and revision

Recommendation

Design and implement an effective curriculum review cycle

Recommendation

Establish a consistent time frame and follow through for coordinating all curricular areas through district-wide 
vertical articulation

Recommendation

Utilize the current systems created to ensure the written curriculum is being taught
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Standard 3 Indicator 1

Conclusions

In some content areas, teachers' instructional practices are continuously examined to ensure consistency with 
the school's core values, beliefs, and 21st century learning expectations through an ongoing process.

Currently, all departments are accountable for the third expectation (supporting arguments with evidence
) and teachers are aware of and use the school-wide writing rubric to drive the design and delivery of instruction. 
Each department has been assigned one of the seven learning expectations to emphasize within their content 
area. Math, for example, is responsible for the fourth learning expectation(make sense of problems and 
persevere in solving them) which teachers address in their content work in each lesson while the social studies 
department writes its specific learning expectation into their course syllabi directly. The assignments of a specific 
expectation to a department was teacher-driven.Some of the faculty at GMHS state that they do not measure 
their assigned expectation with full compliance and multiple teachers indicate that they have not been told which 
of the learning expectations their department has been assigned. With the notable exception of the writing rubric, 
most teachers explain that they do not directly use the school-wide rubrics, but instead incorporate language 
from them into their assignments. Processes are currently underway to examine and align teachers' instructional 
practices with the school's newly revised core values, beliefs, and 21st century learning expectations. 
Brainstorming and classroom observation were the first attempts at completing this work. In addition, PLC, 
department and faculty meetings, along with professional development allow for teachers to discuss alignment of 
their instructional practices with the school's newly revised core values, beliefs and learning expectations.

GMHS staff indicate that the senior capstone class best exemplifies their integration of the school's core values, 
beliefs, and learning expectations. The capstone research project connects each of the school's core values, 
beliefs, and learning expectations, however the inclusion of the learning expectations is not explicitly delineated 
in curriculum documents. The capstone curriculum encourages students to exhibit relevant qualities. Teachers 
and students agree that there is no clear language in capstone that specifically addresses the core values, 
beliefs, and learning expectations.

When teacher's instructional practices are continuously examined to ensure consistency with the school's core 
values, beliefs, and 21st century learning expectations, students will have greater opportunities to achieve the 
school's beliefs about learning.

Sources of Evidence
self-study
teacher interview
students
central office personnel
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Standard 3 Indicator 2

Conclusions

Frequently, teachers' instructional practices support the achievement of the school's 21st century learning 
expectations by personalizing instruction, engaging students in cross-disciplinary learning, engaging students as 
active and self-directed learners, emphasizing inquiry, problem-solving, and higher order thinking, applying 
knowledge and skills to authentic tasks, engaging students in self-assessment and reflection, integrating 
technology. Teachers at GMHS exhibit many instructional practices that support the achievement of the school's 
21st century learning expectations. Some assignments show instruction designed by categories including student 
interest, career goals and authentic application of learning. For instance, the Senior Capstone is designed 
entirely around student choice. Current research topics for this class include a wide variety of student generated 
topics including: space flight, bullying, and the psychology of group storytelling. Capstone teachers guide 
students in the process of rigorous research and writing reports. Students develop and generate their findings in 
a format of their own choice, using their strengths and creativity to guide them.

Though GMHS has some examples of classes designed around cross-disciplinary content, there is little 
substantive evidence of formal cross-disciplinary design. American Studies is an example of a purposeful cross-
disciplinary course available to students, which unites topics in English and History. To complete the graduation 
requirements, students in ninth grade take two classes: Science and Society and Big History, which examines 
the history of the universe and the science behind many key milestones that have occurred throughout history. 
Other interdisciplinary offerings are based on unofficial collaboration between subjects including: Art/Chemistry 
and Physics/Calculus where each teacher comes in to the other's class and discusses how their curriculum 
supports the other and include assignments that stress the interconnection between the disciplines. Teachers 
express that these alignments between content areas have become more purposeful over the years. Physics and 
Calculus, for example, frequently find common ground and try to present ideas consistently within their lessons. 
An example of such a lesson, is the reading ofAll Quiet on the Western Frontin English and tying in the material 
to their study of World War I in history.

Students and teachers agree that the GMHS staff engage students as active and self-directed learners. Multiple 
conversations with students and teachers indicated many opportunities for inferential thinking and applying 
knowledge to new contexts. In addition, extended learning opportunities are available to students through the 
Virtual High School, which offers student interest classes that are not available at the high school.Teachers 
emphasize inquiry, problem solving, and higher order thinking. The emphasis on student choice in classes, such 
as the senior Capstone, deliberately focuses on student inquiry. Students choose a research topic of their 
interest and learn more about it independently. They then put the material into a presentation of their choice 
which is delivered to the class as the completion of their work. Many core teachers emphasize the need for 
students to justify their reasoning on all assignments. One math teacher repeatedly has students complete 
assignments where they answer a problem and then justify their response in words using appropriate vocabulary. 
Science classes regularly have students complete “Claim, Evidence, and Reasoning” activities that require 
students to make a claim, provide evidence for that claim, and explain how the evidence supports their claim.

Students have many opportunities to apply their knowledge to authentic tasks. In health class, students are 
required to create their own short term health plan. They develop a specific goal, research different nutrition and 
exercise perspectives, and develop a plan to apply their new findings to the overall health benefit they have 
identified. In practical arts and technology classes students frequently apply their knowledge to create specific 
products that involve intricate design and development outcomes. In 3D Studio, students learn techniques and 
strategies to create things like ceramic bowls, jewelry and mugs. Similarly, students in Visual and Audio 
Communications learn techniques to produce quality photos and videos. English teachers mention using debates 
as a means to encourage students to apply and analyze their knowledge. World Languages classes often have 
students participate in pen pal programs to practice communicating with native speakers in other countries. 
Senior Capstone requires students to clearly communicate their knowledge of their chosen topic.
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Many teachers at GMHS have students engage in self-assessment and reflection. Numerous students report 
completing self-graded rubrics in English class. Other students indicate teachers will often ask “How well do you 
think you will do on this test?” as the first question on an assessment.

The use of technology at GMHS is evident. Teachers utilize the online platform Schoology to provide students 
with access to instructional materials beyond the classroom. Teachers in many content areas frequently have 
students create slideshows using Google Slides to communicate their understanding of a topic. Math teachers 
educate their students in effective use of Ti-83 and Ti-84 graphing calculators inaddition to the online
graphing utility Desmos. Teachers allow their students to complete assignments on Khan Academy, which 
provides instantaneous feedback on their work.

When GMHS creates more opportunities for purposeful cross-disciplinary learning and engages students in 
richer self-assessment and reflection, then instructional practices will consistently support the achievement of the 
school's 21st century learning expectations.

Sources of Evidence
classroom observations
self-study
student work
teacher interview
students
parents
Endicott survey
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Standard 3 Indicator 3

Conclusions

Teachers adjust their instructional practices to meet the needs of each student by at times using formative 
assessment during instructional time, sometimes strategically differentiating, often purposefully organizing group 
learning activities, and in some areas providing additional support and alternative strategies within the regular 
classroom.

While many teachers report collecting formative data from a variety of sources in order to adjust their instruction, 
there is only some evidence of this occurring school-wide. Informally, formative assessment or checks for 
understanding consist of physical evidence such as exit tickets, warm-ups and digital evidence from Google 
Forms and Khan Academy. In social studies, students complete common prompts which teachers analyze as a 
department. Teachers also use data from quarterly STAR tests for math and English. Some stakeholders note 
that, in spite of ample data, much of it does not directly impact instruction systemically. Some formative data is 
collected through informal, spontaneous conversations between teachers and students.

In math classes, students are exposed to various methods of evaluating and solving equations in order to reach 
all modalities; students are then able to choose their preferred method based on their strengths. In English, 
students have choice book units with different reading levels and interest-based choices. Sometimes students 
struggling with an assigned text can choose a ‘read-alike' book that follows the same themes as those explored 
by the main text. In Big History classes, the corresponding class website makes all readings available in four 
different lexiles. Differentiating to meet the individual needs of students remains an area for ongoing professional 
learning.Some teachers indicate using this formative data to strategically differentiate and purposely organize 
groups in class. One teacher utilized homogeneous grouping according to literacy levels. Students were 
assigned to a specific reading pre-selected by the teacher that reflected their current reading ability. Other 
teachers have provided student work demonstrating differentiation according to student interest and future goals. 
Student and parent perception of differentiation and purposeful grouping is more mixed. The Endicott survey 
shows that slightly more than half of parents feel that their children's learning is differentiated. Further, while 
students generally agree that they are given meaningful group work, many students interviewed claim that 
groups are not typically formed in any meaningful way. Classroom observations included group work that was 
informal “turn and talks” with neighbors.

While additional support and alternative strategies are fostered in places like peer tutoring centers and a 
dedicated math lab, it is less frequent in the regular classroom environment. Multiple students note that the 
library media specialist (LMS) comes into their classes at least twice a year to instruct students in things like 
formatting and research support. The LMS works closely with students on a weekly basis in the senior capstone 
class.

After further exploring ways to systematically incorporate formative data, teachers will be better equipped to 
adjust instruction to meet the needs of each student.

Sources of Evidence
classroom observations
student work
teacher interview
students
school support staff

Page 40 of 97



Standard 3 Indicator 4

Conclusions

Teachers, individually and collaboratively, sometimes improve their instructional practices by using student 
achievement data from a variety of formative and summative assessments; examining student work; using 
feedback from a variety of sources, including students, other teachers, supervisors, and parents; examining 
current research; and engaging in professional discourse focused on instructional practice.

