
Report to the School Committee Strategic Plan Student Success Pillar and Connected School Improvement Plans 
Section 1: Executive Summary 
 
This update to the Barrington Public Schools (BPS) School Committee is aligned with the Strategic Plan Student Success Pillar and 
related 2018-2019 annual Student Success goals outlined on the scorecard.  
 
As such, the Administration would like to take this opportunity to share the following details regarding School Improvement Plans 
and Processes aligned with the Student Success Pillar. Primary target areas of focus for 2018-2019 will include: 

● Gap Closure 
● Student Engagement 

 
In analyzing the District performance data, the gaps in achievement data for students with disabilities revealed a pressing need for 
all six schools. Although the gaps were present in different areas and to different degrees, the following trends emerged: 

● Strong core curriculum resulted in lower gaps in the area of mathematics than reading 
● Provision of the core curriculum in the general education classroom aligned to grade-level standards resulted in lower gaps 

across reading and math where it occurred with fidelity 
● Removing students from the core instruction for interventions resulted in larger gaps 
● Provision of Project Read foundational curriculum resulted in lower gaps 
● Provision of focused job-embedded coaching in the area of Project Read resulted in lower gaps 
● The focused use of progress monitoring data using the Plan Do Study Act (PDSA) cycle of continuous improvement is needed 

to ensure that interventions result in gap closure 
● Additional training in the implementation of interventions with fidelity is required 
● The current schedules are a barrier for the implementation of core and interventions across schools 

 
Trends also emerged in the area of Student Engagement, including: 

● Teachers benefit from job-embedded coaching 
● Teachers value the opportunity to collaborate and to receive and give feedback to their peers but require additional time to 

do so effectively 
● Student engagement increases when they are provided the opportunity to apply Deeper Learning (DL) competencies to 

rigorous Project-Based Learning (PBL) opportunities aligned to the standards 
● Course offerings must be continuously evaluated to determine relevance to student engagement and 21st-century 

skills-based on course-taking patterns, Prepare Rhode Island goals, and BPS outcomes aligned with the Vision of a Graduate 
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Next steps include: 

● Implement Expeditionary Learning (EL) Curriculum in Grades K-5 
● Continue to expand coaching on Project Read foundational reading 
● Continue to provide professional learning related to interventions, foundational reading, Universal Design for Learning (UDL), 

and DL 
● Find funding for additional instructional coaches 
● Conduct an external Special Education program evaluation 

 
Based upon the above information, the Administration recommends the following actions or considerations: 
2019-2020 Initial Recommendations 

● Expand EL to all K-5 classrooms and monitor implementation for fidelity 
● Continue to coach on Project Read foundational reading and monitor implementation for fidelity 
● Apply the recommendations of the external Special Education program evaluation 
● Expand implementation of DL and UDL 
● Use PDSA to monitor core curriculum and interventions 
● Increase instructional coaches in the areas of foundational reading at the elementary level and mathematics at the 4-12 level 

 
Administration’s Recommendations to the School Committee: 

● Consider the impact of staffing of increasing job-embedded coaching and professional learning through the increase in 
instructional coaches in the areas of foundational reading at the elementary level and math coaches at the 4-12 level 

● Support the revisions to the school schedules in support of Student Success 
● Support the addition and elimination of programming as evaluated by the teams 
● Continue to fund professional learning aligned to the goals and objectives of the strategic plan 
● Consider the findings of the proposed external special education program evaluation 

 
This executive summary provides an overview of the full report to the school committee provided in Section II of this document.  
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Section 2: Comprehensive Report to the School Committee School Improvement Plans and Student Success Goals 
 
This update to the Barrington Public Schools (BPS) School Committee is aligned with the Strategic Plan Student Success Pillar and 
related 2018-2019 annual Student Success goals outlined on the scorecard.  
 
Introduction: 
During the 2017-2018 school year, BPS developed a new five-year strategic plan with aligned scorecards. The strategic plan focuses 
on strategic commitments designed to empower all students to excel. To achieve our mission, we commit to: 

● make student-centered decisions 
● demonstrate respect in all relationships 
● create purposeful, inclusive, and responsive dialogue 
● practice transparent, effective, and strategic financial management 

 

 
In addition to the strategic commitments, BPS determined that goals aligned to five critical pillars were necessary to achieve our 
continuous improvement efforts. These strategic pillars are Student Success, Social-Emotional Well-Being, Collaborative Culture, 
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Family and Community Engagement, and Effective and Efficient Use of Resources. The District developed strategic long-term goals 
aligned to each pillar and has targeted one-year goals outlined on the District Scorecard.  
 
According to the BPS Strategic Plan Student Success Pillar, the 2018-2023 goals of BPS are to reach all students and close gaps in 
achievement between groups of students. In addition, BPS will provide students with opportunities to engage in critical thinking, 
collaboration, communication, and creativity. 
 
Our measures for success under this pillar include:  

● Individual student growth (state and local assessments)  
● Closure of performance gaps between groups of students (state and local assessments)  
● Student engagement and preparation for life (student and alumni surveys)  
● Number of experiential Pathways; and  
● Student application of learning (project-based learning tasks). 

 
Strategies that the District will reach to achieve the goals under the Student Success Pillar include: 

● Enhancing and growing student-centered learning and citizenship in an environment that champions project-based and 
deeper learning and provides opportunities for all learners  

● Continuing to implement a Multi-Tiered System of Supports (MTSS) at all grade levels  
● Using a variety of measures to provide feedback and inform decisions, while allowing ample opportunities for rich tasks and 

instruction; and 
● Increasing and diversifying learning opportunities, which may include: coding, world language, enrichment, real-life 

connections, career pathways beyond 4-year college, writing. 
 
To achieve the long-term goals outlined above, the District developed a Scorecard aligned to the Student Success Pillar. Please see 
scorecard below: 
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From the work of the BPS Strategic Plan and Scorecard, each building is in the process of developing School Improvement Plans 
(SIPs) aligned to the strengths and needs identified by the District strategic planning process. This report provides a comprehensive 
look at the Student Success Academic and Student Engagement Goals included in those SIPs, as well as recommendations and 
considerations for the School Committee.  
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Across the District and schools, BPS has identified four major themes including a need for strong adherence to consistency, 
communication, collaboration, and connections. BPS also determined that all decisions will focus on students at the center of our 
connected and aligned work focused on student engagement, continuous improvement, and closing achievement gaps. These 
connected foci include Pathways, Deeper Learning (DL), Visible Learning, Universal Design for Learning (UDL), and Cultural 
Competency/Relevant Curriculum. 
 

 
 
Moreover, through our collective work with Northeastern University’s Network of Experiential Teachers (NEXT), BPS has defined the 
major characteristics of a Barrington graduate. These characteristics align to the goals of the District Strategic Plan, as well as our 
SIPs and indicate that a Barrington graduate is creative and collaborative; a critical-thinker who is self-directed, a strong researcher 
and communicator, engages in service learning/experiential learning, and transfers knowledge and skills across content areas and 
settings. Importantly, this work will help guide and drive our efforts toward meeting the standards outlined by the New England 
Association of Schools and Colleges (NEASC) accreditation process.  
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Pathways 

 
Finally, in partnership with the National Institute for School Leaders’ Executive Development Program, the District has begun the 
process of revisiting our mission and vision as it relates to our strategic goals and objectives and continuous improvement plans. 
Through this work, we have learned that our mission is written as a vision; however, it lacks measurability. In addition, we learned 
that the addition of formal mission statements would support our work toward meeting the goals and objectives outlined in our 
Strategic Plan. Although far from complete, the early work of the administrators and teacher leaders of the District have developed 
the following draft that will be presented for consideration upon completion: 
 
Empowering all students to excel independently in reading, writing, computational thinking, problem-solving, communicating, and 
collaborating across all settings at a college entry level. 
 
A Barrington Public Schools graduate/student is a learner who 

● Demonstrates resiliency, self-awareness, and self-management 
● Empathizes and seeks to understand people from all cultures and backgrounds 
● Engages in experiential learning 
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● Demonstrates an ability to transfer skills  
● Embodies creativity, collaboration, and critical thinking 
● Models strong research skills  
● Seeks opportunities to give back to the community  

 
Glossary of Important Terms and Definitions 
Throughout this report, the District includes terms related to programs and strategies that will support the achievement of strategic 
goals. Because of the strong alignment between these terms and the attainment of our strategic goals, please review the glossary of 
terms that follow prior to reading the contents of the School Improvement Plans, related goals, and strategies. 
 
Project Based Learning (PBL) - “Project-Based Learning is a teaching method in which students gain knowledge and skills by working 

for an extended period of time to investigate and respond to an authentic, engaging, and complex question, problem, or 
challenge” (Buck Institute). 

 
Service Learning - Service Learning is an instructional model in which students achieve learning objectives through direct work 

within and for the benefit of the larger community. 
 
Interdisciplinary Learning - Learning that connects different disciplines to examine an issue, solve a problem, or investigate a 

phenomenon. Interdisciplinary learning is also known as cross-content learning. 
 
Universal Design for Learning (UDL) - “The term Universal Design for Learning means a scientifically valid framework for guiding 

educational practice that: (A) provides flexibility in the ways information is presented, in the ways students respond or 
demonstrate knowledge and skills, and in the ways students are engaged; and (B) reduces barriers in instruction, provides 
appropriate accommodations, supports, and challenges, and maintains high achievement expectations for all students, 
including students with disabilities and students who are limited English proficient” (National Center on Universal Design for 
Learning). 

 
English Language Learner (ELL) - Student whose first language is not English. 
 
Proficiency Based Graduation Requirements (PBGR) - According to the Rhode Island Department of Education, “Proficiency-based 

education is a personalized approach to education that awards credit on the basis of a student’s demonstrated mastery of 
desired learning outcomes—regardless of how long that learning takes. In a proficiency-based model, the level of expectation 
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for student learning is high for all students, with each student responsible for meeting common established learning goals— 
or, proficiencies. 

Proficiency-based systems typically include these features: 
● Clear expectations for learning – explicit, measurable learning targets in both content area skills and cross-curricular 

skills; 
● Meaningful assessments where students receive timeline and differentiated support and feedback; 
● Students advanced upon demonstrating proficiency, not based on seat time or instructional minutes; 
● Personalized learning opportunities where students exercise voice and choice in learning and assessment options; 

and 
● Learning outcomes emphasize proficiencies that include the application and creation of knowledge, along with the 

development of important skills and dispositions.” 
 
Multi-tiered Systems of Supports (MTSS) - “Multi-tiered System of Support (MTSS), formerly known as RTI grew from efforts to 

improve identification practices in special education. Simply put, it is a process of systematically documenting the 
performance of students as evidence of the need for additional services after making changes in classroom instruction. MTSS 
promises to change the way schools support students with learning and behavior problems by systematically delivering a 
range of interventions based on demonstrated levels of need” (Positive Behavioral Intervention and Supports). 

 
Experiential Learning - Experiential learning is the process of learning through doing and applying skills and knowledge to real-world 

situations. 
 
Deeper Learning -Is the students’ ability to master core academic content, think critically and solve complex problems, communicate 

effectively, work collaboratively, learn how to learn, develop academic mindsets (Hewlett Foundation). 
 
