
 

Member districts within a BOCES have three options for submitting a UIP that meet the requirements for gifted 
education.  

1. The district may submit a UIP to CDE that includes gifted students. 
2. For districts with 16 or fewer gifted students, the target and monitoring of progress may occur within the 

student’s Advanced Learning Plan and an action step for gifted students defined in the UIP.  (Note: See UIP 
Simplified Guidance Document for directions on this option.) 

3. The district may collaboratively work with other member districts of the BOCES to develop a common plan and 
upload this plan as an attachment into the district UIP.  
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I. PREVIOUS TARGET 
 
Performance Indicator: 
Academic Achievement 
● Last Year’s Target 
● Performance on 

Target 

Record previous target 
and reflection on 
progress towards 
previous year’s 
target(s). 

Prior Year Target(s):   The 2016-2018 UIP Program Plan for Northeast 
BOCES, the AU, set a target of increasing identification from 1.5% of the 
overall population to 3.5% of the overall population by Spring of 2017.  
 
 
Reflections/Results:  This target was met, as a Fall 2017 Identification 
Survey done by the AU Gifted Coordinator and Gifted Education Regional 
Consultant (GERC) showed a gifted count around 3.8% of the overall 
student population.  This was confirmed through the data pipeline with 
CDE, after the October 1, 2017 annual student count. 
 
The increase in identified students results in more data available to 
distinguish trends among gifted student achievement and growth. 
 
 

 
ORITY PERFORMANCE 

CHALLENGE 

● Trend 
Statement/Analysis 

● Priority 
Performance 
Challenge 

Provide a brief data 
narrative of 
aggregated data from 
member districts 
providing evidence for 
the common priority 
challenge.  Only 
include data charts 
and/or graphs that 
illustrate or provide 
notable evidence for 
the performance 
challenge.  It is not 
necessary to include 
other gifted data.  
 
Identify the Priority 
Performance 
Challenge for member 
districts. 

Trend Analysis:  
 
Many of the school districts within Northeast BOCES have a high opt-out 
rate for the State Assessment (PARCC and/or CMAS).  However, all of 
the participating AU schools use NWEA at least twice per year (in the Fall 
and Spring) to monitor student growth and achievement. 
 
An examination of gifted student data from the Fall of 2015 to the Fall of 
2017 revealed patterns of growth in both reading and math relevant to 
gifted student achievement.  After a closer look at the information, it was 
determined that reading scores for gifted students across Northeast 
BOCES were stagnant and showed little growth from the end of 7th grade 
to the beginning of 10th grade. 
 

 
 
The graph above covers two full school years:  2015-2016, and 2016-2017 
and the average RIT score for gifted students at the identified grade levels. 
Students beginning 7th grade in the Fall of 2015, scored an average of 
237.75 and ended 8th grade with an average score of 237.85, reflecting an 
overall growth over two years of .10 in the raw score, and a decline in the 
national percentile from the 93rd percentile to the 83rd percentile.  
 
Students ending 10th grade in the Spring of 2017 had the highest RIT score 
at an average of 241.  However, it’s important to note that this is still 
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reflective of the 83rd percentile nationally, the same as 8th grade students in 
the Spring of 2017.  The chart below shows the same information in 
percentile form: 
 

 
 
Gifted student performance in reading over a span of at least three grade 
levels shows small declines in percentile norms overall.  It’s important to 
note that RIT scores across the board remain very steady, indicating little 
reading level progress from the end of 7th grade through 10th grade. 
 
Priority Performance Challenge:  
 
Colorado has moved to using the SAT as the state assessment of choice at 
the high school sophomore (PSAT) and junior (SAT) levels since 2017. 
As compared to the ACT, the SAT has an extensive reading 
comprehension section that requires the ability to read and synthesize 
dense information in a relatively short amount of time.  While the ACT 
also requires reading comprehension for the various sections, the SAT 
requires this in a more intensive manner.  This means that reading progress 
over the high school years leading up to 10th grade is important for all 
students, including the gifted population. 
 
The priority challenge is stagnant reading scores showing minimal 
growth and sometimes decline, as reflected in RIT scores on the NWEA 
test between the Spring of 7th grade and the Spring of 10th grade years 
across Northeast BOCES. 
 