Teachers at GMHS explore ways to improve instruction based on information provided by summative 
assessments including SAT, PSAT, and AP exams. Teachers report using weekly PLC time to collaboratively 
analyze student data and develop ways to respond to current instructional challenges .

Teachers at GMHS seek out feedback from stakeholders in order to gain insight into the effectiveness of their 
instruction. Many teachers and students state that teachers often provide end of unit surveys to assess student 
perception of learning. One teacher holds a breakfast for parents and students at the end of the course and 
seeks holistic feedback. Parents generally agree that teachers seek out and are open to their feedback.

On an individual basis, teachers frequently examine current research to improve their practice through online 
journals, articles and other educational readings. Most teachers state that they are able to annually attend 
conferences and outside professional development. The library media specialist also sends out a weekly 
invitation to explore apps and technology in her “Tech Tip Tuesday.”

As GMHS continues to examine student data and routinely engages in professional development geared 
specifically toward instructional practices, teachers will consistently be able to improve the delivery of their 
content to help all students maximize potential forlearning.

Sources of Evidence
self-study
student shadowing
student work
teacher interview
parents
central office personnel
school support staff
Endicott survey
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Standard 3 Indicator 5

Conclusions

All teachers, as adult learners and reflective practitioners, consistently maintain expertise in their content area 
and in content-specific instructional practices. One hundred percent of GMHS staff are currently certified in their 
content areas. Many teachers state that they are provided ample opportunities to attend off-site professional 
development to maintain and further their content-specific expertise. These opportunities also afford them a 
chance to continuously study content-specific instructional practice.Since the staff at GMHS is afforded 
opportunities to engage in content-specific professional development, teachers are able to maintain expertise in 
their content areas and to provide comprehensive instruction to help all students achieve the learning 
expectations of each content area.

Sources of Evidence
teacher interview
students
central office personnel
school support staff
Endicott survey
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Standard 3 Commendations

Commendation

The delegation of identified school expectations to specific departments

Commendation

The departments that have consistently incorporated the school-wide learning expectations

Commendation

The strong commitment to the 21st century learning expectations

Commendation

The senior capstone experience that encompasses all of the core values and learning expectations

Commendation

The weekly PLC time that is used to analyze student data

Commendation

The variety of formative assessment tools
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Standard 3 Recommendations

Recommendation

Implement a school-wide system to ensures that teachers' instructional practices are continuously examined to 
ensure consistency with the school's core values, beliefs, and 21st century learning expectations

Recommendation

Create opportunities for teachers tocollaboratearound student achievement and growth data in addition to the 
time spent in PLCs

Recommendation

Use the results of formative assessments to adjust instruction and to create more purposeful learning 
experiences in classes

Recommendation

Develop a formal process that addresses consistent instructional protocols and practices in response to student 
data

Recommendation

Ensure that the professional development and evaluation committee selects and delivers professional 
development opportunities that meet the needs identified by the teachers and support the district and school 
priorities

Recommendation

Develop an accountability system to ensure that PLC time is used to support and build on the work of the PDEC 
committee
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Standard 4 Indicator 1

Conclusions

The professional staff does not yet continuously employ a formal process to assess whole-school and individual 
student progress in achieving the school's 21st century learning expectations based on specific and measurable 
criteria for success, such as school-wide analytic rubrics.

Althoughdepartments leaders have reported ownership of specific learning expectations, a formal process has 
not been established to assess whole-school progress for all criteria in the present rubric. For example, science 
teachers modified the school-wide writing rubric aligned to learning expectation #3. Math teachers utilized a 3-
point rubric to assess learning expectation #4, specifically aligned to problem solving. The math department also 
utilizes a rubric to measure perseverance. Social studies teachers claim responsibility for learning expectations 
#1 and #2 and have administered a universal writing task three times a year. Students report working with a 
school-wide writing rubric, but they admit not seeing the other school-wide rubrics as much in other classes. 
Administration shared that this data is used to assess whole-school progress toward the schools' writing 
expectations. Parents report that they have seen school-wide rubrics and have worked with their students to 
ensure they get the best score possible. Senior student completion of community service addresses learning 
expectation #7, but there is no rubric tied to the work. Capstone projects assess student learning related to 
learning expectations. The use of school-wide rubrics and the plan to ensure that each student has regular 
opportunities to be assessed in writing is evident; however, there is a lack of a formative measurement toward 
meeting the school's other learning expectations.

When the professional staff develops and consistently employs a formal process, based on school-wide rubrics, 
to assess whole-school and individual progress in meeting all learning expectations, students will be able to 
achieve both academic and social expectations.

Sources of Evidence
classroom observations
self-study
teacher interview
students
department leaders
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Standard 4 Indicator 2

Conclusions

While the professional staff regularly reports individual student progress in achieving learning expectations to 
students, families and the school community, that progress is largely limited to progress on only one of the 
school's learning expectations at this time.

The school-wide writing rubric has been implemented with fidelity across most content areas. English teachers 
report that they regularly use the school-wide writing rubric as a method of feedback with their students to 
communicate individual student progress. Students receive scored rubrics from teachers with their graded 
assignments. Individual student progress is also sometimes shared at a special education student's annual or 
triennial review. Only 59 percent of parents reported that they are familiar with and understand the rubrics and 
how they relate to their students' performance. Parents are not informed of their students' progress over time 
related to the school-wide expectations. Parents may get more information about progress at teacher 
conferences with parents. Teachers report that they have begun meeting as a school community to discuss 
student performance on the school-wide writing rubric. These calibrating sessions are used to fine tune their use 
of the rubric in their classes. They also report on their students' writing progress three times per year. The data 
collected goes into SIMS (Student Information Management System). The principal regularly reports this 
progress on the school-wide writing rubric to the superintendent.

When the professional staff regularly communicates both individual and school-wide progress of its students, 
teachers and parents are better able to support the school in achieving the 21st century Learning Expectations.

Sources of Evidence
teacher interview
parents
school leadership
Endicott survey
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Standard 4 Indicator 3

Conclusions

Professional staff collects, disaggregates, and analyzes data to identify and respond to inequities in student 
achievement.

Teachers use their weekly PLC time to discuss student progress, examine and analyze student data, plan for 
instruction, and share strategies for student success. Some teachers report that their time is taken by other 
building initiatives. In the self-study it is evident that SAT, PSAT, and STAR data is analyzed and disaggregated 
regarding regular education, special education, and choice students. Teachers and staff regularly collect data 
from the writing rubric and report out on it three times per year. This data is disaggregated by student, grade, and 
residency. There is less evidence that data is collected or analyzed from the other school-wide rubrics outside of 
the writing rubric. Teachers also report using Schoology to collect and analyze data. Board of education 
members emphasized it is a district initiative to address inequities in student achievement and other data points. 
The BoE created an Equity Task Force to address achievements among all high-needs students. The committee 
meets monthly to review data points relating to discipline, access to extracurricular activities, and student 
achievement. Each member meets with four people in the school community. Staff also reports that student data 
is analyzed according to residency to see where inequities lie. Student data is also disaggregated by those with 
IEPs. Teachers report that they are looking at curriculum decisions in light of what data tells them about student 
equity. Achievement gaps are also being addressed with intervention classes and other supports.

Because the professional staff collects, disaggregates and analyzes a variety of disaggregated data, the school 
will be able to respond to the inequities in student achievement.

Sources of Evidence
classroom observations
self-study
school board
department leaders
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Standard 4 Indicator 4

Conclusions

Prior to each unit of study, teachers inconsistently communicate to students the school's learning expectations. 
However, most teachers clearly display the related unit-specific learning goals to be assessed in the form of 
essential questions.

According to the Endicott survey, only 64 percent of students agree that their teachers explain what the learning 
expectations are before each unit of study. In addition, 24 percent report being undecided in this area. Many 
teachers have reported that the essence of the the school's learning expectations are ingrained in their lessons 
and learning activities, however only 46 percent agree that they communicate to students the school's learning 
expectations and corresponding criteria for success prior to the unit. Most teachers' classrooms were observed to 
have essential questions on the board, however they were not usually written in the language of the learning 
expectations. The capstone project, which is intended to reflect a student's cumulative progress toward all of the 
learning expectations, is scored with a rubric that does not reflect each of the seven learning expectations.

If teachers consistently communicate the applicable learning expectations and unit-specific learning goals to 
students prior to lessons and units of study, then the students will have a clearer understanding of what they are 
expected to know and be able to do.

Sources of Evidence
classroom observations
self-study
teacher interview
Endicott survey
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Standard 4 Indicator 5

Conclusions

Prior to summative assessments, most teachers provide students with specific and measurable criteria for 
success, such as corresponding rubrics, exemplars or mentor texts, which define targeted high levels of 
achievement.

Teachers and students have articulated that scoring rubrics are shared prior to academic tasks in science, 
mathematics, English, social studies, and capstone, even though the whole-school use of rubrics tied to learning 
expectations is still in development. The Endicott survey reports that 78 percent of students understand in 
advance what work they have to accomplish to meet teachers' expectations. English teachers report that they 
routinely provide copies of the writing rubric with additions for essay assignments in their classes. Others create 
rubrics of their own design that do not use any of the language from the learning expectations. Teachers of AP 
classes say that they frequently use released items from previous AP exams to calibrate students for in-class 
assignments and the exam. Students report that, prior to summative assessments, teachers will spend time 
reviewing materials and ensuring all students understand what the assessment will ask of them.

