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Framework for Specialists: Overview



Frameworks based upon the Danielson Framework, outline the work of Specialists, such as nurses, counselors, librarians, and 
speech language pathologists. These frameworks will be used to evaluate the work of these Specialists throughout the 
district. 

The organization of the Framework for Specialists mirrors that of the Framework for Teaching and is structured around four 
domains: Domain I: Planning and Preparation, Domain 2: The Environment, Domain 3: Delivery of Services, and Domain 4: 
Professional Responsibilities. While the components, too, mirror those for Specialists, the components in each Framework for 
Specialists are tailored to the specific responsibilities of each group of Specialists. 

Waterloo CUSD #5 has identified several categories of Specialists: Library Media Specialist, Guidance Counselor, District 
Nurse, Social Workers, and Speech Language Pathologist. Distinct rubrics have been developed for each of these Specialist 
groups.  See the table below for the Speech Language Pathologists frameworks. 

TABLE 2:  The Waterloo Framework for Speech Language Pathologists and Component Overview

Domain 1: Planning and Preparation Domain 2: The Environment

1a. Demonstrating knowledge of content and pedagogy
1b. Establishing goals for the therapy program
1c. Setting instructional outcomes 
1d. Demonstrating knowledge of regulations and guidelines 
1e. Designing student assessment

2a. Establishing rapport with students
2b. Organizing time effectively
2c. Establishing standards of conduct in the therapy 

environment
2d. Organizing physical space for testing for students and 

providing therapy
2e. Management of instructional groups
2f.  Management of transitions

Domain 4: Professional Responsibilities Domain 3: Delivery of Service

3a. Expectations for learning
3b. Using questioning and discussion techniques
3c. Engaging students in learning
3d. Instructional materials and resources
3e. Structure and pacing
3f. Monitoring of student learning and quality of feedback
3g. Demonstrating flexibility and responsiveness

4a. Responding to referrals and evaluating student needs

4b. Reflecting on practice

4c. Collecting information; writing intervention plans and IEPs

4d. Maintaining accurate records

4e. Collaborating with specialists and administrators 
4f.  Participating in a professional community
4g. Establishing and maintaining clear procedures for referrals
4h. Growing and developing professionally
4i.  Showing Professionalism



The WCUSD #5 Framework for Speech Language Pathologist: Observation Rubric
Directions: Evaluators will use the Observation Rubric when observing the Speech Language Pathologist and providing written feedback to Specialists follows 
any observation. 

Domain 1: Planning and Preparation

Component UNSATISFACTORY NEEDS IMPROVEMENT PROFICIENT EXCELLENT

1a: 
Demonstrating 
Knowledge of 
Content and 
Pedagogy

Specialist demonstrates little or no 
knowledge of planning, preparation, 
and skill in the therapy area.  

Specialist demonstrates basic 
knowledge of planning, preparation, 
and skill in the therapy area.

Specialist demonstrates a wide range 
knowledge of planning, preparation, 
and skill in the therapy area.

Specialist demonstrates extensive 
knowledge of planning, 
preparation, and skill in the 
therapy area. Anticipates 
students misconceptions.   

1b: Establishing 
goals for the 
therapy program 
appropriate to 
the setting and 
the students 
served

Specialist has no clear goals for the 
therapy program, or they are 
inappropriate to the disabilities of the 
students.

Specialist’s goals for the therapy 
program are rudimentary and are 
partially appropriate to the 
disabilities of the students.

Specialist’s goals for the therapy 
program are mostly appropriate to the 
disabilities of the students and have 
been developed following 
consultations with staff when 
appropriate.

Specialist’s goals for the therapy 
program are clear and 
appropriate to the disabilities of 
all the students and have been 
developed following 
consultations with staff when 
appropriate. 

1c: Setting 
Instructional 
Outcomes 

Therapy plans include instructional 
outcomes that are not clear, written in 
the form of student learning, based on 
evidence of student proficiency, and/or 
do not reflect the individual student's’ 
IEP goals and objectives. Specialist fails 
to access and utilize information 
regarding student performance and 
needs and/or fails to plan for, make or 
suggest appropriate accommodations 
and/or modifications for all learning 
environments.