Lead Educate and Promote the Profession (LEAPP) - A teacher-led effort in Barrington to make learning visible through 

research-based instructional strategies (John Hattie, Visible Learning). 
 
Instructional Coach - An instructional coach is an expert teacher who provides job-embedded professional learning targeting 

student success, curriculum implementation, and research-based instructional strategies for all. At this time, BPS has one K-3 
Instructional Coach and contracts with Highlander Institute for K-12 Deeper Learning Coaches through grant funding. 
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Interventionist - An interventionist provides direct instruction to students struggling to meet proficiency in math and reading. At 
times, interventionists also push into classrooms and provide instructional coaching on intervention strategies at the 
classroom level. Currently, BPS has eight Reading Interventionists, and six Math Interventionists. 

 
Program: School Improvement team process 
Purpose of the SIT -  
The purpose of the School Improvement Team is to provide input on and monitoring of Strategic, Measurable, Achievable,  
Relevant, Time-Bound (SMART) Goals outlined in each school’s School Improvement Plan for continuous improvement based on the 

District Strategic Goals (Scorecard), data, and feedback provided by the school and district-based teams such as the data 
teams, the health and wellness committee, and the MTSS teams. Teams will provide voice and an avenue for communication 
from each building to their school community and the larger district community regarding progress toward strategic goals 
and objectives. 

 
Membership 

1. Who: 3 Students (secondary only), 3 Parents, 1 Community Member, 3 Teachers, 1 Administrator 
2. Chaired by a Teacher (Principal can facilitate and organize) 
3. One Parent or Teacher needs to be the liaison to the Health and Wellness Committee 
4. Two members from the same family may not be on a team at the same time 

 
Membership process –  
The application was due by September 15 and selections by September 22. Priority will be given to those who had not had an 
opportunity to participate in the past. Members could choose to serve two-year terms. They will need to re-apply to serve again 
after that. Student representatives serve for the duration of their time in the school. Members may opt to resign or may be asked to 
resign due to policy infractions or lack of attendance. Vacant positions will be filled within one month of  
vacancy following the application process. 
 
Meeting Frequency  

1. The team will meet at least one time a month. Increased frequency may occur at the start of the school year 
 
Development of SMART Goals -  

The school improvement plans will all use the same SMART Goal format. School Improvement teams will use these  
documents to either develop or provide input into a SMART Goal. The SMART Goals will be public documents that will be  
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used to communicate progress toward goals.  
 
Each School will have:  

Two Academic Goals, one Student Success Student/Engagement, one SEL Goal, one Parent Culture Goal, and one Staff  
Culture Goal, and one Efficient Resources Goal, Connected to the Strategic Plan and District Scorecard 

 
Monitoring of SMART Goals 

The school improvement team will monitor and use the Plan Do Study Act process to implement and/or adjust strategies  
embedded in the SMART Goals, if needed. They will report out benchmark data at the beginning of the year and progress  
data at the middle and end of the school year.  
 

Communication   
The school improvement team representative will provide an annual report on strategy and goal area(s) at a beginning  
middle and end of the year faculty meeting and parent-teacher organization meeting. The plan will be published on the  
websites of each school and linked into the newsletter. The administrators will report to the school committee at the  
beginning, middle, and end of the year. Meeting agendas and minutes will be taken and published on the school website. 

 
Based on data including teacher survey, department feedback, student data, walkthrough data, and a review of the strategic plan, 
the following focused School Improvement Goals were developed across the District related to academic gap closure and increased 
student engagement. 
 
Barrington High School (BHS) SIPs with Narrative Justification: 
Barrington High School (BHS) conducted a baseline screen of reading and numeracy in September 2018 to determine student levels 
of proficiency using Fastbridge Assessments in alignment with the District benchmarking process. On an annual basis, students are 
screened to determine if they are on grade level, if they need support, or if they benefit from extensions. The data team, including 
teachers, administrators, and specialists gathered to review this initial data. The review revealed academic achievement gaps in 
math for students receiving special education in grades 9 and 10.  
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Where the average percentile proficient for all students in math at BHS was in the 76th percentile, the average percentile for 
students receiving special education services in grade 9 was in the 55th percentile and grade 10 was in the 50th percentile. In 
analyzing the individual student scores and historical data, the BHS team set a goal to move the average percentile for students 
receiving special education services to the 60th percentile in grade 9 and the 55th percentile in grade 10 by the end of the school year.  
 
After careful review of the data, the BHS team conducted a root cause analysis to determine the reasons for the large gaps in 
achievement for students receiving special education services in math in grades 9 and 10. The team determined that the structure of 
the school day, the focus of the resource classroom setting, and the training afforded to teachers resulted in the gaps. As a result, 
the team developed strategies targeted each of the primary causes. Using the data from Fastbridge, the core math teachers and 
special educators will collaborate on appropriate, skills-based interventions to be delivered in the special education class. The special 
educators will conduct weekly progress monitoring to determine the efficacy of the interventions, and use the Plan Do Study Act 
(PDSA) cycle of continuous improvement to adjust course as needed.  
 
To support the special educators, professional development in Key Math, Math Advantage, and iReady will be provided by the math 
interventionist at the high school. In addition, the team will review the schedule to provide additional opportunities for math 
teachers and special educators to collaborate around student needs and interventions. The current schedule will be evaluated by 
the scheduling team to create a system that allows for greater teacher collaboration beginning in the 2019-2020 school year. The 
work on the schedule is already underway.  
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In addition to the data from Fastbridge, the math department will evaluate the results of non-modified proficiency exams to create 
interventions aligned with the core curriculum. Students will receive double-dose interventions from the math specialists if their 
schedule allows. Students not proficient by the end of the school year will also be enrolled in summer math proficiency work.  
 
Importantly, students receiving special education services will also receive core instruction aligned to grade-level standards. The 
curriculum for all students establishes grade-level expectations, common assessments, and opportunities for continuous growth.  
 
In the area of Student Engagement, the BHS Team will focus on increasing Pathways, while conducting an evaluation of aligned 
program offerings. High school pathways are a component of the Governor’s Workforce Board and Prepare Rhode Island Initiative to 
provide students relevant and rigorous course offerings and experiences in high school that will prepare them for college and life.  

 
In addition to our current Career and Technical Education (CTE) offerings in the areas of Pre-engineering and Television Broadcast 
Production, BHS will develop seven Pathways as outlined by Prepare RI for students beginning with the Class of 2021. Unlike CTE 
courses (CTE), Pathways are not open to students outside of BHS and do not require an examination for certification. As outlined in 
the Program of Studies, a pathway requires advanced coursework, a related experience, an application of learning, and a 
presentation of learning.  

● Diploma with One Experiential Pathway Endorsement: Successful completion of a minimum of 22 academic credits, an 
internship or similar experience connected to the student’s Pathway, and an application project connected to their 
Pathway that demonstrates mastery of related skills. Three of the student’s courses must link to the Pathway, beyond 
core requirements. The application project may be the Senior Project. 

● Diploma with Two Experiential Pathway Endorsements: Successful completion of a minimum of 21 academic credits, 
two internships or similar experiences connected to the student’s their Pathway, and two application projects connected 
to their Pathway that demonstrate mastery of related skills. A minimum of three and a maximum of six of their courses 
must link to the Pathway, beyond core requirements. One application project may be the Senior Project.   

● Approved Transition Experiential Pathway: Successful completion of a minimum of 21 academic credits with proficiency 
and measures as outlined in the student’s Individual Education Program (IEP) along with the requirements for the specific 
Pathway(s). This  Pathway may be selected no later than Spring of Sophomore for students requiring significant 
modifications and must be agreed upon by the IEP team, including parents and student. This Pathway will not be 
awarded for other circumstances other approval through the IEP process. Students in the Transition Experiential Pathway 
will complete a transition plan, including a career and/or life experience and aligned application project. 
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Students will be able to declare their Pathway, if interested, using a form that will be housed on the BHS website. Guidance 
counselors and teachers are in the process of meeting with students in their advisories to share the opportunities developed to date, 
which include: 

● Science Research 
● Computer Sciences 
● Coding 
● Music Teaching 
● Electronic Music  
● Music Production 

 
Pathways are designed to provide students with opportunities to gain experiences in high growth and high wage jobs, to determine 
if it is possible career paths or passions that they may follow in the future. As such, BHS conducted an inventory of student course 
requests and enrollments to determine areas of student interest by analyzing course-taking patterns. BHS found steady and 
increasing enrollment in the science, technology, engineering, and math courses, along with increasing interests in the arts and 
humanities. As such, further analysis and considerations were considered, including 

● Courses, such as pre-engineering and computer-aided drafting (CADD) are experiencing waitlists exceeding 45 students 
● Some courses have an enrollment of students based on their third choice, as a result of not being able to obtain a spot in 

their preferred classes 
● Non-routine and creative jobs are the future according to Rhode Island Job Outlooks and research of the Organization for 

Economic Research and Development 
● High wage/High Growth Jobs outlined by the Governor’s Workforce Board   
● Future of Work Study, XQ Project 
● Student interest in areas not currently available at BHS 

 
A significant amount of work has been completed toward reaching the Student Engagement goal thus far. To support the 
Performance-Based Graduation Requirements (PBGR) work at the high school, the BHS team redefined the role and the 
responsibilities of the PBGR Coordinator. At this time, the PBGR coordinator has worked with guidance to streamline the Individual 
Learning Plan (ILP) for all students beginning with the Classes of 2021 and 2022, using software called Richer Picture. The software 
will be used to search for career interests, build pathway portfolios, track proficiency requirements, and refine Advisory activities. In 
addition, departments have begun to explore and develop Pathway options connected to their field and in-line with the Prepare RI 
initiative. The Senior Project Innovation Team is in the process of refining and increasing the relevance of the Senior Project 
Requirements including the proposal, experience, and application of learning project and presentation. Program and space 
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evaluation are underway that include examining the feeder programs at the middle school to ensure that all programs are 
connected to 21st Century Skills, the arts, STEM, and the humanities. To date, the analysis has revealed the need to close a low-wage, 
lower interest program (Family Consumer Science) that will no longer have a feeder program and redesign the space to capture the 
students on waitlists for CADD and pre-engineering, while adding a Computer Information Sciences Certification pathway. 
 
To ensure that student engagement opportunities are maximized, like the K-8 schools, BHS is working with a Deeper Learning (DL) 
Coach from Highlander Institute. Together, the design team and interested teachers are engaging in curriculum redesign and 
increasing student opportunities for creativity, collaboration, communication, and critical thinking across the content areas. 
Additionally, BHS is increasing opportunities for student internships, job shadows, and leadership through the Makerspace Lab and 
Student Technology Assistance Team. The BHS Library is examining ways to seek grant funding to maximize the space for student 
learning, creation, research, and collaboration with the support of the DL Coach. 
 
Finally, the scheduling committee is investigating schedules that will be in place for the 2019-2020 school year that support student 
engagement in Pathways, allow for interventions, increase opportunities for teacher collaboration and common planning, provide 
extended blocks for science labs, and enable shared resources between the middle and high school. In each of these processes, 
student voice and leadership will be maximized by the BHS Team. 
 