Because teachers provide specific and measurable criteria for success, students at GMHS know how to achieve 
at high levels.

Sources of Evidence
classroom observations
student shadowing
students
Endicott survey
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Standard 4 Indicator 6

Conclusions

Teachers at GMHS employ a limited range of assessment strategies, including formative and summative 
assessments.

According to the Endicott survey, 90.8 percent of teachers reported the use of formative and summative 
assessments. Student interviews support this with most reporting that teachers check their understanding 
through the use of traditional quizzes, oral questioning, online applications, personal whiteboards in math, and 
exit slips in science. Teachers were observed checking the understanding of students in class both individually 
and as a whole class. Most students report that they are given opportunities to revise essays in English classes. 
However, most students report that their summative assessments in most classes come in the form of either 
essays or traditional tests. A limited number of courses supplement traditional summative assessments with 
projects or presentations. The chemistry art project is an example of this. Students report that teachers generally 
give exemplars for success. Students also largely do not have a choice of how they would prefer to be 
summatively assessed on learning expectations.

When teachers at GMHS use formative and summative assessments routinely as a component of their 
instructional design, they will be able to gauge their students' learning, adjust their instruction appropriately, 
resulting in students developing a growth mindset regarding their academic achievements.

Sources of Evidence
self-study
panel presentation
student work
teacher interview
students
Endicott survey
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Standard 4 Indicator 7

Conclusions

GMHS teachers collaborate regularly in formal ways on the creation, analysis, and revision of formative and 
summative assessments, including common assessments.

On the Endicott survey, 80.2 percent of teachers agree that they meet formally to discuss and improve both 
formative and summative assessment strategies. Teachers meet every Thursday for 60 minutes in professional 
learning communities. Teachers utilize this time for various needs including reviewing student data, creation, 
analysis, and revision of common assessments, and review and development of both formative and summative 
assessments. For example, the science department has shared that this time was recently used to review 
student performance data on a science task, which led to a revised formative assessment for the next unit of 
study. The mathematics department provided an example of a common foundational skills assessment. While it 
is not evident that common assessments are utilized school-wide, teachers report that this dedicated time for 
collaboration in PLCs is an effective tool to improve classroom instruction. They have reported, however, that 
their common PLC time is sometimes reserved for other school initiatives that interfere with their ability to 
collaborate effectively with members of their departments.

When common assessments are formally developed across all disciplines, then data can be used to determine 
student progress toward meeting academic and learning expectations.

Sources of Evidence
self-study
teacher interview
school leadership
Endicott survey
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Standard 4 Indicator 8

Conclusions

Many GMHS teachers provide specific, timely, and corrective feedback to ensure that students revise and 
improve their work.

In the Endicott survey, 66.3 percent of students report that “My teachers offer suggestions to help me improve my 
school work.” During classroom observations teachers were actively monitoring student progress and provided 
guided feedback to support students in achieving lesson objectives. However, many students reported that the 
timeliness and quality of feedback varies among teachers. The Endicott survey supports students' comments 
indicating that only 50.5 percent of students report teachers provide timely feedback. GMHS has an expectation 
that grades will be posted in PowerSchool within two weeks. Students' shared that some teachers provide 
immediate feedback and allow multiple revisions on assessments, including summative assessments. 
Simultaneously, the same students report that teachers within the same department have different grading 
practices.

When the professional staff consistently establishes expectations regarding specific, timely, and corrective 
feedback, students will develop a growth mindset and make progress toward improving their work and achieving 
the district's core values, beliefs, and learning expectations.

Sources of Evidence
classroom observations
student shadowing
student work
students
Endicott survey
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Standard 4 Indicator 9

Conclusions

Many GMHS teachers use formative assessment to inform and adapt their instruction for the purpose of 
improving student learning.

Teachers reported using questioning, homework, entrance/exit slips, problems of the day, clickers, games, 
Quizlet, and checks for understanding as formative assessments once or twice a week. Students interviewed 
corroborated those claims as well. During observations, the use of formative assessments was observed in 
several classrooms. In interviews, teachers reported using results from formative assessments to either reteach 
content or move on to other objectives. English teachers cited instances of using formative data from quizzes to 
focus on student weaknesses. The triennial reporting of student performance on the school-wide writing rubric in 
2018 shows that teachers are using the data to inform and adapt their instruction to improve student learning. At 
this time there is no triennial reporting of data tied to the other school-wide rubrics connected to learning 
expectations.

When the teaching staff uses formative assessments to both inform and adapt their instruction, students will be 
better able to achieve the school's learning expectations.

Sources of Evidence
classroom observations
self-study
student work
teacher interview
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Standard 4 Indicator 10

Conclusions

Teachers and administrators, both individually and collaboratively, inconsistently examine a range of evidence of 
student learning for the purpose of revising curriculum and improving instructional practice, including student 
work, common grade-level assessments, individual and school-wide progress, and standardized assessments.

Teacher and administration reported that curriculum revision occurs in the summer months. The curriculum 
revision process has been identified as an area of needed improvement among teachers, department leaders, 
and administration. Curriculum revision work is scheduled in the summer, whereas, some teachers are 
unavailable to participate during the summer. Department leaders have reported that the curriculum review cycle 
has been haphazard due to change in leadership, but the current administration is implementing new structures 
and procedures to address process, procedures, and curriculum review cycles. Discussion with the curriculum 
director indicated that data analysis will be instrumental in future discussions to improve instructional practices.

Some departments have reported using PLC time, during the school year, to make adjustments to units of study. 
Additionally, current assessment practices do not assess progress toward achieving the school's learning 
expectations, however, the new curriculum format requires the inclusion of the school's learning expectations. 
Sending school administrators provide GMHS with achievement data in ELA and math. The data justified the 
creation of the this school year's new Algebra curriculum resulting in two new courses at GMHS titled Algebra 1A 
and Algebra 1B. However, there is no formal process in place for the review of instructional practice based on 
substantive data from multiple sources.

When the teachers and administration systemically utilize PLC time to examine student work, common grade-
level assessments, individual and school-wide progress, and standardized assessments to revise curriculum, 
then all students will progress toward meeting academic and learning expectations.

Sources of Evidence
self-study
teacher interview
school leadership
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Standard 4 Indicator 11

Conclusions

At GMHS, grading and reporting practices are not consistently reviewed and revised in all content areas to 
ensure alignment with most school's core values and beliefs about learning.

Only 31.5 percent of staff agree that school-wide grading and reporting practices are regularly reviewed and 
revised. Among students, only 58.4 percent agree that their teachers' grading is fair and consistent with 26.6 
percent reporting as undecided. In conversations, students say that the methods teachers use to grade can vary 
widely from class to class. Parents reported inconsistencies in grading among their students' teachers. Grading 
practices are determined at the department level and are consistently adhered to throughout each department. 
Teachers report that decisions relating to weighting of categories, such as assessments, homework, and effort 
grading are sometimes discussed during their PLC time. However, the lack of accountability in the current design 
of the PLC toward the work being done in PLCs limits the teachers' ability to review and revise grading practices. 
Grading practices at this time do not necessarily reflect the learning expectations set forth by the school. 
Although the teachers report that there is consistency in grading among teachers, current practice does not align 
with the school's belief to celebrate “growth.”

When the school consistently reviews and revises its grading and reporting practices to ensure alignment with 
the school's core values and beliefs about learning, students will be better able to meet the district's 21st century 
learning expectations.

Sources of Evidence
teacher interview
students
parents
school leadership
Endicott survey
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Standard 4 Commendations

Commendation

The teachers who use formative assessments to measure mastery of content in classes

Commendation

The widespread use of a school-wide writing rubric to assess individual student and whole-school progress on 
the writing learning expectation

Commendation

The formal system in place to communicate student and whole-school progress on the writing learning 
expectation

Commendation

The Equity Task Force that examines inequities in student achievement

Commendation

The regular use of visible essential questions and enduring understandings in classrooms

Commendation

The practice of providing students with specific and measurable criteria for success, such as corresponding 
rubrics, prior to summative assessments

Commendation

The use of exemplars to drive student achievement

Commendation

The weekly time the school has dedicated for PLCs
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Standard 4 Recommendations

Recommendation

Ensure grading and reporting practices are regularly reviewed and revised to ensure alignment with the school's 
core values, beliefs, and learning expectations

Recommendation

Employ a formal process to assess whole-school and individual student progress in achieving each of the 
school's 21st century learning expectations based on specific and measurable criteria

Recommendation

Develop and implement a process to communicate individual and school-wide progress in achieving each of the 
school's 21st century learning expectations

Recommendation

Create a regular and consistent schedule for examining and creating curriculum, student data, and common 
assessments

Recommendation

Provide students timely and effective feedback to allow for revision and progress toward mastery of learning 
expectations

Recommendation

Increase the variety of summative assessments across disciplines

Recommendation

Ensure PLC time is used to engage in a data-driven, decision-making cycle that supports student achievement

Recommendation

Provide greater accountability to a structured agenda for PLCs so the focus in PLCs is consistent in all content 
areas
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Standard 5 Indicator 1

Conclusions

The school community consciously and continuously builds a safe, positive, respectful, and supportive culture 
that fosters student responsibility for learning and results in shared ownership, pride, and high expectations for all.

