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Phase I Project Report

March 13, 2109

Dr. Robert Gerardi
Superintendent of Schools
Maynard Public Schools
3-R Tiger Drive

Maynard MA 01754

Re: MPS Early College Project Phase I Report
Dear Bob:
Acknowledgements

Thank you for your gracious willingness to lead our Early College project initiative with the Maynard Public
Schools.

Special thanks to Jennifer Gaudet, Assistant Superintendent, and Chuck Caragaines, MHS Principal, for their
energies, collaboration, innovation, vision, and action planning to place MPS ahead of the statewide average
when it comes to the several critical areas of academic pathway alignment, higher learning aspiration,
admission, and actual college academic achievement.

We would also like to thank faculty, staff, students, alumni, parents, and civic leaders who we heard from in
focus groups, field interviews, and informal conversations. They are key stakeholders and drivers in setting
the direction and trajectory of MPS Early College growth and development.

This inclusive process provided our project team with a propitious window of opportunity to share our findings
observations, and recommended options, going forward strategies, and suggested next action steps.
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Executive Summary: The Bottom Line

The bottom line is that MPS can take considerable pride in its achievements in already attracting the investment
of the University of Massachusetts, Emerson, and Boston Architectural College, and other schools introduced
to the district by the Alliance over the past three months. Impressively, MPS has already, with the help from the
Alliance, facilitated campus visits to UMass Amherst, Emerson College, and Boston Architectural College that
will occur in April.

In furtherance of our engagement with the Maynard Public Schools, set forth below is a summary of

our observations, findings, recommended going forward strategies and suggested next action steps — designed
to level up the college bound aspiration, preparedness, admissions, actual college attainment of Maynard High
School students. These observations, findings, and recommendations are predicated over a series of field
interviews, focus group discussions and roundtable meetings with students, parents, alumni, faculty and staff,
business and civic leaders, school committee, and other mission complementary schools, colleges, and
universities.



Early on in the project, we recognized that Maynard High School already has local concurrent

enrollment options and transfer articulations with Lasell College. With that said, administration has voiced that
the programs have been underutilized by students and are looking for strategies to strengthen the pathways and
improve student aspirations to enroll in college-level courses.

Maynard High School students do have a variety of advanced placement (AP) courses available — yet
relationship-based, cohort-based, complete degree programs are not yet available to those students who are not
adequately served by AP. Our collaboration together and assessment of student/family aspirations, matching
higher education institutions, and workforce demands should help drive program development and specific
department restructures (i.e. Guidance Department) to design the appropriate pathways that are the right fit for
Maynard students. '

According to available data from Massachusetts Department of Elementary and Secondary statistics, Maynard
Public Schools have been below state average in the category of students attending Higher Education over the
past 10 years of (78.9% to 81.1%). Deeper analysis shows Maynard’s percentage of Higher Education attendees
dropped to 78.6% between 2013 - 2017.

While MPS students categorized as having “unknown” or “other” plans after high school graduation averaged
0.6% between 2007-2012, that percentage rose to 4.2% between 2013-2017.

Four-year high school graduation rates also showed decline over the past 10 years of available data. Between
2006 — 2011, MPS graduated 88% of its senior class. The percentage dropped to 82.4% between 2012 —- 2016,
which was below the Massachusetts’s state average of 86.8% over this period.

From information provided by the district, it is clear that the Maynard Public Schools are addressing student
outcome changes and have implemented several improvement strategies, such as:

o Refining school day curriculum and scope and sequence designed to prepare students for success
beyond high school, not limited to college acceptance
o Developing a K-12 comprehensive Guidance scope, sequence and curriculum maps
o Developing Global Competency Pathway 9-12, including Seal of Bi-literacy
o Developing Career Pathways, including:
= K-8 Career Readiness experiences
» Post secondary recommended pathways
o Expanding Senior Project preparation through both academic and work-based learning
experiences grades 9-12
o Expanding from STEM into STEAM - infusing math, science, and technology with the fine,
visual, and performing Arts

We are confident that the district’s targeted focus areas for improvement will address student aspirations,
student and educator skills, and ultimately, college and career placement for MPS students.



1t should be noted that while Maynard may have seen a decline in students aspiring to attend Higher Education
in recent years, 55 different colleges and universities from across the nation have accepted MHS graduating
seniors so far from the Class of 2019. Administration expects this list to grow in the month of April as students
inform the Guidance Office of their selections.

It has also been reported that many students usually have chosen small, private colleges in the New England
region to attend over the years. Of the 55 different college and university acceptances, 22 are from institutions
outside of the New England region and there are several, large research universities represented.

Some notable Higher Education acceptances, within the New England region and beyond, include: Bryant
University, Harvard University, Hobert and Williams Smith College, Loyola University (Maryland),
Northeastern University, University of Alabama, University of Massachusetts, University of Michigan,
University of Tennessee, Marist College, Providence College, Purdue University, and Simmons University.

Maynard High School has not warehoused aggregate college application and admittance data over time, but
efforts are now in place to do so. By administering the Student Preference Polling Survey on an annual basis to
middle and high school students and analyzing trend response data, coupled with efforts to study college
admittance trends — the Maynard Public Schools will be better positioned for long-term, fiscal and
programmatic pathway development.

It is important to recognize that MPS faculty and staff are student-centered and dedicated to leveling up the
college-bound aspiration and attainment rate of these students. Most if not all focus group participants voiced a
value for providing their students with a variety of exposures and experiences that develop the “whole student”
and prepares them for the societal and workforce challenges that awaits them after high school. Cognitive
readiness versus human development overall factors are important to the staff and administration when
considering what is best for the individual student.

We would like to include the district-wide administration team in the recognition of the strengths, challenges,
and opportunities facing the district, as well as potential solutions to improve enrollment, aspiration, and
revenue sireams. We encourage the administration and faculty to continue to build the vision together for
program growth and development to align to student interests and workforce needs, to attract higher education
partners, and to collaborate with other schools for the purposes of effectuating economies of scale, efficiencies
in operation, and non-duplication of programming.

Based on the collective feedback we have received from stakeholders in the school and community, from higher
education institutions interested in partnering with MPS, and regional and state leaders involved in economic
development, opportunities are emerging to address both MPS’ need to expand Chapter 74 programs
(vocational and technical) and your interest to build Early College dual enrollment programs. A combined focus
in these areas will likely improve student aspiration rates, enrollment, school and district profiles, and revenues.

Architecture, Design, Manufacturing, Engineering, Business Studies, Computer Science, Veterinary and Animal
Sciences, Fine, Visual, and Performing Arts, Medical and Health Care, and Nursing have all emerged as
plausible programs of study for MPS students. Interested partners so far include UMASS Ambherst, Mount
Wachusett Community College, Emerson College, Boston Architectural College, and Clarkson University.



The Preference Polling Survey results from Maynard High School students, which you will find in the appendix
of this report, provide additional and useful information to guide the district in program decision-making. What
students want appears consistent with what focus group participants echoed as educational values in the
community. Furthermore, these surveys will determine if common themes align with UMASS, BAC, and
Emerson campus tour surveys in the several areas mentioned above as well as a desire to do more and lengthier
college visits.

As the Alliance completes the 90-day mark of our partnership, we are so pleased fo acknowledge the positive
traction MPS has made in the identification of problems and solutions and the steps you have taken to work
with higher education colleagues and with us to provide your students with new opportunities that would
otherwise not be possible as a stand-alone district.

Next Action Steps & Going Forward Strategies
What follows are Early College going forward strategies and next action steps for future development:

1. Creating an early-start program linkage that targets grade 7 for purposes of career exploration; grade 8
for purposes of campus visitation; grade 9 for assessment and placement; grades 10, 11 and 12 for purposes
of dual enroliment. — i.e. 3 to 30 college credit recognition.

2. Irhpiement the MA Model for School Guidance Version 2.0. This should include creating a
customized College Literacy and career exploration information program for students.

3. Creating a proactive financial aid informational campaign, that reaches out to parents through both
formal and informal channels including college career chat letters, college parent guidance counselor Q&A
sessions - programs which differentiate college admissions facts from fictions.

4. Updating college admissions requirements based on contemporaneous conversations with college
admission staff, which incorporates relevant information related to admission and graduation and
prerequisite requirements from college websites.

5. MPS creates a tracking system for college and career pathways through the development of college
admissions reminders for students and parents to complete the college and financial aid admissions
application process.

6. MPS will develop grant proposals for dedicated Early College staffing, recognizing that the average
caseload of guidance counselors often constrains capacity to adequately support early College program
initiatives.

7. MPS will develop strategic partnerships with among and between elementary school principals,
elementary middle and high school principals and college admission, and guidance staff.

8. MPS will conduct post exit polling of students for purposes of tracking college admissions, retention,
and and graduation rates.



9. MPS Early College initiative will focus on student fit rather than student scratch when it comes to
selection of college and university admissions targets.

10. MPS will continue to involve the members of the School Committee in the early
college development process.

11. MPS will develop vocational and technical education programs that yield out of district tuition and
travel savings — reinvesting these resources and creating local agricultural, technical, and vocational
program choices in Maynard and within the region.

12. MPS will promote Early College complete degree programs for early college purposes rather than one-
off courses limited to general education.

13. MPS will engage experience and advice of outside experts to independently validate, guide, and inform
the early college process within the district, and identify new grant opportunities in connection to

support the UPS Early College program made available for students at the elementary, middle school, and
high school levels.

14. MPS will design tracking and correlation analytics of Early College participants to high school
achievement.

As Phase I of your Early Coliege Project comes to a close, we thank you for choosing The Education Alliance
to partner in this endeavor. We welcome the opportunity to extend our partnership and work with you on future
phases of the project if the interest is mutual.

Sincerely,

Kevin M. Carney
Partner/Senior Consultant
The Education Alliance

ce: Dr. James E. Samels, President/CEOQO for The Education Alliance
Jennifer Gaudet, MPS Assistant Superintendent
Chuck Caragaines, MHS Principal



MAYNARD PUBLIC SCHOOLS
SCOPE OF SERVICES

EARLY COLLEGE AND ACADEMIC/CAREER PATHWAY PROJECT

The Education Alliance (Alliance) shall provide, for the benefit of the Maynard Public Schools, the following
education advisory, market research, data and analysis, and consulting services:

1. Research, technical assistance, and support in the data collection, aggregation, analysis and
assessment of the Maynard High School’s Early College Model, including enroliment, demographic, and
career preparation data related to Maynard High School students, faculty, staff, and the

larger Maynard community. This phase involves conducting a 360-degree environmental scanning and
market research process, which also includes focus group discussions, field interviews, and preference
polling surveys.

2. Research, identify and analyze School Guidance programs, academic and in demand career

pathways, and Early College best practices and case studies including model curriculum and faculty
development strategies for incorporation into the Maynard High School Guidance model, Early College, and
education/career pathways needs assessment process.

3. Research, technical assistance, and support for the academic and career programming in partnership
with mission complementary school, college, and university partners.

4. Develop and facilitate introductions to participating higher education institutional collaborators in
connection with the Maynard High School Early College and Academic/Career Education project.

5. Research, prepare, negotiate and facilitate an Early College and
Academic/Career Education Program memorandum of understanding or other form of agreement,
collaboration and affiliation.

6. Research and preparation of a final Maynard Early College Report summarizing program and partner
specific findings, recommended going forward strategies, and suggested next steps.



Meeting Agendas and Project Progress Reports
October 29, 2018

Dr. Robert Gerardi
Superintendent of Schools
Maynard Public Schools
3-R Tiger Drive

Maynard MA 01754

Dear Bob:

Doc and I thoroughly enjoyed our meeting with you and Jennifer today and we are excited to begin the Early
College and Academic/Career Pathway Project. So many great things are happening at the Maynard Public
Schools under your leadership and we are confident that our work together will open more doors of opportunity
for both students and staff in relation to program development, inter-district, secondary school partnerships,
higher education partnerships, and industry sector connections.

Thank you for sharing some history on the culture of the Maynard school community. It was interesting to learn
about the general sense of parent expectations to steer students towards small, private colleges. If this is a value
for the community, we will certainly work to expose educators, students, and families to institutions that fit this
category. More importantly, however, we will work to expose the district to potential public and private higher
education partners that align to student interests and workforce demands.

You have some programs in place that we are excited to examine. Spanish Immersion, Computer Science,
Engineering, and Television/Media Production are all programs with Early College pathway and industry sector
internship potential. There are even more to consider given your geographic location. More on this when we
next meet.

In an effort to process what our work will look like, Doc presented the future structure of taking middle school
students off campus to visit work environments such as robotics labs and farms. He discussed assessment and

placement of students into appropriate pathways in Grade 9 and Early College programming starting in Grade

10 — affording kids the opportunity to earn 3 — 30 college credits by the time they graduate high school.

I stressed that this project, which will draw focus to high school programs and transcript data, is a K-12 project
with all educators throughout the district working together to build and improve the profile of the Maynard
High School Graduate together. School guidance counselors will need to implement a comprehensive
curriculum with a college and career readiness focus and this will serve as the centerpiece for the Early College
and Academic/Career Pathway Project. Again, more on this the next time we meet.

Our next steps included a meeting with your leadership team members who will anchor the project. We look
forward to meeting with you and Jennifer again along with the high school and middle school principals. We
will set up four, focus group meeting schedules that will involve faculty, students in grades 9-11, civic leaders



and alumni, and parents. We will also discuss in greater depth your Early College partnering goals, criteria, and
benchmarks as well as a needs assessment and resourcing plan.

To help frame our next discussion, I am forwarding you a data inventory request that we would like you to
gather for our analysis. We fully understand that some of this information may not be readily available by the
time of our next meeting, so bring what you can. A review of this request will help shape our thinking at the
very least.

Doc and 1 thank both you and Jennifer again for a great first meeting today. We look forward to our next
meeting at “Camp Samels” on Tuesday, November 6 at 4:30 p.m. with you and your secondary school
principals.

Sincerely,
Kevin M. Carney

Partner/Senior Consultant
The Education Alliance

cc: Dr. James E. Samels, President/CEQ of The Education Alliance
Mrs. Jennifer Gaudet, MPS Assistant Superintendent



MAYNARD PUBLIC SCHOOLS
EARLY COLLEGE PROJECT
AGENDA
November 6, 2018

I. MPS Project Scope and Orientation of MPS Staff
2. MPS Early College Partnering Goals, Criteria, Benchmarks and Milestones

a. MPS Early College Data Collection

b. MHS Early College Career Programs

c. New MHS Early College Partner Prioritization
3. MHS College and University Aspirations, Attainment, and Graduation Rates

4. MHS Early College Needs Assessment and Resourcing Plan

5. MHS Vocational, Technical, and Agricultural Education Career Exploration, Licensure, Accreditation
and Fiscal Impact

6. MHS College and University Campus Field Visits

7. MHS University of Massachusetts and Massachusetis State and
Community College Partners

8. MHS Private, Independent Colleges and University Partners

9. MHS Career Exploration and Innovation Grant Partnerships

10. MPS Comprehensive School Guidance Model Priorities

11. MHS Faculty, Staff, and Student Focus Groups and Field Interviews

12. MPS and Alliance Going Forward Strategies and Next Steps
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November 15, 2018

Dr. Robert Gerardi
Superintendent of Schools
Maynard Public Schools
3-R Tiger Drive

Maynard MA 01754

Dear Bob:

Doc and I thank you and your leadership team for meeting with us in Natick on November 6 to outline the first
action steps of your Early College and Academic/Career Pathway Project. We accomplished several objectives
for the first planning session and I believe that we are positioned well to put Phase I of the project into motion.

Environmental scanning is set for November 16 with focus group interviews scheduled for students, faculty,
parents, alumni, and civic leaders. Doc and I will collect and summarize their feedback to address emerging
themes for you to consider for school and district improvement. Focus group feedback will also highlight
perceived strengths and opportunities that we will reflect in the formal reports back to you.

I have already provided you with copies of the focus group questions in advance of the interviews on November
16. Following these interviews, I will ask you to facilitate our Student Preference Polling Survey for all students
in grades 9-12 to help us learn if there are connections between what the larger population says in relation to
focus group responses. The enclosed survey can be formatted into whatever tool you use to gather student
feedback, so [ am providing you with our questions now, in draft form, to give your technical assistance team
with time to format and deliver.

Please keep in mind that the programs of choice that are included in the survey have been gathered from your
feedback and the testimonies that The Education Alliance has gathered from multiple clients over the years.
Once we gather the input form your focus groups on Friday, we may alter the survey again to ensure the
common themes from the Maynard school community are included. At this point, we will triangulate the focus
groups and field interviews with the polling surveys and pertinent demographic, enrollment, transcript, and
career demand data for purposes of prioritization of degree programs and partner colleges and universities of
choice.

Following the surveys and focus group interviews, we will coordinate campus tours with potential college and
university partners for students to gain an up close and personal experience to learn about potential offerings
and opportunities. We will also introduce you to potential Early College partners that meet your students’
interests.

Your return of the Document and Data Inventory Request is very important for us to help guide you in

academic and career pathway alignment and Early College planning and coordination. We look forward to this
information at your earliest convenience.
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There is no doubt that the Maynard Public Schools is working to continuously improve student aspirations,
student achievement, and timely completion of both high school graduation and college graduation. We are
confident that our joint effort as partners will lead to a greater Return of Investment, Return on Learning, and
Return on Scholarships for both students and faculty.

Following our survey work, our next steps include:

.

L ]

meeting with the full administration team to introduce and explain the initiative;

meeting with the school guidance department to explain their roles and responsibilities;

arranging college and university campus tours;

meeting with other district leaders and Higher Education officials involved with or are interested in
establishing Early College partnerships in Boston on December 13;

examining potential MPS/Town of Maynard partnerships;

establishing a grant matrix that complements MPS efforts;

determining if districts wish to partner to address common programmatic needs;

facilitate Higher Education partners

We are excited about our partnership with the Maynard Public Schools and the work ahead of us. At the

conclusion of our focus group meetings on Friday, we will determine our next meeting dates and agenda topics.
Until then, best regards.

Sincerely,

Kevin M. Carney
Partner/Senior Consulfant
The Education Alliance

CC.

Dr. James E. Samels, President/CEO of The Education Alliance
Mrs. Jennifer Gaudet, MPS Assistant Superintendent
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, MAYNARD PUBLIC SCHOOLS
EARLY COLLEGE & ACADEMIC/CAREER PATHWAY PROJECT
DISTRICT ADMINISTRATION & LEADERSHIP TEAM MEETING
December 6, 2018
Maynard High School Principal’s Conference — 1:00 p.m.

AGENDA
13. MPS Project Scope and Orientation of MPS Administration

14. Why is this important?
d. To ensure that all systems are in place for college and/or career readiness
e. To align academic pathways to present and forecasted in-demand workforce needs
f. To improve timely completion of high school and college completion
g. To improve student, school, and district profiles and marketability
h. To build and expand college and university partners and potential industry sector partners

15. Focus Group Feedback
a. Students
b. Faculty
¢. Civic Leaders and Parents

16. Target improvement needs for the Maynard Public Schools

17. MPS Comprehensive School Guidance Model Priorities

18. MPS Early College Partnering Goals, Criteria, Benchmarks and Milestones
i. MPS Early College Data Collection
j. MHS Early College Career Programs
k. New MHS Early College Partner Prioritization

19. MHS Vocational, Technical, and Agricultural Education Career Exploration, Licensure, Accreditation
and Fiscal Impact

20. MPS and Alliance Going Forward Strategies and Next Steps



December 6, 2018

Dr. Robert Gerardi
Superintendent of Schools
Maynard Public Schools
3-R Tiger Drive

Maynard MA 01754

Dear Bob:

Thank you for introducing me to several of your educators and administrators today. As districts across the
Commonwealth prepare for new Education Reform initiatives or Higher Education expectations, we always feel
that it is always best to address issues that are, or will be, perceived as controversial matters in advance of
anticipated changes and we welcome these discussions and debates.

I have provided some news articles in recent years about online learning that I hope your guidance counselors,
administrators, and department leaders will review and consider sharing with staff.

I have also attached a poster that is mounted throughout each of the Nashville Public Schools' high schools.
Nashville has experienced its significant chalienges over the years, but over the past several, they have targeting
key elements for improvement and student preparedness for continuing education. Notice #3 of their high
school profile recommendation.

I referenced Natick today as on of the districts in Massachusetts that is moving towards making "completion of
an online course" a graduate profile recommendation. I want to clarify that it is not a graduation "requirement”
at this time, and I do not want to imply that it is a requirement. Our focus is on recommendations.

In Natick, taking an online course is part of their Independence Skills Initiative that will be part of their
consideration for their future graduate profile. Like many districts across Massachusetts, signs are pointing in
the direction in this district to re-examine what high school programming looks like 5-10 years out.

I have also attached a link to the Burlington Public Schools' requirements for online coursework. This may be a
good place to start your brainstorming.

1 will continue to examine districts that are considering online course exposure. For now, these are a few news
articles and clips that highlight the movement.

Please feel free to forward this email to the educators who T met with with today.
Sincerely,
Kevin Carney

Partner/Senior Consultant
The Education Alliance
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https://www.usnews.com/education/blogs/high-school-notes/2012/10/24/states-districts-require-online-ed-for-
high-school-graduation

hitps://www.usnews.com/education/blogs/college-admissions-playbook/2014/01/27/5-must-have-tech-skills-
for-college-students

https://www.usnews.com/higher-education/online-education/articles/2018-01-11/study-more-students-are-
enrolling-in-online-courses

https://medium.com/globalonlineacademy/why-do-we-ask-students-to-complete-certain-requirements-before-
they-graduate-81db477a641c

https://'www.youtube.com/watch?v=Y Ixliv]4]ls4

https://sites.google.com/a/bpsk12.org/bhs-library/digital-literacy

cc: Dr. James E. Samels, President/CEO — The Education Alliance
Mrs. Jennifer Gaudet, MPS Assistant Superintendent
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January 18, 2018

Dr. Robert Gerardi
Superintendent of Schools
Maynard Public Schools
3-R Tiger Drive

Maynard MA 01754

Dear Bob:

As we prepare for our upcoming meeting on January 22, I want to summarize our correspondence since our last
meeting we had on December 6. This is for the purposes of processing and gauging comprehension more than
anything else and to determine any adjustments that may be necessary to stay on pace with the objectives of the
project. The attached agenda outlines where we need to focus our attention for next step strategies.

It will be helpful to learn from your perspective the administration and staff’s current understanding and value
for the initiative, newly emerged opportunities from what we have learned, potential obstructions, and lastly,
what we are missing as we prepare to move forward. In other words, what data have you found difficult to
track? Are there key stakeholders not initially included in the project orientation that you need to include?

Secondly, you should begin to think about communication strategies for the importance of the project. This is
includes justifications for student, school, and district achievement while also valuing the need to improve these
profiles and district marketability. DESE’s determination of Maynard in need of turnaround efforts coupled
with NEASC recommendations justifies yours efforts align Framework requirements and academic/career
pathways with what students want — while also addressing workforce demands. The timing of this project is
appropriate.

The district has acknowledged the need for better record keeping and measureable trend data of college
applications, college acceptances, college enrollments, cohort size analysis of college admittance, college
attainment gaps, etc. Every district needs to start somewhere in this effort, so the Student Preference Polling
survey that I provided to you is a tool that can be used annually to gather trend data and influence long-term
program planning.

There have been several conversations about the roles and responsibilities of the Guidance Department and the
concerns over priorities and workloads. While we await caseload break down across the district and FTE
headcount, it does not seem that Maynard is understaffed in this area by what has been reported.

There is no doubt that your staff, and possibly some administrators, feel that you are understaffed in the
Guidance areas. Let’s not lose sight of our brainstorm to use potential Chapter 74 funding to create a counselor
position that is focused on middle-high school transitioning, college outreach and touring, internships, etc.

This "delivery", if you will, could acknowledge an issue that staff has been venting about while giving you
flexibility to reallocate resources and staff to other areas of your determined need. It could be a win-win.

16



With that said, attention and oversight of the Guidance Department is needed to make clear job responsibilities.
Here are just a few observations in review of the Guidance Counselor job descriptions and School Adjustment
Counselor - Social Worker job description.

First, the obvious. The district has already defined them as different jobs, but over time, the district made a
decision to blend them into one position based on the feedback that I received. With your grant pursuits to add
job specific Counselor jobs to address mental health, substance abuse, etc. and college/career issues - you have
the opportunity to delineate the job functions for each educator/support position.

Yes, Guidance Counselors provide counseling in the areas of social and emotional learning - but it is tied into
the academic focus of a school. Adjustment Counselor and Social Work are more therapeutic, clinical positions.
That is why there are different licenses for these positions.

