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Many preschool children can recognize Max from Where the Wild Things Are, or can describe 
what happens when you give a mouse a cookie. They are less likely to be familiar with nonfiction, 
or informational, books. Recent evidence, however, indicates the use of informational books 
with young children can be developmentally appropriate and has many benefits.

Before entering kindergarten, children are expected to 
know about or have experience with many kinds of lit-
eracy activities. They have the opportunity to hear 
stories read and repeated in child care settings and 
at home with older siblings and at bedtime. Indeed, 
story books, or narratives, are the most common 
type of book shared with young children. Yet another 

type of text that children are expected to have expo-
sure to is informational, technical or persuasive text. 
Informational books historically have been used less fre-
quently; they have been characterized as boring and 
too abstract or sophisticated for emergent readers.

 

Introduction
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Research suggests that the use of engaging informational books 
may create an interest in reading in some children, particularly 
boys, who have not demonstrated an interest in narrative texts. By 
providing appealing books about topics of interest to children, such 
as sharks, snakes, or construction equipment, you can help them 
develop print motivation—excitement and interest in books.

Children are naturally curious about the world. It makes sense to 
capitalize on this interest by using non-fiction books to support and 
enhance child-directed investigations. Once you identify a topic of 
interest, you can make logical and valuable connections to other 
content areas easily.

A group of preschoolers excitedly watched outside their 
classroom window as construction on a new building began. 
Heavy equipment, loud noise and a friendly construction crew 
fueled an interest in tools and building. The teacher took 
advantage of this fascination and brought in a large collection 
of non-fiction books on construction and building. 

It wasn’t long before the children started planning their own 
building project. With the help of their teacher, they 
negotiated ideas and decided to construct a table. They 
measured, sanded, cut, pounded, and painted. Signs identified 
the “Hard Hat Area.” Children wrote or dictated what they 
had accomplished each day. 

The teacher actively helped children make connections to 
concepts from other content areas throughout the project. A 
digital camera was used to record their progress. The pictures 
were later used to create a classroom-authored book 
documenting how the table was built.

Informational texts also can foster the acquisition of vocabulary—
one standards-based literacy goal for children preparing for 
kindergarten. Informational books often include a wide selection 
of technical or specialized vocabulary. New words often are 
highlighted within the text and also are included in charts 
and glossaries. Children can practice unfamiliar vocabulary 
by creating word lists, adding to word walls and dictating 
stories with new words.

By exploring informational texts, children also gain exposure to 
new organizational formats, text structures and other features. 
Contrary to when reading a narrative, we do not necessarily need 
to start at the beginning of a non-fiction book. Tools such as a table 
of contents and an index can help children quickly find information 
they are looking for. Photographs, illustrations, charts and text 
boxes invite exploration on any page. However, children will need 
guidance in making sense of this kind of format.

Experts agree that when children experience texts with different 
kinds of formats, their thinking becomes more flexible, and this will 
aid future learning. Early exposure to “non-linear” writing may help 
prepare children for the shift from narratives—commonly used 
through the early primary grades—to the kinds of texts used in the 
later primary grades.

Rationale
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Many early childhood educators are now recognizing the 
contribution informational books can make to young children’s 
literacy development. Sharing quality non-fiction with reluctant 
listeners has been found to increase their print motivation. New 
terminology sprinkled throughout these books and glossaries may 
help in vocabulary acquisition. 

The text structure and features such as the table of contents, 
charts, text boxes and indexes encourage readers to approach non-
fiction much differently from narrative fiction. With guidance, young 
children can become skillful in using deductive and logical reasoning.

 If young children are exposed to a rich diet of quality non-fiction, 
their understanding of narrative texts will be enhanced. They 
already recognize Max from Where the Wild Things Are.With the 
introduction of informational books, they will be able to discuss 
habitats and habits of wild animals as well. 

Traditionally, informational books have been on the back bookshelf. 
It’s time to move them to the head of the class.

