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OVERVIEW OF MASTER PLAN  
 
 

California English Language Learner Roadmap Vision 
English learners fully and meaningfully access and participate in a twenty-first century 
education from early childhood through grade twelve that results in their attaining high 
levels of English proficiency, mastery of grade level standards, and opportunities to 
develop proficiency in multiple languages. 
 

BCOE Position Statement 
The purpose of the BCOE English Learner Program is to develop fluency in speaking, 
reading, and writing English in each student whose primary language is not English, 
enhance students’ self-esteem, promote cross-cultural understanding, and provide equal 
opportunities for academic achievement.  Staff will support the vision of the California 
English Learner Roadmap and the aligned BCOE Master Plan by committing to provide 
the best possible educational services for students requiring English Language 
Development (ELD) support.  
 

Desired Outcomes 
1) English Learners acquire full proficiency in English as rapidly and effectively as 

possible. 10 USC 1703(f), 6892; EC 300 (f), 5 CCR 11302 (a) 
 
2) English Learners meet state standards for academic achievement. 20 USC 1703 

(f), 6892; 5 CCR 11302(b) 
 

English Learner Program Goals 
The fundamental goal of this program is to have students function successfully in the 
English language.  
 
Students will strive to 

 
 overcome language barriers and recoup any academic deficits. 

 
 develop language and literacy skills while engaging in the full range of academic 

content learning. 
 
 demonstrate English language proficiency that is, at a minimum, comparable to 

the average student of the same age or grade level whose primary language is 
English (through the fourth year of reclassification). 

 
 have equal access to curriculum provided for all students.  

 
 attain college and career ready standards. 

 
Staff will strive to 
 be responsive to different English learner strengths, needs, and identities and 

support the socio-emotional health and development of English learners. 
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 value and build strong family, community and school partnerships. 
 

 provide engagement in intellectually rich, developmentally appropriate learning 
experiences that foster high levels of English proficiency. 

 
 provide resources and tiered support to ensure strong programs and build the 

capacity of teachers and staff to leverage the strengths and meet the needs of 
English learners. 

 
 provide a coherent, articulated, and aligned set of practices and pathways across 

grade levels and educational segments, beginning with a strong foundation in 
early childhood and appropriate identification of strengths and needs, and 
continuing through to reclassification, graduation, higher education, and career 
opportunities. 

 
Measure of English Learner Program goals 

Students, who are identified as English Learners (ELs) or Reclassified students of four or 
less years, will receive a BCOE academic support plan that outlines the course of 
instruction in English Language Development and/or progress monitoring (RFEP).  The 
academic support plan will be created using the most recent data and include attendance, 
level of language proficiency, SOLOM scores, and State and local assessment data, as 
available.  Based on the demographic served in County operated programs, other 
relevant data may be considered by teachers when creating an academic support plan.  
The academic support plan is accompanied by a biannual report to parents indicating 
goals, instructional strategies, progress toward meeting goals, and ways parents may 
support at home. 
 
 
Progress monitoring is evaluated as follows: 

1. Intervention Program and Progress Monitoring 
The identified student will be provided with the intervention programs/services as 
specified in the Academic Support Plan.  His/her progress is to be carefully 
monitored throughout the school year.  Adjustments and modifications are made 
when necessary.  Parents are updated in parent teacher conferences, and a written 
Report to Parents, biannually at a minimum, or as needed throughout the year. 

2. First Year Progress Monitoring and Program Evaluation 
At the end of the first year’s intervention program, the student’s classroom teacher, 
ELD coordinator, or counselor will assess the student’s growth and the effectiveness 
of the Academic Support Plan. 

a. If the student continues to make inadequate progress, a Parent-Teacher Meeting 
will be conducted with the participation of the Principal or designee.  A new 
Academic Support Plan will be developed based on the analysis of the student’s 
needs and the results of the evaluation from the previous intervention 
program(s). 
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b. Group data will be further disaggregated and examined to measure the 
effectiveness of the various intervention programs for different groups of English 
Learners. 

3. Second year Progress Monitoring and Program Evaluation 
At the end of the second year’s intervention program, the student’s most recent data 
is reviewed by the classroom teacher, ELD coordinator, or counselor to assess the 
student’s growth and the program’s effectiveness.  If the student continues to make 
inadequate progress in the second year, he/she will be referred to the Student Study 
Team (SST) for a more comprehensive examination of his/her needs and program 
planning.  The student’s progress and the program effectiveness will then be 
monitored through the SST process.  

 
Assessments have been established to help monitor the rate of English Learners’ (EL) 
progress. These assessments include local benchmark assessments, as well as the State 
assessment for grades 3-8 and 11. 
 
The State English Learner Progress Indicator measures the percent of EL students who 
are making progress toward language proficiency from one year to the next on the English 
Language Proficiency Assessment for CA (ELPAC) and the number of ELs who were 
reclassified from EL to fluent English proficient in the prior year. 

The ELPAC has four performance levels that will be used to measure program goals: 

 1- Minimally Developed 
 2- Somewhat Developed 
 3- Moderately Developed 
 4- Well Developed 

  
 Progress toward meeting program goals will be monitored in LEA administrative, 

School Site Council, LCAP stakeholder, and, where applicable, Charter Advisory 
Council meetings.  Data will be used to support the decision making process. 

IDENTIFICATION OF ENGLISH LEARNERS AND PARENT NOTIFICATIONS 
 
 
 

The California Department of Education’s State Program 
 for English Learners mandates that: 

Butte County Office of Education properly identify, 
assess, and report all students who have 
a primary language other than English. 

 

 
 
Butte County Office of Education will identify, assess, and serve all students who have a 
primary language other than English.  
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Initial Identification 
Upon initial enrollment in a California public school, each student’s primary language shall 
be determined through use of the state mandated Home Language Survey (HLS). The 
HLS form consists of four questions to be answered, then dated and signed by the 
parent/guardian. 
 
The Home Language Survey and Results 
1. If the Home Language Survey indicates English is the primary language of the home, 

then the completed HLS is placed in the student’s cumulative file.  No EL assessment 
or program services are needed. 
 

2. If the Home Language Survey indicates a language other than English only on 
question #4; the completed HLS shall be placed in the student’s cumulative file.  
Assessment based on question #4 is at the discretion of the LEA.  

 
3. If the Home Language Survey indicates the answer to any of the first three questions 

on the HLS is other than English, the student is designated as having a primary 
language other than English (includes students with disabilities).   
• The original HLS is placed in the student’s cumulative file  
• A copy of the HLS will be sent to the SPS Director of Instruction along with copies 

of any EL documentation located in the existing CUM.   
• If the CUM is missing EL documentation, the SPS Director of Instruction will send 

a request for records to the previous school district.   
 

4. Any student who is identified as having a primary language other than English, as 
determined by the Home Language Survey, and has not been previously identified 
as an English Learner by a California public school, or has no record of results from 
an administration of an English language proficiency test, shall be assessed for initial 
English proficiency within the regulatory window.  
 

If the HLS is completed in error, the parent or guardian may make a request to change it, 
however, once a student is identified as an English Learner in CALPADs, changing the 
HLS will not change the student’s identification. The student’s status as an English 
Learner will change only when the LEA is able to reclassify the student based on 
established criteria. 
 
The LEA maintains and monitors English Learner records for each EL student to assist 
the teacher, parent, school, and administrators with program placement and 
development, student monitoring, reclassification, and reporting.  At a minimum, the 
following items will be included in the EL folder: 

 English language proficiency scores 
 Copies of Academic Support Plans and Parent Reports 
 Copies of SOLOM forms 
 Copies of parent notification letters 
 Reclassification documentation  
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At times, students enrolled in alternative education settings are missing, or have incomplete or 
inaccurate, records.  BCOE staff will make every effort to gather missing records and address 
and rectify student record errors while students are enrolled.   
 
Appendix Resources 
 
 Comprehensive Alternate Language Proficiency Survey for Students with Moderate/ 

Severe Disabilities 
  

 Learning Issues Frequently Seen in EL’s, including When It Is Appropriate to Make a 
Referral of an EL to Special Education. 

 
 

Initial and Ongoing Assessment 
The English Language Proficiency Assessment of CA (ELPAC) as the primary indicator 
of English proficiency for the initial identification and ongoing assessment of English 
Learners.  
 
A pupil shall be administered the initial assessment only once over the course of the 
pupil’s enrollment in the California public school system, as verified by the LEA through 
a review of the CALPADs system prior to initial assessment administration. 
 
Beginning 2018-2019, the CELDT will sunset and the ELPAC will be the sole indicator for 
initial identification and ongoing assessment of English Language Proficiency.  

a. State assessments are administered by District personnel who have received 
the mandated annual training.   

b. Assessment results are sent to parents and filed in the student’s LEA’s English 
Learner folder and student information system.   

 
Following the administration of the initial ELPAC assessment, but before the 
administration of the summative assessment to that pupil, upon request from a pupil’s 
parent or guardian or a certificated employee of the LEA, the LEA shall collect and review 
evidence about the pupil’s English language proficiency. Evidence may include: HLS 
survey results, assessment results of the pupil’s proficiency in English using an objective 
assessment instrument; parent or guardian opinion and consultation results; evidence of 
the pupil’s performance in the LEA’s adopted core course of study and ELD, obtained 
from the pupil’s classroom teacher or a certificated staff member with direct responsibility 
for teacher or placement decisions.   During the time evidence is being collected and 
reviewed, the pupil shall retain his or her original classification.  
 
Based upon its review of the evidence, the LEA shall determine whether the pupil’s 
classification should remain unchanged or be changed.  The LEA shall notify the parent 
or guardian in writing of the results of the review within 14 calendar days of its 
determination.   
 
This review shall occur only once over the course of the pupil’s enrollment in the California 
public school system. 
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Special consideration should be given to the specific circumstances that follow: 
 
1. Students with Special Needs:  Variations and accommodations in test administration 

may be provided pursuant to CCR 11516-11516.7. Any student with a disability shall 
be allowed to take the language assessment with accommodations identified as 
appropriate and necessary in the Individualized Education Plan (IEP) or Section 504 
Plan as those the student regularly uses during instruction and classroom 
assessment.  
 
If the student is unable to participate in the assessment, or a portion of the 
assessment, with such accommodations, the student shall be administered an 
alternate assessment for English language proficiency as set forth in the student’s 
IEP.  

 
2. Alternate Assessment: When a student with severe disabilities is not able to take 

the language assessment, in its entirety or any portion thereof, the matter is 
addressed in an IEP team meeting. IEP team members may determine that alternate 
assessments are appropriate and necessary, and as a team, should use the 
Participation Criteria Survey for an Alternate Assessment, located in the Appendix, to 
determine appropriate domains in which to utilize an alternate assessment.  

 
The IEP team should document the alternate assessment selection(s) in the IEP, as 
well as indicate scores or levels in each of the overall assessments and each strand.  
Assessment information will be considered by the team when developing linguistically 
appropriate goals. [EC sections 56341.1 (b) and 56345 (b) (2)].   
 

3. Students using American Sign Language: For purpose of testing, American Sign 
Language (ASL) in and of itself, is not considered a language other than English, 
according to the U.S. Department of Education (ED).  Students who use ASL for 
communication and have not been exposed to any language other than English 
should not be considered for initial assessment testing.  
 
The IEP team should consider testing—with appropriate variations, accommodations, 
or alternate assessment(s)—for a student who uses ASL for communication because 
of deafness or hearing impairment, and for whom there is another primary language 
other than English indicated on the student’s HLS.  
 

4. Fifth Year Seniors:  Until an English Learner (ages 3-21 per Title III of the Every 
Student Succeeds Act) is no longer enrolled or is reclassified as fluent English 
proficient, he/she must take the English language proficiency assessment. 
 

5. Transitional Kindergarten: All students enrolled in the LEA in the first year of a two-
year kindergarten program (e.g., transitional kindergarten), whose primary language 
is other than English as determined by a home language survey, must be administered 
the initial assessment.   

 
6. Coding TK CELDT Documents: Documents for TK students will be coded “K” for 

grade level and marked “Initial Assessment” for test purpose.  The following year, 
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these same students will again be coded “K” for grade level and marked “Annual 
Assessment” for test purpose.   

 
7. Reclassifying TK-1 Students:  It is recommended students in grades TK-1 scoring 

Early Advanced or Advanced be considered English Learners regardless of language 
assessment scores; this may be waived based on the professional judgments of site 
administration and the students’ classroom and/or EL teacher(s) in consultation with 
the SPS Director of Instruction. 

 
BCOE will continue to administer the annual summative language assessment within the 
regulatory window to assess language proficiency until students are reclassified to Fluent 
English Proficient using the criteria specified in the BCOE Administrative Regulations and 
this plan. 

 
Students with a language other than English, as indicated on their Home Language 
Survey and for which there is no standardized assessment, will be assessed in their 
primary language through interviews and informal assessments. 
 

Annual Parent Notification of Assessment Results 
Within 30 calendar days following receipt of the results from the test contractor, the 
Student Programs and Services Office will send an Annual Parent Notification Letter 
informing parents of their child’s test results.  This letter will also serve as a reminder of 
the language acquisition program options for placement.  
 
All programs include English Language Development (ELD) and teaching strategies 
differentiated for each student’s level of English language proficiency. These strategies 
are used to help each student reach proficiency in speaking, reading and writing 
English, and succeed academically in all core subjects. 
 
Parents of English learners have a right to decline or opt their children out of the school 
district’s language acquisition program or opt out of particular English learner service(s) 
within a language acquisition program. (20 U.S.C Section 6318[c][A][vii]) However, 
LEAs remain obligated to provide the student meaningful instruction (5 CCR Section 
11302) until the student is reclassified, inform the parent when progress is not made, 
and offer the parent programs and services to consider at that time. 
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          INSTRUCTIONAL SETTINGS AND STRATAGIES (K-12) 
 
 
 

The California Department of Education’s State Program 
 for English Learners mandates that: 

Butte County Office of Education provides services to English 
Learners to ensure that they are acquiring English language  

proficiency and meeting academic standards 
in the core curriculum areas. 

 

 
Placement 

Students in county operated programs will be placed into programs as indicated by court 
appointment, parent request, IEP team recommendations, or assessment results. 
 