Therapy plans include instructional 
outcomes that are only moderately 
clear, written in the form of student 
learning, based on evidence of 
student proficiency, and reflect the 
individual student's IEP goals and 
objectives. Specialist uses only 
limited information regarding student 
performance and needs to plan for, 
make, or suggest appropriate 
accommodations and/or 
modifications for all learning 
environments.

Therapy plans consistently include 
instructional outcomes that are clear, 
written in the form of student 
learning, based on evidence of student 
proficiency, and reflect the individual 
student's’ IEP goals and objectives. 
Specialist uses information from a 
variety of sources (data, Specialists, 
other professionals, and parents) to 
plan for, make, or suggest appropriate 
accommodations and/or modifications 
for all learning environments.

Therapy plans always include 
instructional outcomes that are 
clear, written in the form of 
student learning, based on 
evidence of student proficiency, 
and reflect the individual 
student's’ IEP goals and 
objectives. Specialist uses 
information from a variety of 
sources (data, Specialists, other 
professionals, and parents) to 
plan for and ensure incorporation 
of appropriate accommodations 
and/or modifications for all 
learning environments.

Component UNSATISFACTORY NEEDS IMPROVEMENT PROFICIENT EXCELLENT



1d: 
Demonstrating 
knowledge of 
district, state, and 
federal 
regulations and 
guidelines 

Specialist demonstrates little or no 
knowledge of special education laws 
and procedures provided to the SLP.

Specialist demonstrates basic 
knowledge of special education laws 
and procedures provided to the SLP.

Specialist demonstrates thorough 
knowledge of special education laws 
and procedures provided to the SLP.

Specialist’s knowledge of special 
education laws and procedures 
provided to the SLP is extensive. 
Specialist is proactive in keeping 
current with evidence-based 
practices. 

1e: Designing 
Student 
Assessment

Assessment evaluation procedures are 
not congruent with instructional 
outcomes; and lack criteria by which 
student performance will be assessed. 

Assessment evaluation procedures 
are partially congruent with 
instructional outcomes. Assessment 
criteria and standards have been 
developed, but they are not clear. 

All instructional outcomes may be 
assessed by the proposed assessment 
plan; assessment methodologies may 
have been adapted groups of 
students.  Assessment criteria and 
standards are mostly clear. 

All instructional outcomes may be 
assessed by the proposed 
assessment plan; clear criteria for 
assessing student performance. 
The plan contains contains 
evidence of student contribution 
to its to its development. 



Domain 2: The Environment

Component UNSATISFACTORY NEEDS IMPROVEMENT PROFICIENT EXCELLENT

2a: Establishing 
rapport with 
students 

Patterns of classroom interactions, 
both between the specialist and 
students and among students, are 
mostly negative, inappropriate, or 
insensitive to students’ ages, cultural 
backgrounds, and developmental 
levels. Student interactions are 
characterized by sarcasm, put- downs, 
or conflict. Specialist does not deal 
with disrespectful behavior.

Patterns of classroom interactions, 
both between the specialist and 
students and among students, are 
generally appropriate but may reflect 
occasional inconsistencies, favoritism, 
and disregard for students’ ages, 
cultures, and developmental levels. 
Students rarely demonstrate 
disrespect for one another. The 
Specialist attempts to respond to 
disrespectful behavior, with uneven 
results. The net result of the 
interactions is neutral: conveying 
neither warmth nor conflict.

Specialist-student interactions are 
friendly and demonstrate general 
caring and respect. Such interactions 
are appropriate to the ages, cultures, 
and developmental levels of the 
students. Interactions among students 
are generally polite and respectful, and 
students exhibit respect for the 
Specialist.  The specialist responds 
successfully to disrespectful behavior 
among students. The net result of the 
interactions is polite and business-like, 
though students may be somewhat 
cautious about taking intellectual risks.  