The school builds a safe culture in a variety of ways, including having a safety committee and school climate 
committee. GMHS recently conducted its first safety assembly to review drill protocols with students and faculty. 
In the classrooms, teachers consistently implement procedures to ensure that students feel safe, both mentally 
and physically. In the Endicott survey, 81 percent of students express that they feel safe at GMHS. Many of the 
daily routines of teachers and students help to build a positive and respectful culture. Teachers and students 
interviewed expressed that their everyday interactions with one another foster respect across the whole school's 
population, and help to make the school a more positive place. Several students expressed that they love their 
school, even if they are not the best students, and that their favorite part of the school is the caring, supportive 
teachers who are easily accessible. Additionally, classroom practices as well as whole-school events and 
extracurricular activities help to build a supportive culture.

In classroom observations, students consistently worked in groups and teachers served as the facilitators in the 
room. As a school community, students support one another by attending sporting events and an annual awards 
ceremony, where one student receives the Principal's Cup award for exemplifying the school's core values. In 
addition to individual classroom activities that foster student responsibility for learning, capstone also allows 
students to take responsibility. Each senior takes a capstone course and must choose their own topic to research 
and then compose a paper and complete a presentation or community project on that topic. Many students 
research topics they are passionate about, which results in many exceeding expectations and instilling pride in 
their work. Other whole-school events, such as Poetry Out Loud, Veteran's Day, and pep rallies are ways for all 
members of the school community to show pride and embody the school's core values and expectations. Many 
students interviewed expressed that they have pride in their school. While the school has several events and 
programs through which teachers and students can show pride, some members of the school community think 
that the school could do more for everyone involved to actively exemplify the core values and take pride in the 
school.

Because the school community consciously and continuously builds a safe, positive, respectful, and supportive 
culture that fosters student responsibility for learning and results in shared ownership, pride, and high 
expectations for all, students will have a foundation for achieving all the learning expectations.

Sources of Evidence
classroom observations
student shadowing
teacher interview
teachers
students
school leadership
Endicott survey
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Standard 5 Indicator 2

Conclusions

The school is equitable and inclusive, ensuring access to challenging academic experiences for all students, 
making certain that courses throughout the curriculum are populated with students reflecting the diversity of the 
student body, fostering heterogeneity, and supporting the achievement of the school's 21st century learning 
expectations.

The school takes several steps to ensure equity and inclusiveness. All students are enrolled in Big History, an 
honors-level course, taken by every student in their freshman year. Teachers and department leaders are open 
to students moving up to honors level courses if they demonstrate merit and willingness to do well. The school 
makes certain that courses throughout the curriculum are populated with students reflecting the diversity of the 
student body by ensuring there are no unnecessary prerequisites that prohibit students from signing up for 
courses they want to take. The school leaders and central services staff want to ensure that every student has 
the opportunity to take the highest level class in a certain content area. This fosters heterogeneity within the 
school. The school supports all students in achieving the 21st century learning expectations through the 
capstone project which each senior is required to complete. Supports are in place for students with IEPs to 
successfully complete the capstone. In addition, students may opt to take an independent study or a course 
through Virtual High School or at Asnuntuck Community College when a course they are interested in is not 
offered at GMHS. These opportunities provide students with access to a wider variety of courses outside of the 
high school to further their achievement of the school's learning expectations.

Because the school is equitable and inclusive, all students have access to a curriculum that assures them the 
ability to achieve the school's 21st century learning expectations.

Sources of Evidence
teacher interview
central office personnel
school leadership
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Standard 5 Indicator 3

Conclusions

There is a formal ongoing program through which each student has an adult in the school in addition to the 
school counselor, who knows the student well and assists the student in achieving the school's 21st century 
learning expectations.

Advisory is a formal, ongoing program by which each student has an adult in the school who knows them well 
aside from their school counselor. Students are assigned the same advisor for all four years of their high school 
careers. Advisory topics somewhat assist the students in achieving the school's 21st century learning 
expectations. An advisory schedule for the whole school year is shared with staff and many topics covered 
connect to the school's core values and learning expectations, such as capstone, Poetry Out Loud, and Veteran's 
Day activities. The advisory topics do not however appear to stick to one particular theme and allow for the same 
amount of relationship building each week.

Teachers have ample time to get to know their students well outside of advisory. While not a formal program, 
many teachers and students expressed that they are able to build relationships through classroom time, clubs, 
sports, study halls, and even just chatting in the hallway. Guidance counselors also teach lessons to ninth and 
tenth grade wellness courses that focus on mental health and school resources. In these lessons, guidance 
counselors ask each student to identify two adults in the building who they can trust. A designated staff member 
is assigned to work closely with Open Choice students to ensure that those students have an adult who they trust 
in the building. As a whole, students and teachers are able to form relationships easily, although much of that 
relationship building occurs informally.

Because there is a formal, ongoing program through which each student has an adult in the school who knows 
them well, the school fosters a culture that is safe and supportive.

Sources of Evidence
teacher interview
teachers
students
school leadership
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Standard 5 Indicator 4

Conclusions

In order to improve student learning through professional development, the principal and professional staff 
regularly engage in professional discourse for reflection, inquiry, and analysis of teaching and learning; 
consistently use resources outside of the school to maintain currency with best practices; frequently dedicate 
formal time to implement professional development; and frequently apply the skills, practices, and ideas gained in 
order to improve curriculum, instruction, and assessment.

The principal and professional staff engage in professional discourse for reflection, inquiry, and analysis of 
teaching and learning through their PLCs. GMHS designates the first hour of every Thursday to PLC time. 
Teachers frame PLC time around four questions: What do they want students to know? How are they going to 
accomplish getting their students to meet expectations? What happens when students do not meet expectations? 
What do teachers do for students who exceed expectations? In addition, teachers have four full days of 
professional development throughout the school year.

The principal and professional staff consistently use resources outside of the school to maintain currency with 
best practices in a variety of ways. The leadership team used an outside resource called ReVISION Learning to 
develop their teacher evaluation practices. The English department has a membership to the NCTE so that all 
members of the department have access to resources from that organization. Several teachers also seek out 
professional development opportunities outside of the school, including two teachers who presented at a 
conference in Dallas, Texas.

The principal and professional staff frequently dedicate formal time to implement professional development 
through weekly PLCs, monthly faculty meetings, and monthly department meetings. However, sometimes 
departmental administrative tasks get relegated to PLC time, and teachers feel that they do not have as much 
time as they would like to discuss and implement strategies for learning. The principal and other administrators 
frequently apply the skills, practices, and ideas gained in order to improve curriculum, instruction, and 
assessment by centering professional development days around the concept of equity and implementing an 
equity task force to look for ways to close the achievement gap in the district. Teachers are given time through 
PLCs and department meetings to apply the skills, practices and ideas gained to improve curriculum, instruction, 
and assessment, although the time given for these tasks is insufficient and many teachers are not able to look 
closely at student work and calibrate rubrics among multiple teachers.

When time is delegated to opportunities for administration and faculty to engage in professional discourse around 
professional development and how it is implemented in the classroom, then the school staff can better meet the 
needs of all students in meeting the school's 21st century learning expectations.

Sources of Evidence
teacher interview
teachers
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Standard 5 Indicator 5

Conclusions

School leaders frequently use research-based evaluation and supervision processes that focus on improved 
student learning.

GMHS developed an evaluation and supervision process based off of Connecticut's SEED model. The school 
also worked closely with the organization ReVISION Learning to develop its evaluation and supervision process, 
and all members of the leadership team were formally trained by this organization. Professional development 
time is allocated for leadership team members to continue their training with the new evaluation model, and 
building leaders are currently calibrating this model among all district schools. School leaders also frequently use 
research-based evaluation and supervision practices that are focused on improved student learning. Teachers 
now focus their SLO goals around the school's 21st century learning expectations.

Because of the regular use of research-based evaluation and supervision processes focused on improving 
student learning, students are supported in making progress toward achieving all learning expectations at GMHS.

Sources of Evidence
teachers
central office personnel
school leadership

Page 62 of 97



Standard 5 Indicator 6

Conclusions

The organization of time does not always support research-based instruction, professional collaboration among 
teachers, and the learning needs of all students.

The organization of time is designed to support research-based instruction through weekly PLCs. School is 
delayed for students one hour every Thursday so that teachers can meet with their PLCs, although several 
teachers expressed that this time is not sufficient. Often, departmental administrative tasks that may be leftover 
from faculty or department meetings are relegated to PLC time, limiting time for teachers to focus on their own 
instruction. Teachers are also not always able to choose what areas to focus on each week during PLC time. 
While PLC time is designed for professional collaboration among teachers, the teachers do not feel as though 
they are able to collaborate enough as they want or need to. It is also difficult for some departments to effectively 
collaborate, such as the practical arts department, because the teachers are trying to implement instruction that 
is vastly different across the department, and some teachers expressed that they do not have time to meet and 
collaborate about shared courses that are graduation requirements, because that course may not be the primary 
focus of the PLC. However, teachers do have opportunities to collaborate in other capacities such as on the 
SRBI committee, the school climate team, and the school safety committee.

Outside of PLCs, the organization of time supports the learning needs of all students by implementing several 
study halls throughout the day in addition to study time for all students during one lunch wave each day. The 
theme for professional development days this school year will be focusing on equity, which will better support the 
learning needs of struggling students and will work to address the achievement gap. Overall, the organization of 
time supports research-based instruction, professional collaboration, and the learning needs of all students, but 
the time allotted for these is not sufficient to accomplish everything the teachers are trying to accomplish.

When the organization of time supports research-based instruction and professional collaboration among 
teachers, then the school staff can better assist all students in meeting the 21st century learning expectations.

Sources of Evidence
teacher interview
teachers
central office personnel
school leadership
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Standard 5 Indicator 7

Conclusions

Student load and class size does not always enable teachers to meet the learning needs of individual students.

