Gradual Release
of Responsibility

~~An Introduction~~

Instructional Framework of YCSD
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Presentation Notes
Check for sound
Post parking lots on the pillars - questions will be addressed after lunch and at the close of the presentation
Have markers and stickies at each table
Bathrooms can be found ?
Places for lunch (maybe close to 11:30)
Disclaimer…..lots of info
Take teachers to website to find powerpoint   PD calendar


Welcome & Introductions
GRR Overview
A Closer Look
e GRR Components
e Guidance Tool

Question and Answer

_x_

Agenda

TEACHER RESPONSIBILITY
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Lauren
8:00-8:20 Welcome and Introductions (Role of IFS: to coach and support teachers with the instructional framework, assist with planning, help interpret data, encourage teacher reflection, conduct learning tours and provide feedback, modeling, provider of resources, emotional support and mentor)
8:20-8:40 Icebreaker 10-15 Think about how you would use this in the classroom
8:40-9:00 GRR Overview
Purpose Statement, Focused Instruction
Break
Guided Instruction
Ice Breaker: Resume
Collaborative
Lunch
Independent and Exit slip
Resources
SOS collaborative activity
Questions?IFS time
Marigold
Survey



_x_

Getting to Know Each Other

Collecting

Autographs
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Stephanie
Grid activity
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Alignment to YCSD Strategic Plan

Goal 1

Objective A _-Ensure every child in every classroom receives
high -quality instruction every day.

1. Define high -quality instruction and be clear about what

it looks like in the classroom.

2. Monitor high  -quality, rigorous instruction through daily

walk -throughs tied to the Ohio Learning Standards.

3. Provide a learning experience that leads to a minimum

of a full -year of academic growth for all students,

preparing every student to achieve grade -level standards
in reading and math.

Objective B - Provide the necessary support to all district
employees so that they have the skills needed to deliver the
highest -quality education to students.

1 Engage all staffin Comprehensive Professional Learning
Series aligned to the standards and the Instructional
Framework.

GOALYV
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Lauren-

Goal I  Academic Achievement
Goal II  Supporting the Whole Child
Goal III Parent, Family and Community Engagement
Goal IV World-Class WorkForce
Goal V  Operations, Budget and Accountability

Focusing on Goal I

Working Together, Our Students Succeed
 


_x_

Purpose Statement

describe the components of the
Gradual Release of Responsibility (GRR)

support the implementation of the
YCSD instructional framework

engaging in a closer look using video
observation and guidance tool annotation
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Overview

PURPOSE

* e

Teacher Responsibility Teacher Resporsibility
“We do It.*”

b oy

Student Responsibility Student Responsibility
=You do It alone.” ““We do It together.”

oo
a1y eRO®
E ASSESSMENWNT

@ 2012 Ankerry Community School District. Used with parmission.
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Lauren-  The goal of the Gradual Release of Responsibility Framework is to provide appropriate instruction, moving students towards independence. 

All grades use the gradual release model. The goal is to get through an entire GRR cycle during your ELA block. At the high school level because of the length of the class period, the cycle would take two days to complete.

The gradual release of responsibility instructional framework purposefully shifts the cognitive load from teacher-as-model, to joint responsibility of teacher and learner, to independent practice and application by the learner (Pearson & Gallagher, 1983). It stipulates that the teacher moves from assuming "all the responsibility for performing a task … to a situation in which the students assume all of the responsibility" (Duke & Pearson, 2002, p. 211). This gradual release may occur over a day, a week, a month, or a year. Graves and Fitzgerald (2003) note that "effective instruction often follows a progression in which teachers gradually do less of the work and students gradually assume increased responsibility for their learning. It is through this process of gradually assuming more and more responsibility for their learning that students become competent, independent learners" (p. 98).
The gradual release of responsibility framework, originally developed for reading instruction, reflects the intersection of several theories, including
Piaget's (1952) work on cognitive structures and schemata
Vygotsky's (1962, 1978) work on zones of proximal development
Bandura's (1965) work on attention, retention, reproduction, and motivation
Wood, Bruner, and Ross's (1976) work on scaffolded instruction
Taken together, these theories suggest that learning occurs through interactions with others; when these interactions are intentional, specific learning occurs.



_x_

Purpose Statement

What is it? Why do we use it?

A statement that gives More focused and

students information about intentionalteaching and

what they will learn, why assessment

they are learning it, and how “Students can hit any

they will demonstrate that target they can see and

understanding. that will hold still for
them ” (Stiggins)
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What is a Purpose Statement?  

Why do we use purpose statements?

Research tells us that the brain searches for purpose. It wants to know what it should focus on and whether it is important to focus on.
3 questions the brain asks: Dr. Robert Sylwester
Where am I?
Who are these people?
What are we going to do today?

Fisher and Frey, Pg. 24 in Better Learning Through Structured Teaching
“In the absence of explicit attention to the lesson’s purpose, students will not see the connection between the activities they are completing and the reasons why they are learning it.” Dean et all., 2012

P.22 (Fisher and Frey) In order for students to acquire new knowledge they need to understand the purpose and learning target.

