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Component #1: Needs Assessment

Plan

The data collected and examined came from multiple data sources including: Smarter Balanced Assessment (SBA), iReady,
Measure of Academic Progress, Parent Perception Survey, Panorama Education Student Survey, Skyward Attendance Data,
SWIS behavior data, Survey Monkey Trust Parent Surveys, staff data digs, and teacher perception data. This data is mainly
collected through electronic databases, electronic surveys of stakeholders, and teacher submitted classroom and behavior data.

Demographic Data
® OSPI Report Card
Reading Data
® Smarter Balanced Assessment (SBA)
o STAR Reading Assessment
o STAR CBM Fluency Assessment
® Corrective Reading Assessments
Math Data
® Smarter Balanced Assessment (SBA)
o STAR Assessment

o Corrective Math Assessments

Behavior Data

® Behavior Referrals
® District Student Survey
® District Website Anonymous Reporting Portal

Parent Perception Data

® District Parent Survey




Demographic Data

Supporting Documentation

Student Demographic Data (2021-22 School Year)
Colville Junior High School served 386 students in 6™ through
8™ grades.

Colville Junior High School demographic population is as
follows: White (82.4%), American Indian (2.3%), Asian
(.3%), Black/African American (0.8%), Hispanic (6.5%), and
Multiracial (7.8%).

An Average of 49.2% of Colville Junior High School
population is female and 50.8% is male.

51.6% of our students are classified as low-income. The
district average of low-income is 50%.

Our students receiving support services in special education is
15% and there are 0.5% of our students on a 504 plan.

Less than 1% of our population is transitional ELD bilingual.

During the 2019-20 school year 67% of our students attended
school regularly.

Demographic Overview from OSPI School Report Card:
Colville Junior High School State Report Card
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Data is collected on different timelines
throughout the year. To provide the most
current data possible, each measure is updated
as data becomes available.




Staff Demographic Data (2021-22 School Year)

Colville Junior High School currently has 19 general education
certified classroom teachers. There are five sections of 6™
grade, five sections of 7" grade, and five sections of 8th grade.
Of these teachers we have three math teachers, three language
arts teachers, three science teachers, two social studies
teachers, and nine specialized teachers that teach art, music,
family skills, technology, a high cap course, study skills, and
health and fitness. We also have 2.5 special education teachers,
one school counselor and 2.5 Intervention Specialists.

Colville Junior High School has 15 support staff. This includes
two full time secretaries, one part time secretary, two
custodians, 5 title/sped paraprofessionals, and 2 DI special
education paraprofessionals.

Our school currently has a part-time nurse, who also supports
Fort Colville Elementary.

Colville School District employs four SLPs and contracts with
1 OT and 1 PT that are shared throughout the district.

Colville Junior High School currently has one principal and
one assistant principal.




Structures and Systems

Colville Junior High School uses a Tiered Model for
Interventions that is based on the Response to Intervention
(RTI) model for academics. Core and Tier II instruction is
delivered in the general education classrooms. CJHS teaches
its core classes in five or six 47 minute periods daily. This
schedule supports the students by ensuring that all core classes
are taught by highly qualified teachers. With the change to a
seven period day we were able to add more intervention
classes.

Tier II students are served in the following ways:

e Intervention staff start the year by reviewing an “At
Risk” list of students that is generated by teacher input,
discipline referrals, and STAR and SBA data, to
identify students of concern and place paraprofessionals
into classrooms by highest need and/or we place
students of highest need into an intervention class.

e The Child Study Team meets for individual students
when staff members report areas of concern. These
meetings result in an action plan of support for the
teacher and student.

e Intervention staff use RTI Tiers of support, current
classroom grades, teacher input, and results of Child
Study Team meetings to support “At Risk” students.

The majority of our Tier III instruction is currently delivered to
general education students that have an Individualized
Education Plan. We also support Tier III students not on an
IEP through focus reading, writing and math classes, and by a
reading skills class. Tier III students have either a push-in
paraprofessional or a pull-out model to support them.

Academic Tier 2
All of Tier 1 plus:

Title | para support in class
Enroll students in RTI Course
Friday Tier 2 Intervention
After School Intervention
Before School Tutoring
Counseling Groups
Academic Tracking







Core and Tier Instruction in Reading

Students at each grade level receive core
reading instruction in their language arts
classroom using the Springboard
Curriculum. Core instruction is
differentiated to meet the needs of
individual students. Tier II support in the
Core classes is currently done as a
push-in model at every grade level and
also on Friday. Tier II push in is
delivered by the classroom teacher and
additional support is provided by
paraprofessionals.