Based on language assessment results, students receive a language designation that is 
considered in placement, instructional support planning, and further assessment.  
 

a. Students receive an overall score identifying their English proficiency level 
according to the State ELD standards. 
 

b. Students also receive scores listing the proficiency levels for each test 
component: speaking, listening, reading, and writing. 

 
All English Learners enrolling in BCOE programs shall receive English Language 
Development (ELD) instruction and access to the core curriculum. Depending on the level 
of proficiency in English, students are placed in a program that reflects the use of flexible 
grouping and other differentiated teaching strategies: 
 
 

Structured English Immersion (SEI) Program: A language acquisition program for 
English learners in which nearly all classroom instruction is provided in English, but 
with curriculum and a presentation designed for pupils who are learning English. At 
minimum, students are offered ELD and access to grade level academic subject 
matter content. 

 
Other Instructional Setting based on IEP: Students in a special education/ special 
day class setting are taught overwhelmingly in English. Some assistance may be 
provided in the primary language. Students are taught ELD and other core subjects 
by authorized teachers using district-adopted textbooks and supplementary materials. 
Instruction is based on ELD and grade-level content standards. 
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Transitional Kindergarten Grade 12 Instruction 
The classroom teacher is responsible for the integrated and designated English 
Language Development instruction of English Language Learners, in all curricular areas.  
In addition, classroom teachers are responsible for providing access to the core 
curriculum and offering structured activities that promote cross-cultural understanding 
and enhance self-image. 
 
English Language Development (ELD) Standards 

 
The ELD Standards will guide the English language development of English Learners in 
grades TK-12.   

 
ELD Component of Instruction 

 
As a comprehensive approach to ELD, the English Language Arts/ English Language 
Development (ELA/ELD) Framework for California Public Schools states, “EL’s at all 
English proficiency levels and at all ages require both integrated ELD and specialized 
attention to their particular language learning needs, or designated ELD” (119).  

 
As such, all English Language Learners will receive regular integrated and designated 
ELD instruction aligned to the State-adopted ELA/ELD standards and their own level of 
proficiency.   

 
ELD lessons will reflect standards aligned State and board adopted and supplemental 
curriculum materials, as well as research based approaches that are designed to provide 
EL students acquisition of listening, speaking, reading, and writing skills comparable to 
those of their English only peers and help recoup any academic deficit needed for 
reclassification.  EL support and ELD instruction may occur whole class or in small 
groups, and may be personalized for individuals based on numbers and program type. 

   
Components of Classroom Instruction 

 
English Language Learners will be provided access to the core curriculum through the 
use of instructional and scaffolding strategies that will:   

 
 develop language within the students’ current knowledge of content area curriculum  
 develop language skills (listening, speaking, reading, and writing) 
 offer explicit literacy instruction especially in the early grades 
 provide peer-assisted and small-group learning opportunities 
 provide academic language support during content area instruction, balanced with 

structured explicit opportunities for oral and written language skills development 
 allow for assessment in various forms (e.g., formative, benchmark, summative) to 

understand and support student learning 
 support social emotional development and identity formation 
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Benchmark Assessments 
 

District benchmark assessments will be part of the students’ regular curriculum. Data will 
be analyzed regularly to support adjustments to academic support plans. 

 
BCOE schools will utilize a variety of extended learning opportunities to provide additional 
support to English Learner students.  Extended learning opportunities may include one 
or more of the following: before school/intersession programs, extended day activities, 
tutoring and/or intensified strategies that facilitate student mastery of state expectations 
and the district grade level standards.  

 
Recouping Academic Deficits & Support Plans 

 
LEA Performance Expectations 
 
Students’ scores are tracked to help monitor student growth. Student progress is 
discussed in grade level PLC meetings and reevaluated at each reporting period to 
determine if they are on-target for meeting goals and expectations.  Expectations are 
based on the level of English proficiency at enrollment and the number of years in the 
English Learner program, and generally equate to at least one level of proficiency growth 
each academic year, until reclassified.  
 
State and Federal regulations require that a “Catch-Up plan” be implemented to assist 
English Learners with recouping academic deficits incurred while acquiring English.  EL 
students are determined to need additional intervention and a BCOE Academic Support 
Plan, if they are not making adequate progress, as outlined below: 

 
SOLOM       Expectation = 4 in all areas (minimum of 19 points) 
ELPAC       Expectation = 3 Moderately Developed  
SBAC  Expectation = Less than one grade level from Meeting Standards 
BENCHMARK      Expectation = 3 (Meeting Standards) in reading, writing, math 
SUPPORT            Expectation = Goals Met 
PLAN 
 
Other factors may also be considered when making this determination.  
 
Fair and Equal Access 
 
Students receiving ELD instruction shall be provided with fair and equal access to special 
services such as: Special Education, Alternative Education, and extracurricular activities, 
as applicable to specific programs.  
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Appendix Resources 
 
 Academic Support Plan and Parent Report 

 
 Learning Disabilities v. Language Differences:  

• When It Is Appropriate to Make a Referral of an EL to Special Education/ 
Learning Issues Frequently Seen in EL’s  

• English Learner Pre-Referral Checklist 
• Comparison of Language Differences Versus Disabilities 
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STAFFING AND PROFESSIONAL GROWTH 
 
 
 

The California Department of Education’s State Program 
 for English Learners mandates that: 

the district provides an adequate in-service training program,  
which results in qualifying existing and future personnel  

      to provide instructional services to English Learners. 
 

 
 

Credentials 
State and Federal laws require that all teaching personnel assigned to provide instruction 
to English Learners are qualified to provide the appropriate instructional services 
including ELD and primary language. 
 
Butte County Office of Education requires all teachers to have a CLAD/BLCAD 
authorization.  ELD services will be provided by either the classroom teacher or another 
CLAD/BCLAD certified teacher, until the student is reclassified.   
 

Professional Learning 
Butte County Office of Education ensures classroom teachers, support staff and 
administrators receive high-quality group and individual professional development.  
 
Staff development is   
 

a) Designed to improve the instruction for and assessment of English Learners in 
alternative and non-seat based programs,  
 
b) Designed to enhance teachers’ ability to understand and use support plans, 
curriculum, assessment measures, and instructional strategies for English 
Learners,  
 
c) Based on research, and  
 
d) Designed to have a positive and lasting impact on the way teacher’s work with 
students.  
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On-Going Professional Learning 
Due to the size of BCOE programs and distribution of staff throughout the county, BCOE 
offers professional learning opportunities in traditional and non-traditional formats, 
including, but not limited to whole staff on-site training, lead teacher small group training, 
administrator and lead teacher off site training, administrator training brought back to staff 
in small groups or whole staff meetings, webinar/teleconference opportunities, and 1:1 
training, as needed.  
  

1. Teachers shall be provided with opportunities for on-going training including, but 
not limited to, the following: 
 
• Annual CELDT/ ELPAC training 
• Academic Support Plan training 
• Differentiated Instruction- Personalized Learning training  
• English Language Development teaching methodology (ELD) 
• Site and district based Professional Learning Communities (PLC) 
• Local benchmark assessment training and data analysis 
• County based EL network and collaboration 
• Strategies to assist students in the development of a positive self-image 
• Cross-cultural understanding 

 
2. Paraprofessionals shall be provided with opportunities for on-going training 

including, but not limited to, the following: 
 
• Annual CELDT/ ELPAC training 
• Instructional support strategies 
• Intervention support strategies  
 

3. Administrators are the instructional leaders at each site and shall be provided 
with opportunities for on-going training that may include, but are not limited to, the 
following: 
 
• Academic Support Plan training 
• Classroom observation tools and practices 
• English Language Development teaching methodology (ELD) 
• Local benchmark assessment and data analysis training  
• Site and district based Professional Learning Communities (PLC) 
• Strategies to assist students in the development of a positive self-image 
• Cross-cultural understanding 
• Updates from county based EL network and collaboration 
• Differentiated Instruction and Personalized Learning training  
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RECLASSIFICATION OF ENGLISH LEARNERS 
 
 
 

The California Department of Education’s State Program 
 for English Learners mandates that: 

   Each former English Learner (EL) who has been reclassified as 
    fluent English proficient (R-FEP) demonstrates English language  
   proficiency comparable to that of the average native speakers and  
   can participate equally with average native speakers in the 
     school’s regular instructional program. 

 

 
 
BCOE schools shall continue to provide supplemental educational services to English 
Learners for the purposes of overcoming language barriers until the student is able to 
comprehend, speak, read, and write English well enough make academic progress at a 
level substantially equivalent to that of students of the same age or grade whose primary 
language is English (EC 52164.6). 

 
Reclassification Criteria 

Students, including those with disabilities, may be considered for reclassification if they 
have met the following criteria: 
 

• Assessment of English language proficiency (ELP), using an objective assessment 
instrument, including the CELDT, ELPAC or alternate assessment with an overall, 
and individual strand, score of (3) Intermediate or Moderately Developed. 

• Comparison of student performance in basic skills against an empirically 
established range of performance in basic skills based on the performance of 
English proficient students of the same age. Assessment examples include state 
or local district ELA and math assessments such as SBAC/CAA, i-Ready, and 
Write Score. 
 

• Recommendation with supporting evidence of curriculum mastery based on 
evaluation of student performance by classroom teacher and other certificated 
staff directly responsible for teaching or placement.    

 
• Parent opinion regarding student progress, including those shared at an SST 

meeting coordinated by the school site principal 
 

• English Learners with disabilities may be reclassified at the IEP meeting only 
when the SPS Director of Instruction, or designee credentialed in second language 
acquisition and knowledgeable about the LEA reclassification criteria, agrees to 
the recommendation.  
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The reclassification form is approved by the classroom teacher and the principal, and a 
parent signature is obtained.  The form is sent to the BCOE Student Programs Director 
of Instruction for final approval.   Parents are notified in writing of the reclassification when 
all the criteria are met and final approval is obtained from the BCOE Student Programs 
office. 
 
Appendix Resources 
 
Special Education Reclassification Worksheet for English Learners 
Parent Reclassification Letter from Site Principal 
 

Reclassification Monitoring 
Reclassified students will be monitored for four years following reclassification using an 
academic support plan to ensure they make adequate academic progress and meet or 
exceed grade level standards on State assessments.  State and local assessment scores 
will be reviewed and discussed in PLC, grade level, and administrative meetings. 
 
Evidence will be documented to show how former EL students as a group are performing 
in comparison with their grade level native English speaking students in the core 
curriculum.  The SPS Office will maintain evidence of the reclassification rate of ELD 
students.  
 
LEA Performance Expectations 
 Students’ scores are tracked to help monitor student growth. Students are discussed in 
grade level meetings and reevaluated at each reporting period to determine if they are 
on-target for meeting goals and expectations.   
 
Reclassified students are determined to need additional intervention if they are not 
making adequate progress, as outlined below: 

 
SBAC  Expectation = More than one grade level from meeting standards 
BENCHMARK      Expectation = 3 (Meeting Standards) in reading, writing, math 
SUPPORT       Expectation = Goals Met 
PLAN 
 
Other factors may also be considered when making this determination.  
 
BCOE schools will utilize a variety of extended learning opportunities to provide additional 
support to reclassified students.  Extended learning opportunities may include one or 
more of the following: before school/intersession programs, extended day activities, 
tutoring, and/or intensified strategies that facilitate student mastery of state expectations 
and the district grade level standards.  
 
Appendix Resources 
 
Academic Support Plan and Parent Report 
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Alternative Reclassification Criteria 
At times, a student’s basic skills assessment scores will not commensurate with his/her 
intellectual ability due to a disability (intellectual, language and speech impairment etc.) 
versus a language difference.  IEP teams may consider these criteria for reclassification 
on a case by case basis. See pages 17-18 of this plan and the Appendix for further 
information regarding the reclassification process for students with special needs. 
 
Likewise, many students enrolled in alternative education settings have fallen through 
cracks while entering and leaving various program placements.  These extenuating 
circumstances may also be taken into account when reviewing the student academic 
performance and record. 
 

PARENT INVOLVEMENT & COMMITTEES 
 
 
 

The California Department of Education’s State Program 
 for English Learners mandates that: 

The district and school sites, as required, have functioning English 
       Learner Advisory Committees (ELAC) which meet all legal requirements. 

 

 
 
Butte County Office of Education strongly supports the involvement of all parents in the 
educational process of their children.  Research continues to show evidence of the 
benefits that parent involvement brings to the academic achievement of students. 
Families of English Learners can become informed and actively involved in the school, 
advising the school as it addresses the needs of English Learners.  Administrators should 
provide support that sets the stage for authentic parent leadership through participation 
on various site councils and committees. 
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PROGRAM EVALUATION 
 
 
 

The California Department of Education’s State Program 
 for English Learners mandates that: 

The District establishes a process and criteria to determine the 
effectiveness of the program(s) provided to English Learners. 

 

 
 
Butte County Office of Education has established a process for determining the 
effectiveness of its program for English Learners.  Assessment data used to determine 
the progress of English Learners include: District online adaptive and writing 
assessments, Smarter Balance Assessments (SBAC), California English Language 
Development Assessment (CELDT) due to sunset in June 2018, English Language 
Proficiency Assessment of CA (ELPAC) beginning July 1, 2017. Other site measures 
such as PBIS and academic support plan data supplement the analysis of academic data, 
as the County Office runs a number of alternative school programs.    
 
Academic and oral language proficiency scores are evaluated and analyzed annually for 
the LCAP Annual Update, and by each site to determine program effectiveness and 
whether students have met annual benchmarks.   
 
Individual school sites review the school plans for next steps in meeting EL goals and 
expectations, evaluate each component, make modifications and adjustments, and 
develop new approaches to ensure overall program effectiveness and high academic 
standards for all students.   
  
All English Learners are evaluated by the LEA adopted criteria to monitor progress and 
growth at each stage of language acquisition.  Based on the data, English Learners who 
have met the criteria are reclassified as Fluent English Proficient (R-FEP).   
 
Although BCOE does not participate in Title III funding, it has adopted similar benchmarks 
to help monitor the rate of English Learners’ progress.  Each non- and limited-English 
speaking English Learner is expected to gain at least one level of proficiency per year on 
the assessment of English language proficiency.   
 
 

Evaluation of the Master Plan 
Progress toward meeting the goals outlined in this plan will be reviewed annually in the 
Local Control Accountability Plan (LCAP) Update.  
 