Students need to be involved in the process of establishing the purpose, they need to talk about the purpose and they need to understand the goals of the instuction.
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http://www.viewpure.com/LZe5y2D60YU?start=0&end=0

_x_
Purpose Statement

Skill from the standard
Relevance

Collaborative task
students will complete

Location: Front left corner of
your board

Label with the standard
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How to create a purpose statement

Unpack your standard: if you try to fit too much of your standard into your lesson, you will run out of time and your students will struggle
What
Why is this important to remember?
Why
The task - 
How
IN Youngstown:
Colors 
Placement of a purpose statement in the classroom
Label with the standard


_x_

Purpose Statement

Video

We will be able to explore
real world problems
containing whole
numbers and decimals in
order to use division to
find a quotient by
completing practice
problems including
annexing zeros.
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What does it look like?
Picture examples
Video of a PS roll out

Noticings 
The color code
The connection to the standard
In math - the relevance is often the building blocks to future learning

As you watch, jot some of your own noticings on..
The structure of the roll out
The teachers role
The students role

https://cloud.swivl.com/v/940c5606a2197e0d874a2755fc01b864
https://cloud.swivl.com/v/940c5606a2197e0d874a2755fc01b864
https://cloud.swivl.com/v/940c5606a2197e0d874a2755fc01b864

1A. Purpose statement
(objective) is visible and
derived from the Ohio
Learning Standards

_x_

Purpose Statement

1. Purpose Statem

The purpose statement is clearty
visible for all students

The purpose statement is aligned to
Ohio Leamning Standard(s)

The purpose statement reflects a
focused skill derived from the
standard

Student friendly language is clear,
visible, and connected to all
academic vocabulary

The purpose statement is clearly
visible for all students

The purpose statement is aligned to
Ohio Learning Standard(s)

The purpose statement reflects
multipla skills derived from the
standard

Student friendly language is clear,
visible, and connected to some
academic vocabulary

The purpose statement is clearly
visible for all students

The purpose statement is aligned to
the Ohio Learning Standard(s)

The purpose statement reflects too
many skills that are embadded in
the standard

Student friendly language is not
visible but is connected to
academic vocabulary

The purpose statement is not
clearly visible for all students

The purpose statement does not
address any of the Ohio Leaming
Standards(s)

The purpose statement does not
reflect any skills embedded in the
standard

Student friendly language is not
visible or connected to academic
vocabulary

1B. Purpose Statement
(objective) aligns with the
instructional activity in the
lesson

The purpose statement and 44 GRR
compaonents are tightly aligned

The purpose statement and 3/4 GRR
components are aligned

The purpose statement and 2/4 GRR
components are aligned

The purpose statement and 1/4 GRR
components are aligned

1C. Students are able to use
active response techniques
to articulate and explain
what they are expected to
laarn, why it is important,
and how thoy will know
when they have learned it.
(e.g.. turn and talk, choral
response, individual, efc.)

a3
Q

observed

Time is provided at the end of the
purpose selting period for students
to talk with each other about what
they will be doing in today's lesson,
why it is impaortant, and how they
are to leam it.

100% of students questioned can
articulate “what", "why", and "how"
Minimum of 4 studenis

2/3 observed

=]

-

Q

Time is provided at the end of the
purpose setting period for students
to talk with each other about what
they will b doing in today’s lesson,
why it is important, and how they
are to leam il

T5% of students questioned can
articulate “whalt”, “why", and “how”
Minimum of 4 students

113 observed

Q

Time is provided at the end of the
purpose selting period for students
fo talk with each other about what
they will be doing in today's lesson,
whiy it is important, and how they
are to leam it.

50% of students questioned can
articulate “what", “why”, and "how”
Minimum of 4 studenis

0/3 observed

Time is not provided at the end of
the purpose setling period for
students to talk with each other
about what they will be daing in
today's lesson, why it is important,
and how they are to leamn it.

Less than 50% of siudents
questioned can articulate "what”,
“why", and “how"

Minimum of 4 students
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Alignment to the GRR Guidance Tool for Learning Tours
Remember this tool used to strengthen our instruction, it is not about getting all 4’s, It’s about zeroing in on next steps to improve instruction for the sake of our students

Take a close read at this tool:
Columns vs rows
The language is clear
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Purpose Statement

We will be ableto  analyze
different mediums in order
to recognize the

advantages and
disadvantages of using
different mediums when
presenting a report by
completing a round table
sheet.
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Mention and notice that she has her focused content standard and then connects to the informational text reading standard.
8th Grade SS



https://cloud.swivl.com/v/2aa130208c89c8b5db802abb40f5eeed
https://cloud.swivl.com/v/2aa130208c89c8b5db802abb40f5eeed
https://cloud.swivl.com/v/2aa130208c89c8b5db802abb40f5eeed
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Focused Instruction

What? Why?

Teacher focused Allows teachers to..
Directly connected to the - Demonstrate expert

purpose statement thinking and decision
Scaffolds/ supports expert m aking while com pleting

thinking _ complex tasks
Students are engaged in the Provide students with the

teXxt _ opportunity to witness
Keycomponents: Model, Think metacognition

Aloud, Anchor Chart, Noticing
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What is focused Instruction?
Focus on teacher thinking/ metacognition - this is your opportunity to allow students to see into your thinking process - if this piece is not clear, students will most likely struggle
Typically at the beginning of your lesson
This piece is extremely visual

Modeling
Think aloud
Anchor chart
Noticing: T and T

Why do we use it?

