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Preface 
Hesperia Unified School District endeavors to prepare each of its students for success in tomorrow’s 
world.  Every student can learn and must have access to a positive and challenging learning 
environment in order to be prepared for college and a career. Regardless of differences in linguistic and 
cultural heritage, all students must have equal access and full participation in district programs. The 
district believes that long-term stability of quality programs, leadership, teachers, and classified staff is 
essential to the long-term success of students. 

English Learner Program Objectives 

In addition to mastering the content standards expected of all HUSD students, English language 
learners face the daunting task of simultaneously acquiring full proficiency in English.  They oftentimes 
must accomplish this without a high level of parental support as their parents are less able to provide 
homework support or participate in school programs. 

Hesperia Unified School District is committed to ensure that all English learners acquire full proficiency 
in English as rapidly and effectively as possible; to provide support so that every EL student meets 
state standards for academic achievement; and to promote an educational environment where cultural 
and linguistic diversity are valued and honored. 

School Goals for English Learner Achievement 

Elementary 
Schools: 

50% of all EL students meet requirements for redesignation by the 6th 
grade 

Middle Schools: 50% of incoming 7th grade ELs meet requirements for redesignation 
by the end of 8th grade 

High Schools: 95% of incoming 9th grade ELs graduate from high school on time 

 100% of all EL students have a workable plan for success after high 
school 

 90% of RFEP students qualify to enter the UC/CSU system upon 
graduation 

All Schools: 80% of all EL students who have attended US schools for 5 or more 
years achieve Basic English Proficiency 
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Parent Outreach and Involvement 
Hesperia provides training activities to 
parents on how they can be involved 
and become active participants in 
assisting their children to:  

1. Attain English proficiency  
2. Achieve at high levels in core 

academic subjects  
3. Meet challenging state academic 

content and achievement 
standards expected of all students 

Translation Requirement 
Hesperia Unified School District and 
each of its schools have the 
responsibility to communicate with 
English learner parents in their primary 
language when 15 percent or more of 
the student population speak that 
language.  This means that all notices, 
reports, statements or records sent to 
parents must be translated in Spanish. 

Required Information to Parents 

The district has a responsibility to 
provide English learner parents with 
information on how they can be 
involved in their children’s education. 
Each year it also informs them of the 
following: 
● Notification of their child’s English 

proficiency level, how that level was 
assessed, the status of their child’s 
academic achievement, and their 
child’s language designation.  These 
results are to be provided within 30 
days of the beginning of the school 
year and within 30 days after new 
proficiency assessment results have 
been received by the district.  Initial 
language proficiency results must 
be communicated within 2 weeks of 
their child being placed in a 
program.  Additionally, the district 
must include notice of whether a 
child is a long-term English learner 
or is at risk of becoming a long-term 
English learner. 

Involvement 
Parents, staff, students, 
and community members participate 
in developing, implementing, and 
evaluating core and categorical 
programs. 

● Notification of program placement 
including a description of the 
educational strategies and 
instructional materials to be used in 
that program.  This notification 
must also inform parents of the 
option to immediately remove a 
child from a particular program or 
choose another program if 
available. 

● Program exit criteria 
● Intent to initiate reclassification 

procedures (from EL to RFEP) 
● Expected graduation rates for EL 

students  

English Learner Advisory Committee 

(ELAC) 

Any school with 21 or more English 
language learners must have a 
functioning English Learner Advisory 
Committee whose parent members 
are elected by the parents/guardians 
of EL students.  

Parents of ELs should constitute at 
least the same percentage of 
committee membership as their 
children represent of the student 
body.  Another school level advisory 
committee may fulfill the legal 
responsibilities of the ELAC if its 
composition meets the same 
membership requirements as the 
ELAC. 

Agendas for ELAC meetings are 
determined by the ELAC president in 
consultation with the school principal 
or designee.  They may include topics 
of interest to parents as indicated by  
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the needs assessment, but each 
meeting must also address at least 
one of the mandatory ELAC functions. 
They are: 
● Advise the principal and staff in 

development of a site plan for ELs 
and submit the plan to the school 
site council for consideration as 
part of the Single Plan for Student 
Achievement (SPSA) 

● Develop a school-wide needs 
assessment and communicate its 
results to the parents/guardians of 
EL students.  Recommendations 
and needs surfacing from the needs 
assessment may be included in a 
site plan and/or addressed in 
future meetings of the ELAC or 
District English Learner Committee 
(DELAC). 

● Make parents aware of the 
importance of regular school 
attendance. 

● Elect a representative to the DELAC. 

ELAC committees should meet at least 
four times each year. 

The ELAC committee should receive 
training and materials, planned in full 
consultation with committee 
members, to assist members in 
carrying out their legal 
responsibilities. 

School Obligations 
School site administration and staff 
will: 
Ensure the organization of an ELAC 
composed of the parents of English 
Learners.  Other members may 
include staff and parents of 
reclassified students and/or 
English-only students. 

● Hold elections to seat ELAC officers. 
● Establish a regular meeting schedule 

to ensure that at least four ELAC 
meetings during the school year. 

● Meet with ELAC officers prior to 
each meeting to prepare the 
agenda. 

● Provide support for attendance at 
ELAC meetings by providing 
translation, interpretation, and 
child-care services as necessary and 
appropriate. 

● Ensure that all members have 
received full and adequate training 
in the rights and responsibilities of 
the ELAC. 

● Consult with the ELAC on the use of 
EL funding.  Ensure that all legally 
required functions of the ELAC are 
completed each year.  

● Ensure completion and submission 
of ELAC agendas, minutes, and 
sign-in sheets to Educational 
Services. 

District English Language Advisory 
Committee (DELAC) 
If the district has more than 50 English 
language learners it must have a 
functioning District English Learner 
Advisory Committee in which at least 
51% of the members are parents of 
ELs and not employed by the district.  

Agendas for DELAC meetings are 
determined by the DELAC president in 
consultation with the district EL 
program administrator.  Agendas must 
be posted at least 72 hours before the 
scheduled meeting.  They may include 
topics of interest to parents as indicated
by needs assessments, but each 
meeting must also address one of the 
mandatory DELAC functions.  The DELAC
should meet at least four times each 
year. 
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 DELAC committee representatives 
should receive training and materials, 
planned in full consultation with 
committee members, to assist 
members in carrying out their legal 
responsibilities. 

District Obligations 
The Educational Services Division will: 

● Organize a DELAC composed of the 
parents of English Learners 
representing all schools as well as 
other staff, parents of reclassified 
students, and/or English-only 
students. 

● Develop and update By-Laws of 
operation for the DELAC and the 
ELACs.  

● Provide training for DELAC members 
on the rights and responsibilities of 
the committee. 

● Provide agendas and other 
documents supporting the function of

the committee in the major languages
represented by the membership. 

● Continuously inform district and site 
administration of the DELAC actions 
and deliberations by disseminating 
agendas and minutes of all meetings. 

● Facilitate an annual report from the 
DELAC to the Board of Education. 

● Meet legal requirements of the 
DELAC 

Equitable Services to Private Schools 
Private schools serving students who 
live within Hesperia’s attendance area 
are entitled to apply to the district for 
federal funds commensurate to the 
district students they serve.  Hesperia 
Unified School District annually 
consults with and invites all private 
schools in the area to participate. 

 

Legal References: 

EL 01: Parent Outreach and Involvement 
1.0 The local educational agency (LEA) must implement outreach to parents or guardians of English learners (ELs) that 
includes the following: 

(a) The LEA sends notice of and holds regular meetings for the purpose of formulating and responding to the parents’ 
recommendations.  (20 United States Code [U.S.C.] § 7012[e][2].) 
(b) The LEA provides training activities to parents on how they can be involved and become active participants in 
assisting their children to: 

i. Attain English proficiency 
ii. Achieve at high levels in core academic subjects 
iii. Meet challenging state academic content and achievement standards expected of all students (20 U.S.C. § 
7012[e][1].) 

EL 02: Translation of Information for Parents 
2.0 The LEA must provide parents or guardians with information on school and parent activities in a format and, to the 
extent practicable, in a language the parents can understand.  (20 U.S.C. § 6318[e][5],[f].) 
2.1 When 15 percent or more of students enrolled in a public school speak a single primary language other than English, 
as determined by language census data from the preceding year, all notices, reports, statements, or records sent to the 
parent or guardian of such students must be written in English and the home language. (California Education Code [EC] § 
48985; 5 California Code of Regulations [CCR] § 11316.) 

EL 03: Private School Consultation and Participation 
3.0 The LEA must contact private school officials in the LEA enrollment area to provide an opportunity to receive 
equitable Title III educational services and benefits to address the needs of eligible ELs and ensure that immigrant 
students participate on an equitable basis. (20 U.S.C. § 6320.) 
3.1 On an annual basis, the LEA must consult with all non-profit private schools within its boundaries as to whether the 
private schools’ students and teachers will participate in the Title III, Part A, English Language Acquisition, Language 
Enhancement, and Academic Achievement Program as part of the federal programs available to them. (20 U.S.C. § 
6320.) 
3.2 For participating private schools, the LEA must consult with appropriate private school officials during the design and 
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development of the program concerning the following: 
(a) Identification of students’ needs (20 U.S.C. §§ 6320[b][1][A], 7881[c][1][A].) 
(b) Services and/or products to be offered (20 U.S.C. §§ 6320[b][1][B], 7881[c][1][B].) 
(c) Service delivery options, including services through a contract with a third-party provider  

(20 U.S.C. §§ 6320[b][1][C],[G], 7881[c][1][C].) 
(d) Assessment and improvement of services (20 U.S.C. §§ 6320[b][1][D], 7881[c][1][D].) 
(e) The size and scope of services and the proportion of funds allocated  

(20 U.S.C. §§ 6320[b][1][E], 7881[c][1][E].) 
(f) Program delivery options (20 U.S.C. §§ 6320[b][1][3],[g],[h],[i], 7881[c][4].) 
(g) Reasons for not using a contractor preferred by private school officials  

(20 U.S.C. §§ 6320[b][1][H], 7881[c][2].) 
(h) The right to complain to the state educational agency (SEA) that the LEA did not engage in consultation that 
was meaningful and timely or did not give due consideration to the views of the private school official (20 U.S.C. § 
6320[b][6][A].) 

(i) Parent participation on an equitable basis in parental involvement services and activities 
(20 U.S.C. § 6320[a][1][B].) 

(j) The LEA’s annual assessment of identified students for English language proficiency 
using a valid and reliable instrument (20 U.S.C. § 6320[b][1][D].) 

EL 04: English Learner Advisory Committee (ELAC) 
4.0 A school site with 21 or more ELs must have a functioning English Learner Advisory Committee (ELAC) that meets the 
following requirements: 

(a) Parent members are elected by parents or guardians of ELs (5 CCR § 11308[b].) 
(b) Parents of ELs constitute at least the same percentage of the committee membership as their children represent of 
the student body (EC § 52176[b].) 
(c) The ELAC shall be responsible for assisting in the development of the school-wide needs assessment, and ways to 
make parents aware of the importance of regular school attendance. (5 CCR § 11308[c][2]; EC § 52176[c].) 
(d) The ELAC shall advise the principal and staff in the development of a site plan for ELs and submitting the plan to the 
school site council for consideration of inclusion in the Single Plan for Student Achievement (SPSA). (EC §§ 52176[c], 
64001[a].) 
(e) The ELAC receives training materials and training, planned in full consultation with committee members, to assist 
members in carrying out their legal responsibilities (5 CCR § 11308[d].) 

4.1 The school may designate an existing school level advisory committee, or subcommittee of such advisory committee, 
to fulfill the legal responsibilities of ELAC, if the advisory body meets the criteria in paragraph “b”, above (EC § 52176[b]; 
5 CCR § 11308[d].) 
4.2 The ELAC has the opportunity to elect at least one member to the DELAC or participants in a proportionate regional 
representation scheme when there are 31 or more ELACs in the district. (5 CCR § 11308[b]; 20 U.S.C. § 7012.) 