Classroom interactions among 
the specialist and individual 
students are highly respectful, 
reflecting genuine warmth, 
caring, and sensitivity to 
students.as individuals. 
Students exhibit respect for the 
specialist and contribute to high 
levels of civility among all 
members of the class. The net 
result of interactions is an 
environment where all students 
feel valued and are comfortable 
taking intellectual risks.  

2b: Organizing 
time effectively 

Specialist exercises poor judgment in 
setting priorities, resulting in 
confusion, missed deadlines, and 
conflicting schedules.

Specialist’s time-management skills 
are moderately well developed; 
essential activities are carried out, 
but not always in the most efficient 
manner.

Specialist exercises good judgment in 
setting priorities, resulting in clear 
schedules and important work being 
accomplished in an efficient manner.

Specialist demonstrates 
excellent time-management 
skills, accomplishing all tasks in 
a seamless manner and 
effectively communicates 
relevant schedule information 
to students and staff.

2c: Establishing 
standards of 
conduct in the 
therapy 
environment

No standards of conduct have been 
established, and specialist disregards 
or fails to address negative student 
behavior during evaluation or 
treatment.

Standards of conduct appear to have 
been established for the therapy 
environment. Specialist’s attempts to 
monitor and correct negative student 
behavior during evaluation and 
treatment are partially successful.

Standards of conduct have been 
established for the therapy 
environment. Specialist monitors 
student behavior against those 
standards; response to students is 
appropriate and respectful.

Standards of conduct have been 
established for the therapy 
environment. Specialist’s 
monitoring of students is subtle 
and preventive, and students 
engage in self-monitoring of 
behavior.

Component UNSATISFACTORY NEEDS IMPROVEMENT PROFICIENT EXCELLENT



2d: Organizing 
physical space for 
testing of 
students and 
providing therapy

The therapy environment is 
disorganized and poorly suited to 
working with students. Materials are 
difficult to find when needed.

The therapy environment is 
moderately well organized and 
moderately well suited to working 
with students. Materials are usually 
available.

The therapy environment is well 
organized; materials are available 
when needed.

The therapy environment is 
highly organized and is inviting 
to students. Materials are 
convenient when needed.

2e: Management 
of instructional 
groups

Most students not working with the 
Specialist are not productively 
engaged in learning.

Only some students/groups are 
productively engaged in learning 
while not directly instructed by the 
Specialist.

Small-group and individualized work is 
well organized and most students are 
productively engaged in learning while 
not directly instructed by the 
Specialist.

Small-group and individualized 
work is well organized and 
students are productively 
engaged at all times with 
students assuming at least some 
responsibility for productivity.

2f:  Management 
of transitions 

Transitions are chaotic with much time 
lost between activities or lesson 
segments.

Transitions are planned, but some 
time is lost between activities or 
lesson segments.

Transitions are smooth overall without 
time lost between activities or lesson 
segments.  Some refocusing of  the 
students required. 

Transitions are seamless with 
students assuming at least some 
responsibility, as appropriate, in 
ensuring their efficient 
operation. 



Domain 3: Delivery of Service

Component UNSATISFACTORY NEEDS IMPROVEMENT PROFICIENT EXCELLENT

3a: 
Expectations for 
learning 

Specialist’s purpose in a lesson is 
unclear to students and/or 
inappropriate. 

Specialist attempts to explain the 
instructional purpose but with limited 
success.

Specialist states the purpose for the 
learning objectives and activities to 
follow, using language and concepts 
students understand. 

Specialist states the lesson 
purpose, learning objectives and 
activities to follow, using 
language and concepts students 
understand while linking to 
student interests and/or needs.

3b: Using 
questioning and 
discussion 
techniques

The specialist does not attempt to 
engage all students in the discussion 
and in class activities.

The specialist attempts to engage all 
students in the discussion and in class 
activities but with only limited 
success.

The specialist engages all students in 
the discussion and in therapy 
activities most of the time.

The specialist ensures that all 
students participate in the 
discussion and in therapy 
activities to the maximum 
extent. 

3c: Engaging 
students in 
learning

Specialist does not provide 
individualized strategies for 
instruction, and fails to deliver 
effective instruction that enables 
students to progress toward goals 
and objectives as stated in each IEP. 