School is different than when I was in school: it’s not a sit and get. 
Vital in preparing students for learning, success
Are we explaining or telling?

Focused Instruction is NOT:
Something to skip
A time to tell, it is a time to explain your thinking
A time for your students to do nothing. Yes, it is the “I Do” however they should certainly be actively engaged in thinking and, depending on the grade level, engaged in recording your model as you do it and explain your thinking.
 


_x_
Focused Instruction

D

Purpose Statement: Establish clear lesson purpose

Think-Alouds Student
Modeling Independence

Make thinking Classroom Scaffold and

visible for Management
Content Support

Process

students
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How?
5-15 Minutes
Think-aloud (Fisher and Frey, pg. 30-31)
Keep the focus brief
Pay attention to your own thinking
I-statements… Authentic voice (what am I thinking and why am I thinking it/ What resources validate my thinking)
Think like the expert you are
Name your cognitive and metacognitive processes

Modeling (Fisher and Frey, pg. 26-27)
Must be visual
Must be left up for all students to reference as a support/ scaffold throughout the rest of the lesson
Name the strategy, skill, task
State the purpose of the strategy, skill, task
Explain when the strategy is used
Use analogies to link prior knowledge to new learning
Demonstrate how the skill, strategy, task is completed
Alert learners of errors to avoid
Assess the use of the skill

Anchor Charts
1 per lesson
Anchors can be used for more than 1 lesson
They should be left posted at the forefront of your room for the lesson and then posted for student reference



Classroom Management
and Procedure

_x_
Focused Instruction

Content

E VALUE - CHART

I
;
[{lli[l

Process
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Anchor charts:
Clear and visible
Instructional focus
Academic vocabulary
Reminds of a process
Have a clear purpose



Focused Instruction

Noticings
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This is the turn and talk:  You can find this on section 2E of the Guidance Tool
Students time to process what they have seen/ been taught
Teacher time to listen carefully and notice student learning as the cognitive responsibility shifts
Steps: 
Teacher names the steps she completed/ followed: This is important! If you do not know the steps to your thinking process, then your students won’t either.
Students turn and talk about what they learned/ What they saw the teacher do
Teacher checks in with a couple pairs
Teacher asks for a few students to share what they saw/ learned
Teacher elaborates on student thinking

This is an excellent opportunity to model accountable talk - teaching students how to have an on task, academic conversation

DO NOT SKIP THIS PIECE!


2. Focused Instruction

2A. The teacher makes the
thinking process visible.

4/4 are observed

-]

Q

The teacher activates prior
knowledge.

The teacher verbalizes a brief and
targeted think aloud of a targeted
skill or concept, unpacking expert
thinking to show how to arrive at
understanding.

The teacher uses "I” statements 1o
help avoid telling or providing direct
explanations

The teacher aligns thinking to an
anchor char.

o4

a

_x_
Focused Instruction

3/4 are observed

The teacher activales prior
knowledge.

The teacher verbalizes a brief and
targeted think aloud of a targeted
skill or concept, unpacking expert
thinking to show how to armive at
understanding.

The teacher uses "I statements 1o
help avoid telling or providing direct
explanations

The teacher aligns thinking to an
anchor chart.

2/4 are observed

4

a

The teacher activates prior
knowledge.

The teacher verbalizes a brief and
targeted think aloud of a targeted
skill or concept, unpacking expert
thinking to show how to arrive at
understanding.

The teacher uses "I” statements o
help avoid lelling or providing direct
explanatons

The teacher aligns thinking to an
anchor chan.

1/4 or less are observed

]

Q

The teacher activates prior
knowledge.

The teacher verbalizes a brief and
targeted think aloud of a targeted
skill or concept, unpacking expert
thinking to show how to arrive at
understanding.

The teacher uses "I" statements to
help avoid telling or providing direct
explanations

The teacher aligns thinking to an
anchor chart.

2ZB. The teacher uses an
ancher chart and/or process
chart that remains visible for
the students.

3/3 are observed

a

=

The anchor chart reflects the
instructional focus

The anchor chart incorporates
academic vocabulary

The anchor chart illustrates a
concept and/or helps students
remember the process of a skill or
strategy.

a

o

2/3 are observed

The anchor chart reflects the
instructional focus

The anchor chart Incorporates
academic vocabulary

The anchor chart illustrates a
concept and/or helps students
remember the process of a skill or
strategy

1/3 are observed

Q

<

The anchor chart reflects the
instructional focus

The anchor chart Incorporates
academic vocabulary

The anchor char illustrates a
concept and/or helps studenis
remember the process of a skill or
strategy.

0/3 are observed

Q

5]

The anchor chart does not reflect
the instructional focus

The anchor chart does not
Incorporate academic vocabulary
The anchor chart does not illustrate
a concept andior helps studenis
remember the process of a skill or
sirategy
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Alignment to the Guidance Tool
Close read:

Thinking process visible:
If you don’t unpack your expert thinking then the thinking aloud is mute - be sure to tell them why you think what you think!