EL 05: District English Learner Advisory Committee-DELAC 
5.0 Each LEA with more than 50 ELs must have a functioning DELAC or a subcommittee of an existing district committee 
in which at least 51 percent of the members are parents of ELs and not employed by the district. (EC § 52176[a].) 
5.1 The DELAC shall advise the school district governing board on all of the following tasks: 

(a) Development of a district master plan for educational programs and services for ELs that takes into consideration 
the SPSA (5 CCR § 11308[c][1].) 
(b) Conducting of a district-wide needs assessment on a school-by-school basis (5 CCR § 11308[c][2].) 
(c) Establishment of district program, goals, and objectives for programs and services for ELs (5 CCR § 11308[c][3].) 
(d) Development of a plan to ensure compliance with any applicable teacher and instructional aide requirements (5 
CCR §11308[c][4].) 
(e) Review and comment on the LEA’s reclassification procedures (5 CCR § 11308[c][6].) 
(f) Review and comment on the written notifications required to be sent to parents and guardians (5 CCR § 
11308[c][7].) 

5.2 The LEA shall provide appropriate training materials and training, planned in full consultation with committee 
members, to assist members in carrying out their legal advisory responsibilities. (5 CCR § 11308[d].) 
5.3 The consolidated application shall also include certifications by appropriate district advisory committees that the 
application was developed with review and advice of those committees. (EC § 64001[a].) 
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Chart 1 - English Learner Identification and Placement 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

*SEI or Structured English Immersion provides daily ELD instruction 
for EL students who have not yet achieved "reasonable fluency" in 
English. Nearly all classroom instruction is in English but consists of 
a curriculum and presentation designed for children who are 
learning the language.   ELM or English Language Mainstream 
provides daily ELD instruction for English learners who have 
"reasonable fluency" in English where they are provided with 
additional and appropriate services in order to prepare them to 
meet redesignation criteria. 

 

Governance and 
Administration 
District and school staff ensures that EL 
students are properly identified and assessed. 
They also monitor instructional programs and 
resources for EL students. 
 
English Learner Identification and Assessment 
Home Language Survey 
The identification process for EL students 
begins with the Home Language Survey (HLS) 
which is completed by parents at the time of 
initial enrollment to a California school. This 
document is used to determine primary 
language and to begin English learner 
identification as necessary.  (See Chart 1)  

If the HLS indicates that the student primarily 
speaks English at home but that the adults at 
home usually speak a language other than 
English, the student is provisionally designated 
as “English Only” and the ELPAC is not 
administered.  However, a letter is placed in the 
student’s file stating the provisional nature of 
the designation and asking the teacher to refer 
the student for testing if learning difficulties 
that might be attributed to deficiencies in 
English are observed.  

All HLS are placed in the cumulative record file 
for each student in the district. 

The English Language Proficiency Assessments for California 

The district administers the English Language Proficiency Assessments for California 
(ELPAC) to all students whose response to questions one through three on the HLS 
is a language other than English, or who transfer 
from another California school having been already 
identified an English learner.  Administration of the 
ELPAC is overseen by district trained and authorized 
examiners. Initial ELPAC results are determined 
locally and recorded as preliminary scores for 
student placement.   Student records and district 
databases are updated based on these results.  Sites 
should make every effort to obtain proficiency scores 

from the student’s prior district if there is evidence that a student has been 
previously assessed for English language proficiency at another California public school. 
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EL Students with an Individual Education Plan (IEP) 

Each EL on an active IEP or Section 504 plan must be annually assessed for English language proficiency using 

the accommodations, modifications, or alternate assessments specified in the student’s IEP or 504 plan. 

District Responsibility 

The Educational Services Division, with assistance and direction from Language Support Services: 
● Provides training for ELPAC examiners to assure that administration and scoring of ELPAC is conducted 

in accordance to publisher’s instructions. 
● Tests students whose home language is other than English, as determined by questions one through 

three on the HLS, within 30 calendar days of initial enrollment. 
● Scores ELPAC tests for newly enrolled students to provide preliminary placement information to sites.  
● Places copies of ELPAC results and the Parent Notification letter in the student’s cumulative file. 
● Notifies parents/guardians via mail of their child’s initial/annual English-language proficiency 

assessment results and program placement. The Parent Notification letter is used for this purpose.  

School Responsibility 

School site administration and staff, with assistance from Language Support Services: 
● Follows the below process when receiving a new student for enrollment and promptly send Language 

Support Services any HLS with a language other than English for new students enrolling at their school. 
● Assesses each English learner annually for English language development proficiency using the ELPAC 

and for academic progress. 
● Utilizes ELPAC results to ensure that all ELs receive appropriate services and/or monitoring as necessary. 

School Site Data Entry Procedure for Enrolling a Potential English Learner 
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 Parent/Guardian Notifications 
The district must provide parents timely 
notification of assessment results and 
program placement for all new (initial) 
EL students. 

Implementation, Monitoring and 
Revision of the LEA Plan 
The Local Control and Accountability 
Plan (LCAP) is the primary strategic 
planning document for the district.  It 
describes how the district intends to 
meet annual goals for all students and 
to increase or improve services for 
English learners and other student 
groups.  

The Every Student Succeeds Act (ESSA) 
requires districts to complete a Local 
Educational Agency Plan (LEA Plan) that 
addresses similar goals.  The district 
must, therefore, update and submit an 
LCAP Federal Addendum consistent 
with each three-year LCAP cycle as well 
as completing the Consolidated 
Application.  ESSA stakeholder 
engagement requirements will be met 
through the LCAP development process 
to ensure that activities funded with 

Title III will supplement local services 
in ways that are aligned with state 
priorities. 
EL Program Inclusion in the SPSA 
A description of each school’s EL 
program must be included in the 
SPSA.  The approved SPSA must 
contain: 
● An analysis of academic 

performance and language 
development data to determine EL 
student and program needs 

● School goals to meet the identified 
academic and language proficiency 
needs of ELs 

● A means of annually evaluating the 
progress of programs toward 
meeting the goals 

● A report of any Title III funds 
distributed directly to the school 

Inventory 
The district maintains an inventory 
record of each piece of equipment 
with an acquisition cost of more than 
$500.  A physical check of inventory 
equipment is conducted each year 
and must be reconciled with 
inventory records. 

Legal References: 
EL 06: English Learner Identification and Assessment 

6.0 The LEA must properly identify and assess all students who have a home language other than English. (EC §§ 313, 
60810.) 
6.1 A home language survey (HLS) must be used at the time of initial enrollment to identify language use in the home. (5 
CCR §§ 11510[k], 11511[a].) 
6.2 Within 30 calendar days of initial enrollment, each student whose home language is other than English, as 
determined by the HLS, must be assessed for English proficiency by means of the current English language proficiency 
assessment. Administration of the assessment must follow all of the publisher’s instructions. (5 CCR §§ 11307[a], 11511.) 
6.3 The LEA must annually assess the English language proficiency and academic progress of each EL. (EC §§ 313, 60810; 
5 CCR § 11306.) 
6.4 All currently enrolled ELs must be assessed for English language proficiency by administering the current California 
English language proficiency assessment during the annual assessment window. (EC §§ 313, 60810; 5 CCR § 11511[b].) 
6.5 Each EL on an active Individual Education Plan (IEP) or Section 504 plan must be annually assessed for English 
language proficiency using the accommodations, modifications, or alternate assessments for the current California 
English language proficiency assessment as specified in the student’s IEP or Section 504 Plan. (5 CCR § 11516.5.) 
6.6 Each LEA must identify all immigrant children and youth (ages 3 through 21), who were not born in any State and 
have not attended school in any State for more than 3 full academic years. (20 U.S.C. § 6801 sec 3201[5][a][b][c].) 

EL 07: Parent/Guardian Notifications 
7.0 The LEA must provide notifications to parents and guardians. (5 CCR § 11511.5; EC §§ 313[a][b][c].) 
7.1 Parents/guardians of ELs must be notified of their child’s initial English language proficiency assessment results. 
Parents/guardians of initial fluent English-proficient students must be notified of their child’s English language 
proficiency assessment results. (5 CCR § 11511.5.) 
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7.2 Parents/guardians of ELs must be notified annually of their child’s English language proficiency assessment results 
within 30 calendar days following receipt of results of testing from the test contractor. (5 CCR § 11511.5.) 
7.3 For LEAs receiving Title III funds, within 30 days after the beginning of the school year (or during the school year, 
within two weeks of child being placed in a program), parents/guardians of initially identified English learners must be 
notified of: 

(a) Their child’s initial English language proficiency level (20 U.S.C. § 7012[a][2].) 
(b) How such level was assessed (20 U.S.C. § 7012[a][2].) 
(c) Their child’s language designation (20 U.S.C. § 7012[a][2].) 
(d) Descriptions of program options, educational strategies, and educational materials to be used in different options, 
including the option to immediately remove a child from a particular program or choose another program or method 
of instruction, if available (20 U.S.C. § 7012[a][3].) 
(e) Program placement (20 U.S.C. § 7012[a][3].) 
(f) Exit criteria (20 U.S.C. § 7012[a][6].) 
(g) For ELs on an active IEP, how such program will meet the objectives of the IEP (20 U.S.C. § 7012[a][7].) 
(h) The expected rate of graduation from secondary school if funds under this part are used for children in secondary 
school (20 U.S.C. §§ 6312, 7012[6].) 

7.4 For LEAs receiving Title III funds, parents/guardians of ELs must be informed annually, not later than 30 days after 
the beginning of the school year, of: 

(a) Their child’s English proficiency level (20 U.S.C. § 7012[a][2].) 
(b) How such level was assessed (20 U.S.C. § 7012 [a][2].) 
(c) The status of the child’s academic achievement (20 U.S.C. § 7012[a][2].) 
(d) Their child’s language designation (20 U.S.C. § 7012[a][2].) 
(e) Descriptions of program options, educational strategies, and educational materials to be used in different options, 
including the option to immediately remove a child from a particular program or choose another program or method 
of instruction, if available (20 U.S.C. § 7012[a][3].) 
(f) Program placement (20 U.S.C. § 7012[a][3].) 
(g) Exit criteria (20 U.S.C. § 7012[a][6].) 
(h) For ELs on an active IEP, how such program will meet the objectives of the IEP (20 U.S.C. § 7012[a][7].) 
(i) The expected rate of graduation from secondary school if funds under this part are used for children in secondary 
school (20 U.S.C. §§ 6312, 7012[6].) 

EL 08: Implementation, Monitoring & Revision of LEA Plans 
8.0 Each LEA operating Title III programs must annually update, implement and monitor performance goal 2 of the 
approved local educational agency plan (LEAP). 
8.1 The plan must contain the following minimum required components: 

(a) Title III required and allowable programs and activities to be implemented 
(b) Description of how funds will be used 
(c) Description of how school sites will be held accountable for: 

i. Meeting areas of improvement 
ii. Making adequate yearly progress for ELs 
iii. Annually measuring the English proficiency of ELs 

(d) Description of how school sites will promote parental and community participation in programs 
(e) Description of how all EL programs will be carried out to ensure that ELs are served 
(f) Assurance that the EL program(s) will be based on effective approaches and methodologies enabling ELs to meet 
challenging state academic content and student academic achievement standards 
(g) Description of high-quality student academic assessments that the LEA and schools use: 

i. To determine the success of children in meeting the state student academic achievement standards, and to 
provide information to teachers, parents, and students on the progress being made toward meeting the state 
student academic achievement standards 
ii. To assist in diagnosis and instruction in the classroom and to determine what revisions are needed so that ELs 
meet the state student academic achievement standards (20 U.S.C. §§ 6312[b], 6826.) 

8.2 LEAs and Consortia Leads (with input from consortia members) that have failed to make progress towards meeting 
the areas of improvement for two consecutive years shall develop an improvement plan addendum for goal 2 of the LEAP 
no later than three months after notification of status. (20 U.S.C. § 6316 [c][7][A]; 34 Code of Federal Regulations [CFR)] 
§ 200.52[a][1][2].) 
8.3 LEAs and consortia that have failed to make progress towards meeting the areas of improvement for four 
consecutive years shall modify their curriculum, program, and method of instruction in a revised improvement plan 
addendum for goal 2 of the LEAP (20 U.S.C. § 6316[c][7][A].) 
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Examples of Supplement vs 
Supplant  
(Column 1=Supplement, Column 2=Supplant) 

 

Item 1 2 

Paper, pencils, 
markers 

 X 

Bilingual books X  

Salaries for 
targeted 
after-school 
instruction 

 
X 

 

Over-contract 
salaries for 
ELPAC testing  

 
X 

ELD textbooks 
and materials 

 X 

Professional 
development to 
improve EL 
instruction. 