Specialist seldom provides 
individualized strategies for 
instruction, inclusive of technology, 
and sometimes delivers effective 
instruction that enables students to 
progress toward goals and objectives 
as stated in each IEP.

Specialist provides individualized 
strategies for instruction, inclusive of 
technology, and delivers effective 
instruction that enables students to 
progress toward goals and objectives 
as stated in each IEP.

Specialist always provides 
individualized strategies for 
instruction, inclusive of 
technology, and delivers 
effective instruction that enables 
students to progress toward 
goals and objectives as stated in 
each IEP.

3d: Instructional 
materials and 
resources 

Instructional materials and resources 
are unsuitable to the instructional 
purpose(s) or do not engage 
students.

Instructional materials and resources 
are only partially suitable to the 
instructional purpose(s), or students 
are only partially engaged with them.

Instructional materials and resources 
are suitable to the instructional 
purpose(s) and engage students.

Instructional materials and 
resources are suitable to the 
instructional purpose(s) and 
engage students.  The Specialist 
adapts the materials to enhance 
learning and understanding.



Component UNSATISFACTORY NEEDS IMPROVEMENT PROFICIENT EXCELLENT

3e: Structure and 
Pacing 

The lesson has no clearly defined 
structure, or the pace of the lesson is 
too slow or rushed, or both.

 The lesson has a recognizable 
structure, although it is not uniformly 
maintained throughout the lesson.  
Pacing of the lesson is inconsistent.  

The lesson has a clearly defined 
structure around which the activities 
are organized.  Pacing of the lesson is 
appropriate for most students. 

The lesson’s structure is highly 
coherent, allowing for reflection 
and closure.  Pacing of the lesson 
is appropriate for all students.

3f: Monitoring of 
student learning 
and quality of 
feedback

Specialist does not provide guided 
practice and/or additional 
individualized instruction and 
independent practice to ensure 
student understanding.

Specialist sometimes provides guided 
practice and/or additional 
individualized instruction and 
independent practice to ensure 
student understanding.

Specialist consistently provides 
guided practice and/or additional 
individualized instruction and 
independent practice to ensure 
student understanding. Motivational 
techniques are used to promote 
student achievement and are mostly 
effective. 

Specialist always provides guided 
practice and/or additional 
individualized instruction and 
independent practice to ensure 
student understanding. 
Motivational techniques are 
used to promote student 
achievement and are always 
effective. 

3g: Demonstrating 
flexibility and 
responsiveness

The Specialist ignores students’ 
questions; when students have 
difficulty learning, the Specialist 
blames them or their home 
environment for their lack of success. 
The Specialist makes no attempt to 
adjust the lesson even when students 
don’t understand the content.

The Specialist accepts responsibility 
for the success of all students but has 
only a limited repertoire of strategies 
to use. Adjustment of the lesson in 
response to assessment is minimal or 
ineffective.

The Specialist successfully 
accommodates students’ questions 
and interests. Drawing on a broad 
repertoire of strategies, the specialist 
persists in seeking approaches for 
students who have difficulty learning. 
If impromptu measures are needed, 
the Specialist makes a minor 
adjustment to the lesson and does so 
smoothly.

The specialist seizes an 
opportunity to enhance learning, 
building on a spontaneous event 
or students’ interests, or 
successfully adjusts and 
differentiates instruction to 
address individual student 
misunderstandings. Using an 
extensive repertoire of 
instructional strategies and 
soliciting additional resources 
from the school or community, 
the specialist persists in seeking 
effective approaches for 
students who need help. 



Domain 4: Professional Responsibilities

Component UNSATISFACTORY NEEDS IMPROVEMENT PROFICIENT EXCELLENT

4a: Responding to 
referrals and 
evaluating student 
needs

Specialist fails to respond to 
referrals or makes hasty 
assessments of student needs.

Specialist responds to referrals when 
pressed and makes adequate 
assessments of student needs.

Specialist responds to referrals and 
makes thorough assessments of 
student needs.

Specialist is proactive in 
responding to referrals and makes 
highly competent assessments of 
student needs.