Teachers use formative assessment data
based on the identified essential
standards, to plan which skills to focus
on, either as a whole group, small group
or individually during their Core classes
or during Tier II Friday’s or after school
teacher office hours.

Teachers are able to differentiate Tier 11
students in a small group during the
Friday Tier II days and after school
office hours. We also have added 8
sections of intervention electives in the
first semester. This elective is taught by
our intervention specialist along with two
paraprofessionals. These programs utilize
Corrective Reading and The Third Quest
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curriculums to support gaps in students'
reading skills.

Tier III instruction for students with
Reading and Writing IEPs are delivered
in class and as a pull-out model under the
supervision of a certificated Special
Education teacher. Tier III instruction for
students without an IEP is delivered in
class and as a pull-out model in Reading
and Writing Focus classes with
certificated teachers, and in a Reading
Skills class delivered by Title 1 staff
under the supervision of the intervention
specialist. With the current levels of
learning loss due to the Covid Pandemic
we are utilizing our RTI courses as more
of an intensive Tier 3 intervention for
students who are identified through
STAR assessment screening and SBA
data.

District Benchmark Distribution of Same Set of Students Over Multiple Years
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District Benchmark Distribution of Same Set of Students Over Multiple Years
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District Benchmark Distribution of Same Set of Students Over Multiple Years
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Core and Tier Instruction in Math

Students at each grade level receive core
math instruction in their mathematics
classroom using the Illustrative Math
Curriculum. Core instruction is
differentiated to meet the needs of
individual students. Tier II support in the
Core classes is currently done as a
push-in model at every grade level. Tier
II push in is delivered by the classroom
teacher and additional support is provided
by paraprofessionals.

Teachers use formative assessment data
based on the identified essential
standards, to plan which skills to focus
on, either as a whole group, small group
or individually during their Core classes
or during Tier II Friday’s or after school
teacher office hours.

Teachers are able to differentiate Tier 11
students in a small group during the after
school office hours. . We also have added
6 sections of intervention electives in the
first semester. This elective is taught by
our intervention specialist along with one
paraprofessionals. This RTI program
utilizes the Corrective Math Curriculum
to support math gaps.

Grade
6th
1200

1150
1100
1050
1000

9

wm
=1

9

Star Math Scaled Score
=

g

5]
=

8

=1
=]

7

3]
=]

700

STAR math assessment results for Fall 2021
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Tier III instruction for students with Math
IEPs are delivered in class and as a
pull-out model by our special education
staff under the supervision of a
certificated Special Education teacher.
Tier III instruction for students without
an [EP are delivered in Math RTI courses
where students are enrolled in a
semester-long section. Students are
identified through STAR screening
assessment and Corrective Math
Curriculum placement assessments.

District Benchmark Distribution of Same Set of Students Over Multiple Years
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District Benchmark Distribution of Same Set of Students Over Multiple Years
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District Benchmark Distribution of Same Set of Students Over Multiple Years
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Access to Books and Virtual Reality Programs:

Colville Junior High School has a school library that provides students with the opportunity to check out books during their
language arts class time as well as breaks, lunches, and before and after school. Through elibrary, without checking out books,
students can research and learn about countless subjects. Classroom teachers also have the library for student personal
enjoyment reading or for classroom research where students have access to books for in class and take-home use. Our library also
has a Virtual Reality area where teachers can sign up to bring classes in to experience Virtual Reality programs related to their
curriculums. This area is also available for student choice during breaks, lunch, and Opportunity Time.

Access to Supplies:

Staff and students have ready access to school supplies. The supply room is stocked with basic school supplies and the
intervention office is stocked with supplies, such as binders, paper, pencils, backpacks, etc for any student who needs them.
Teachers may request supply orders above and beyond what is available through the school.

Extended Learning Opportunities

Pre-COVID: Colville Junior High School had activities, clubs, and competitive teams to extend learning. We also had
Registration night, Open House, Veterans Day Assembly, Grandparents Day, etc. to extend relationships with families and
community.

During Covid: CJHS uses Google Classroom for every class. Along with this, each grade level has their own Warrior News
Classroom where surveys are conducted and information disseminated. Several videos were created by staff, including
administration, to inform students on everything from a virtual tour for new students to class competitions for SEL.