Student Success Goal 1: Grade 9 Math 

Smart Goals Worksheet 

School 
Barrington High School 

Team Name 
Leadership Team 
 

Team Leader 
Joseph Hurley 
 

Date  
10/18/18 

Team Members: Joseph Hurley, Nicole Varone, Ed Daft, Samantha Filippo, Lee Markowski, Bob Marley 

District Strategic Goal(s) from the Scorecard:  Increase overall performance of identified subgroups (Students with 
Disabilities and Male Reading) to decrease performance gap on Fastbridge, RI Common Assessment System (RICAS), PSAT 
10, SAT, and Secondary Proficiencies in Math and ELA (assessment) will decrease from X to Y 
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Team Smart Goal Specific Strategies and 
Action Steps 

Who is Responsible Target Date 
and Time 
Line 

Evidence of 
Effectiveness 
(Measurement) 

Increase math 
proficiency for students 
with disabilities in grade 
9 from the 55th 
percentile to 60th 
percentile 
 
 
 
 
 
 
 
 
 

Administer Fastbridge aMath 
screener for all grade 9 
students  
Consult core math teachers and 
case managers to create 
targeted interventions based 
on Fastbridge results 
 

Joseph Hurley, Nicole Varone, 
Ed Daft, Samantha Filippo, Lee 
Markowski, Bob Marley, Case 
Managers, Core Math Teachers 
 

September 
2018 

Beginning of Year 
 
Fastbridge aMath Data 

Re-administer Fastbridge 
aMath screener to all grade 9 
students 
 
Compare Fall/Winter 
Fastbridge data to determine 
growth 
 
Re-evaluate the targeted 
intervention plans for students 
that are not showing significant 
progress 
 
Provide special educators with 
professional development in 
the area of math interventions 
 
Create structures within 
resource class to provide 
skills-based math interventions 

Joseph Hurley, Nicole Varone, 
Ed Daft, Samantha Filippo, Lee 
Markowski, Bob Marley, Case 
Managers, Core Math Teachers 
 

March 2019 Middle of Year 
 
Comparison of Fall/Winter 
Fastbridge Data 
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that are progress monitored 
weekly 
 

Administer proficiency exams  
 
Analyze proficiency exam data 
to determine next level of 
support  
 

Joseph Hurley, Nicole Varone, 
Ed Daft, Samantha Filippo, Lee 
Markowski, Bob Marley, Case 
Managers, Core Math Teachers 
 

May 2019 End of Year 
 
Comparison of Fall/Winter 
Fastbridge aMath Data, 
End of Year Math 
Proficiencies  

 
 
Student Success Goal 2: Math Grade 10 

Smart Goals Worksheet 

School 
Barrington High School 

Team Name 
Leadership Team 
 

Team Leader 
Joseph Hurley 
 

Date  
10/18/18 

Team Members:  Joseph Hurley, Nicole Varone, Ed Daft, Samantha Filippo, Lee Markowski, Bob Marley 

District Strategic Goal(s) from the Scorecard   Increase overall performance of identified subgroups (Students with 
Disabilities and Male Reading) to decrease performance gap on Fastbridge, RI Common Assessment System (RICAS), PSAT 
10, SAT, and Secondary Proficiencies in Math and ELA (assessment) will decrease from X to Y 
 

Team Smart Goal Specific Strategies and 
Action Steps 

Who is Responsible Target Date 
and Time 
Line 

Evidence of 
Effectiveness 
(Measurement) 
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Increase math 
proficiency for students 
with disabilities in grade 
10 from the 50th 
percentile to 55th 
percentile 
 
 
 
 
 
 
 
 
 

Administer Fastbridge aMath 
screener for all grade 10 
students with disabilities 
 
Consult core math teachers and 
case managers to create 
targeted interventions based on 
Fastbridge results 
 
Provide professional 
development to special 
educators on math interventions 
 
Create structures within 
resource class to provide 
skills-based math interventions 
that are progress monitored 
weekly 
 
Implement test-taking strategies 
and practice SAT prep questions 
 
 

Joseph Hurley, Nicole Varone, 
Ed Daft, Samantha Filippo, Lee 
Markowski, Bob Marley, Case 
Managers, Core Math 
Teachers 

September 
2018 

Beginning of Year 
 
Fastbridge aMath Data 

Re-administer Fastbridge aMath 
screener to all grade 10 students 
with disabilities 
 
Compare Fall/Winter Fastbridge 
data to determine growth 
 

Joseph Hurley, Nicole Varone, 
Ed Daft, Samantha Filippo, Lee 
Markowski, Bob Marley, Case 
Managers, Core Math 
Teachers 

March 2019 Middle of Year 
 
Comparison of Fall/Winter 
Fastbridge Data 
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Re-evaluate the targeted 
intervention plans for students 
that are not showing significant 
progress 
 
Continue the implementation of 
test-taking strategies and 
practice SAT prep questions 
 

Administer PSAT 10 for all grade 
10 students 
 
Administer proficiency exams  
 
Analyze proficiency exam data to 
determine next level of support  

Joseph Hurley, Nicole Varone, 
Ed Daft, Samantha Filippo, Lee 
Markowski, Bob Marley, Case 
Managers, Core Math 
Teachers 

April/May 
2019 

End of Year 
 
Comparison of Fall/Winter 
Fastbridge aMath Data, 
End of Year Math 
Proficiencies 
 
(PSAT Data will be 
available Fall 2019)  

 
Student Success Goal 3: Student Engagement - Pathways 

Smart Goals Worksheet 

School 
Barrington 
High School 

Team Name 
Pathways Implementation Team 
 

Team Leader 
Joseph Hurley 
 

Date  
10/18/18 

Team Members:  Joseph Hurley, Ed Daft, Nicole Varone, BHS Department Chairs, Bryan Caswell, Beth O’Connell  

District Strategic Goal(s) from the Scorecard:  Increase the number of experiential Pathways from 6 to 10 

19 
 



Team Smart 
Goal 

Specific Strategies and Action Steps Who is Responsible Target 
Date and 
Time Line 

Evidence of 
Effectiveness 
(Measurement) 

Increase the 
number of 
experiential 
Pathways from 
6 to 10 
 
 
 
 
 
 
 
 
 
 

Meeting to review the Pathways currently under 
development 
 
Present Pathway opportunities to all students in 
grades 9 and 10 during Advisory program 
 
Develop Pathways informational page on the BHS 
website 
 
Enter all Pathway courses into Aspen 

Joseph Hurley, Ed Daft, 
Nicole Varone, BHS 
Department Chairs, Bryan 
Caswell, Beth O’Connell. 
School Counseling 
Department  
 

September 
2018 

Beginning of 
Year 
BHS Pathways 
currently published 
in Google Sites 
 
Advisory roll out - 
Dec. 6, 2018 
 
Updated BHS 
website 

Monitor implementation and development of 
Pathways 
 
Pathway committee will convene to approve requests 
for new or existing Pathways 
 

Add Pathway information into the 2019-2020 Program 
of Studies  
 
Present Pathways to incoming freshmen at Grade 8 
Parent Orientation 
 
Review transcript and school profile to reflect 
Pathway completion/identification 
 

Joseph Hurley, Ed Daft, 
Nicole Varone, BHS 
Department Chairs, Bryan 
Caswell, Beth O’Connell, 
School Counseling 
Department 

January 
2019 

Middle of Year 
 
Updated Program 
of Studies 
Updated school 
profile 

20 
 



Conduct program evaluation to determine student 
interest and course needs. Eliminate courses that are 
no longer of relevance and add courses where 
waitlists currently exist or where expressed interest 
exists to meet the demands of the pathways. 

Review and update additional Pathways  
 
Establish protocols and timelines for the 2019-2020 
school year 

Joseph Hurley, Ed Daft, 
Nicole Varone, BHS 
Department Chairs, Bryan 
Caswell, Beth O’Connell, 
School Counseling 
Department 

June 2019 End of Year 

 
 

Barrington Middle School (BMS) SIPs with Narrative Justification: 
Barrington Middle School (BMS) conducted a baseline screen of reading and numeracy in September 2018 to determine student 
levels of proficiency using Fastbridge Assessments in alignment with the District benchmarking process. On an annual basis, students 
are screened to determine if they are on grade level, if they need support, or if they benefit from extensions. The data team, 
including teachers, administrators, and specialists gathered to review this initial data. The review revealed academic achievement 
gaps in math and reading for students receiving special education services in grades 6-8.  
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Where the average math percentile proficient for all students at BMS was in the 76th percentile, the average percentile for students 
receiving special education services was in the 32nd percentile. In analyzing the individual student scores and historical data, the BMS 
team set a goal to move the average percentile for students receiving special education services to the 42nd percentile by the end of 
the school year.  
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Where the average percentile proficient for all students in reading at BMS was in the 83rd percentile, the average percentile for 
students receiving special education services was in the 45thpercentile. In analyzing the individual student scores and historical data, 
the BMS team set a goal to move the average percentile for students receiving special education services to the 55th percentile by 
the end of the school year.  
 
After careful review of the data, the BMS team conducted a root cause analysis to determine the reasons for the large gaps in 
achievement for students receiving special education services in math and reading in grades 6-8. The team determined that the 
structure of the school day, the focus of the resource classroom setting, and the training afforded to teachers resulted in the gaps. 
As a result, the team developed strategies targeted each of the primary causes. First and foremost, BMS will continue to provide all 
of the faculty with Universal Design for Learning (UDL) professional development training. As previously noted, UDL is a 
“scientifically valid framework for guiding educational practice that: (A) provides flexibility in the ways information is presented, in 
the ways students respond or demonstrate knowledge and skills, and in the ways students are engaged; and (B) reduces barriers in 
instruction, provides appropriate accommodations, supports, and challenges, and maintains high achievement expectations for all 
students, including students with disabilities and students who are limited English proficient” (National Center on Universal Design 
for Learning). In using this approach, the team will be able to ensure that all learners are provided the instructional strategies, 
environmental structures, and assessment design they need to allow them to excel. In addition, the observational data revealed a 
need to restructure the special education service model that places an emphasis on co-teaching. As such, additional professional 
development is needed in UDL best practices for co-teachers.  
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Academic achievement data suggests that emphasis be placed on purposefully layering Tier 1, Tier 2, and Tier 3 interventions for 
students identified as needing special education services who are not demonstrating proficiency delivered by both the general 
education teachers (ELA, Math, Science, Social Studies), special education teachers, and specialists (reading and math). Thus, the 
team will examine current classroom schedules and the use of the Flexible Academic Support Time available within the school. 
Moreover, BMS Administrators, BPS Administrators, and Curriculum Leaders will seek out tools that are age appropriate Tier 2 
interventions to help close gaps. To that end, all content teachers and special education teachers will receive training (in/out house) 
on progress monitoring tools. As an important measure, throughout the year, BMS Administration will formally/informally check in 
on teacher efficacy of co-teaching and interventions through CPT meetings (bi-monthly), progress monitoring data (bi-monthly), and 
curriculum chair meetings/curriculum meetings (bi-monthly). 
 