Secondly, these job descriptions were last revised between March and May of 1994 - 25 years ago. With
revisions to the statewide performance expectations of these jobs (defined/outlined by standard), our project
certainly opens the door for you to:

(1) Address the desire to update the descriptions with your labor-management team of administrators and union.
All three have language that states: "assumes responsibility for own professional growth and development and
keeps current with professional literature” and "performs any additional reasonable duties as directed by the
Principal.” Clearly, the MA state frameworks are the driving force and the MA School Guidance Model
complement the standards. That's all you need to update the language - but for any reason it gets held up - you
are basing performance on the evaluation rubric and goals that are agreed upon. I have already given you

goal examples to use to better align the focus.

(2) Revisit the 2017 MA Guidance Model Version 2.0 with Guidance Staff, prioritize the standards of focus for
the next two years, establish SMART goals for these targeted areas, and incorporate the vision and steps of the
Early College & Academic/Career Pathway Project through this process.

(3) With the delineation of job responsibilities, the School Guidance Office can now place a stronger focus on
the record keeping, data analysis, and the programmatic guidance that it should be providing to the
administration, staff, and school community.

In relation to the guidance goals that I have provided to you and the principals to consider, it is a 1.5-year effort.
Keep in mind the construction of the comprehensive, instructional model takes that amount of time to build it
right.

What should expedite some time/work for the counselors is that we have already provided a program that to you
that is identified by DESE as "a model for practical implementation." It is not perfect and still needs revisions
like any program - but at least you have something tangible to tinker with and make your own in Maynard.

The sample goals provide the accountability for counselors to make the changes, but it also provides
accountability for the principals to supervise the work and expectations appropriately. I have not written the
goals in full. These are just ideas and, again, you should have them own action steps and outcomes. I provided a
few so they can see the difference between actions and outcomes - but the connections as well.

17



I hope this summary serves as a common understanding for us and a frame for our next steps discussion on
Tuesday, January 22.

Enjoy the long weekend.
Best,
Kevin M. Carney

Senior Partner
The Education Alliance

ce: Dr. James E. Samels, President/CEO — The Education Alliance
Mrs. Jennifer Gaudet, MPS Assistant Superintendent
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MAYNARD PUBLIC SCHOOLS
EARLY COLLEGE PROJECT

January 22, 2019
5:30 —7:00 p.m,
155 Worcester Road
Framingham, MA 01701

AGENDA

MPS Early College Aspirations and Preparedness
MPS Early College Assets and Opportunities
MPS Faculty and Staff Early College Orientation and Engagement
MPS Early College Gaps
MPS Early College Business and Industry Partnerships
MPS Early College courses unmet need for courses leading to degrees
MPS Student Preference Polling
MPS Enrollment Funnel Data
a. Conversion Yield
b. College Admission
c¢. Transcript Data
9. MPS Curriculum Development and Alignment
10. MPS Early College Faculty Development
11. Early College Career Pathways
12. Campus Visits
a. UMASS
b. BAC
¢. Exit Polling from Campus Visits
13. MPS Early College Student Field Interviews
14. MPS early College Guidance System Development
15. MPS Early College alignment with the DESE performance criteria and grant eligibility
16. MPS Early College Priorities
a. Programs
b. Careers
¢. Partners
17. Going Forward Strategies & Next Steps

S A O el a
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January 29, 2018

Mrs. Jennifer Gaudet

Assistant Superintendent of Schools
Maynard Public Schools

3-R Tiger Drive

Maynard MA 01754

Dear Jen:
Acknowledgements

It was good to see you on January 22", Thank you for joining Dr. Samels, Arlene Leiberman, and me to discuss
next steps for Maynard’s Early College Project. Special thanks to MHS senior staff for their cooperation and
assistance on the MPS Early College Project.

Executive Summary

Thanks to Arlene Lieberman for assisting us in the coordination of student field trips to UMASS Ambherst,
UMASS Stockbridge, Boston Architectural College, Boston University, and Northeastern University. These

trips will take place in April and May. For now we await the available dates for student campus visits during the
Spring 2019 semester.

Please have the high school process the campus visit permission slips for your own record keeping. Naturally,
the parents of Maynard Public Schools will be responsible for the transportation and lunch for campus visits.
Once the dates are confirmed, you may make the necessary arrangements directly with Arlene.

Upon request, Arlene will provide you with exit surveys for students to fill out following the campus tours. This
feedback will serve as useful comparative data against the information MPS will collect through the Student
Preference Polling Survey, which can be administered to all students at MHS. This type of data collection over
time should assist you in future curriculum planning to address potential unmet course needs for pathway
development and credit recognition into complete degree programs.

The Education Alliance can guide and inform MPS to access, correlate, and analyze student transcript request
data, college guidance admissions data, and importantly, conversion-yield. More on data collection when we
next visit with you.

We have now analyzed work expectations of the Guidance Department, job descriptions, delineation of crucial
tasks, and revised standards and expected outcomes as they relate to college and career readiness and social and
emotional learning. Several staff shared concerns about data collection and synthesis (to drive informed
decision-making for program development) — read as insufficient staff support and lack of time. These are
typical concerns that we hear from many school districts and colleges and there are positive ways to address
these issues. More on staff concerns when we next meet. With 1.5 Guidance Counselors at the high school and
1.5 secretaries scheduled to the building to serve the building administration, staff, parents and residents, we
should take a closer look at the professional and support staff in these areas as we continue to evaluate
prioritization as it relates to this project.
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As MPS continues to analyze and revise job descriptions or plan for a redesigned Guidance model, we
recommend that senior administrators build a strong understanding of the Guidance Department’s roles and
responsibilities for the sake of prioritization, evaluation, and direction. You must first get on the same page as
an administration team for prioritization before expanding the discussion to the Guidance Department’s staff.

This preliminary step is important for establishing common values. For example, how does data collection and
synthesis of information factor into program development and program improvements? Where does this work
rank on the priority list of daily/weekly/monthly tasks? It is essential for the administration team to get on the
same page and same feam before communicating expectations to staff throughout the district.

Next, it is important for MPS leadership to communicate Early College goals to the MHS team and gather
suggestions from administrators in how to make these objectives shared goals for the purposes of district
synergy. From there, senior administrators should meet with the Guidance Department to present the purposes
of the Early Coliege & Academic Pathway Project for the sake of improving student aspirations and
opportunities and communicate the roles and responsibilities of the department to strengthen the likelihood of
goal attainment,

Going Forward Strategies and Next Action Steps

What follows are Early College going forward strategies and next action steps for future planning and
development for the MPS leadership team and Guidance Department:

2. Creating an early-start program linkage that targets grade 7 for purposes of career exploration; grade 8
for purposes of campus visitation; grade 9 for assessment and placement; grades 10, 11 and 12 for purposes
of dual enrollment. —i.e. 3 to 30 college credit recognition.

3. Implement the MA Model for School Guidance Version 2.0. This should include creating a
customized College Literacy and career exploration information program for students.

4. Creating a proactive financial aid informational campaign, that reaches out to parents through both
formal and informal channels including college career chat letters, college parent guidance counselor Q&A
sessions - programs which differentiate college admissions facts from fictions.

15. Updating college admissions requirements based on contemporaneous conversations with college
admission staff, which incorporates relevant information related to admission and graduation and
prerequisite requirements from college websites.

16. MPS creates a tracking system for college and career pathways through the development of college
admissions reminders for students and parents to complete the college and financial aid admissions
application process.

17. MPS will develop grant proposals for dedicated Early College staffing, recognizing that the average

caseload of guidance counselors often constrains capacity to adequately support early College program
initiatives.
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18. MPS will develop strategic partnerships with among and between elementary school principals,
elementary middle and high school principals and college admission, and guidance staff.

19. MPS will conduct post exit polling of students for purposes of tracking college admissions, retention,
and and graduation rates.

20. MPS Early College initiative will focus on srudent fif rather than student scratch when it comes to
selection of college and university admissions targets.

21. MPS will continue to involve the members of the School Committee in the early
college development process.

22. MPS will develop vocational and technical education programs that yield out of district tuition and
travel savings — reinvesting these resources and creating local agricultural, technical, and vocational
program choices in Maynard and within the region.

23. MPS will promote Early College complete degree programs for early college purposes rather than one-
off courses limited to general education.

24. MPS will engage experience and advice of outside experts to independently validate, guide, and inform

the early college process within the district, and identify new grant opportunities in connection to

support the MPS Early College program made available for students at the elementary, middle school, and

high school levels.

25. MPS will design tracking and correlation analytics of Early College participants to high school
achievement.

I hope this helps, Jen. I look forward to our next meeting. I will follow with a call by the end of this week or
carly next week.

Best,

Kevin M. Carney
Partner/Senior Consultant
The Education Alliance

Ce:

Dr. Bob Gerardi, Superintendent of Schools
Dr. James E. Samels, President/CEQO of The Education Alliance
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Focus Group Summary
November 20, 2018

Dr. Robert Gerardi
Superintendent of Schools
Maynard Public Schools
3-R Tiger Drive

Maynard MA 01754

Re: Maynard High School Focus Group Summaries
Dear Bob:
Acknowledgments

This letter follows and will confirm the mutual understandings and discussion outcomes from our several focus
group sessions on November 16™ at Maynard High School.

We thank you, Jennifer, and Chuck kindly for your gracious hospitality and willingness to organize and
convene our focus groups. These groups provide key qualitative information and data drivers in the Early
College needs assessment process and academic/career planning.

The Maynard Public Schools can take considerable pride in the poise and maturity of its student focus group
participants reflecting grades 9 - 12.

We also had an opportunity to learn more about the students from faculty and staff, civic leaders, parents, and
alumni, particularly with respect to the academic preparedness of Maynard High School graduates.

Student Focus Group

Our meetings began with students in grades 9-12 from a representative mix of age, gender, demographic, and
academic profiles. Most of the students indicated that they had college-bound intentions and the majority had
already given thought to the region where they may like to live and study. With that said, most acknowledged
that they had not yet considered the best fit in terms of the right college or university for application and
admission. One student did state that he was not sure that college was the best option for him given his concerns
about paying for college and going into debt.

While students expressed uncertainty about where they wanted to attend college, they were poised and had
given serious thought to their college major including neuroscience, biology, nursing and health professions,
news media, communications, photography, business, and engineering.

We considered the areas of strength of Maynard High School through the lens of the students. It should be noted
that students indicated that their most remarkable and formidable experience at Maynard is their relationships
with the faculty who engage them - as they are perceived as a student-centered group of professionals. The size
of the school community fosters strong social relationships with peers and they expressed this fabric as a
strength of the school and a contributing factor to their love of sports at Maynard.
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The preponderance of students plan to work their way through college with tuition assistance from their family.
While students were cost sensitive, they expressed confidence in being able to work their way through college
with their parents help. Most students said that they would work full time through college.

The students were eager to learn more about Early College and how that might promote their college
preparedness and distribute their academic workload so as to promote the likeliness of academic success and
timely degree completion.

Students were unanimous in in their desire to tour college and university campuses.

Faculty and Staff Focus Group

Maynard High School faculty and staff represented several academic and administrative departments including
science, world languages, history, special education, the Library and Senior Project Coordinator, The Principal,
and Assistant Superintendent and Superintendent.

Educators assessed that they had two groups of students in which they served. One group of students come in
prepared with a plan and a vision for what they want to do and where they want to go. The other group of
students have not yet certain about their academic and career path.

Teachers and administrators collectively stated that some 10™ grade students are ready for college-level work
now while the majority of college-bound students are ready for freshman year of college upon high school
graduation. The Principal stated that most students are “cognitively ready” — acknowledging the human
development factors that contribute to college and career readiness.

All teachers and administrators spoke about structures at Maynard High School to provide students with more
exposures and planning opportunities. The staff spoke highly about the Senior Project independent study that
inspires students to research academic areas and careers of their choice. These projects are strengthened by the
Introduction to Senior Project that students take as an elective in the 9™ grade and the Junior Project for all
English students in the 11" grade to research colleges.

The educators were most engaged during this segment of the focus group and expressed the desire and
willingness to design specific projects in specific grades to create a systematic approach to elevating student
exposures and aspirations.

The Superintendent stated that it is organic in the community to put actions into place for the Early College
Project. “A club (co-curricular) turned into a Chapter 74 academic program for us. We work to find the niche
for every student.”

In summary of what they educators feel students need more, The Assistant Superintendent captured executive
functioning, soft skill development, and explicit career exploration as areas where the district can address.
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Civic Leaders, Parent, and Alumni Focus Group

Our meeting with business and civic leaders, including alumni, highlighted considerable pride in the education
in the context of career preparedness. They reflected a diversity of experience including familiarity with the
Arts and Music, business commerce, government, Higher Education, and industry in general. Representation
included business owners, School Committee, Selectmen, Chamber of Commerce, Maynard Music Association,
parents, and alumni.

Focus group participants found Maynard High School to be student-centered, and distinctively, they expressed
that a small school family experience is rooted in the culture where students are helped to reach their true
potential. Customer relations, quality services, and a commitment to core values based on civic engagement,
personal commitment, and reliability need to be the comerstones of a strong school district and they report that
Maynard High School is on the right track.

Participants were open to support the creation of Early College programs at Maynard High School. They voiced
especially strong support for providing students with skill development in the several areas of interpersonal and
professional communications, including writing and rhetoric. One participant assists companies in working with
interns to get them job ready. Much of the focus she expressed is addressing interpersonal skills, leadership
skills, emotional intelligence, and time management. All of the participants expressed these areas as a focus
need for the students.

At the outset, we explained our focus on Early College. That is providing dual and concurrent enrollment
opportunities or concurrent enrollment and transfer articulation opportunities for Maynard High students. We
further shared the scope of our project and task sequence that includes focus group field interviews, preference
polling, and enrollment analytics for purposes of scoping out the proposed Early College initiative. This
includes consideration for in-class coursework, online video streaming, social media, and multipoint broadcasts
connecting a mobile network.

We distinguished between advanced placement courses, testing out, and dual and concurrent enrollment. This
distinction is important when it comes to planning out college and career pathways for high school students.

-We also spoke about the class field trips to college and university campuses for students to gain hands-on
experience to the opportunities ahead of them. This exposure will also be a contributor to learning about post
secondary learning expectations and the commitment it takes to expand admission opportunities, strengthen
academic and career planning, and as a result, student aspirations. Participants expressed the value of student
first-hand observations to higher education offerings and potential career interests.

In summary, civic leaders, parents, and alumni are very interested in learning how Maynard High School can
evolve its program offerings and strengthen its partnerships with higher education institutions and industry
sectors that are in high demand. With that said, they expressed with conviction that “The Arts” are a strength for
the community and they wish to preserve the well roundedness of students within the school structures in
Maynard.
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Going Forward Strategies and Next Action Steps

1. The Alliance will prepare a summary and analysis of the focus group transcripts for purposes of guiding
and informing Going Forward Strategies and Next Steps.

2. The Maynard Public Schools will provide The Alliance with job descriptions for the positions of
guidance counselor, adjustment counselor, social worker, and school psychologist,

3. The Maynard Public Schools will provide the Alliance with any existing school guidance curriculum as
well as student-to-guidance counselor ratios for grades 6-12.

4. The Alliance will meet with the district administration, lead teachers and team leaders, and guidance
counselors to introduce the Early College and Academic/Career Pathway Project.

5. The Alliance will prepare preliminary Early College Program and partner SurveyMonkey instruments

for future deployment by Maynard High School.

Maynard High School will provide to The Alliance the Documents and Data Inventory Request.

Maynard High School will update its exit polling and other guidance and career data and also provide

The Alliance with a college-bound profile that summarizes the most recent class transcript requests,

applications, admissions, enrollment and academic and career success outcomes data. Importantly, it

would be helpful to get a sense of the administration’s intuition and advice on likely academic strengths
of the high school, matching faculty talent, student preparedness and partner preferences.

8. The Alliance will arrange campus tours of selected colleges and universities. Toward this end, the
Superintendent will review and execute the proposed MOUs with the institutions, thereby clearing the
way for the campus tour.

9. The Alliance will facilitate the scheduling of the campus tours with the understanding that the high
school will provide transportation, supervision and lunch.

10. Maynard High School will conduct Student Preference Polling Surveys.

11. The next project team meeting will be determined in the first full week of December.

~ o

Bob, Doc and I both thank you, Jennifer, and Chuck for coordinating these focus groups. We believe that we
have a strong sense of your district’s strengths, challenges, and opportunities ahead. For your convenience, I am
providing you with additional copies of the Scope of Services, the Documents and Data Request Form, and the
Students Preference Polling Survey for you to share and utilize. Other documents will follow, but these are the
areas of focus for now.

We look forward to our next meeting that you and I will coordinate in the upcoming days. Until then, be well.
Sincerely,
Kevin M. Carney
Partner/Senior Consultant
The Education Alliance
ce: Dr. James E. Samels, President/CEO of The Education Alliance

Mrs. Jennifer Gaudet, Assistant Superintendent of Schools
Mr. Chuck Caragianes, Maynard High School Principal

26



10.

11.

12.

13.

14.

15.

MAYNARD PUBLIC SCHOOLS
PARENT, ALUMNI, & CIVIC LEADER FOCUS GROUP GUIDE

Introduction: Tell us about your connection to Maynard? Are you a Maynard High grad?
What are your children’s grade level and academic & career interests?

Is your child (was your child) academically prepared to successfully complete Early College courses and
degree programs?

What are your son or daughter’s higher education and career preparation goals after he or she graduates
from Maynard High School?

Do you feel that Maynard High School has adequately prepared your son or daughter for his her or
higher education and career preparation goals? Why or why not?

Did/does your child participate in Advanced Placement tests and AP courses?

If higher education is your child’s goal, what colleges and universities is he/she considering?
* Wants to study full-time or part-time?

* Would he or she consider a blended format (traditional classroom and online)?

* Would he or she consider dual enrollment while attending Maynard High School?

If direct entry to career employment is/was your child’s goal, how can/could college or university
courses or programs help or have helped?

Does your child have any hobbies or special interests outside the Maynard High classroom?
Will your family need help paying for college? (i.e., scholarships, grants, work, etc.)
Will you be applying for financial aid? Does your son or daughter plan to live at home or away on

campus?

What do you consider to be Maynard High School greatest strengths and competitive advantages for
students and alumni?

Do you have any suggestions for improving Maynard High School?

How would you describe Maynard High School’s image and reputation? What strategies would you
suggest Maynard High School pursue to enhance its image and reputation in the business community?

Are you familiar with Maynard High’s graduates, interns, faculty and staff?

What do you consider to be Maynard High School graduates areas for investment, improvement and
development?
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16.

17.

18.

19.

20.

21.

22,

How do Maynard High School graduates measure up against graduates of other high schools in terms of
academic and career preparation for jobs in their chosen field?

Please identify which career or academic programs Maynard High Schoo! should consider offering in
the near future?

What do you consider to be Maynard High School students and graduates greatest institutional strengths
and competitive advantages?

How could Maynard Public Schools better market its education and training programs?

What new programs should Maynard Public Schools consider offering to better serve your child’s
education and training needs?

How do you envision Maynard Public Schools in the future and what do the schools need to do to get
there?

Questions & Answers
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MAYNARD PUBLIC SCHOOLS
EARLY COLLEGE & ACADEMIC/CAREER PATHWAY PROJECT
STUDENT FOCUS GROUP GUIDE

. Do you aspire to college? If so, where do you plan to apply? What are your priority college choices?

Which Maynard High programs and courses were the most engaging and stimulating?

If direct entry to career employment is your goal, how can college courses or programs help your vocational
goals?

What will your preferred college or career major be?

Do you want to study full-time or part-time?

If you are currently working or expect to be working part-time or full-time which days of the week and times of
day work best for your schedule?

Would you consider a blended format (traditional classroom and online)?

Would you consider dual enrollment while attending Maynard High School?

Will you need help paying for college (i.e. scholarships, grants, family, work, etc.) and will you be applying for
financial aid?

10. How far are you willing to commute to college?
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9.

MAYNARD PUBLIC SCHOOLS
FACULTY & STAFF FOCUS GROUP GUIDE

. Do you believe Early College opportunitics will benefit your students? How so?

What percentage of your students are interested and prepared for college level course work?
Please share your college-level teaching, professional development, and career goals?

What degrees, certificates, coursework and/or skills training would best serve Maynard High
School students now and in the future?

How would you describe Maynard High School’s academic and career image and reputation?

What do you consider to be Maynard High School’s distinctive academic and vocational
strengths?

What areas of improvement for Maynard High School would you identify?

How do Maynard High School graduates measure up against graduates of other high school
programs?

Please identify emergent job growth potential.

10. Please identify which new academic and vocational programs Maynard High School should

consider offering in the near future?

11, Which Early College degree programs do you think students would be interested in?

12. Please identify specific career skills and competencies most useful to Maynard High School

students in the future?

13. Should Maynard High offer distance learning (online, video, social media)? Where and when?

Please specify preference(s) and reasons. What times and days are best for Early College?

14. How could local or regional higher learning organizations take advantage of customized,

industry-specific professional development programs delivered at Maynard High School?

15. How could Maynard High School better market its education and training programs?
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Maynard Public Schools Guidance Services

The centerpiece for academic and career pathway development and implementation is a comprehensive,
instructional School Guidance Model that prepares students for Higher Education and workforce readiness.

It is important to address challenges early in the planning process of academic/career pathway and Early
College program development, and MPS worked swiftly with the Education Alliance to address underlying
concerns.

There were several conversations about the roles and responsibilities of the Guidance Department and the
concerns over priorities and workloads. The Maynard Public Schools have three positions delineated by title for
counseling services. They include: Guidance Counselor, School Psychologist, and Adjustment Counselor-Social
Worker.

The tables below show the Full Time Equivalent (FTE) staffing for grade level assignments in the Maynard
Public Schools for School Year 2018-2019,

Ry s R £y SR B e ] e e
Bllment SR

PreK-3 .
4-3 484 1.0
9-12 375 1.0

GFR0E Lievel 77 HonFoilment L,
PreK-3 491
4-8 484
9-12 375

Some members of the staff and administrators reported concerns that MPS are understaffed in Guidance
Counselors and there is an increasing demand on staff in managing social/emotional issues among students. The
Guidance staff did expressed familiarity with and value for the Massachusetts Model for School Guidance, but
stated that the demands of individual students have stalled consideration for implementing the new program
model.

The Education Alliance is not in a position to judge staff assignments for counseling services due the various
needs of students, especially given that a number of students who receive specialized services for disability
accommodations under the law.

However, it should be noted that Adjustment Counselors/Social Workers and School Psychologists are typically
assigned counseling caseloads based on behavioral or mental health needs and they are assigned to students who
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qualify for specialized counseling services. Guidance Counselors are typically assigned to the full student body,
grade levels, or their assignments are divided alphabetically by counselors depending on the size of the school.

Below is a brief review of the Massachusetts Model for School Guidance services.

In 2006, MA Model 1.0 was drafted to provide a framework for counselors to adopt a proactive, programmatic
approach to their work, rather than a pupil services, reactive, crisis-based model that was the norm.

The plan was for every district to embrace Model 1.0 and ALL students would participate in a standards-based,
School Counseling program focusing on the academic/technical, workplace readiness, and personai/social
competencies. The concentrated focus in these three areas would contribute to increased academic achievement.

For districts that have implemented the changes and found success have developed and implemented a
Guidance instructional curriculum and even built in guidance courses or seminars into the master schedules for
credit, Successful districts in this effort have reported counselors seeing the importance of data and becoming
more data literate. Principals, as a result, have transformed the way counselors work.

In 2017, MA Model 2.0 was launched and it was designed to move from curriculum integration to ensuring the
measurement of student outcomes is built into the program. The framework now includes strategies to help
districts accomplish the following:

* Increase career development education activities for students K-12

* Decrease discipline referrals

* Increase attendance rates

* Increase MassCore completion rates

* Increase 4 and 5 year graduation rates

* Increase enrollment and persistence in post-secondary education

¢ Decrease the need for remediation in post-secondary educational settings

The Education Alliance has provided the Maynard Public Schools with a complete copy of the MA Model 2.0
report, which provides detailed information regarding the mission, vision, goals, and objectives of school
counseling programs. It provides guidance for measuring student outcomes, counselor evaluation, and
evaluation tools to guide program modification. Lastly, it provides several tools to address use of data, time
management, curriculum maps and lesson plans, and tools to report results.

The Education Alliance recommends that the Maynard Public Schools review these materials and assess the
district’s alignment to the recommendations endorsed by the Massachusetts Department of Elementary and
Secondary Education, the American School Counselors® Association (ASCA) and Massachusetts’s School
Counselors’ Association MASCA), and aligns to the MA Career Development Education benchmarks.