Activities: Homework help is offered in the library before school with paraprofessionals from 7:30 - 7:50. Two CJHS staff
members are available for tutoring during the After School Study Table Mondays through Thursdays (2:45-3:45).

Clubs: We are just starting to pilot an Esports Team at Colville Junior High School.

19



Extended Learning Opportunities — Staff:

Staff at Colville Junior High School can participate in extended learning opportunities in the form of whole staff professional
development (PD), individual professional development, and mentoring.

Professional development opportunities include: weekly PLC meetings focusing on student achievement, monthly Principal
Directed Time focusing on school-wide goals centered around student achievement, district level PLC Summits, district level
assessment diagnostic training, and Highly Capable Workshops.

Individual professional development opportunities include: focus feedback cycles with the principal focusing on an agreed upon
“look for " area, district level EdTech Online trainings, and individual coaching opportunities provided by the principal.
Individual teachers and discipline teams can apply to attend training that support their individual needs.
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Current 2021-22 Class Size:

6th Grade - 119

7th Grade - 114

8th Grade - 139

Our district class size limit is 30 students for all classes (except music).

Technology Available:

Colville Junior High School classrooms are all equipped with a document camera and a projector. Teachers have either a
desktop or laptop issued to them. All students are issued a personal Laptop. Teachers use Google Classroom, ProQuest
Databases, Destiny Discover research tool, online focused notes, and online components of the Social Studies, Amplify Science,
illustrative Math, and Springboard curriculums. Students also have access to Skyward to track academic success, as well as a
set of district approved websites to access (listed on district website).

School services for homeless or migrant families and students in foster care:

School services include transportation, free breakfast and lunch, personal hygiene products, clothing from our Warrior Clothing
Closet (filled by community donations), school supplies and backpacks. We have shower facilities and laundry access if a
family needs access. CJHS was the recipient of a monetary donation that was deposited into a savings account to be used for
any “needs” of students. These monies have been used to purchase food, winter clothing, physical education clothing, shoes,
boots, personal hygiene products, ASB cards for sports participation, Silverwood Tickets for the 8 grade trip, etc.

21
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Reading Data

Supporting Documentation

STAR Reading Data (Based on Fall 2021 Assessment)
Overall trends in STAR Reading Data show that on
average 50% of Colville Junior High School students in
6-8 grades are considered at Grade Level on the Fall
2021 reading assessment.

STAR Reading Assessment Fall 2021 - Schoolwide
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Over the past four years our average passage rate has
fluctuated between 51.2% to 68.4%.

Fall SBA ELA Trends (Last Spring Grade Level) - Schoolwide
Colville Junior High School continues to be rated as
“high growth” in our learning growth over time. In the Fall’21 SBAELA Al
past four years our growth has ranged from 41 to 60%. Saden:

Grade I\’\jlc;i Met

6 51.3% | 48.7%
7 523 | 47.7%
8 479 | 52.1%

2021 Average Fall ELA SBA - 49.7% Met ELA Standards
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Behavior Data

Supporting Documentation (current School Year)

Previously, our behavior data has been comprised of
behavior referrals that resulted in discipline being
recorded in Skyward. (Until we began our hybrid and
then full time schedule, there were no behavior
issues, besides attendance.) We are in the process of
reviewing our behavior policy and developing a
tiered approach to behavior intervention. Currently at
Colville Junior High School, we are using a
classroom management process called STEPS to
redirect behavior and keep students in the classroom.
This is aligned with the new state discipline laws.
Students who are unsuccessful with the STEPS
process, utilize the Warrior Room to reflect and
de-escalate behavior. While there, the student
completes a Warrior Reflection (see documentation)
where he/she describes the classroom event, reflects
on what led up to it, and brainstorm alternate options
for future incidents for both him/herself and the
teacher. The principal or assistant principal then
initiates a repair meeting (restorative practices)
between the student and the teacher before the
student returns to class. The next point in the STEPS
process is where a parent conference is convened to
help solve problems. This data is entered into a
spreadsheet to look for trends in behavior, location,
triggers, etc.