While working on the academic goals, BMS will also support increased Student Engagement as their third Student Success Goal. The 
BMS Team developed strategies to increase interdisciplinary learning at the middle school, as the primary means to increase student 
engagement in the 2018-2019 school year. These strategies build on the school’s previous Deeper Learning (DL) work accomplished 
through the Lighthouse Grant, where all students were provided a Project Based Learning (PBL) opportunity in each of their classes. 
Strategies for the interdisciplinary work include content and allied art teachers engaging in planning, designing, and implementing 
one content-based project-based learning opportunity with their students, as supported by the DL Coach. In addition, content and 
allied art teachers will receive job-embedded coaching on the understanding, planning, designing, and implementation of 
interdisciplinary project-based learning. As such, allied art teachers and content teachers will be paired together to co-plan 
interdisciplinary project-based learning opportunities. Allied art teachers will enhance/enrich experience through sharing knowledge 
and tools. When and where appropriate, allied art teachers will be available to assist in implementation. To showcase the work of 
the teams, BMS will create a shared folder for completed project-based learning opportunities that will be used for internal/tracking 
purposes. As a means of monitoring and measurement, throughout the year, BMS Administration will formally/informally check in 
on teacher efficacy of project-based learning opportunities through CPT meetings(bi-monthly), cohort meetings (once a week for 
weeks), review of the shared folder (per trimester), teacher survey (twice a year). 
 
Finally, the scheduling committee is investigating schedules that will be in place for the 2019-2020 school year that support student 
engagement in DL, allow for interventions, increase opportunities for world languages, provide extended blocks for learning, enable 
shared resources between the middle and high school, and maximize the function, space, and programs available in the new middle 
school building. In each of these processes, student voice and leadership will be maximized by the BMS team. 
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STUDENT SUCCESS GOAL 1 and 2 
Smart Goals Worksheet 

School 
Barrington Middle School 
 

Team Name 
School Improvement Team 
 

Team Leader 
Anderson  
 

Date  
October 18, 2018 

Team Members:  
Teachers: Terri Couto, Peter McFarland, Abigail Williams; Parents: Kathleen Gantz, Marua McCrann, Jack Van Leer; Student: 
Kendal Bazerman; Administrator: Andrew Anderson  

District Strategic Goal(s) from the Scorecard: STUDENT SUCCESS 

Team Smart Goal Specific Strategies and Action Steps Who is 
Responsible 

Target 
Date and 
Time 
Line 

Evidence of 
Effectiveness 
(Measurement) 

BMS Goal 2A: Math 
By June 2019, BMS will 
decrease the gap for students 
with special needs by increasing 
the average percentile score 
from the 32nd percentile to the 
42nd percentile based upon 
Fastbridge’s aMath. 
 
BMS Goal 2B: Reading  
By June 2019, BMS will 
Decrease the gap for students 
with special needs by increasing 
the average percentile score 
from the 45th percentile to the 

Provide all of the faculty with Universal Design for 
Learning professional development training.  

Dr. Anderson 
Kristen 
Matthes, Julie 
Macrae, Coach 
Trainor  
Erica Bulk 
Teachers 

By 
October, 
2018 

Beginning of Year 
Math: 32%ile 
Reading: 45%ile  

Restructure our special education service model that 
places an emphasis on co-teaching.  

Dr. Anderson  
Kristen 
Matthes and 
Julie Macrae 
Erica Bulk 
Teachers 

By 
October, 
2018 

Middle of Year 
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55th percentile based upon 
Fastbridge’s aReading. 
 

Emphasis placed on purposefully “layering” Tier 1, Tier 
2, and Tier 3 interventions for students identified as 
needing special education services who are not 
demonstrating proficiency delivered by both the 
general education teachers (ELA, Math, Science, Social 
Studies), special education teachers, and specialists 
(reading and math).  

Dr. Anderson  
Erica Bulk 
Teachers 

By 
January, 
2019 

End of Year 

 BMS Administrators, BPS Administrators, and 
Curriculum Leaders will seek out tools that are age 
appropriate Tier 2 interventions to help close gaps. 

Dr. Anderson  
Erica Bulk 
Kristen 
Matthes 
Julie Macrae 
Paula Dillon 
Teacher 
Leaders 

By 
January, 
2019 

 

 All content teachers and special education teachers 
will receive training (in/out house) on progress 
monitoring tools.  

Dr. Anderson  
Erica Bulk 
Teachers 

By 
February 
2019 

 

 Throughout the year, BMS Administration will 
formally/informally check in on teacher efficacy of 
co-teaching and interventions through CPT meetings 
(bi-monthly), progress monitoring data (bi-monthly), 
and curriculum chair meetings/curriculum meetings 
(bi-monthly).  

Dr. Anderson  
Erica Bulk 
 

By June 
2019 

 

 
STUDENT SUCCESS GOAL 3 

Smart Goals Worksheet 

School 
Barrington Middle School 

Team Name 
School Improvement Team 

Team 
Leader 

Date  
October 18, 2018 
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  Anderson  
 

Team Members:  
Teachers: Terri Couto, Peter McFarland, Abigail Williams; Parents: Kathleen Gantz, Marua McCrann, Jack Van Leer; Student: 
Kendal Bazerman; Administrator: Andrew Anderson  

District Strategic Goal(s) from the Scorecard:   STUDENT SUCCESS 

Team Smart Goal Specific Strategies and Action Steps Who is 
Responsible 

Target 
Date and 
Time Line 

Evidence of 
Effectiveness 
(Measurement) 

By June 2019, 90% of teachers 
will plan and implement an 
interdisciplinary learning and 
100% of students will 
participate in at least 6 
project-based learning 
opportunities  

Content and allied art teachers will engage in 
planning, designing, and implementing one 
content-based project-based learning opportunity 
with their students, as supported by the Deeper 
Learning (DL) Coach, Mike Klein 

Dr. Anderson  
Mrs. Bulk 
Teachers 
Mike Klein 

By June, 
2019 

Beginning of 
Year 
Non-Applicable  

Content and allied art teachers will receive embedded 
coaching on the understanding, planning, designing, 
and implementation of interdisciplinary project-based 
learning.  

Dr. Anderson  
Mrs. Bulk 
Teachers 
Mike Klein 

By March, 
2019 

Middle of Year 

Allied art teachers and content teachers will be paired 
together to co-plan interdisciplinary project-based 
learning opportunities. Allied art teachers will 
enhance/enrich experience through sharing 
knowledge and tools. When and where appropriate, 
allied art teachers will be available to assist in 
implementation.  

Dr. Anderson  
Mrs. Bulk 
Teachers 
Mike Klein  

By 
November, 
2018 

End of Year 
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BMS will create a shared folder for completed 
project-based learning opportunities that will be used 
for internal/tracking purposes.  

Dr. Anderson  
Mrs. Bulk 
Teachers 
Mike Klein 

By February, 
2019 

 

Throughout the year, BMS Administration will 
formally/informally check in on teacher efficacy of 
project-based learning opportunities through CPT 
meetings(bi-monthly), cohort meetings (once a week 
for weeks), review of the shared folder (per 
trimester), teacher survey (twice a year). 

Dr. Anderson  
Mrs. Bulk 
Teachers 
Mike Klein 

By June, 
2019 

 

 
 
Hampden Meadows School (HMS) SIPs with Narrative Justification: 
Hampden School conducted a baseline screen of reading and numeracy in September 2018 to determine student levels of 
proficiency using Fastbridge Assessments in alignment with the District benchmarking process. On an annual basis, students are 
screened to determine if they are on grade level, if they need support, or if they benefit from extensions. The data team, including 
teachers, administrators, and specialists gathered to review this initial data. The review revealed academic achievement gaps for 
students receiving special education in grades 4-5.  

 
 
 
 
 
 
 
 
 
 

 
2-12 Math Averages for All Students 
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Where the average math percentile proficient for all students at HMS was in the 75th percentile, the average percentile for students 
receiving special education services was in the 40th percentile. In analyzing the individual student scores and historical data, the HMS 
team set a goal to move the average percentile for students receiving special education services to the 50th percentile by the end of 
the school year.  

 
Grades 2-9 Reading Scores for All Students 

 
 
Where the average percentile proficient for all students in reading at HMS was in the 78th percentile, the average percentile for 
students receiving special education was in the 43rd percentile. In analyzing the individual student scores and historical data, the 
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HMS team set a goal to move the average percentile for students receiving special education services to the 50th percentile by the 
end of the school year.  
 
Upon closer study, using a root cause analysis process, the team determined that special education students and students requiring 
Tier III interventions are sometimes pulled out of the core instruction for intervention and instruction. Further, they revealed that 
students required special education services and those requiring Tier III interventions are sometimes instructed using standards and 
materials that are below grade level. Research suggests that all students should receive core instruction using grade-level standards 
with their peers. In addition, adding the team examined the intervention programs currently in use and determined that additional 
professional development is required by special educators to deliver the interventions with fidelity in math and reading.  
 
The high school reading teacher, a trained Fountas and Pinnell Leveled Literacy (LLI) instructor, will work directly with classroom 
teachers and special educators on the use and implementation of LLI interventions. The BMS reading teacher will provide 
self-contained special educators training in the use of PCI reading interventions. Additionally, the HMS reading teachers will provide 
special educators and classroom teachers additional professional development in the areas of phonics, fluency, and comprehension.  
 
Similarly, in math, the math interventionist will train special educators in the use of Key Math and Math Advantage interventions. If 
possible/available, special educators will be provided with training directly through Math Advantage. To measure and track 
improvement toward gap closure, teachers will collect and analyze data using the Plan Do Study Act (PDSA) tool for continuous 
improvement on a six-week basis. In so doing, teachers will be able to course correct if students are not progressing at a rate of 
speed necessary to close gaps.  
 
The collection of walkthrough data, student progress data, and collaborative use of PDSA will provide the foundation for the reading 
and math program evaluations to determine what is working, what is not, and what improvements continue to be needed for all 
grades to evidence the requisite gap closure.  
 
Additionally, an analysis of the current HMS schedule revealed challenges in providing interventions equitably. During the 2018-2019 
school year, the team will examine the challenges with the current schedule. The District will develop a master schedule for the 
2019-2020 school year to allow for the equitable provision of interventions, access to the core, opportunities for DL, and a 
commitment to social-emotional well-being strategies such as recess, movement breaks, and collaboration. 
 
During the 2016-2017 school year, in addition to evaluating the core foundational reading program, the team examined the core 
literacy program. The team determined that the current literacy program was challenging to implement with fidelity and was missing 
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core pieces connected to language development and opportunities for students to engage deeply with the readings. Using the 
Achieve the Core Instructional Alignment Rubric, the team decided to adopt, adapt and implement Expeditionary Learning (EL) in 
Grade 5. EL was used in Grade 5 with great success during the 2017-2018 school year, and the data suggested implementing it K-5. 
During the 2018-2019 school year, Grade 4 will prepare for the 2019-2010 implementation of EL. 
 
An additional benefit of the EL curriculum is its alignment and connection to the Deeper Learning (DL) competencies and its cultural 
relevance. The curriculum is interdisciplinary in nature and allows students to engage in project-based learning (PBL) and 
explorations while continuing to be rigorously aligned to the grade-level standards. Multiple opportunities exist for students to 
collaborate, communicate, critically think and create, while demonstrating empathy, perseverance, and the ability to self-reflect and 
develop self-management skills.  
 