 
X 

 

Explanation: 

Use of categorical funds to 
purchase paper, pencils, etc. 
is not allowed because all 
students need/use them, 
not just ELs. 
Bilingual books are allowable 
because not every student 
needs/uses them as part of 
their instructional program. 
Salaries for ELPAC testing 
may not come from Title III 
because the testing is 
required, not supplemental. 
ELD textbooks may not be 
purchased with categorical 
funds because ELD is a 
required part of the core 
curriculum. 
Professional development to 
enhance EL instruction is not 
required but rather 
supplements regular teacher 
development. 

 

 
 
Supplement, Not Supplant 
Categorical funds are additional 
resources to provide targeted services 
beyond the core educational program. 
They do not replace, nor are they a 
substitute for, regular educational 
expenditures.  In other words, 
categorical funds are used only to 
supplement, not supplant the district’s 
general funds.  

General fund resources are available to 
provide students, including every 
English learner, all appropriate 
learning opportunities and to ensure 
full access to core curriculum.  These 
funds are not contingent upon receipt 
of state or federal categorical aid 
funds.  Categorical funds cannot be 
used to provide qualified staff for core 
programs nor to purchase core 
curriculum materials.  

Funding for English Learner Programs 
Title III – The purpose of Title III is to 
develop educational programs that will 
help ensure that limited English 
proficient (LEP) children, including 
immigrant children, attain English 
proficiency, succeed at core academic 
subjects, and meet the same academic 
content and student achievement 
standards expected of all students.  

Title III funds must be used for the 
following purposes: 

● Develop and implement highly 
focused, innovative activities to 
expand or enhance existing 
language instruction and academic 
content instruction. 

● Implement programs for 
restructuring, reforming and 
upgrading language and academic 
content instruction. 

● Provide “high-quality language 
instruction programs” based on  

 

Funding 
Adequate general funds 
are used to provide each English 
learner with learning opportunities in 
ELD and the core curriculum. 
Allocation and use of categorical 
funds meet statutory requirements 
for allowable expenditures. 

scientific research demonstrating 
the program’s effectiveness. 

● Provide high-quality professional 
development to classroom teachers,
principals, administrators or 
community-based organizational 
personnel. 

 
Title III funds may also be used for the 
following: 

● Upgrading effective instructional 
practices. 

● Improving the instructional 
program for EL students by 
identifying and acquiring curricula, 
instructional materials and 
software, and assessment 
procedures. 

● Providing intensified instruction, 
tutorials and academic or 
vocational education for EL 
students. 

● Providing parent/community 
programs; family literacy services; 
parent training to improve English 
skills, and guidance as participants 
in children’s education. 
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Legal References: 

EL 11: Supplement, Not Supplant, with Title III & EIA-LEP 

11.0 General fund resources must be used to provide services and programs for ELs, including English 

language development and access to the core curriculum. The provision of such services and programs must 

not be contingent on the receipt of state or federal supplementary funds. 

11.1 The LEA must use EIA-LEP carryover funds only to supplement, not supplant federal, state and local 

public funds. (20 U.S.C. § 6825[g]; EC § 54025[c]; 

Castañeda v. Pickard [5th Cir. 1981] 648 F.2d 989, 1010, 1012-1013.) 

11.2 For LEAs with EIA-LEP carryover, the LEA must utilize no less than 85 percent of those apportionments at 

school sites for direct services to students. (EC §§ 63000, 63001.) 

11.3 The LEA must use Title III funds only to supplement, not supplant, other federal, state, and local public 

funds (20 U.S.C. § 6825[g]; EC § 54025[c]; 

Castañeda v. Pickard [5th Cir. 1981] 648 F.2d 989, 1010, 1012-1013.) The use of Title III funds must meet the 

following requirements: 

(a) The LEA utilizes no less than 98 percent of Title III LEP apportionments on direct services to ELs and may 

not use more than two percent of such funds for the administration of this program (20 U.S.C. § 6825[b].) 

(b) The LEA assesses for reasonable Title III LEP and immigrant alignment with the federal supplement, not 

supplant requirement. (20 U.S.C. § 6825[g]; EC § 48985, 54025[c], 64001[g]; 

Castaneda v. Pickard [5th Cir. 1981] 648 F.2d 989, 1010, 1012-1013.). 

EL 12: Time Accounting Requirements 

12.0 The LEA must properly assess charges for direct or indirect costs of Title III LEP and immigrant funds for 

salaries and wages in proportion to the allowable and identified quantity and duties of the employee. (2 CFR 

§§ 211.430[a]; 20 U.S.C. § 6825[b].) 

12.1 Each employee paid in part from Title III and in part from a second funding source, or an employee paid 

from multiple cost objectives, must complete a Personnel Activity Report (PAR) each pay period, or an 

approved sampling method must be used. (2 CFR § 200.430.) 

12.2 Employees funded solely under Title III must complete a semiannual certification of such employment (2 

CFR §§ 200.61-62, 200.302, 200.430[a][i]; EC § 52853[a][7].) 
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Purpose 

The purpose of the district’s 
accountability system for EL students is 
to develop high quality instructional 
programs that allow ELs, in a 
reasonable amount of time, to achieve 
the same challenging grade level and 
graduation standards, in the same 
proportion, as native English speaking 
students. 

HUSD and each of its sites measure the 
effectiveness of its programs by 
monitoring the number and percent of 
1) ELs progressing toward full 
academic proficiency in English, 2) the 
number and percent of ELs who are 
reclassified, and 3) the number and 
percent of students not reclassified 
after five years. 

Sites are encouraged to use this data 
for program planning, professional 
development, and instructional 
decision making. 

Program Evaluation 
Each site is responsible for monitoring 
the academic progress of its English 
learners.  A program evaluation shall 
be provided by the district and shall be 
used to determine: 

● The effectiveness of programs and 
activities promoting proficiency in 
English and academic achievement 

● Necessary improvements to 
programs, activities, and services 

● Whether to eliminate specific EL 
activities 

Much of the information needed for 
program monitoring is available 
through the district’s student 
information system.  District staff is 
responsible to create, maintain, and 
share applicable reports. 

Students with Disabilities 
The district and each school must  

Standards, 
Assessment, 
and Accountability 

Programs meet state standards, 
are based on the assessed needs 
of program participants, and 
achieve intended outcomes. 

 

disaggregate by ELs with disabilities 
using the same measures of program 
effectiveness as all English learners.  

Former ELs (RFEP Students) 
Students exiting from EL status are 
monitored for four years, to ensure 
that (1) they have not been 
prematurely exited; (2) any academic 
deficits incurred as a result of 
participating in the EL program have 
been remedied; and (3) they are 
meaningfully participating in the 
standard program of instruction 
comparable to their never-EL peers. 
The district annually reports the 
number and percent of RFEP students 
meeting State standards for 4 years 
after reclassification. 

Reclassification 
English Learners shall be reclassified as 
fluent English proficient when they are 
able to comprehend, speak, read and 
write English well enough to receive 
instruction in the regular program and 
make academic progress at a level 
substantially equivalent to that of 
students of the same grade whose  
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primary language is English.  

Consideration for reclassification 
begins when students achieve an 
overall proficiency level of 4 or fully 
functional as measured by the ELPAC. 

Candidates for reclassification must 
also demonstrate proficiency in 
academic English by meeting or 
exceeding the standard in 
EnglishLanguage Arts of the CAASPP 
Smarter Balanced Assessment. 

Teacher evaluation as reflected in a 
grade point average of C or better in 
Language Arts and an overall 
academic grade point average of 2.5 is 
required. 

Final approval for reclassification 
comes after parents or guardians 
accept the district’s recommendation 
for their student’s reclassification. 
Parents are notified at the beginning 
of the reclassification process, and are 
encouraged throughout the process to 
participate in the evaluation of their 
student’s achievement towards 
reclassification. 

The District maintains, in the pupil’s 
permanent record, documentation of 
the following: 

● The student’s language and 
academic performance 
assessments 

● Notification letters to parents 
regarding reclassification 

● Written approval from parents 
regarding reclassification 

● Notification to school staff  

● requesting monitoring 

District Accountability Goals 

Elementary Schools:  50% of all EL 
students meet requirements for 
redesignation by the 6th grade. 

Middle Schools:  50% of incoming 7th 
grade ELs meet requirements for 
redesignation by the end of 8th grade 

High Schools:  95% of incoming 9th 
grade ELs graduate from high school 
on time 

100% of all EL students have a 
workable plan for success after high 
school 

90% of R-FEP students qualify to enter 
the UC/CSU system upon graduation 

All Schools:  80% of all EL students 
who have attended US schools for 5 or 
more years achieve Basic English 
Proficiency  
 

Teacher EL Authorization 
All teachers, as a condition of 
continued employment, must possess 
or obtain authorization from the 
California Commission on Teacher 
Credentialing to provide instruction to 
English Language Learners by no later 
than February 15 of their second year 
of employment.  Failure to meet this 
requirement will result in their release 
from employment. 
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Legal References: 

EL 13: Evaluation of English Learner Program Effectiveness 

13.0 A program evaluation shall be provided by the LEA and shall be used to determine: 

(a) Necessary improvements to programs and activities for which Title III funds have been used for LEP 

and immigrant students 

(b) The effectiveness of programs and activities in assisting ELs to attain proficiency and to meet 

academic achievement and content standards 

(c) Whether to eliminate specific EL activities proven to be ineffective 

(d) The degree to which, within a reasonable amount of time: 

i. ELs are attaining English language proficiency comparable to that of average native speakers of 

English in the district 

ii. EL students’ academic results indicate that ELs are achieving and sustaining parity of academic 

achievement with students who entered the district’s school system already proficient in English (20 

U.S.C. §§ 1703[f], 6841[b],[c]; Castaneda v. Pickard [5th Cir. 1981] 648 F.2d 989,1009-1011; EC § 

64001[f].) 

EL 14: Reclassification 

14.0 The LEA must reclassify a student from EL to proficient in English by using a process and criteria that 

includes, but is not limited to: 

(a) Assessment of English language proficiency (EC § 313[f][1]; 5 CCR § 11303[a].) 

(b) Comparison of student’s performance in basic skills against an empirically established range of 

performance in basic skills based upon the performance of English proficient students of the same age 

that demonstrate whether the student is sufficiently proficient in English to participate effectively in a 

curriculum designed for students of the same age whose native language is English. (EC § 313[f][4]; 5 CCR 

§§ 11302, 11303[d].) 

(c) Teacher evaluation that includes, but is not limited to, the student's academic performance. The term 

“teacher” refers to the classroom teacher and other certificated 

California Department of Education September 13, 2016 Page 9 of 29 

2016–17 EL Program Instrument On-Site (Continued) 

staff with direct responsibility for teaching or placement decisions of the student. (EC § 313[f][2]; 5 CCR § 

11303[b].) 

(d) Opportunities for parent opinion and consultation during the reclassification process (EC § 313[f][3]; 5 

CCR § 11303[c].) 

14.1 The LEA must maintain the following in the student’s permanent record (regardless of the physical 

form of such record and to ensure transfer of documentation): 

(a) Language and academic performance assessments 

(b) Participants in the reclassification process 

(c) Decision regarding reclassification (5 CCR §§ 432, 434, 438, 11305.) 

14.2 The LEA must monitor the progress of reclassified pupils for a minimum of two years to ensure correct 

classification, placement, and additional academic support, as needed (20 U.S.C. § 6841[a][4][5]; 5 CCR § 

11304.) 

EL 15: Teacher EL Authorization 

15.0 Teachers assigned to provide English language development and instruction in subject matter courses 

for ELs must be appropriately authorized (20 U.S.C. § 6826 [c]; EC §§ 44253.1, 44253.2, 44253.3, 44253.4, 

44253.5, 44253.10; Castañeda v. Pickard [5th Cir. 1981] 648 F.2d 989, 1012-1013.) 
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 Staffing and 
Professional 

       Development 
Staff members are recruited, 
trained, assigned, and assisted to 
ensure the effectiveness of EL 
programs. 

 
Purpose 

English learners face the dual challenge 
of acquiring content knowledge and 
academic language.  Without proper 
instruction, the language demands of 
content disciplines can compromise 
English language learners’ content 
understanding. 