If the Maynard Public Schools intends to transition to the MA School Guidance Model 2.0, the Education
Alliance recommends starting with a review of the job descriptions to make responsibilities more clear.

Based on the information provided to the Education Alliance, MPS defined the Guidance Counselor and

Adjustment Counselor-Social Worker positions as different jobs several years ago, but the district hired dually
certified counselors over time and, naturally, this has led to blurring of the roles.
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With the district’s current grant pursuit efforts to add job specific Counselor positions to address mental health
and substance abuse issues in addition to the plans to expand Chapter 74 programs to build career pathways,
MPS has an opportunity to delineate the job functions for each educator/support position.

It should be noted that Guidance Counselors do provide counseling services in the areas of social and emotional
learning - but this service should be primarily tied into the instructional delivery of a school. Adjustment
Counselors and Social Workers assume more therapeutic, clinical roles and carry different licenses for these
positions and job functions.

In review of the MPS job descriptions for these identified positions, they were last updated between March and
May of 1994. With fairly recent revisions to the statewide performance expectations of these jobs
(defined/outlined by standard under the state regulations), the Education Alliance recommends the following:

(1) Update the job descriptions with the negotiating agents of the labor-management team. The job
descriptions for Guidance Counselor and Adjustment Counselor —Social Worker have language that
states: "assumes responsibility for own professional growth and development and keeps current with
professional literature" and "performs any additional reasonable duties as directed by the Principal.”" The
MA state frameworks are the driving force and the MA School Guidance Model complements the
standards,

(2) Revisit the 2017 MA Guidance Model Version 2.0 with Guidance Counselors, prioritize the standards of
focus for the next two years, establish SMART goals for these targeted areas, and incorporate the vision
and steps of the Early College & Academic/Career Pathway Project through this process.

(3) With the delineation of job responsibilities, the School Guidance Office can now place a stronger focus
on the record keeping, data analysis, school-wide instruction, and serve as influential strategic planners
for Program of Studies development that the Guidance Office should be providing to the students and
families, staff, administration, and school community.

What should expedite some time and work for the counselors is that the Education Alliance has already
provided the Uxbridge Public Schools’ Guidance Model that has been identified by DESE as "a model for
practical implementation." It should serve as a useful tool to either adopt or guide the programming to best
serve the needs of Maynard Public School students.
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MAYNARD PUBLIC SCHOOLS
PROOF OF CONCEPT

All new academic and career programs, services, or other new initiatives having a direct or indirect impact on
the Maynard Public Schools shall be processed through a proof of concept test for
purposes of ensuring the timely, academically successful, and profitable launch of all new initiatives.

L. Describe MPS’ new program initiative(s) in 100 words or less.

2. Identify the specific means and methods in 150 words or less for implementing and marketing the new
initiative on a timely, successful, and profitable basis.

3. Detail the pros and cons, potential risks, and lost opportunities.

4, Identify projected economic costs and benefits by program, service, or other independently verifiable
measurements.

5. Identify other programs, facilities/equipment and services the institution will give up in consideration of

the new program or service proposed.

6. Describe the programmatic, facility/equipment and service impact of the proposed initiative; and
describe in detail plans and projected cost for program development, planning implementation, evaluation,
logistics, and launch,

7. How will the proposed program impact the other current academic programs directly or indirectly?
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MAYNARD PUBLIC SCHOOLS
ACADEMIC PROGRAM REVIEW PARAMETERS

Student & Faculty Preparedness

Marketability

Student Early College Aspiration & Readiness
Distinctive Career Program Strengths

Faculty Credentials and Experience

Faculty Teaching Interests

Viability of Existing Programs
Projected Employer Market Demand
Projected Future Enrollment Demand
Projected Gainful Employment &

Compensation Ranges

Measures of Program Viability

Current Enrollment Levels

Current Resource Allocation Needs

Program Direct Cost and Overhead

Net Contribution to Other Programs

Fixed & Variable Program Costs

Cost Avoidance, Expense Reduction, & Improved Profitability Opportumtnes
Estimated Net Revenues

Projected Return on Investment

Program Sustainability

Long Range Industry Economic Qutlook
Future Enrollment Growth

Future Jobs Demand

Program Distinctiveness

Clear Marketing Message

Net Revenue

Barriers to Entry & Market Competition

Program Start-up Costs of Licensure & Accreditation
Lead-in Time Required to Bring Programs to Market
Implementation & Marketing Challenges

Academic Licensure and Accreditation Requirements
Other Necessary Specialty Regulatory Approvals
Uniqueness of Program Niche

Market Competition & Saturation

Outcomes Assessment

Evidence of teaching effectiveness
Evidence of assessment of student learning/success
Trends in student alumni evaluations of courses and programs

Faculty contributions to discipline and profession through scholarly, creative and professional activities

What does the program confribute to local community?
What are the program’s strategic options for the future?
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New Program Proposal Guidelines

. Executive Summary

- Program Focus Statement

u Brief history of program :

. Summary of findings, recommendations, and actions resulting from previous program review (if applicable)

= Brief description of program(s)

. Assessment plan for student learning and curricular effectiveness (Append Assessment Plans & Reports)

» Program/Course Enroliment and Degrees Granted

] Contributions of program and faculty to Iiberai studies, interdisciplinary programs, and distance learning (as
appropriate)

) Summary of Faculty Engagement (faculty workload patterns; teaching effectiveness of program faculiy;

faculty engagement in advising; research, creative and professional activity of program faculty; sponsored research; college,
professional and community service activities)

. Summary of community, state and regional engagement indicators

" Resources & Facilities Needs

= Future Plans (what is the strategic plan within existing resources as well as plans that would require additional
resources)

The Education Alliance ©2018 All Rights Reserved
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5.

6.

MAYNARD PUBLIC SCHOOLS
EARLY COLLEGE PROJECT
STUDENT PREFERENCE POLLING SURVEY

Would you consider enrolling in Early College courses in high school? (circle one):
a. Very Interested
b. Interested
c. Possibly Interested
d. No Interest

Which colleges and universities would be of most interest to you upon graduation from high school?

How important is student financial aid for you and your family? (circle one):
a. Very Important
b. Important
c. Somewhat Important
d. Not Important

Which career fields would be of most interest to you {circle program area of choice):
This is not an exhaustive list of options.

Animal Science

Architecture

Business Studies

Computer Science

Construction

Design

Engineering

Environmental Sciences

Fine, Visual, and Performing Arts

Foreign Language and International Studies

L.andscape Design

Law and Justice
. Liberal Arts

Medical and Health Care Professions

Nursing

TV/Media Productions

Other (specify)

LV OB AT IE MO A0 OP

Which instructional delivery options do you prefer? (circle one)
a. Classroom/Labs
b. Online
c. Social Media Videos
d. Hybrid{Classroom/Online/Social Media)

Please indicate the level of importance for each of the following in selecting your institution [1=Low; 5=High]

a. __ Accessibility of faculty €. __ Opportunities for cross-registration

___Quality of teaching

___Ease in scheduling required courses

b. f. __ Writing and research support
¢. __ Classsize g. __ Online/off campus learning
d. h. __ Adequacy of library collection
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i. __ Helpfulness of staff support p. .. Extracurricular/cultural activities
J- __ Academic advising q. __ Sports/exercise facilities

k __Career/vocational counseling r. __Health and wellness programs

I __ Placement services S. __Food service

m. __Financial aid t. __ Upkeep of campus

n ___Housing 1. __ Campus security

o ___Child care

What are your educational aspirations? {circle one)
High School

Post-Secondary Diploma or Certificate
Associate’s Degree

Bachelor’s Degree

Master’s Degree

Doctorate

Other

o pn o

How can colleges and universities best market its programs to high schools? (circle one)
Campus Tours

College Fairs

Online

Social Media/Virtual Tours

View Books

oo oR

Please complete and submit your responses no later than (date)

Thank you for your participation!



MUSIC & PERFORMING ARTS GRANT OPPORTUNITIES
MASS CULTURAL COUNCIL

All grants listed below can be accessed at this website:
http://www.massculturalcouncil.org/programs/programs.asp

Artist Fellowships
Fellowships to artists in recognition of exceptional work.

Big Yellow School Bus
Provides grants to help schools meet the costs of providing educational field trips to non-profit
cultural institutions and events across the Commonwealth.

Cultural Facilities Fund

An initiative of the Commonwealth of Massachusetts, the goal of the Fund is to increase investments
from both the public sector and the private sector to support the sound planning and development of
cultural facilities in Massachusetts.

Cultural Investment Portfolio

A fresh approach to unrestricted funding for nonprofit arts, humanities, and interpretive science
organizations. Not a traditional grant program, but a partnership that will better position the cultural
sector as vital components of Massachusetts’ economy and the quality of life of our citizens.

Festivals Program
A pilot program designed to provide funding to help festival programmers meet the needs of
producing, promoting, and developing audiences.

Liocal Cultural Council Program
Local Cultural Councils serving every city and town in Massachusetts offer grants to projects
benefiting their community.

New England States Touring Program (NEST) _

A cooperative program between the New England Foundation for the Arts (NEFA) and the state arts
agencies of New England that provides support to nonprofits for performances, readings, and related
community activities by artists that have met the eligibility criteria for the NEST Program.

SerHacer
A new initiative focused on supporting the growing number of intensive, ensemble based music
programs that use music as a vehicle for social change.

STARS Residencies
Grants to schools for residencies of 3 days or more with teaching artists, scientists, scholars, or
cultural organizations.
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STEM/STEAM GRANT OPPORTUNITIES

Maynard Education Foundation
https://www.maynardeducation.org

Grant pursuits for local initiatives should always start with your local providers. MEF has already
awards STEM grants for Maynard elementary schools — and with its rich history and value for Music
and the Arts, MPS should apply for a STEAM grant that infuses both STEM and arts education.

Lily, Sarah, and Grace Foundation: Art Infused Education
http:/lilysarahgrace.org/grants

Grants are awarded for projects that infuse the arts info inquiry-based learning content in any subject.
It is a fairly young organization (2012), and the grants may be smaller, but this outfit may be on the
front end of moving STEM into STEAM.

STEAM Universe: The Way Forward for Education
https://steamuniverse.com/pages/topic-pages/grants.aspx

STEAM Universe serves as a warchouse for all upcoming STEAM and STEM grant opportunities,
which are posted weekly.

American Honda Foundation
http:/fwww.erantsoffice.com/GrantDetails.aspx?eid=1734

This organization is heavily focused on STEM/STEAM and awards an average of 27 grants per year
averaging $45,000.

General Motors Foundation
http://erantsoffice.com/GrantDetails.aspx?gid=8180

The foundation supports programs designed to encourage students to pursue science, technology,
engineering, and math (STEM) education from preschool through high school and college. Special
emphasis is directed toward FIRST (For Inspiration and Recognition of Science and Technology), a
robotics program; Society of Automotive Engineers (SAE) A World in Motion (AWIM), a teacher-
administered and industry volunteer-assisted program; the Buick Achievers Scholarship Program;
and the University Partner Program designed to enhance STEM curricula and student experience,

Next Generation Learning Challenges
https://www.nextgenlearning.org/grants

Mass IDEAS, an initiative launched by NGLC in 2017, is dedicated to helping communities across
Massachusetts that are ready to learn from each other, share ideas, and turn great ideas into great
schools. The organization favors districts that “team up” for projects.
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Planning grants, combined with direct support, provide teams that are ready to create new schools or
redesign whole schools with the knowledge, skills, dedicated time, financial resources, and support to
do so effectively. The grants and direct supports work in tandem to ensure effective school model
planning.

Verizon Foundation Grants
https://www.schoolitgrants.info/GrantDetails.aspx?gid=40277

Applications are accepted by invitation only, but given Verizon has corporate presence in Waltham,
Maynard should consider contacting their office to learn if they are eligible. For education grants,
Verizon Foundation funding is intended to support, among other things, projects that promote
Science, Technology, Engineering and Math (STEM), including, for example, summer or after school
programs, teacher training, and research on improving learning in STEM areas through use of
technology. However, public, charter, and private K-12 schools, as well as libraries, may not use
Foundation grant funding to purchase technology hardware (computers, netbooks, laptops, routers),
devices (tablets, phones), data or Internet service and access.

Microsoft Philanthropies
https://www.microsoft.com/en-us/philanthropies/grants

Microsoft provides YouthSpark grants to nonprofits that are working to increase access to digital
skills and computer science education for youth around the globe.

Xerox Foundation
httos://feonline foundationcenter.org/fdo-grantmaker-profile/?key=XERO00  #main-content

The foundation supports organizations involved with arts and culture, education, including the
application of information technology, the environment, workforce preparedness, human services,
science and technology, national public policy issues, civic affairs, minorities, women, and
economically disadvantaged people.

Donors Choose
hitps://www.donorschoose.org/about

Many corporations, in lieu of structuring their own grants, contribute education funding to this
organization.
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Maynard High School
Student Preference Polling Survey Results

147/373 (39% of total student body)

70/147 (48%) responded interested or very interested in taking Early College
courses while still enrolled in high school whereas 39/147 (27%) expressed little
or no interest

UMASS Ambherst was the most identified Higher Education institution by
students in the survey that is of most interest (20/131 ~ 15%) followed by Lesley
University (5)

146 students responded to broad career field options that are most interesting to
them with. The career interests that showed the most interest are as follows:
1. Business Studies — 33 (22.6%)
2. Medical and Health Care — 30 (20.5%)
3. Design—26{17.8%)
4. Fine or Visual Arts — 23 (15.8%)
5. Computer Science —21 (14.4%)
6. Engineering — 21 (14.4%)
7. Performing Arts — 18 (12.3%)
8. Nursing — 18 (12.3%)
9. Animal Science — 17 (11.6%)
10. Education — 16 (11%)

*Career fields representing between 2-9 responses include: Law, Military
Service, Fire, Police, and Emergency Services, Construction, Landscape
Design, and Environmental Science

106/147 (72%) reported that Financial Aid will be important or very important
when they go on to college whereas 21/147 (14%) expressed little to no
importance

108/147 (74%) prefer to learn in a classroom setting and 20/147 (14%) report
online learning is their preference

Similar figures (74%) show that accessibility of faculty and quality of instruction
(85%) or very important to students’ experiences when they go to college

37% of respondents report education level aspirations are between Masters and
Doctorate Degrees
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Introduction

Effective School Counseling can greatly improve college and career readiness outcomes
for all students. The Massachusetts Model for Comprehensive School Counseling
programs was written, endorsed by the Department of Elementary and Secondary
Education [ESE] and released to the field ten years ago [2006]. Where it has been
embraced, it has begun to transform the work of school counselors. The goal of what will
be referred to hereafter as MA Model 1.0, was to offer a framework [based on the then
newly released American School Counselors’ Association's [ASCA] National Model®] for
counselors in Massachusetts to adopt a proactive, programmatic approach to their work,
rather than a pupil services reactive, crisis-based model that was the norm. The intention
was that every school district would embrace MA Mode! 1.0 and that ALL students across
the Commonwealth would participate in a standards-based school counseling program
focusing on the academic/technical, workplace readiness and personal/social
competencies (outlined in the Massachusetits Career Development Education
benchmarks'; see Appendix A) and that this would contribute to increased academic
achievement.

MA Model 1.0 has served as a catalyst for many positive changes. Perhaps most
significant, is a robust partnership between the Massachusetts School Counselors’
Association [MASCA] and ESE that has given a voice to school counselors across the
state. Examples of this voice at ESE include:

* Massachusetts was the only state in the country to include school counseling
programming in its successful Race to the Top [RTTT] application. Thirty-five
districts benefitted from four years of targeted professional development co-
sponsored by MASCA and ESE. The goal of the series was to teach
counselors how to use MA Model 1.0 as a framework to help introduce new
initiatives designed to increase high school graduation rates and MassCore?
completion rates. Data analysis of the graduation rates of participating
districts revealed that their rates increased faster than the state average rate
of increase during the RTTT years.

» School Counselors were invited to participate in the Massachusetts Board of
Education’s taskforce called Integrating College and Career Readiness
[ICCR]?. In the five high level recommendations produced by the taskforce,
the role of school counselors in implementing MA Model 1.0 was recognized
as a key strategy to help all students become college and career ready.

* School Counselors were asked to give input into the Massachusetts
Educator Evaluation System’s creation of a rubric for school counselors and
other instructional support staff separate from the rubric of classroom

! http://www.doe.mass.edu/connect/cde/guideglossary. pdf
% http://www.doe.mass.edu/ccr/masscore/

* http://www.doe.mass.edu/ccr/ccrta/2012-06BESEReport. pdf

44—
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teachers. The Specialized Instructional Support Personnel [SISP]* rubric was
established to illustrate the unique role and focus of school employees such
as school counselors, MASCA worked diligently to have the work counselors
do to support implementation of MA Model 1.0 included in the S/SP rubric as
Appendix E: Role Specific Indicators for School Counselors. These role
specific indicators, for the first time, give principals a way to evaluate school
counselors for the creative work they are doing to serve students in meeting
college and career readiness outcomes. This is the most dramatic
institutionalization of MA Model 1.0 to date.

In addition to the positive working relationship with ESE that MA Model 1.0 fostered,
other significant changes include:

+ Districts working to develop and implement guidance curriculum, some even
making room in the master schedule and/or giving credits toward graduation
for participation.

o Counselors seeing the importance of data and becoming more data literate.

o Superintendents and Principals reading and wanting to find a way fo use the
MA Model 1.0 framework to support transforming the way school counselors
work. Many districts have committed financial resources to provide technical
assistance and coaching to support their guidance teams in this endeavor.

There have also been significant challenges regardihg the widespread adoption of MA
Model 1.0 as “best practice”. These include:

+ No state-wide mandate to implement MA Model 1.0, although ESE endorses
its use and includes it in their College and Career Readiness delivery
strategy.

» Too much emphasis on curriculum and too little on accountability for student
outcomes in most districts that have worked to implement MA Model 1.0. In
many cases where curriculum is being delivered there is no system in place
to evaluate its impact on student outcomes.

» Resistance to making the necessary systemic changes [such as changes to
the master schedule, reassignment of non-counseling duties, etc.], even in
districts that embrace the concept of MA Model 1.0.

* http://www.doe.mass.edu/edeval/resources/rubrics/
e
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MASCA and the original writing team, in the spirit of continuous improvement and learning
from past mistakes, have undertaken the task of creating a revision of MA Model 1.0 to.be
known as The MA Model for Comprehensive School Counseling Programs, hereafter
referred to as MA Model 2.0. A team of school counselor leaders, who were trained in their
graduate programs in the theory behind MA Model 1.0 and have led initiatives in their
districts since they have been employed to implement the MA Model, were asked to form
the new writing team. In partnership with members of the original writing team, they were
tasked with creating MA Model 2.0. As you will see, they have taken the iiberty to shift the
emphasis from having districts implement the MA Model, to having districts USE the mode!
to support positive, measurable outcomes for students. This shift towards accountability is
critical if school counselors want to have their work be proactive rather than reactive and if
they want to be able to reach ALL students.

Respectfully Submitted,
Katie Gray, Chair MA Mode! 1.0 Writing Team

A draft version of the MA Model 2.0 was released to colleagues in the field in April 2016
and a call for feedback was initiated. That feedback was taken into consideration to create
this final document. The MA Model 2.0 writing team would like to thank all who
participated in this project.

m
MA Model 2.0 Page 6



. Foundation

Mission Statement/Objectives

Vision Statement/Goals

Standards-based Programs

Professional Ethics

School Counselor Professional Standards

Representatives from the MA Model 2.0 team,
comprised of practicing school counselors at all grade
levels throughout the Commonwealth, worked with
feedback from members of the original Model writing
team, the Department of Elementary and Secondary
Education (ESE) and the Massachusetts School
Counselors Association (MASCA) to create necessary
updates to MA Model 1.0. The mission and vision have
been revised to include measurable outcomes aligned

*Magsachusetts stydents who are college
and career ready and prepared for dvic
life will demonstrate the knowledge, skills
and abifities that are necessary to
successfully complete entry-level, credit-
bearing college courses, participate In
certificate or workplace tralning programs,
and enter economically viable career
pathways, and engage as active and
responsible citizens in our democracy, In
order to meet this goal, the
Commonwealth has defined a set of
leaming competendes, Intellectual
capacities and experiences essentlal for all
students to become lifelong learners;
positive contributors to their fambfies,
workplaces and communities; and

successfully engaged citizens of a global

with ESE’s college and career readiness goals. The
215t century.”

goal of MA Model 2.0 is not fo have all districts “adopt
it", but rather for districts to view it as a framework and resource to create school
counseling programming that help districts accomplish the following:

¢ Increase career development education activities for all students K-12
Decrease discipline referrals
Increase attendance rates
Increase MassCore completion rates
Increase 4 and 5 year high school graduation rates
Increase enroliment and persistence in post-secondary edtucation
Decrease the need for remediation in post-secondary educational settings

® & & & & O

Massachusetts Model Mission Statement

Massachusetts school counselors will use district/school data to develop and
deliver school counseling programs that are customized to thelr district’s needs,
with the ultimate goal of having all students graduate college and career ready (as
defined and approved by the Massachusetts Departments of Elementary and
Secondary Education and Board of Higher Education®...see sidebar).

Objective 1: Academlc/Technical Achlevement: In order to improve student
achievement and promote a commitment to lifelong learning for all students, school
counselors will provide tiered interventions that:

® For the definition in its entirety go to http://www.doe.mass.edu/ccr/definition.pdf

L ________________________________________________________________________________________ ... /|
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Objective 1a: Encourage academic and technical rigor and the need to consistently
challenge students o a high academic standard and ultimately inspire their internal
educational drive.

Objective 1b: Focus on the development of attitudes, knowledge, skills and experiences
necessary for success in higher education, the workplace and other post-secondary
options.

Objective 1c: Foster motivation, engagement and personalized learning by helping students
connect their academics to future life and work experiences.

Objective 1d: Support ESE's college and career readiness initiatives and promote
measurable student outcomes to guide success after high school.

Objective 2: Workplace Readiness/Career Planning: To prepare all students to becorme
successful adults and productive members of society, school counselors will provide tiered
interventions that:

Objective 2a: Assist students in creating meaningful post-secondary plans and making
informed decisions to reach their goal.

Objective 2b: Focus on integrating academic/ technical, personal/social and employability
competency development across all grade levels.

Objective 2c. Encourage student participation K-12 in muitiple career development
education (CDE) activities with opportunities for feedback and reflection.

Objective 2d: Support the documentation of career development via an Individualized
Learning Plan [ILP] and/or a Portfolio.

Objective 3: Personal and Social Development: To promote the positive personal and
social development of all students within a safe learning environment, school counselors
will provide tiered interventions that:

Objective 3a: Promote the acquisition of appropriate self-regulation skills.

Objective 3b: Encourage the development of interpersonait skills for positive social
interactions.

Objective 3c: Assist students to understand and capitalize on personal strengths and
demonstrate resiliency when faced with challenges.

MA Mode! 2.0 “ Page 8



Massachusetts Model Vision Statement:

To implement standards-based K-12 school counseling programs statewide in order to
ensure that every student has the necessary academic/technical, workplace readiness and
personal/social attitudes, knowledge and skills for school and future success.

Goals:
Specifically, MA Model 2.0 envisions school counseling programs that:

e Provide ALL students with access to comprehensive, data-driven, and
evidence-based curriculum with school counselors acting as leaders and
coordinators of program delivery.

® Validate and continue to advance the efforts of the ICCR Task Force to develop
more well-rounded individuals who will attain the necessary skills
(academic/technical, workplace readiness and personalfsocial) to thrive in the
workplace and in society. It has become evident that “college eligible does not
mean college ready”; therefore, school counseling programs call for the ability to
assess the needs in their particular population and implement standards-based
interventions to support successful growth in the areas deemed necessary.

o Support high standards for ALL students by helping them to see the necessity
and value of their education. School counselors, across grades K-12, will encourage
students fo set goals to continue their learning after high school. They will provide
students with programs and assessments, which appropriately educate and prepare
them for post-secondary education and the workplace.

¢ Are data-driven and accountable by having counselors implement evidence-
based interventions, measure student ouicomes, document results regularly, and
use data to inform school counselor's practice.

e Foster family and community engagement to ensure there is a viable link from
school to home and within the community. Creating a culture where parents and the
business community feel that they are equal partners in students’ lives will provide
the coliaboration that is necessary for students to achieve.

® Display students' tangible evidence of knowledge by creating a portfolio
documenting their achievements in academics, workplace readiness and social-
emotional skilis showing seamless transition and development throughout their K-12
education.