Use of the anchor:
Are you using the anchor as a validation of your thinking during the model and think aloud?
You should interact with it so that you can model for your students how to use it as a resource when the learning is released to them

Questions to ask yourself as you work to improve your craft for your students and yourself:
Did I activate prior knowledge?
Did I explain my thinking during my think aloud or did I simply give step by step directions?
Did I use I statements?
Does my anchor reflect my focus?
What academic vocabulary did I incorporate into my anchor?
Did I interact with and refer back to my anchor during my teaching?


_x_
Focused Instruction

2C. The teacher models the 4/4 are observed 3/4 are observed 2/4 are observed 1/4 are observed

procaess of the strategy being
taught to create a product
documenting the teacher's
thinking

Qd The model created by the leacher

remains visible for students during
the other GRR components.

The model has the teacher’s
thinking documented.

The model aligns to the instructional
activity students will be engaged in.
Students follow along with and/or
are creating the model with the
teacher

Q  The model created by the teacher
remains visible for students during
the other GRR components.

The model has the teacher's
thinking documented.

The model aligns to the
instructional activity studenis will be
engaged in.

Students follow along with andlor
are creating the model with the
teacher

The model created by the teacher
remains visible for students during
the other GRR components.

The model has the teacher's
thinking documenied.

The model aligns to the
instructional activity students will be
engaged in.

Students follow along with andior
are creating the model with the
teacher

Q The model created by the leacher
remains visible for students during
the other GRR companents.

The model has the teacher’s
thinking documented.

The mode aligns to the
instructional activity students will
be engaged in.

Students follow along with and/or
are creating the model with the
teacher

2D. The students are actively
listening and engaged.

100% of students are actively
listening, facing the teacher, silent and
engaged in the think-aloud and model

75% of students are actively listening,
facing the teacher, silent and engaged
in the think-aloud and model.

50% of students are actively listening,
facing the teacher, silent and engaged
inthe think-aloud and model.

Less than 50% of students are
actively listening, facing the teacher,
silent and engaged in the think-aloud
and model
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Alignment to the Guidance Tool

Close read:
Model
You must document your thinking - write it down! Annotate, color code, circle, draw arrows - whatever you need to document your thinking
Why? So your students can use it when the learning is released to them!
Students can create your model with you - this means that they are copying your exact model, they are not jumping ahead

Engagement
Are they?
How do you know?

Questions to ask yourself as you work to improve your craft for your students and yourself:
Did my model remain visible?
Is my thinking documented?
Does my model align with what the students will be engaged in?
Did my students follow along with or create the model with me?
How many of my students are engaged in thinking during my thinking?


_x_
Focused Instruction

2E. Only at the end of the
maodel, students discuss
what they noticed the
teacher doing during the
maodel and think aloud that
sorves as a transition into
guided instruction.

33 are observed

|

Only at the end of the model do
students engage in conversation
with each ofher to discuss what
they noticed during the teacher
model and think aloud.

The leacher provides time for a few
students to report out on what they
have seen. This is a quick process.
The teacher names the sleps
axplaining the thinking process
during focused instruction

2/3 are observed

J  Only at the end of the model do
students engage in conversabon
with each other to discuss what
they noticed during the teacher
model and think aloud.
The teacher provides time for a few
students to report out on what they
have seen. This is a quick process.
The teacher names the steps
axplaining the thinking process
during focused instruction

113 are observed

o  Only at the end of the model do
sludents engage in conversation
with each other to discuss what
they noticed during the teacher
maodel and think aloud.
The teacher provides time for a few
Sludents to report out on what they
have seen. This is a quick process.
The teacher names the steps
explaining the thinking process
during focused instruction

0/3 are observed

J  Only at the end of the model do
students engage in conversation
with each other to discuss what
they naticed during the teacher
maodel and think aloud.
The teacher provides time for a few
students to report out on what they
have seen. This is a quick process.
The teacher names the steps
axplaining the thinking process
during focused instruction
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Alignment to the Guidance Tool

Close read:
Noticings
This is your t & t
This is huge in giving your students time to process what they saw/ learned
It is also a very important time for you to notice if your students got what you wanted them to
Give them a chance to talk about what they saw

Questions to ask yourself as you work to improve your craft for your students and yourself:
Did this conversation happen at the end of your focused?
Did you provide time for students to report out?
Did you name the steps that you followed? These steps are you cognitive thinking process


Focused Instruction Video
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Examples

Video
Noticings
Who is doing the work?
Teachers role?
Students role?
Why?
Notice that Wade...



http://drive.google.com/file/d/1nH7VD_4B35vmdZj1GeOwFC4-RNwPYc_y/view
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What?

Connecting focused instruction to
collaborative learning

Beginning the shift from teacherto
student

Responsive,temporary and flexible

Scaffolding student thinking

Key features are questions,prompts
and cues

_x_
Guided Instruction

Why?

To assess student understanding and
inform future instruction

Notice what students need to
succeed

Connect with the purpose set in
focused instruction

Anticipate and plan what students
need in orderto move forward to
collaborative

Allows students to be engaged and
empowered in a positive learning
environment
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_x_
Guided Instruction

Guide student thinking with
Question, Prompts, Cues

Design an activity that is a direct match of what was
modeled in focused (whole group)

Use noticing Strategies

Include “Cold Calling” strategies

Are students referring to the anchor
chart?
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How do you implement guided instruction?
Hand-out for noticing strategies AND reminder of where they came from (district website) and log in to Discovery Ed


_x_
Guided Instruction

Temporary

Whole Group Whole Group

Guided Guided Instruction: Key Features
Instruction is...