As the fifth-grade implements EL and grade 4 prepares to, HMS has identified a design team to develop and implement PBL 
opportunities for students. DL coaches from Highlander Institute have been contracted through grant funding to support the 
development of the PBL tasks, as well as to provide professional development through coaching for the transition to DL strategies 
aligned to UDL in the classrooms. Our theory of actions contends that if provide students a balance of core instruction aligned to the 
grade-level standards and PBL opportunities, they will develop the skills necessary to transfer knowledge and skills across settings, 
including the ability to communicate, collaborate, critically think, create, and persevere.  
 

4-5 Deeper Learning Priority Practices and Vision 
 
Vision: 

At Hampden Meadows, students passionately drive their own learning through collaboration and creation in real-world contexts. 

Teachers develop standards-aligned learning environments and experiences that help students dive into the curriculum, build 

knowledge of themselves, their community and the world. A classroom culture of reflection, revision and growth, provides high 

expectations for all learners as well as the supports students need to reach them. All means all. 

 

Priority Practices: 

Identity, Interest, Agency 

2B Students have a choice over how they learn.  

2E Students set goals for their learning tasks. 

2G Teachers encourage student ownership of learning. 
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Rigor and Mastery 

4C Students design or create a product to demonstrate their understanding.   

 

 

 

Hampden Meadows School Smart Goals Worksheet- Student Success  

School 
Hampden Meadows 
School 

Team Name 
School Improvement Team  
 

Team Leader 
Ashleigh Faria  
 
 

Date  
October 17, 2018 

Team Members:  
Melissa Pereira (parent), Maraidh Thomson (parent), Brenda Santos (parent), Jacqueline Fournier (teacher), Ashleigh Faria (teacher, 
Chairperson), Jennifer Reynolds (teacher), Tracey McGee (principal), Gino Sangiuliano (assistant principal) 

District Strategic Goal(s) from the Scorecard 

Team Smart Goal  Specific Strategies and Action Steps  Who is 
Responsible 

Target Date and 
Time Line 

Evidence of 
Effectiveness 

(Measurement) 

Student Success Goals: 
•Decrease special education 

reading gap by increasing 
proficiency from an 
average 40th percentile to 
50th percentile in grades 4 
and 5 to close the gap 

 
•Decrease special education 

math achievement gap by 
increasing proficiency from 

Implement intervention blocks a 
minimum of four days per week with 
fidelity 
 
Develop a master schedule for 2019-2020 
that supports the provision of 
intervention and enrichment 
 
School administration to meet bi-weekly 
with special education case managers to 

Classroom 
teachers, 
support staff, 
specialists, 
administration.  

One year 
June 2019 

Beginning of Year 
Baseline: 

Reading: Average  
40th%ile SWD 
Math: Average  
43rd%ile SWD 

Middle of Year 

End of Year 

32 
 



an average 43rd percentile 
in grades 4 / 5 to 50th 

percentile.  
 
•Provide 5 opportunities for 

PBL across the pilot Deeper 
Learning Classrooms. 

 

review student progress and 
interventions 
 
Special education students to be provided 
core reading and math in the general 
education classroom, using grade-level 
standards, and supported by special 
educators. 
 
Special educators will receive professional 
development on targeted interventions in 
reading and math: Fountas and Pinnell, 
PCI Reading, Math Advantage and Key 
Math 
 
Special educators will meet weekly to 
discuss interventions and progress 
monitoring of targeted students, using 
the PDSA cycle of continuous 
improvement to guide decision making 
 
Each grade level will develop five 
common PBLs per grade level during the 
collaborative time, supported by 
Highlander Institute Deeper Learning 
Coaches.  

 

Nayatt (NA) School SIPs with Narrative Justification: 
 
Nayatt School conducted a baseline screen of reading and numeracy in September 2018 to determine student levels of proficiency 
using Fastbridge Assessments in alignment with the District benchmarking process. On an annual basis, students are screened to 
determine if they are on grade level, if they need support, or if they benefit from extensions. The data team, including teachers, 

33 
 



administrators, and specialists gathered to review this initial data. The review revealed academic achievement gaps for students 
receiving special education in grades K -3.  

 
K and 1 Reading Averages for All Students 

  
 
Where the average percentile proficient for all students at NA in grades K and 1 was in the 57th percentile, the average percentile for 
students receiving special education services was in the 41st percentile. In analyzing the individual student scores and historical data, 
the NA team set a goal to move the average percentile for students receiving special education services to the 49th percentile by the 
end of the school year.  

 
Grades 2-9 Reading Scores for All Students 

 
 
Where the average percentile proficient for all students at NA in grade 2 and 3 was in the 78th percentile, the average percentile for 
students receiving special education services was in the 67th percentile. In analyzing the individual student scores and historical data, 
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the NA team set a goal to move the average percentile for students receiving special education services to the 74th percentile by the 
end of the school year. 
 
Upon closer study, using a root cause analysis process, the team determined that the external coaching received by Grade 2 
teachers at PHS in the area of Project Read core instruction and interventions alleviated the gaps for the Grade 2 students, who are 
now in Grade 3. As such, the team determined that the School Improvement Plan connected to Student Success and gap closure 
should focus on providing the same supports and professional learning opportunities to teachers in grades K, 1, 2 and 3, utilizing 
outside coaching received by PHS in 2017-2018. Although NA received initial consulting, the outside coaching provided through Title 
1 grant funding was not available in 2017-2018. The focus of the coaching will be to implement core reading with fidelity and to 
develop consistent strategies for intervention. In targeting the core reading program, the team will ensure that all students receive 
reading instruction in the general education classroom aligned with grade level standards. Students requiring intervention will 
receive intervention in addition to the core, not in place of it. Through a concentrated effort on the core, the team expects gaps to 
close, while the reading achievement of all students increases. The principal, in coordination with the District instructional coach, NA 
reading teacher, and LEAPP teacher leaders will conduct regular walkthroughs to check for fidelity and defined instructional 
strategies are occurring in the core. The reading teacher and consultant will conduct observations to ensure the same in the 
intervention setting.  
 
The high school reading teacher, a trained Fountas and Pinnell Leveled Literacy (LLI) instructor, will work directly with classroom 
teachers and special educators on the use and implementation of LLI interventions. Additionally, the NA reading teacher will provide 
special educators and classroom teachers additional professional development in the areas of phonics, fluency, and comprehension.  
 
To measure and track improvement toward gap closure, teachers will collect and analyze data using the Plan Do Study Act (PDSA) 
tool for continuous improvement on a six-week basis. In so doing, teachers will be able to course correct if students are not 
progressing at a rate of speed necessary to close gaps.  
 
The collection of walkthrough data, student progress data, and collaborative use of PDSA, will provide the foundation for the reading 
program evaluation to determine what is working, what is not, and what improvements continue to be needed for all grades to 
evidence the gap closure success experienced by PHS Grade 2 in the 2017-2018 school year.  
 
During the 2017-2018 school year, in addition to evaluating the core foundational reading program, the team examined the core 
literacy program. The team determined that the current literacy program was challenging to implement with fidelity and was missing 
core pieces connected to language development and opportunities for students to engage deeply with the readings. Using the 
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Achieve the Core Instructional Alignment Rubric, the team decided to adopt, adapt and implement Expeditionary Learning (EL) in 
Grade 3. EL was used in Grade 5 with great success, and the data suggested implementing it K-5. During the 2018-2019 school year, 
Grade 3 will implement EL, and the program will be expanded into the K-2 classrooms if the data suggests this is the correct course 
of action for the early elementary students.  
 
An additional benefit of the EL curriculum is its alignment and connection to the Deeper Learning (DL) competencies and its cultural 
relevance. The curriculum is interdisciplinary in nature and allows students to engage in project-based learning (PBL) and 
explorations while continuing to be rigorously aligned to the grade-level standards. Multiple opportunities exist for students to 
collaborate, communicate, critically think and create, while demonstrating empathy, perseverance, and the ability to self-reflect and 
develop self-management skills.  
 
The K-3 instructional coach supports the implementation of EL across the three K-3 schools. She works with the collaborative teams 
to break down the units, understand the goals, implement the instructional strategies, and develop teacher efficacy. As we collect 
teacher feedback, we have learned that teachers feel that her ongoing support is critical to implementing the program with fidelity. 
 
As the third grade implements EL, the K-3 schools have identified design teams to develop and implement PBL opportunities for 
students. DL coaches from Highlander Institute have been contracted through grant funding to support the development of the PBL 
tasks, as well as to provide professional development through coaching for the transition to DL strategies aligned to Universal Design 
for Learning in the classrooms. Our theory of actions contends that if provide students a balance of core instruction aligned to the 
grade-level standards and PBL opportunities, they will develop the skills necessary to transfer knowledge and skills across settings, 
including the ability to communicate, collaborate, critically think, create, and persevere.  
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K-3 Deeper Learning Priority Practices and Vision 

 
 
 

Smart Goals Worksheet 

School 
Nayatt 
 
 

Team Name 
Early Literacy Gap Closure for K 
and 1 
 
 

Team Leader 
Tracey Whitehead 
 
 
 

Date  
 
10/18/2018 

Team Members-Kindergarten and First Grade Classroom Teachers, Dawn Carusi, Maureen Thurston, Steve Marchetti, and Tracey 
Whitehead as well as the Kindergarten Interns/Interventionist 

District Strategic Goal(s) from the Scorecard- Student Success 

Team Smart Goal  Specific Strategies and Action 
Steps 

Who is Responsible  Target Date and 
Time Line 

Evidence of 
Effectiveness 
(Measurement) 
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By June 2019, Nayatt will 
decrease the reading gap for 
students receiving special 
education services, increasing 
the proficiency percentile from 
the 41st percentile to the 49th 
percentile in the Fastbridge Early 
Literacy Measures  
 
 
 
 
 
 
 
 
 
 

Regularly scheduled Progress 
monitoring meetings to look 
efficacy of interventions every 6 
weeks using the Plan Do Study Act 
Cycle of Continuous Improvement. 
Decisions will be made to Continue, 
intensify and or change. 
 
Conduct walkthroughs and student 
work reviews to ensure core 
Project Read and ELA curriculum is 
delivered with fidelity to all 
students. 
 
Building capacity of classroom 
teachers with interventions that 
match student need and core. 
 
Monitor interventions to ensure 
that all students receive core 
instruction first using grade-level 
standards and additional 
interventions based on identified 
student needs supplemental 
interventions provided. 
 