We will continue with the recently formed discipline
committee meeting monthly to analyze and reflect on
the data that is currently being recorded.
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We are continuing to improve on a tiered approach to
behavior intervention that will track behaviors and

provide both students and teachers with classroom Supporting Documentation
strategies to de-escalate behaviors and optimize
learning High Levels of Collaboration and Communication Sehille Junieigh Sheel
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Parent Perception Data
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Two of the 9 characteristics - Curriculum,
Instruction, and assessments, and Focused
Professional Development, were not presented to the
parents as they are characteristics that are rarely
viewed by parents.
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Of the remaining 7 characteristics, the area Colville
Junior High School needs to improve the most in is
Parent and Community Involvement. In that
particular characteristic, half of the indicators had
more than 10% of respondents answering seldom true
or almost never true. These included the statements:
1) This school has activities to celebrate different
cultures, including mine (20% responded negatively,
2) Parents/families have input into plans for
improving the school (24% responded negatively),
3)This school tells me how I can help my child with
homework (26% responded negatively), and 4) The
improvement goals of this school are shared with all
parents (22% responded negatively).

Other areas of growth would be under the
characteristic of Collaboration and Communication —
I am encouraged to collaborate with my child’s
teachers about my child’s learning (15% negative
responses), in the characteristic of Clear and Shared
Focus — I am informed about progress toward the
improvement goals of this school (21% negative
responses), in the characteristic of Supportive
Learning Environment — This district places emphasis
on social emotional learning in addition to core
academic learning (13% negative responses), and in
the Frequent Monitoring of Teaching and Learning
characteristic — Teachers accommodate my child’s
special needs by adjusting instruction (18% negative
responses).

Frequent Monitoring of Teaching and Learning
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Due to Covid, we cannot schedule in person meetings
with parents or community members. However, we
are using Zoom and Google Classroom to interact
with families.

Because Parent and Community Involvement is our
weakest area, our Leadership team brainstormed
meaningful ways to incorporate addressing several
weak areas. For this, we purchased family
engagement activities that incorporate math and
reading into them. When it is possible to gather
again, our plan is to have a true Open House several
times a year where families are playing these
activities, talking with staff, and learning about our
school. At the same time, we will be listening to
concerns and answering questions, bridging that
communication gap that our survey clearly shows.

With Covid isolating many students, now more than
ever we need to find ways to better address social
emotional issues for students so they enjoy coming to
school and attending regularly.

Supportive Learning Envirenment
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Study

Evaluation of ELA Practices and Assessment

How are we implementing best practices and strategies?

ELA best practices include a comprehensive CCSS aligned curriculum that allows highly qualified reading teachers to differentiate
instruction based on the needs of the students in a multi-tiered system of support.

Classroom instruction is designed to meet the needs of all Tier I students. Grades 6 through 8 adopted the Springboard curriculum this year
and teachers are working to differentiate teaching for all students in vocabulary, comprehension, and writing.

Tier II students are supported through our Learning Lab (intervention). Teachers help students who need additional support enabling them to
show competency on the essential standards. During this time, students are working on skills identified through formative assessments.

Tier III students are supported through Reading Intervention classes. During this time, students are working on skills identified through the
STAR reading assessment (administered 3 to 6 times a year).

Best practices state that teachers providing support for struggling students should be highly qualified and highly trained. This is the first year
of having Focused classes using the Corrective Reading and Third Quest reading programs with a special education teacher, and Title 1 and
Special Education paraprofessionals to support our struggling readers. This is a double dosing situation for students.

Best practices state that for double dosing to be effective, the students should be simultaneously working on skill deficits in both the general
education classroom and intervention or double dosing time. Intervention groups need to be fluid and skill based.

What are our professional development needs?

Our data indicates that ELA needs to be a continuous focus area. The team participates in weekly PLCs to unpack curriculum and align
essential standards 6-8. Data indicates Colville Junior High School would continue to benefit from professional development on increasing
growth for our free and reduced lunch and sped sub groups. We would also benefit from additional training in making accommodations and
modifications for special education students who are in regular education classrooms.

What are ways we collaborate with partnerships we have?
Teachers meet weekly in Professional Learning Communities (PLCs) to collaborate about essential learnings, develop formative assessments,
analyze student data, plan interventions, etc. This PLC process is driven by the four questions of PLCs: What will we expect our students to
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learn? How will we know they are learning? How will we respond when they don’t learn? What will we do when they already know?
Collaboration through PLCs has been shown to increase collective teacher efficacy which has the greatest impact on student learning.

Our mission, vision, values and goals guide our PLCs, leadership team, academics, parent communication, and the
social/emotional/behavioral culture of our school.