The average class observed during student shadowing was between 10 and 20 students, however student load 
and class sizes are inconsistent across different departments, as well as among multiple sections of the same 
course. Elective courses and physical education classes regularly have student loads that are much higher than 
other classes in the building. Teachers expressed concern with the lack of balance of students with 504s and 
IEPs across different sections of classes. For example, one section of a course may have one student with an 
IEP, while another section of the same course may have nine students with IEPs. There is no formal system in 
place for monitoring the number of students with accommodations in each class. However, some departments 
enforce smaller class sizes in academically rigorous courses, such as U.S. History, although that means that 
other social studies courses have much larger class sizes as a result.

When student load and class size across the school consistently meet individual student needs and the inclusive 
makeup of the class is equitable, all learners will benefit by being better able to achieve the school's academic 
and social learning expectations.

Sources of Evidence
classroom observations
student shadowing
teacher interview
teachers
central office personnel

Page 64 of 97



Standard 5 Indicator 8

Conclusions

The principal consistently works with other building leaders, providing instructional leadership that is rooted in the 
school's core values, beliefs and learning expectations.

One way in which the principal provides instructional leadership is through GMHS's PLC program. The 
administration provides teachers with one hour each Thursday morning for PLC time, and the principal works 
with other building leaders to oversee the PLC program. The principal has organized PLC time around four main 
questions. PLC leaders are then responsible for implementing the agenda within their departments. Additionally, 
the principal regularly shares new practices and other resources such as articles with staff that tie in with the 
school's core values and learning expectations. In addition, the principal works with other building leaders, as 
well as leaders from other buildings in the district, to implement a classroom building walk cycle. The building 
walk cycle gives teachers the opportunity to observe other classes within their department and from other 
departments, as well as classes at other schools in the district.

Since the principal consistently works with building leaders to provide instructional leadership that is rooted in the 
school's core values, beliefs, and learning expectations, then staff can better assist all students in meeting the 
learning expectations.

Sources of Evidence
teachers
central office personnel
school leadership
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Standard 5 Indicator 9

Conclusions

Teachers, students, and parents are frequently involved in meaningful and defined roles in decision-making that 
promote responsibility and ownership.

Teachers are involved in decision-making roles in a variety of ways. Each department has either a department 
head or content-area specialist who leads the department and sets agendas for meetings. Each PLC has a 
leader who sets the agenda and facilitates PLC meetings. This person is always different from the department 
head or content-area specialist, and the PLC leader rotates every year, giving all teachers the opportunity to be 
in a decision-making role. Teachers are also involved in decision-making roles by serving on committees for 
SRBI, school climate, or safety, advising a club, or coaching a sport. Teachers also have the ability to propose 
new course ideas when there is student interest.

Students are involved in decision-making roles both in and out of the classroom. Each senior takes a capstone 
course, where they choose a topic of interest to research and then complete a paper and presentation, giving 
them complete responsibility and ownership of their work. When issues arise that students want to discuss in 
school, there is sometimes time for them to voice these issues in advisory or at monthly principal chats. Each 
advisory elects a student ambassador who communicates ideas brought up in advisory to the administration. 
Two students were also just placed on the advisory committee, which will allow them to work with teachers and 
building leaders to improve the climate of the school.

Parents are frequently involved in decision-making roles in the school. Recently, parents collaborated with school 
leaders to create a new dress code for GMHS. Additionally, parent input was requested via an online survey 
regarding the creation of the GMHS Core Values, Beliefs and Learning Expectations in 2016. Similarly, students 
and faculty also participated in the creation of these values and beliefs.

Because teachers, students, and parents are involved in decision-making and leadership roles, the school 
promotes responsibility and ownership to better support students in meeting the school's 21st century learning 
expectations.

Sources of Evidence
teacher interview
teachers
students
school leadership
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Standard 5 Indicator 10

Conclusions

Teachers consistently exercise initiative and leadership essential to the improvement of the school and to 
increase students' engagement in learning.

Teachers consistently show initiative and leadership in many ways. Many teachers exercise leadership to 
improve the school by serving on a team or committee. Classroom teachers serve on the leadership team, SRBI 
team, school climate team, and also lead PLCs. Other ways in which teachers show initiative and leadership are 
through advising clubs, coaching sports, and organizing field trips that build upon students' learning in the 
classroom. Teachers also take initiative and leadership with the annual Poetry Out Loud event, which involves 
the entire school and helps to build community while engaging students in learning poetry and public speaking. 
Teachers also exercise initiative and leadership to increase students' engagement in learning. In English, 
teachers have the autonomy to select texts or topics of study for senior English electives, so long as they stay 
within the parameter of the skills students should be learning in senior English. In music, teachers take the 
initiative to actively seek out opportunities for students to be more involved in their respective ensembles. For 
example, teachers encourage students to audition for jazz band or chamber singers, as well as to participate in 
regional music festivals.

Because teachers exercise initiative and leadership essential to the improvement of the school, students are 
given varied opportunities to actively participate in learning that fosters their academic success and personal 
growth.

Sources of Evidence
teacher interview
teachers
school leadership
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Standard 5 Indicator 11

Conclusions

The school board, superintendent, and principal are regularly collaborative, reflective, and constructive in 
achieving the school's 21st century learning expectations.

The school board, superintendent, and principal are reflective and constructive in a variety of ways. There is clear 
communication among the three entities. The principal and superintendent meet monthly to discuss the school's 
core values and learning expectations. The principal is also welcome to attend any school board meeting to 
discuss ideas with the board. All three entities are constructive in achieving the school's 21st century learning 
expectations by deliberately aligning all decisions with the school's core values and learning expectations. For 
example, when the school's budget is created, no item is included unless its necessity can be supported by the 
core values and learning expectations. While the school board, superintendent, and principal collaborate to work 
on the budget, each entity respects one another's positions and they are careful not to overstep their bounds.

Because all district leaders engage in conversations that influence the high school, their reflective collaboration 
provides the high school leadership with a strong culture of learning and effective support structure for 
instructional changes and improvements.

Sources of Evidence
school board
central office personnel
school leadership
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Standard 5 Indicator 12

Conclusions

The school board and superintendent consistently provide the principal with sufficient decision-making authority 
to lead the school.

The school board and superintendent respect the role of the principal to make decisions for the school. They 
each honor the chain of command and trust the principal. While the school board and superintendent regularly 
communicate with the principal and provide recommendations for how he can better lead, they ultimately leave 
the decision-making power up to him. The principal expressed that he believes he has sufficient autonomy in 
making decisions that will improve the school.

As a result of the board of education and superintendent providing the principal with sufficient decision-making 
authority to lead the school, the principal is able to make decisions in order to meet the school's core values, 
beliefs, and learning expectations.

Sources of Evidence
teachers
school board
central office personnel
school leadership
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Standard 5 Commendations

Commendation

The nurturing and supportive relationship between teachers and students

Commendation

The collaboration between and among the school board, superintendent, and principal

Commendation

The alignment of the school's budget to the core values and beliefs for learning

Commendation

The instructional leadership provided by the principal that is rooted in the school's core values and 21st century 
learning expectations

Commendation

The student loads and class sizes at GMHS that enable teachers to meet the learning needs of all students

Commendation

The designated time in the schedule each week for professional collaboration among teachers

Commendation

The regular use of research-based evaluation and supervision processes focused on improving student learning

Commendation

The instructional practices that ensure that every student has the opportunity to take the highest level class in a 
certain content area

Commendation

The safe and welcoming school culture
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Commendation

The healthy rapport between the principal and school community
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Standard 5 Recommendations

Recommendation

Ensure that designated PLC time is primarily used for improving curriculum, instruction, and assessment in all 
content areas rather than departmental administrative tasks

Recommendation

Examine current ratios of the general student population vs. students with IEPs and 504s across each class

Recommendation

Explore additional ways to recognize a variety of students exemplifying the school's core values and learning 
expectations

Recommendation

Restructure advisory to include ways that students and staff can build upon the school culture

Recommendation

Create a system of accountability for PLCs so that the time is spent with teachers collaborating on student work 
and learning as the priority
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Standard 6 Indicator 1

Conclusions

GMHS has timely, coordinated, and directive intervention strategies for all students, including identified and at-
risk students, that support each student's achievement of the school's 21st century learning expectations.

GMHS currently has a timely, but informal referral process. The team at GMHS is working to develop a formal 
SRBI referral system where all stakeholders are aware and understand the process. Timely interventions include 
targeted academic support opportunities throughout the building for all students such as, peer tutoring, the math 
lab, and the writing center. GMHS consistently has coordinated intervention strategies for all students. These 
intervention strategies include a weekly small group advisory program, continuous analysis of test scores to drive 
academic interventions, and a defined wellness curriculum for 9th and 10th graders with instructional support 
from guidance staff, the social worker, and the library media specialist. GMHS has directive intervention 
strategies for students in some areas. A drug and alcohol counselor is available one day a week, and a 
coordinated 8th grade transition support plan and programs are offered to student and families in collaboration 
with Granby Youth Services for additional supports.

Because GMHS frequently has timely, coordinated, and directive intervention strategies for all students, including 
identified and at-risk students, all students can be supported in the achievement of the school's 21stcentury 
learning expectations.

Sources of Evidence
classroom observations
self-study
panel presentation
teachers
students
school support staff
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Standard 6 Indicator 2

Conclusions

The school provides information to families, especially to those most in need, about available student support 
services.