¢ Align with, and are driven by, standards-based, evidenced-based curricula
particular to the individual district’s needs so that appropriate interventions are able
to take place and be measured for overall effectiveness.

OO —
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Standards-Based Programming

MA Model 2.0 calis for the development and implementation of school counseling
programs that promote student success in the academic/technical, workplace readiness,
and personal social domains. To do so, it is essential that districts, on an individual basis,
and dependent on their perceived needs and goals, implement a program that is
standards-based to ensure there is a way of measuring the impact of applied interventions.
Standards delineate what students will KNOW, UNDERSTAND and DO as a result of the
school counseling program and are a key feature of a program’s foundation. In MA Model
1.0, the Massachusetts Career Development Education Benchmarks [See appendix A]
were identified as the standards for school counselors to use to inform their programming.
MA Model 2.0 continues to endorse the use of the MA CDE Benchmarks, but also
recognizes that there are other sources for school counseling programming standards
including CASEL’s Social Emotional Learning Competencies® [see Appendix B] and the
American School Counselors’ Association K-12 Mindsets and Behaviors for College
and Career Readiness’ [see Appendix C]. Regardless of which standards a district
chooses to use, school counselors must prioritize which ones belong in their program’s
foundation and then work to identify competencies that students must acquire
developmentally, in order to achieve the standards by graduation.

Professional Ethics

The field of school counseling is predicated on knowledge about and conscious use of
professional ethical standards. MA Model 2.0 [as was the case for MA Model 1.0)
recognizes The American School Counselor Association’s ethical standards as the
standards to which all Massachusetts school counselors must be held®,

School Counselor Performance Standards

MA Model 1.0 relied on ASCA’s school counseling performance standards to define what
school counselors need to know, understand and do to perform their school counseling
duties effectively. Since the writing of MA Mode! 1.0, ESE has introduced the
Massachusetts Educator Evaluation system, which includes a Specialized Instructional
Support Personne! [SISP] rubric, designed to identify the standards and indicators by
which Massachusetts school counselors are to be evaluated. MASCA worked in
collaboration with ESE to create the SISP rubric and Role Specific Indicators for School
Counselors [known as Appendix E in ESE’s Model Evaluation system]. It is imperative that
school counselors interested in implementing a school counseling program using the MA
Model 2.0 as their framework, work with their collective bargaining unit to expand the SISP
rubric to include the role specific indicators for school counselors (Standard | Indicator D
and Standard 1l Indicator E on the following chart.)

® htip://www.caselorg/
788 www.schoolcounselor.org

e ]
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SISP Rubric Overview with Appendix E:
Role Specific Indicators for School Counselors
(Standard [ Ind.'cator D and Standard Il Ind:cator E arq_ bold/ italicized below)

A 0urrlc!.ﬂum and Planning A lnstructlon Indicator |A. Engagamant Indlcator A. Reflecton Indlcator

Indicator 1. Quality of Effort and 1. Parent/Family 1. Reflective Practice
1. Professional Knowledge Work Engagement 2. Goal Setting
2. Child and Adolescent 2. Student Engagement

Development 3. Mesting Diverse Needs

3. Plan Development
4, Well-Structured Lessons

B. Assessment Indicator [B. Learning Envircnment  |B. Collaboration Indicator  |B. Professional Growth
1. Variety of Assessment Indicator 1. Leaming Expectations Indicator
Methods 1. Safe Leaming 2. Student Support 1. Profassional Leaming
2. Adjustments to Practice Environment and Growth
2. Collaborative Leaming
Environment
3. Student Motivation
IC. Analysls Indicator IC. Cultural Proficlency IC. Communicatlon Indicator [C. Collaboration Indicator
1. Analysis and Conclusions Indicator 1. Two-Way 1. Professional
2. Sharing Conclusions With 1. Respects Differences Communication Collaboration
Colleagues 2. Maintains Respectful 2. Culturally Proficient 2. Consultation
3. Sharing Conclusions With Environment Communication
Students and Families
D. Systemlc Planning and D, Expectations Indicator D. Daclslon-Making
Dellvery 1. Clear Expectations Indlcator
1. Strategic Planning 2. High Expectations 1. Decision-making
2. School Counseling 3. Access to Knowledge
Currlculum

3. Coherent Delivery

E. Studont Services E. Shared Responslibllity
1. Acadsmic Advising Indlcator
2. Transitions 1. Shared Responsibility
3. Post-secondary
Planning
4. College Planning
5. Responsive Services

F. Professlonal
Responsibilltles
Indicator
1. Judgment
2. Reliability and

Respansibility

e
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Il. Accountability

School Counselor Evaluation

Measuring Student Qutcomes

Disseminating Results

Evaluation Tools to Guide Program Modification

* ¢ v @

Education reform efforts across the nation, and here in __

accountability for results. Gone are the days when school
counselors can measure their effectiveness by describing
how they spend their time or with anecdotal information.
Since the writing of MA Model 1.0, multiple state and
federal initiatives outline goals for student achievement
that can be used to identify data points for counselors to
use to demonstrate accountability. At the national level,
Former First Lady Michelle Obama's “Reach Higher
initiative® encourages students to further their education
beyond high school by: (1) leaming about college and
career opportunities, (2) understanding financial aid, (3)
academic planning, and (4) supporting school counselors
to help more students to get into college. At the state
level, an initiative called “Future Ready Massachusetts™°
embraces the new definition of College and Career
Readiness and creates clear expectations surrounding a
student’s readiness for college and the workplace [see
Foundations sidebar on page 7]. These expectations
provide school counselors with several opportunities to
demonstrate the value of the school counseling program.
Massachusetts school counselors must collect and

Massach uetts

Reach Higher:

*The Reach Higher Inttiative is Former First
Lady Michelle Obama'’s effort to inspire
every student in America to take charge of
their future by completing their education
past high school.”

Future Ready Massachusetts:

“Future Ready Massachusetts is a
collaborative project of the Massachusetts
Business Alliance for Education, the
Massachusetts Department of Elementary
and Secondary Education, the
Massachusetts Department of Higher
Education and the Massachusetts
Educational Financing Authority In
partnership with many other organizations
across the Commonwealth. Itis a public
campaign to enable communities to
promote understanding and use of the
various tools that will advance the college-
and-career-readiness of the
Commonwealth’s students”

analyze data that demonstrates how the counseling program supports student
achievement and school improvement, as well as college and career readiness. School
counselors must be able to articulate how students are different as a result of school
counseling programs and interventions. To that end, the following questions serve as

examples of what school counselors should be considering:

» How does the guidance curriculum and/or individual planning impact high school

graduation rates and postsecondary outcomes?

» How does the implementation of a positive behavior system impact school climate

as measured by office discipline referrals?

» How has the school counseling program supported school improvement goals such

as MassCore completion?

*https://www.whitehouse.gov/reach-higher

1 http://futurereadyma.org/
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By answering such questions, school counselors can demonstrate how they support the
school mission as well as the previously mentioned education reform goals. School
counselors are critical players in supporting and guiding students to reach rigorous
academic/technical standards and successfully transition to postsecondary education or
training. School! counselors are uniquely positioned within schools to identify obstacles to
teaching and learning and recommend sirategies for improvement. However, until school
counselors are able to demonstrate accountability for results, they will continue to be
viewed by many as providers of ancillary services rather than as critica! players in
supporting student achievement. School counselors must, therefore, view accountability as
both an opportunity and a necessity rather than as an obstacle or a threat.

School Counselor Evaluation

MA Model 2.0 supports the importance of professional self-reflection as part of the
evaluation process. School counselors must self-reflect in order to improve their
professional practices. They must be personally accountable for continuous learning about
current research and best practices and drive
their own professional development in order to
optimally serve students. They must also use
data to examine the impact their work is having

on the students they serve as a way to self-
evaluate. MA Model 2.0 supports the use of
data in the formal evaluation process as well,

The SISP Rubric and Role Specific Indicators
for School Counselor [discussed in the
Foundation section] provide the framework by
which all licensed Massachusetts school
counselors are evaluated annually. As part of
the evaluation process, school counselors are
required to self-evaluate using these tools and
set professional practice goals with
measurable action steps. Additionally, school
counselors are asked to review district data
and set measurable student learning goals
each year. Recently, school counselors have
been required to identify District Determined
Measures [DDM's]'! in order to evaluate the

impact they are having on students. These requirements feel burdensome to many, but in
actuality are congruent with the accountability practices for school counselors under both
MA Model 1.0 and 2.0. '

1 www.doe.m ass.edu/technicalguldeAconsiderationsregardingddm
L. ... . .. ... ]
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Measuring Student OQutcomes

With an emphasis on accountability for resuits through the MA Educator Evaluation
system, school counselors must learn how to measure student outcomes. The "HOW" is
described in detail in the Management section of MA Mode! 2.0. “WHAT" data counselors
can use is outlined here:

Pre-Test/ Post-Test: These can be used to measure the impact of a lesson or unit from
the school counseling curriculum.

Surveys: These can be used to measure aftitudinal changes as a result of a school
counseling intervention.

Rubrics: In instances where students are asked to write reflections, do projects or create
portfolios as part of the counseling curriculum, rubrics can be developed to measure
results.

Data from a district’'s Student Information System [SIS]: Grades, atftendance,
discipline, course taking patterns and report card comments are among data that can be
extracted from a district's SIS and used to measure the impact of counseling interventions.

ESE data: Schoo! Profiles'? are rich sources of data that can be used to measure impact
over time. DART Success after High School™® provides school counselors with data
ranging from 9" grade retention rates to college remediation rates. EDWIN Analytics™
allows counselors to identify students who are at high risk for attaining age appropriate
academic benchmarks through the Early Warning Indicator report [EWIS]. Counselors
should familiarize themselves with all that these three data sources contain and review
them regularly as part of the process used to set Student Learning Goals and DDM's.

The College Board, through it's National Office for School Counseling Advocacy [NOSCA]
initiative, developed an easy to follow chart'® [Appendix D] of what data elements should
be considered at each level as counselors work to make all students college/career ready.

Disseminating Results of Programs and Interventions

In a comprehensive developmental school counseling program, ali studenis are
participants. Consequently, more parents/ guardians, teachers, and other stakeholders
become interested in program results. In order to ensure that all constituents understand
both the accomplishments and challenges of the school counseling program, reports of
progress and results should be shared at meetings and through newsletters,
presentations, and websites. ldeally, information is presented and tailored to various
stakeholder groups.

2 http://profiles.doe.mass.edu
Bhttp://www.mass.gov/edu/government/departments-and-boards/ese/programs/accountability/tools-
and-resources/district-analysis-review-and-assistance/

M http://www.doe.mass.edu/edwin/

 https://Ip.collegeboard.org/counselor-resources

e ]
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The measurement of student outcomes is essential to drive interventions and for
understanding best practices. In addition, data reports can be a valuable tool for proving
the work of a counselor. Though there are various ways to communicate data, it is
essential for counselors to periodically present results reports to colieagues, administrators
and school committees as a way to reinforce the importance of the work done by the
school counseling department.

Evaluation Tools to Guide Program Modification

As mentioned above, as part of the MA Educator Evaluation system, school counselors
self-assess their individual and group practice annually. This process helps counselors
identify what parts of their program are aligned with current best practices and which are
not. Professional practice goals help identify ways to modify the program to be more
aligned with best practices. Review of data allows school counselors to see what
interventions are having a positive impact on student outcomes, allowing for goal setting
designed to modify the program to have greater positive impact on students [See
Management section for more information about using data]. MA Model 2.0 supports this
concept of continuous learning for continuous improvement. The school counseling
program should evolve from year to year as a consequence of self and program evaluation
and modification.

Implementing and maintaining a comprehensive school counseling program requires
multifaceted systemic change that goes beyond the individual evaluation through the
educator evaluation system. Consequently, school counselors must monitor progress and
document results regularly. Listed below are examples of evaluation tools.

e MA Accountability Report Cards'® [MARC and MARC Jr.] are effective tools to
measure, track, and communicate results of long-term interventions. Progress
monitoring tools are good ways to measure shorter term or smaller scale
interventions.

e A program audit is another tool that takes a broader look at evaluating the central
components of the school counseling program. The primary purpose of an audit is
to guide program delivery and improve resulis by identifying: (1) the strengths and
weaknesses of the program, (2) short and long-range goals and (3) the focus of
professional development. MASCA has adapted the ASCA program audit tool’’
[see Appendix E] to be more focused on student outcomes and drive real results.

« Stakeholder surveys: Evaluation may include assessment of student and/or parent
satisfaction as well as the impressions of the school faculty, the school council and
other committees'®.

1% examples at www.masca.org
¥ www.schoolcounselor.org

8 axamples at www.cscore.org
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lll. Management

A. District Collaboration Level of Management
= Management Agreements
»  Use of Data
= Performance Evaluation

B. School/Program Level of Management
= Use of Time (Time Studies, Calendars, Record Keeping)
« Use of Data (Process, Perception, Outcome)
*  Curriculum Tools (Curriculum Maps, Lesson Plans)
* Tools to Report Results: (% Change Formula, EXCEL, PPT, Monthly Reports,
Annual Reports)
= Advisory Councils
» Program Advocacy

A. District Collaboration Level of Management

In order to manage a comprehensive school counseling program, a systemic approach is
necessary. As our profession has matured, school counselors play a more critical role in
leadership, advocacy, and systemic change. Thus, it is vital for there to be continuity and
vertical alignment between all schools within a school district. MA Model 2.0 recommends
that school districts adopt a comprehensive K-12 school counseling program that
addresses the needs of all students in the district. The work of a school counselor needs
‘be woven into the district’s strategic plan and school improvement plan to ensure a
systemic change. This high level of management, known as District Collaboration, involves
three components:

¢ Management Agreements

e Use of Data

e Performance Evaluation

Management Agreements

Program management agreements are used to support effective school counseling
program delivery aligned with district identified goals. This written agreement is designed
to facilitate program delivery and outcomes. The entire school counseling team
collaborates with district administrators and principal(s) to reach and document agreement
on program priorities, implementation strategies and the organization of the counseling
department. Ideally, district management agreements are reviewed and approved by other
district and school administrators such as the assistant principal (or administrator in charge
of discipline), special education director and all department heads to promote awareness
and identify collaborative opportunities. The district management agreement addresses:
The identified needs of the students and the school (based on data analysis);

The assignment of students to specific counselors (based on data analysis);

The responsibilities of individual counselors for program management and delivery;
The professional development priorities for the school counseling department.

L. .\ T T T e
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Use of Data

Under MA Model 2.0, comprehensive school counseling programs must become
increasingly data-driven. As school counselors become more data-literate and data-
driven, their role on district and school data teams becomes increasingly important.
Massachusetts public schools collect and report highly disaggregated school and student
performance data that counselors should bring to data team conversations [see
Accountability section on Measuring Student Outcomes for data sources]. In a district
where school counselors are viewed as data experts, they work with administrators, faculty
and advisory councils to create a “big picture” of the district’s, school's and students’
needs. School counselors can lead data-driven conversations that focus the discussion
and planning on important variables such as students’ developmental needs, the school
climate, school policy and practices and/or the design and implementation of Tier 1 or 2
interventions or Tier 3 remediation referrals to meet the needs of special education and
ELL students and/or special populations.

School counselors also support administration through the use of data to:
» |dentify the need for program and curriculum modifications;

Focus resources and interventions where they are most needed;

Monitor student progress and development;

Evaluate the need for policy changes;

Evaluate intervention outcomes;

Demonstrate accountability;

Secure grants and community support.

Performance Evaluation

In addition to using data fo determine essential school counselor activites and key
interventions, school counseling programs must strive for continuous improvement and
use data to prove that activities related fo program delivery are effectively impacting
students and the school community as a whole. Individual school counselors and entire
school counseling programs are evaluated regularly in order continuously improve and
strengthen counseling services within a school and district. [see Accountability section}

B. School/Program Level of Management
Use of time (Time Studies, Calendars, Record Keeping)
Use of data (Process, Perception, Outcome/Results)
Curriculum tools

Tools to report resulis

Advisory Council

Program Advocacy

e ¢ & & » O

At the School/Program level of management, various organizational tools must be in place.
How do school counselors effectively and efficiently take steps to develop and deliver a
standards-based, data-driven program within their school? Best practice tools and
strategies are summarized below.
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Use of Time

Time management becomes a critical issue in implementing a comprehensive school
counseling program. ldeally, 80% of the school counselor’s time is devoted to the delivery
of direct and indirect services'® with students, based on the three-tier model of delivery
[described in the Delivery section].

Time Studies: Frequently, as school counselors begin implementing and evaluating a
standards-based program that requires time for prevention focused aclivities and not just
reactive services, they need a good understanding of how their time is currently being
spent. Counselors conduct time studies by recording how they spend their time every hour
of the school day for a designated period of time at various times of the school year. The
results are analyzed by the department and shared with the administration to help begin
the process of using time differently.

it is important fo assess how school counselors are using their time in relation to student
needs and intended outcomes. When it is determined that services are more suited to
other student support staff (e.g., school adjustment counselors, psychologists) or
community based professionals or when tasks could be done by non-counseling staff (e.g.,
scheduling, test monitoring, bus duty) alternatives are explored. For example, some
Massachusetts schools use retired school counselors or paraprofessionals to assist with
test organization and test monitoring, Paraprofessionals and other school staff assist with
bus duty and lunch duty. Other schools partner with community-based counseling
agencies to provide clinical counseling services in the school building.

Calendars: Calendars must be used to plan and document not only student access and
participation levels, but the time school counselors spend on direct and indirect tiered
activities or services for all students. The allocation of time for each program component
varies according to grade leveis, the developmental needs of students and the level of
resources and program support. [See the Delivery section for specific time allocations
across the three tiers at the elementary, middle, and high school levels]

» Annual Master Calendar: A master calendar is developed and published to
document and promote components of the school counseling program. The
calendar is a tool and a strategy that promotes students’ access to services by
increasing awareness of school counseling activities. The calendar is organized by
grade level and highlights services, activities, and events in the academic/technical,
workplace readiness, and personal/social domains such as guidance
classes/seminars, wellness days, career programs and financial aid workshops. The
calendar is featured in several prominent places such as school bulletin boards, the
program of studies, and the school website. The master calendar for a school year
should be completed and published prior to the start of the school year.

¥ ASCA National Model ®, 3" Edition p.87
o o ]
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= Department and Individual Planning Calendar: Department calendars are action
plan guides for planning and preparing for department activities and programs.
Individual planning calendars are completed by each counselor, listing lessons,
individual planning sessions, responsive services and system support efforts.
School counselors use individual planning calendars, reports and logs for planning
and documentation.

» School Counseling Record Keeping System: The department and each
counselor should have a protocol and system for recording, storing and retrieving
records such as; counseling logs, contact information, sign-in sheets, permission
slips and meeting agendas.

Use of Data (Process, Perception, Outcome)
The ASCA National Model ®, 3™ edition identifies three types of data used to measure the
results of activities related to the school counseling program. These three types of data are
the following:
s Process- data that “describe the way the activities are conducted and how many
students were affected by the activity”®®. Examples include:
o Number of activities or tasks completed
o Number of lessons delivered
o Number of students involved in an intervention
+ Perception- data that measures what “people think they know, believe, or can
do"?'. Examples include:
o Student surveys/ questionnaires to inform student needs
o Workshop/Activity evaluations to gather student opinions about the activity
o Pre/Post-tests measuring knowledge gained ,
¢ Outcome- data that shows “the impact of an activity or program and answer the
question ‘So what?' " Examples include:
o Attendance and discipline records
o Grades, graduation rate, and standardized test scores
o Competency checklists such as the Protective Factors Index and parent
questionnaires
o Postsecondary going and persistence rates.

Curriculum Tools (Curriculum Maps, Lesson Plans)

Curriculum Maps: Curriculum maps [sometimes called scope and sequence charts] can
be used to map out specific activities for different grade levels across the first two tiers of
services that students will access throughout the school year. This can help counselors
ensure that they are reaching all students (Tier 1) and making use of their time wisely to
meet the needs of smaller subsets of students (Tier 2). Tier 3 services may be more
responsive or individually planned by the nature of the student needs and thus harder to
plan out in advance using curriculum maps.

% ASCA National Model®, 3rd Edition, p.51
M ASCA National Model®, 3rd Edition, p.51
22 ASCA National Model®, 3rd Edition, p.52
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Lesson Plans:®* MA Model 2.0 endorses backwards-des;gned lesson plans as developed
by Universal Design for Learning principles?*. This involves three steps:

Step 1. Determine desired student outcomes [what do you want students to know,
understand and do as a result of participating in the lesson].

Step 2: Determine how students will be assessed [pre/post, written reflection,
project, etc.] and create the assessment.

Step 3: Determine lesson steps and materials needed to reach the desired
outcomes.

Tools to Report Results (% Change Formula, EXCEL, PPT, Monthly
Reports, Annual Reports)

Calculating % Change: When reporting results, school counselors

need to compare data from before an intervention to after I
the intervention. Whether this is through pre/post-tests, '
rubrics or outcome data a formula is used to calculate
the percentage (%) change:

Calculating % Change:
EXAMPLE

Post Intervention #— Pre Intervention #
Pre Intervention #

x 100= % change

The average pre-test score for a
class is 60;

Knowledge of basic Microsoft® EXCEL.:
School counselors need to be able to do the
following in Microsoft® Excel

e Enterdata

e Use auto sum

e Use count-f

e Create basic charts

The average post-test score is 80

80-60/60
20/60 = .33 x 100 =33

'\ There was a 33% increase from
pre to post.

Knowledge of Microsofti® POWERPOINT:
School Counselors need to be able to
e Create a basic Microsoft® PowerPoint
presentation
o Include charts from Excel

Monthly Reports: These reports contain the necessary data for documenting and
evaluating the school counseling program. A report will be completed by each school
counselor, which will summarize topics such as students’ participation, time spent on
program delivery, and evaluation outcomes.

% See masca.wildapricot.org and click on MA Model tab to see lesson plans prepared by MA school
counselors

* http://www.udlcenter.org/

M
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Advisory Council:

A strong school counseling program benefits from an advisory council that is
representative of the school community and is driven by clear goals and objectives.
Advisory councils consist of a group of stakeholders brought together to support the
implementation of a comprehensive school counseling program that reaches all students
and supports your school's mission. The ASCA National Model ® (3" Edition) provides a
detailed breakdown of key components for school counselors to consider when creating a
productive advisory council®. These key components include: goals and objectives,
representation, size, appropriate candidates, chairperson, terms of membership, agenda
and minutes, the purpose of the first meeting, and the focus of additional meetings.

Program Advocacy (websites, newsletters, approved school electronic outreach
media)

School Counselors should keep students and all stakeholders current with department
newsletters, school identified notification alerts, and postings on websites (staff, staff
assignments and contact information, annual calendar, curriculum/lesson topics, meeting
agendas and PowerPoints for parents unable to attend meetings, and listings of school
and community resources).

%% ASCA National Model, 3" edition. p. 47-48.
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IV. Delivery

= Direct and Indirect Services
»  Tiered Interventions
= Tiered School Counseling Charts

The Delivery System answers the question “WHAT do counselors do?” School counselors
design and deliver comprehensive school counseling programs that promote academic
achievement for all students. According to ASCA, delivery of direct and indirect services
should take up 80% or more of school counselors’ time and should be based on MASCA's
recommended counselor to student ration 1:250 maximum.

Direct Services [counselors working directly with students] include: classroom
instruction and delivering the school counseling curriculum, individual and small group
counseling, advising and academic planning, responsive services, and grade level and
whole school initiatives.

Indirect Services [counselors working on behalf of students] include: consultation,
collaboration, advocacy, and referrals with school staff, parents/families and community
partners to enhance services and opportunities for students. This can include planning and
delivering parent workshops and community presentations.

» Guidance Currfculum

An accountable, standards- «Focused Individual Planning

based school counseling for igorous course aking and
post-secondary options
program basec_i on MA »Tiered responsive services
Model 2.0 provides ALL [short term scheol based
3 i counseling or a referralto an
students Wlth. a Delivery outside agonee] whon facears
System that includes: interefere with a student’s

school performance

« Develop the requisite
attitudes, knowlege and skills

The Delivery System of an for success afer high school
SUcCh as:
aCCOlIntab]e, Standarqs- + Motivation for engagement in
based school counseling Jearning
program supports ALL +Resilience

» Academic self-efficacy
+Career awareness
* Post-secondary planning

students to...

*Develop a plerscnalized working
alliance /relationship with ail
S_Choo% COUD.SEIOFS wl}o students on their caseload
deliver tiered interventions . Utilize their relationship building

in a]ignment with MA and counseling skills in conjunction
with their role as educatorsto
Model 2.0 support all students to become
college and career ready

M
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Two systemic obstacles often make comprehensive school counseling program delivery
challenging.