Monitoring and coordinating the EL program is critical to the successful implementation 
of a high quality instructional program designed for EL students. Ensuring the 
implementation, monitoring, and evaluation of the master plan will be the responsibility of 
SPS administration as they establish, analyze, review, and revise LCAPs.  The Student 
Programs Director of Instruction will be responsible for supporting with applicable legal 
updates, requirements, data collection, and dissemination. 
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Where enrollment numbers are sufficient to protect student privacy, the LCAP may report 
the progress of English Learners towards proficiency in English, the number and 
percentage of English Learners reclassified as fluent English proficient, the number and 
percentage of English Learners who are, or are at risk of being, classified as long-term 
English Learners, the achievement of English Learners on standards-based tests in core 
curricular areas, and a comparison of current data with data from at least the previous 
year for performance level growth.  
 
The evaluation component provides accountability to ensure the academic success of EL 
students. Statewide ELA and Language assessment data, site level assessment data, 
and reclassification rates will be reviewed regularly on site, and in administrative 
meetings. Data analysis and discussion will be used to make adjustments and 
modifications to the EL program based upon student achievement. 
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FUNDING 

 
 

 
The California Department of Education’s State Program 

 For English Learners mandates that: 
There are adequate basic resources for English Learners and EIA-LEP 
funds are used only to supplement, not supplant, the District’s general 

fund as well as any other categorical funds the District receives. 
 

 
 
BCOE will utilize available categorical and general funds to support the instructional, 
professional development, and assessment components of this plan. Specific 
supplemental funding sources used include Title 1 Part A, Title 1 Part D, and Title II funds, 
when available.  
 
As of June 2007, BCOE is no longer a member of the Butte County Title III consortium 
and does not receive Title III funding. 
 

Governance and Administration 
Because EL enrollment numbers are low in BCOE programs, site administrators actively 
recruit EL parents/guardians to participate on various councils and committees to elicit 
program feedback and engage parents as decision makers. 
 
BCOE will follow state guidelines for forming the English Learner Advisory Committee 
(ELAC) at sites where 21 EL students are enrolled, as well as the District English Learner 
Advisory Committee (DELAC). Alternative education programs that serve students whose 
parent rights have been removed are not subject to the parent advisory committee 
requirements. 
 
A. District English Learner Advisory Committee (DELAC) 

The California Department of Education requires that districts having 51, or more, 
English Learners must form a functioning advisory committee to represent all English 
Learners.  At such time that the BCOE SPS programs reach this threshold, the SPS 
Director of Instruction will coordinate this committee and ensure that composition 
requirements, elections, tasks, and training requirements are met.   
 

B. School English Learner Advisory Committee (ELAC) 
Each school site with 21, or more, English Learners must form a functioning English 
Learner Advisory Committee, or subcommittee of an existing advisory committee.   
 
At such time that the BCOE SPS programs reach this threshold, the SPS site principal 
and Student Programs Director of Instruction will coordinate these committees.   
 
Minutes of this agreement must be kept on file for two years.  Composition 
requirements, elections, major tasks, and training must meet state requirements 
described in the Coordinated Compliance Review (CCR) manual.  



BCOE EL Plan Reviewed and Revised May 15, 2018 
Page 20 of 21 

  



BCOE EL Plan Reviewed and Revised May 15, 2018 
Page 21 of 21 

1. English Learner Advisory Committee (ELAC) will advise on, and facilitate parent 
leadership in, the following topics: 

a. Input on the Student Achievement Plan and Local Control  Accountability 
Plan 

b. The development of BCOE’s master plan of education programs and 
services for English Learners 

c. The needs assessment on a school-by-school basis 
d. Development of a plan to ensure compliance with applicable teacher or aid 

requirements 
e. Review of, and comment on, the district’s reclassification procedures 
f.    Review of, and comment on, the written notification required to be sent to 

parents/guardians pursuant to 5 CCR 11300-11316. 
g. Implementation, use, and assessment of the English Language 

Development and Common Core State Standards 
h. Review of EL student achievement data 
i.   Knowledge of standards-based report cards 
j.   Developing strategies for success that support English Learner   progress 

and achievement 
k. Address strategies for improving student attendance 

 
2. Other appropriate agenda items may include:  

a. Guest speakers  
b. Partnerships with community organization 
c. Trainings in helping children succeed in school 
d. Student presentations 
e. Presentations of specific site program 

 
3. ELAC will have a membership of all English Learners parents in at least the 

same percentage as there  are students at the school 
 
4. ELAC will have an election of members in which all English Learners parents 

have had an opportunity to vote 
 
5. ELAC will have the opportunity to elect at least one member of the District 

English Learner Advisory Committee (DELAC), if a DELAC exists 
 
6. ELAC will receive training, and training materials, to assist parent members in 

ELAC responsibilities  
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Other requirements of a functioning English Learner Advisory Committee (ELAC): 

1. ELAC meetings are held at least three times annually.  The site administrator or 
a designee conducts these meetings.  Interpreters are available to ensure full 
participation of parents. 
 

2. Documentation of ELAC and DELAC membership elections, minutes, and 
agendas are submitted to the SPS Director of Instruction. 
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SCHOOL SITE PROCEDURES: 
 
1. At Enrollment, Review Home Language Survey (HLS): 

 
a. Check CALPADS for an existing SSID.  HLS forms should only be distributed to 

parents of students that have not been previously enrolled in a California public 
school. 

b. Review the current HLS for primary home language information. 
c. If questions 1-3 indicate any language other than English (including students with 

disabilities), a student is designated as having a primary language other than English.  
d. If question 4 is the only question that indicates a language other than English, the 

student is not considered an English Learner, and the HLS can be filed in the 
student’s cumulative file. 

e. NOTE: The HLS is the only document that can be used to determine language status. 
Once it is complete, and a student is assessed and classified as an English Learner, 
they remain an English Learner until officially reclassified.  Please be sure to 
support parents’ understanding of this important document during enrollment. 

f. Review the CUM for any indication a student has previously been designated as an 
English Learner (e.g., CELDT assessment reports, reclassification forms, HLS’s with 
a language other than English in questions 1-3). 
 

2. Enter into Aeries:  
a. The language designation (e.g., EL, EO, RFEP) in Aeries LF field  

i. If conflicting language information exists on the HLS or in the CUM (e.g., 
HLS says English, but the CUM has language assessment reports), enter 
students as TBD and contact the SPS Office at 532-5644 for support. 

b. When the CUM arrives, enter three years of SBAC/ language assessment results in 
the TST table, including scale scores and proficiency levels, if available. 
 

3. Forward to SPS:  
a. All EL records, including, but not limited to the HLS documents, language 

assessment reports and SOLOM forms, parent letters or Reclassification 
documentation. 
 

4. Following Language Proficiency Assessment: 
a. Upon receipt of the Language Proficiency Levels Report from SPS: 

i. Principals and clerical staff review instructions delivered with reports. 
ii. Review data with each EL student’s previous and current year teacher.  

 



SPS English Learner, R-FEP & Language Assessment Procedures  

Revised: 8-15-17 
   Page 2 

STUDENT PROGRAMS AND SERVICE PROCEDURES: 
 
1. Enter available language assessment scale scores and proficiency levels in the Aeries TST 

table. 
2. Upon receipt of Home Language Survey (HLS), if there is no data in the CUM: 

a. Create a “Request Form” and fax or email it to previous school district. 
b. Create a file for the HLS and the Request Form with any notations.   

3. Upon receipt of records, including current language assessment scores: 
a. Enter/ verify the Language Fluency Level in the LF field in Aeries. 
b. Enter the Program Start Date in the Language tab in Aeries.  Use the CALPADS EL 

Status Date for this date.  This will calculate the number of years a student has been 
in the EL Program. 

c. Enter Program: 3 and Services Received: 331 
d. Enter reclassification date, if applicable. 
e. File the student’s EL file in the EL drawer. 
f. If records are incomplete, or CALPADS data is not consistent, contact the SPS 

administrator to determine if the student needs immediate testing. 
4. Upon receipt of the CELDT initial assessment answer document and scoring sheet from 

BCOE schools: 
a. File the scoring sheet in CELDT binder.   

i. Save electronic copies of score sheet for SPS administrator review. 
b. Check the answer documents for correct bubbling.  Make sure that all student ID 

numbers are correct and the “purpose of test” is filled in.   
i. Transitional Kindergarten students should be coded as ‘K’ for grade level and 

‘Initial Assessment’.  The following year, these students will be coded as ‘K’ 
and ‘Annual Assessment’. 

ii. Test variations should be marked for students taking an alternative 
assessment. 

c. Bundle answer documents by school, then grade. 
d. Fill out a Group List for each school site and a Group Information Sheet for each 

grade for each site submitting CELDT answer documents.  Make a copy to put in 
CELDT binder. 

i. Each grade and site should be inserted into a separate CELDT envelope and 
boxed to ship.  You must log in to EDS for pick-up (see District Admin. 
Directions). 

ii. Get pick up confirmation email from SPS administrator and place UPS 
tracking barcode on the email and save in CELDT binder. 

5. Upon receipt of Student Proficiency Score Report from Educational Data Systems: 
a. Make two 2-sided copy of score reports place one copy in student’s EL file. 
b. Prepare Annual or Initial Parent Notification. Make two copies. Distribute as follows: 

yellow copy to the site, pink copy to student’s EL file). 
c. Mail original (white) to parent with the original score report. 
d. Send second copy of score report to site administrators to review with previous and 

current year teachers. 
6. On the 1st of every month: 

a. Run the EL Report in Aeries.  Check for TBD status. Work with site to resolve. 
b. Make sure that all students are correctly entered into all applicable Language screen 

fields in Aeries and compare with CALPADs data. 



HOME LANGUAGE SURVEY 
 
 

Name of Student:  _________________________________________________________________________________________ 
           (Surname / Family Name)  (First Given Name)                                 (Second Given Name) 
 

Age of Student: ______           Grade Level: _______           Teacher Name: ___________________________________________ 
 
Directions to Parents and Guardians: 
 
The California Education Code contains legal requirements which direct schools to assess the English language proficiency of students. The process 
begins with determining the language(s) spoken in the home of each student. The responses to the home language survey will assist in determining if a 
student’s proficiency in English should be tested. This information is essential in order for the school to provide adequate instructional programs and 
services. 
 
As parents or guardians, your cooperation is requested in complying with these requirements. Please respond to each of the four questions listed below 
as accurately as possible.  For each question, write the name(s) of the language(s) that apply in the space provided.  Please do not leave any question 
unanswered. If an error is made completing this home language survey, you may request correction before your student’s English proficiency is 
assessed. 
 

1. Which language did your child learn when he/she first began to talk?   
 

2. Which language does your child most frequently speak at home?   
 

3. Which language do you (the parents or guardians) most frequently use  
when speaking with your child? 

 
4. Which language is most often spoken by adults in the home?    

(parents, guardians, grandparents, or any other adults) 
 
Please sign and date this form in the spaces provided below, then return this form to your child’s teacher. Thank you for your cooperation. 
 
 
 

 
Signature of Parent or Guardian                      Date 
 
 
 
 
 
Form HLS, Revised December 2016 
California Department of Education 



ENCUESTA DEL IDIOMA EN EL HOGAR 
 
 Name of Student _________________________________________________________________________________________ 
            (Surname/Family Name)          (First Given Name)         (Second Given Name) 
 
 Age of Student____________           Grade Level____________           Name of Teacher________________________________ 
 
Note: School district personnel should complete all of the information items above this line.  
 
Instrucciones para padres y tutores: 
 
El Código de Educación de California contiene requisitos legales que guían a las escuelas a dar un examen de proficiencia en ingles a los estudiantes. El 
proceso comienza con determinar el idioma o idiomas que se hablan en el hogar de cada estudiante. Las respuestas a esta encuesta del idioma ayudarán al 
personal de la escuela saber si el estudiante debe tomar el examen. Esta información es esencial para que la escuela pueda proveer programas y servicios 
adecuados a los estudiantes. 
 
Como padre o tutor, su cooperación es necesaria para cumplir con estos requisitos.  Por favor responda a cada una de las cuatro preguntas siguientes de la 
forma más precisa posible.  Para cada pregunta, escriba el nombre(s) del idioma(s) que corresponde en el espacio suministrado. Por favor, responda a todas 
las preguntas. Si contestó con error a las preguntas de esta encuesta de idioma, Ud. puede solicitar corrección de su respuesta antes de que la proficiencia 
de su estudiante sea evaluada. 
 

1. ¿Qué idioma aprendió su hijo cuando empezó a hablar? ________________________________________ 

2. ¿Qué idioma habla su hijo en casa con más frecuencia? ________________________________________ 

3. ¿Qué idioma utilizan ustedes (los padres o tutores) con más frecuencia ________________________________________ 
cuando hablan con su hijo? 

4. ¿Qué idioma se habla con más frecuencia entre los adultos en el hogar   ________________________________________ 
(padres, tutores, abuelos o cualquier otro adulto)? 

Por favor firme y feche este formulario en el espacio suministrado a continuación y devuelva el formulario al maestro de su hijo. Muchas gracias por su 
cooperación.  

 
 _______________________________________________        _____________________________________ 

                        (Firma del padre/madre o tutor)         (Fecha) 
 
 
 

Form HLS, Source Document Revised December 2016 
California Department of Education 
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California Department of Education 

Butte County Office of Education 
INITIAL PARENT NOTIFICATION LETTER 

Federal Title I and State Requirements 
 

To the parent(s)/guardian(s) of: _______________________ School:  ____________________   Date: __________ 
 
Student ID #: ______________ Date of Birth: ____________ Grade: ________   Primary Language: ________ 
 
Dear Parent(s) or Guardian(s):  When your child enrolled in our school, a language other than English was noted on 
your child’s Home Language Survey. The law requires us to assess your child and notify you of your child’s proficiency 
level in English. We are required to inform you of the language acquisition program options from which you may choose 
the one that best suits your child. This letter also explains the criteria for a student to exit the English learner program. 
(20 United States Code section 6312[e][3][A]) 
 

Language Assessment Results 

Domain English Language Proficiency Assessment 
Listening   
Speaking  
Reading  
Writing  
Overall   
A scoring guide, developed by the testing contractor, has been used to determine these results. Parents will receive their 
child’s official results within 30 days after the district has received individual student reports from the contractor. 