GMHS provides information to families about available student support services through a variety of methods. 
Weekly e-blasts, monthly newsletters, school website information, social media, and one-on-one conversations 
are a sampling of ways they offer support. They frequently provide information to families through newsletters, 
personalized emails, and face-to-face conversations. The school counseling website has little information about 
available student support services, although it was stated they primarily use Naviance as an electronic means for 
communication and student assessment collection. The college and career center provides information through 
social media, junior and senior meetings with school counselors, students and parents/guardians, and an open 
door policy. Parents shared that they frequently receive communication from GMHS and feel comfortable 
reaching out with any questions. GMHS sometimes examines survey and event evaluation data to ensure that 
student support services are meeting the needs of all students and families. Program evaluations are completed, 
in the moment, at the end of events. Parents and students are invited to participate in monthly PAC meetings, 
Granby Youth Service Board, evening informational events, junior and senior scheduled post-secondary planning 
meetings, and through various surveys.

Because the school consistently provides information to families, especially to those most in need, available 
support services are well known to all students and their families.

Sources of Evidence
classroom observations
self-study
panel presentation
students
parents

Page 74 of 97



Standard 6 Indicator 3

Conclusions

GMHS routinely uses technology to deliver an effective range of support in each of the student support services 
including guidance, health/nursing, library/media, and special education/504/ELL.

The guidance department uses Naviance to support students and to communicate with families. Naviance serves 
as an electronic resource for 9th through 12th grade. The guidance department, special education, school social 
workers and psychologists also use SIMS (Student Information Management System), IEP Direct, Frontline 
(504), Google Apps, Destiny, PowerSchool, email correspondence, and Schoology to deliver an effective range 
of coordinated services. The college and career center also provides updates via a social media account and 
through the school website. The library media center utilizes myriad of technology including Destiny, Google, 
Schoology, and Overdrive. The nurse utilizes SNAP to maintain student data. Interviews indicated that frequent 
school-to-home communication exists primarily through email and phone calls home and will continue to increase.

Because support services staff use technology to deliver an effective range of coordinated services, parents and 
students receive the necessary supports to ensure they will meet the academic learning expectations for all 
students.

Sources of Evidence
self-study
panel presentation
students
school website
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Standard 6 Indicator 4

Conclusions

The GMHS school counseling department consistently has an adequate number of certified/licensed personnel 
and support staff who annually provide and deliver a written, developmental program to all students; meet at 
least once per year with all students to provide personal, academic, career, and college counseling; frequently 
engage in individual and group meetings with all students; deliver collaborative outreach and referral to 
community and area mental health agencies and social service providers; and occasionally use assessment 
data, including feedback from the school community, to improve services and ensure each student achieves the 
school's 21st century learning expectations.

There are 3.5 certified school counselors, 1 full-time guidance office professional, and 1 full-time teaching 
assistant in the college and career center. There is a written, developmental guidance program, developed from 
a CSCA and ASCA statewide and national model, which is delivered during individual, small group, and advisory 
meetings, and during created lessons in the 9th and 10th grade wellness classes. A variety of topics are covered 
in individual and group meetings providing personal, academic, career and college counseling. Particular topics 
include review of PSAT/SAT, use of Naviance, career interest profiles, suicide prevention, post-secondary 
planning, holistic and challenging course registration, and lessons focusing on transitions. School counselors 
meet individually with all students, 185 students average per caseload, at least once a year. Scheduled individual 
meetings include course selection, review of schedules, and junior/senior individual meetings. School counselors 
also monitor and lead collaborative programs such as the summer College Explorations program visiting multiple 
college/university campuses and the High School Partnership program with Asnuntuck Community College.

School counseling staff frequently deliver collaborative outreach and referral to community and area mental 
health agencies and social service providers. The school frequently partners with Granby Youth Services who 
provide a variety of social-emotional and familial support to students and their families free of charge. School 
counselors also contact other community health resources, outside therapists and counselors, Mobile Crisis 
(211) and DCF when deemed necessary.

School counselors gather assessment data from Naviance surveys, Google Forms, and through parent 
evaluations immediately given after evening events. School counselors occasionally use this data from the 
school community to improve services and ensure each student achieves the school's 21st century learning 
expectations. School counselors also seek informal feedback from parents/guardians and other stakeholders by 
means of email and phone communication.

When the school counseling department consistently uses assessment data, including feedback from the school 
community, to improve services, then each student is provided the resources they need to achieve progress in 
the school's 21st century learning expectations.

Sources of Evidence
self-study
panel presentation
department leaders
school support staff
Standard sub-committee
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Standard 6 Indicator 5

Conclusions

The school's health services have an adequate number of certified/licensed personnel and support staff who 
provide preventative health services and direct intervention services, use an appropriate referral process, 
conduct ongoing student health assessments, and occasionally use ongoing, relevant assessment data, 
including feedback from the school community, to improve services and ensure each student achieves the 
school's 21st century learning expectations.

The clinic has one full-time nurse contracted through the Farmington Valley Visiting Nursing Association and one 
athletic trainer who supports student-athletes. Referrals to the clinic can come from teachers, parents, and 
students can self-refer. A contracted physician is available to whom the nurse can refer students and families 
when needed. The nurse maintains student records using SNAP, conducts regular vision and hearing 
screenings, and prepares triage kits for field trips. The nurse will also work to help connect families with health 
services when needed. The nurse ensures student physicals are current, tracks student health needs, and trains 
staff on administration of medication. There is currently no method to actively receive feedback from stakeholders 
regarding the services provided, however, there was minimal feedback from a previous survey that indicated 
somewhat positive results.

When the school's health services develops a process to review and evaluate ongoing, relevant assessment 
data, including feedback from the school community to improve services, it will provide an environment that 
nurtures the whole student in their quest to achieve the 21st century learning expectations.

Sources of Evidence
classroom observations
self-study
panel presentation
facility tour
Standard sub-committee

Page 77 of 97



Standard 6 Indicator 6

Conclusions

Library/media services are consistently integrated into both curriculum and instructional practices; provide an 
adequate number of certified/licensed personnel and support staff who are actively engaged in the 
implementation of the school's curriculum; provide a wide range of materials, technologies, and other information 
services in support of the school's curriculum; ensure that the facility is available and staffed for students and 
teachers before, during, and after school; are responsive to students' interests and needs in order to support 
independent learning; and conduct ongoing assessment using relevant data, including feedback from the school 
community, to improve services and ensure each student achieves the school's 21st century learning 
expectations.

The library media center is consistently and adequately staffed with 1 library media specialist and 1.5 teaching 
assistants and is open from 7:15 a.m. to around 4:30 p.m. every day for all students. The library media specialist 
(LMS) works with other staff and provides student support in the classroom and library media center (LMC) to 
teach students essential skills such as how to cite a research paper and choosing appropriate sources. The LMS 
supports the senior capstone experience weekly and lessons in wellness classes.

The LMS offers communication with staff and students through email and newsletters to inform stakeholders of 
upcoming events, new books, programs, and a “tech tip Tuesday” to staff. The LMS provides Chromebook 
support to students, students with a login to Overdrive, an ebook library system, and other online services 
through the school website. The Makerspace housed within the LMC provides materials to encourage students to 
capitalize on their individual interests and support student creativity and independent learning. Some equipment 
available in this space includes art supplies, sewing machines, 360 camera VR, podcast microphones, tripods, 
and a vinyl cutter. Students are required to sign in to the LMC, this is used by the LMS to track student use of the 
media center. Student and staff surveys are used to drive activities and resources offered.

When the library media services are effectively integrated into curriculum and instructional practices, students will 
benefit from adequate and effective resources that will supplement their content learning and skills development.

Sources of Evidence
self-study
panel presentation
teacher interview
school leadership
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Standard 6 Indicator 7

Conclusions

Support services for identified students, including special education, Section 504 of the ADA, and English 
language learners, have an adequate number of certified/licensed personnel and support staff; however, these 
personnel do not consistently collaborate with all teachers, counselors, targeted services, and other support staff. 
They frequently provide inclusive learning opportunities for all students and limited data is collected on a district 
level. They infrequently perform ongoing formal and measurable assessment using relevant data, including 
feedback from the school community, to improve services and ensure each student achieves the school's 21st 
century learning expectations.

Support services for all identified students have 2 full-time school psychologists, 1.5 social workers, 3.5 school 
counselors, 5 special education resource teachers, 1 speech pathologist, 7 teaching assistants, and contracted 
English language learner support as needed. Recent GMHS trends show that ELL services are currently not 
needed at this time. School counselors act as 504 case managers with administrative support. At GMHS, 11.7 
percent of students are Section 504 eligible and 10.4 percent of students at GMHS are identified as special 
education eligible. Support services work hard to collaborate and communicate with all stakeholders to help 
identified students meet learning expectations.

An increasing number of classes taught by special education resource teachers has impacted the amount of time 
available for consistent collaboration with classroom teachers. Multiple weekly meetings are held with other 
support service staff members including administration to review and monitor identified student progress. GMHS 
is a fully inclusive school providing multiple learning opportunities for identified and unidentified students. 
Teachers report that they would like more collaborative time for special education and regular education teachers 
to plan lessons that meet the needs of all students in their inclusion classes. GMHS is an equity focused 
environment.

There is very little ongoing feedback from the school community used to improve student support services for 
identified students. Special education resource teachers and administrators are working to create more data-
driven, standards-based, and measurable IEP goals. Over the last two years, fewer opportunities have been 
available for additional professional development due to the prioritization of NEASC. There have been few 
opportunities for relatable professional development in regards to writing standards-based and measurable IEP 
goals. Annual meetings are held for 504 identified students and feedback is only collected during this time. 
GMHS makes changes in response to individual case examinations of assessment data, behavior, and progress 
to improve learning for identified students.