First, unfortunately, in Massachusetts, even where MA Model 1.0 has been embraced,
school counselors still report that more than 20% of their time is devoted to activities other
than the direct and indirect services defined above. In some districts in Massachusetts,
school counselors spend 30-40 days involved in test administration [roughly 20% of the
school year]; other counselors are burdened with clerical duties like registration or inputting
schedules. MA Model 2.0’s mission to support all students for success after high school
requires administrators to carefully scrutinize how their school counselors are spending
their time. Then, with time study results, administrators can carefully determine how fo
remove non-school counseling duties to create the conditions where school counselors
can be devoting 80% of their time to direct or indirect services.

Secondly, the intense demands principals and teachers face to cover academic content
often make it difficult for counselors to gain the necessary access to students to deliver the
school counseling curriculum or to see students individually or in small groups. MA Model
2.0 supports dedicated instructional time for school counselors to deliver the guidance
curricilum including the important academic/technical, personal/social and workplace
readiness competencies identified as critical for success after high school. These
competencies cannot be acquired, if insufficient time is devoted to teaching the guidance
curriculum. Schoo! counselors shouid not have to beg, borrow and steal time for the
delivery of their critical services. Management agreements [described in the Management
section] are designed fo help facilitate the conversations that are necessary for a
comprehensive school counseling delivery system aligned to learning standards and MA
Model 2.0.

The Delivery System for a school counseling program will look different in every district,
but a major goal is to provide equitable access to services and programs so that all
students benefit from the curriculum, services, interventions and support delivered by
school counselors. Although the Delivery System must be tailored to address the most
pressing needs of each district, in all cases it must be designed to allow all students to
benefit from the curriculum, services, interventions and support delivered by school
counselors. Consequently, a school-wide team of counselors, administrators and teachers
should collaborate to create relevant strategies and make decisions regarding access and
delivery. Considerations may include:

» Scheduling: What type of system is in place? Does the school designate time for
responsive services, curriculum delivery, and individual planning? Can such time be
identified? Is flextime to serve students and parents after hours an option?

o Classroom Implementation: Can time from classroom instruction be devoted to
school counseling lessons that support the general curriculum? Can school
counselors and teachers plan and co-teach lessons?

o Curriculum: Can school counselors assist teachers in delivering or supporting
standards-based academic or technical curriculum? How can career components
be integrated? Is character education being addressed?

L e ]
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Support and involvement of the school community, including teachers, parents/guardians
and community partners, is critical for successful program delivery as well. Such
collaboration of all stakeholders enhances equitable access to the program and fosters the
supportive and safe school climate essential for learning.

While there are multitudes of different wags to organize delivery of services, MA Model 2.0
endorses RT| [Response to Intervention]® as an organizing framework. This three-tiered
model supports ASCA’s statement on multi-tiered systems of support (MTSS)?. Within
each tier, students are receiving knowledge, skills, and experiences in the three domains
of. academic/technical development, workplace readiness, and personal/social
development.

RTI or MTSS is a multi-level prevention system, designed for K-12, utilizing universal
screening, progress monitoring, and data-based decision making.

Tier 1: Proactive Prevention Delivered to All Students

Best practice suggests Tier 1 delivery is where the majority of a school counselor's time
should ideally be spent. The goal is to implement high quality, research-based instruction
to all students that is prevention-oriented. The school counseling curriculum includes
standards based units and lessons focused on each of the three developmental domains
(academic/technical, personal/social, and workplace readiness). In addition to the
curriculum, the school counselor’s role includes implementation of grade level and whole
school interventions such as PBIS, character education initiatives, anti-bullying
interventions, college and career fairs, etc. Considerations to assist Tier 1 delivery
include:

» Scheduling: Does the school schedule provide built-in advisory time, guidance
seminars/ or guidance classes for school counselors to partner in the delivery of
the school counseling curriculum.

* Guidance Curriculum and Teaching: Does the school have a standards-based core
school counseling curriculum? Does the school counseling department design and
deliver lessons? Are counselors encouraged to teach and partner with classroom
teachers fo support their delivery of the school counseling curriculum? Are
counselors allowed to have grade level assemblies?

» Annual Calendars: Does the school counseling department have an annual
calendar identifying time for curriculum implementation, advising and individual
planning and responsive services?

2 hitp://www.rtinetwork.org/learn/what/whatisrti
7 www.schoolcounselor.org
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Tier 2: Strategic Intervention Delivered to Students Targeted by Data

Tier 2 strategic interventions are designed for a smaller percentage of students who will
need targeted responsive services that meet their individual needs. These are comprised
of both direct (delivered either individually or in a small group basis} and indirect services
and will focus on needed competency development and support in areas identified through
data analysis. These interventions focus on each of the three developmental domains
(academic/technical, workplace readiness and personal/social).

Tier 3: Intensive Intervention

Tier 3 is designed for intensive intervention. In this Tier, school counselors are responding
to immediate crises and actively involved planning for interventions and supports needed
by identified high-risk students (special education referrals, meeting the needs of ELL
students and special populations, etc.), If hired as a school guidance counselor, it should
be remembered that a licensed MA School Guidance Counselor is not trained to provide
clinical mental health interventions. Tier 3 intensive counseling needs should be referred
to and provided by school-based licensed mental heaith colleagues or outside community-
based service providers.

Tiered School Counseling Program and Services Charts

The following elementary, middle school and high school program and services charts
suggest a sampling of tiered school counseling services.

4 —————
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Elementary Level: A Sampling of Tiered School Counseling Services

Suggestad Percent of Time:
55-65%

Suggestad Percent of Time:
25-35%

Suggestad Percent of Time:
10-15%

Purpoge: ANl students acquisition and
lication of specific knowsedge, attitudas,
skill through evidence-based services

Purpose: A smaller population of
students recelve additional short-term

services to mest their individual needs

Bumpose. intensive interventions for
identified students to address Immediate
crisis needs, collaboration with

" Development of research based guidance
curriculum

[* Guidance newsletter and parent
comemurdeation of curdculum (translated in
lall languages)

[* Guidance team mestings

[* Staff meetinga

* Presentation of guidance data to steff

" Program management and assessment
" Program audi

[* School/advisory coundil

* Progress monitoring of students in smati
group

* Data analysis and needs assessments to
develop small groups

* Famity communication through multiple
means (phone, meetings, emall,
handouts) to enhance skills taught In small
group

* Teacher collaboration to discuss skilis
taught in small group

* Team maetings to discuss student data

d guidance curriculum, through small group counsefing and slakeholders, and/or possible referral for
Intervention programs. clinical mental health counseling support.
Academic/Technlcat Domain Academlc/Technical Domaln Academlc/Technical Domain
Examples: Exampias: Examplas:
* Classroom gufdance lessons * Small group counseling focused on study | * Shorl-term Individual counsellng to assist
(ex: Ready for Success) skills, improving attendance, and with transitions, ime management,
* Data anelysis and executive functioning executive functioning {organization,
implementation of programs * Beforefafter school suppor decision-making, study skills, elc.)
* Schoal assemblies celebrating * Coliaborate to develop and monitor an
academic achlevements individualized academic Infervention plan
and/or student success plans
* Monfitoring of high risk student academic
and attendance lssues through check-ins
and meetings
Workplace Readineas Domaln Workplace Readiness Domain Workplace Readiness Domaln
Q| Examplss: Examples: Examplos:
5’| * Classroom guidance lessons * Small group counaeling identifying * individual counsefing to begin to develop
& (ex: Why Try, The Real Game) strengths and interests a career portfolio (ILP) and increase
* Career portfolio * Small group counseling to Increase motivation
g) * College and Career week — motivation
collaboration with community * Leadership group
g_ partners * Attendance group
© | * Career Development Education
g curricufum  and Community
Service Learning activities {ex:
food drive, Pennles for Patients)
Porsonal/Soclal Domaln Personal/Soclal Domaln Personal/Social Domatn
Examples: Examplos: Examples:
* Classroom guldance lessons * Small group counseling (self-esteem, *Short-term Individual counseling
{ex :The Zones of Regulation, impulse controf) (grieffoss, peer relationship and executive
Second Step) * Atendance and behavior charls and functioning /self-regulation Issues.)
* School-wide implementation of monitaring {short term) *Solution-focused brisf counseling for
behavior Incentive program (PBIS) | * Classroom observations of individual crises
* Character education curmictium students * Monitor outcomes and behavior
* School assemblss and Intervantion plans via check-ins and
announcements celebraling meetings
prosocial behavior
Indirect Services Indlrect Servicea Indiract Services
Examples: Examples: {Referrals/Participation) to plan and

monitor interventions for high-risk
students

Examples:

* Crisia/safety team meetings

* 51A filing

* RTI or Intervention/Child Stuly teams
* [EP/SO4/ELL assessments

* Collaboration with community mental
heakth counselors

* Monitor cutcomes and individualized

plans
*Ongoing student advocacy

e ——.—
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Middie School Level: A Sampling of Tlered School Counseling Services

Suggested Percent of Time:

35-45%

Suggested Percent of Time:
25-35%

Suggested Percent of Time:
15-25%

Purpogg Al students acquisition and
Eppﬁcaﬁm of specific knowledge, attitudes,
nd skill through evidence-based sendces and

Pumpoag A smaller population of
students receive additional short-term
services to meet thelr Individual nesds

Purpoge Intensive interventions for
identified students to address Immediate
crisis needs, coftaboration with

* Lessons on tesi-taking strategles

gukdance curriculum. through emall group counseling and stakehoiders, andfor possible referral for
Intervention programs. clinical mental bealth counaeling support.
Academlc/Tochnleal Domain Academic/Technical Domain Academic/Technical Domaln
Exampiss: Examplos: Examples:
* Classroom guidance lessons on * Small group support for study * Short-term Individual counsefing to assist
organization skills skilflsforganization skills with transitions, time management,
“ Learning styles assessments * Small group futoring/peer tutoring executive functioning (crganization,

* Indhvidual intervention with academic

decision-making, study skiils, elc.)

Examplss:

* School-wide implementation of
behavior Intervention

* Character education

* Peer feadership program

*Data analysis and implementation of | concems * Collaborate to develop and monitor an
programs * Small group test anxdety coping individualized academic intervention plan
* Individual pfanning on educational strateqles and/or student succeas plans
goals ard course sedection * Monitoring of high risk student academic
and attendance kssues through checkdns
and mestings
Workplace Readiness Domalin Workplace Readiness Domain Workpiace Readiness Domaln
O Examples: Examples: Examples:
= | *Career Interests Surveys * Small groupMndividual assistance * Individual planning to support post-
8 * Career Development Education Identifying strengths and interests middle schoof options by enhancing
*+{ Cumlcudum and Community Service | * Career mentorship programs carger portfolio (ILP) and increase
g’ Leamniny activities * Small groupfindividual assistance with motivation
* Career Falrs vocational education *Assistance with work permilts and letiers
3 * Community Collaboration related to of recommendation
8 Career Raadiness
(1)
Personal/Social Domaln Parsonal/Soclal Domaln Pearsonal/Soclal Domaln
: Examplas: :

*Small group support with social skilis
development

* Small groupndividual assistance with
grief and loss

Examples:

* Short-term Individual counseling
{(grieffloas, peer relationship, gender
issuns, and executive functioning fself-
regulation issues.)

"Program management and assessment

* Peer conflict mediation program *Support groups for LGBTQ students *Solution-fecused brief counseling for
*SulcldalSelf-harm prevention crises
* Parent/Guardian information * Monitor outcomes and behavior
sesslons and meetings Intervantion plans via check-ins and
mestings
|Indirect Services Indirect Services Indirect Services
Examples: Examplss: (Referrals/Participation)
Develop research based guidance curriculum] * Analysia of student data to identify Examplas:
Team meetings with teachers students * Crisis/safety team meetings
"Meetings with administration to detemine *Progress monitoring of small group(s) * 51A filing
iac:ademicfted‘uical. personalsocial, or work | * Referral process for small group * RT] or Intervention/Child Study teams
readiness needs *Teacher collaboration * [EP/S04/ELL assessments

*Parent communication {via emall, phone,
meetings, or handouts)

* Collaboration with community mental
health counselors (e.g. DCF, Probation)
*Ongolng student advocacy

MAM
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High School Level: A Sampling of Tlered School Counseling

Suggested Percent of Time:
40-45%

Suggested Percent of Time:
25-30%

Services

Suggested Percent of Time:
20-25%

|Purpesa: Al sfudents acquisition and application
lof specific knowledge, attitudes, and skill through
levidence-based services and guidance curriculam,

Fupase: A smaller popuiation of students
receive additional shor-lerm services to mest
their individual needs through small group and
Individual counseling and Intervention,

Purpose: Intersive interventions for
entified studenis to addrass
Immediate crisks needs, collaboration
with stakeholders, and/or possible
referral for clinical mental health

environmant

ops

counseling suppord,
Academic Domain Academlc Domaln Academic Domain
Examplos: Examplss: Examples:
*Delivery of counseling core curriculum in | *Individual counseting for academic * Short-term Individual counseling to
classrocom concermns/monitoring of acadermic progress asstat with transitions, time
*Post-secondary/college planning in * Coordinating and conducting Parentfteacher management, executive functioning
alignment with Mags Core meetings (crganization, decision-making, study
* Coursa selection/course of studies skHls, etc.)
planning * Coliaborate o develop and monitor an
individualtzed academic intervention
plan and/or student success plans
* Monitosing of high risk student
academic and attendance Issues
through check-ins and meetings
*Supporting high-risk students to meet
graduation requirements
(w) Workplace Readiness Domaln Workplace Readiness Domaln Workplace Readiness Domaln
= | Examples: Examples: Examples:
® | * Career Development Education: Indhvidual assistance identifying strengths and | * Intenshve individual planning and
9., Curriculum and Community Service Interests advising to support post-high school
Leaming activities. (ex: Classroom *Carser counseling/coaching aptions
g’ lessons In Career Exploration and Post- | *Individual planning using Naviance, Career *Connection to community supports,
< | secondary ptanning through Naviance, Crulsing, MassCIS e.g. adult service agencles
= | Career Crulsing, MassCIS) *Collaberation with colleges/post-
8 *Support students in extracurricular secondary training programs to support
¥ | engagement high school transition
* ParentGuardian information sessions
&.9. Coflege Planning and Financial Aid
asslstance
* Credit for Life or Reality Falrs
Personal/Sccial Domaln Personal/Social Domain Personal/Soclal Domain
Exampies: Examplss: Examplas:
* Anti-bultying curricutum (ex: MARC - * Small group support (e.g. Sccial Skifls, Girls * Short-term Individual counseling
MA Anger Reduction Curricuiumy) Group) (orleffloss, peer relationship, gender
* Signs of Sulcide (SOS} training * Individuat coumseding/problem-solving with lssues, and executive functioning /self-
* Peer leadership program students regulation Issues.)
*Individual mestings to discuss goals, “Peer conflict mediation “Solution-focused brief counseling for
strengths, community Involvement crises
* Monitor outcomes and behavior
intervention plans via check-ns and
meatings
Indirect Services Indirect Services Indirect Services
Examples: Examplas: {Referrals/Participation)
“Use data {e.9. AP Potential) to determine course | *Consultation/meetings with Speclal Ed dept. Examples:
placements *Collaboration with parents * Crista/safety team meetings
“Bulld ‘celege-going' cukture in school “Letters of recommendation for colegefobsico- | * 51A filing

* RTI o Intesvention/Chikd Study teams
* [EP/SO4/ELL assesaments

* Goliaboration with community mental
health coumnsetors (e.g. DCF, Probation)
*Ongoing student advocacy

MA Model 2.0
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Appendix A:
Massachusetts Career Development Education Benchmarks

Pomain
Area

Learners will develop and | Al-1: Flexible, higher order thinking
|demonstrate: skills (e.g., project management,
A1:21% century academic, | leadership, problem solving)
Jtechnical and employability | A1-2: Technical and technological
Jskills for success in school | skills (e.g., blueprint reading and
jand in the workplace; computer software management)

| A1-3: Skills in locating and using
information resources for research
(e.g., libraries, Internet)

A2: strong academic, A2-1: Communication and literacy
ftechnical and employability | skills for self-advocacy and

skills for career and life presentation (e.g., college and job
jmanagement. interviews)

A2-2: Mathematical life skills for
time and money management
A2-3: Organizational skills for
career and life management

A2-4: Critical thinking skills to use
and evaluate information (e.g.,
evaluating credit card offers)
A2-5: Technical literacy for career
and life management (e.g., online
banking, managing FAFSA online)
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\ Pomain
. Educati 1

o] DR L RS Area
Learners will develop and | A3-1: Knowledge of how
demonstrate: educational and workplace demands
A3: knowledge of how relate to economic and societal needs
education and work are and functions (e.g., outsourcing,
interrelated and medical research)
contribute to the economy
and society A3-2: Skills in researching and
evaluating economic and societal
information for career planning and
career management

A4: an appreciation for the | A4-1: Knowledge of the benefits of
relevance of education in | education for career and life

their lives (i.e., answering, | management

“Why do I need to know A4-2: Knowledge of the benefits of
this? ") education for personal and
professionat satisfaction
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A4-3: Skills in maximizing
educational and workplace
achievement for employability, work
satisfaction, and optimal earning
potential

I P S
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Jenchmarh
Learners will develop W1-1: Skills in the planning process
and demonstrate: (focusing on the importance of
W-1: knowledge and preparation and future orientation)
skills in the planning and | W1-2: Knowledge of decision-making |
decision-making process | as a complex process -
W1-3: Skills and strategies for
effective decision-making (including
rational, intuitive and consultative
styles)
W1-4: Skills in evaluating career plans |
and decisions in relation to aptitudes,
values and interests
W1-5: Skills in establishing and
modifying career management tools

(e.g., resume, portfolio)

W1-6: Skills to plan and navigate

career transitions
W2: an exploratory W2-1: Skills and attitudes for
attitude toward self, life | developing and maintaining the
and the world of work; identity of a learner, for life

W2-2: Knowledge of how and where
to access career and labor market
information

W2-3: Skilis to both utilize and
evaluate career information, resources,
and experts in career planning

W3: workplace specific | W3-1: Knowledge of how

knowledge and skills for | performance assessments measure
employability and career | learning and productivity
advancement. W3-2: Knowledge of the concepts of
career pathway development, labor
market demand and job retention
W3.-3: Knowledge of risks and
rewards of various careers

W3-4: Knowledge and skills necessary |
for employment, retention and
advancement

W3-5: Knowledge of the
transferability sklls and its value

R
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'Leaméf;"v;"il.l _ﬁe‘?éinp
and demaonsirate:
- 'W4: awareness of social

Wa-1: Knowfédge of ﬂl;, ]

interrelationship of life roles

W4-2: Skills in managing competing

and cultural conditions | life roles at home, school, work and in

that affect career the community

decision-making and W4-3: Knowledge of the impact of

workplace success; cultural stereotyping and gender-based
roles in relation to career decisions
and occupational success

W5: knowledge of all W5-1: Knowledge of the structures,

aspects of an industry, dynamics and opportunities within

service, trade or industries and organizations

occupation. W5-2: Knowledge of industry’s role in
local, national and global arenas
W5-3: Skilis to locate, understand,
evaluate and use safety information

| Domain

2

and demonstrate:

PS1: attitudes, behaviors,
knowledge and skills that
promote identity
formation, personal
responsibility and self-
direction

Learners will develup‘r PS1-1: Skills in developihg and

maintaining a clear and positive self-
concept (with an increasingly more
differentiated and affirmative view of
oneself)

P81-2: Skills in relating individual
learning style, interests, values and
aptitudes to one’s concept of self

PS1-3: Attitudes and skills, personal
responsibility and self-determination

PS1-4: Skills in applying personal
ethics in all settings

Personal/Social Development

MA Model 2.0
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PS2: Learners will
develop and
demonstrate: attitudes,
behaviors and
interpersonal skills to
work and relate
effectively with athers;

PS2-1: Skills in interacting positively
with others at home, at school, at work
and in the community

PS2-2: Skills in problem-solving and
conflict resolution at home, at school,
at work and i the community

PS2-3: Knowledge of and respect for
individual differences

PS2-4: Knowledge of how positive
behaviors and attitudes contribute to
educational achievement and
workplace success

PS3: attitudes, behaviors
and skills necessary for
managing personal and
environmental variables
that impact career
development;

PS3-1: Knowledge and skills for
maintaining personal and psychological
well-being (e.g., locating information,
services, support; stress management
skills)

PS3-2: Knowledge and skills for
evaluating and responding to social and
economic influences at home, school,
work and in the community (e.g.,
postsecondary planning based on
Jinancial need; exploring
transportation options for summer
employment)

PS4: attitudes, behaviors,
and skills that foster
respect for diversity and
work to eliminate
stereotyping (at home,
school, work and in the
community).

PS4-1: Knowledge and skills that
promote participation, positive
behavior and repard within diverse
groups (e.g., Gay Straight Alliance)

PS4-2: Knowledge and sklls for
communicating and working positively
in diverse settings (e.g., speaking a
second language; seeking balanced
representation on group projects)

Personal/Social Developmént

... ... .
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Appendix B: CASEL’s Social Emotional Learning Core Competencies

7 Sociol & B
Ermotional

Learning

CASEL has identified five interrelated sets of cognitive, affective and behavioral competencies. The
definitions of the five competency clusters for students are:

Seli-awareness: The ability to accurately recognize one's emotions and thoughts and their influence on
behavior. This includes accurately assessing one’s strengths and limitations and possessing a well-
grounded sense of confidence and optimism.,

Self-management: The ability to regulate one’s emotions, thoughts, and behaviors effectively in
different situations. This includes managing stress, controlling impulses, motivating oneself, and setting
and working toward achieving personal and academic goals.

Soclal awareness: The ability to take the perspective of and empathize with others from diverse
backgrounds and cultures, to understand social and ethical norms for behavior, and to recognize family,
school, and community resources and supports,

Relationshlp skills: The ability to establish and maintain healthy and rewarding relationships with
diverse individuals and groups. This includes communicating clearly, listening actively, cooperating,
resisting inappropriate social pressure, negotiating conflict constructively, and seeking and offering help
when needed.

Responsible decislon making: The ability to make constructive and respectfu! choices about personal
behavior and social interactions based on consideration of ethical standards, safety concems, social
norms, the realistic evaluation of consequances of various actions, and the well-being of self and
others.

o
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Appendix C: ASCA’s Mindsets and Behaviors

. Positive attitude toward work and leaming

Category 1: Mindset Standards
School counselors encourage the following mindsets for alt students,

. Belief in development of whole self, inclding a healthy bafance of menta!, sodalfemotional and physical well-being
. Self-confidence in abllity to succeed
. Sense of belonging in the school environment
. Understanding that postsecondary education and life-long leaming are necessasy for long-term career success
. Belief in using abilities to thefr fullest to achleve high-quelity results and outcomes

Category 2: Behavior Standards
Students will demonstrate the following standards through classroom lessons, activities
and/or individual/small-group counseling

1. Demoestrate aitical-thinking skifls to Demonstrate abllity to assume . Use effective oral and written
make informed decisions responsibility communicaticn skills and listening skills
2. Demonstrate creativity 2. Demonstrate seif-discipline and self- . Create positive and supportive
control relationships with other students
3. Use time-management, organizational 3. Demonstrate ability to work . Create relationships with adults that
and study skills independently support success
4. Apply self-motivation and self-direction to | 4. Demonstrate ability to delay immediate . Demonstrate empathy
leaming gratification for bong-term rewards
5. Apply media and technology skills 5. Demonstrate perseverance to achieve . Demonstrate ethical decision-making and
long- and short-term goals social responsibility
6. Set high standards of quality 6. Demonstrate abllity to overcome barrlers | 6. Use effective collaboration and
to learning cooperation skills
7. Identify long- and short-term academic, | 7. Demonstrate effective coping skills when | 7. Use leadership and teamwork skills to
career and sociallemotional goals faced with 2 problem waork effectively In diverse teams
8. Actively engage in challenging 8. Demonstrate the ability to balance school, [ 8. Demonstrate advocacy skills and ability to
Coursework home and community activities assert self, when necessary
9. Gather evidence and consider muitiple 9. Demonstrate personal safety skills . Demonstrate sodat maturlty and
perspectives to make informed decisions behavlors appropriate to the situation and
environment
10. Participate in enrichment and 10. Demonstrate ability to manage transitions
extracurricular activities and abllity to adapt to changing sttuations
and responsibilities

L. |
MA Mode! 2.0
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Appendix D: NOSCA’s Data Elements
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Appendix E: Program Audit Tool

MA Model 2.0 Self-Study

Directions: The self-study assesses the degree to which the school counseling program is aligned
with the key components of MA Model 2.0. The self-study guides program design and
development and appraises ahnual progress. The resulis of the self-study informs those
responsible for the development and implementation of the school counseling program to evaluate
progress, identify gaps, and assess strengths and weaknesses. Additionally, the information
gained can be used to revise annual goals and establish baselines for accountability.