4b:  Reflecting on 
practice

The specialist does not know 
whether a lesson was effective or 
achieved its instructional outcomes, 
or specialist profoundly misjudges 
the success of a lesson. The 
specialist has no suggestions for how 
a lesson could be improved.

Specialist has a generally accurate 
impression of a lesson’s effectiveness 
and the extent to which instructional 
outcomes were met. Specialist makes 
general suggestions about how a 
lesson could be improved.

The specialist makes an accurate 
assessment of a lesson’s 
effectiveness and the extent to 
which it achieved its instructional 
outcomes and can cite general 
references to support the judgment. 
The specialist makes a few specific 
suggestions of what could be tried 
another time the lesson is taught.

Specialist makes a thoughtful and 
accurate assessment of a lesson’s 
effectiveness and the extent to 
which it achieved its instructional 
outcomes, citing many specific 
examples from the lesson and 
weighing the relative strengths of 
each. Drawing on an extensive 
repertoire of skills, specialist 
offers specific alternative actions, 
complete with the probable 
success of different courses of 
action.

4c: Collecting 
information; 
writing 
intervention plans 
and IEPs.

Specialist neglects to collect 
important information on which to 
base treatment plans; intervention 
plans and IEPs are inaccurate or 
unclear.

Specialist collects most of the 
important information on which to 
base treatment plans; intervention 
plans and IEPs are accurate but 
lacking in clarity.

Specialist collects all the important 
information on which to base 
treatment plans; intervention plans 
and IEPs are accurate and clear.

Specialist is proactive in collecting 
important information, consulting 
with Specialists and parents if 
necessary; intervention plans and 
IEPs are accurate and clearly 
written.

4d: Maintaining 
Accurate Records

Specialist’s system of maintaining 
student records and grades is not 
effective, disorganized and does not 
follow district and legal 
requirements and/or timelines.

Specialist is inconsistent in 
maintaining student records 
according to district and legal 
requirements and/or timelines.

Specialist maintains student records 
according to district and legal 
requirements and/or timelines.

Specialist’s systems of 
maintaining student records is 
highly effective, organized, and 
follows district and legal 
requirements and/or timelines.

Component UNSATISFACTORY NEEDS IMPROVEMENT PROFICIENT EXCELLENT



4e: Collaborating 
with specialists 
and administrators

Specialist is not available to staff for 
questions and planning.

Specialist is available to staff for 
questions and planning.

Specialist consistently initiates 
contact with Specialists and 
administrators to confer regarding 
individual cases, when needed.

Specialist initiates contact with 
other specialists and 
administrators to confer 
regarding cases, soliciting their 
perspectives on individual cases, 
when needed.  

4f: Participating in 
a professional 
community

The specialist’s relationships with 
colleagues are negative or self-serving. 
Specialist avoids participation in a 
professional culture of inquiry, 
resisting opportunities to become 
involved. Specialist avoids becoming 
involved in school events or school 
and district projects.

The specialist maintains cordial 
relationships with colleagues to fulfill 
duties that the school or district 
requires. Specialist becomes involved in 
the school’s culture of professional 
inquiry when invited to do so. Specialist 
participates in school events and school 
and district projects when specifically 
asked.

The specialist’s relationships with 
colleagues are characterized by 
mutual support and cooperation; the 
specialist actively participates in a 
culture of professional inquiry. The 
specialist volunteers to participate in 
school events and in school and 
district projects, making a substantial 
contribution.

The specialist’s relationships with 
colleagues are characterized by 
mutual support and cooperation, 
with the specialist taking initiative 
in assuming leadership among the 
faculty. The specialist takes a 
leadership role in promoting a 
culture of professional inquiry. The 
specialist volunteers to participate 
in school events and district 
projects, making a substantial 
contribution, and assuming a 
leadership role in at least one 
aspect of school or district life.

4g: Establishing 
and maintaining 
clear procedures 
for referrals

No procedures for referrals have been 
established; when Specialists want to 
refer a student for special services, 
they are not sure how to go about it.

Specialist has established procedures 
for referrals, but the details are not 
always clear.