When support services for identified students consistently perform ongoing assessment using relevant data to 
improve services and then collaboratively share that information with all teachers, then each student will have 
access to a learning environment that supports them holistically to achieve the school's 21st century learning 
expectations.

Sources of Evidence
self-study
panel presentation
teacher interview
students
parents
department leaders
central office personnel
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school leadership
Standard sub-committee
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Standard 6 Commendations

Commendation

The multiple opportunities afforded by the school community for inclusivity

Commendation

The integration of support services that are part of the curriculum and instructional practices

Commendation

The academic support programs available to all students

Commendation

The Maker Space in the library media center

Commendation

The variety of informal and formal personal, academic, career, and college services provided to all students

Commendation

The variety of ways that information regarding coordinated support services are shared

Commendation

The use of technology to deliver coordinated services
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Standard 6 Recommendations

Recommendation

Provide professional development for all staff on the SRBI process

Recommendation

Provide professional development opportunities for special education personnel to improve IEP writing to reflect 
more standards-based goals

Recommendation

Update the counselingwebsite so that all stakeholders have accurate and current information

Recommendation

Provide opportunities for special education teachers to work with general education teachers on instructional 
plans and strategies for students in inclusion classes

Recommendation

Develop a formal feedback process to share the data from support and health services to all school staff

Recommendation

Conduct a needs assessment for all school stakeholders to determine annual GMHS personal, academic, career 
and college counseling needs

Recommendation

Review guidance data collection processes to ensure appropriate data is being collected to inform the review of 
student services
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Standard 7 Indicator 1

Conclusions

The community and the district's governing body provide dependable funding for a wide range of school 
programs and services, sufficient professional and support staff, ongoing professional development and 
curriculum revision, a full range of technology support, sufficient equipment, sufficient instructional materials and 
supplies.

GMHS ranks low among similar schools in terms of per pupil expenditures, however all of the staff interviewed 
believe that the district has been more than adequate in providing budgeted funding for supplies, equipment, and 
other expenditures that directly impact teaching and learning. The Granby Education Foundation helps to provide 
financial assistance for equipment and programs that are conducive to student learning. There are over 30 
different programs and services throughout the school such as a partnership with Asnuntuck Community College, 
online course options, and a job shadowing day. GMHS has added several sports and clubs over the years, and 
there is an out-of-district special needs transitioning program. Although some faculty and support positions have 
been reduced mainly due to enrollment, GMHS continues to adequately fund staffing for faculty and professional 
support staff. Professional development funding has been relatively consistent over the past three years. There 
has been adequate funding for curriculum revision. There is a full range of support for teachers, school 
technology, and all students are provided with Chromebooks.

Since the district's governing body is able to provide acceptable funding for programs, services, staffing, 
professional development, curriculum, technology support, and instructional materials, students will be able to 
achieve the learning expectations set forth by the school and community.

Sources of Evidence
self-study
panel presentation
facility tour
teachers
students
parents
school leadership
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Standard 7 Indicator 2

Conclusions

The school develops, plans, and funds programs to ensure the maintenance and repair of the building and school 
plant; to properly maintain, catalogue, and replace equipment, and to keep the school clean on a daily basis.

GMHS ensures the maintenance and repair of the building and school plant through a cleaning schedule and 
regularly makes small repairs as needed through the use of School Dude, a web-based software used by staff to 
put in technology and repair requests. All technology issues are addressed in a timely manner. Vehicles used for 
maintenance are stored in an off site storage facility at a cost to the district of $2,400/monthly.GMHS properly 
maintains, catalogues, and replaces equipment as specified in the yearly and long-term budget plan. The school 
maintains cleanliness in all areas of the building by using "green" cleaning products. The school hallways and 
classrooms are swept and mopped every night. Four night custodians are responsible for sweeping and mopping 
all of the hallways and classrooms along with setting up and cleaning up for all events at the school. A survey 
given to parents, staff, and students shows overwhelming agreement regarding GMHS's cleanliness as stated in 
the self-study. Within the past couple of years, the custodial staff has been reduced by 1.5 personnel. The 
director of facilities is responsible for the overall supervision of the building's maintenance, upkeep, and 
cleanliness.

The community support and funding for the development and long-range plans that address continual 
improvement on Granby High School allows for the consistent delivery of curriculum, instruction, program and 
services.

Sources of Evidence
facility tour
teachers
parents
school board
community members
central office personnel
school leadership
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Standard 7 Indicator 3

Conclusions

The community adequately funds and the school implements a long-range plan that addresses programs and 
services, enrollment changes and staffing needs, facility needs, technology, and capital improvements.

The FY18 Plus One Budget Submission outlines and projects a long-range plan that addresses all of the 
mentioned areas and displays budget projections for five years. This plan includes investments in programming, 
school safety, furniture, and other building needs. GMHS also lays out small and large capital projections for a 
ten-year period. The district maintenance director maintains short- and long-range plans for capital expenditures. 
The superintendent, building principal, assistant principal, and content-area specialists all play a role in preparing 
and implementing a long-range plan.

Since the community funds and the school implements an acceptable long-range plan that addresses programs 
and services, enrollment changes and staffing needs, facility needs, technology, and capital improvements, 
GMHS can create an environment that fosters equitable access for all students to achieve the 21st century 
learning expectations.

Sources of Evidence
self-study
facility tour
central office personnel
school leadership
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Standard 7 Indicator 4

Conclusions

Faculty and building administrators are actively involved in the development and implementation of the budget.

GMHS teachers fill out preliminary budget requests based on classroom needs in October for the next fiscal year. 
The department heads then submit their department's budget needs to the building administrators for review. The 
district's building administrators then meet to finalize the requests. Finally, the budget is shared with the 
superintendent who presents it to the board of education for the final approval. Administrators are present at the 
board meetings to answer questions and to provide support for their budgetary needs. Additional educational 
funding can be obtained via a grant from the Granby Education Foundation.

Because faculty and building administrators are actively involved in the development and implementation of the 
budget, it is developed through a transparent and collaborative process that prioritizes academic needs of all 
students.

Sources of Evidence
self-study
teacher interview
department leaders
school leadership
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Standard 7 Indicator 5

Conclusions

Portions of the school site and plant are in need of upgrading and renovation in order to support the continual 
delivery of high quality school programs and services.

The library media center configuration has changed over the years due to technology changes, and there is a 
substantial amount of unused space. The layout of the main office and guidance offices are in a visible area 
which is a concern for student privacy. Students who are meeting with administrators regarding discipline, and 
students who are waiting for guidance appointments for various issues are required to occupy the same space. 
The boys locker room setup does not allow teachers to provide appropriate supervision during physical education 
changing times. The physical education teachers office, the athletic director's office, and the athletic secretary 
are all in the same area, and student privacy issues are a problem. GMHS currently has one instructional room 
for the band and the chorus. The band splits class and practice time between the auditorium and the dual-use 
instructional room. At times, there are logistical issues between the use of the two instructional facilities. There is 
a lack of a staff bathroom in certain parts of the building. The staff members in these parts of the building state 
that they do not have time to travel to the designated staff bathrooms between classes, so they feel they are 
forced to use student bathrooms between some of their classes.

The roof is in need of replacement or repair in several parts of the building.The majority of the building lacks air 
conditioning and a sufficient air flow system. The majority of the exterior hallway windows do not open which 
intensifies the temperature issues in the building.Storage is an issue throughout all academic areas in the 
building. Staff members feel there is a need to address storage issues, and add space throughout the building.

There is a major pinch point for student traffic between the rotunda and building one. This high traffic area with 
limited space provides a potential safety issue. although there are three elevators they don't function consistently 
and this issue can impede the travel of some students to upper floor classes. The main entrance of the school 
only has one set of doors to access the main part of the school. There is a capital expense plan to add a second 
set of doors to provide a security vestibule to increase the safety at the main entrance of the school.

However, the GMHS students benefit from the newly renovated outdoor athletic areas. Due to these upgrades, 
the school has been able to add several activities such as volleyball, ultimate frisbee, girls' lacrosse, and football. 
The school has made significant technological improvements over the past several years including 1:1 
Chromebooks and virtual reality cameras. The Makerspace room in the library media center in an excellent 
space for students to work on multiple types of hands on projects and assignments. The career center is in a 
prime location to provide an efficient service to students. The school has an area called the commons that is 
used as the lunch area, but GMHS does not have a kitchen to serve its four lunch waves. Lunches are made at 
the middle school and transported to the high school for distribution. Most students bring their own lunch due to 
the lack of a hot lunch kitchen.

When the school completes the structural plant upgrades and repairs and addresses the need for storage and a 
kitchen, then the school will be able to provide students with the academic and environmental needs that will 
support high quality learning.

Sources of Evidence
self-study
facility tour
teachers
students
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department leaders
school leadership

Page 88 of 97



Standard 7 Indicator 6

Conclusions

The school maintains required documentation that the physical plant and facilities meet all applicable federal and 
state laws and are in compliance with local fire, health, and safety regulations.