Responsive

A
' Prompts
|

Scaffolding
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Examples
Go over graphic of Guided Instruction
Video of Mary (beginning with tail end of focused to show the connection to guided instruction)



3. Whole Group
Guided Instruction

3A. The teacher
strategically uses
questions, prompts, and
cues to check for student
understanding to
determine if further
instruction is needed as
well as clear
misconceptions

4/4 ara obsarved

QO The teacher strategically uses
questions, prompts and cues to
facilitate and assess student
understanding and clear
misconceptions
The teacher assesses student
understanding to inform further
instruction and flexible student
grouping
If the teacher notices that students
are not understanding what to do,
another model is completed. This
maodel is tailored to the
misunderstandings the students
are having.
The activity is a direct match of
what was modeled and what will
be completed in collaborative
learning

_x_
Guided Instruction

3/4 are observed

Q  The teacher strategically uses
questions, prompis and cues o
facilitate and assess student
understanding and clear
misconceptions
The teacher assesses student
understanding to inform further
instruction and flexible student
grouping
If the teacher notices that students
are not understanding what to do,
another model is completed. This
madel is tailored to the
misunderstandings the students are
having.
The activity is a direct match of
what was modeled and what will be
compleled in collaborative learning

2/4 are observed

@  The teacher strategically uses
questions, prompts and cues to
facilitate and assess student
understanding and clear
misconceplions
The teacher assesses student
understanding to inform further
instruction and flexible student
grouping
If the teacher notices that students.
are not understanding what to do,
another model is completed. This
model is tailored to the
misunderstandings the students
are having.
The activity is a direct match of
what was modeled and what will
be completed in collaborative
learning

1/4 or less are observed

Q  The teacher strategically uses
questions, prompts and cues to
facilitate and assess student
understanding and clear
misconceptions
The teacher assesses student
understanding to inform further
instruction and flexible student
grouping
If the teacher notices that students
are not understanding what to do,
another model is completed. This
model is tailored to the
misunderstandings the students are
having.
The activity is a direct match of
what was modeled and what will be
completed in collaborative learmning

3B. The teacher provides
for active student
engagement

100% of students activate knowledge
from the think aloud and model and are
prepared to answer questions by
teacher cold calling to check for
understanding

75% of students activate knowledge
from the think aloud and model and are
prepared o answer questions by
teacher cold calling to check for
understanding

50% of students activate knowledge
from the think aloud and model and are
prepared to answer questions by
teacher cold calling to check for
understanding

25% of students activate knowledge
fram the think aloud and model and are
prepared to answer questions by
teacher cold calling to check for
understanding
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Alignment to the Guidance Tool
Refer to Mary’s video to show how her lesson is aligned to this portion of the framework.


Guided Instruction Video
_x_
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Examples

Video
Noticings
Who is doing the work?
Teachers role?
Students role?
Why?
Notice that Wade...



http://drive.google.com/file/d/1nH7VD_4B35vmdZj1GeOwFC4-RNwPYc_y/view

_x_
Create a Group Resume

SO

Create Group Name

College/ Universities Attended
City and State Born In
Previous Work Experience
Number of Kids (Ages Span)
Number of Pets

Hobbies

Favorite Vacation Spot
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Groups of 5


_x_
Collaborative Learning

What?

Involves groups of = Learning flourishes in an

students working environmentwhere
togetherto solve a conversation between
problem,complete a the LEARNERS is taking

task,or create a product. place.
I

"Collaborative learning is based on the idea that learning is a naturally social
act in which the participants talk among themselves (Gerlach, 1994). It is
through the talk that learning occurs."
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The shift is from teachers talking to students talking


_x_
Collaborative Learning

During collaboration, students will be demonstrating:
Interaction, Accountable Talk, Academic Language
Create a task that requires students to productively

struggle through the work.

Groups are purposefully created (and flexible) in a manner
that promotes success based on student strengths and
needs.

Teachers pulls small groups during the activity in order to
differentiate through further guided instruction
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The best collaborative activities in action are the ones that are thoughtfully planned.
If you don’t plan for success, you’re planning to fail.
What does academic discussion sound like? 
Hold students Accountable for their language using sentence starters (Accountable Talk Stems)
?? Maybe mention Dogfooding article or possibly at a different time…….a good practice for collaborative


4, Collaborative
Leaming

4A_ The teacher creates a
learning environment
conducive to collaborative
learning

4B. The task created
reflects students’ ability to
work collaboratively on a
complex task

313 are observed
The physical leaming envircnment
is aranged to promote
collaborative leaming
The student conversations are
respectiul
Students are held accountable for
their leaming tasks

The teacher designs a3 complex task
aligned to the purpose statement and is
a direct makch to the model and guided
instruction tasks. The activity requires
the students to productively struggle

_x_
Collaborative Learning

213 are observed
The physical leaming environment
is arranged to promaote
collaborative leaming
The student conversations are
respectiul
Students are held accountable for
their leaming tasks