Procedures for referrals and for 
meetings and with all stakeholders are 
clear to everyone.

Procedures for all aspects of 
referral and testing are clear to 
everyone and have been 
communicated to staff.

4h: Growing and
developing
professionally

The specialist engages in no 
professional development activities to 
enhance knowledge or skill. The 
specialist resists feedback on teaching 
performance from either supervisors 
or more experienced colleagues. The 
specialist makes no effort to share 
knowledge with others or to assume 
professional responsibilities.

The specialist participates to a limited 
extent in professional activities when 
they are convenient. The specialist 
engages in a limited way with 
colleagues and supervisors in 
professional conversation about 
practice, including some feedback on 
teaching performance. The specialist 
finds limited ways to assist other 
specialists and contribute to the 
profession.

The specialist seeks out opportunities 
for professional development to 
enhance content knowledge and 
pedagogical skill. The specialist 
actively engages with colleagues and 
supervisors in professional 
conversation about practice, including 
feedback about practice. The specialist 
participates actively in assisting other 
educators and looks for ways to 
contribute to the profession.

The specialist seeks out 
opportunities for professional 
development and makes a 
systematic effort to conduct action 
research. The specialist solicits 
feedback on practice from both 
supervisors and colleagues. The 
specialist initiates important 
activities to contribute to the 
profession.

Component UNSATISFACTORY NEEDS IMPROVEMENT PROFICIENT EXCELLENT



4i: Showing
professionalism

The specialist displays dishonesty in 
interactions with colleagues, 
students, and the public. The 
specialist is not alert to students’ 
needs and contributes to school 
practices that result in some 
students being ill served by the 
school. The specialist makes 
decisions and recommendations 
based on self-serving interests. The 
specialist does not comply with 
school and district regulations

The specialist is honest in interactions 
with colleagues, students, and the 
public. Specialist’s attempts to serve 
students are inconsistent, and 
unknowingly contribute to some 
students being ill served by the 
school. The specialist’s decisions and 
recommendations are based on 
limited though genuinely professional 
considerations. The specialist must be 
reminded by supervisors about 
complying with school and district 
regulations. 

The specialist displays high 
standards of honesty, integrity, and 
confidentiality in interactions with 
colleagues, students, and the public. 
The specialist is active in serving 
students, working to ensure that all 
students receive a fair opportunity 
to succeed. The specialist maintains 
an open mind in team or 
departmental decision-making. The 
specialist complies fully with school 
and district regulations.

The specialist can be counted on 
to hold the highest standards of 
honesty, integrity, and 
confidentiality and takes a 
leadership role with colleagues. 
The specialist is highly proactive 
in serving students, seeking out 
resources when needed. The 
specialist makes a concerted 
effort to challenge negative 
attitudes or practices to ensure 
that all students, particularly 
those traditionally underserved, 
are honored in the school. The 
specialist takes a leadership role 
in team or departmental decision-
making and helps ensure that 
such decisions are based on the 
highest professional standards. 
Specialist complies fully with 
school and district regulations, 
taking a leadership role with 
colleagues.



Summative Rating Form- (Evaluator)

Name of Speech Language Pathologist:  __________________________________________

Name of Evaluator:  _________________________________________

Date of Evaluation: _____/______/______

Unsatisf
actor
y

Needs 
Impr
ove
ment

Proficien
t

Excellen
t

DOMAIN 1:  Planning and Preparation
1a: Demonstrating knowledge of content and pedagogy
1b: Establishing goals for the therapy program