 
 
Based on results of the English language proficiency assessment, your child has been identified as an English learner. 
 
Check if applicable:  Individualized Education Program (IEP) on file 
A description of how your child’s program placement will contribute to meeting the objectives of the IEP is attached. 
 

Reclassification (Exit) Criteria 
 
The goal of language acquisition programs is for students to become proficient in English as rapidly as possible and to 
meet state academic achievement measures. This district’s reclassification criteria are listed below. 
 

 

Required Criteria 
(EC Section 313[f]) 

LEA Criteria 
[District inserts local board-approved reclassification criteria] 

English Language Proficiency Assessment Overall score of Early Advanced and Intermediate or higher in 
listening, speaking, reading and writing 

Teacher Evaluation Classroom teacher consultation and documentation of academic 
language skills equivalent to grade level peers 

Parental Opinion and Consultation   Parent agreement based on data presented 

Comparison of Performance in Basic Skills 

Meeting/Exceeding Standards in ELA on Grades 3-8 and 11 
SBAC.  Students within range of +/- 20 points of Meeting 
Standards may be considered for reclassification with strong 
evidence that supports continued student achievement. 

Benchmark Assessments Overall performance level of Meeting Standards (75% or higher) on 
district reading and writing assessments. 

Report Card Grades C or better 
 
 

Graduation Rate for English Learners 
BCOE school staff strive to ensure 100% of enrolled students complete graduation requirements.  District graduation rate 
displayed on the Graduate Data report, available on the California Department of Education DataQuest Web page at 
http://dq.cde.ca.gov/dataquest/. 
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Language Acquisition Programs 
We are required to provide a Structured English Immersion (SEI) program option. If you choose this option your child 
will be placed in a classroom that uses mostly English for instruction.  
 
All programs include English Language Development (ELD) and teaching strategies differentiated for each student’s 
level of English language proficiency. These strategies are used to help each student reach proficiency in speaking, 
reading and writing English, and succeed academically in all core subjects. 
 

 

Requesting a Language Acquisition Program 
Language acquisition programs are educational programs designed to ensure English acquisition occurs as rapidly and 
effectively as possible, and provides instruction to English learners based on the state-adopted academic content 
standards, including English language development (ELD) standards. (EC Section 306[c])  
 

Description of Program Options and Goals for English Learners 
A description of the language acquisition programs provided are listed below. Please contact the district administrator at 
the number below if you would like to discuss program option that best suits your child. 
 
 
□ Mainstream Classroom:  Students are enrolled in a mainstream classroom in which all classroom instruction is 

provided in English, but with regular integrated and designated ELD and Title 1 or paraprofessional support, as 
necessary.  Students have full access to grade level academic subject matter content.   
 

□ Structured English Immersion (SEI) Program: A language acquisition program for English learners in which 
nearly all classroom instruction is provided in English, but with curriculum and a presentation designed for pupils 
who are learning English. At minimum, students are offered ELD and access to grade level academic subject matter 
content.  
 

□ Other Instructional Setting Butte COE Special Education Program (IEP): Students in a special education/ 
special day class setting are taught overwhelmingly in English. Some assistance may be provided in the primary 
language. Students are taught ELD and other core subjects by authorized teachers using district-adopted textbooks 
and supplementary materials. Instruction is based on ELD and grade-level content standards. 

 
 
Parents/Guardians may choose a language acquisition program that best suits their child. Schools in which the parents or 
legal guardians of 30 pupils or more per school or the parents or legal guardians of 20 pupils or more in any grade 
request a language acquisition program that is designed to provide language instruction shall be required to offer such a 
program to the extent possible. (EC Section 310[a]) 
 
Parents may provide input regarding language acquisition programs during the development of the Local Control 
Accountability Plan. If interested in a different program from those listed above, please contact Barbara Mandelbaum, 
Student Programs and Services Administrator bmandelbaum@bcoe.org (530) 532-5644 to ask about the process. 
 
Parents of English learners have a right to decline or opt their children out of the school district’s language acquisition 
program or opt out of particular English learner service(s) within a language acquisition program. (20 U.S.C Section 
6318[c][A][vii]) However, LEAs remain obligated to provide the student meaningful instruction (5 CCR Section 11302) 
until the student is reclassified, inform the parent when progress is not made, and offer the parent programs and services 
to consider at that time. 
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English Language Proficiency Assessments for California, 
Parent and Guardian Notification Letter Template 

 
 
Dear Parent/Guardian: 
 
Identifying students who need help learning English is important so 
these students can get the support they need to do well in English 
language arts/literacy, mathematics, science, and other subject 
areas in school. The English Language Proficiency Assessments 
for California, or “ELPAC,” are the tests used to measure how well 
students understand English when it is not the language they speak 
at home. Information from the ELPAC tells your child’s teacher 
about the areas in which your child needs extra support.  
 
This fall, your child will take the following test: 
 

• ELPAC Initial Assessment 
 
More about the ELPAC 
 
Students in kindergarten through grade twelve, who are newly 
enrolled in a California public school are required to complete the 
ELPAC Initial Assessment, if certain criteria are met on the Home 
Language Survey you completed as part of the enrollment packet. 
Your child will take the initial assessment once. If the assessment 
determines your child would benefit from further language 
instruction, your child will be classified as an English Language 
Learner and will take the ELPAC Summative Assessment every 
year until they are reclassified as proficient in English. Students are 
tested on their skills in listening, speaking, reading, and writing.  
 
To learn more about the ELPAC, please read the Parent Guide to 
Understanding the ELPAC, which can be found on the CDE Parent 
Guide to Understanding the ELPAC Web page at 
https://www.cde.ca.gov/ta/tg/ep/documents/elpacparentguide.pdf. 
  
If you have any questions about your child taking the ELPAC, 
please contact the school office to schedule an appointment with 
your child’s teacher or the principal. 
 
Sincerely, 
 
Barbara Mandelbaum 
Butte County Office of Education, 
Director of Instruction and Charter Oversight 
 
 
 

 

 
 

How can I help my 
child get ready for 

the ELPAC? 
 

You are an important 
part of your child’s 
education. Some 
things you can do to 
help your child are: 
 
• Read to your child 

or have your child 
read to you on a 
regular basis. 

 
• Use pictures and 

ask your child to tell 
you what he or she 
sees, or what is 
happening in each 
picture. 

 
• Provide your child 

with opportunities 
to use language 
outside of school. 

 
• Talk to your child’s 

teacher about his 
or her listening, 
speaking, reading 
and writing skills to 
help support your 
child’s progress. 
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English Language Proficiency Assessments for California, 
Parent and Guardian Notification Letter 

 
 
Dear Parent/Guardian: 
 
Identifying students who need help learning English is important so 
these students can get the support they need to do well in English 
language arts/literacy, mathematics, science, and other subject 
areas in school. The English Language Proficiency Assessments 
for California, or “ELPAC,” are the tests used to measure how well 
students understand English when it is not the language they speak 
at home. Information from the ELPAC tells your child’s teacher 
about the areas in which your child needs extra support.  
 
This fall, your child will take the following test: 
 

• ELPAC Initial Assessment 
 
More about the ELPAC 
 
Students in kindergarten through grade twelve, who are newly 
enrolled in a California public school are required to complete the 
ELPAC Initial Assessment, if certain criteria are met on the Home 
Language Survey you completed as part of the enrollment packet. 
Your child will take the initial assessment once. If the assessment 
determines your child would benefit from further language 
instruction, your child will be classified as an English Language 
Learner and will take the ELPAC Summative Assessment every 
year until they are reclassified as proficient in English. Students are 
tested on their skills in listening, speaking, reading, and writing.  
 
To learn more about the ELPAC, please read the Parent Guide to 
Understanding the ELPAC, which can be found on the CDE Parent 
Guide to Understanding the ELPAC Web page at 
https://www.cde.ca.gov/ta/tg/ep/documents/elpacparentguide.pdf. 
  
If you have any questions about your child taking the ELPAC, 
please contact the school office to schedule an appointment with 
your child’s teacher or the principal. 
 
Sincerely, 
 
Barbara Mandelbaum 
Butte County Office of Education, 
Director of Instruction and Charter Oversight 
 
 
 

 

 
 

How can I help my 
child get ready for 

the ELPAC? 
 

You are an important 
part of your child’s 
education. Some 
things you can do to 
help your child are: 
 
• Read to your child 

or have your child 
read to you on a 
regular basis. 

 
• Use pictures and 

ask your child to tell 
you what he or she 
sees, or what is 
happening in each 
picture. 

 
• Provide your child 

with opportunities 
to use language 
outside of school. 

 
• Talk to your child’s 

teacher about his 
or her listening, 
speaking, reading 
and writing skills to 
help support your 
child’s progress. 



 

 

 

 

 

 

 

 

Language Assessment Results 



English Language Proficiency Assessments for California (ELPAC) 
Summative Assessment, 2017–18 

Summative ELPAC Score Report Letter 
 

Dear Parent or Guardian: 

This spring, your child took a test called the Summative English Language Proficiency 
Assessments for California (ELPAC). This test is part of the California assessment system 
and is aligned with California’s English Language Development Standards.  

These standards make sure English learner students have a high-quality program that will 
enable them to attain proficiency in English—developing the necessary skills and confidence 
in listening, speaking, reading, and writing— so they can be successful in the classroom. The 
ELPAC helps teachers across the state see how well students are doing with those skills. 

Your child’s report shows an overall score, consisting of oral language skills (speaking, 
listening) and written language skills (reading, writing), and a performance level. Because the 
ELPAC is a new test, scores from the ELPAC should not be compared to scores from the 
previous test, the California English Language Development Test (CELDT). 

To find out more about your student’s scores:  

The ELPAC Web site at http://www.elpac.org has the following materials to help parents 
understand the score reports: 

• Understanding the Summative Student Score Report — ELPAC, a video  
• Guide to Understanding the ELPAC Student Score Report  
• Sample Student Score Report 

In our district, the test results are just one way to look at how well our students are doing. We 
use the results to find areas in which students need help in the next school year. It is also 
important to know that the test results are not used to determine whether a student moves to 
the next grade. If you have questions or concerns about your child’s progress, please call the 
school office to arrange a conference with your child’s teacher. 

Sincerely, 

Barbara Mandelbaum 
Butte County Office of Education 
Director of Instruction and Charter Oversight 
1859 Bird St.  
Oroville, CA 95965 
(530) 532-5644 
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English Language Proficiency Assessments for California, 
2017–18 

Parent and Guardian Notification Letter 
 

Estimado padre, madre o tutor: 

Es importante identificar a los estudiantes que necesitan ayuda para aprender inglés, para poder 
brindarles el respaldo que necesitan para tener éxito en artes de lenguaje inglés/ lectoescritura, 
matemáticas, ciencias y otras materias escolares. Las Pruebas de Suficiencia en el Idioma Inglés de 
California (English Language Proficiency Assessments for California), o “ELPAC”, se usan para medir 
qué tan bien comprenden inglés los estudiantes cuando su lengua materna no es el inglés. El 
maestro de su hijo usa los datos de las ELPAC para identificar las áreas en que necesita apoyo 
adicional.  

Esta primavera, su hijo tomará la siguiente prueba: 

• Evaluación sumativa de las ELPAC 

Más información sobre las ELPAC 

Los estudiantes del jardín de niños al doceavo grado que han sido clasificados como aprendiendo 
inglés tomarán la Evaluación sumativa de las ELPAC todos los años hasta que se los clasifique 
como proficientes en inglés. Se evaluarán las destrezas de los estudiantes en comprensión auditiva, 
expresión oral, lectura y escritura. 

Para obtener más información sobre las ELPAC, lea Guía de padres para comprender las pruebas 
ELPAC, que puede encontrar en la siguiente página web del CDE: 

https://www.cde.ca.gov/ta/tg/ep/elpacparentguide.asp  

Otro recurso útil son las pruebas de práctica de las ELPAC. Las puede encontrar en el sitio web de 
ELPAC, https://www.elpac.org. Tanto los padres como los estudiantes pueden ver los tipos de 
preguntas que aparecen en las pruebas. 

Si tiene alguna pregunta sobre las pruebas ELPAC que va a tomar su hijo, comuníquese con la 
escuela de sus hijo(s) por mas información. 

Atentamente, 

Barbara Mandelbaum 
Butte County Office of Education 
Director of Instruction and Charter Oversight 
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English Language Proficiency Assessments for California, 
2017–18 Parent and Guardian Notification Letter 

 
Dear Parent/Guardian: 
 
Identifying students who need help learning English is important so 
these students can get the support they need to do well in English 
language arts/literacy, mathematics, science, and other subject 
areas in school. The English Language Proficiency Assessments 
for California, or “ELPAC,” are the tests used to measure how well 
students understand English when it is not the language they speak 
at home. Information from the ELPAC tells your child’s teacher 
about the areas in which your child needs extra support.  
 
This spring, your child will take the following test: 
 

• ELPAC Summative Assessment 
 
More About the ELPAC 
 
Students in kindergarten through grade twelve, who are classified 
as English learners, will take the ELPAC Summative Assessment 
every year until they are reclassified as proficient in English. 
Students are tested on their skills in listening, speaking, reading, 
and writing.  
 
To learn more about the ELPAC, please read the Parent Guide to 
Understanding the ELPAC, which can be found on the CDE Parent 
Guide to Understanding the ELPAC Web page at 
https://www.cde.ca.gov/ta/tg/ep/documents/elpacparentguide.pdf. 
  
The ELPAC practice tests are another good resource. They can be 
found on the ELPAC Web site at https://www.elpac.org, where 
parents and students can see the kinds of questions that will be on 
the test. 
 
If you have any questions about your child taking the ELPAC, 
please contact your child’s school to schedule an appointment. 
 
Sincerely, 
 
Barbara Mandelbaum 
Butte County Office of Education 
Director of Instruction and Charter Oversight 
 
 

 
 
 

 
 

How can I help my 
child get ready for 

the ELPAC? 
 

You are an important 
part of your child’s 
education. Some 
things you can do to 
help your child are: 
 
• Read to your child 

or have your child 
read to you on a 
regular basis. 

 
• Use pictures and 

ask your child to tell 
you what he or she 
sees, or what is 
happening in each 
picture. 

 
• Provide your child 

with opportunities 
to use language 
outside of school. 