The teacher designs a task aligned to
the purpose statement and s a direct
match to the model and guided
instruction tasks. The activity requires
students to productively struggle

113 are observed

The physical leaming environment
is amranged to promaote
collaborative leaming
The student conversations are
respectful

dents are held accountable for
their leaming tasks

The teacher designs a task aligned to
the purpose statement and is a direct
match to the model and guided
mstruction tasks. The activity does not
require students to productively
struggle together

i3 are observed
The physical leaming environment
is arranged o promote
collaborative leaming
The student conversations are
respectful

itwdents are held accountable for

their leaming tasks

The teacher does not design a task
aligned to the purpose statement that is
a direct makch to the model and guided
instruction tasks. The actvity does not
require the students to productively
struggle together



Presenter
Presentation Notes
Alignment to the purpose statement and connected to standards!
Complex task, in planning ask these questions- 	
How do the roles of the students in groups intertwine to create a product? 
What level of DOK are students being asked to demonstrate?


_x_
Collaborative Learning

AC. Collaborative learning
and small group guided
instruction with the teacher
happen simultaneously

Ai4 are observed

- |

The teacher creates flewble
groups where students are working
together to complete a complex
task

The teacher pulls a small group of
students to a designated spot in
the room to work for 5-15 minutes
per group, while other students are
working collaboratively

The teacher uses guestions,
prompis and cues to gain
meaningful data on student
leaming

The teacher collects and
documents formative data on each
individual student by checking in
with all groups to inform future
instructional decisions

A

A4 are observed

The teacher creates Sexible groups
where students are working
together to complete a complex
task

The teacher pulls a small group of
students to a designated spot in
the room to work for 5-15 minutes
per group. while other students are
waorking collaboratively

The teacher uses gquestions,
prompts and cues to gain
meaningful data on student
leaming

The teacher collects and
documents formative data on each
individual student by checking in
with all groups to inform future
instructional decisions

214 are observed

u |

u |

The teacher creates flexible
groups where students are working
together to complete a complex
task

The teacher pulls a small group of
students toa designated spot in
the room to work for 5-15 minutes
per group. while other students are
working collaboratively

The teacher uses questions,
prompts and cues to gain
meaningful data on student
leaming

The teacher collects and
documents formative data on
each individual student by
checking in with all groups to
infiorm future instructional
decisions

1i4 or less are observed
4 The teacher creates flexible groups

where students are working
together to complete a complex
task

The teacher pulls 3 small group of
students 1o a designated spot in
the room to work for 5-15 minutes
per group, while other students are
working collaboratively

The teacher uses questions,
prompis and cues to gain
meaningful data on student
learning

The teacher collects and
documents formative data on each
individual student by checking in
with all groups to inform future
instructional decisions
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Presentation Notes
Lauren-

Have a table set aside for the teacher to pull small groups
Teacher uses guided instruction at the small group table
Have a document for recording formative data


Collaborative Poster/Gallery Walk Conversation Roundtable
[ Work with your group to create a [ Create notes about a topic, then

Jigsaw Activity
d  Split a complex learning task among

members. Each student is part of a
home group and an expert group.
After mastering content in expert
groups, students teach one another
in home groups.

poster summarizing your work on a
topic. Each member must write in a
different colored marker.*

discuss these with your group. Write
each member’s ideas, then
summarize on your own.*

Walking Review
Seek other students to answer

guestions on a worksheet. Students
must sign their names for each
solution. Answer the last question on
your own at your desk.*

Save the Last Word Protocol
Choose three sentences that stand
out and explain why they are
important. Working in groups of 3,
each student takes turns going first to
share his/her sentence.

Novel Ideas Only
[  Brainstorm a list of prior knowledge
on a topic, then stand. One group
member reads an item on the list,
without repeating ideas. The goal is
to have the most novel ideas.*

Interrupted Reading Passage
Chunk a difficult text for students to
focus on key lines for annotation
before discussing within a group.

Think, Pair, Square
Discuss a topic with your partner, then
extend the discussion with another set
of partners.*

Bridges and Batrriers Protocol

[ Identify successes and challenges
related to a topic in the content
and/or identify successes and
challenges of student learning.

Four Corners Discussion
Students show their position on a
specific statement or question by
standing in a particular corner of the
room. This activity elicits the
participation of all students by
requiring everyone to choose and
discuss a position.

Numbered Heads Together
Resolve a problem with your group,
making sure all group members can
answer it. The teacher will identify the
spokesperson for the group by
selecting a number.*

Writing Frames
(Extension of Accountable Talk Stems)

[  Scaffold student responses to
summarize work and compare and
contrast writing responses with
other group members.