Carefully crafted instruction can obviate 
many of the obstacles that English 
learners face in learning.  By employing 
appropriate techniques that increase 
students’ use of oral language and 
meaningful use of academic language, 
content area teachers provide a level 
playing field on which English learners 
can achieve.  (Brown & DiRanna, 2012) 

Professional Development Specific to 
English Learners 

The District will provide consistent, high 
quality professional development to 
teachers, administrators, instructional 
support staff, and parents in support of 
high levels of achievement for English 
learners at all levels of proficiency.  EL 
professional development must be ... 
● Designed to improve the instruction 

and assessment of EL students 
● Designed to enhance teachers’ 

ability to understand and use 
curricula, assessment measures, and 
instructional strategies for ELs 

● Based on research demonstrating 
effectiveness 

● Of sufficient intensity and duration 
to have a positive and lasting impact 
on  

● teachers’ performance in the 
classroom 

District Professional Development Plan 

As listed under Goal 2 of the LEA Plan, 
the district has specified each of the 
following actions to support 
appropriate professional development 
and its implementation at every school.  
● All curriculum coaches will receive 

ongoing training and support in 
designing integrated ELD instruction 
so that they, in turn, can 
teach/model it to their assigned 
teachers and sites. 

● Employ a teacher-on-assignment to 
serve as an EL instructional specialist 
providing training and classroom 
coaching support to teachers and 
site administrators for designated 
and integrated ELD instruction, SIOP, 
and GLAD strategies. 

● Offer training and a district EL 
certification program for 
instructional staff who want to 
expand their knowledge and 
application of learning principles for 
EL instruction.  

 
● Offer administrator training to 

school principals, assistant 
principals, and vice-principals on the 
characteristics of designated ELD, 
integrated ELD, and SDAIE 
instruction so that they are better 
able to monitor improvement as 
they observe classroom instruction.  

● Facilitate attendance at conferences 
and workshops for staff as 
appropriate to validate or deepen 
district trainings. 
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Legal References: 

EL 16: Professional Development Specific to English Learners 

16.0 The LEA must provide professional development specific to the implementation of programs for ELs. 

16.1 The LEA must provide sufficient professional development to effectively implement the LEA’s EL 

program. (Castañeda v. Pickard [5th Cir. 1981] 648 F.2d 989, 1011-1013.) 

16.2 For LEAs receiving Title III, the LEA must provide supplemental high-quality professional development to 

classroom teachers, principals, administrators, and other school or community-based personnel that is: 

(a) Designed to improve the instruction and assessment of ELs (20 U.S.C. §6825[c][2][A].) 

(b) Designed to enhance the teacher’s ability to understand and use curricula, assessment measures, 

and instructional strategies for ELs (20 U.S.C. § 6825[c][2][B].) 

(c) Based on research demonstrating the effectiveness of the professional development in increasing the 

student’s English proficiency or the teacher’s subject matter knowledge, teaching knowledge, and 

teaching skills (20 U.S.C. § 6825[c][2][C].) 

(d) Of sufficient intensity and duration (which shall not include activities such as one-day or short-term 

workshops and conferences) to have a positive and lasting impact on the teacher’s performance in the 

classroom 
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 Opportunity 
and Equal 

Educational Access 
Participants have equitable access 
to all programs provided by the 
local educational agency as 
required by law. 

 
Appropriate Student Placement 

EL students must become proficient in 
English as rapidly and effectively as 
possible.  There are many paths to 
English proficiency ranging from 
structured English immersion to 
transitional bilingual and dual-language 
programs.  Although the district 
includes a recommendation for 
program placement in each student’s 
English language proficiency test 
results, parents may select an available 
language acquisition program that best 
suits their child.  Language acquisition 
programs may include, but are not 
limited to, all of the following: 

Structured English Immersion (SEI) 
SEI classrooms are designed for English 
learners at the beginning or “emerging” 
levels of English proficiency.  Students in
a SEI setting receive instruction where 
nearly all classroom instruction is in 
English with a curriculum and 
presentation designed for students 
learning English. Bilingual instructional 
aides may provide primary language 
support and materials. 

English Language Mainstream (ELM) 
ELM classrooms are designed for English
learners who have acquired reasonable 
fluency in English.  These students 
receive core content instruction with 
resources for English learners to meet 
their specific English language 
development needs.  The California 
English Language Development  

Standards form the foundation for daily 
ELD lessons. 

Dual Language Immersion Program 
In dual language education programs, 
students are taught literacy and 
academic content in English and a 
partner language. The goals of dual 
language are for students to develop 
high levels of language proficiency and 
literacy in both program languages, to 
demonstrate high levels of academic 
achievement, and to develop an 
appreciation for and an understanding 
of diverse cultures. 

Transitional Bilingual Program 
Transitional or developmental 
programs  provide instruction to pupils 
that utilizes English and a pupil’s native 
language for literacy and academic 
instruction and enables an English 
learner to achieve English proficiency 
and academic mastery of subject 
matter content and higher order skills, 
including critical thinking, in order to 
meet state-adopted academic content 
standards. 

Parent and Community Input 

The district must solicit parent and 
community input in developing 
language acquisition programs to 
ensure English acquisition as rapidly 
and effectively as possible, including 
the option to be taught English nearly 
all in English.  This may take place as 
part of the development of the LCAP 
and annual LCAP updates. 

Schools in which the parents or legal 
guardians of 30 pupils or more per 
school or the parents or legal guardians 
of 20 pupils or more in any grade 
request a language acquisition program 
such as dual immersion shall be 
required to offer such a program to the 
extent possible. 
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Legal References: 

EL 17: Appropriate Student Placement 

305. Effective and appropriate instructional methods for pupils; establishment of language acquisition 

programs; structured English immersion program for English learners; opportunities to be instructed in 

another language 

(a) (1) As part of the parent and community engagement process required for the development of a 

local control and accountability plan pursuant to Article 4.5 (commencing with Section 52060) of Chapter 

6.1 of Part 28 of Division 4 of Title 2, school districts and county offices of education shall solicit input on, 

and shall provide to pupils, effective and appropriate instructional methods, including, but not limited to, 

establishing language acquisition programs, as defined in Section 306. This requirement is intended to 

ensure that all pupils, including English learners and native speakers of English, have access to the core 

academic content standards, including the English language development standards, as applicable, and 

become proficient in English pursuant to the state priorities identified in paragraph (2) of subdivision (d) 

of Section 52060 and of Section 52066. 

(2) School districts and county offices of education shall, at a minimum, provide English learners with 

a structured English immersion program, as specified in Section 306, for purposes of ensuring that 

English learners have access to the core academic content standards, including the English language 

development standards, and become proficient in English pursuant to the state priorities identified in 

paragraph (2) of subdivision (d) of Section 52060 and of Section 52066. 

(b) When a school district or a county office of education establishes a language acquisition program 

pursuant to this section, the school district or county office of education shall consult with the proper 

school personnel, including, but not limited to, administrators and certificated teachers with the 

appropriate authorizations and experience. 

(c) School districts and county offices of education are also encouraged to provide opportunities to 

pupils who are native speakers of English to be instructed in another language to a degree sufficient to 

produce proficiency in that language. The non-English language should be at the discretion of the 

parents, community, and school, depending upon the linguistic and financial resources of the school 

community and other local considerations. 

(d) A language acquisition program established pursuant to this section shall comply with the 

requirements of Section 310. 

306. Definitions 

The definitions of the terms used in this article and in Article 1 (commencing with Section 300) are as follows: 

(a) “English learner” means a pupil who is “limited English proficient” as that term is defined in the 

federal No Child Left Behind Act of 2001 (20 U.S.C. Sec. 7801(25)). 

(b) “Native speaker of English” means a pupil who has learned and used English in his or her home from 

early childhood and English has been his or her primary means of concept formation and communication. 

(c) “Language acquisition programs” refers to educational programs designed to ensure English 

acquisition as rapidly and as effectively as possible, and that provide instruction to pupils on the 

state-adopted academic content standards, including the English language development standards. The 

language acquisition programs provided to pupils shall be informed by research and shall lead to grade 

level proficiency and academic achievement in both English and another language. Language acquisition 

programs may include, but are not limited to, all of the following: 

(1) Dual-language immersion programs that provide integrated language learning and academic 

instruction for native speakers of English and native speakers of another language, with the goals of 

high academic achievement, first and second language proficiency, and cross-cultural understanding. 
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(2) Transitional or developmental programs for English learners that provide instruction to pupils 

that utilizes English and a pupil’s native language for literacy and academic instruction and enables an 

English learner to achieve English proficiency and academic mastery of subject matter content and 

higher order skills, including critical thinking, in order to meet state-adopted academic content 

standards. 

(3) Structured English immersion programs for English learners in which nearly all classroom 

instruction is provided in English, but with curriculum and a presentation designed for pupils who are 

learning English. 

310. Parents or guardians; choice of language acquisition program; implementation requirements 

(a) Parents or legal guardians of pupils enrolled in the school may choose a language acquisition program 

that best suits their child pursuant to this section. Schools in which the parents or legal guardians of 30 

pupils or more per school or the parents or legal guardians of 20 pupils or more in any grade request a 

language acquisition program that is designed to provide language instruction shall be required to offer 

such a program to the extent possible, based upon the requirements of Section 305. 

(b) If a school district implements a language acquisition program pursuant to this section, it shall do 

both of the following: 

(1) Comply with the kindergarten and grades 1 to 3, inclusive, class size requirements specified in 

Section 42238.02. 

(2) Provide, as part of the annual parent notice required pursuant to Section 48980 or upon 

enrollment, the parent or legal guardian of a minor pupil with information on the types of language 

programs available to pupils enrolled in the school district, including, but not limited to, a description 

of each program. 
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English Language Development (ELD) 

Every English learner is entitled to 
English language development (ELD) 
instruction, and ELD is a necessary 
instructional component for all EL 
students each day.  ELD time must not 
be scheduled during regular core 
content instruction.  Schools deny EL 
students access to the core curriculum 
if they schedule ELD time during social 
studies or science time. 

The California ELD Standards establish 
clear performance expectations for EL 
students during ELD time as well as 
during other areas of core instruction. 
These unique standards are designed 
to assist teachers plan for instruction 
that will allow language learners to 
develop high levels of academic 
English as they progress through the 
various stages of English language 
proficiency. 

ELD instruction should amplify state 
standards for ELA by focusing on 
language and content development 
through collaborative literacy tasks.  All 
ELs are able to engage in intellectually 
challenging and content-rich activities, 
with appropriate support from 
teachers.  Teachers should attend to 
the language learning needs of their 
ELs in strategic ways that promote the 
simultaneous development of content 
knowledge and advanced levels of 
English.

 
Although ELD standards must be 
embedded in all ELD lessons, they  

Teaching and 
Learning 

Students receive core and 
categorical program services that 
meet their assessed needs. 

 

should also be used in planning 
language objectives for regular core 
content instruction. 

Integrated ELD  
Throughout the school day and across 
the disciplines, ELs learn to use English 
as they simultaneously learn content 
knowledge through English. ELs 
develop English primarily through 
meaningful interactions with others 
and through intellectually-rich content, 
texts, and tasks—interpreting and 
discussing literary and informational 
texts; writing (both collaboratively and 
independently) a variety of different 
text types; or justifying their opinions 
by persuading others with relevant 
evidence, for example. 

All teachers to do the following: 
● Routinely examine the texts and 

tasks used for instruction in order 
to identify language that could be 
challenging for ELs 

● Determine where there are 
opportunities to highlight and 
discuss particular language 
resources (e.g., powerful or precise 
vocabulary, different ways of 
combining ideas in sentences, ways 
of starting paragraphs to emphasize 
key ideas) 

● Observe students to determine 
how they are using language 

● Adjust whole group instruction or 
work with small groups or 
individuals in order to provide 
adequate and appropriate support  
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Designated ELD  
In addition to learning to use English 
and learning through English, in order 
to develop advanced levels of English, 
ELs also need to learn about English, in 
other words, how English works to 
communicate particular meanings in 
different ways, based on discipline, 
topic, audience, task, and purpose. 
Teachers use the CA ELD Standards as 
the focal standards in ways that build 
into and from content instruction in 
order to develop critical language ELs 
need for content learning in English. 
This means that designated ELD should 
not be viewed as separate and isolated 
from ELA, science, social studies, 
mathematics, and other disciplines but 
rather as an opportunity during the 
regular school day to support ELs to 
develop the discourse practices, 
grammatical structures, and 
vocabulary necessary for successful 
participation in academic tasks across 
the content areas.  

During designated ELD, there is a 
strong emphasis on oral language 
development. Naturally, designated 
ELD instruction will also involve some 
level of reading and writing tasks as 
students learn to use English in new 
ways and develop their awareness of 
how English works in both spoken and 
written language. 