 
• Talk to your child’s 

teacher about his 
or her listening, 
speaking, reading 
and writing skills to 
help support your 
child’s progress. 
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California Department of Education 

Butte County Office of Education 
ANNUAL PARENT NOTIFICATION LETTER 

Federal Title I and State Requirements 
 
To the parent(s)/guardian(s) of: _________________________   School:  ________________    Date: ____________ 
 
Student ID #: ___________   Date of Birth: ____________  Grade: ________   Primary Language: ________________ 
 
Dear Parent(s) or Guardian(s): Your child continues to be identified as an English learner. Each year, we are required 
to assess your child and notify you of your child’s proficiency level in English. We must also describe available language 
acquisition program options for which you may choose the one that best suits your child. This letter also contains the 
criteria for a student to exit the English learner program. (20 United States Code [U.S.C] Section 6312[e][3][A]) 
 

Language Assessment Results 
 

Domain English Language Proficiency Assessment 
Listening   
Speaking  
Reading  
Writing  
Overall   
A scoring guide, developed by the testing contractor, has been used to determine these results. Parents will receive their 
child’s official results within 30 days after the district has received individual student reports from the contractor. 

 
Check if applicable:  Individualized Education Program (IEP) on file 
A description of how your child’s program placement will contribute to meeting the objectives of the IEP is attached. 
 

Reclassification (Exit) Criteria 
 

The goal of language acquisition programs is for students to become proficient in English as rapidly as possible and to 
meet state academic achievement measures. This district’s reclassification criteria are listed below. 
 

Required Criteria 
(EC Section 313[f]) 

LEA Criteria 
[District inserts local board-approved reclassification criteria] 

English Language Proficiency Assessment Overall score of Early Advanced and Intermediate or higher in 
listening, speaking, reading and writing 

Teacher Evaluation Classroom teacher consultation and documentation of academic 
language skills equivalent to grade level peers 

Parental Opinion and Consultation   Parent agreement based on data presented 

Comparison of Performance in Basic Skills 

Meeting/Exceeding Standards in ELA on Grades 3-8 and 11 
SBAC.  Students within range of +/- 20 points of Meeting 
Standards may be considered for reclassification with strong 
evidence that supports continued student achievement. 

Benchmark Assessments Overall performance level of Meeting Standards (75% or higher) on 
district reading and writing assessments. 

Report Card Grades C or better 
 

Academic Achievement Results 

 
Graduation Rate for English Learners 

BCOE school staff strive to ensure 100% of enrolled students complete graduation requirements.  District graduation rate 
displayed on the Graduate Data report, available on the California Department of Education DataQuest Web page at 
http://dq.cde.ca.gov/dataquest/. 

Skill Area Smarter Balanced Assessment (SBAC)  Local Measures 

English Language Arts    

Mathematics   
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Language Acquisition Programs 
We are required to provide a Structured English Immersion (SEI) program option. If you choose this option your child 
will be placed in a classroom that uses mostly English for instruction.  
 
All programs include English Language Development (ELD) and teaching strategies differentiated for each student’s 
level of English language proficiency. These strategies are used to help each student reach proficiency in speaking, 
reading and writing English, and succeed academically in all core subjects. 
 

 

Requesting a Language Acquisition Program 
Language acquisition programs are educational programs designed to ensure English acquisition occurs as rapidly and 
effectively as possible, and provides instruction to English learners based on the state-adopted academic content 
standards, including English language development (ELD) standards. (EC Section 306[c])  
 

Description of Program Options and Goals for English Learners 
A description of the language acquisition programs provided are listed below. Please contact the district administrator at 
the number below if you would like to discuss program option that best suits your child. 
 
 
□ Mainstream Classroom:  Students are enrolled in a mainstream classroom in which all classroom instruction is 

provided in English, but with regular integrated and designated ELD and Title 1 or paraprofessional support, as 
necessary.  Students have full access to grade level academic subject matter content.   
 

□ Structured English Immersion (SEI) Program: A language acquisition program for English learners in which 
nearly all classroom instruction is provided in English, but with curriculum and a presentation designed for pupils 
who are learning English. At minimum, students are offered ELD and access to grade level academic subject matter 
content.  
 

□ Other Instructional Setting Butte COE Special Education Program (IEP): Students in a special education/ 
special day class setting are taught overwhelmingly in English. Some assistance may be provided in the primary 
language. Students are taught ELD and other core subjects by authorized teachers using district-adopted textbooks 
and supplementary materials. Instruction is based on ELD and grade-level content standards. 

 
 
Parents/Guardians may choose a language acquisition program that best suits their child. Schools in which the parents or 
legal guardians of 30 pupils or more per school or the parents or legal guardians of 20 pupils or more in any grade 
request a language acquisition program that is designed to provide language instruction shall be required to offer such a 
program to the extent possible. (EC Section 310[a]) 
 
Parents may provide input regarding language acquisition programs during the development of the Local Control 
Accountability Plan. If interested in a different program from those listed above, please contact Barbara Mandelbaum, 
Student Programs and Services Administrator bmandelbaum@bcoe.org (530) 532-5644 to ask about the process. 
 
Parents of English learners have a right to decline or opt their children out of the school district’s language acquisition 
program or opt out of particular English learner service(s) within a language acquisition program. (20 U.S.C Section 
6318[c][A][vii]) However, LEAs remain obligated to provide the student meaningful instruction (5 CCR Section 11302) 
until the student is reclassified, inform the parent when progress is not made, and offer the parent programs and services 
to consider at that time. 
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California Department of Education 

Butte County Office of Education 
ANNUAL STUDENT-PARENT NOTIFICATION LETTER 

Federal Title I and State Requirements 
 
To the student or guardian(s) of: _________________________   School:  ________________    Date: ____________ 
 
Student ID #: ___________   Date of Birth: ____________  Grade: ________   Primary Language: ________________ 
 
Dear Student or Guardian(s): You/ your child continues to be identified as an English learner. Each year, we are 
required to assess language proficiency and notify you of you/ your child’s level in English. We must also describe 
available language acquisition program options for which you may choose the one that best suits you/ your child. This 
letter also contains the criteria for a student to exit the English learner program. (20 United States Code [U.S.C] Section 
6312[e][3][A]) 
 

Language Assessment Results 
 

Domain English Language Proficiency Assessment 
Listening   
Speaking  
Reading  
Writing  
Overall   
A scoring guide, developed by the testing contractor, has been used to determine these results. Parents will receive their 
child’s official results within 30 days after the district has received individual student reports from the contractor. 

 
Check if applicable:  Individualized Education Program (IEP) on file 
A description of how you/ your child’s program placement will contribute to meeting the objectives of the IEP is attached. 
 

Reclassification (Exit) Criteria 
 

The goal of language acquisition programs is for students to become proficient in English as rapidly as possible and to 
meet state academic achievement measures. This district’s reclassification criteria are listed below. 

Required Criteria 
(EC Section 313[f]) 

LEA Criteria 
[District inserts local board-approved reclassification criteria] 

English Language Proficiency Assessment Overall score of Early Advanced and Intermediate or higher in 
listening, speaking, reading and writing 

Teacher Evaluation Classroom teacher consultation and documentation of academic 
language skills equivalent to grade level peers 

Parental Opinion and Consultation   Parent agreement based on data presented 

Comparison of Performance in Basic Skills 

Meeting/Exceeding Standards in ELA on Grades 3-8 and 11 
SBAC.  Students within range of +/- 20 points of Meeting 
Standards may be considered for reclassification with strong 
evidence that supports continued student achievement. 

Benchmark Assessments Overall performance level of Meeting Standards (75% or higher) on 
district reading and writing assessments. 

Report Card Grades C or better 
 

Academic Achievement Results 

 
Graduation Rate for English Learners 

BCOE school staff strive to ensure 100% of enrolled students complete graduation requirements.  District graduation rate 
displayed on the Graduate Data report, available on the California Department of Education DataQuest Web page at 
http://dq.cde.ca.gov/dataquest/. 

Skill Area Smarter Balanced Assessment (SBAC)  Local Measures 

English Language Arts    

Mathematics   
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Language Acquisition Programs 
We are required to provide a Structured English Immersion (SEI) program option. If you choose this option your child 
will be placed in a classroom that uses mostly English for instruction.  
 
All programs include English Language Development (ELD) and teaching strategies differentiated for each student’s 
level of English language proficiency. These strategies are used to help each student reach proficiency in speaking, 
reading and writing English, and succeed academically in all core subjects. 
 

 

Requesting a Language Acquisition Program 
Language acquisition programs are educational programs designed to ensure English acquisition occurs as rapidly and 
effectively as possible, and provides instruction to English learners based on the state-adopted academic content 
standards, including English language development (ELD) standards. (EC Section 306[c])  
 

Description of Program Options and Goals for English Learners 
A description of the language acquisition programs provided are listed below. Please contact the district administrator at 
the number below if you would like to discuss program option that best suits your child. 
 
 
□ Mainstream Classroom:  Students are enrolled in a mainstream classroom in which all classroom instruction is 

provided in English, but with regular integrated and designated ELD and Title 1 or paraprofessional support, as 
necessary.  Students have full access to grade level academic subject matter content.   
 

□ Structured English Immersion (SEI) Program: A language acquisition program for English learners in which 
nearly all classroom instruction is provided in English, but with curriculum and a presentation designed for pupils 
who are learning English. At minimum, students are offered ELD and access to grade level academic subject matter 
content.  
 

□ Other Instructional Setting Butte COE Special Education Program (IEP): Students in a special education/ 
special day class setting are taught overwhelmingly in English. Some assistance may be provided in the primary 
language. Students are taught ELD and other core subjects by authorized teachers using district-adopted textbooks 
and supplementary materials. Instruction is based on ELD and grade-level content standards. 

 
 
Parents/Guardians may choose a language acquisition program that best suits their child. Schools in which the parents or 
legal guardians of 30 pupils or more per school or the parents or legal guardians of 20 pupils or more in any grade 
request a language acquisition program that is designed to provide language instruction shall be required to offer such a 
program to the extent possible. (EC Section 310[a]) 
 
Parents may provide input regarding language acquisition programs during the development of the Local Control 
Accountability Plan. If interested in a different program from those listed above, please contact Barbara Mandelbaum, 
Student Programs and Services Administrator bmandelbaum@bcoe.org (530) 532-5644 to ask about the process. 
 
Parents of English learners have a right to decline or opt their children out of the school district’s language acquisition 
program or opt out of particular English learner service(s) within a language acquisition program. (20 U.S.C Section 
6318[c][A][vii]) However, LEAs remain obligated to provide the student meaningful instruction (5 CCR Section 11302) 
until the student is reclassified, inform the parent when progress is not made, and offer the parent programs and services 
to consider at that time. 

 



Request Form 
California English Language Assessment Score 

 
To:  Site CELDT Coordinator 
Directions:  California Department of Education requires schools to provide student language assessment results to 
schools receiving EL students.  Please complete the language assessment score section of this form and return it to the 
receiving school immediately. 
 
Receiving School’s Information 
Today’s Date: 8/7/2017 
 
Barbara Mandelbaum Butte County Office of Education 
Requester’s Name District 
 
(530) 532-5644 (530) 532-5794 bmandelbaum@bcoe.org 
Phone Fax Email 
 
1859 Bird Street Oroville, CA 95965 
Mailing Address City Zip Code 
 
 
 
Student Information 
 
                        
Last Name First Middle Other Name Used (Last, First, Middle) 
 
            
Birth Date (mm/dd/yy) Current Grade 
 
Butte County Office of Education       
Current Enrolling School District Current Enrolling School Site 
 
            
Sending Enrolled School District Sending Enrolled School Site 
 
 
Language Proficiency Assessment Score 
 
Has student taken the CELDT/ELPAC?  No  Yes 
 
If reclassified, provide date:          (If reclassified, please send documentation) 
 
Complete the following for the student’s most recent CELDT/ELPAC administration: 
 
 Scale Score Level Date Testing Completed:        
 
Listening/Speaking               
 
Reading               
 
Writing               
 
Overall               
 
Comments:               
 
Language Assessment  No  Yes, if yes – please fax or send copy 
 
               
Signature (Previously Enrolled School Site)   Printed Name   Date 
 
 



                                 “WHERE STUDENTS COME FIRST”                      
 

 
PARENTAL EXCEPTION WAIVER EDUCATION CODE 311 

 
 
Student's Name: __________________________________ Grade: _______________ 
 
School:___________________________________ Date of Birth: _______________ 
 
Student's Primary Language: _____________________________ 
 
 
I request a waiver of the placement of my child in the school's structured/sheltered English 
immersion program for the following reason: 
 
__ My child possesses good English language skills. (Education Code 311(a)) 
 
__ My child is 10 years of age or older and I believe that an alternate course of study is better suited 
to my child's rapid acquisition of English. (Education Code 311(b)) 
 
__ I believe that my child has special needs and that an alternate course of study is better suited to 
his/her educational development. (Education Code 311(c)) 
 
 
I understand that the objective for my child is to be taught English as rapidly and effectively as 
possible. I have been provided a full written description of the intent and content of the structured 
English immersion program; any alternative courses of study offered by the district and made 
available to my child; all educational opportunities offered by the district and made available to my 
child; and the educational materials to be used in the different educational program choices. 
 
I have personally visited the school to apply for this waiver. 
 
 
I understand that I must request that this waiver be reconsidered annually, each school year. 
 