School - Date

Implementation Team Members:

PROGRAM SELF-STUDY

TO WHAT DEGREE HAS THIS OBJECTIVE BEEN MET: Scale: 1 (Not at all) to 5 {Fully Implemented)

Objectiv

1 2|3|4|51

1. Getting Ready

1.1 The school counselors are utilizing the MA Model 1.0

1.2 The school counselors are aware of national and state changes in school
counseling programs and implementation skills that include: the ASCA
Mindsets and Behaviors for Student Success, the ASCA National Model
(3" edition) and the MA Mode! for Accountable Comprehensive School
Counseling Programs (MA Model 2.0)

1.3 The school counselors are fully informed of the regulations that drive
school improvement in Massachusetts: the statutes and the impact of the
| regulations on school counseling programs.

1.4 Counselors implement Tier 1 & Tier 2 strategies to support SPED
students.

1.5 Counselors implement Tier 1 & Tier 2 strategies to support ELL
students.

1.6 Counselors provide support {o students with 504 accommodation plans.

1.7 Counselors support at risk students and students in needs improvement
MCAS categories with EPP plans.

1.8 Counselors are familiar with the Common Core Standards and its
impact on student achievement.

1.9 Counselors are aware of district, state & national CCR and Reach
| Higher initiatives.

2. Building the Foundation

2.1 The program has a mission statement that is aligned with the school
mission statement,

2.2 The program uses the ASCA Mindsets and Behaviors for Student
Success, MA Career Development Education (CDE) Benchmarks, Common
Core Standards, and/or CASEL's social emotional competencies as the
basis for the content of the school counseling standards-based curriculum.

‘2.3 The identified competencies and implementation strategies are
organized developmentally and sequentially by school level and/or grade
level.

MA Model 2.0
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R - -Objecth SR ETUREE L
2.4 Student progression towards achieving the district, school & program’s
stated targets and competencies is reviewed and evaluated annually.
3. Delivering the School Counseling Program
School counselors spend 80% of their time delivering direct or indirect
services to students
A. Tier 1. Individual planning for all students
3.A.1 School counselors coordinate activities that assist students individually
to establish academic, career, and personal-social goals.
3.A.2 The school counseling program provides opportunities for students to
plan, monitor, and evaluate their progress.
3.A.3 School counselors participate in the development and monitoring of
student educational and ILP career plans with teachers, students and
parent/guardians.
3.A 4. School counselors ensure that every student has a post-secondary
{college and career) plan that is aligned with their aspirations and
educational coursework.
B. Tier 1: Schoo! Counseling Curriculum
3.B.1 The school counseling curriculum is integrated across content areas.
3.B.2 The school counseling curriculum is delivered to all students
3.B.3 The school counseling curriculum is aligned with MA competencies,
benchmarks and standards,
3.B.4 The school counseling curriculum supports the school improvement
plan.
3.B.5 The school counseling curriculum has a college/career readiness
strand at all grade levels.
C: Tier 2 _and Tier 3 Interventions
3.C.1 Intervention services are data driven and delivered through individual
and/or group counseling.
3.C.2 Intervention services are delivered in collaboration with teachers,
administrators, and student services staff and/or community services and
resources,
3.C.3 School counselors use the consultation process to help students
succeed in their academic, career, and personal-social development.
4. Managing Your School Counseling Program

A. System Support

4.A.1 School counselors participate in fair share responsibilities that do not
detract or jeopardize their ability to deliver the schoo! counseling program.
4.A.2 School counselors provide professional development and information
to faculty and staff on student related issues.

B. Program Management
4.B.1 The school counseling program has an ongoing relationship with
appropriate advisory boards
4.B.2 There is a mechanism in place for schoo! counselors to assess how
their time is allocated to deliver the program
4.B.3 School counselors maintain a monthly and a yearly annual calendar to
| organize activities and plans.
4.B.4 The school counselors have a plan to manage the program.
4.B.5 There are appropriate resources in place to implement the program.
4.B.6 Counselors are working fo implement district CCR initiatives
5. Measuring Student Success/School Counselor Accountability
5.1 The school counseling program uses school based data that supports
the goals of school improvement.
5.2 The school counseling program is data driven and uses data to
determine the need for continuous improvement.

M
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bjective
5.3 School counselors use data to develop action plans and demonstrate
accountability.
5.4 School counselors develop interventions to close identified gaps
{academic, cultural, etc,)
5.5 The school counseling program uses the Role Specific Indicators for
School Counselors to help formulate student learning goals and DDM's.
6. Transformed Skills in Practice
6.1 School counselors are committed to develop and enhance skills in
leadership, advocacy, teaming and collaboration, and using data to inform
decision-making.
6.2 School counselors have a basic working knowledge of Excel and
PowerPoint
6.3 School counselors, teachers, and administrators collaborate on the day
to day delivery of the program.
7. Moving Towards a Comprehensive Program
7.1 The school counseling program addresses the academic/technical,
workplace readiness (career), and personal-social development needs of
every student.
7.2 School counselors support every student's right to participate in a school
counseling program.
7.3 Schoaol counselors gather input from and share information with key
stakeholders (including students) on the school counseling program.
7.4 The program is mapped and aligned with the ASCA Mindsets and
Behaviors for Student Success, Common Core Standards, MA CDE
Benchmarks and/or MA Curriculum Frameworks.
7.5 The program supports the goals of school improvement.
7.6 School counselors abide by the ASCA Ethical Standards at all times.
7.7 The schoel counseling program addresses and respects all aspects of
diversity which includes, but is not limited to, gender, culture, ethnicity, race,
religion, learning ability/disability, and sexual orientation.
7.8 The school counseling program supports every student’s right to a quality
education and equal access to coursework and resources.

What llwe learned from the self-study:

How liwe will utilize this information:

My/our priorities for the next school year:

My/our nex{ steps:

© C. Dahir (2003). Self- Study adaption for SCA, DOE/DESE, and district school counseling comprehensive
programs. With permission (2010, 2012); plus MA edits: Katie Gray; Helen O’Donnell, EQ.D and MA Model Institute
cohorts 2010-16
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Guidance Counseling Model Mission

Uxbridge school counselors will develop and deliver counseling programs and
services that provide all students with the requisite knowledge and skills for
success in the academic/technical, workplace readiness, and personal/social
domains.

Goal 1: Academic/Technical Achievement: In order to improve student achievement
and promote a commitment to lifelong fearning for all students, school counselors will
provide programs, classroom-based interventions and group and or individual
counseling that:

Objective 1: focus on the development of attitudes, knowledge and skills
necessary for success in higher education, the workplace and other post
secondary options.

Objective 2: use district/school data to design and deliver counseling programs
and services.

Objective 3: are informed by participation on school improvement teams and the
development of school improvement plans.

Goal 2: Workplace Readiness/ Career Planning: To promote in all students a sense
of purpose and an understanding of their unique interests, strengths and limitations,
school counselors will provide programs, classroom-based interventions and group and/
or individual counseling that:

Objective 1: assist students in making well informed postsecondary decisions
and plans.

Objective 2: focus on integrating academic, technical and employability skilt
development.

Goal 3: Personal and Social Development: To promote the positive personal and
social development of ail students within a safe learning environment, school
counselors will provide programs, classroom-based interventions and group and/or
individual counseling that allow students to:



Objective 1: feel supported and safe at school.
Objective 2: develop interpersonal skills for positive social interactions.

Objective 3: understand their personal strengths and challenges.



School Counselor Performance Standards

The following school counselor performance stands, aligned with the ASCA National
Model, reflect school counselors’ training, expertise, and responsibilities. Under the
Massachusetts Model, licensed school counselors are evaluated annually against these
professional expectations that include standards for program implementation and
evaluation. These standards can also be used by school counselors in the design and
implementation of professional development plans and for self-evaluation. School
counselors should work with administrators and other colleagues to design appropriate
evaluation instruments that will address these standards, in compliance with district
policies.

The professional school counselor is expected to:

Standard 1: Plan, organize and deliver the school counseling curriculum to:
o address the developmental needs of students while supporting the school
mission
» support learning and close the student achievement gap
foster a safe and supportive school climate by demonstrating and promoting
positive interpersonal relationships with students, staff, parents/guardians, and
community partners

Standard 2: Implement individual planning interventions in collaboration with
partners (e.g., teachers, parents, mentors) to:
o develop students’ planning and decision making skills, develop
educational/career plans for students, individually and in groups
e promote accurate and appropriate interpretation of assessment data and relevant
information

Standard 3: Provide responsive services in consultation with administrators,
teachers and student support services and through referrals to external
organizations/agencies to:
e address students’ identified needs and concerns individually and/or in
small-group counseling
e involve parents/guardians, teachers, administrators and support services staff as
needed



¢ use school and community agencies and organizations for providing long-term
responsive and support services

Standard 4: Monitor student progress on a regular basis to:
* ensure equity in access and delivery
o modify or develop curriculum and interventions as needed
s track students’ progress with their education/career planning

Standard 5: Manage and use time effectively in order to:
e ensure adherence to a master calendar for program impiementation
¢ disfribute and post a calendar of events and services for timely access by
students, parent/guardians, administrators and teachers

Standard 6: Collect and analyze school counseling data to:

» establish goals and activities that work to close the student achievement gap
ensure that students are taking appropriate yet rigorous courses
guide counseling program direction and emphases
maximize use of counselors’ time
measure resulis and disseminate outcome information ! plan for and improve
program evaluation

Standard 7: Encourage and provide system support to:

e ensure that the school counseling program is meeting the needs of students and
the school community

e support student achievement through collaboration with educational and
community based programs

¢ obtain input from school administrators and staff in developing the counseling
management system

e gain assistance and cooperation in carrying out program evaluations

Standard 8: Communicate regularly with the school council and other school
advisory committees to:

e learn of the needs and concerns of constituent groups

¢ gain support for school counseling goals while learning how counselors can
support the goals of other groups

¢ inform the council and other advisory committees of program features and
services

e review the school improvement plan and provide input



Standard 9: Conduct a yearly program audit to:
o determine the degree to which the school counseling program is being
implemented
inform appropriate stakeholders of program results
inform counseling staff of the need for modifications in the program and/or
calendar

Standard 10: Act as a student advocate, leader, collaborator and systems change
agent to:

e ensure support for all students achieving at the highest levels

o ensure equity in the delivery and access of the program

o advance the school's and counseling department’s mission and goals



The Guidance Model

A quality guidance model includes a sequential, standards-based plan for instruction
that cultivates students’ competencies across key developmental domains. Curriculum
units are delivered to all students, at grade levels 6 to 12. Successful implementation
depends upon school-wide support and cooperation. While school counselors are
responsible for designing, planning and implementing the curriculum, student outcomes
are best met through the involvement and participation of teachers and
parents/guardians. Components and delivery sfrategies include:

¢ Scope and Sequence Charts: Topics and competencies to be taught at each
grade level articulating what students should know, understand and be able to do
as a result of a program or intervention.

e Classroom Instruction/Assessment: Developmentally appropriate
standards-based lessons, presentations and activities based on general research
methods, assessment and anecdotal feedback. The MA Work Based Learning
Plan is one example of a standards based tool designed to drive learning and
productivity in students’ work-based learning experiences (e.g., job shadowing,
internships). This assessment tool is used to evaluate employability skill
proficiency while results inform classroom teaching and learning. Community
Service Learning projects also provide opportunities to assess the application
and transference of learning.

e Interdisciplinary Curriculum Units/Activities: Integration activities and
classroom instruction to advance the Massachusetts’ CDE benchmarks while
supporting the Massachusetts Curriculum Frameworks and school curriculum.

¢ Large and Small Group Instructional Activities and Presentations and
Assessments: Structured group activities, assessments {e.g., skill or interest
inventories), workshops, assemblies and meetings to address student needs and
interests.

¢ Parent Educational Outreach: Resources, information, training and/or
programs delivered to parents/guardians with the goal of reinforcing the guidance
curriculum and increasing student outcomes.



Responsive Services

Responsive services are shorf-term counseling interventions to resolve immediate
conflicts/problems, respond to crisis events, and intervene in school-specific situations
that disrupt learning. School staff, parents/guardians, community members and students
can initiate responsive services. Under the Massachusetts Model, school counselors
work in partnership with administrators, teachers and school and community mental
health professionals to provide services via a delivery system that benefits the most
students while maximizing counselors’ time. Responsive Services and implementation
strategies include:

¢ Individual/Small Group Counseling: Counseling students with identified
needs/concerns to clarify needs and provide immediate, short-term interventions.
The school counselor acts in accordance with all federal, state and local laws
and policies with respect to confidentiality, suspected cases of abuse, and
threats of harm or violence.

¢ Consultation: Working collaboratively with school psychologists, adjustment
counselors, parents, teachers and community-based mental health professionals
to develop a broad base of support for students.

¢ Outside Referrals: Referring students and families to community agencies to
assist them in managing crises outside the scope of the school counseling
program.

¢ Student Peer Helpers and School-Wide Prevention/Iinterventions Programs:
Training of and collaboration with students to act as peer-helpers and/or
mediators. This includes working with existing peer support programs {(e.g.,
student council, Gay/Straight Alliance).

¢ Preventative Interventions: Ongoing interventions to reduce the need for crisis
management and remediation. Intervention goals include the development of
attitudes, knowledge and skills that build students’ self-worth, resiliency,
optimism, and future orientation. Community service learning projects and peer
support groups are examples of such interventions.



¢ Crisis Counseling: Providing counseling and support to students and schoo!
staff dealing with crises.

¢ Crisis/Safety Plans and School Response Teams: Developing school crisis
plans and establishing teams to implement school safety, preventative
interventions and crisis response. Staff crisis training is conducted to establish
readiness to meet student/school needs in emergency situations.

e Student Assistance Teams: Collaborating with school staff to plan and deliver
interventions to address specific needs of students.
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Individual Planning

Individual planning consists of ongoing, systematic interventions to assist students with
planning, managing and monitoring their educational/career goals. Assistance is
planned, delivered and/or coordinated for delivery by the school counselor. Individually
or in small groups, each student is provided with information, encouragement and
support to both establish and work towards his/her goals. Parents/guardians are kept
informed and asked to provide input and approve plans. Operating under the
Massachusetts Model, school counselors ensure that all students, with guidance from
their parents/guardians, benefit from accurate and appropriate interpretation of
assessment data in planning. Individual Planning implementation strategies include:

¢ Individual/Small Group Appraisal: Assisting students and parents/guardians
with analysis and evaluation of abilities, interests, aptitudes and achievements.
This includes a review of assessment results such as MCAS, PSAT/SAT, college
placement tests, vocational assessments and career interest inventories. A
review of students’ course selection, grades, extracurricular activities and
hobbies is also used to assist with identification of educational and career goals.

¢ Individual/Small Group Counseling: Using assessment results and up-to-date
educational, career and labor market information to help students plan and reach
their short and long-range goals.

e Student Monitoring: Monitoring students’ progress with their education/career
plans on a regular basis, assisting and advising as needed.

e Consultation: Partnering with parents/guardians, teachers and mentors to assist
students in utilizing and carrying out their plans.

o Referral/Placement: Consulting and collaborating with school faculty, program
coordinators (e.g., cooperative education or Tech Prep coordinators) and
parents/guardians to augment students’ positive transitions from grade to grade,
school to school and onto postsecondary success.

e Portfolio Development: Assisting students with documenting and showcasing
their personal achievements, competencies, extracurricular accomplishments
and long-range goals.

11



System Support

System Support consists of practices and activities establish, maintain and enhance the
delivery of the school counseling program including program audits, professional
development and community outreach. The strategic use of resources such as
technology and paraprofessional staff allows counselors to maximize time for quality
program development, delivery and evaluation. Implementation of the system support
component may begin with an assessment of the school counseling model components
for alignment with the school and district missions or its impact on student achievement.
School counselors are responsible for establishing and maintaining system support
through data-driven program management, assessment and collaboration. This would
include:

¢ Program Management/Coordination/Development: Providing direction, vision
and accountability for the school counseling program. Ongoing consultation and
coliaboration with school administration and staff to foster understanding and
support for school counseling initiatives and calendars.

e Program Feedback: Conducting annual program feedback to determine the
degree to which the school counseling program has been being implemented.
Feedback results may yield changes in the school counseling program and the
master calendar for the following year.

s Program Assessment: Outcome assessment to clarify the impact and
effectiveness of interventions, guide program direction, identify student needs
and areas for program improvement.

e Student Assessment: Evaluating student achievement data to ensure that all
students gain access to rigorous curricula. Based on data analysis, counselors
may identify gaps in academic, technical or developmental skill progression and
suggest changes in schedules or instructional practice in order to provide
additional support for achievement.

e The School Council/Other Advisory Councils: Counselors serve on or attend
council and committee meetings. Each school in Massachusetts convenes a
school council comprised of the principal, teachers, parents, and community
representatives who work to identify/assess needs, establish goals, and write an
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annual school improvement plan. Counselors may oversee the development of a
council subcommittee to address counseling specific improvement goals.

Public Relations and Community Outreach: Attendance at school committee
and/or chamber of commerce meetings to inform the community of counseling
programs and develop community partnerships and support.

Professional Development: Data-driven professional development, including

in-service training, to ensure that schoo! counselors are able to implement the
counseling program and services as outlined in the Massachusetts Model.
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School Counselor Curriculum Inventory

McCloskey Middle School

Personal Mission
Statement

Habits for Success
(Lesson 1)

rall

6th

Stress & Anxiety
(Lesson 2)

Winter

6th

Career Interest inventory
(Lesson 3)

Spring

6th

Habits for Success
Growth Mindset
(Lesson 1)

Fall

7th

Skills for Success
(Lesson 2)

Winter

7th

Career Interest on Mass
CIS (Lesson 3)

Spring

7th

Goal Setting
Short Term vs. Long-Term
(Lesson 1)

Fall

8th

Skills for Success
(Lesson 2)

Winter

8th

Mass CIS Website
Activities
(Lesson 3)

Spring

8th

14



Uxbridge High School

Freshman Learning Styles Fall 2016 9th

SMART Goals Spring 2017 9th

Reality Check: Cost of Living Fall 2016 10th
Resume and Interview Techniques Spring 2017 10th
Do What You Are Fall 2016 11th
Postsecondary Plans Spring 2017 11th
Postsecondary Preparedness Fali 2016 12th
College Ready Spring 2017 12th
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Grade 6

Lesson 1
Healthy Habits, Self-Confidence, Personal Mission Statements
Trimester 1 Fall 2016

Enduring Question: What are the specific habits and behaviors that can help students
to be academically and behavioraily successful? Can students identify positive personal
traits and start thinking about future goals and interests?

Enduring Understanding: Learners will gain knowledge in order to achieve academic
and personal success. Students will demonstrate the ability to gain self-knowledge and
self-understanding in order to find current and future success.

Learning Objective: Through the activities provided in this lesson, students will learn
what healthy habits are that can support academic and personal growth. Students will
also be able to discover some of their positive characteristics and start to explore what
their interests and future goals may be.

Standards Addressed

Mindset Standard 4: Understanding that postsecondary education and lifelong learning
are necessary for long-term career success.

Behavior Learning Standard 6: Set high standards of quality.

Behavior Learning Standard 7: 1dentify long-term and short term academic, career, and
social/emotional goals.

Behavior Learning Standard 9: Gather evidence and consider multiple perspectives to
make informed decisions.

Behavior Seif Management Standard 5: Demonstrate perseverance to achieve long
and short term goals.

Behavior Seif Management Standard 8: Demonsirate the ability to balance school,
home and community activities.

Behavior Social Skills Standard 9: Demonstrate social maturity and behaviors
appropriate to the situation and environment.

Assessment Evidence: Completed Personal Mission Statement card, Personal Traits
and newspaper article worksheet, Survey
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Activities: :

1. Introductions and expectations

2. Getting ready for the year: What's important? Have students participate in a
small group Chalk Talk Activity. Have students break into small groups to
brainstorm what healthy habits and behaviors are, Class discussion and review
of the following:
-Healthy habits (eating, sleeping, screen time, exercise.)
-Attendance & being on time to school.
-Grades/Performance and how it relates to high school placement.
-Setting a structure for homework/study time without distractions.
-Using your agenda and keeping organized
-Get Involved in After School Activities (Sports, Art, clubs, community activities)

3. Brainstorm Positive self-traits

4. Thinking about how you want to be remembered and goals for accomplishments,

and newspaper article written about when you are turning 30.

5. Personal Mission Statement Activity-Using a large index card, students will write
down a statement, a few words, a quote, or a song lyric that inspires or describes them.
Students then draw a picture to represent the phrase. On the back of the card, students
write a few sentences why they chose the statement and what it means to them.

6. Surveys

Materials:
Index Cards, Colored Pencils/markers, positive traits, quotes
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Grade 6
Lesson 2
Anxiety and Stress Management
Trimester 2

Enduring Question: What are the definitions of stress and anxiety? What is the Flight
or Fight Response? What are some common causes of stress? What are some
physical signs and symptoms of stress? What are some positive coping skills that can
help students to relax when experiencing stress or anxiety? Who can students identify
to go to when they are feeling sfress to get support?

Enduring Understanding: Students will gain knowledge and understanding that will
positively support them in finding academic and personal success.

Learning Objective: Students will learn about the different aspects and causes of
stress and anxiety. Through the activities, they will be able to develop some positive
coping skills and strategies that can support them in having reduced levels of stress,

Standards Addressed:

Mindset Standard 1: Belief in development of whole self, including a healthy balance of
mental, sociallemotional, and physical well being

Behavior Self-Management Standard 6: Demonstrate ability to overcome barriers to
learning

Behavior Self-Management Standard 7: Demonstrate effective coping skills when faced
with a problem

Assessment Evidence: Evidence from Chalk Talk activity, K-W-L chart, and Student
Surveys

Activities:
1. Stress/ Anxiety Ice-breaker activity

2. Have students participate in a small group Chalik Talk activity with a class
discussion to follow. They will brainstorm different aspects of stress/anxiety
which includes the following:
-What is Stress or Anxiety?
-What can cause stress?
-What are some physical and mental reactions to stress?

3. Discuss with class the concept of healthy coping and relaxation skills. Within
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small groups have students complete a K-W-L Chart regarding Stress

Management Skilis. Students can collaborate and write what they already know

about managing stress in the first column. In the second column, they can write

what they want to know about how to manage stress. After they learn more about

healthy coping skills, they can write what they have learned, in the third column.
4. Discuss who they could speak to if they were experiencing stress or anxiety.

5. Have students participate in a deep breathing or mindfulness exercise.
6. Surveys

Materials: Markers, paper, KWL Charis
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Grade 6
Lesson 3
Career and Interest Exploration
Trimester 3

Enduring Question: What do students remember first wanting to be when they grow
up? Have they changed their minds? What are the student’s interests? What can
students learn about themselves from informal career exploration? What are the sixteen
different Career Clusters?

Enduring Understanding: Students will gain an understanding that each person has
interests and abilities that can lead them towards attainment of future goals and career
choices.

Learning Objective: During this lesson, students will start to explore future career
interests and gain knowledge through the completion of an Interest Survey.

Standards Addressed:

Mindset Standard 4: Understanding that postsecondary education and lifelong learning
are necessary for long-term career success.

Behavior Learning Standard 9: Gather evidence and consider multiple perspectives to
make informed decisions

Seif-Management Standard 4: Demonstrate ability to delay immediate gratification for
long-term rewards

Self-Management Standard 5: Demonstrate perseverance to achieve long and short
term goals.

Assessment Evidence: Completed When | grow up...activity, Interest Survey, and
Student survey

Activities:

1. Overview of lesson: Students will get an overview of what some different careers
are as well as the opportunity to explore some jobs that may be interesting to
them. Class will be reminded that their interests may change over time as they
mature and are exposed to more information.
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2. Students will do a creative activity where they will write or draw a picture of what
they first remember wanting to be “when they grow up” and expiore how that idea
has changed, expanded, or has stayed the same.

3. Students will take an Interest Survey in order to discover which career clusters
they may want to explore. Students will be told that this is only informal career
exploration due to the fact that interests often change over time.