Content plays a key role in designated 
ELD since it is not possible to develop 
advanced levels of English by using 
texts and tasks that are devoid of the 
language of academic content topics. 
However, designated ELD is not a time 
to teach (or reteach) content. 

Grouping for Designated ELD  
During designated ELD—and only 
during designated ELD—ELs should be, 
ideally where possible, grouped by 
English language proficiency levels so  

that teachers can strategically target 
their language learning needs. It is 
important to note that designated ELD 
instruction time is not intended to 
isolate or segregate ELs, nor should it 
preclude non-ELs from receiving 
similar instruction. Rather, designated 

ELD instruction time is intended to be 
used as a protected time when ELs 
receive the type of instruction that will 
accelerate their English language and 
literacy development. 

Integrated ELD  
Throughout the school day and across 
the disciplines, ELs learn to use English 
as they simultaneously learn content 
knowledge through English. ELs 
develop English primarily through 
meaningful interactions with others 
and through intellectually-rich 
content, texts, and tasks. 

All teachers should 
● Routinely examine the texts and 

tasks used for instruction in order 
to identify language that could be 
challenging for ELs 

● Determine where there are 
opportunities to highlight and 
discuss particular language 
resources (e.g., powerful or 
precise vocabulary, different ways 
of combining ideas in sentences, 
ways of starting paragraphs to 
emphasize key ideas) 

● Observe students to determine 
how they are using the language 
teachers are targeting 

● Adjust whole group instruction or 
work with small groups or  
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● individuals in order to provide 
adequate and appropriate support 

Above all, ELs should routinely and 
frequently engage in school tasks 
where they engage in discussions to 
develop content knowledge, apply 
comprehension strategies and 
analytical skills to interpreting complex 
texts, produce oral and written English 
that increasingly meets the 
expectations of the context, and 
develop an awareness about how 
English works to make meaning. 

Core Content Instruction 
Every English learner must have access 
to content instruction.  In Lau v. 
Nichols, the U.S. Supreme Court ruled 
that the San Francisco school system 
violated the Civil Rights Act of 1964 by 
denying non-English speaking students 
of Chinese ancestry a meaningful 
opportunity to participate in the public 
educational program. The decision 
stated that providing students the 
same desks, books, teachers, and 
curriculum did not ensure that they 
received an equal educational 
opportunity.  

Equal educational opportunities can 
be provided for English learners 
through instruction in English language 
development (ELD) combined with 
engaging content instruction using 
specific techniques to make content 
comprehensible and usable. Both of 
these instructional opportunities 
should be provided simultaneously, 
and all teachers with ELs in their 
classrooms should use the CA ELD 
Standards in addition to state content 
standards to support their ELs’ 
linguistic and academic progress. 

Carefully crafted instruction can not 
only obviate many of the obstacles 
that English learners face in learning, 
but it can also have particular benefits 

for their development of academic 
English language and their ability to 
navigate the reading and writing 
assignments that shape their school 
lives (Lee & Luykx, 2006; Cervetti, 
Bravo, Duong, Hernandez, & Tilson, 
2008).  By employing appropriate 
techniques that increase students’ use 
of oral language and meaningful use of 
academic language, content area 
teachers provide a level playing field 
on which English learners can achieve. 
(Brown & DiRanna, 2012) 

Sheltered Instruction Observation 
Protocol (SIOP)  
Hesperia Unified School District 
endorses the SIOP Model to maximize 
learning for English language learners 
in content classes.  SIOP provides a 
framework for enhancing language 
acquisition by weaving language and 
content objectives into the curriculum 
of subject areas such as language arts, 
history, math, and science.  In effective 
SIOP lessons, there is a high level of 
student engagement and interaction 
with the teacher, with other students, 
and with text, which leads to 
elaborated discourse and critical 
thinking.  (Echevarria, Vogt, & Short, 
2008) 

Long-Term English Learners  
A long-term English learner is a 
student who … 

● Has been continuously enrolled in 
U.S. schools for 6 or more years 

● Is not making adequate progress 
in English language development 
(In other words, the student has 
failed to advance at least one 
level on the CELDT or ELPAC 
within the past two years.) 

● Is struggling academically 

Seven basic principles lie at the heart 
of successfully educating Long Term 
English Language Learners:  
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1. Urgency. Focus urgently on 
accelerating LTEL progress 
towards attaining English 
proficiency and closing academic 
gaps. 

2. Distinct needs. Recognize that the 
needs of LTELs are distinct and 
cannot adequately be addressed 
within a “struggling reader” 
paradigm or a generic “English 
Language Learner” approach, but 
require an explicit LTEL approach.  

3. Language, literacy, and academics. 
Provide LTELs with language 
development, literacy 
development, and a program that 
addresses the academic gaps they 
have accrued. 

4. Home language. Affirm the crucial 
role of home language in a 
student’s life and learning, and 
provide home language 
development whenever possible.  

5. Three R’s: rigor, relevance, and 
relationships. Provide LTELs with 
rigorous and relevant curriculum 
and relationships with supportive 
adults (along with the supports to 
succeed).  

6. Integration. End the ESL ghetto, 
cease the sink-or-swim approach, 
and provide maximum integration 
without sacrificing access to LTEL 
supports.  

7. Active engagement. Invite, 
support, and insist that LTELs 
become active participants in their 
own education. 

(NEA, Meeting the Needs of Long-Term 
English Learners, 2014) 

 

Legal References: 

VII. Teaching and Learning 

EL 19: English Language Development 

19.0 As part of the core program provided through general funds, each EL must receive a program of English 

language acquisition in order to develop proficiency in English as rapidly and effectively as possible, consistent 

with state priorities.(20 U.S.C. §§ 1703 [f], 6825 [c][1][A]; EC §§ 300, 305, 306, 310; 5 CCR § 11302[a].) 

EL 20: Access to the Core Subject Matter 

20.0 Academic instruction for ELs must be designed and implemented to ensure that ELs meet the district’s 

content and performance standards for their respective grade levels within a reasonable amount of time. 

California Department of Education September 13, 2016 Page 12 of 29 

20.1 The LEA must have a means to assist ELs to achieve at high levels in the core academic subjects to ensure 

that they meet the same challenging state content standards and achievement goals all children are expected to 

meet. 

20.2 The LEA shall continue to monitor student academic progress and provide additional and appropriate 

educational services to English learners in kindergarten through grade 12 for the purposes of overcoming 

language barriers. Actions to overcome academic barriers must be taken before the deficits become 

irreparable(20 U.S.C. §§ 1703 [f], 6825 [c][1][B]; EC §§ 306, 310; 5 CCR § 11302[b].) 

California 
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English Learner Progress Indicator 
Background: The English Learner Progress Indicator (ELPI) replaces the former Title III Accountability under the 
Elementary Secondary Education Act (ESEA) which required the production of Annual Measurable Achievement 
Objectives (AMAOs).  While Title III held only Title III funded districts accountable, the ELPI holds all districts and 
schools accountable. 

The ELPI applies to districts and schools that have 30 or more annual English language proficiency assessment 
(CELDT or ELPAC) test takers in both the current and prior years.  All annual CELDT/ELPAC test takers who have a 
current year and prior year test score are included in the calculation of the ELPI.  Note that the prior score may 
be last year’s score or the score of when the student last took the CELDT/ELPAC.  For example, if an EL took the 
CELDT four years ago, left the state, and returned and took the ELPAC, the current English language proficiency 
file will contain the most recent ELPAC score and will reflect the prior score earned four years ago. 

ELs who advance at least one overall performance level from prior year to current year will be included in the 
numerator of the ELPI calculation.  ELs who maintain advanced levels of proficiency will also be included in the 
numerator.  The following table provides examples of when a district or school receives credit based on an EL 
student’s performance from the current year to prior year. 
 

Prior Overall CELDT Performance Current Overall CELDT 
Performance 

Does the District or School 
Receive Credit? 

Early Intermediate Intermediate Yes 

High Intermediate Advanced Yes 

Beginning Beginning No 

Early Advanced Proficiency Early Advance Proficient Yes 

Advanced Not Proficient Early Advanced Proficient Yes 

Early Advanced Proficient Advanced Not Proficient No 

 
Reclassified English Learners:  ELs who were reclassified  in the prior year will also be included in the numerator 
and denominator of the ELPI calculation.  These are students who were reclassified at any point in time from July 
1 to June 30 in the prior year.  Reclassified students who move from one school to the next, or one district to the 
next, are included in the ELPI calculation of the school or district that reclassified them. 

Calculation Formula for Status: 

Annual ELP Assessment Test 
Takers Who Increased at 
least 1 level + 

Annual ELP Assessment 
Advanced Test Takers Who 
Maintained their proficiency level + 

ELs Who Were Reclassified in 
the Prior Year 

Divided by 

 Total Number of Annual 
ELP Assessment Test Takers 
in the Current Year + 

WLs Who Were Reclassified 
in the Prior Year 

 

 
Calculation Formula for Change:  Current Year Status minus Prior Year Status 
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Content Instruction Teacher _________________________ 
Observation Matrix Date _______________________________ 

Comprehensible Input 
No Evidence Some Evidence Ample Evidence 

No techniques are used to make 
content concepts clear. 

Some techniques are used to make 
content concepts clear. 

A variety of techniques are used to 
make content concepts clear (e.g. 
modeling, visuals, hands-on activities, 
demonstrations, gestures, body 
language) 

No explanation of academic tasks Unclear explanation of academic tasks Clear explanation of academic tasks 

Vocabulary 
No Evidence Some Evidence Ample Evidence 

There is very little interaction of any 
sort.  Students work quietly on 
worksheets or other individual work. 

Interaction is mostly 
teacher-dominated with some 
opportunities for students to talk 
about or question lesson concepts. 

There are frequent opportunities for 
interaction and discussion between 
teacher/student and among students, 
which encourage elaborated responses 
about lesson concepts. 

Grouping configurations do not 
support the language and content 
objectives. 

Grouping configurations unevenly 
support the language and content 
objectives. 

Grouping configurations support 
language and content objectives of the 
lesson. 

Lesson Preparation: Objectives 
No Evidence Some Evidence Ample Evidence 

Language objectives are not in 
evidence. 

Meaningful language objectives are 
clearly posted.  However, neither the 
teacher nor the students refer to them 
during the lesson. 

Meaningful language objectives are 
clearly posted and referenced by both 
the teacher and the students. 

Content objectives are not in evidence. 

Meaningful content objectives are 
clearly posted.  However, neither the 
teacher nor the students refer to them 
during the lesson. 

Meaningful content objectives are 
clearly posted and referenced by both 
the teacher and the students. 

Lesson Adaptation 
No Evidence Some Evidence Ample Evidence 

There is no significant adaptation of 
content to all levels of student 
proficiency. 

There is some adaptation of content to 
all levels of student proficiency. 

Content is clearly adapted to all levels 
of student proficiency. 

Notes/Comments: 
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English Language Development 
Observation Rubric Teacher _________________________ 

Date _______________________________ 

Student Talk/Teacher Talk 

1 2 3 4 

Communication in the 
classroom is dominated by 
the teacher.  Students 
rarely (if ever) have the 
opportunity to express 
their ideas. 

Classroom communication 
is teacher-centered. 
Students have few chances 
to communicate.  Activities 
are so structured that 
students cannot generate 
or express original 
thoughts. 

The teacher speaks most of 
the time.  Students are 
given some opportunities 
to communicate.  Activities 
are open-ended enough to 
allow expression of 
creative/original ideas. 

Students receive ample 
opportunities to generate 
and express their thoughts. 
The teacher prompts 
student communication 
without dominating the 
linguistic environment. 

Interactions 

1 2 3 4 

There is very little 
interaction of any sort. 
Students work quietly on 
worksheets or other 
individual work. 

Interaction is 
teacher-dominated with no 
opportunities for students 
to discuss lesson concepts. 

Interaction is mostly 
teacher-dominated with 
some opportunities for 
students to talk about or 
question lesson concepts. 

There are frequent 
opportunities for 
interaction and discussion 
between teacher/student 
and among students, which 
encourage elaborated 
responses about lesson 
concepts. 

Vocabulary 

1 2 3 4 

Vocabulary acquisition and 
practice appears to focus 
on content-specific words 
rather than on words with 
universal academic 
applications. 

Vocabulary acquisition and 
practice centers on tier 1-2 
vocabulary words, but 
consists of lists of 
unconnected vocabulary 
items. 