Parent/Guardian Signature:  __________________________ 
 
Date: __________________ 
 
Address: _________________________________________ 
 
City: _____________________ State: ______ Zip: ______________ 
 
Phone Number: ____________________________________ 
 
 
 
For School Use Only: 
For waivers pursuant to Education Code 311(a), student's English standardized test scores: (Scores 
must be at or above the state average for the child's grade level or above the 5th grade average). 
_____________________________________________________________ 
 
Waiver Granted/Denied:  Date:__________________ 
 
Signature:_________________________________ Title: __________ 

Tim Taylor  
Superintendent 
ttaylor@bcoe.org 

 
Student Programs 

and Services 
 

Michelle Zevely 
Assistant  Superintendent 

mzevely@bcoe.org 
 

Curriculum, 
Assessment, 
Instruction &  

Charter School 
 
 

Barbara Mandelbaum 
SPS Administrator 

bmandelbaum@bcoe.org 
 

1859 Bird Street 
Oroville, CA  95965 

(530) 532-5916 
Fax (530) 532-5794 

www.bcoe.org 
 
 
 
 
 
 
 
 

Board of Education 
 

Amy Christianson 
Howard M. Ferguson 

Ryne Johnson 
Jeannine MacKay 

Brenda J. McLaughlin 
Roger Steel 
Mike Walsh 

 
 

An Equal Opportunity 
Employer 

 



 

 

 

 

 

 

 

 

Progress Monitoring 



Butte County Office of Education Student Programs and Services 
English Learner Academic Support Plan 

\\goddard\public\SPS\_SHARED\English Learners\EL Monitoring-Academic Support Plans\2016-2017\Master EL Acad Supp Plans-fillable Upd 4/27/2017

Student/Grade School Year: Years EL or RFEP: 

School: Programs: Attendance: 
Title 1     Yes   No    Sp Ed  Yes   No 

    Other: 

Objective: 

The objective of the Support Plan is to proactively assist struggling English Learners in recouping academic deficits (BCOE English Learner Master 
Plan, pages 12-13).  Principals meet with grade-level teams twice a year to monitor those students who have been classified as English Learners and 
have not made substantial progress both linguistically and academically.  Likewise, students reclassified as English Proficient will be monitored and 
supported for three years following the reclassification date.  It is suggested that the team identify the students who have not progressed in their 
English language proficiency level and/or academic skills and collaborate about researched-based strategies they will use during the semester. 

Directions: 

In September and January of each year, grade-level teams will monitor and plan for English Learner and Reclassified students to support 
substantial academic gains. Complete all background information including: Student’s name, how long the student has been designated EL, the 
overall most current ELPAC/CELDT score, and if applicable, most current scores on the state and local Language Arts and Mathematics 
assessments.  Please mark if the child is making satisfactory progress in these areas. Discuss the student’s Performance Gap (need) and Annual 
Measurable Performance Improvement Objective (semester goal) and record below.  Then, complete the goals and strategies section based on 
the student’s proficiency level and determined areas of need.  At the end of the year, submit a copy of the plan to the SPS Director of 
Instruction and Charter Oversight. 

Performance Gap (Lowest Scoring ELPAC/CELDT Strands and Other): 

Annual Measurable Performance Improvement Goal: 

 Beginning  Early Intermediate     Intermediate  Early Advanced  Advanced     R-FEP (<4 Years)

ELPAC/CELDT 
Strand Levels 

Most Recent 
 SOLOM Total Reading/ Writing Level Math Level Making Satisfactory 

Annual Progress 

Reading:   

Writing:    

Listening:  

Speaking:  

(of 25 total pts) 

Writing iReady District Assessment 
DWA Reading Yes  No 

DWA Writing  Yes  No 

DWA Math      Yes  No 

          DWA 1:  DWA 2:          DWA 1:       DWA 2:  

The expectation is 
a 4+ in all areas 

with 

iReady 
         DWA 1: DWA 2:  SBAC/CAA 

  Current Year:                      Previous Year: a minimum of 19 
points overall. 

SBAC/CAA CAASPP Assessments 
ELA SBAC/CAA 

Yes             No  
Math SBAC/CAA 

Yes            No  

   Current Year:                       Previous Year: 



Butte County Office of Education Student Programs and Services 
English Learner Academic Support Plan 

\\goddard\public\SPS\_SHARED\English Learners\EL Monitoring-Academic Support Plans\2016-2017\Master EL Acad Supp Plans-fillable Upd 4/27/2017 

Fall Collaboration Date: 

Content 
Areas Standards-Goals Focused Strategies for the Semester Identified Assessments 

Met Goal 
for 

Semester? 

 Yes   No 

 Yes   No 

 Yes   No 

 Yes   No 

Spring Collaboration Date: 

Content 
Areas Standards-Goals Focused Strategies for the Semester Identified Assessments 

Met Goal 
for 

Semester? 

 Yes   No 

 Yes   No 

 Yes   No 

 Yes   No 

Student Performance Summary: 



Butte County Office of Education 
Instructional Services 

1 
Updated 5/16/2017 1:55 PM 

English Learner Academic Support Plan Parent Report 

 
 
 
 

Objective: 

The objective of the Support Plan is to assist English Learners in increasing academic achievement (BCOE English Learner Master Plan, pages 12-13) 
and reclassified students with increasing or maintaining satisfactory academic achievement.  Grade-level teams will meet twice a year to monitor those 
students who have been classified as English Learners and create a plan to support linguistic and academic progress.   

This Parent Report is a summary of the plans and goals as they pertain to your child. 

Academic Need: 

Semester Goals: 

Focused Classroom Strategies: 

Focused Home Support Strategies: 

Student: _______________________________   Date: ________________   School:  ___________________________________ 

Teacher: _______________________________              Grade Level: ______                Years as an English Learner: ______ 



Oficína de Educación del Condado de Butte 
 Servicios de Instrucción 
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Informe de los Padres del Plan de Apoyo Académico para Aprendices de Inglés 
 
 
 
 
 
 

Objetivo: 
 
El objetivo del Plan de Apoyo es de asistir Aprendices de Inglés en aumentar el rendimiento académico (Plan Maestro de BCOE para Aprendices de 
Inglés, paginas 12-13) y estudiantes reclasificados con aumentar o mantener el rendimiento académico satisfactorio.  Equipos de nivel de grado se 
reunirán dos veces al año para monitorear esos estudiantes que han sido clasificados como Aprendices de Inglés y crear un plan para apoyar el proceso 
lingüístico y  académico. 
Este informe de los Padres es un resumen de los planes y metas en relación con su hijo/a. 
 
Necesidad Academia: 
 
 

 
Meta del Semestre: 
 

 
Estrategias de aula Enfocado: 
 
 
 

 
Estrategias en Hogar de Apoyo Epecífico: 
 
 
 

 

Estudiante: _______________________________   Fecha: ________________   Escuela: _________________________________  
 
Maestro/a: _______________________________    Grado: _______________    Años cómo Aprendices de Inglés: _____________
    
  



 
Checklist for English Learner Academic Support Plan  

FINAL EL _PreReferralChecklist/tt 21-May-18 P a g e  | 1 of 1 

Student Name       Date       
    

Check all strategies that have been or might be implemented prior to proceeding with the EL Academic Support Plan. 

LISTENING AND SPEAKING INSTRUCTION 

 Teach new language in context, 
familiarizing students with its uses and 
sounds (phonemic awareness), before 
asking them to produce it themselves. 

 Build new concepts upon previous learning. 
 Use visuals and realia to introduce new 
vocabulary, i.e., flannel board, puppets, and 
objects. 

 Use selected vocabulary consistently in 
context. 

 Check for comprehension and provide 
immediate feedback. 

 Provide opportunities for total physical 
response (TRPR). 

 Plan extended interactions with controlled 
vocabulary in various contexts during the 
day. 

 Provide opportunities for meaningful 
interaction with school staff in the 
classroom, office, library, and yard. 

 Other        
 

 Other        
 

STUDENT GROUPING 

 Provide multiple language models: teacher, 
other staff, para-educator, volunteers, and 
EO students. 

 Group students by English proficiency level 
for specific skill development. 

 Mix student proficiency level for 
differentiated instruction. 

 Change seating arrangements to increase 
access to language models (teacher, para-
educator and peers). 

 Other        

DIFFERENTIATED INSTRUCTION 

 Shorten the length of lessons and reduce 
the number of new words. 

 Identify student’s learning modality 
(strength) and provide additional activities 
that build upon strengths. 

 Use para-educator daily for one-to-one 
reinforcement activities, e.g., read-aloud, 
language games, and receptive vocabulary 
review. 

 Use listening centers to reinforce language 
patterns with picture books, songs and 
chants on tape. 

  

 Other      ______________  

 Other      ______________  

 

READING INSTRUCTION 

 Use visuals to illustrate vocabulary. 
 Use TPR to check the comprehension. 
 Sequence pictures and provide visual 
reference for progression and directionality 
conventions. 

 Model picture walks and read alouds using 
student-generated big books and simple big 
books. 

 Support visual cues with print. 
 Teach upper and lower case letter 
recognition and matching. 

 Provide opportunities to recognize own 
name and match individual letter cards to 
letter in name. 

 Model reading the room daily: labels and 
environmental print. 

 Provide time daily for students to read their 
choice of material during sustained silent 
reading. 

 Other        
 

 Other        

STUDENT GROUPING 

 Pair and group students for pre-reading 
activities. 

 Other        
 

 Other        
 
 

DIFFERENTIATED INSTRUCTION 

 Use visual cues to distinguish work and 
letter directionality. 

 Sort pictures by categories, e.g., foods, 
reptiles, and action words. 

 Instruct para-educator to model and 
reinforce work and letter concepts. 

 Use cross-age tutors, peers or volunteers to 
reinforce familiar language activities and 
conduct picture walks. 

 Other        
 

WRITING INSTRUCTION 

 Model the pre-writing process appropriate 
for students’ level of English proficiency. 

 Model letter formation and teach initial print 
concepts. 

 Provide work shape activities outlining, 
tracing, letter tile building. 

 Support concept development through 
picture writing. 

 Provide time for students to record their 
learning in picture journals. 

 Other        
 

 Other        
 

STUDENT GROUPING 
 Pair and group students for pre-writing 
activities. 

 Other        
 

 Other        
 
 

DIFFERENTIATED INSTRUCTION 
 Provide large to small muscle kinesthetic 
activities such as tracing and highlighting 
letters and words. 

 Create learning centers that provide 
patterns for practice/exploration/rein-
forcement. 

 Provide a variety of tools for writing: 
crayons, pencils, computer, etc. 

 Provide a variety of textures for kinesthetic 
learners: plastic letters and shapes, 
magnetic and sandpaper letters, finger 
paint, sand. 

 Provide additional time for student to 
complete tasks. 

 Other        
 

 Other        
 

 
 



5/21/2018 
 

 
Please complete and return to Barbara Mandelbaum by:  ____________    _ 
 

BUTTE COUNTY OFFICE OF EDUCATION 
STUDENT ORAL LANGUAGE OBSERVATION MATRIX   (SOLOM) 

TEACHER OBSERVATION FOR ENGLISH LANGUAGE LEARNER STUDENTS 
 
 

Student's Name _____________________________________ Grade _________ Teacher’s Name ____________________________________________ 
 
Language Observed:  English 

• According to your observation, indicate with an X across the square on each category which best describes the student's abilities. 
 

 
CATEGORIES 

 
1 (low) 

 
2 

 
3 

 
4 

 
5 (high) 

A.  COMPREHENSION Cannot be said to 
understand even simple 
conversation. 

Has great difficulty 
following what is said.  Can 
comprehend only "social 
conversation" spoken 
slowly and with frequent 
repetitions. 
 

Understands most of what 
is said at slower-than-
normal speed with 
repetitions. 

Understands nearly 
everything at normal 
speed, although occasional 
repetition may be 
necessary. 

Understands everyday 
conversation and normal 
classroom discussions 
without difficulty. 

B.  FLUENCY Speech is so halting and 
fragmentary as to make 
conversation virtually 
impossible. 

Usually hesitant; often 
forced into silence by 
Language limitations. 

Speech in everyday 
conversation and 
classroom discussion is 
frequently disrupted by the 
student's search for the 
correct manner of 
expression. 

Speech in everyday 
conversation and 
classroom discussion is 
generally fluent, with 
occasional lapses while the 
student searches for the 
correct manner of 
expression. 
 

Speech in everyday 
conversations and 
classroom discussion is 
fluent and effortless 
approximating that of a 
native speaker. 

C.  VOCABULARY Vocabulary limitations so 
extreme as to make 
conversation virtually 
impossible. 

Misuse of words and very 
limited vocabulary make 
comprehension quite 
difficult. 

Frequently uses the wrong 
words; conversation 
somewhat limited because 
of inadequate vocabulary. 

Occasionally uses 
inappropriate terms and/or 
must rephrase ideas 
because of lexical 
inadequacies. 
 

Use of vocabulary and 
idioms approximates that of 
a native speaker. 

D.  PRONUNCIATION Pronunciation problems so 
severe as to make speech 
virtually unintelligible. 

Very hard to understand 
because of pronunciation 
problems.  Must frequently 
repeat in order to make self 
understood. 

Pronunciation problems 
necessitate concentration 
on the part of the listener 
and occasionally lead to 
misunderstanding. 

Always intelligible, though 
one is conscious of a 
definite accent and 
occasional inappropriate 
intonation patterns. 
 

Pronunciation and 
intonation approximates 
that of a native speaker. 

E.  GRAMMAR Errors in grammar and word-
order so severe as to make 
speech virtually 
unintelligible. 

Grammar and word-order 
errors make 
comprehension difficult.  
Most often rephrases 
and/or restricts self to basic 
patterns. 
 

Makes frequent errors of 
grammar and word-order 
which occasionally obscure 
meaning. 

Occasionally makes 
grammatical and/or word 
order errors which do not 
obscure meaning. 

Grammatical usage and 
word-order approximates 
that of a native speaker. 

 



 

 

 

 

 

 

 

 

Reclassification 



 
Revised 8/7/17   

Butte County Office of Education 
 

RECLASSIFICATION TO FLUENT ENGLISH PROFICIENT 
 

Student: __________________________ School: _________________ Date: _________ 
 
Date of Birth: ___________   Grade: _______ Teacher: ____________________ IEP Y/N 
 
Reclassification Criteria Review: 
 
Language Proficiency Assessment: Date: _________ Designation: _________________  
 
 
SOLOM: _______    _______        _______          _______            _______ 
      A         B             C      D           E 
             Comprehension     Fluency       Vocabulary    Pronunciation   Grammar 
 
 
District Assessment Proficiency Levels  
     
    Reading:  _______  Math: _______  Writing: _______ 
 
             
Report Card Grades  ELA _______            Math_______   
 
 
SBAC Scale Scores and Proficiency Levels (ex: 2237- Meeting) 
 

________________________     _________________________ 
                                  Reading                                 Math 
 
Math is included in this assessment to show an overall profile of the student and to include the 
understanding that Math includes reading/ELA 
 
Teacher Evaluation of Academic Language Skills: 
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________ 
 
RECLASSIFICATION Parent Consultation Date:  _______________________  
(Including IEP) 
 
Is the parent in agreement with reclassification? _____ (Y/N) 
 
Follow-up meeting (if needed) will be: _________________________________ 
 
Parent signature: _______________________________________ Date: ________________ 
 
Principal’s signature: ___________________________________ Date: ________________  
            
Student will receive continued support through Title 1: ________ (Y/N) 
 

Copy to BCOE Administrator for Approval     Copy to CUM file 



                                 “WHERE STUDENTS COME FIRST”                      
 

 
 
 
Date:  

 
 

Student:  
 
School:     Current Grade:  

 
 
 
Dear Parent/Guardian, 
 
This letter is to confirm your child has been reclassified in the EL program to Fluent 
English Proficient.  In addition to teacher and parent consultation, the following 
Butte County Office of Education reclassification criteria have been met: 

 
1. Passing overall score on California English Language Proficiency 

Assessment   
 
2. Similar scores for reading and language on standardized test (SBAC) 

comparable to English proficient students of the same age.  . 
 