4. As a class we will review the sixteen different Career Clusters.

5. Surveys

Materials:
Markers, colored pencils, When | Grow Up worksheet, interest Survey, Student Survey
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Grade 7

Lesson 1
Healthy Habits and Growth Mindset
Trimester 1 Fall 2016

Enduring Question: What are the specific habits and behaviors that can help students
to be academically and behaviorally successful? What is Growth Mindset? How can
students use the Growth Mindset theory to enhance their goals and levels of success?

Enduring Understanding: Learners wiil gain knowledge in order to achieve academic
success, personal success as well as develop a mindset that will positively support
them in having future success and satisfaction.

Learning Objective: Through the activities provided in this lesson, students will learn
what healthy habits are that can support academic and personal growth. Students will
also develop an understanding of how both the Growth Mindset theory and positive
thinking strategies can assist them in personal and academic success.

Standards Addressed

Mindset Standard 1: Belief in development of whole self, including a balance of mental,
sociallemotional and physical well being

Mindset Standard &: Positive attitude toward work and learning

Behavior Learning Standard 3: Use time-management, organizational and study skills
Behavior Learning Standard 6: Set high standards of quality

Behavior Self-Management Standard 2: Demonstrate self-discipline and self-control
Behavior Social Skills Standard 8: Demonstrate Advocacy skilis and ability to assert self
when necessary

Assessment Evidence: Evidence from Chalk Talk activity, Growth Mindset Surveys,
and Student Surveys

Activities:
1. Introductions and expectations
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2. Getting ready for the year: What's important? Have students participate in a
small group Chalk Talk Activity. Have students break into small groups to
brainstorm what healthy habits and behaviors are. Class discussion and review
of the following:

-Healthy habits (eating, sleeping, screen time, exercise)
-Attendance & being on time to school

-Grades/Performance and how it relates to high school placement
-Setting a structure for homework/study time without distractions
-Using your agenda and keeping organized

-Get involved in After School Activities (sports, art, clubs, community
activities)

3. Overview of Growth Mindset and how it relates to the Middle School Years, etc...

a. Show video to support
4. Growth Mindset Survey worksheet-have students complete and then discuss.
5. Power of positive thinking, how thoughts connect to feelings and behavior. How
having realistic thoughts can reduce anxiety.

a. On board put scenarios of relevant situations and have students
brainstorm how different interpretations of those situations can lead to
certain feelings and behaviors

b. Review different strategies for changing thoughts to be more helpful or
realistic

6. Survey

Materials:
Markers and paper, Growth Mindset Survey form
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Grade 7
Lesson 2
Skills for Success, Problem Solving, Communication Skills
Trimester 2

Enduring Question: What are the skills for success? What are problem solving
techniques and how can they apply them to different scenarios? What are positive
communication skiills? What is the relationship between strong communication skills and
success in the world of academics, employment, and community?

Enduring Understanding: Students will learn interpersonal and life skills in order to
build confidence as well as problem solving and communication skills. These essential
skills wiil lay the foundation for future academic and career success.

Learning Objective: Through the activities taught in this lesson, students will learn
specific skills that will assist them in finding success. In using real life scenarios as
examples, students will also develop the skills to make them more adept at problem
solving. The role-play activities provided during this lesson will enable students to
strengthen their communications skills.

Standards Addressed:

Mindset Standard 2: Self-confidence in ability to succeed

Mindset Standard 5: Belief in using abilities to their fullest to achieve high-quality results
and outcomes

Behavior Learning Standard 1: Demonstrate critical-thinking skills to make informed
decisions

Behavior Learning Standard 9: Gather evidence and consider multiple perspectives to
make informed decisions

Behavior Self-Management Standard 1: Demonstrate the ability to assume
responsibility

Behavior Self-Management Standard 10: Demonstrate ability to manage transitions and
ability to adapt to changing situations and responsibilities

Behavior Social Skills Standard 1: Use effective oral and written communication skills
and listening skills

Behavior Social Skills Standard 2: Create positive and supporting relationships with
other students

Behavior Social Skills Standard 3: Create relationships with adults that support success
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Behavior Social Skills Standard 7: Use leadership and teamwork skills to work
effectively in diverse teams

Assessment Evidence: K-W-L Charts, Student responses to scenario questions, and
Student Surveys

Activities:

1. Skills for Success K-W-L charts in small groups. Give students the K-W-L chart
and ask them what success skills they already know about and have them record
their answers in column one. In the second column, students can write in what
skills they would like to know about this topic. Give students Skills for Success
handout which gives examples of positive personal character traits and
interpersonal skills. After reviewing the sheet, ask students to fill in the third
column by adding in what they have learned about success skilis.

2. What If? Small group activity- Within small groups hand out 3 What If? Cards
which contain relevant scenarios. Have students answer the questions: What
would you do in this situation? What skills would you use? Have a class
discussion and offer more solution possibilities.

3. Have students volunteer to role-play scripts where they need to use strong
communication skills to work out conflicts with an employer. We will then have
follow-up questions to discuss the skills used during the role plays and what may
have worked befter.

Materials: K-W-L Charts, Skills for Success handout, Index Cards, Role Plays, and
Surveys
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GRADE 7
Lesson 3
Career Interest and Exploration

Enduring Question: What are my personal and career interests? What are some
occupations that interest me at this point? What are the details regarding those
occupations? How can | plan on achieving future career goals?

Enduring Understanding: Students will begin to explore their talents and interests
while making connections regarding how they can be applied to a future career. They
will learn about their career interests and how they can prepare for and plan for their
future goals.

Learning Objectives: During this lesson, students will explore future career interests
by taking a Career Cluster Inventory. Students will aiso gain knowledge about different
occupations through the activities provided on the Mass CIS website.

Standards Addressed:

Mindset Standard 4: Understanding that postsecondary education and life-long learning
are necessary for long-term career success. y

Behavior Learning Standard 7: {dentify long- and short-term academic, career and
social/emotional goals.

Behavior Self-Management Standard 3: Demonstrate the ability to work independently
Behavior Self-Management Standard 5: Demonstrate perseverance to achieve long-and
short-term goals.

Assessment Evidence: Student portfolios on Mass CIS website, survey

Activities:

1. Teacher will explain that MassCIS is an online career awareness/exploration
website that has a lot of tools for exploring their career interests, requirements to
gain occupations in that field, expected salary, efc... They will be informed how
research indicates that students with goals and plans do better in school. It can
also assist them in identifying future life goals and making plans to successfully
achieve these goals.

2. They will be instructed how to go onto the Mass CIS Junior website.
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Students will create their own username and password with teacher assistance.
They will create a personal account, called a portfolio on Mass CIS Junior.
Students will then take the Career Cluster Inventory to match their interests and
the activities that they enjoy with the occupations with the 16 National Career
Clusters.

6. On completion of the Career Cluster Inventory, students can explore the website
to view lists of occupations under each Career Cluster, explore occupations in
detail that matched their inventory, and explore topics related to their results.

ok~

Materials:
Computer access for each student, Student Login information for Mass CIS, survey
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Grade 8

Lesson 1
Healthy Habits and Goal Setting
Trimester 1 Fall 2016

Enduring Question: What are the necessary steps for goal achievement and goal
attainment? What skills, knowledge, and attitudes are need to be an effective learner?

Enduring Understanding: Learners will gain knowledge in order to achieve academic
and personal success. Students will gain knowledge and demonstrate the ability to
make decisions, set goals, and take the necessary action to achieve the goals.

Learning Objective: Through the activities provided in this lesson, students will learn
what healthy habits are that can support academic and personal growth. Students will
aiso learn about setting goals and the different aspects of long term vs. short term
goals. Students will also discuss how goal setting can be applied to both personal and
academic achievement.

Standards Addressed

Mindset Standard 1: Belief in development of whole self, including a healthy balance of
mental, social/femotional, and physical well being

Mindset Standard 2. Self-confidence in ability to succeed

Mindset Standard 6: Positive aftitude toward learning

Behavior Learning Standard 2: Demonstrate Creativity

Behavior Learning Standard 3: Use time-management, organizational and study skills
Behavior Learning Standard 4: Apply self-motivation and self direction to learning
Behavior Learning Standard 6: Set high standards of quality

Behavior Self-Management Standard 2: Demonstrate self discipline and self control
Behavior Self Management Standard 5: Demonstrate perseverance to achieve long
and short term goals

Behavior Self Management Standard 8: Demonstrate the ability to balance school,
home and community activities

Assessment Evidence: Goal Setting Worksheet (short term), Goal Setting Worksheet
(long termy), Student Survey
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Activities:

1. Introductions and expectations

2. Getting ready for the year: What's important? Have students participate in a
small group Chalk Talk Activity. Have students break into small groups to
brainstorm what healthy habits and behaviors are. Class discussion and review
of the following:

a.

~P a0 T

Healthy habits (eating, sleeping, screen time, exercise.)
Attendance & being on time to school.

Grades/Performance and how it relates to high school placement.
Setting a structure for homework/study time without distractions.
Using your agenda and keeping organized

Get invoived in After School Activities (sports, art, clubs, community
activities)

3. Goal Setting: Why is it Important?

4. Examples of Short term vs. Long Term Goals.

5. Short term goal Activity- Study Skills: Setting Goals completed in Small Groups
6. Long term goal activity-Goal Setting Form

7. Surveys

Materials: Worksheets
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Grade 8
Lesson 2
Skills for Success, Coping Skills, High School Transition
Trimester 2

Enduring Question: What are the Skills for Success? What are some positive coping
skills that students can utilize when they are feeling anxious or stressed? Can students
identify some people they can go to for support? What do | want fo know about high
school in order to prepare for the transition?

Enduring Understanding: Learners will acquire the knowledge of necessary skills to

help them achieve future success and that will prepare them for transitioning to High
School,

Learning Objective: Through the activities taught in this lesson, students will learn
specific skills that will assist them in finding success. They wili also learn about
stress/anxiety and review positive coping skills and strategies that can support them in
having reduced levels of stress. Students will also complete an activity that will help
prepare them for the transition to High School,

Standards Addressed
Mindset Standard 1: Belief in development of whole self, including a healthy balance of
mental, social/emotional, and physical well being

Mindset Standard 4: Understanding that post secondary education and lifelong learning
are necessary for long-term career success.

Mindset Standard 5: Belief in using abilities to their fullest to achieve high-quality results
and outcomes.

Mindset Standard 6: Positive attitude toward work and learning.

Behavior Self Management Standard 5: Demonstrate perseverance to achieve long
and short term goals

Behavior Self Management Standard 7: Demonstrate effective coping skills when faced
with a problem?

Behavior Social Skills Standard 6:Use effective collaboration and cooperation skills.

Assessment Evidence: completed questions from students on cards
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Activities:

1.
2.

3.

Skifls for success (Chalk Talk Activity)

Students will brainstorm and learn about positive coping skills that can use when
faced with stress, anxiety, or a difficult situation.

Discuss who students can go to or speak with when they are feeling stressed or
upset.

Future Planning & High School

index card activity: What | know about high school, What | want to know or
wonder about high school, What | hope or plan to do after high school
Discussion/question answer time after activity

Students can share questions during high school presentation Q & A (time and
scheduling permitting)

Complete Survey

Materials: index cards, Skills for Success worksheet
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Grade 8
Lesson 3
Learning Styles, Career Interest and Exploration

Enduring Question: What are my personal and career interests? In which ways do |
learn best? What are some occupations that interest me at this point? What are the
details regarding those occupations? How can | work towards achieving future career
goals?

Enduring Understanding: Students will begin to explore their talents, interests, and
learning styles while making connections regarding how they can be applied to a future
career. They will learn more about their career interests, potential career options, and
how they can plan for their future goals.

Learning Objectives: During this tesson, students will explore future career interests,
occupations, as well as learn about their personal learning styles through the activities
and surveys provided on the Mass CIS website.

Standards Addressed:

Mindset Standard 4: Understanding that postsecondary education and lifelong learning
are necessary for long-term career success.

Behavior Learning Standard 7: Identify long- and short-term academic, career and
social/emotional goals,

Behavior Seif-Management Standard 3: Demonstrate the ability to work independently
Behavior Self-Management Standard 5: Demonstrate perseverance to achieve long-and
short-term goals.

Assessment Evidence: Student portfolios on Mass CIS website, survey

Activities:

1. Teacher will explain that MassCIS is an online career awareness/exploration
website that has a lot of tools for exploring their learning styles, career interests,
requirements to gain occupations in that field, expected salary, etc... They will be
informed how research indicates that students with goals and plans do better in
school. It can also assist them in identifying future life goals and making plans to
successfully achieve these goals.
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2. Students wilt review instructions about how to go onto the Mass CIS Junior
website.

3. Students will create their own username and password with teacher assistance
or will log-in if have previous account information.

4. If needed, students will create a personal account, called a portfolio on Mass CIS
Junior.

5. Students will take the Career Cluster Inventory if not previously taken or will
review their Inventory results.

6. Students will then take the interest Profiler Short Form which will assist students
in identifying their interests, matching them with career options, and helping them
to organize their interests in six broad career categories.

7. They will then take the Learning Styles Survey which will help the students to
identify the ways that they learn best.

Materials:
Computer access for each student, Student Login information for Mass CIS, survey
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Freshmen Guidance Seminar

Lessons Fall/Spring
FALL

Enduring Question: How are individual strengths and areas of growth connected to
learning styles and skilis?

Enduring Understanding: Students will gain the ability to assess their strengths and
areas of growth and apply them to different environments.

Learning Objective: Iniroduce students to Naviance where they will complete the
Learning Styles Inventory (LSI) online assessment in Naviance. This inventory details
students’ unique learning styles based on an analysis of their personal preferences in
22 different areas. A personally tailored report identifies each student’s unique
environmental, emotional, sociological, and physical preferences while building their self
esteem with more successful learning experiences.

Standards Addressed

Mindset Standard 2: Self-confidence in ability to succeed

Behavior Learning Standard 4: Apply self-motivation and self-direction to learning
Behavior Seilf-Management Standard 7: Demonstrate the ability fo balance school home
and community activities

Behavior Social Skills Standard 8: Demonstrate Advocacy skills and ability to assert seif
when necessary

Assessment Evidence: Learning Style Inventory results in Naviance

Activities:
1. A brief description of Naviance will be provided. Counselors will explain how fo
use the program throughout high school,

a. Learning Styles Inventory during the 9th grade year

b. Future use will include but not limited to: Do What You Are, Career
Clusters, Surveys, College Search, Coliege Forms, College Appilication
Materials, Other Post Secondary Options, and Enrichment programs

¢. Naviance codes will be disseminated and students will log into the
program
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2. Check with students to make sure they can log into their accounts.

3. Once Logged in, direct students to the Learning Styles Inventory under the
“About Me” tab.

4. Follow the completion of the inventory, counselors should reflect with students on
the different types of preferences (references in the summary) and tying these
styles to academic, career, and or college planning.

a. Key question: Do you have only one type of learning style?

5. Once completed, students will break into groups based on their learning style
and discuss best study strategies within the small group. Study strategies will be
written down on poster board paper.

6. After about 5-10 minutes, students will share their top three study strategies with
the rest of the class.

7. If time is available, students will reflect on their resuits by writing a small journal
entry in their Naviance accounts detailing:

i. How canl use these resuits to improve my academic progress at
school?
ii. Did anything in the results surprise you and why?
iii. What do you do weil? What can be improved?

Materials:

IPads

Student Naviance Login information
Poster board paper

Markers
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SPRING

Enduring Question: How are the processes for goal setting and time management
linked?

Enduring Understanding: Students will gain the ability to assess and provide
strategies for goal setting and how {o achieve them through time management and
organization.

Learning Objective: Students will deveiop tools and strategies for positive academic
progress by writing SMART goals and understanding time management in relation to
school success.

Standards Addressed:

Mindset Standard 5: Belief in using abilities to their fullest to achieve high-quality
results and outcomes

Behavior Learning Standard 7: ldentify long and short term academic, career and
social/emotional goals

Behavior Self-Management Standard 5: Demonstrate perseverance to achieve long and
short term goals

Assessment Evidence: SMART Goals written in Naviance and Pie of Life worksheet
completed

Activities:

1. Play soulpancake video: https://www.youtube.com/watch?v=Il-gQLav9f4o

2. Following the video, discuss students ideals and interests in relation to post
graduation plans. Introduce SMART goals (Specific, Measurable, Attainable,
Realistic, Timely)

3. Have students login to Naviance and write 2-3 smart goals in relation to school
and post graduation plans

4. When completed, introduce the "Pie of Life” concept - Complete Pie of Life
worksheet

5. Have students break into groups and discuss their Pie of Life along with
strategies for organization and time management

6. Handout worksheet on time management for personal reference

IDEA: Invite upper classmen to visit seminars as a panel to discuss what they've
learned/if | knew then what | know now
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Materials:

Computers

Access to Naviance

Pie of Life Worksheet (Create)

Time Management strategies worksheet (Create)
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Sophomore Guidance Seminar

Lessons Fall/Spring
FALL
Enduring Question: How are lifestyles and occupations linked with future goals?

Enduring Understanding: Students will gain the ability to assess how lifestyles and
occupations are interlinked and what it means to plan a future.

Learning Objective: By participating in this activity, students will be able to see what
kind of career/salary they would need to obtain to have the lifestyle they desire and
make selective choices.

Standards Addressed :

Mindset Standard

Behavior Learning Standard 9: Gather evidence and consider multiple perspectives to
make informed decisions

Behavior Self-Management Standard 3: Demonstrate the ability to work independently
Behavior Social Skills Standard 1: Use effective oral and written communication skills
and listening skills

Assessment Evidence: Journal entry in Naviance

Activities:
1. Using the computer as a visual, counselors will walk students through the
process of assessing the MASS CIS Reality Check activity
a. Go to hitp://masscis.intocareers.org
b. Click on: Massachusetts resident
c. Choose CIS HS
d. Select UXBRIDGE from the drop down menu and enter 01569 as ZIP
code
e. Under “Learn About Myself/View”, click on “Reality Check”
2. Allow students 10-15 minutes to complete the “Reality Check”
3. Following the completion of the survey, ask students to break into groups and
share their thoughts about their results.
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a. In particular, ask students to consider the salary information for the
occupation they choose on the Career Interest inventory Summary; how
does this relate to the results of the MASS CIS.

b. Time pending, counselors can also discuss how taxes are factored into
the MASS CIS results.

4. Students will log into their Naviance accounts and create a journal entry, titled
Reality Check Reflection, by going to the “About Me” tab and scrolling down to
“Interesting Things About Me” section. The “Journal” is under this sections.

a. The journal entry should detail the student's reflection on the activity.

Materials:
Ipads
MASS CIS Handout (create)
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SPRING

Enduring Question: What are the components of the resume? How do they project an
effective version of the student as a candidate for school or work?

Enduring Understanding: Students will learn the purpose of developing a resume at
different stages in their life.

Learning Objective: Students will create a resume that may be used for current and
future job prospects and for college.

Standards Addressed :

Mindset Standard 6: Positive attitude toward working and learning

Behavior Learning Standard 9: Gather evidence and consider muiltiple perspectives to
make informed decisions

Behavior Self-Management Standard 3: Demonstrate the ability to work independently
Behavior Social Skills Standard 1: Use effective oral and written communication skills
and listening skills

Assessment Evidence: A complete resume created in google docs. Students will be
asked to share this with their guidance counselors.

Activities:
1. Counselors will pass out the Resume Writing Packet and address the following
talking points.
a. Purpose: Why Write a Resume?
i.  Encourage students to guess the purpose and share what they do
know about resumes.
ii. A Resume is about selling yourseif and highlighting
accomplishments.
b. Other important points
I It's not about you... it's about what you can do for the employer/
college
ii. Berelevant... select information that supports your job / college
objective and enhances your qualification
ii. Be brief...be as complete as possible while trying to stay under 1

page.

40



iv. Be Consistent.... Layout and style should remain the same
throughout the whole resume (bold, italics, etc)
c. Tips to remember
i. Avoid the first person.
ii.  Your current positions should be written in the present tense and
previous positions should be written in past tense.
iii. Use strong action verbs to emphasize and draw attention to your
skills in a creative way that will grab the employer’s attention.
d. Format - Design format using Google Docs. Resume should present in
reverse chronological order.
i. Headings and Categories typically used {you do not have to use all
of them)
1. Contact Information, Education, Experience, Work, Athletics,
Extracurriculars, Community Service, Relevant Courses
2. May also include Honors and Awards, Languages, Special
Skills, Computer Skills, Memberships, Leadership,
Publications, and References.
2. Students should be prompted to go fo Google drive and begin creating a
resume on google docs. Each document should be shared with his or her
guidance counselor when completed.
3. Allow students the remainder of the period to work on their resume.
Counselors should filter through the room checking in with individual students,
reminding students that resume building is an ongoing process.

Materials:

Ipads
Resume packets
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Junior Guidance Seminar

Lessons Fall/Spring
FALL

Enduring Question: How do we apply the knowledge of school and seif to post
secondary planning?

Enduring Understanding: Students will gain the ability to understand one’s self and
apply this understanding to multiple career paths.

Learning Objectives: Learn about their personality and be exposed to complementary
career paths. When finished, students will have a list of careers to guide their post
secondary plans in the spring.

Standards Addressed:

Mindset Standard: Positive attitude toward working and earning

Behavior Standard Learning Strategies: Demonstrate critical-thinking skills to make
informed decisions

Behavior Standard Learning Strategies: Gather evidence and consider muttiple
perspectives o make informed decisions

Behavior Standard Self Management Skills: Demonstrate the ability to work
independently

Behavior Standard Social Skills: Use effective oral and written communication skills and
listening skills

Assessment Evidence: Completion of the “Do What You Are” survey and list 3 careers
in Naviance

Activities:

1. Students will log into their Naviance/ Family connection account and complete
the “Do What You Are,” Meyers-Briggs Type Personality Inventory following brief
description and overview. The link is located under the “About Me” section.

2. When students complete the task, have them read through their test results and
how they relate to college majors and career selections.

3. Counselors will review how to read test results focusing on their 4 digit code,
strengths and blind spots, education and training, career and field study,
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employment details and how the results relate to their intended college major and
study.
a. Counselors can log into “Lilly Guidance” account and use the profile in
Naviance to demonstrate the View full report and see related career links.
4. Have students select 3 careers and save them under “ My favorite Career
Clusters”

Materials:
IPads

Reference Sheet for Personality Types:

4-Digit Code Descriptions

Introvert (I): | like getting my energy from dealing with the ideas, pictures, memories,
and reactions that are inside my head, in my inner world. | often prefer doing things
alone or with one or two people | feel comfortable with. | take time to reflect so that |
have a clear idea of what I'll be doing when | decide to act. Ideas are almost solid things
for me. Sometimes | iike the idea of something better than the real thing.

The following statements generally apply to me:

| am seen as "reflective” or "reserved."

| feel comfortable being alone and like things ! can do on my own,

| prefer to know just a few people well.

| sometimes spend too much time reflecting and don't move into action quickly

enough.

¢ | sometimes forget to check with the outside world {o see if my ideas really fit the
experience.

Extrovert (E): | like getting my energy from active involvement in events and having a lot
of different activities. I'm excited when I'm around people and ! like to energize other
people. | like moving into action and making things happen. | generally feel at home in
the world. | often understand a problem better when | can talk out loud about it and hear
what others have to say.

The following statements generally apply to me:

| am seen as "outgoing” or as a "people person.”

| feel comfortable in groups and like working in them.

| have a wide range of friends and know lots of people.

| sometimes jump too quickly into an activity and don't allow enough time to think
it over,
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e Before | start a project, | sometimes forget to stop and get clear on what | want to
do and why

Sensing (8): Paying attention to physical reality, what | see, hear, touch, taste, and
smell. I'm concerned with what is actual, present, current, and real. | notice facts and |
remember details that are important to me. | like to see the practical use of things and
learn best when | see how to use what I'm learning. Experience speaks to me louder
than words.

The following statements generally apply to me:

| remember events as snapshots of what actually happened.

| solve problems by working through facts until | understand the problem.

| am pragmatic and look to the "bottom line."

| start with facts and then form a big picture.

| trust experience first and trust words and symbols less.

Sometimes | pay so much attention to facts, either present or past, that | miss
new possibilities.

Intuition (N): Paying the most attention to impressions or the meaning and patterns of
the information | get. | would rather learn by thinking a problem through than by
hands-on experience. I'm interested in new things and what might be possible, so that |
think more about the future than the past. | like to work with symbols or abstract
theories, even if | don't know how | will use them. | remember events more as an
impression of what it was like than as actual facts or details of what happened.