Presenter
Presentation Notes
Lauren
Open Conversation Roundtable and click on different the parts. View classroom videoclip.
Open Writing Frames
Open Novel Ideas Only


https://docs.google.com/document/d/1wLFKUa_m22BctFGe-83fdG2MIB2xtQ8vcqmBikNARgE/edit?usp=sharing
https://docs.google.com/document/d/1midvL3rJfMp4kRbTEvRqnxYjV3mSeoXwaUQHFKomWxM/edit?usp=sharing
https://docs.google.com/document/d/1OVxiF3eNGCUHezbebvnHxZKZfQ2fnDBhpq0J8Xt4S-c/edit?usp=sharing
https://docs.google.com/document/d/1sBZCZvVTWUSRTyCXKl4DvnD9VCb6Sf25ADSVcBxV_3s/edit?usp=sharing
https://docs.google.com/document/d/1XX7AwAdp5KzU7-uceCUVFN9u9KtQUP7kIZ5k-vDLwbM/edit?usp=sharing
https://docs.google.com/document/d/113kvjLfi2d-5LFvL1au-ViSfBxMbiDqZPDUONVPCIBQ/edit?usp=sharing
https://docs.google.com/document/d/1aHdevX-7sypW8a4YD9VbVT0fLjoqeomj4b_LA1YCbj0/edit?usp=sharing
https://docs.google.com/document/d/1PkO2P3bnCFMxpv6M2X86xokzcZdnGRkIeEPLAkl9Ovs/edit?usp=sharing
https://www.nsrfharmony.org/system/files/protocols/barriers_bridges_0.pdf
https://docs.google.com/document/d/1c7mXZxqRatOHKjoP2XjBlbFKvLVOEovh-fmsG_pHzQo/edit?usp=sharing
https://docs.google.com/document/d/1rpAprZjWgvV2I4Lz65EIFj9VBn38BUNv_ZJwaMK6w60/edit?usp=sharing
https://docs.google.com/document/d/1rMs2UJlcuxdC5FpKs5IYGmeWqTzE48j6RwBh01XvOdM/edit?usp=sharing
https://docs.google.com/document/d/1WX-FsfmzjdcnnZUKWpK9CcPhNWy70errCPlBrs7NEtI/edit?usp=sharing

_x_
Independent Learning

What? Why?

Opportunity for students to Assess student learning on the
work alone and apply what they the day’s purpose

have learned in Focused and

Guided Instruction as well as Provides an opportunity for

Collaborative Learning additionalscaffolding

“You do it alone”Phase

An opportunity forthe teacher
to provide additional feedback
and support



Presenter
Presentation Notes
Jodi
What is Independent Learning?
These tasks should allow for students to demonstrate their understanding of the content, NOT replicate the work the teacher has done.
Should not be struggle free  
Student is assuming responsibility for learning

What's essential is that an independent learning task clearly relate to the instruction each student has received and yet also provide the student an opportunity to apply the resulting knowledge in a new way.

Why do we use independent learning?


_x_
Independent Learning

Create a task for students to complete independently that
will demonstrate their understanding of the day’s purpose

Pull Individuals or a small group that may need additional
scaffolding
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Presentation Notes
Jodi-

How?

During the previous phases of learning you will have an idea of those students that may need more support. During independent learning, you can pull those students individually or in a small group to provide additional scaffolding to help them meet the grade level expectations. 

The effectiveness of independent learning, however, depends on students' readiness to engage in it; too many students are asked to complete independent tasks without having received the focused or guided instruction they need.


5. Independent Learning

5A. The teacher designs a task
aligned to the purpose
statement for students to work
on independently

373 are observed

The teacher designs a complex
task for students to demonsirate
their understanding and skills
independently that are aligned to
the purpose statement and is a
match to the model, guided, and
collaborative leaming activities.
The teacher provides re-teaching
andlor additional modeling and
guided instruction to students
who need it based on data
collected during collaborative
learning.

Students work independently on
their task with grade leve| text

_x_
Independent Learning

213 are observed

<4

The teacher designs a complex
task for students to demonstrate
their understanding and skills
independentty that are aligned to
the purpose statement and is a
match to the model, guided, and
collaborative leaming activities.
The teacher pravides re-teaching
andior additional modeling and
guided instruction to students who
need it based on dala collected
during collaborative leaming.
Students work independently on
their task with grade level

13 are observed

<

The teacher designs a complex
task for students to demonstrate
their understanding and skills
independently that are aligned to
the purpose statement and is a
match 1o the model, guided, and
collaborative leaming activities.
The teacher provides re-teaching
andior additional modeling and
guided instruction fo students
who need it based on data
collected during collaborative
leaming.

Students work independently on
their task with grade level text

0/3 are observed

<4

The teacher designs a complex
task for students to demonstrate
their understanding and skills
independently that are aligned to
the purpose statement and is a
match to the model, guided, and
collaborative learmning activities.
The teacher provides re-teaching
andfor additional modeling and
guided instruction o students who
need it based on dala collected
during collaborative leaming.
Students work independently on
their task with grade level text
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Presentation Notes
Jodi


_x_

Exit Slip

What? Why?

Adaily form ative = Toinform dayto day

assessment instruction

Direct measure ofthe
purpose statement
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Presentation Notes
Lauren
What is an exit slip?
Targeted assessment, aligned to the focus (PS) of the lesson.
Used daily
Measures the WHAT of the purpose statement�
Why do we use it?
To make instructional decisions.
Possibly Change the by for next day’s lesson if students aren’t ready to move on.


_x_

Exit Slip
An Exitis NOT:

= Anopinion,thingstheywantto learn a generalqguestion asking
what they have learned

§ Yhat Stuck 8 - _
E XEt TlCKet ¢ “':"“"F ;T ﬁ What would you like

1 Treng | Have A Guestion About DL to know more about?

]

2 Things | Learnea

3 Things | KNow That | Can Buid On
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Presentation Notes
Remember that exit slips are focused, targeted.  