CJHS Mission: “Believe, Achieve, Succeed — Together

CJHS Vision: Together we provide a positive, safe learning environment so that ALL students believe they can achieve to their highest
potential for success now and in the future.

CJHS Values:

We will work collaboratively and take collective responsibility for the success of each student.

We will model the 6 pillars of character.

Provide a safe environment

We will monitor each student's learning to inform and improve instruction.

We will provide families with resources, strategies, and information, to keep them engaged in their child’s education.

CJHS Goals:
e School Culture and Climate Goal:To provide a safe and welcoming environment where students feel like they belong.
e Academic Achievement Goal: To show a minimum of 10% growth in each grade level, from fall to spring, on the STAR Reading
and Math assessments.
o Professional Learning Community Goal — All departments and grade levels will be working to design Common Formative
Assessments for the identified Essential Standards to have in place by the 2020-2021 school year.

The Colville Junior High Leadership Team meets twice a month to plan for PLCs and Principal Directed Time, as well as identify problems
of practice and solutions to improve student learning and overall school culture. This team includes a leader from each discipline (ELA,
math, science, social studies, tech, sped, fitness/health, electives, paraprofessionals and the assistant and building principals).
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What is our commitment to continuous improvement?
Colville Junior High School is committed to continuous improvement to ensure that every student is successful. Classroom teachers use
formative assessments, in continuous cycles of analysis to review student data, implement interventions, and provide support where

necessary. We also use the STAR Reading and SBA data to provide the most beneficial interventions.

What are you going to evaluate?

In an effort for continuous improvement and
dedication to best practices, Colville Junior High
School will continually assess our data at all grade
levels through formative and summative
assessments, as well as the universal screening tool
of the STAR assessment and the end of the year
SBA. We will also look at student growth for
individual students based on these assessments. This
reflective practice will ensure students are making
adequate progress and learning needs are being met.
Through professional development and
collaboration, teachers will be able to provide data
driven interventions.

What are the best practices and how are we going
to evaluate our practice?

Best practices for ELA instruction are a tiered
approach to instruction and interventions using
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researched and evidence based practices. Strong core instruction including differentiation to meet student needs should be the essential
foundation of our ELA instruction. The Springboard curriculum is still being aligned with the state standards and is a comprehensive literacy
program that uses an engaging, rigorous, curriculum. The essential standards have been identified, as well as the prerequisite skills, common
assessments, timeline, and approaches for intervention (Learning Lab). Student data is being evaluated throughout the unit (formatively) and
at the end of each unit (summatively). Students are assigned to interventions based on those assessments. The team is working in PLCs to
identify the specific teaching strategies that are most effective and on choosing the most effective interventions.
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Evaluations of Math Practices and Strategies

How are we implementing best practices and strategies?

Math Menu of Best Practices should provide greater focus on fewer topics or foundational skills, have coherence — a logical progression
between grade levels with intentional connections between content within a grade, and increasing rigor. Prior to Covid, all grade levels were
piloting the Illustrative Mathematics curriculum which is designed to meet the needs of all Tier I students. However, the complexities of
piloting a new curriculum remotely were too challenging and we continued with Utah Math for the year.

Tier II students are supported during Learning Lab (intervention) where teachers identify students who need additional support to show
competency on the essential standards. During this time, students are working on skills identified through formative assessments.

Tier III students are supported through Focused Math classes. During this time, students are working on skills identified through the STAR
math assessment (administered 3-6 times a year) and through the SBA testing.

Math best practices include a multi-tiered model for instruction and intervention. This includes a strong differentiated core program that is
data driven. Best practices states that teachers providing support for struggling students should be highly qualified and well trained.
Currently, all 5 of our math teachers are highly qualified. This is the first year of having Focused classes using the Corrective Math program
with a special education teacher, and Title 1 and Special Education paraprofessionals to support our struggling readers.

Best practices state that for double dosing to be effective, the students should be simultaneously working on skill deficits in both the general
education classroom and intervention or double dosing time. Intervention groups need to be fluid and skill based.

What are the professional development needs?

Our data indicates that math needs to be a continuous focus area. The math team cancelled the professional development throughout the year
to support the implementation and piloting of the Illustrative Mathematics curriculum and continued to use Utah math. The math team
participates in weekly PLCs to align essential standards for grades 6-8. Data indicates Colville Junior High School would benefit from
professional development on increasing growth for our free and reduced lunch and sped sub groups. We would also benefit from additional
training in making accommodations and modifications for special education students who are in regular education classrooms.