The following statements generally apply to me:

| remember events by what | read "between the lines" about their meaning.

| solve problems by leaping between different ideas and possibilities.

| am interested in doing things that are new and different.

| like to see the big picture, then to find out the facts.

| trust impressions, symbols, and metaphors more than what | actually

experienced

o Sometimes { think so much about new possibilities that | never look at how to
make them a reality.

Feeling (F). When | make a decision, | like to find the basic truth or principle to be
applied, regardless of the specific situation involved. ! like to analyze pros and cons,
and then be consistent and logical in deciding. | try to be impersonal, so | won't let my
personal wishes--or other people's wishes—-influence me.
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The following statements generally apply to me:

I enjoy technical and scientific fields where logic is important.

I notice inconsistencies.

| look for logical explanations or solutions to most everything.

I make decisions with my head and want fo be fair.

| believe telling the truth is more important than being tactful.
Sometimes | miss or don't value the "people" part of a situation.
| can be seen as too task-oriented, uncaring, or indifferent.

Thinking (T): 1 believe |1 can make the best decisions by weighing what people care
about and the points-of-view of persons involved in a situation. | am concerned with
values and what is the best for the people involved. 1 like to do whatever will establish or
maintain harmony. In my relationships, | appear caring, warm, and tactful.

The following statements generally apply to me:

| have a people or communications orientation.

| am concerned with harmony and nervous when it is missing.

| look for what is important to others and express concern for others.

| make decisions with my heart and want to be compassionate.

| believe being tactful is more important than telling the "cold" truth.
Sometimes | miss seeing or communicating the "hard truth” of situations.

| am sometimes experienced by others as too idealistic, mushy, or indirect.

e & & & o & @

Judging (J}: | use my decision-making (Judging) preference (whether it is Thinking or
Feeling) in my outer life. To others, | seem to prefer a planned or orderly way of life, like
to have things settled and organized, feel more comfortable when decisions are made,
and like to bring life under control as much as possible. Since this pair only describes
what | prefer in the outer world, | may, inside, feel flexible and open to new information
(which | am). Do not confuse Judging with judgmental, in its negative sense about
people and events. They are not related.

The following statements generally apply to me:

| like to have things decided.

| appear to be task oriented.

| like to make lists of things to do.

| like to get my work done before playing.

| plan work to avoid rushing just before a deadline.

e & & & @
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e Sometimes | focus so much on the goal that | miss new information.

Perceiving (P): | use my perceiving function (whether it is Sensing or intuition) in my
outer life. To others, | seem to prefer a flexible and spontaneous way of life, and | like to
understand and adapt to the world rather than organize it. Others see me staying open
to new experiences and information. Since this pair only describes what | prefer in the
outer world,inside 1 may feel very planful or decisive (which | am). Remember, in type
language perceiving means "preferring to take in information.” It does not mean being
"perceptive” in the sense of having quick and accurate perceptions about people and
events.

The following statements generally apply to me:

| like to stay open to respond to whatever happens.

| appear to be loose and casual. | like to keep plans to a minimum.

| like to approach work as play or mix work and play.

| work in bursts of energy.

| am stimulated by an approaching deadline.

Sometimes | stay open to new information so long | miss making decisions when
they are needed.
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SPRING

Enduring Question: How do we apply the knowledge of school and self to post
secondary planning?

Enduring Understanding: Students will gain the ability to assess a future change and
make plans towards meeting those changes.

Learning Objectives: Assess postsecondary options tailored to their academic
standing and interests and begin preparing for those options. These will include:
internship opportunities, preparing for the college application process, fit, selecting
classes for senior year, and aligning career interests with potential majors.

Standards Addressed:

Mindset Standard: Self-confidence in ability to succeed

Mindset Standard: Understanding that postsecondary education and lifelong learning
are necessary for long-term career success

Behavior Standard Learning Strategies: Demonstrate critical-thinking skills to make
informed decisions

Behavior Standard Learning Strategies: Use time management, organizational and
study skiils

Behavior Standard Learning Strategies: Gather evidence and consider multiple
perspectives to make informed decisions

Behavior Standard Self Management Skills: Demonstrate ability to assume
responsibility

Behavior Standard Self Management Skills; Demonstrate perseverance to achieve long
and short term goals

Behavior Standards Social Skills: Create relationships with adults that support success

Assessment Evidence: Scheduled meeting with guidance counselor to discuss
post-secondary planning, sign up for a standardized test in the spring, schedule several
college visits, request teacher recommendations and submit a senior information sheet

Activities:

Open with a Quote: “College is a powerfully unique opportunity. As Deresiewicz writes,
“College is an opportunity to stand outside the world for a few years, between the
orthodoxy of your family and the exigencies of career, and contemplate things from a
distance.”
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1. Open with a discussion about different post-secondary plans and how to prepare.
This should include
a. Grades and Senior Course Selection
b. Internships
¢. Extra-Curricular activities
2. Present powerpoint presentation on “Preparing for the College Application”
a. SAT/ACT
i. Super Scores
ii. Signing up
ii. Study Guides
iv.  SAT/ACT optional colleges
b. Visiting college campuses
¢. Fitand creating a list that includes Reach, Match, Safety
i.  Discuss GPA Scale and competitive courses with students
d. Subjective and objective data admissions counselors will consider in their
application
e. Schedule interviews with admission counselors
f. Use Naviance to manage college list
3. Brainstorm various factors for students to consider when looking at colleges -
Break students into groups and have them write ideas on poster board paper. Do
a share out towards the end
a. Requesting letters of recommendations and hand out Senior information
Sheets
4. Have them create a Common Application account
5. Request students to schedule appointments with their guidance counselor to go
over college list

Materials:
1. IPad
2. SAT/ACT Study Guides
3. To Do List Junior and Senior Planner
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Senior Guidance Seminar

Lessons Fall/Spring

Fall
Enduring Question: How do | make sure | don't live in my parent’s basement until | am
357

Enduring Understanding: Gain the ability to research opportunities, assess personal
ability in relation to future goals, organize next steps, and understand the application
process. Once these understandings are established, begin application process.

Learning Objectives: Students will become familiar with all aspects of the coliege
application process. This will include:
e Educating students on their roles and the guidance counselors roles for ensuring
the delivery of materials to colleges in a timely matter
Helping students understand the importance of their grades and transcript
Helping students accurately filling out the necessary forms for the college
application process through the Common Application and Naviance
e Exposing students to alternate post secondary opportunities

Standards Addressed:

Mindset Standard: Self-confidence in ability to succeed

Mindset Standard: Understanding that postsecondary education and lifelong learning
are necessary for long-term career success

Behavior Standard Learning Strategies: Demonstrate critical-thinking skills to make
informed decisions

Behavior Standard Learning Strategies: Use time management, organizational and
study skills

Behavior Standard Learning Strategies: Apply media and technology skills
Behavior Standard Learning Strategies: Set high standards of quality

Behavior Standard Learning Strategies: Gather evidence and consider multiple
perspectives to make informed decisions

Behavior Standard Seif Management Skills: Demonstrate ability to assume
responsibility
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Behavior Standard Self Management Skills: Demonstrate perseverance to achieve long

and short term goals

Behavior Standards Social Skills: Create relationships with adults that support success
Behavior Standards Social Skills: Use effective oral and written communication skills

and listening skills.

Behavior Standards Social Skills: Demonstrate social maturity and behaviors
appropriate to the situation and environment

Assessment Evidence: Counselor will check with students for understanding
throughout discussion, and will check progress on Naviance forms when applicable.

Activities:

1. Discuss upcoming college events
a. SAT and ACT registration deadlines, timing for transcript requests, UHS
College Fair (October 16th), MEFA night (November 2) and College Night
(October 6th})
2. Handout Senior Information Sheets and discuss the importance of filling them
out. Seniors may submit them in person or upload them into Naviance
3. Using a powerpoint and student IPads, discuss the following
a. Types of application admissions (early action, early decision, regular
decision, rolling admissions) and who should apply to which categories
b. Filling out the Common Application and other application forms

Have students login to their common application and add one
college

Have students sign the FERPA through the common app and sync
it with their Naviance account

Talk to students about their transcript and the info they will need in
order to fill out portions of the application (rank, GPA)

c. Requesting teacher and guidance counselor recommendations through
Naviance

All students should ask a teacher ASAP if they haven't already

d. Requesting Transcripts

Students must put colleges in the common app list before they
request transcripts - We can’t send the transcript if the college is
not on the list

If none of the student’s college application are on the CA, students
must fill out the FERPA waiver form in the guidance office
Guidance counselors will only send documents once the student
has applied
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e. Requesting SAT/ACT scores

f. Essay and other writing portions of the application

g. Submitting applications (particularly the common application)
4. Researching colleges and scheduling visits with their top choice schools
5. Financial Aid and filling out the FAFSA

a. FASID

b. FAFSA open on October 1st

c. CSS Profile

Materials:
IPad
Computer/Projector
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Spring 2016

Enduring Question: What are the qualities | need to obtain in order to succeed in my
post-secondary plans?

Enduring Understanding: Students will gain the ability to research and assess the
academic, social, and emotional qualities necessary to succeed in a future endeavor.

Learning Objectives: Know the qualities of a successful college student and
employee, and create a success plan.

Standards Addressed:

Mindset Standard: Self-confidence in ability to succeed

Mindset Standard: Understanding that postsecondary education and lifelong learning
are necessary for long-term career success

Behavior Standard Learning Strategies: Demonstrate critical-thinking skills to make
informed decisions

Behavior Standard L.earning Strategies: Use time management, organizational and
study skills

Behavior Standard Learning Strategies: Set high standards of quality

Behavior Standard Learning Strategies: Gather evidence and consider multiple
perspectives to make informed decisions

Behavior Standard Self Management Skills: Demonstrate ability to assume
responsibility

Behavior Standard Self Management Skills: Demonstrate perseverance to achieve long
and short term goals

Behavior Standards Social Skills: Create relationships with adults that support success
Behavior Standards Social Skills: Use effective oral and written communication skills
and listening skills.

Behavior Standards Social Skills: Demonstrate social maturity and behaviors
appropriate to the situation and environment

Assessment Evidence: A success plan written out with SMART goals and objectives
specifically for college.

Activities:
This session will be held as a discussion group in relation to a college class
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1. Discuss the transition from High School to College, fears, excitement, thoughts,

eic.

2. Discuss how students cultivate the “Big Six” experiences found by Gallup
Research,

a.

~p ooy

A professor who made them excited about learning
Professors who cared about them as a person
A mentor who encouraged them to pursue their goals and dreams
Worked on a long term project
Had a job or internship where they applied what they were learning
Were extremely involved in extracurricular activities
i. Guiding questions to ask:
1. How can students cultivate these experiences in order to
capitalize on their success?
2. Why does research indicate these 6 experiences cultivate
future success?

3. Present a Powerpoint presentation on behaviors that will lead to a successful
college experience. This will include

a.

b.

C.

d.

Events to Attend
i. Attend an open house to meet new students
ii. Sign up and attend registration events to enroll in classes
Transition Year
i. Discuss transition year and how it relates to GPA
ii. Define full time status and how to manage course load in your first
year
fii. Getting involved in extracurricular activities the College Offers
Time Management and Time Management Strategies
i. Keepacalendar
ii. Create a daily to-do list
tii. Do the tough tasks first
iv.  Break projects down into smaller pieces
v. Consolidating similar tasks
vi. Do not procrastinate - it doesn’t help in the fong run
vii. Realize that you can’t do it all
Good Study Habits
i. Study at your high energy times
ii. Study everywhere and anywhere
iii. Getand stay organized
iv. Be flexible, patient, and persistent
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v.  Work with others - Create study groups in order to teach each other
the material
e. Other Helpful Tips
i.  Surround yourself with supportive people
ii. Reward yourself
iii.  Don’t expect perfection
f. Resources to Utilize
i. Career Center
i. Learning Centers
iii. Advising Center
iv. Library
v. Health Center
vi. Counseling Center
vii.  Student Activities Office
vili. Recreational Centers
ix.  Alumni Association
X. Security
xi.  Financial Aid Office
xii. Rate my professor
g. Commuting Students
i. Participate in school activities
ii. Use onsite resources
iii. Connectwith others
iv.  Listen to recorded lectures during travel time
v. Pack snacks to save money
vi. Get support from your family
4. Have students write a success plan incorporating some of the suggested
behaviors above. On the same form students should write at least 2 smart goals
for college

Materials:
{Pad
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BOSTON ARCHITECTURAL COLLEGE AND
MAYNARD PUBLIC SCHOOLS
MEMORANDUM OF UNDERSTANDING

THIS MEMORANDUM OF UNDERSTANDING (hereinafter the "MOU") is made this

_A ?f ‘| l C) , 2019, by and between Boston Architectural College (hereinafter “BAC”) located at
320 Newbury St, Boston, MA 02115 and Maynard Public Schools (hereinafter "Maynard ")
located at 3-R Tiger Drive, Maynard MA 01754 (collectively also hereinafter the "parties").

ACKNOWLEDGMENTS

WHEREAS, Boston Architectural College is New England's largest private college
of spatial design, offering bachelor's and master's degrees in architecture, interior architecture,
landscape architecture and design studies as well as continuing education credits and

certificates and a BAC Summer Academy for high school students,

WHEREAS, the mission of the BAC is to provide excellence in design education

emerging from practice and accessible to diverse communities.

WHEREAS, the vision of the BAC is to be the recognized leader in the education of
design professionals, connecting theory and practice and engaging educators, practitioners, allied

professions, and the public.

WHEREAS, the mission of Maynard Public Schools is to provide a superior academic
experience for Maynard's students that prepare them to be productive citizens in an

interconnected technological world.

WHEREAS, the parties desire to collaborate for purposes of delivering Early College
degree and certificate completion programs, credit recognition, experiential learning, dual and

concurrent enroliment opportunities.



2

WHEREAS, the parties desire to collaborate and provide career-specific Early College
enrollment opportunities in the fields of architecture, interior architecture, landscape

architecture and design studies.

WHEREAS, the parties are desirous of affiliating with one another for purposes of
advancing common interests in the attainment of their respective educational missions and
goals, and for the mutual betterment of the students, faculties, employers and communities

which they serve;

NOW, THEREFORE, in consideration of the mutual covenants, obligations, terms and
conditions set forth herein, and in consideration of the mutual benefits to be derived therefrom,

the parties hereby expressly agree to collaborate in accordance with the provisions of this
MOU.

1. PURPOSE OF MEMORANDUM OF UNDERSTANDING

The purpose of the MOU is to create an educational partnership and to advance the common
missions and interests of the BAC and Maynard Public Schools. This MOU memorializes the
agreed upon means and methods of providing Early College enrollment opportunities for the

benefit of Maynard Public Schools students.



2. OBLIGATIONS OF THE PARTIES
In undertaking the aforementioned collaboration, the parties agree as follows:

BAC's" Obligations and Responsibilities
BAC agrees to provide the following:

(1) Aletter of acceptance shall be given to eligible and qualified Maynard Public Schools
students after a review of high school transcripts, references, and completed BAC
application in accordance with BAC admissions standards.

(ii) Provide public information on Maynard Public Schools Early College transfer
opportunities.

(iii) Provide opportunities for Maynard Public Schools to participate in Open Houses, career
days, and other employment recruitment events at BAC.

(iv) Provide presentations and public information sessions to appropriate Maynard Public
Schools faculty, staff, transfer counselors, advisors, and admissions staff.

(v) May explore offering select BAC courses onsite at Maynard Public Schools.

(vi)In Year 1 of this Agreement, BAC shall offer one 3-credit online course to be taught by
BAC faculty.

Maynard Public Schools’ Obligations and Responsibilities;
Maynard Public Schools’ obligations shall include:
(1) Maintain its status and good standing as an institution licensed by the Massachusetts
Department of Elementary and Secondary Education ("MA DESE") and accredited by the
New England Association of Schools and Colleges ("NEASC™).
(ii) Award a high school diploma to each student who successfully completes Maynard Public
Schools' graduation requirements;

(iii) Provide Massachusetts Department of Elementary and Secondary Education (MADESE)
certificate training programs and courses at the Associate and Bachelor degree levels as
mutually agreed fo by the parties including, but not limited to those required by BAC and
Maynard Public Schools.

(iv) Post the Maynard Public Schools transfer pathway information in the School’s Program

of Studies website.



(v) Provide significant opportunities for BAC to participate in Maynard Public Schools Open
Houses, Early College and career days, and employment recruitment events or other
appropriate activities at Maynard Public Schools.

(vi) Provide opportunities for BAC to make presentations to Maynard Public Schools students in
class and at extra-curricular events.
(vii) Provide opportunities for BAC to make short presentations to Maynard Public Schools
students, guidance counselors, and faculty and staff advisors.
(viii) Eligible and qualified Maynard Public Schools students may enroll in BAC Early College
degree and certificate programs, courses of instruction, and experiential leaming opportunities
on a dual and concurrent basis. Upon graduation from Maynard Public Schools, qualified

students who submit complete applications may transfer to BAC.

3. EDUCATIONAL PROGRAMS
The curriculum for all affiliated class work under this MOU is and shall be administered, as follows:

A. This Early College program shall involve students pursuing BAC degrees and certificates in
architecture, interior architecture, landscape architecture and design studies who meet
BAC's admissions standards. Maynard Public Schools Early College students may attend
Maynard Public Schools and BAC through dual and concurrent enrollment.

B. BAC shall be solely responsible for all course development and instruction for courses
offered for BAC credit and shall provide the curriculum for all class work for such courses.

C. BAC shall be responsible for curriculum development and quality of instruction of BAC
Early College programs and courses; provided further that BAC shall be responsible for
BAC Early College faculty development, academic appointment, faculty evaluation, and
teaching learning outcomes assessment.

D. The partners may agree to provide shared administrative and student services and non-
academic support.

E. Programs and courses offered by BAC to Maynard Public Schools students shall be
reviewed by BAC on an annual basis.

F. Inaccordance with state law, instructors in the program must submit to a CORI and

fingerprinting.
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4. BAC AND MAYNARD PUBLIC SCHOOLS FACULTY

BAC shall hire, evaluate, and supervise all faculty who teach BAC for-credit college courses

including Early College courses onsite at Maynard Public Schools,

Maynard Public Schools instructors may apply for BAC Early College faculty teaching

opportunities.

Maynard Public Schools faculty who teach in programs covered by this MOU shall meet the prior
approval of BAC and receive joint appointment, provided that such faculty be subject to the
credentials requirements of BAC as well as applicable state licensing and certification requirements

and regional accreditation standards.

All faculty and staff assignments shall be in accordance with applicable provisions of the
academic personnel policies of collective bargaining agreements whichever shall apply and
provided further, that nothing contained in this MOU shall place at risk the respective licensure
and accreditation of BAC and Maynard Public Schools.

A Master list of faculty is attached as Exhibit A and herein incorporated by reference.

5. EARLY COLLEGE ADMISSIONS
BAC shall apply its Early College admissions standards to eligible and qualified Maynard Public

Schools students on the same basis as it applies its standards to other Early College applicants.

6. TERM, TERMINATION, AND TEACH-OUT
A, This MOU shall take effect on the date of execution and shall have a term of two (2)

years, which may renew automatically for successive 2 year terms unless terminated by
either party.

B. Each party reserves the right to terminate this MOU upon 90 days’ prior written notice
provided further that this MOU may be terminated earlier by mutual agreement or for

causc.



C. Inthe event of termination, the parties agree to use an equitable exit strategy that will

permit enrolled Early College students to complete their coursework and academic

program.

7. TUITION AND FEES; REVENUE AND EXPENSES
A. The tuition for Maynard Public Schools students shall be as follows:

Year 1 - $100 for one 3-credit online course
Year 2 - $199 per 3 credit course
Year 3 - $299 per 3 credit course

This rate applies to the partnership with Maynard Public Schools and not to individual students.

The parties shall agree on operating budget, which will incorporated by reference in this

agreement.

8. ACADEMIC QUALITY, ASSURANCE AND ASSESSMENT

A. BAC shall be responsible for academic quality and outcomes assessment of for-credit

Early College courses, degrees, programs, and post-secondary certificates,

B. BAC shall be responsible for Early College accreditation and academic licensing
requirements.

C. Nothing contained in this MOU shall be construed or operate to place at risk the academic
licensure and accreditation status of either party.

D. Maynard Public Schools and BAC shall maintain their respective regulatory and
accreditation recognition status. Any adverse change in regulatory status or accreditation
recognition of Maynard Public Schools or BAC shall be considered a material breach by the
party subject to such action provided further that the other party shall have the option to

terminate this MOU upon 90 days written notice.



9.__SERVICES AND EXPENSE SHARING
BAC shall provide library privileges to Maynard Public Schools’ Early College students. Maynard

Public Schools students enrolled in BAC's program shall have access to applicable BAC distance
learning opportunities.

10. MARKETING AND RECRUITMENT

All Early College public information, enrollment marketing, promotional, recruitment materials,

publications, course, and program announcements shall be subject to the approval of BAC and
Maynard Public Schools.

11. FACILITIES
Maynard Public Schools and BAC shall provide access to campus facilities and equipment in

accordance with the respective institution's facilities use policies and procedures.

12. ACADEMIC CALENDARS:

A. Implementation of the programs set forth in this MOU shall commence on or after the

date of the execution of this MOU and shall continue thereafter, until officially
terminated by the Parties. They have incorporated by reference in this MOU their
respective calendars for the 2019-2020 academic year.

B. BAC and Maynard Public Schools shall develop and publish a list of scheduled courses
and sections with the final schedule of courses and sections to be mutually agreed upon

by the parties in a timely manner to allow for publication of the course schedule.

13. STUDENT FINANCIAL AID

State and federal financial aid and work study monies shall be administered by the parties

in accordance with their respective institutional eligibility and participation agreements
and in compliance with applicable law. Neither institution shall be obligated to provide

scholarships, financial aid, or work monies to students attending the other institution.



14.PROGRAM SUPPORT

The parties agree to use their best good faith efforts to establish and assure the continued

operation and development of the educational collaborative programs and activities provided
under this MOU.

Nothing in this MOU shall be construed so as to create a burden of review, control, or
compliance by one party upon the other regarding the courses taught at their respective
institutions, however, both parties covenant to be bound by and comply with the respective rules,
regulations, both codified and in case law, that govern this MOU.

15. DESIGNATED REPRESENTATIVE

Upon the execution of this MOU each of the parties shall designate one of its staff to serve as the

primary Early College contact person and program liaison, to represent the respective institution's

interests during the period of this MOU.

16. EARLY COLLEGE PROGRAM COLLABORATION AND COOPERATION
In furtherance of the purposes of this MOU to establish and provide Early College programs and

courses to Maynard Public Schools students, the parties shall fully cooperate on all programs,
services and activities mutually agreed upon hereafter in accordance with the standards, policies,

and practices of licensing and accrediting agencies.

17. COMPLIANCE WITH LAW

The parties shall comply with applicable provisions of federal, state and local law and academic

licensing and accreditation requirements governing any and all matters covered by this MOU.

18. PRIVACY AND CONFIDENTIALITY

The parties shall comply with applicable provisions of federal, state, and local law governing the

privacy and confidentiality of all BAC and Maynard Public Schools Early College students,

institutional, group and individual records and personnel data maintained in connection with this
MOU.



19. NOTICE

Any notice which can or ought to be given pursuant to the terms of this MOU shall be in writing
and shall be deemed delivered when given in person to either party or upon the date of mailing
by U.S. certified mail return receipt requested or overnight delivery service and addressed as

follows, unless otherwise designated in writing by either party:

Boston Architectural College Maynard Public Schools
320 Newbury St 3-R Tiger Drive

Boston, MA 02115 Maynard MA 01754
ATTN: ATTN:

The foregoing provisions for service notwithstanding, any such notice shall contain a written
Certificate of Service page which shall conform substantially to Exhibit C attached hereto and
made a part of this MOU by reference.

20. ENTIRE AGREEMENT: AMENDMENTS; LAW OF THE FORUM

A. This MOU constitutes the entire agreement between the parties with respect to the subject

matter governed herein, and shall not be deemed to be waived, added to, or modified
orally; and no waiver, addition, modification, or amendments shall be valid unless signed
by the parties hereto and confirmed in writing within ten days by registered mail,

B. This MOU, its validity, construction and effect shall be governed by the laws of the

Commeonwealth of Massachusetts.
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IN WITNESS WHEREOF, the parties hereto have caused this MOU to be signed by a duly

authorized representative, on the date and year as written above.

FOR BOSTON ARCHITECTURAL COLLEGE

vue_ 4/ /7 i

James Ryan, PhD
VP of Enrollment Management & Student Services

FOR MAYARD PUBLIC SCHOOLS

//Z/M//M// am

Robert Gerard/ PhD
Superintendent of Schools, Maynard Public Schools