Need to be more specific than these examples


_x_

Exit Slip

An Exit Slip IS: An Exit Slip CAN BE :

- Adirect measure ofthe Graphic Organizer
purpose statement Multiple Choice

. Multiple Choice +
= 1-3focused,air-like Explanation

uesilens Writing/explanations

« Brief (3-5minutes) Word Problems
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Presentation Notes
Use a variety of question types when creating exit slips


% SUNDAY AFTERNOON

EXIt S“p i It 1s Sunday afternocon. Alan
* | Alligator 1s excited to play

soccer with his friends. He

gets ready. Yhll he be cble

Prlmary ELA Example = d to play today? What is the

problem?

We will be able to describe how an

illustration supports the text in order

to determine what the author wants

us to know by locating details within
the illustration.



Presenter
Presentation Notes
Not always going to be a worksheet


_x_

Exit Slip

Middle School Example

We will be able to determine the | ammbcsscn s oot den
central idea of an informational text '
in order to understand what the text s N ML ST Matae R M@ ceter e
IS mainly about by writing a
summary and supporting details.
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Exit Slip

Elementary Math Example

We will be able to explain and justify
the placement of a number on a
number line in order to understand the
position of a number by justifying our
thinking.
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Exit Slip

High School ELA Example

We will be able to determine the
central idea of a text in order to
understand the author’'s message
by using our knowledge of the
setting and characters of the

story.

Name Date Period

Exit Slip 16 © Literacy and Math Ideas, Omni Reading

Theme Exit Slip

Bertha struggled with the idea that her father would probably not let her drive the new
Model T Ford that the family had just purchased. She watched her younger brother swirl dirt into
the air as the back wheels of the automobile kicked into movement.

It just wasn't fair, thought Bertha. Itis the year 1912 and things should have changed by
now. Even Ms. Kennedy down the street had a job away from home. How could things begin to
change and father still keep to the same old fashioned customs.

Question: Analyze the setting and the thoughts of the characters. What is the central
theme of the text? Circle the correct answer below. Then, explain the details that
best helped you determine your answer on the back of this exit slip.

¢. Gender roles
d. Coming of age

a. Be yourself
b. Determination
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Exit Slip

7. Exit Slip

TA. The exit slip is aligned to the
Ohio Learning $tandards and
assesses the focus skill addressed
in the purpose statement

TB. The exit slip is a daily formative
assessment that measures student
mastery of the daily purpose
statement

The exit slip evaluates a focused skill
aligned to the Ohio Leaming standards
and is a direct measure of the purpose
statement

re observed

The exit slip created consists of
1-3 focused guestions

The exit slip reflects an air-like
task

The exit slip can be completed in
3-5 minutes

The exit slip evaluates a skill aligned
to the Ohio Leamning standards and
and is a direct measure of the purpose
statement

213 are observed

aJ  The exit slip created consists of
1-3 focused questions

= The exit slip reflects an airdike
task

a4  The exit slip can be completed in
3-5 minutes

The exit slip evaluates a skill aligned to
the Ohio Leaming standards but not to
the purpose statement

173 are observed

d  The exit slip created consists of
1-3 focused questions
The exit slip reflects an air-like
task
The exit slip can be completed in
3-5 minutes

The exit slip does not evaluate a
focused skill and is not aligned to the
Ohio Learning standards and the
purpose statement

073 are observed

a  The exit slip created consists of
1-3 focused gquestions
The exit slip reflects an airdike
task
The exit slip can be completed in
3-5 minutes



Presenter
Presentation Notes
Alignment to the GRR Guidance Document
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Want to Revisit later?

e 2
=> Departments

—> Teaching and Learning

> Professional Development
=> Purpose Statements

= Exit Slips

> Depth of Knowledge



Presenter
Presentation Notes
Jodi
Pink handout
Lesson templates

http://www.ycsd.org

SPOTLIGHT ON
= STRATEGIES

Simple instructional strategies that incorporate digital media in meaningful, effective, and practical ways.

25 THINGS YOU DIDN'T KNOW

Divide into groups of 5

e Asagroup:
o Peruse your GRR resources
o Discussyournew learning
o List yourtop 25things that you learned
about our framework
m Be prepared to share out!



Presenter
Presentation Notes
Stephanie

Each group will need:
To BE CREATIVE
Poster paper
Markers
Access to the presentation and links within the collaborative tasks
A copy of the guidance tool
Perhaps a copy of the blank lesson plan format?



so SPOTLIGHT ON
wS'« STRATEGIES
To access visit the YCSD webpage:

o Staff

o Log Ins
m Discovery Education
e Waffle:Instructional Strategies
e Waffle:Professional Learning
o Add /Aoungstown to the url
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Presentation Notes
Stephanie
Here is how to access the SOS strategies.
Some have videos, pdf examples/directions/blackline masters
You can browse by most popular or sos top 10 or by topics like citing evidence, key ideas and details, point of view, ect...


Questions/IFS time?

What are you still wondering?
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https://forms.gle/ugNH3ZWDwhjyfPGF9
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