Utilizing the District Program 
Evaluation Model, determine if 
there are additional resources 
needed for our students with 
special needs in order for their 
reading proficiency to improve 

The classroom teachers 
in collaboration with the 
Reading Interventionist, 
Special Educators, and 
the principal  

September 2018 
February 2019 
June 2019 
 

Beginning of Year 
 
Fastbridge 
Screening data and 
additional 
diagnostics. 
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Evaluate the staffing, core 
materials, intervention materials 
and training needed to improve 
overall reading proficiency for all 
students and to decrease the gap 
for students receiving special 
education services 

  Middle of Year 
 
Review of 
Fastbridge Progress 
Monitoring Data  
Review of March 
Screening Data 
Adjustment of plans 
if needed 

   End of Year 
 
Review June 
Fastbridge Data and 
PM data to develop 
plans 

 

 

Smart Goals Worksheet 

School 
Nayatt 

Team Name 
Reading Gap Grades 2 and 3 
 
 

Team Leader 
Tracey Whitehead 
 
 

Date 10/18/2018 

Team Members-Tracey Whitehead, Steve Marchetti, Maureen Thurston, Dawn Carusi, Grade 3 Classroom Teachers and Grade 2 
Classroom Teachers 

District Strategic Goal(s) from the Scorecard-Student Success 

Team Smart Goal 
 
By June 2019, Nayatt 

Regularly scheduled Progress 
monitoring meetings to look 
efficacy of interventions every 6 

Who is Responsible 
 
Classroom teachers in 

Target Date and 
Time Line 
 

Evidence of 
Effectiveness 
(Measurement) 
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School will decrease the 
reading gap for students 
receiving special education 
services, increasing the 
average proficiency from 
the 67th percentile to the 
73rd 
percentile in the Fastbridge 
aReading Measure. 

weeks using Plan Do Study Act 
Cycle of Continuous Improvement. 
Decisions will be made to Continue, 
intensify and or change. 
 
Conduct walkthroughs and student 
work reviews to ensure core Project 
Read and ELA curriculum is 
delivered with fidelity to all 
students. 
 
Building capacity of classroom 
teachers with interventions that 
match student need and core. 
 
Monitor interventions to ensure 
that all students receive core 
instruction first using grade-level 
standards and additional 
interventions based on identified 
student needs supplemental 
interventions provided. 
 
Using the District Program 
Evaluation Model, determine if 
there are additional resources 
needed for our students with 
special needs in order for their 
reading proficiency to improve 

collaboration with their 
Reading Interventionist and 
Special Educators, and 
principal.  

September 2018 
February 2019 
June 2019 

 
BOY-Fastbridge 
screening data & 
additional 
diagnostic data 
 
 
MOY-Review of PM 
Data to make 
changes to 
interventions if 
needed. 
 
March Screening 
Session and Data 
Review 
 
EOY-Review of 
Fastbridge Data and 
the development of 
plans for the 
following school 
year. 

 
 
 

Evaluate the staffing, core 
materials, intervention materials 
and training needed to improve 

   

40 
 



 
 
 
 

overall reading proficiency for all 
students and to decrease the gap 
for students receiving special 
education services 

 
 

Smart Goals Worksheet 

School 
Nayatt 

Team Name 
Student Engagement 

Team 
Leaders 
Tracey 
Whitehead 
Claudia 
Muccino 

Date 10/18/2018 

Team Members-All classroom teachers, support staff, special educators, specialists, and parent/ members of the Nayatt SIP-Sarah 
Andrus, Michelle 
Sluraz, Melissa Coen, and Lindsey Tavares   

District Strategic Goal(s) from the Scorecard-Parent and Community Engagement 

Team Smart Goal 
 
By June 2019, Nayatt School will 
increase student engagement 
through the use of Project Based 
Learning in the Deeper Learning 
pilot classrooms as evidenced by 
student surveys.  

Action Steps: 
 
Initial training with the Deeper 
Learning Teams by Highlander 
Coaches-setting of vision, 
development of norms, the 
building of understanding of 
Deeper Learning. 
 

Who is 
Responsible 
 
Tracey 
Whitehead 
Claudia 
Muccino 
CherylAnn 
Bertoncini 
Tara 
Cunningham 

Target Date and Time 
Line 
 
August Kick Off PD 
with the Deeper 
Learning Team and the 
coaches from the 
Highlander Institute 
 
September Planning 
session with Dr. Dillon, 

Evidence of Effectiveness 
(Measurement) 
 
Collaborative PBL products 
produced by the students 
with facilitation by the 
teacher. 
 
Feedback from student 
surveys. 
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Identification of PBL 
opportunities at each grade 
level. 
 
Development of PBL lessons and 
tasks by the member of the 
Deeper Learning Teams 
 
Piloting of the PBL work in their 
grade level. 
 
Development of the Deeper 
Learning Team members to 
serve as coaches for their 
colleagues in Deeper Learning 
and PBL.  
 
 

SueAnne 
Baxter 
Michelle 
Blanchette 
Nia Milman  

the K-3 Principals, and 
Highlander Coaches 
 
Schedule of sessions 
being developed and 
finalized in 
October. 
 
November-June- 
Professional Release 
Days for the Deeper 
Learning Team at 
Nayatt and in school 
coaching sessions. 
& Principal Planning 
sessions with 
Highlander  
 
 

Feedback from teacher 
surveys.  
 
 
 
 

 
Primrose Hill School (PHS) SIPs with Narrative Explanation: 
Primrose Hill School conducted a baseline screen of reading and numeracy in September 2018 to determine student levels of 
proficiency using Fastbridge Assessments in alignment with the District benchmarking process. On an annual basis, students are 
screened to determine if they are on grade level, if they need support, or if they benefit from extensions. The data team, including 
teachers, administrators, and specialists gathered to review this initial data. The review revealed academic achievement gaps for 
students receiving special education in grades K, 1 and 2. Significantly, the team found no reading achievement gaps in grade 3. 
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K and 1 Reading Averages for All Students 

  
 
Where the average percentile proficient for all students at PHS in grades K and 1 was in the 56th percentile, the average percentile 
for students receiving special education services was in the 30th percentile. In analyzing the individual student scores and historical 
data, the PHS team set a goal to move the average percentile for students receiving special education services to the 45th percentile 
by the end of the school year.  

 
Grades 2-9 Reading Scores for All Students 

 
 
Where the average percentile proficient for all students at PHS in grade 2 was in the 74th percentile, the average percentile for 
receiving special education services was in the 49th percentile. In analyzing the individual student scores and historical data, the PHS 
team set a goal to move the average percentile for students receiving special education services to the 61st percentile by the end of 
the school year.  
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Upon closer study, using a root cause analysis process, the team determined that the external coaching received by Grade 2 
teachers in the area of Project Read core instruction and interventions alleviated the gaps for the Grade 2 students, who are now in 
Grade 3. As such, the team determined that the School Improvement Plan connected to Student Success and gap closure should 
focus on providing the same supports and professional learning opportunities to teachers in grades K, 1 and 3 while continuing to 
use the strategies and supports in Grade 2. To that end, PHS will continue to contract for reading coaching with a Project Read 
Consultant. The focus of the coaching will be to implement core reading with fidelity and to develop consistent strategies for 
intervention. In targeting the core reading program, the team will ensure that all students receive reading instruction in the general 
education classroom aligned with grade level standards. Students requiring intervention will receive intervention in addition to the 
core, not in place of it. Through a concentrated effort on the core, the team expects gaps to close, while the reading achievement of 
all students increases. The principal, in coordination with the District instructional coach, PHS reading teacher, and LEAPP teacher 
leaders will conduct regular walkthroughs to check for fidelity and defined instructional strategies are occurring in the core. The 
reading teacher and consultant will conduct observations to ensure the same in the intervention setting.  
 
The high school reading teacher, a trained Fountas and Pinnell Leveled Literacy (LLI) instructor, will work directly with classroom 
teachers and special educators on the use and implementation of LLI interventions. Additionally, the PHS reading teacher will 
provide special educators and classroom teachers additional professional development in the areas of phonics, fluency, and 
comprehension.  
 
To measure and track improvement toward gap closure, teachers will collect and analyze data using the Plan Do Study Act (PDSA) 
tool for continuous improvement on a six-week basis. In so doing, teachers will be able to course correct if students are not 
progressing at a rate of speed necessary to close gaps.  
 
The collection of walkthrough data, student progress data, and collaborative use of PDSA, will provide the foundation for the reading 
program evaluation to determine what is working, what is not, and what improvements continue to be needed for all grades to 
evidence the gap closure success experienced by Grade 2 in the 2017-2018 school year.  
 
During the 2017-2018 school year, in addition to evaluating the core foundational reading program, the team examined the core 
literacy program. The team determined that the current literacy program was challenging to implement with fidelity and was missing 
core pieces connected to language development and opportunities for students to engage deeply with the readings. Using the 
Achieve the Core Instructional Alignment Rubric, the team decided to adopt, adapt and implement Expeditionary Learning (EL) in 
Grade 3. EL was used in Grade 5 with great success, and the data suggested implementing it K-5. During the 2018-2019 school year, 
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Grade 3 will implement EL, and the program will be expanded into the K-2 classrooms if the data suggests this is the correct course 
of action for the early elementary students.  
 
An additional benefit of the EL curriculum is its alignment and connection to the Deeper Learning (DL) competencies and its cultural 
relevance. The curriculum is interdisciplinary in nature and allows students to engage in project-based learning (PBL) and 
explorations while continuing to be rigorously aligned to the grade-level standards. Multiple opportunities exist for students to 
collaborate, communicate, critically think and create, while demonstrating empathy, perseverance, and the ability to self-reflect and 
develop self-management skills.  
 
The K-3 instructional coach supports the implementation of EL across the three K-3 schools. She works with the collaborative teams 
to break down the units, understand the goals, implement the instructional strategies, and develop teacher efficacy. As we collect 
teacher feedback, we have learned that teachers feel that her ongoing support is critical to implementing the program with fidelity. 
 
As the third grade implements EL, the K-3 schools have identified design teams to develop and implement PBL opportunities for 
students. DL coaches from Highlander Institute have been contracted through grant funding to support the development of the PBL 
tasks, as well as to provide professional development through coaching for the transition to DL strategies aligned to Universal Design 
for Learning in the classrooms. Our theory of actions contends that if provide students a balance of core instruction aligned to the 
grade-level standards and PBL opportunities, they will develop the skills necessary to transfer knowledge and skills across settings, 
including the ability to communicate, collaborate, critically think, create, and persevere.  
 

K-3 Deeper Learning Priority Practices and Vision 
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Primrose Hill Goals and Plans 

 
Goal 1:  Student Success 

Smart Goals Worksheet 

School 
Primrose 

Team Name 
Reading Gap Grade 2 
 
 

Team Leader 
Pat Tolento 
 
 

Date  
October 2018 

Team Members Pat Tolento, Katie O’Kane, Kelsey Avila, Janet Provost, Liza Cordeiro, Laurie Tickle, Sharon Santos 

District Strategic Goal(s) from the Scorecard - Student Success 

Team Smart Goal  Specific Strategies and Action Steps  Who is 
Responsible 

Target Date and 
Time Line 

Evidence of 
Effectiveness 
(Measurement) 

Increase progress toward gap 

closure for students with special 

needs in grade 2, increasing the 

average percentile from the 49th 
percentile to the 61st 

percentile based upon 

Fastbridge aReading. 

 
 
 
 
 
 

Regularly scheduled Progress monitoring 
meetings to look efficacy of interventions 
every 6 weeks using Plan Do Study Act 
Cycle of Continuous Improvement. 
Decisions will be made to Continue, 
intensify and or change. 
 