3. Similar scores for reading and language on local assessments comparable 

to English proficient students of the same age. 
  
4. Other qualifying criteria as defined in the English Learner Master Plan: 
 
__________________________________________________________________ 
 
__________________________________________________________________ 
 
Your child will be closely monitored over the next four years to ensure continued 
academic achievement.  
 
The Butte County Office of Education Student Programs and Services Office and 
staff at our school are excited to celebrate this academic accomplishment with you 
and your child!  

 
Respectfully, 

 
 
 
Principal, Insert your school here  
 
Insert contact information here 

 

Tim Taylor  
Superintendent 
ttaylor@bcoe.org 

 
 

Student Programs 
and Services 

 

Michelle Zevely 
Assistant Superintendent 

mzevely@bcoe.org 
 

1859 Bird Street 
Oroville, CA  95965 

(530) 532-5916 
Fax (530) 532-5794 

www.bcoe.org 
Curriculum, 

Assessment and 
Instruction 

 
Barbara Mandelbaum 

SPS Administrator 
bmandelbaum@bcoe.org 

 
1859 Bird Street 

Oroville, CA  95965 
(530) 532-5916 

Fax (530) 532-5794 
www.bcoe.org 

 
 

Board of Education 
 

Amy Christianson 
Howard M. Ferguson 

Ryne Johnson 
Jeannine MacKay 

Brenda J. McLaughlin 
Roger Steel 
Mike Walsh 

 
 

An Equal Opportunity 
Employer 
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Special Education Reclassification Worksheet For English Learners 
 

Name: ________________________________ Grade: _______  Date of Meeting: ____________  

Primary Disability: ____________________Secondary Disability: ___________________________ 

Summary of English language development services received: 

_____________________________________________________________________________________

_____________________________________________________________________________________ 

1. Assessment Results of Language Proficiency (Note: CDE regulations allow an IEP team to 
decide that a student take an alternate assessment to all ( or a portion of) the language proficiency 
assessment, if appropriate). 
 
Language Proficiency Assessment Taken: 
 CELDT/ ELPAC   Alternate Assessment  

 
Current School Year Data  Date: ___________ 
 CELDT/ELPAC Overall Score: ____Listening: ____ Speaking: ____ Reading:____ Writing:____ 
 Alt. Assessment   Overall Score: ___ Listening: ____ Speaking: ____Reading:____ Writing: ____ 

Previous School Year Data  Date: ___________ 
 CELDT Overall Score: ____ Listening: ____ Speaking: ____Reading:____ Writing: ____ 
 Alt. Assessment   Overall Score: ___ Listening: ____ Speaking: ____Reading:____ Writing: ____ 

 
Student met language proficiency level criteria as assessed by the language 
proficiency assessment. 
 Yes  No  N/A 

 
Student met language proficiency level criteria as assessed by Alternate Assessment? 
 Yes  No  N/A 
 
(Note: Overall Proficiency level must be early advanced or higher, listening, speaking, reading and writing 
must be intermediate or higher) 

 
If student took alternate assessment(s), answer the following questions: 
Does the reclassification team feel the student’s disability impacts the ability to manifest 
English proficiency?  Yes  No   
 
If so, what areas?  Listening   Speaking    Reading   Writing 

 
Note: Possible indicators: Student has similar academic deficits and error patterns in English as well as 
primary language, or error patterns in speaking, reading, and writing are typical of students with that 
disability versus students with language differences etc. 
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Comments:____________________________________________________________________________________________
________________________________________________________________________________________________________
________________________________________________________________________________________________________ 
 
Does the reclassification team feel it is likely the student has reached an appropriate 
level of English proficiency based on multiple measures as outlined in the reclassification 
criteria?  Yes  No   
 
2. Teacher Evaluation 
(Note: Having incurred deficits in motivation and academic success unrelated to English language 
proficiency [i.e. disability] do not preclude a student from reclassification.) 
 
Evaluation was based on:  Classroom performance  District-Wide assessments 

 IEP Goal Progress    Other __________________ 
Comments:____________________________________________________________________________________________
________________________________________________________________________________________________________
________________________________________________________________________________________________________ 
 
Does the reclassification team feel teacher input/evaluation warrants possible 
reclassification?  Yes  No   
 
3. Parent Opinion and Consultations was solicited through: 
 Letter to Parent  Parent Conference Other:_______________________________ 
 
Does the reclassification team feel parent input warrants possible reclassification?  
 Yes  No   
 
4. Comparison of Performance in Basic Skills 
(Note: SBAC score in English/Language Arts [ELA] must be at least beginning of basic level to midpoint of 
basic – each district may select exact cut point: for pupils scoring below cut point, determine whether 
factors other than English language proficiency and whether it is appropriate to reclassify the student. 
 
Assessment taken:   SBAC    CAA  Date: _________ 
 
SBAC/ CAA English/Language Arts Overall Score________   

SBAC Reading Claim Score _______   SBAC Writing Claim Score ________ 

 
Student met the Performance on SBAC criteria?  Yes   No   N/A 
 
If performance in basic skills criteria based on CAASPP was not met answer the 
following questions to help determine if “factors other than English language 
proficiency are responsible for limited achievement in ELA.”  
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  Student’s Basic Skills assessment scores appear to be commensurate with his/her intellectual 

abilitiy due to a disability such as an intellectual disability, language and speech impairment 

etc., versus a language difference and primary language assessments indicate similar levels of 

academic performance (if available and applicable) 

or 

 Error patterns noted mirror the patterns of errors made by students with a particular disability 

versus peers with language differences and student manifests language proficiency in all other 

areas. 

Does the reclassification team feel the student should be reclassified at this time based 
on the analysis of the four criteria above?   Yes  No   
 
Signatures of the Reclassification Team Members: 
 
__________________________  _________ 
Parent     Date 
 
__________________________  _________ 
EL District Coordinator   Date 
 
__________________________  _________ 
Special Education Teacher  Date 
 
__________________________  _________ 
Other     Date 
 
__________________________  _________ 
Other     Date 
 
__________________________  _________ 
Other     Date 
 
 
 

 
 
 
 
 
 
 



Butte County Special Education Local Plan Area (SELPA) 
Michelle Zevely, Assistant Superintendent 

Adapted with permission from the 
Orange County Office of Education 

Alternate Language Proficiency Instrument (ALPI) 

2018 

Contact: Stacy Doughman, Director, 
Special Education 

530-532-5637 

Butte County
Comprehensive Alternate

Language Proficiency Survey
for Students with 

Moderate-Severe Disabilities
(VCCALPS) 

www.bcoe.org/o /selpa 



 

 
 

This survey instrument may be used to assess language proficiency of students with 
disabilities characterized as moderate or severe.  It is for students who, because of their 
disability, cannot access all or part of the ELPAC, and is designed for students who 
participate in the California Alternate Assessment (CAA). It assesses in all areas 
required by the California Department of Education, including listening, speaking, 
reading, and writing.  It establishes levels in both the primary language as well as 
English.  If unsure about which English Language Development assessment a student 
will best respond to, the IEP team may utilize the English Language Proficiency 
Assessment Participation Consideration worksheet. 

Because students with moderate or severe developmental and intellectual disabilities 
usually have delays in the areas of general language development and cognition, it 
often is difficult to establish the level of English language proficiency. Therefore, an 
analysis of proficiency in English as compared to proficiency in the primary language 
becomes very informative. 

The information from this survey can be used to determine whether the student is 
considered to be an ‘English Learner’ (EL) or a student with disabilities in language and 
cognition, across languages.  Students who are considered to be ELs will receive 
targeted instruction in ELD, including vocabulary, syntax, grammar, functions and 
conventions unique to the English language (academic and conversational).  Students 
who are considered to be delayed in any language will receive targeted instruction in 
general development of language and communication. 

Students who are ELs will have at least one IEP goal that addresses English Language 
Development. All IEP goals must be linguistically appropriate, which means they are at 
the appropriate EL level. Special consideration must be given to the language of 
instruction (English or primary language). IEP teams for ELs will include persons with 
expertise in second language acquisition who understand how to differentiate between 
limited English proficiency and a disability. 

For our students with moderate-severe disabilities, this may mean that they will be 
taught to make simple requests or express needs first in the primary language, or, that 
instructions for functional skill activities are given in both English as well as the primary 
language, or in the primary language only. 

The VCCALPS can also be used to assist in reclassifying a student to Fully English 
Proficient (RFEP) who has formerly been considered an EL. For students who perform 
at low levels, have similar error patterns, or errors similar to other students with similar 
disabilities in both English and the primary language, the IEP team may recommend to 
the district English Language Development (ELD) department that the low proficiency 
level in English is due to the disability.  Although the IEP team may make the 
recommendation, the final decision about reclassification lies with the ELD Department, 
with input from parent(s). 

For two years following reclassification, students will continue to receive support and 
monitoring of their English language development. 

 

 
 

Introduction/Purpose 



Date:   Student _ _   

 

 

English Language Proficiency Assessment Participation Consideration 
 

 

Alternate assessments provide an alternate means to measure the English language proficiency of students with disabilities whose individualized 
education program (IEP) teams have determined that they are unable to participate in the ELPAC even with universal tools, designated supports or 
accommodations. In order to aid an IEP team in its determination of whether a student should use alternate assessments, the following may be 
considered: 

 
Circle “Agree” or “Disagree” for each item: 

 

Agree Disagree The student requires extensive instruction in multiple settings to acquire, maintain, and generalize skills necessary for 
application in school, work, home, and community environment. 

Agree Disagree The student demonstrates academic/cognitive ability and adaptive behavior that require substantial adjustments to the 
general curriculum. The student may participate in many of the same activities as their non-disabled peers; however, their 
learning objectives and expected outcomes focus on the functional applications of the general curriculum. 

Agree Disagree The student cannot address the performance level assessed in the ELPAC, even with accommodations. 

Agree Disagree The decision to participate in the alternate assessment is not based on the amount of time the student is receiving special 
education services. 

Agree Disagree The decision to participate in the alternate assessment is not based on excessive or extended absences. 

Agree Disagree The decision to participate in the alternate assessment is not based on language, cultural, or economic difference. 

Agree Disagree The decision to participate in the alternate assessment is not based on the deafness/blindness, visual, auditory, and/or 
motor disabilities. 

Agree Disagree The decision to participate in the alternate assessment is not primarily based on a specific categorical label. 

Agree Disagree The decision for alternate assessment is an IEP team decision, rather than an administrative decision. 

If the answer to any of the statements is “Disagree”, the team should consider including the student in the ELPAC with the use of any necessary 
accommodations. Specify whether the student will be assessed using the alternate in all domains or which domain(s) of the ELPAC the alternate 
assessment(s) is replacing. 

 
IEP Team Decision: _ is eligible for participating in the ELPAC. 
 

[] All domains OR Indicate the domain(s) the student will participate in the ELPAC [] Listening [] Speaking [] Reading [] Writing 
 

IEP Team Decision: _ is not eligible for participating in the ELPAC. 
 

VCAALPS 2/2/18 



 

 
 

This instrument should be used in a similar manner as the ELPAC, and must be used for all 
students with a language other than English in questions #1-#3 on the Home Language Survey. 
(Question #4 is discretionary for the districts). 

 
WHEN:  For all students entering school, the assessment should be administered within the first 30 
days of enrollment. It should be re-administered annually during the testing window for ELPAC. 

 
HOW/WHO: The listening, reading and writing portions of the assessment are to be administered in 
multiple sessions in short lengths of time as tolerated by the student.  Because there is a great deal 
of overlap in the content of the items in English and primary language, it is suggested that those 
sections be administered in random order, with at least an hour between sessions. They should be 
administered by classroom staff who know the student well, to assure maximum performance. 

 
The speaking session should be completed by those who know the student well, at minimum the 
teacher and primary caregiver. 

 
Some sections require that directions and/or prompts be given in the primary language, so a person 
who is fluent in that language is required. 

 
The assessor is advised to use the least intrusive prompting or adaptations necessary to obtain a 
response from the student. If he/she is capable of pointing, speaking, etc, they should be required 
to do so. If not, eye gaze, head nod, or indicating yes/no to adult model will suffice. 

 
For each section, jot down the items or words the student correctly responds to or performs. Circle 
the number which best correlates with performance, place in points column and total the number of 
points per page. 

 
Record totals from each page on the Summary Sheet, which will indicate levels in each area to be 
used for decision making and planning. 

 
In 2007-18 school year, the ELPAC will be given in the spring of 2018 as a summative assessment. 
Subsequently, the ELPAC will be given as both the initial and the summative assessment. 
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Listening – Primary Language 

VCCALPS 

Listening:  Provide oral requests in primary language only.  Describe responses on lines provided, 
then circle the score which best applies and record in points column. It is permissible to score items 
based on extensive observation in classroom settings, in addition to responses in the testing situation. 

 
In response to the primary language, the student: Points 

1. Responds to commands (record highest level obtained): 
 

 

 
 

 
 

 
  

 

1 part command with light physical prompt (1 pt.) 1 part with visual prompt (2 pts.) [0-5] 
1 part, no visual (3 pts.)   2 part, visual (4 pts.)  2 part, no visual. (5 pts.) 