Staff would benefit from high quality, continuous professional development on the implementation of best practices focused on instructional
strategies to differentiate to all learning needs. Also, cross grade level data analysis to determine learning gaps and ensure coherence and
progression across grade levels would benefit teachers’ instruction.
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What are ways we collaborate or partnerships we have?

Teachers meet weekly in Professional Learning Communities (PLCs) to collaborate about essential learnings, develop formative assessments,
analyze student data, plan interventions, etc. This PLC process is driven by the four questions of PLCs: What will we expect our students to
learn? How will we know they are learning? How will we respond when they don’t learn? What will we do when they already know?
Collaboration through PLCs has been shown to increase collective teacher efficacy, which has the greatest impact on student learning.

The Colville Junior High Leadership Team meets twice a month to plan for PLCs and Principal Directed Time, as well as identify problems
of practice and solutions to improve student learning and overall school culture. This team includes a leader from each discipline (ELA,

math, science, social studies, tech, sped, fitness/health, electives, paraprofessionals and the building principal).

The CJHS Child Study Team meets 3 times a month to identify and support students who are struggling and provide support for the general
education implementing tiered interventions in their classrooms.

Our mission, vision, values and goals guide our PLCs, leadership team, academics, parent communication, and the
social/emotional/behavioral culture of our school.

The CJHS mission is “Believe, Achieve, Succeed — Together”

CJHS Vision: Together we provide a positive, safe learning environment so that ALL students believe they can achieve to their highest
potential for success now and in the future.

CJHS Values:

We will work collaboratively and take collective responsibility for the success of each student.

We will model the 6 pillars of character.

Provide a safe environment

We will monitor each student's learning to inform and improve instruction.

We will provide families with resources, strategies, and information, to keep them engaged in their child’s education.

CJHS Goals:
e School Culture and Climate Goal:To provide a safe and welcoming environment where students feel like they belong.
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e Academic Achievement Goal: To show a minimum of 10% growth in each grade level, from fall to spring, on the STAR Reading
and Math assessments.

e Professional Learnin mmuni al — All departments and grade levels will be working to design Common Formative
Assessments for the identified Essential Standards to have in place by the 2020-2021 school year.

What is our commitment to continuous improvement?
Colville Junior High School is committed to continuous improvement to ensure that every student is successful. Classroom teachers use
formative assessments in continuous cycles of analysis to review student data, implement interventions, and provide support where necessary.

What are you going to evaluate?

In an effort for continuous improvement and dedication to best practices, Colville Junior High School will continually assess our data at all
grade levels through formative and summative assessments, as well as the universal screening tool of the STAR assessment and the end of the
year SBA. We will also look at student growth for individual students based upon both of these assessments. This reflective practice will
ensure students are making adequate progress and learning needs are being met. Through professional development and collaboration,
teachers will be able to provide data driven interventions.

What are the best practices and how are we going to evaluate our practice?

Best practices for mathematics instruction are a tiered approach to instruction and interventions using researched and evidence based
practices. Strong core instruction including differentiation to meet student needs should be the essential foundation of our mathematics
instruction. The Illustrative Mathematics curriculum that was going to be piloted and was in the process of being aligned with the state
standards and is a comprehensive math program that uses an engaging, rigorous, curriculum is on hold due to Covid. In its place, Utah Math
will be our curriculum. The essential standards have been identified, as well as the prerequisite skills, common assessments, curriculum
timeline, and approaches for intervention (Learning Lab). The use of this common curriculum is allowing teachers to collaborate during
PLCs on strategies, differentiation, and interventions throughout the grade levels. Student data is being evaluated throughout the unit
(formatively) and at the end of each unit (summatively). Students are assigned to interventions based on those assessments. The team is
working in PLCs to identify the specific teaching strategies that are most effective and on choosing the most effective interventions.
Continued professional development on best practices and, in the future, on the Illustrative Mathematics curriculum is essential for continued
math growth in our student population.
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6™ grade Essential Standards
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7™ grade Essential Standards

T Girathe Math Egsential Standards
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8™ grade Essential Standards
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Parent Perception Data
How are we implementing best practices and strategies?
Best practices include frequent communication with families in a variety of ways and the promotion of two-way communication for families.
Colville Junior High School uses the School Messenger system that sends a message to every parent. Family feedback is solicited during
registration night, Open House, and student staffings, as well as the CEE Survey administered at the end of the year. Our data indicates that
we need to improve in parent and community involvement and communicating with parents about how to contact and collaborate with
teachers around services that students can and do receive, and what the school is doing to support students.
We currently have the following communication with parents:

e Instructing students and parents on Skyward access to be able to see grades online at any time.