1c:  Setting instructional outcomes 

1d: Demonstrating knowledge of regulations and guidelines 

1e: Designing student assessment

Overall rating for DOMAIN 1
DOMAIN 2:  Classroom Environment

2a: Establishing rapport with students

2b: Organizing time effectively

2c: Establishing standards of conduct in the therapy environment

2d: Organizing physical space for testing for students and providing therapy

2e: Management of instructional groups

2f: Management of transitions

Overall rating for DOMAIN 2

DOMAIN 3:  Instruction

3a: Expectations for learning

3b: Using questioning and discussion techniques

3c: Engaging students in learning

3d: Instructional materials and resources

3e: Structure and pacing

3f: Monitoring of student learning and quality feedback

3h: Demonstrating flexibility and responsiveness

Overall rating for DOMAIN 3
DOMAIN 4:  Professional Responsibilities 

4a:  Responding to referrals and evaluating student needs

4b:  Reflecting on practice

4c:  Collecting information; writing intervention plans and IEPs

4d:  Maintaining accurate records

4e:  Collaborating with specialists and administrators

4f:  Participating in a professional community

4g: Establishing and maintaining clear procedures for referrals

4h: Growing and developing professionally

4i:  Showing professionalism

Overall rating for DOMAIN 4

Specialist Signature:  ______________________________ Evaluator Signature:  _____________________________________
Note:  The signature of the evaluator and Specialist verifies that the report has been reviewed and that the proper process has been followed

Formal Pre-Observation Forms (Evaluator)



Pre-Observation Form
It is required that the Specialist completes the 2-page Formal Observation Pre-Work form with Guiding Questions 1-14 and arrives 
prepared to discuss these questions at the pre-observation conference.  Refer to the WCUSD #5 Framework for Media/Technology 
Specialist Observation Rubric in preparation for the conference. The evaluator uses this form to guide the Pre-Observation 
Conference in preparation for the Observation.

Name of Speech Language Pathologist:

School:

Grade Level/Subject(s):

Name of Observer:

Date of Pre-Observation Conference:

Date of Scheduled Classroom Observation:

Common Core State Standard (if 
applicable):  

Interview Protocol for a Pre-Observation Conference

Guiding questions:
1. To which IEP or intervention plan goal does the session relate?  How does it “fit” in the sequence of learning for this 

student?
2. How will you communicate the objectives to the students?
3. Describe your thinking in selecting the materials and resources for this session.
4. How and when will you know whether students have learned what you intend?
5. What adjustments to your plan might you make if you see some students struggling with concepts during the session?
6. How might you provide more time and support after the session for students who do not learn?
7. How will you engage students in the learning?
8. How will you differentiate instruction for different individuals in the group?
9. How will you provide feedback to students regarding their learning during the session?
10. Explain how you plan your therapy.
11. Explain how you collect student data and how that impacts the therapy you provide.
12. Explain how you communicate with the families of the students on your caseload.
13. Is there anything that you would like me to specifically observe during the session?

Component Focus:   Domain 2:____________  Domain 3:____________



Formal Observation Pre-Work (Speech Language Pathologist)
The Speech Language Pathologist should complete this form and submit a copy of the lesson plan to evaluator 2 working 
days prior to formal observation.

Speech Language Pathologist:

School:

Grade Level/Subject:

Name of Evaluator:

Date of Scheduled Classroom Observation:

Common Core State Standard (if applicable):

Conversation Components (“Off Stage”) Observable Components  (“On Stage”)
Domain 1

Planning and Preparation
Domain 4

Professional Responsibilities
Domain 2

Classroom Environment
Domain 3

Delivery of Service
1a. Demonstrating knowledge of 

content and pedagogy
1b. Establishing goals for the 

therapy program
1c. Setting instructional outcomes 
1d. Setting instructional outcomes
1e. Demonstrating knowledge of 

regulations and guidelines 
1f.  Designing coherent instruction
1g. Designing student assessment

4a. Responding to referrals and 
evaluating needs

4b. Reflecting on lesson
4c. Collecting information; 

writing intervention plans 
and IEPs

4d. Maintaining accurate 
records

4e. Reflecting on practice
4f:  Collaborating with 

Specialists and 
administrators

4g. Maintaining effective 
student performance data

4h. Participating in a 
professional community

4i. Showing professionalism

2a. Establishing rapport with 
students

2b. Organizing time effectively
2c. Establishing and 

maintaining procedures  for 
referrals

2d. Establishing standards of 
conduct

2e. Organizing physical space
2f. Management of 

instructional groups
2g. Management of transitions

3a. Expectations for learning
3b. Using questioning and 

discussion techniques
3c. Engaging students in 

learning
3d. Instructional materials and 

resources
3e. Structure and pacing
3f. Monitoring of student 

learning
3g. Feedback to students
3h. Demonstrating flexibility 

and responsiveness
3i: Communicating with 

families

1. To which IEP or intervention plan goal does the session relate?  How does it “fit” in the sequence of learning for this 
student?