GMHS maintains documentation that the physical plant and facilities meet all applicable federal and state laws by 
providing evidence of elevator certificate of operation, ADA compliance action plan, facilities operating budget, 
and routine and preventative maintenance of buildings and vehicles schedule. GMHS maintains documentation 
that they are in compliance with local fire, health and safety regulations by providing an indoor air quality report, 
laboratory safety agreement, emergency plan, fire marshall inspection, chemical hygiene plan, health inspection, 
and safety committee meeting minutes. Office staff report that new visitors have difficulty locating the entrance to 
the building due to the listed address. Several staff reported that the air quality in the building can vary 
considerably. All parts of the building are handicap accessible, although at times there are issues with one of the 
elevators. The first two stair trends have visibility strips for visually impaired students. There is a plan in place for 
staff to submit maintenance issues and concerns.

Since the school maintains compliance with all applicable federal and state laws relating to local fire, health, and 
safety regulations, students are ensured a safe learning environment.

Sources of Evidence
self-study
facility tour
central office personnel
school leadership
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Standard 7 Indicator 7

Conclusions

The staff at GMHS engages parents and families as partners in each student's education but inconsistently 
reaches out to those families who have been less connected with the school.

GMHS consists of students from the town of Granby, Hartland, and Hartford (through the Open Choice program). 
The school holds monthly parent advisory council (PAC) meetings as a forum for questions and concerns. The 
instructional coaches communicate with families of students who may be struggling academically through the 
SRBI process. The pupil personnel staff hold parent-teacher conferences to address concerns. Teachers 
communicate with parents via email or a phone conference if a student's grade drops significantly. The school 
hosts an open house and two opportunities for parent-teacher conferences during the school year. Parents are 
able to access PowerSchool and Schoology portals and receive regular e-blasts, newsletters and the website. 
Various academic and career planning events are scheduled at the school throughout the year. The school has a 
liaison who communicates regularly with families that are part of the Open Choice program. Granby has host 
families that provide overnight stays for students from Hartford who wish to participate in sports or attend school 
sponsored events. In the Endicott survey, 73.7 percent of staff agree that professional staff actively engages 
parents and families as partners in each student's education whereas 57.2 percent of parents are in agreement.

When Granby High implements a process to reach out to actively engage parents and families who have been 
less connected with the school, then all students will benefit from a community that fosters equity among all 
students.

Sources of Evidence
self-study
facility tour
teacher interview
students
parents
school support staff
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Standard 7 Indicator 8

Conclusions

The school develops productive parent, community, business, and higher education partnerships that support 
student learning.

Productive parent partnerships are evident throughout the school including a parent advisory council (PAC), 
parent access to Powerschool, parent booster clubs, and communication to parents through emails and 
newsletters. GMHS is very proactive with community partnerships that support student learning including job 
shadowing experiences and the Virtual High School Collaborative. Business partnerships are evident throughout 
the building through senior capstone projects and extensive work through the business DECA club. Higher 
education partnerships support student learning. GMHS has a partnership with Asnuntuck Community College's 
College Career Pathway program for welding and machine technology. The school also has a partnership with 
the Early College Experience (ECE) with UCONN. The career center and guidance staff work with colleges and 
universities to help students with their life after graduation.

Because community, parents, and partnerships with higher education support standards of excellence, such as 
those that exist at GMHS, the student body benefits from opportunities to explore and develop 21st century 
learning expectations.

Sources of Evidence
self-study
student shadowing
teacher interview
parents
community members
department leaders
central office personnel
school leadership
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Standard 7 Commendations

Commendation

The dependable funding for a wide range of school programs and services provided by the community and the 
district's governing body

Commendation

The support received from the Granby Education Foundation

Commendation

The successful development of productive parent, community, business, and higher education partnerships that 
support student learning

Commendation

The ability of the custodial and maintenance staff to ensure a clean building despite a reduction in staff

Commendation

The long-range plan for programs, services, enrollment changes and staffing needs, facility needs, technology, 
and capital improvements

Commendation

The professional, timely, and transparent budgeting process that includes multiple stakeholders

Commendation

The improvements made in the areas of athletics and technology

Commendation

The variety of modalities used to actively engage parents and families as partners in each student's education

Commendation

The town's long term capital planning and budget processes that support facility upgrades
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Standard 7 Recommendations

Recommendation

Increase the communication outreach to those families who have been less connected to the school

Recommendation

Ensure adequate maintenance coverage during times of reduced staffing

Recommendation

Evaluate options for safety upgrades for the single layer of doors at the main entrance of the school

Determine the timeline for roof replacement and renovations

Recommendation

Evaluate the boys' locker room, physical education and athletic director offices in terms of safety and supervision

Recommendation

Re-evaluate the use of space in the main office and guidance offices to afford students and parents greater 
confidentiality

Recommendation

Consider alternatives regarding the traffic pattern between the rotunda and building so students will not be 
trapped in the pinch point

Recommendation

Re-envision the use of space in the library media center to streamline the use of library materials and to produce 
a more efficient connection to the classroom curriculum

Recommendation

Consider options for building temperature control and air quality conditions

Recommendation
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Clean and organize the current storage space to increase storage efficiency building-wide and implement 
alternative options for storage

Recommendation

Investigate the feasibility of adding a fully functional cafeteria to the common area and develop a long-range plan 
to fund the project
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FOLLOW-UP RESPONSIBILITIES
This comprehensive evaluation report reflects the findings of the school's self-study and those of the visiting 
team. It provides a blueprint for the faculty, administration, and other officials to use to improve the quality of 
programs and services for the students in this school. The faculty, school board, and superintendent should be 
apprised by the building administration yearly of progress made addressing visiting team recommendations.

Since it is in the best interest of the students that the citizens of the district become aware of the strengths and 
limitations of the school and suggested recommendations for improvement, the Commission requires that the 
evaluation report be made public in accordance with the Commission's Policy on Distribution, Use, and Scope of 
the Visiting Team Report.

A school's initial/continued accreditation is based on satisfactory progress implementing valid recommendations 
of the visiting team and others identified by the Commission as it monitors the school's progress and changes 
which occur at the school throughout the decennial cycle. To monitor the school's progress in the Follow-Up 
Program, the Commission requires that the principal submit routine Two- and Five-Year Progress Reports 
documenting the current status of all evaluation report recommendations, with particular detail provided for any 
recommendation which may have been rejected or those items on which no action has been taken. In addition, 
responses must be detailed on all recommendations highlighted by the Commission in its notification letters to 
the school. School officials are expected to have completed or be in the final stages of completion of all valid 
visiting team recommendations by the time the Five-Year Progress Report is submitted. The Commission may 
request additional Special Progress Reports if one or more of the Standards are not being met in a satisfactory 
manner or if additional information is needed on matters relating to evaluation report recommendations or 
substantive changes in the school.

To ensure that it has current information about the school, the Commission has an established Policy on 
Substantive Change requiring that principals of member schools report to the Commission within sixty days (60) 
of occurrence any substantive change which negatively impacts the school's adherence to the Commission's 
Standards for Accreditation. The report of substantive change must describe the change itself and detail any 
impact which the change has had on the school's ability to meet the Standards for Accreditation. The 
Commission's Substantive Change Policy is included on the next page. All other substantive changes should be 
included in the Two- and Five-Year Progress Reports and/or the Annual Report which is required of each 
member school to ensure that the Commission office has current statistical data on the school.

The Commission urges school officials to establish a formal follow-up program at once to review and implement 
all findings of the self-study and valid recommendations identified in the evaluation report. An outline of the 
Follow-Up Program is available in the Commission’s Accreditation Handbook, which was given to the school at 
the onset of the self-study. Additional direction regarding suggested procedures and reporting requirements is 
provided at Follow-Up Seminars offered by Commission staff following the on-site visit.

The visiting team would like to express thanks to the community for the hospitality and welcome. The school 
community completed an exemplary self-study that clearly identified the school’s strengths and areas of need. 
The time and effort dedicated to the self-study and preparation for the visit ensured a successful accreditation 
visit.
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SUBSTANTIVE CHANGE POLICY
NEW ENGLAND ASSOCIATION OF SCHOOLS & COLLEGES
Commission on Public Secondary Schools

Principals of member schools must report to the Commission within sixty (60) days of occurrence any substantive 
change in the school which has a negative impact on the school's ability to meet any of the Commission's 
Standards for Accreditation. The report of a substantive change must describe the change itself as well as detail 
the impact on the school’s ability to meet the Standards. The following are potential areas where there might be 
negative substantive changes which must be reported:

elimination of fine arts, practical arts, and student activities
diminished upkeep and maintenance of facilities
significantly decreased funding - cuts in the level of administrative and supervisory staffing
cuts in the number of teachers and/or guidance counselors
grade level responsibilities of the principal 
cuts in the number of support staff
decreases in student services
cuts in the educational media staffing
increases in student enrollment that cannot be accommodated
takeover by the state
inordinate user fees
changes in the student population that warrant program or staffing modification(s) that cannot be 
accommodated, e.g., the number of special needs students or vocational students or students with limited 
English proficiency
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Roster of Team Members

Chair(s)
Chair: Maria Silvestri  - West Springfield High School

Assistant Chair: Shaun Tharaldson  - West Springfield High School

Team Members
Renee Ahearn  - Torrington High School

Andrew Audibert  - Terryville High School

Steve Bilheimer  - Ledyard High School

Lawrence Boada  - Orville H. Platt High School

Shannon Bowley  - Brien McMahon High School

Chelsea Dodds  - North Branford High School

Jennifer Drury  - Hill Regional Career Magnet High School

Jaime Farrell  - Waterbury Arts Magnet School

Mr. Greg Hatzis  - Fairfield Ludlowe High School

David Helmin  - Ellington High School

Kelly Hickey  - Plainville High School

Elisa Merola-Mazzarese  - Danbury High School

Steven Rioux  - Killingly Public Schools
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