Vocabulary acquisition and 
practice centers on relevant 
tier 1-2 words with some 
opportunities to apply 
them to real-world 
situations. 

Vocabulary acquisition and 
practice centers on relevant 
tier 1-2 words with ample 
and varied opportunities to 
apply them to real-world 
situations. 

Objectives 

1 2 3 4 

Language objectives are not 
in evidence. 

Language objectives are 
vague and of little value to 
students. 

Meaningful language 
objectives are clearly 
posted.  However, neither 
the teacher nor the 
students refer to them 
during the lesson. 

Meaningful language 
objectives are clearly 
posted and referenced by 
both the teacher and the 
students. 

Notes/Comments: 

  

29 

 



 

HOME LANGUAGE SURVEY 

_______________  ___________________________     ___________________________ 
          DATE     TEACHER          SCHOOL 

California Education Code requires schools to determine the language(s) spoken at home by each student.  This information is 
essential in order for schools to provide meaningful instruction for all students. 

Your cooperation is helping us meet this important requirement is requested.  Please answer the following questions and have 
your son/daughter return this form to his/her teacher.  Thank you for your help. 

Name of student: _________________________________________________________    ________     ________ 
                                            Last                                    First     Middle      Grade Age 

1.  Which language did your son or daughter learn when he or she first began to talk? ____________________________ 

2.  What language does your son or daughter most frequently use at home? ____________________________ 

3.  What language do you use most frequently to speak to your son or daughter? ____________________________ 

4.  Name the language most often spoken by the adults at home. ____________________________ 

5.  What language do you want to receive correspondence or phone calls home in? ____________________________ 

6.  Where was he/she born? ____________________________ 

7.  When did he/she first enroll in a United States school? ____________________________ 

____________________________________ 
              Signature of Parent or Guardian 

   *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  
 ENCUESTA DEL IDIOMA DEL HOGAR 

_____________  ___________________________       ___________________________ 
        FECHA    MAESTRO            ESCUELA 

El Código de Educación de California requiere que las escuelas determinen los idiomas que se hablan en el hogar de cada 
estudiante.  Esta información es esencial para que las escuelas puedan proporcionar instrucción significativa a todos los 
alumnos. 

Solicitamos su cooperación ayudándonos a cumplir con este importante requisito.  Por favor, conteste las siguientes 
preguntas y haga que su hijo(a) regrese a su maestro(a).  Gracias por su ayuda. 

Nombre del alumno: _____________________________________________________    ________   ________ 
                                            Apellido         Nombre                Segundo nombre   Grado          Edad 

1.  Cuando su hijo(a) empezó a hablar, ¿qué idioma aprendió primero? ____________________________ 

2.  ¿Qué idioma usa principalmente su hijo(a) cuando conversa en casa?  ____________________________ 

3.  ¿Qué idioma usa Ud. con más frecuencia cuando habla con su hijo(a)? ____________________________ 

4.  ¿Qué idioma hablan los adultos con más frecuencia en casa? ____________________________ 

5.  ¿En qué idioma le gustaría recibir correspondencia o llamadas telefónicas? ____________________________ 

6.  ¿Dónde nació el niño/la niña? ____________________________ 

7.  ¿Cuándo su hijo(a) entra por primera vez a una escuela de Estados Unidos? ____________________________ 

   ____________________________________ 
                      Firma del padre o tutor                   REV. 04/2014 
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Hesperia Unified School District 
   Curriculum & Language Support Services 

  PARENT NOTIFICATION LETTER  

State and Federal Title I Requirements 

Preliminary Initial Assessment Results and Program Placement for English Learners 

To the parent(s)/guardian(s) of: __________________________________   School: _________________________  Date: 
______________ 

Student ID#: _______________________   DOB: _________________   Grade: _____   Other Non-English Language: 
__________________ 
  
Dear Parent(s):  Upon enrollment, a language other than English was noted on your child’s Home Language Survey. Pursuant to California 
law, Hesperia Unified School District is required to assess the English and primary language proficiency of your child. This form is intended 
to notify you of these assessments, your child’s program placement, our recommendation, and the program options that are available to 
your child according to state and federal law. 

English Language Assessment Results 
Limited English Proficiency Identification 

 Your child has been administered the California English Language Proficiency Assessment. The results are as follows: 

Skill Area Scale Score Proficiency Level 

Listening     

Speaking     

Reading     

Writing     

* These scores are based on district scoring using the testing company’s scoring guide. A graph will  
    be mailed to you at a later date with the official state results. 

    Overall Proficiency: 

 Based on results of the assessment, your child has been identified as: 

☐  English learner (EL) with less than reasonable fluency in English and will be assigned to the Structured English Immersion Program. 

☐  English learner (EL) with reasonable fluency in English and will be assigned to the English Mainstream Program. 

☐  Fluent English proficient (FEP) student and will be placed in the district’s regular program of instruction. 

☐  Your child has an Individualized Education Program (IEP) on file.  A description of how your child’s recommended program 
placement will meet the objectives of the IEP is attached. 

District Assigned Programs for English Learners 

Proficiency Level 
CELDT                             ELPAC 

Program Placement 

Beginning Limited/Not Functional (1) 
 

 
 

Less 

 than reasonable 
fluency 

Structured English Immersion**: Provides instruction primarily 
in English and includes the following: a sequential ELD program, 
including language arts, sheltered English content with primary 
language support as needed. 

Early Intermediate Limited/Somewhat 
Functional (1-2) 

Intermediate Somewhat/Moderately 
Functional (2-3) 

Early Advanced Moderately/Fully 
Functional (3-4) 

 

Reasonable fluency 

English Mainstream Classroom**: Provides instruction in English 
only, and is based on grade-level state standards. Students 
receive additional instruction in order to meet the requirements 
to be reclassified as fluent English proficient (FEP). 

Advanced Fully Functional (4) 
 

 Other instructional setting as per IEP 

* Determined by district ** Or an Alternative Language Program with approved parent Request for Alternate Program Form

❖   District assigned programs are designed to meet the educational needs of English learners by including English Language 
Development (ELD). Some programs may include the use of Specially Designed Academic Instruction in English (SDAIE) strategies. 
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❖   You may have your child moved from the Structured English Immersion Program to the English Mainstream Classroom at any time 
during the school year. Please visit your child’s school to make this request. 

 ALTERNATIVE LANGUAGE PROGRAM OPTIONS  

Dual Language Immersion Program - In dual language education programs, students are taught literacy and academic content in English 
and a partner language. The goals of dual language are for students to develop high levels of language proficiency and literacy in both 
program languages, to demonstrate high levels of academic achievement, and to develop an appreciation for and an understanding of 
diverse cultures. 

Transitional Bilingual Program - Transitional or developmental programs  provide instruction to pupils that utilizes English and a pupil’s 
native language for literacy and academic instruction and enables an English learner to achieve English proficiency and academic mastery 
of subject matter content and higher order skills, including critical thinking, in order to meet state-adopted academic content standards. 

❖       Schools in which the parents or legal guardians of 30 pupils or more, or the parents or legal guardians of 20 pupils or more in any 
grade, request an alternative program shall provide such a program to the extent possible, based upon the requirements of Section 
305 of the California Educational Code . 

❖       The goals of all alternative programs are for students to receive the highest quality education, master the English language, and 
access high-quality, innovative, and research-based language programs that prepare them to fully participate in a global economy. 

RECLASSIFICATION (EXIT) CRITERIA 
The goal of the English learner program is for students to become fully proficient in English and to master state standards for academic 
achievement as rapidly as possible.  Students can be reclassified as Fluent English Proficient once they meet the following criteria: 

1)       Score Early Advanced or Advanced as determined by the CELDT with no subscore below Intermediate OR Fully Functional overall 
ELPAC level 

2)       Score Meets or Exceeds on the English Language Arts CAASPP 
3)       GPA of 2.5 or above  in all core subjects 
4)       Parent Approval 

The district graduation rate for students in your child’s program is 92.2%. 
  
**************************************************************************************************************** 

IMPORTANT!! SIGNATURE PAGE 
PLEASE SIGN AND RETURN THIS PAGE TO LANGUAGE SUPPORT SERVICES 

  
Based on the testing results enclosed with this page, please mark all that apply and return the completed form to Language Support 
Services using the return envelope provided in this mailing. 

   ☐ I received information about the Language Acquisition Programs: Structured English Immersion, English Language Mainstream, and 
Alternative Programs offered in our school district and I approve of my child’s placement in the program recommended. 

   ☐ I understand that I have the right to move my child into the English Language Mainstream Program at any time, by visiting my 
child’s school site. 

   ☐ I understand that I have the right to request a program option different from what the district recommends. I will contact the 
district office at (760) 244-4411 ext. 7211 to make this request. 

  
For questions regarding the information contained in this letter, please contact The English Testing & Monitoring office at (760) 244-4411 
extension 7211. 

__________________________________                        ___________________________ ____________________ 
Signature of parent or guardian                                           Telephone Number                               Date 
  
Student Name: ________________________________________________ Student ID#: ____________________________ 

 
 
  

32 

 



 

Distrito Escolar Unificado de Hesperia 
Departamento de Plan de Estudios y Servicios de Apoyo al Idioma 

AVISO PARA LOS PADRES 

Requisitos Estatales y Federales sobre el Título I 
Resultados Preliminares de la Evaluación Inicial y Designación de Programas para Alumnos que están Aprendiendo Inglés 

  
Para los padres/tutores de: __________________________________    Escuela: _________________________    Fecha: ______________ 
  
No. estudiantil:__________________  Fecha de nacimiento:_________________  Grado:_____  Idioma distinto al inglés:______________ 

Estimado(s) Padre(s): Al inscribir a su hijo usted indicó un idioma diferente al inglés en la Encuesta del idioma del hogar. En cumplimiento 
con la ley de California, se requiere que el Distrito escolar unificado de Hesperia evalúe la competencia en el idioma inglés y en el idioma 
materno de su hijo. Este formulario tiene la intención de avisarle sobre estas evaluaciones, la designación del programa para su hijo, 
nuestras recomendaciones y las opciones de programas que están disponibles para su hijo de acuerdo a la ley estatal y federal. 

Resultados de la Evaluación del Idioma Inglés 
Identificación de Habilidades Limitadas en el Idioma Inglés 

A su hijo se le ha administrado la Evaluación de competencia del idioma inglés de California. Los resultados son los siguientes: 

Área de habilidad Puntuación a escala Nivel de competencia 

Comprensión auditiva     

Expression oral     

Lectura     

Expression escrita     

* Estas puntuaciones están basadas en calificaciones del distrito usando la guía de calificación de la 
compañía de evaluación. En un futuro, se le mandará por correo una gráfica con los resultados 
estatales oficiales. 

    Dominio General: 

A partir de los resultados de la evaluación, su hijo ha sido identificado como: 
☐  Alumno que está aprendiendo inglés (EL) con una fluidez menor a la razonable en este idioma y será asignado al programa de 

Inmersión estructurada en inglés. 
☐  Alumno que está aprendiendo inglés (EL) con una fluidez razonable en este idioma y será asignado al programa Incorporado al 

inglés general. 
☐  Alumno competente en el idioma inglés (FEP) y será asignado al programa de instrucción académica regular del distrito. 
☐  Su hijo cuenta con un Programa educativo individualizado (IEP, por sus siglas en inglés), se adjunta una descripción de cómo 

cumplirá su asignación del programa recomendado los objetivos del IEP.  

Programas asignados por el distrito para alumnos que están aprendiendo inglés 

Nivel de competencia 
CELDT                    ELPAC 

Programa de asignación 

Principiante Limitado/No eficaz (1) 
 

 
 
Fluidez menor 
a lo razonable 

Inmersión estructurada en inglés**: Brinda enseñanza principalmente en 
inglés e incluye lo siguiente: un programa secuencial ELD, incluyendo 
lengua y literatura en inglés, e instrucción académica contextualizada en 
inglés con apoyo en el idioma materno conforme sea necesario 

Preintermedio Limitado/En cierto modo 
eficaz (1-2) 

Intermedio En cierto modo eficaz 
/Moderadamente eficaz (2-3) 

Preavanzado Moderadamente eficaz 

/Completamente eficaz (3-4) 
 

Fluidez 
razonable 

Clase incorporada al inglés general**: Brinda enseñanza únicamente en 
inglés y está basada en los estándares académicos estatales al nivel de 
grado. Los alumnos reciben instrucción académica adicional para poder 
satisfacer los requisitos para ser reclasificados como competentes en el 
idioma inglés (FEP). 