e Sending home (hard copy and email) mid-quarter and end of quarter progress reports that include grades and missing work.

e Parent contact by classroom teachers for students who are failing.

e Staffings (student/parent/staff meetings) to develop a plan of success for struggling students.

e Bi-monthly school newsletters detailing important information, timelines, events, etc
Ideas we are hoping to implement for better communication with parents in the future:

e Family involvement nights regarding 6" grade transition, homework help, Warrior Clothing Closet, Open House, etc.

e Sending automated weekly phone calls home to all students who are academically at risk with a failing grade.

Behavior Data

Our past data is fairly incomplete on actual behavior and has been more focused on discipline. We know this is an area of improvement. Our
current data indicates that we need to support and provide behavior interventions during class times which includes a need to respond to
students with high behavioral needs in the classrooms. We need to provide professional development to staff around supporting Tier II and
Tier III student behaviors and teaching replacement behaviors. Part of this professional development will be centered around classroom
management and the building structures needed for all students to be successful. There is also a need for a “Right Response” training and
assessing adult reactions and perceptions of students who come from a trauma impacted life.

Act

Needs Assessment Action Plan
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School-level

Continue to revise and improve our Tiered approach of intervention in academics.

We will continue to collaborate, align curriculums, analyze student data, plan interventions, etc. in weekly PLCs

Develop a tiered approach for behavior with focus on Tier II and Tier III interventions.

Provide professional development for staff regarding challenging behaviors in the classroom.

School-wide academic achievement, culture and climate, and Professional Learning Community goals based on data will be
implemented and monitored.

Specific areas of concern, determined through data analysis, will be targeted for professional development and intervention.
Individual teachers will analyze classroom specific data (by student-by standards) and design and implement an action plan to
increase student achievement of the essential standards.

We will work to improve communication with parents so they understand they are an integral part of their child’s education.
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Component #2: School Wide Reform Strategies

Improvement Goals

The Colville Junior High School has identified the following goals in School Culture and
Climate, Academic Achievement, and Professional Learning Community to work on in the
2021-22 school year:

School Culture and Climate Goal — To provide a safe and welcoming environment where
students feel they belong.

Steps to meeting goal:

e A survey will be administered before winter break. The leadership team will survey all
students (in small groups) to gather data on how safe students feel in our building, if they
feel cared about, and if they feel a sense of belonging.

e The Leadership team will use this data along with the CEE Survey data to develop goals
around providing a safe and welcoming environment at CJHS.

e We will run the same survey at the end of 3rd and 4th quarter to measure growth and to
intervene as needed.

e (With the continuation of Covid protocols and problems with engaging students, we did
not administer these surveys).

Academic Achievement Goal - To show a minimum of 10% growth in each grade level, from
fall to spring, on the STAR Reading and Math assessments.

Steps to meeting goal:

e Reading and Math will be assessed in the fall, winter, and spring for all 6th, 7th, and 8th
graders using the District STAR assessments.

e During weekly PLCs, math and ELA teachers will analyze student data from the common
formative assessments, as well as STAR data to identify students who need additional
Tier II intervention.

e During weekly PLCs, math and ELA teachers will work to design interventions to
increase student growth for those students identified as needing additional Tier II
interventions.

e The entire staff will continue to identify students who need additional Tier I, II or III
intervention and will work with the intervention staff to choose the best approach for
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e (Due to Covid and its protocols, our education delivery changed which precluded many
of these interventions for part or all of the year).

Professional Learning Community Goal — All departments and grade levels will continue
working to design Common Formative Assessments for the identified Essential Standards to
have in place by the 2021-2022 school year.

Steps to meeting goal:

e During weekly PLCs, departments will continue to unpack their curriculums to identify
where (in the curriculum) and when (throughout the year) their essential standards will be
met.

e During weekly PLCs, departments will work to design common formative assessments
for their essential standards.

o Teams will give any common formative assessments they currently have during the
2020-2021 school year to not only use for By Student-By Standard data (intervention) but
to evaluate as a PLC in order to revise if needed. This will provide important feedback to
teams for those assessments they have already designed, and also help in the formation of
additional assessments.