In Conclusion

Features of Informational Text

Informational text includes several features that may be new to young children:

Informational books, also known as non-fiction or expository texts, 
convey facts about specific topics with printed information 
accompanied by  rich illustrations or photos. The organization of 
informational books varies from that of narrative texts, using 
formats such as comparison and contrast, sequence of events, 

demonstration of cause and effect, and problem solving. 
Informational books require young minds to think in a different way 
from how they process narrative. Experts believe that not only are 
preschoolers capable of using logical and deductive reasoning, but 
that by doing so they are preparing for future learning.

What Is Informational Text?

an introduction and summary
a table of contents
a glossary
an index

•
•
•
•

numbered pages
technical or specialized vocabulary
charts, diagrams, photos, and text boxes
the use of timeless verbs and generic nouns

•
•
•
•
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Tips for Sharing Informational Books

•Follow the children’s interests; select books on topics they are 
curious about.

•Many non-fiction books for children are cataloged in libraries by the 
Dewey Decimal system; learn to use a subject index guide.

•Get to know non-fiction authors, or series books written for young 
children. Gail Gibbons has written and illustrated more than 100 
titles for the young reader. Two popular series are the My First 
Pocket Guides Series, published by National Geographic Children’s 
Books, and the Zoobooks Series, published by Wildlife Education, 
Limited. Both have large colorful photos and amazing facts about 
animals. 

•Read every book before sharing them with children; not all may be 
appropriate for your group even if they are written for young 
children.

•Plan how to paraphrase if necessary; anticipate questions and 
comments.

•Familiarize yourself with new vocabulary and its pronunciation.

•Introduce a non-fiction book with an interesting or amazing fact 
from the book.

•Exhibit collections of books on similar topics throughout the 
classroom; display book jackets on bulletin boards.

•Start or add to a diverse collection of non-fiction books for your 
classroom.

•Share your enthusiasm! 

How Can Informational Books Be Integrated Into the Curriculum?

You can use informational books to introduce a particular topic and 
create interest in a related narrative book. For example, read non-
fiction selections such as Becoming Butterflies by Anne Rockwell 
or From Caterpillar to Butterfly by Deborah Heiligman to 
introduce the classic narrative, The Very Hungry Caterpillar by Eric 
Carle. Engage children in a discussion on how each of these books 
is the same and how they are different. Other titles that can be 
paired include

• Slinky, Scaly, Slithery Snakes (2003) by Dorothy Hinshaw Patent 
and Hide and Snake (1995) by Keith Baker

• Dinosaur Bones (1990) by Aliki and How Do Dinosaurs Eat Their 
Food? (2005) by Jane Yolen

• Tools (1998) by Ann Morris and Old MacDonald Had a 
Woodshop (2002) by Lisa M. Shulman

Prompt your listeners with open-ended questions before, during 
and after sharing a non-fiction book to spark lively discussion. 
Record children’s responses on chart paper to give children 
valuable experience with various concepts of print. Here are a few 
ideas:

• Before starting the book, ask children what they already know 
about the topic and chart their responses. During the reading, 
ask them to remember new facts or ideas as they listen. When 
the reading is finished, record new facts they have discovered. 

• Use a webbing format to note facts and ideas for future projects. 

• Use Venn diagrams to determine similarities and differences. For 
example, in an examination of animals, diagram those that swim, 
walk and/or fly. 

• Read two books on the same topic by different authors. Ask 
children to compare author’s styles, data and illustrations. 
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For More Information

Contact Nancy Brannon at nbrannon@ohiorc.org or Nicole Luthy 
at nluthy@ohiorc.org. Also Vist http://rec.ohiorc.org.
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Early Learning Content Standard: English Language Arts

Reading	Applications:	
Informational,	Technical	and	Persuasive	Text	for	Early	Childhood

Reading Applications

1Use pictures and illustrations 
to aid comprehension. �Retell information from 

informational text. �Tell the topic of a selection 
that has been read aloud. �Gain text information from 

pictures, photos, simple 
charts, and labels 