Advanzado Completamente eficaz (4) 
 

 Otros entornos de instrucción académica de acuerdo al IEP 

*Determinado por el distrito       ** O un Programa alternativo del idioma con Formulario de solicitud para programa alternativo aprobado 

❖ Los programas asignados por el distrito están diseñados para satisfacer las necesidades académicas de los alumnos que están aprendiendo inglés al incluir 
desarrollo del idioma inglés (ELD). Algunos programas pueden incluir el uso de estrategias de Instrucción académica especialmente diseñada en inglés 
(SDAIE). 
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❖ En cualquier momento durante el año escolar, usted puede hacer que se cambie a su hijo del programa de Inmersión estructurada del inglés al programa 
Incorporado al inglés general. Para solicitarlo, por favor visite la escuela de su hijo. 

 OPCIONES DE PROGRAMAS ALTERNATIVOS DEL IDIOMA 
  

Programa de doble inmersión - En los programas educativos de dos idiomas, a los alumnos se les enseña lectoescritura y contenido 
académico en inglés y en otro idioma a la par. Las metas de la doble inmersión son que los alumnos desarrollen niveles altos de 
competencia en el idioma y lectoescritura en ambos programas, para demostrar niveles altos de logro académicos y para desarrollar una 
apreciación y entendimiento de culturas diversas.   
  
Programas transicionales bilingües - Los programas transicionales o en desarrollo brindan enseñanza a alumnos que utilizan el inglés y su 
idioma materno para la lectoescritura e instrucción académica, y permiten al alumno que está aprendiendo inglés lograr competencia en 
inglés y dominio de las materias de contenido académico y de las habilidades de razonamiento de orden superior, incluyendo 
pensamiento crítico, para poder satisfacer los estándares de contenido académico adoptados por el estado. 
  

❖     De acuerdo a  los requisitos del Código educativo de California sección 305, a la mayor extensión posible, se deberá brindar un 
programa alternativo a los grupos de padres o tutores legales de 30 alumnos o más en una escuela, o de 20 alumnos o más en 
cualquier grado que así lo soliciten. 

  
❖    Las metas de todos los programas alternativos es que los alumnos reciban una preparación de la más alta calidad, dominen el 

idioma inglés y tengan acceso a programas del idioma que tengan alta calidad, sean innovadores y estén basados en las 
investigaciones, y que los preparen para participar completamente en una economía global. 

  

CRITERIOS PARA LA RECLASIFICACIÓN (EGRESO DEL PROGRAMA) 

La meta del Programa de alumnos que están aprendiendo inglés es que los estudiantes sean completamente competentes en el inglés y 
que dominen los estándares estatales para el desempeño académico lo más pronto posible. Los alumnos pueden ser reclasificados como 
Con dominio del idioma inglés una vez que cumplan con los siguientes criterios: 

1)    Obtener una puntuación de Preavanzado o Avanzado, siendo esto determinado por la Prueba de desarrollo del idioma inglés 
(mejor conocida como CELDT) sin puntuaciones por debajo del nivel Intermedio O a un nivel general de Completamente eficaz en 
las Evaluaciones sobre la competencia en el idioma inglés de California (mejor conocidas como ELPAC) 

2)    Obtener una puntuación de Cumple o Excede (con los estándares académicos) en lengua y literatura en inglés de la Evaluación de 
rendimiento y progreso de los estudiantes de California (mejor conocida como CAASPP) 

3)    Un promedio general de 2.5 o mayor en todas las materias básicas 
4)    Aprobación de los padres 

La tasa de graduación del distrito para estudiantes que se encuentran en el programa de su hijo es de 87.2%. 
**************************************************************************************************************** 

¡IMPORTANTE! HOJA DE FIRMAS 
POR FAVOR FIRME Y REGRESE ESTA HOJA A SERVICIOS DE APOYO AL IDIOMA 

  
A partir de los resultados de la evaluación adjuntos a esta hoja, por favor marque todos los que aplican y regrese el formulario 
completo a Servicios de apoyo al idioma usando el sobre que le hemos incluido en este paquete. 
  

☐ Recibí información sobre los programas para la adquisición del idioma; Inmersión estructurada del inglés, Incorporación al inglés 
general y Programas alternativos ofrecidos en nuestro distrito escolar, y apruebo la asignación de mi hijo al programa 
recomendado 

☐ Comprendo que, en cualquier momento, tengo el derecho de cambiar a mi hijo al programa Incorporado al inglés general; esto lo 
puedo hacer visitando la escuela de mi hijo. 

☐ Comprendo que tengo el derecho de solicitar una opción de programa distinta a la que el distrito está recomendando. Para hacer 
esta solicitud, me comunicaré con las oficinas del distrito al (760) 244-4411 extensión 7211. 

  
Para preguntas sobre la información contenida en esta carta, por favor comuníquese a la oficina de Evaluación y seguimiento en el 
desarrollo del idioma inglés al (760) 244-4411 extensión 7211. 
  
__________________________________              ___________________________        ____________________ 
            Firma del padre o tutor legal                          Número de teléfono        Fecha 
  
Nombre del alumno: _______________________________________________  No. de identificación del alumno: ___________________ 
  
Traducción: lv, bom 
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Annual Parent Notification Letter Federal Title I and State Requirements 

 
To the parent(s)/guardian(s) of: _______________________________________  School: ____________________   Date: __________ 
 
Student ID#: ________________   DOB: _______________________ Grade: _____   Other Language Spoken: _____________________ 

Pursuant to state and federal law, Hesperia Unified School district is required to notify you of your child’s proficiency level in English.  The 
purpose of this letter is to give you this information as well as to provide you with a description of program options for your child with 
your school’s recommendation for program placement. 

Your child’s current English proficiency level is _____________________________, as determined by his or her most recent California 
English Language Proficiency Assessment results.  

Based on these results, your child has been identified as an: 
[  ]  English learner with less than reasonable fluency in English and will be assigned to the Structured English Immersion Program. 

This program provides instruction primarily in English and includes a sequential English Language Development (ELD) program, 
language arts, and sheltered English content with primary language support as needed. 

[  ]  English learner with reasonable fluency in English and will be assigned to the English Mainstream Program.  This program 
provides instruction in English only.  Students continue to receive additional and appropriate instruction in order to meet the 
requirements to be reclassified as Fluent English Proficient (FEP). 

Students should make adequate progress toward full English proficiency each year.  Your child is: 
[  ]  Continuing to make progress towards full English proficiency. 

[  ]  At risk of becoming a long-term English learner for failure to make adequate progress in English proficiency. 

[  ]  Considered to be a long-term English learner for consistent failure to make progress towards full English proficiency. 

Students can be reclassified as Fluent English Proficient and EXIT the program once they meet the following criteria: 
1. Score Early Advanced or Advanced on the CELDT with no subscore below Intermediate OR Fully Functional overall ELPAC level 
2. Score Meets or Exceeds on the English Language Arts CAASPP 
3. GPA of 2.5 or above  in all core subjects 
4. Parent Approval 

 If your child has an Individualized Education Program (IEP) on file, a description of how your child’s recommended program placement 
will meet the objectives of the IEP is attached. 

You may request a conference to discuss your student’s language assessment results and to learn more about the recommended 
instructional program by contacting your child’s school office.  

Included below is a summary of your child’s academic achievement results. 

Content Area California Smarter-Balanced Assessment OR District Single Assessment 

English Language Arts   

Mathematics   

District Assigned Programs for English Learners 

Proficiency Level 
CELDT                             ELPAC 

Program Placement 

Beginning Limited/Not Functional (1) 
 

 
 

Less 

 than reasonable 
fluency 

Structured English Immersion**: Provides instruction primarily 
in English and includes the following: a sequential ELD program, 
including language arts, sheltered English content with primary 
language support as needed. 

Early Intermediate Limited/Somewhat 
Functional (1-2) 

Intermediate Somewhat/Moderately 
Functional (2-3) 

Early Advanced Moderately/Fully 
Functional (3-4) 

 

Reasonable fluency 

English Mainstream Classroom**: Provides instruction in English 
only, and is based on grade-level state standards. Students 
receive additional instruction in order to meet the requirements 
to be reclassified as fluent English proficient (FEP). 

Advanced Fully Functional (4) 
 

 Other instructional setting as per IEP 

** Or an Alternative Language Program with approved Alternative Program Request Form 
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 Description of Program Placement Options and Goals for English Learners 

  
●      Structured English Immersion (SEI): Students who score at less than reasonable fluency are placed in an SEI program and are taught 
in English. Some assistance may be provided in the student’s primary language. Students are taught ELD and other core subjects by 
authorized teachers using district-adopted textbooks and supplementary materials. Instruction is based on ELD and grade-level content 
standards.  
  
●      English Language Mainstream (ELM): Students who score at reasonable fluency in English are placed in an ELM program. They are 
taught ELD and other core subjects by authorized teachers using district-adopted textbooks and supplementary materials. Instruction is 
based on ELD and grade-level content standards. Students also receive additional instruction to prepare them to be reclassified as fluent 
English proficient. 
  
NOTE: At any time during the school year, you may have your child moved into the English Language Mainstream (ELM) Program. 

  
ALTERNATIVE LANGUAGE PROGRAM OPTIONS 

  
●         Dual Language Immersion Program: In dual language education programs, students are taught literacy and academic content in 
English and a partner language. The goals of dual language are for students to develop high levels of language proficiency and literacy in 
both program languages, to demonstrate high levels of academic achievement, and to develop an appreciation for and an understanding 
of diverse cultures. 
  
●         Transitional Bilingual Program: Transitional or developmental programs  provide instruction to pupils that utilizes English and a 
pupil’s native language for literacy and academic instruction and enables an English learner to achieve English proficiency and academic 
mastery of subject matter content and higher order skills, including critical thinking, in order to meet state-adopted academic content 
standards. 
  
Schools in which the parents or legal guardians of 30 pupils or more, or the parents or legal guardians of 20 pupils or more in any grade, 
request an alternative program shall provide such a program to the extent possible, based upon the requirements of Section 305 of the 
California Educational Code . You must visit the district office if you wish to request an alternative language program for your child. 
  
❖        The goals of all alternative programs are for students to receive the highest quality education, master the English language, and 
access high-quality, innovative, and research-based language programs that prepare them to fully participate in a global economy. 

The district graduation rate for students in your child’s program is 87.2%. 

We encourage you to be as involved as possible in your child’s education.  You are welcome to volunteer at school and to participate in 
school and district English Learner Advisory Committees (ELAC/DELAC).  If you have any questions regarding the CELDT or your child’s 
instructional program, please contact the Language Testing & Monitoring office at (760) 244-4411 extension 7211. 
  
  
Sincerely, 
  

Kari Cook 
Kari Cook, Supervisor II 
English Testing & Monitoring 
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   Aviso Anual para Padres sobre los Requisitos Estatales y Federales del Título I 
  
  

Para los padres/tutores de: ______________________________________  Escuela: ______________________  Fecha: ____________ 

No. estudiantil:______________  Fecha de nacimiento:_______________  Grado:_______  Otro idioma hablado:____________________ 

En cumplimiento con la ley federal y estatal, se requiere que el Distrito escolar unificado de Hesperia le notifique sobre el nivel de 
competencia en inglés de su hijo. El propósito de esta carta es brindarle esta información, así como, darle una descripción de las opciones 
de programas para su hijo, junto con la recomendación de la escuela de su hijo sobre su asignación en un programa. 

El nivel actual de competencia de su hijo en el idioma inglés es _____________________________, de acuerdo a lo determinado en los 
resultados más recientes de la Evaluación de competencia del idioma inglés de California. 

A partir de estos resultados, su hijo ha sido identificado como: 
[  ]  Alumno que está aprendiendo inglés con una fluidez menor a lo razonable en este idioma y será asignado al programa de 

Inmersión estructurada en inglés; este programa brinda enseñanza principalmente en inglés e incluye un programa secuencial de 
Desarrollo del idioma inglés (ELD), lengua y literatura en inglés, e instrucción académica contextualizada en inglés con apoyo en el 
idioma materno conforme sea necesario.   

[  ]  Alumno que está aprendiendo inglés con una fluidez razonable en este idioma y será asignado al programa Incorporado al inglés 
general; este programa brinda enseñanza únicamente en inglés. Los alumnos continúan recibiendo instrucción académica 
adicional y adecuada para poder satisfacer los requisitos para ser reclasificados como Competentes en el idioma inglés (FEP). 