2. How will you communicate the objectives to the students?

3. Describe your thinking in selecting the materials and resources for this session.



4. How and when will you know whether students have learned what you intend?

5. What adjustments to your plan might you make if you see some students struggling with concepts during the 
session?

6. How might you provide more time and support after the session for students who do not learn?

7. How will you engage students in the learning?

8. How will you differentiate instruction for different individuals in the group?

9. How will you provide feedback to students regarding their learning during the session?

10. Explain how you plan your therapy.

11. Explain how you collect student data and how that impacts the therapy you provide.

12. Explain how you communicate with the families of the students on your caseload.



13. Is there anything that you would like me to specifically observe during the session?

Component Focus:   Domain 2:________________          Domain 3:________________

Formal Post-Observation Form – Pre-Work (Speech Language Pathologist)

The Speech Language Pathologist should complete and submit this Post-Observation Form within three days of the formal 
observation, in preparation for the formal post-observation conference.  The questions below and Specialist responses will 
be used to guide the post-observation conference.  The evaluator will share the Observation Rubric with any evidence 
collected. 

Speech Language Pathologist:



School:

Grade Level/Subject(s):

Name of Observer:

Date of Post-Observation Conference:

Date of Classroom Observation:

Conversation Components (“Off Stage”) Observable Components  (“On Stage”)
Domain 1

Planning and Preparation
Domain 4

Professional Responsibilities
Domain 2

Classroom Environment
Domain 3

Delivery of Service
1a. Demonstrating knowledge 

of content and pedagogy
1b. Establishing goals for the 

therapy program
1c. Setting instructional 

outcomes 
1d. Setting instructional 

outcomes
1e. Demonstrating knowledge 

of regulations and 
guidelines 

1f.  Designing coherent 
instruction

1g. Designing student 
assessment

4a. Responding to referrals and 
evaluating needs

4b. Communicating with 
families

4c. Collecting information; 
writing intervention plans 
and IEPs

4d. Maintaining accurate 
records

4e. Reflecting on practice
4f:  Collaborating with 

Specialists and 
administrators

4g. Maintaining effective 
student performance data

4h. Participating in a 
professional community

4i. Showing professionalism

2a. Establishing rapport with 
students

2b. Organizing time effectively
2c. Establishing and 

maintaining procedures  for 
referrals

2d. Establishing standards of 
conduct

2e. Organizing physical space
2f. Management of 

instructional groups
2g. Management of transitions

3a. Expectations for learning
3b. Using questioning and 

discussion techniques
3c. Engaging students in 

learning
3d. Instructional materials and 

resources
3e. Structure and pacing
3f. Monitoring of student 

learning
3g. Feedback to students
3h. Demonstrating flexibility 

and responsiveness
3i: Communicating with 

families

Guiding Questions for Post-Observation Conference
Specialists should provide brief written responses (at least 2-3 sentences) to each question in the spaces below. 
1. How successful was your planning and preparation?

2.  Did you depart from your original activity plan?  If so, in what way and why did you feel the need to depart from the 
original plan?

3.  How did communication with others play a part in this activity?



4.  Do you feel your communication was successful?  Why or why not?

5.  Are there any circumstances or factors in the environment which you feel impacted the effectiveness of this activity?  
If so, how might these issues be resolved in the future?

6.  To what extent were participants productively engaged?  How do you know?

7.  Overall, how effective was your delivery of service?  

8.  Comment on different aspects of your service delivery.  To what extent were they effective?

9.  Did the participants receive the service you expected them to? Were your service goals met? How do you know?



10.  If you had a chance to conduct this activity again, what would you do differently?  If so, what would you differently 
and why?

Evaluator Signature: ______________________________________ Date: __________

Specialist Signature: ______________________________________ Date: __________