Component #3: Activities to Ensure Mastery
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Activities to Ensure Mastery Essential | Resources
Area
Identifying and support of our most at-risk students:
1. Professional Learning Communities (PLCs) to analyze student data Teacher Ti
2. Child Study Team Meetings cacher 1ime
3. Identify students as at-risk (academically, behaviorally, truancy) .
a. Academically — as needed Title Teacher
1. Classroom grades
ii. STAR Scores . Data Sources
At-Risk
1.  SBA Scores T
iv. Formative assessments in PLCs Students Smantcy
v. Will-not students (identified by classroom teachers) eeretaty
b. Behaviorally — as needed .
Principal

i.  Number of Warrior Room Referrals (students reaching STEP 4)
ii. Discipline Referrals
c. Truancy — weekly
i. Number of absences
il. Attendance Secretary Meetings with administrator
4. Staffings are held when staff and/or parents feel we need to increase support for a
student.
5. Parents are notified by mid-quarter and end of quarter progress reports and an online
Skyward account.
6. Classroom teachers call parents to notify them when a student has a failing grade and
explains the additional services that are offered (see below).
7. Opportunity Time (the last 30 mins of the day) is designed for teachers to provide Tier I
and Tier II interventions for students.
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8. Math and ELA intervention are offered during Opportunity Time bi-weekly to support
students on the essential standards. This is in the process of being changed to a 4 day
week.

9. After School Study Table is offered four days a week after school.

10. Before school tutoring is offered from 7:30 — 8:50 a.m. each day

11. Use data from assessments in Child Study Team meetings to determine students who are
in the most need of academic/behavioral support.

12. Utilize grade level PLC teams, Intervention, and Special Education team to monitor
success of reading and math intervention structures at various grade levels, including
type of intervention, collaboration intervals and content, student progress, success.

Ensure student’s non-academic needs are met:
1. School climate interventions based upon data received from School-wide student survey
2. Lessons from Character Counts taught throughout the year.
3. Provide students with needed resources from the intervention program, Warrior Clothing
Closet, and the InvestEd fund.

Counseling
and Mental
Health
Support

Teacher Time

Character
Counts
Curriculum

Donations —
InvestEd,
Warrior
Clothing
Closet

Data




Providing opportunities for students to become college and career ready and to graduate

high school Collegeand |
chool Data
1. High School and Beyond Plan Car.e er High School
2. College Bound Application Readiness and Beyond
3. Algebra in 8" Grade
4. Washington State History (high school check off) Teacher Time
5. Technology 7 (high school check off)
Ensure student’s behavioral needs are met:
1. RTI strategies intended to allow for early identification of students with behavioral Tiered Warrior Room
needs and to provide a tiered response based on those needs: Tier II & Tier III Support Behavioral referrals
2. Consistent school wide behavioral expectations and learning — to be developed during
Support Teacher Time

whole group PLCs

School climate interventions — Identified by the student survey and based on the goals
that will be designed from that data

Consistent school wide behavior consequences

Scheduled staffings when a student’s behavior is impacting their learning or the learning
of others.

Coordinate and communicate with parents regarding interventions and support for their
child. Ensure open lines of communication.

Principal Time
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Provide professional development for staff regarding challenging behaviors in the
classroom.

Provide professional development for staff on best practices that will increase student
growth

Provide professional development opportunities for staff based on the new curriculums
they are piloting (i.e. — Springboard and Illustrative Mathematics)

Professional
Development

Book Studies

Right
Response

Teacher Time
PLC time

Principal
Directed Time




Component #4: Coordination and Integration of Funding

Funding for Colville Junior High School

Program

Amount Available (building
or district)

How the intents and purposes of
the program will be met

Basic Education

Local Levy

$1,975,000

All students receive instruction
aligned to CCSS and NGSS.
Basic Education funds include
Classroom teachers, curriculum
materials, supplies, equipment,
technology, professional
development, substitutes, etc.

All students receive instruction
aligned to CCSS and NGSS.

Title I

$115,000

Provides staff for Intervention,
four paraprofessionals,
professional development,
curriculum, etc.

It also covers substitute teacher
costs for professional
development.

Learning Assistance
Program

Lap Hi-Poverty

$55,000

$95,000

Provides 1 paraprofessional and 1
Student Support Aide,
professional development,
technology, after school study
support for 6-8" grade, etc.
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