Conduct walkthroughs and student work 
reviews to ensure core Project Read and 
ELA curriculum is delivered with fidelity to 
all students. 
 
Building capacity of classroom teachers 
with interventions that match student 
need and core. 

Special Educators 
 
General Educators 
 
Principal 
 
Reading Teacher 

September 2018 
 
 
 
 
 
 
 
February 2019 
 
June 2019 
 
 
 

Beginning of Year: 
Fastbridge aReading 
assessment 
 
49th average percentile 
proficient 
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Monitor interventions to ensure that all 
students receive core instruction first 
using grade-level standards and additional 
interventions based on identified student 
needs supplemental interventions 
provided. 
 
Using the District Program Evaluation 
Model, determine if there are additional 
resources needed for our students with 
special needs in order for their reading 
proficiency to improve 

Evaluate the staffing, core materials, 
intervention materials and training needed 
to improve overall reading proficiency for 
all students and to decrease the gap for 
students receiving special education 
services 

By December 20 
for next year’s 
budget 
 
Ongoing for this 
year if money is 
available 

 Middle of Year: 
Fastbridge aReading 
assessment   

   End of Year: 
Fastbridge aReading 
assessment 

 
Goal 2:  Student Success 

Smart Goals Worksheet 

School 
Primrose 

Team Name 
 
 

Team Leader 
 
 

Date  
October 2018 
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Team Members:  Pat Tolento, Katie O’Kane, Kelsey Avila, Janet Provost, Liza Cordeiro, Laurie Tickle, Sharon Santos 

District Strategic Goal(s) from the Scorecard - Student Success 

Team Smart Goal  Specific Strategies and 
Action Steps 

Who is Responsible  Target Date and 
Time Line 

Evidence of Effectiveness 
(Measurement) 

Increasing progress toward gap 

closure for students with special 

needs special needs in grade K 

and 1, increasing the average 

percentile score from the 30th 
percentile to the 45th percentile 

based upon Fastbridge’s Early 

Reading. 

 
 
 
 
 
 
 
 
 
 

Regularly scheduled Progress 
monitoring meetings to look 
efficacy of interventions every 6 
weeks using Plan Do Study Act 
Cycle of Continuous 
Improvement. Decisions will be 
made to Continue, intensify and 
or change. 
 
Conduct walkthroughs and 
student work reviews to ensure 
core Project Read and ELA 
curriculum is delivered with 
fidelity to all students. 
 
Building capacity of classroom 
teachers with interventions that 
match student need and core. 
 
Monitor interventions to ensure 
that all students receive core 
instruction first using 
grade-level standards and 
additional interventions based 
on identified student needs 
supplemental interventions 
provided. 

Classroom teacher 
Special Educator 
Reading Specialist 

September 2018 
 
 
 
 
 
 
 
 
February 2019 
 
June 2019 

Beginning of Year: 
Fastbridge Early Reading 
assessment 
 
30th average percentile 
proficient 
 
 
 
Middle of Year: 
Fastbridge Early Reading 
assessment 
 
End of Year:   Fastbridge 
Early Reading 
assessment 
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Using the District Program 
Evaluation Model, determine if 
there are additional resources 
needed for our students with 
special needs in order for their 
reading proficiency to improve 

Evaluate the staffing, core 
materials, intervention 
materials and training needed 
to improve overall reading 
proficiency for all students and 
to decrease the gap for 
students receiving special 
education services 

Special Education 
Teachers 
 
Reading Specialist 
 
Principal 
 

By December 20 for 
next year’s budget 
 
Ongoing for this year 
if money is available 

 

    

 

Smart Goals Worksheet 

Student Success Goal 3: 
student engagement 

Team Name 
Student Engagement 
 
 

Team Leader 
Pat Tolento 
 
 

Date  
October 2018 

Team Members:  Pat Tolento, Katie O’Kane, Kelsey Avila, Janet Provost, Liza Cordeiro, Laurie Tickle, Sharon Santos 

District Strategic Goal(s) from the Scorecard - Student Success 

Team Smart Goal  Specific Strategies and 
Action Steps 

Who is Responsible  Target Date and 
Time Line 

Evidence of Effectiveness 
(Measurement) 
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Provide four (1 per grade level) 

opportunities for project-based 

learning across the pilot Deeper 

Learning Classrooms during the 

first year of implementation. 

5 teachers will attend 
Professional Development 
with Highlander Design team. 
 
5 teachers will meet with 
Highlander coaches ongoing 
throughout the year to 
receive coaching and support 
on the development of PBL 
opportunities. 

Teachers 
 
Highlander Coaches 

Ongoing 
throughout the 
school year (dates 
have been set) 

Beginning of Year 
 
1 of 5 completed 
 
 
Middle of Year 

Create and implement a 
project at each grade level 

  End of Year Evidence of 
Projects 
Attendance at the Design 
Meetings 
Copy of each PBL project 

    

 
 
Sowams (SO) SIPs with Narrative Explanation: 
 
Sowams School conducted a baseline screen of reading and numeracy in September 2018 to determine student levels of proficiency 
using Fastbridge Assessments in alignment with the District benchmarking process. On an annual basis, students are screened to 
determine if they are on grade level, if they need support, or if they benefit from extensions. The data team, including teachers, 
administrators, and specialists gathered to review this initial data. The review revealed academic achievement gaps for students 
receiving special education in grades K -3.  

 
 
 
 

50 
 



K and 1 Reading Averages for All Students 

  
 
Where the average percentile proficient for all students at SO in grades K and 1 was in the 56th percentile, the average percentile for 
receiving special education services was in the 44th percentile. In analyzing the individual student scores and historical data, the SO 
team set a goal to move the average percentile for students receiving special education services to the 50th percentile by the end of 
the school year.  

 
Grades 2-9 Reading Scores for All Students 

 
 
Where the average percentile proficient for all students at SO in grade 2 and 3 was in the 68th percentile, the average percentile for 
receiving special education services was in the 52nd percentile. In analyzing the individual student scores and historical data, the SO 
team set a goal to move the average percentile for students receiving special education services to the 60th percentile by the end of 
the school year.  
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Upon closer study, using a root cause analysis process, the team determined that the external coaching received by Grade 2 
teachers at PHS in the area of Project Read core instruction and interventions alleviated the gaps for the Grade 2 students, who are 
now in Grade 3. As such, the team determined that the School Improvement Plan connected to Student Success and gap closure 
should focus on providing the same supports and professional learning opportunities to teachers in grades K, 1, 2 and 3, utilizing 
outside coaching received by PHS in 2017-2018. Although SO received initial consulting, the outside coaching provided through Title 
1 grant funding was not available in 2017-2018. The focus of the coaching will be to implement core reading with fidelity and to 
develop consistent strategies for intervention. In targeting the core reading program, the team will ensure that all students receive 
reading instruction in the general education classroom aligned with grade level standards. Students requiring intervention will 
receive intervention in addition to the core, not in place of it. Through a concentrated effort on the core, the team expects gaps to 
close, while the reading achievement of all students increases. The principal, in coordination with the District instructional coach, SO 
reading teacher, and LEAPP teacher leaders will conduct regular walkthroughs to check for fidelity and defined instructional 
strategies are occurring in the core. The reading teacher and consultant will conduct observations to ensure the same in the 
intervention setting.  
 
The high school reading teacher, a trained Fountas and Pinnell Leveled Literacy (LLI) instructor, will work directly with classroom 
teachers and special educators on the use and implementation of LLI interventions. Additionally, the SO reading teacher will provide 
special educators and classroom teachers additional professional development in the areas of phonics, fluency, and comprehension.  
 
To measure and track improvement toward gap closure, teachers will collect and analyze data using the Plan Do Study Act (PDSA) 
tool for continuous improvement on a six-week basis. In so doing, teachers will be able to course correct if students are not 
progressing at a rate of speed necessary to close gaps.  
 
The collection of walkthrough data, student progress data, and collaborative use of PDSA, will provide the foundation for the reading 
program evaluation to determine what is working, what is not, and what improvements continue to be needed for all grades to 
evidence the gap closure success experienced by PHS Grade 2 in the 2017-2018 school year.  
 
During the 2017-2018 school year, in addition to evaluating the core foundational reading program, the team examined the core 
literacy program. The team determined that the current literacy program was challenging to implement with fidelity and was missing 
core pieces connected to language development and opportunities for students to engage deeply with the readings. Using the 
Achieve the Core Instructional Alignment Rubric, the team decided to adopt, adapt and implement Expeditionary Learning (EL) in 
Grade 3. EL was used in Grade 5 with great success, and the data suggested implementing it K-5. During the 2018-2019 school year, 
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Grade 3 will implement EL, and the program will be expanded into the K-2 classrooms if the data suggests this is the correct course 
of action for the early elementary students.  
 
An additional benefit of the EL curriculum is its alignment and connection to the Deeper Learning (DL) competencies and its cultural 
relevance. The curriculum is interdisciplinary in nature and allows students to engage in project-based learning (PBL) and 
explorations while continuing to be rigorously aligned to the grade-level standards. Multiple opportunities exist for students to 
collaborate, communicate, critically think and create, while demonstrating empathy, perseverance, and the ability to self-reflect and 
develop self-management skills.  
 
The K-3 instructional coach supports the implementation of EL across the three K-3 schools. She works with the collaborative teams 
to break down the units, understand the goals, implement the instructional strategies, and develop teacher efficacy. As we collect 
teacher feedback, we have learned that teachers feel that her ongoing support is critical to implementing the program with fidelity. 
 
As the third grade implements EL, the K-3 schools have identified design teams to develop and implement PBL opportunities for 
students. DL coaches from Highlander Institute have been contracted through grant funding to support the development of the PBL 
tasks, as well as to provide professional development through coaching for the transition to DL strategies aligned to Universal Design 
for Learning in the classrooms. Our theory of actions contends that if provide students a balance of core instruction aligned to the 
grade-level standards and PBL opportunities, they will develop the skills necessary to transfer knowledge and skills across settings, 
including the ability to communicate, collaborate, critically think, create, and persevere.  
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K-3 Deeper Learning Priority Practices and Vision 

 
 
 

Sowams Goals and Plans 
Goal 1: Student Success 

Smart Goals Worksheet 

School 
Sowams 

Team Name 
Reading Gap:  Grades 2 and 
3 

Team Leader 
James H. Callahan 
 

Date  
October 2018 

Team Members:  Tricia Hunt, Susan Fagan, Julia Tutt, Shannon Sullivan, Yimara Manzano Bou, Toni Crowell-Petrungaro, James H. 
Callahan 

District Strategic Goal(s) from the Scorecard:  Increase the overall performance of identified subgroups to decrease the 
performance gap. 

Team Smart Goal  Specific Strategies and 
Action Steps 

Who is 
Responsible 

Target Date and 
Time Line 

Evidence of Effectiveness 
(Measurement) 

54 
 



Decrease the gap for students 

with disabilities in grades 2 and 

3, increasing the average 

percentile score from the 52nd 

percentile to the 60th percentile 

on Fastbridge’s aReading. 