Root cause is determined to have two sources.  The first is a lack of 
reading challenge, specifically at higher literacy levels.  This could be a 
result of lack of teacher training in differentiation for secondary 
reading/literacy.  It may also be a problem in allocating limited resources 
to small numbers of students. 
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The second root cause relates to student choice of reading material in 
areas of interest.  Gifted students have been shown in recent research to 
have slower reading growth than nongifted peers (Tutwiler, McCoach, 
Hamilton & Siegle, 2017).  One hypothesis for this is that instructional 
methods and materials do not match the intellectual need of the gifted 
student in traditional classrooms.  A potential solution for this is to allow 
student selection (within guidelines) of reading materials that still teach 
concepts but are at a higher rigor level and interest match to the gifted 
student.  
 
Northeast BOCES gifted students often show growth over the summer 
(from Spring to Fall) on their NWEA scores which could demonstrate that, 
when allowed to select their own reading material, gifted students will 
choose appropriately higher-level and interest-based materials. 
 
 

 
III.  MAJOR 
IMPROVEMENT 
STRATEGY 
 
● Strategy 
● Action Plan & 

Timeline 

Define the Major 
Improvement Strategy 
for gifted students in 
the BOCES and 
describe the BOCES 
action steps and 
timeline that will have 
positive and long-term 
impact to improve 
gifted student 
performance. 
 

Major Improvement Strategy: 
 
The AU will address the root cause(s) in a two-step process. 
 
2.  Develop a reading list applicable from 7th grade through 12th grade that 
will serve as a resource for English/Language Arts teachers to allow 
student choice in reading material for gifted students.  This reading list 
will provide titles, genre, suggested grade levels, and brief summaries to 
provide teachers with flexibility and appropriate subject-area content.  The 
reading list will be developed and posted to the Northeast BOCES website 
for easy access by August 31, 2019.  In addition, copies will be distributed 
via email to individual school districts.  The list is intended to assist with 
providing student choice and match interest for gifted students within the 
AU. 
 
3.  Develop an Infusion Course, which is an 8-week, online, interactive 
mini course offered to gifted students in Northeast Colorado directed 
toward engagement and high-level reading challenge.  Both student 
reading choice and student challenge will be addressed through this 
course.  Infusion courses are offered twice per year, once during second 
quarter and once during third quarter.  This will be made available to all 
Northeast BOCES schools for registration by August 31, 2019.  
 
Action Plan: 
 
Gifted Student Reading List, developed by the 
Northeast GERC and distributed by the AU 
gifted coordinator to local GT School 
Coordinators.  
 
Infusion Class, developed to address specific 
reading skills and gifted interests.  
 
 
 
 

Timeline: 
 
The list will be ready 
for distribution by 
August 31, 2019. 
 
 
This course will be 
developed by assigned 
personnel during the 
summer of 2019 and 
be ready to offer 
during second quarter 
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Survey ELA teachers within Northeast BOCES 
on use of Gifted Student Reading List. 

and third quarter of the 
2019-2020 school 
year.  Will be offered 
again in 2020-2021 
school year. 
 
Survey in December 
2019.  Make necessary 
changes or list 
additions by May of 
2019. 
 
 

 
IV.  TARGET 
 
● Performance target 
● Monitor progress 
 
 
 
 
 
 
 
 

Set a common target 
for gifted students’ 
performance. 
 
Describe the interim 
measures to monitor 
progress of individual 
student performance. 
Measures may vary for 
each district.  

Gifted Target: 
 
2015 NWEA norms show reading growth from the end of 7th grade to the 
end of 10th grade to be about 7 points total for an average students (from a 
RIT score around 214 to a RIT score around 222).  There are no charts to 
compare gifted student growth to and establish “normal” growth for this 
population.  And, statistically, as these students are starting at a higher 
point on the curve, it will become more difficult to show growth. 
 
The target, therefore, for gifted student reading growth is 4 points, or an 
average score of 245 at the end of 10th grade.  This would be about the 88th 
percentile. 
 
 
 
Monitor of Progress (may be specific to each district): 
 
NWEA scores are reported to parents by individual districts, generally at 
parent teacher conferences or upon request by the parent to the school. 
 
Northeast BOCES reading scores will continue to be collected twice per 
year by the AU Gifted Coordinator and aggregated to determine progress. 
Updates on progress will be given at Principal and Superintendent 
meetings as needed. 

 
 
 
 
 