 
2. Identifies body parts using student’s response mode by pointing, eye gaze, 

using AAC or indicating yes/no to adult model. (May use pictures or have 
student point to self.) (list): 

 
 

 
 

 
 

 
   

0 1 (1 pt.) 2 (2 pts.) 3 (3 pts.) 4 (4 pts.) 5+ (5 pts.) [0-5] 
 

3. Identifies family members/familiar people, using student’s response mode by 
pointing, eye gaze, using AAC or indicating yes/no to adult model. (May use 
people or pictures.) (list): 

 
 

 
   

0 1 (1 pt.) 2-3 (2 pts.) 4-5 (3 pts.) 6-7 (4 pts.) 8+ (5 pts.) [0-5] 
 

4. Identifies foods/food items using student’s response mode by pointing, eye 
gaze, using AAC or indicating yes/no to adult model (list): 

 
 

 
 

 
 

 
   

0 1 (1 pt.) 2-3 (2 pts.) 4-5 (3 pts.) 6-7 (4 pts.) 8+ (5 pts.) [0-5] 
 
 

Total Listening Points (Primary)  [0-20] 
 
 
 
 
 
 
 

  
 

Listening/Primary Language 
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Listening – English 

VCCALPS 

Listening:  Provide oral requests in English only.  Describe responses on lines provided, then circle 
the score which best applies and record in points column. It is permissible to score items based on 
extensive observation in classroom settings, in addition to responses in the testing situation. 

 
In response to English, the student: Points 

1. Responds to commands (record highest level obtained): 
 

 

 
 

 
   

1 part command with light physical prompt (1 pt.) 1 part with visual prompt (2 pts.) [0-5] 
1 part, no visual (3 pts.)   2 part, visual (4 pts.)  2 part, no visual. (5 pts.) 

 
2. Identifies body parts using student’s response mode by pointing, eye gaze, 

using AAC or indicating yes/no to adult model. (May use pictures or have 
student point to self.) (list): 

 
 

 
 

 
   

0 1 (1 pt.) 2 (2 pts.) 3 (3 pts.) 4 (4 pts.) 5+ (5 pts.) [0-5] 
 
3. Identifies family members/familiar people, using student’s response mode by 

pointing, eye gaze, using AAC or indicating yes/no to adult model. (May use 
people or pictures.) (list): 

 
 

 
   

0 1 (1 pt.) 2-3 (2 pts.) 4-5 (3 pts.) 6-7 (4 pts.) 8+ (5 pts.) [0-5] 
 
4. Identifies foods/food items using student’s response mode by pointing, eye 

gaze, using AAC or indicating yes/no to adult model (list): 
 

 

 
   

0 1 (1 pt.) 2-3 (2 pts.) 4-5 (3 pts.) 6-7 (4 pts.) 8+ (5 pts.) [0-5] 
 
 
 

Total Listening Points (English)  [0-20] 
 
 
 
 
 
 
 
 

  
 

Listening/English 
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Speaking – Primary Language 

VCCALPS 

 
Speaking:  Use input from people who know the student (parents, siblings, teachers). Describe on 
lines provided, then circle the score which best applies and record in the points column. 

 
In the primary language: Points 

 
1. Student indicates need for assistance (i.e., more of an item, toileting needs, 

physical help, negations, etc.)(describe): 
 

 

 
Not at all (0pts) Gestures (1 pt) Vocalizations (2pts) Word (primary language)(3 pts)  [0-5] 
Phrase (primary language)(4 pts) Sentence (primary language)(5pts)   

 
2. Student uses words in primary language (list):    

 
 

 
 

 
 

 
   

0 1-5(1 pt.) 6-10(2 pts.) 11-15(3 pts.) 16-20(4 pts.) 21+(5 pts.) [0-5] 
 
3. Student uses phrases in primary language (may not be semantically correct) 

(list):   
 

 

 
 

 
   

0 2 word phrase (2 pt.) 3 word phrase (3 pts.) 4 word phrase (4 pts.) [0-5] 
5 word phrase or more (5 pts.) 

 
4. Student uses complete sentences in primary language (may not be semantically 

correct) (list):    
 

 

 
 

 
 

 
 

 
0 1 sentence (1 pt.) 2 sentences (2 pts.) 3 sentences (3 pts.)  [0-5] 
4 sentences (4 pts.) 5 sentences or more (5 pts.)    

 
NOTE: If student uses an augmentative communication system, records words or 
phrases used in the primary language (if any). 

 
Total Speaking Points (Primary)  [0-20] 

 
 

  
 

Speaking/Primary Language 
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Speaking – English 

VCCALPS 

Speaking:  Use input from people who know the student (parents, siblings, teachers). ).  Describe on 
lines provided, then circle the score which best applies and record in the points column. 

 
In English: Points 

 
1. Student indicates need for assistance (i.e., more of an item, toileting needs, 

physical help, negations, etc.)(describe): 
 

 

 
Not at all (0pts) Gestures (1 pt) Vocalizations (2pts) Word (primary language)(3 pts)  [0-5] 
Phrase (primary language)(4 pts) Sentence (primary language)(5pts)   

 

2. Student uses words in English (list):    
 

 

 
 

 
 

 
   

0 1-5(1 pt.) 6-10(2 pts.) 11-15(3 pts.) 16-20(4 pts.) 21+(5 pts.) [0-5] 
 
3. Student uses phrases in English (may not be semantically correct)(list): 

 
 

 
 

 
   

0 2 word phrase (2 pt.) 3 word phrase (3 pts.) 4 word phrase (4 pts.) [0-5] 
5 word phrase or more (5 pts.) 

 
4. Student uses complete sentences in English (list):    

 
 

 
 

 
 

 
 

 
 

 
 

 
0 1 sentence (1 pt.) 2 sentences (2 pts.) 3 sentences (3 pts.)  [0-5] 
4 sentences (4 pts.) 5 sentences or more (5 pts.)    

 

NOTE: If student uses an augmentative communication system, records words or 
phrases used in English (if any). 

Total Speaking Points (English)  [0-20] 
 
 
 
 
 

  
 

Speaking/English 
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Reading – Primary Language 

VCCALPS 

Reading:  Present student with text in primary language.  Present directions in both English and 
primary language. Describe responses on lines provided, then circle the score which best applies and 
record in the points column. It is permissible to score items based on extensive observation in 
classroom settings, in addition to responses in the testing situation. 

 
1. Matches letter, character or word in primary language when presented with 

field of two (letter, characters, words) in primary language. Indicate using 
student response mode by pointing, eye gaze, using AAC or indicating yes/no 
to adult model.  Present at least 10 trials (list): 

 
 

 
 

 
   

0 2 correct (1 pt.)   4 correct (2 pts.) 6 correct (3pts)   8 correct (4pts) 10 correct (5 pts.) [0-5] 
 
2. Indicates sounds of letters/meaning of characters in primary language alphabet 

(making sound or indicating yes/no to adult model) 
(ie, “What sound does this make?”) (list): 

 
 

 
 

 
 

 
   

0 1-5(1 pt.) 6-10(2 pts.) 11-15(3 pts.) 16-20(4 pts.) 21-25(5 pts.) [0-5] 
 
3. When presented with two words in primary language indicates correct 

choice when read aloud (pointing or eye gaze). Present at least 5 trials 
(list): 

 
 

 
 

 
 

 
   

0 1 correct (1 pt.) 2 correct (2 pts.) 3 correct (3 pts.) 4 correct (4 pts.) 5 correct (5 pts.) [0-5] 
 
4. Reads sight words in primary language (list): 

 
 

 
 

 
 

 
   

0 1-5(1 pt.) 6-10(2 pts.) 11-15(3 pts.) 16-20(4 pts.) 21-25(5 pts.) [0-5] 
 
 

Total Reading Points (Primary)  [0-20] 
 
 
 
 
 
 

  
 

Reading/Primary Language 
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Reading – English 

VCCALPS 

Reading:  Present all text in English.  Present directions in both English and primary language. 
Describe responses on lines provided, then circle the score which best applies and record in the points 
column. It is permissible to score items based on extensive observation in classroom settings, in 
addition to responses in the testing situation. 

 
1. Matches letter, character or word in English when presented with field of two 

(letter, characters, words) in English. Indicate using student response mode 
by pointing, eye gaze, using AAC or indicating yes/no to adult model. 
Present at least 10 trials (list): 

 
 

 
 

 
   

0 2 correct (1 pt.)   4 correct (2 pts.) 6 correct (3pts)   8 correct (4pts) 10 correct (5 pts.) [0-5] 
 
2. Indicates sounds of letters/meaning of characters in English alphabet 

(making sound or indicating yes/no to adult model) 
(ie, “What sound does this make?”) (list): 

 
 

 
 

 
 

 
   

0 1-5(1 pt.) 6-10(2 pts.) 11-15(3 pts.) 16-20(4 pts.) 21-25(5 pts.) [0-5] 
 
3. When presented with two words in English indicates correct choice 

when read aloud (pointing or eye gaze). Present at least 5 trials (list): 
 

 

 
 

 
 

 
   

0 1 correct (1 pt.) 2 correct (2 pts.) 3 correct (3 pts.) 4 correct (4 pts.) 5 correct (5 pts.) [0-5] 
 
4. Reads sight words in English (list): 

 
 

 
 

 
 

 
   

0 1-5(1 pt.) 6-10(2 pts.) 11-15(3 pts.) 16-20(4 pts.) 21-25(5 pts.) [0-5] 
 
 

Total  Reading Points (English)  [0-20] 
 
 
 
 
 

  
 

Reading/English 
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Writing – Primary Language 

VCCALPS 

Writing:  Present student with directions in primary language and English. Describe responses on 
lines provided, then circle the score which best applies and record in the points column.  It is 
permissible to score items based on extensive observation in classroom settings, in addition to 
responses in the testing situation. 

 
1. Using letters, conveys meaning by printing/typing/stamping. 

 
 

 
 

 
(Record most common prompt level)   [0-5] 
0 words (0pts) 1 word (1pt)   
2 words (2pts) 2 word phrases (3pts)   
3 word phrases (4pts) Sentence (5pts)   

 

2. Traces/copies/types letters/characters in primary language when presented 
with model (present at least ten- include any letters unique to primary 
language) (list): 

 
 

 
 

 
 

 
(Record most common prompt level)   [0-5] 
Hand over hand-all letters (0pts) Hand over hand 5 or more letters (1pt)   
Hand over hand 4 or less letters (2pts) Intermittent physical prompts, all letters (3pts)   
Verbal Prompts (4pts) Independent (5pts)   

 

3. Prints letters from model minimally legibly when shown briefly and then removed 
(list): 

 
 

 
 

 
(Record most common prompt level)   [0-5] 
Hand over hand-all letters (0pts) Hand over hand 5 or more letters (1pt)   
Hand over hand 4 or less letters (2pts) Intermittent physical prompts, all letters (3pts)   
Verbal Prompts (4pts) Independent (5pts)   

 

4. Prints/types/stamps alphabet letters/characters/words in primary language 
when read aloud and/or using letters/characters/words of students’ choice (list): 

 
 

 
 

 
 

 
   

0 1-5(1 pt.) 6-10(2 pts.) 11-15(3 pts.) 16-20(4 pts.) 21-25(5 pts.) [0-5] 
 
 

Total Writing Points (Primary)  [0-20] 
 

  
 

Writing /Primary Language 



Student Date Administrator 
 

 

Writing – English 

VCCALPS 

Writing:  Present student with directions in both primary language and English.  Describe responses on 
lines provided, then circle the score which best applies and record in the points column.  It is 
permissible to score items based on extensive observation in classroom settings, in addition to 
responses in the testing situation. 

 
1. Using letters, conveys meaning by printing/typing/stamping. 

 
 

 
 

 
(Record most common prompt level)   [0-5] 
0 words (0pts) 1 word (1pt)   
2 words (2pts) 2 word phrases (3pts)   
3 word phrases (4pts) Sentence (5pts)   

 

2. Traces/copies/types letters/characters in English when presented 
with model (present at least ten- include any letters unique to primary 
language) (list): 

 
 

 
 

 
(Record most common prompt level)   [0-5] 
Hand over hand-all letters (0pts) Hand over hand 5 or more letters (1pt)   
Hand over hand 4 or less letters (2pts) Intermittent physical prompts, all letters (3pts)   
Verbal Prompts (4pts) Independent (5pts)   

 

3. Prints letters from model minimally legibly when shown briefly and then 
removed (list): 

 
 

 
 

 
(Record most common prompt level)   [0-5] 
Hand over hand-all letters (0pts) Hand over hand 5 or more letters (1pt)   
Hand over hand 4 or less letters (2pts) Intermittent physical prompts, all letters (3pts)   
Verbal Prompts (4pts) Independent (5pts)   

 

4. Prints/types/stamps alphabet letters/characters/words in English when read 
aloud and/or using letters/characters/words of students’ choice (list): 

 
 

 
 

 
 

 
   

0 1-5(1 pt.) 6-10(2 pts.) 11-15(3 pts.) 16-20(4 pts.) 21-25(5 pts.) [0-5] 
 
 
 

Total Writing Points (Primary)  [0-20] 
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Writing/English 



 

 

Summary Sheet 
 

Butte County Comprehensive Alternate Language Proficiency Survey 
for Students with Moderate/Severe Disabilities (VCCALPS) 

 
Student Name DOB District School    

 

Administered by Title Date    
 

Language (other than English) on Home Language Survey (Primary Language) 
 

 

 
 

Listening 20 possible 
 

 
Primary  Score 

  Level 
 
English  Score 

  Level 

 
Levels for each area: 
0-6 – Minimally Developed 
7-14 –Somewhat Developed 
15-17 – Moderately Developed 
18-20 – Well Developed 

Speaking 20 possible 
 

 
Primary  Score 

  Level 
 
English  Score 

  Level 

 

Reading 20 possible 
 

 
Primary  Score 

  Level 
 
English  Score 

  Level 

Minimally Developed = Emerging 
Somewhat/Moderately Developed = 
Expanding 
Well Developed = Bridging 

Writing 20 possible 
 

 
Primary  Score 

  Level 
 
English  Score 

  Level 

 

 
Overall Level Primary Language     

Overall Level English    

Overall Levels: 
0-24 – Minimally Developed 
25-56 – Somewhat Developed 
57-68 – Moderately Developed 
69-80 – Well Developed 

 
 
 
 
 

Page 9 of    
Adapted from: Orange County Office of Education, 2003 

 
Revised February 2018 