 
 
 
 
 

Special education teachers will 
attend data meetings to look at 
progress monitoring and 
screening data using a PDSA 6- 
week cycle of continuous 
improvement to target areas of 
data-based needs 
 

Special Education 
Teachers 
 
Principal 

Wednesday 
afternoons 
 
October 2018 
March 2019 
June 2019 

Beginning of Year: 
Fastbridge aReading 
assessment 
 

Students receiving special 
education services and 
reading services will receive 
core instruction in the 
general education classroom 
for ELA 
 

Special Education 
Teachers 
 
Regular Education 
Teacher 

Daily Middle of Year: 
Fastbridge aReading 
assessment   

Provide classroom teachers 
with coaching and professional 
development on appropriate 
interventions for students 

Regular Education 
Teachers 
 
Reading Specialist 
 
Special Education 
Teachers 

Ongoing throughout 
the year 

End of Year:   Fastbridge 
aReading assessment 

  Evaluate the staffing, core 
materials, intervention 
materials and training needed 
to improve overall reading 
proficiency for all students and 
to decrease the gap for 
students receiving special 
education services 

Special Education 
Teachers 
 
Reading Specialist 
 
Principal 

By December 20 for 
next year’s budget 
 
Ongoing for this 
year if money is 
available 

 

 

55 
 



Goal 2:  Student Success 

Smart Goals Worksheet 

School 
Sowams  

Team Name 
Reading Gap:  Grades K and 
1 

Team Leader 
James H. Callahan 
 

Date  
October 2018 

Team Members:  Tricia Hunt, Susan Fagan, Julia Tutt, Shannon Sullivan, Yimara Manzano Bou, Toni Crowell-Petrungaro, James H. 
Callahan 

District Strategic Goal(s) from the Scorecard:  Increase the overall performance of identified subgroups to decrease the 
performance gap. 

Team Smart Goal  Specific Strategies and 
Action Steps 

Who is Responsible  Target Date and 
Time Line 

Evidence of 
Effectiveness 
(Measurement) 

Decrease the gap for students 

with special needs in grades 

kindergarten and 1, increasing 

the average percentile score 

from the 44th percentile to the 

50th percentile on Fastbridge’s 

Early Reading. 

 
 
 
 
 
 

Special education teachers will 
attend data meetings to look at 
progress monitoring and 
screening data using a PDSA 6- 
week cycle of continuous 
improvement to target areas of 
data-based needs 
 

Special Education Teachers 
 
Regular Education Teachers 
 
Principal 

Wednesday 
afternoons 
 
October 2018 
March 2019 
June 2019 

Beginning of Year: 
Fastbridge Early 
Reading assessment 
 

Students receiving special 
education services and 
reading services will receive 
core instruction in the 
general education classroom 
for ELA 

Special Education Teachers 
 
Regular Education Teachers 

Daily Middle of Year: 
Fastbridge Early 
Reading assessment 
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Provide classroom teachers 
with coaching and professional 
development on development 
interventions for students 

Regular Education Teachers 
 
Reading Specialist 
 
Special Education Teachers 

Ongoing throughout 
the year 

End of Year: 
Fastbridge Early 
Reading assessment 

  Evaluate the staffing, core 
materials, intervention 
materials and training needed 
to improve overall reading 
proficiency for all students and 
to decrease the gap for 
students receiving special 
education services 

Special Education Teachers 
 
Reading Specialist 
 
Principal 

By December 20 for 
next year’s budget 
 
Ongoing for this year 
if money is available 

 

 
Goal 3:  Student Success - Engagement 

Smart Goals Worksheet 

School 
Sowams 

Team Name 
PBL 
 

Team Leader 
James H. Callahan 
 

Date  
October 2018 

Team Members:  Tricia Hunt, Susan Fagan, Julia Tutt, Shannon Sullivan, Yimara Manzano Bou, Toni Crowell-Petrungaro, James H. 
Callahan 

District Strategic Goal(s) from the District Scorecard: Increase annual student application of learning from 3 to 5 on average 
across the District. 

Team Smart Goal  Specific Strategies 
and Action Steps 

Who is 
Responsible 

Target Date and 
Time Line 

Evidence of Effectiveness (Measurement) 

Provide four (one per 

grade level) 

Design Team Teachers 
will attend the various 

Paula Dillon 
Highlander 

Ongoing throughout 
the school year (dates 

Beginning of Year 
*Design Team developed 
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opportunities for 

problem-based 

learning across the 

pilot Deeper Learning 

Classrooms 

 
 
 
 
 
 
 

professional 
development 
activities slated for 
this year 
 
 
 

Jim Callahan have been set)  

 
 

  Middle of Year 
*Attendance at the Design Team meetings 

Create and implement 
a project at each 
grade level 

  End of Year 
*Attendance at the Design Meetings 
*Copy of each PBL project 

 
Overview of Related Activities: 
 
Based on data including teacher survey, department feedback, student data, walkthrough data, and a review of the strategic plan, 
the following focused professional learning opportunities are included in the primary target areas of focus for 2018-2019 Student 
Success Pillar: 

● Universal Design for Learning Strategies 
● Foundational Reading Strategies 
● Co-Teaching Strategies 
● Targeted Interventions 
● Deeper Learning/Project Based Learning Strategies 
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Explanation of Accomplishments Including Relevant Measures 2017-2018: 
 

Targeted Area Measure Used Accomplishments 

Implementation strategies 
relative to Universal Design 
for Learning 

Survey Data 100% of high school social studies teachers received training. 
 
100% of high school social studies teachers redesigned at least one 
curriculum unit to reflect UDL principles. 
 
100% of high school students included in college preparatory social 
studies, and 100% of those students made average to significant 
growth on common assessments. 
 
100% of middle school teachers began training. 
 
90% of participants indicated that the strategies of UDL are relevant 
and useful and that additional training, including coaching, is 
needed across content areas and grades. 

Student Engagement Pathways 
 
Teacher Surveys 
 
Course Taking Patterns 
 
Observational Data 

2 CTE courses in place, and four pathways drafted 
 
Expressed need for DL coaching 
 
Waiting lists of 45 or more students for CADD and pre-engineering. 
 
DL Walkthrough data suggests increased student engagement 
resulting from coaching.  

Gap Closure Math Fastbridge Math Data Gap closure successful in K-3 math with the targeted interventions 
provided by math specialists and a strong core curriculum in place. 
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Gap Closure Reading Fastbridge Reading Data Gap Closure successful in Grade 3 as a result of targeted coaching 
and fidelity to Project Read at PHS. Of the students in grade 3, only 
2 are not proficient, and these two students made significant 
growth toward proficiency. 

 
Explanation of Needs including Relevant Measures: 
In analyzing the District performance data, the gaps in achievement data for students with disabilities revealed a pressing need for 
the schools. Although the gaps were present in different areas and to different degrees, the following trends emerged: 

● Strong core curriculum resulted in lower gaps in the area of mathematics 
● Provision of the core curriculum in the general education classroom aligned to grade-level standards resulted in lower gaps 

across reading and math where it occurred with fidelity 
● Removing students from the core instruction for interventions resulted in larger gaps 
● Provision of Project Read foundational curriculum resulted in lower gaps 
● Provision of focused job-embedded coaching in the area of Project Read resulted in lower gaps 
● More focused use of progress monitoring data using the PDSA cycle of continuous improvement is needed to ensure that 

interventions result in gap closure 
● Additional training in the implementation of interventions with fidelity is required 
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● The current schedules are a barrier for the implementation of core and interventions across schools 
 
Trends also emerged in the area of Student Engagement, including: 

● Teachers benefit from job-embedded coaching 
● Teachers value the opportunity to collaborate and to receive and give feedback to their peers but require additional time to 

do so effectively 
● Student engagement increases when they are provided the opportunity to apply DL competencies to rigorous PBL 

opportunities aligned to the standards 
● Course offerings must be continuously evaluated to determine relevance to student engagement and 21st-century 

skills-based on course-taking patterns, Prepare RI goals, and BPS outcomes aligned with the Vision of a Graduate 
 
Targeted Next Steps: 

● Implement Expeditionary Learning Curriculum in Grades K-5 
● Continue to expand coaching on Project Read foundational reading 
● Continue to provide professional learning related to interventions, foundational reading, Universal Design for Learning, and 

Deeper Learning 
● Find funding for additional instructional coaches 
● Conduct an external Special Education program evaluation 

 
Budget and Funding: 
 
2017-2018 Totals 

Area Cost Funding Source 

Universal Design for Learning – 
Co-teaching at Middle School 

$3000 IDEA 

Project Read Coaching and Materials $18,600 
 
 
$10,500 
 

Title II: Coaching and Training – Sowams, 
Primrose and Nayatt 
 
Title I: Coaching and Training Primrose 
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$2,000 Local Funds: Materials 

Expeditionary Learning Curriculum $5 per student in Grade 5 and Grade 3 Local Funds: Materials 

Deeper Learning Coaching $125,000 
$75,000 

Lighthouse Grant: BMS 
Fuse Architect Grant: BHS 

 
2018-2019 Planned 

Area Cost Funding Source 

Continue Universal Design for Learning  
 

$21,000 IDEA: Co-Teaching  
Title II: Reaching All Learners 

Expand Project Read Coaching  $1,800 
 
 
$13,015 

Title II: Coaching and Training – Sowams, 
Primrose and Nayatt 
 
Title I: Coaching and Training Primrose 

Expand Expeditionary Learning 
Curriculum in Grades 2 and 4 

$5 per student in grades 2 and 4 Local Funds: Materials 

Expand Deeper Learning Coaching $75,000 
 
$56,000 

Lighthouse Grant: BMS 
Fuse Architect Grant: BHS 
Title II and Title IV: PHS, SO, NA, BHS 

Expand use of PDSA for data evaluation 
and continuous improvement 

 

$10, 000 in-kind training What Works Now/Learning Forward 
Grant 

Build out Pathways and Project Based 
Learning Opportunities 

$0 Collaborative teacher work during 
common planning time 
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Engage an external consultant to perform 
Special Education Program 
Evaluation 

$15,500 IDEA Grant Funding 

 
2019-2020 Initial Recommendations 

● Expand Expeditionary Learning to all K-5 classrooms and monitor implementation for fidelity 
● Continue to coach on Project Read foundational reading and monitor implementation for fidelity 
● Apply the recommendations of the external Special Education program evaluation 
● Expand implementation of Deeper Learning and Universal Design for Learning 
● Use PDSA to monitor core curriculum and interventions 
● Increase instructional coaches in the areas of foundational reading at the elementary level and mathematics at the 4-12 level 

 
Administration’s Recommendations to the School Committee: 

● Consider the impact of staffing of increasing job-embedded coaching and professional learning through the increase in 
instructional coaches in the areas of foundational reading at the elementary level and math coaches at the 4-12 level 

● Support the revisions to the school schedules in support of Student Success 
● Support the addition and elimination of programming as evaluated by the teams 
● Continue to fund professional learning aligned to the goals and objectives of the strategic plan 
● Consider the findings of the proposed external special education program evaluation 

 
References (if applicable): 
 
 
Appendices (if applicable): 
District Strategic Plan 
District Scorecard 
School Improvement Processes 
Strategic Plan on a Page 
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