Alumnos deben lograr progreso hacia la meta de ser competentes en el idioma inglés cada año.  Su hijo:  
[  ]  Continúa progresando hacia la meta de ser competente en inglés . 

[  ]  No está progresando adecuadamente y está a riesgo de ser un alumno que ha estado aprendiendo inglés por tiempo prolongado. 

[  ]  Se considera alumno que ha estado aprendiendo inglés por tiempo prolongado por no progresar durante un plazo de varios años. 

Los alumnos pueden ser reclasificados como Con dominio del idioma inglés y EGRESAR del programa una vez que cumplan con los 
siguientes criterios: 

1.    Obtener una puntuación de Preavanzado o Avanzado, siendo esto determinado por la Prueba de desarrollo del idioma inglés 
(mejor conocida como CELDT) sin puntuaciones por debajo del nivel Intermedio O a un nivel general de Completamente eficaz en 
las Evaluaciones sobre la competencia en el idioma inglés de California (mejor conocidas como ELPAC) 

2.    Obtener una puntuación de Cumple o Excede (con los estándares académicos) en lengua y literatura en inglés de la Evaluación de 
rendimiento y progreso de los estudiantes de California (mejor conocida como CAASPP) 

3.    Un promedio general de 2.5 o mayor en todas las materias básicas 
4.    Aprobación de los padres 

Si su hijo cuenta con un programa educativo individualizado (IEP, por sus siglas en inglés), se adjunta una descripción de cómo cumplirá 
su asignación del programa recomendado los objetivos del IEP. 

Comunicándose con la oficina de la escuela de su hijo, puede solicitar una junta para platicar sobre los resultados de la evaluación del 
idioma y aprender más sobre el programa de pedagógico recomendado.  A continuación le incluimos un resumen de los resultados de 
desempeño académico de su hijo: 

Área de contenido académico Evaluación Smarter-Balanced de California O Evaluación única del distrito 

Lengua y literatura en inglés   

Matemáticas   

Programas asignados por el distrito para alumnos que están aprendiendo inglés 

Nivel de competencia 
CELDT                       ELPAC 

Programa de asignación 

Principiante Limitado/No eficaz (1) 
 

 
 
Fluidez menor a 

lo razonable 

Inmersión estructurada en inglés**: Brinda enseñanza principalmente en inglés e 
incluye lo siguiente: un programa secuencial ELD, incluyendo lengua y literatura en 
inglés, e instrucción académica contextualizada en inglés con apoyo en el idioma 
materno conforme sea necesario 

Preintermedio Limitado/En cierto modo 
eficaz (1-2) 

Intermedio En cierto modo eficaz 
/Moderadamente eficaz (2-3) 

Preavanzado Moderadamente eficaz 
/Completamente eficaz (3-4) 

 
Fluidez 

razonable 

Clase incorporada al inglés general**: Brinda enseñanza únicamente en inglés y 
está basada en los estándares académicos estatales al nivel de grado. Los alumnos 
reciben instrucción académica adicional para poder satisfacer los requisitos para 
ser reclasificados como competentes en el idioma inglés (FEP). 

Advanzado Completamente eficaz (4) 
 

 Otros entornos de instrucción académica de acuerdo al IEP 

** O un Programa alternativo del idioma con un Formulario de solicitud para programa alternativo aprobado 
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 Descripción de las opciones de los programas de asignación académica y metas para alumnos que están aprendiendo inglés 

  
● Inmersión estructurada del inglés (SEI): Los alumnos que obtienen puntuaciones en fluidez menor a lo razonable son ubicados 
en un programa SEI y son enseñados en inglés; es posible que se les brinde un poco de ayuda en el idioma materno del alumno. Maestros 
autorizados les enseñan ELD y otras materias básicas usando libros de texto adoptados por el distrito y materiales complementarios. La 
instrucción académica está basada en ELD y en estándares de contenido académico al nivel de grado.  
  
● Incorporación al inglés general (ELM): Los alumnos que obtienen puntuaciones en fluidez razonable en inglés son ubicados en 
un programa ELM. Maestros autorizados les enseñan ELD y otras materias básicas usando libros de texto adoptados por el distrito y 
materiales complementarios. La instrucción académica está basada en ELD y en estándares de contenido académico al nivel de grado. Los 
alumnos también reciben enseñanza adicional para prepararlos para ser reclasificados como competentes en el idioma inglés. 
  
AVISO: En cualquier momento durante el año escolar, usted puede hacer que se cambie a su hijo al programa Incorporado al inglés 
general (ELM). 

  
OPCIONES DE PROGRAMAS ALTERNATIVOS DEL IDIOMA 

  
●         Programa de doble inmersión: En los programas educativos de dos idiomas, a los alumnos se les enseña lectoescritura y contenido 
académico en inglés y en otro idioma a la par. Las metas de la doble inmersión son que los alumnos desarrollen niveles altos de 
competencia en el idioma y lectoescritura en ambos programas, para demostrar niveles altos de logro académicos y para desarrollar una 
apreciación y entendimiento de culturas diversas.   
  
●         Programas transicionales bilingües: Los programas transicionales o en desarrollo brindan enseñanza a alumnos que utilizan el 
inglés y su idioma materno para la lectoescritura e instrucción académica, y permiten al alumno que está aprendiendo inglés lograr 
competencia en inglés y dominio de las materias de contenido académico y de las habilidades de razonamiento de orden superior, 
incluyendo pensamiento crítico, para poder satisfacer los estándares de contenido académico adoptados por el estado. 
  
De acuerdo a  los requisitos del Código educativo de California sección 305, a la mayor extensión posible, se deberá brindar un  programa 
alternativo a los grupos de padres o tutores legales de 30 alumnos o más en una escuela, o de 20 alumnos o más en cualquier grado que 
así lo soliciten. Si desea solicitar un programa alternativo del idioma para su hijo, deberá visitar las oficinas del distrito. 
  
❖        La meta de todos los programas alternativos es que los alumnos reciban una preparación de la más alta calidad, dominen el 
idioma inglés y tengan acceso a programas del idioma que tengan alta calidad, sean innovadores y estén basados en las 
investigaciones, y que los preparen para participar completamente en una economía global. 

La tasa de graduación del distrito para estudiantes que se encuentran en el programa de su hijo es de 87.2%. 

Lo animamos a participar lo más posible en la preparación académica de su hijo; usted es bienvenido para ser voluntario en la escuela y 
participar en los Comités asesores de padres de alumnos que están aprendiendo inglés de la escuela y del distrito (ELAC/DELAC). Si tiene 
alguna pregunta sobre la prueba CELDT o sobre el programa pedagógico de su hijo, por favor comuníquese con la oficina de Evaluación y 
seguimiento en el desarrollo del idioma inglés al (760) 244-4411 extensión 7211. 
  
  
Atentamente, 
  

Kari Cook 
Kari Cook, Supervisora II 
Evaluación y seguimiento en el desarrollo del idioma inglés 
  
Traducción: lv, bom 
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Hesperia 
Unified School District 
  

  

Monitoring Form for Reclassified Students 
  
Student’s Name ______________________________ Other Language _______________________  

Date Reclassified ______________ Student ID ____________ Current Grade Level _____________  

Most Recent Grades   ________   ________  ________   ________   Date _____________________ 
                                         English                      Math                  Science             Social Studies 

  
 Most Recent CAASPP Scores   _________ __________ Test Date  _______________________  
                                              English                        Math  

  
New federal guidelines under the Every Student Succeeds Act (ESSA) of 2015, require that schools               
monitor, for a minimum of four years, the progress of pupils reclassified to ensure correct classification,                
placement, and additional academic support, if needed. An evaluation of this student’s grades indicates              
a need for additional support. Please ask the appropriate teacher(s) and/or counselor to monitor the               
student’s progress by completing this form and sending the bottom yellow copy to Language Support               
Services, attention: Kari Cook. Please ensure the top white copy gets placed in the student’s               
cumulative file. 
  
Suggested Interventions: 
  
  
  
  
  
  
Responsible Site Personnel: 
  
Progress Review (To be completed by the end of school year): 
  
  
  
  
  
  
  
 Completed by _______________________________, ____________________________ 
                                                       Name  Position 
  
Revised 2017 White Copy: Student’s Cumulative File Yellow Copy: Language Support Services-District Office  
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HESPERIA UNIFIED SCHOOL DISTRICT 
Language Support Services 

  
PARENTAL NOTIFICATION OF STUDENT RECLASSIFICATION 

 
 
 
 
Student Name:                                                                    ID#:                         Grade:__________  
  
School:______________________________________ Date:______________________________ 

  
  
  
  
Dear Parents/Guardians: 
  
 We are pleased to inform you that your child has achieved scores which enable him/her to be 
reclassified from English Learner (EL) to Fluent English Proficient (FEP). Enclosed is the paperwork 
for the reclassification of your son/daughter. Please sign and date the paperwork and return the white 
copy in the envelope enclosed as soon as possible. The yellow copy and this letter are for your records. 
  
 We wish to congratulate you, your child, and your child’s teachers for the hard work and effort                 
that have enabled your child to successfully master English language skills in listening, speaking,              
reading, and writing. As a result, your child will be receiving instruction in the core curriculum in                 
English. We also will be monitoring your child’s progress in English to ensure the reclassification               
results are accurate.  If needed, further testing based on academic achievement may be necessary. 
  
 If you have any questions concerning your child’s test scores or the reclassification process,              
please feel free to call Language Support Services at (760)244-4411 ext. 7211. 
  
  
 
  
Sincerely, 
  
 
  
Kari Cook, Supervisor 
Language Support Services 
  
  
Revised 1/2016 
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Distrito Escolar Unificado de Hesperia 
Servicios de Apoyo al Idioma 

  
AVISO A LOS PADRES SOBRE LA NUEVA DE CLASIFICACIÓN DEL ALUMNO 

 
 
Alumno:__________________________________________ID#:__________________Grado:___________    
  
Escuela:_____________________________________________ Fecha:______________________________  

   
   
  
Estimados padres de familia: 
  
 Es un placer para nosotros informarles que su hijo(a) ha logrado una puntuación que lo(a) califica para 
pasar de Aprendíz de Inglés (EL), a Capacitado(a) y Hábil en el Idioma Inglés (FEP). Adjunto van los 
documentos de reclasificación de su hijo/a. Por favor, firme, anote la fecha y regrese la copia blanca, lo 
más pronto posible, en el sobre incluido. La carta para los padres y la copia amarilla son para su 
información. 
  
 Deseamos felicitarlos a ustedes, a su hijo(a) y a los maestros de él(ella), por la labor tan intensa que                   
desempeñaron para prepararlo(a) a ser competente en escuchar, hablar, leer y escribir el idioma inglés.               
Seguiremos atentos al progreso de su hijo(a) para cerciorarnos de que esta reclasificación ha sido exacta. Si es                  
necesario se le administrarán más exámenes basados en su desarrollo académico. 
  
 Si ustedes tienen otra pregunta referente a los resultados de estos exámenes, o sobre el proceso de                 
reclasificación, no duden en llamar a Servicios de Apoyo al Idioma al (760) 244-4411 ext. 7211. 
  
 
 
Atentamente, 
  
 
  
   
Kari Cook, Supervisora 
Servicios de Apoyo al Idioma 
  
Revisado 1/16  Traducción:meg 
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Hesperia Unified School District 
English Testing & Monitoring Office 
 
Change in Program Placement 
Parent Request Form 
 

Student Name:  ________________________________DOB  __________________ For School Year 20___/20___ 
 
Student ID #: _____________Grade Level: _____School: ________________________Language:_____________ 
 
I. Present Placement 
The program descriptions listed are those defined by the California Department of Education.  The options for classroom 
placement under each program vary from school to school.  Please schedule a meeting at your child’s school to discuss class 
placement options.  

My child is presently placed in the following program: 

_____ Structured English Immersion 
Designed for students with less than reasonable proficiency in English. SEI is a process in which all classroom instruction 
is provided in English, but may be supported with assistance in the student’s primary language. Instruction is with 
special strategies and materials for students learning English. The goal of the SEI process is the development of a 
reasonable level of proficiency in English.  

_____ English Language Mainstream 
Designed for students with reasonable proficiency in English. ELM provides instruction in English only, and is based on 
grade level standards. Students continue to receive additional support and appropriate instruction in order to meet the 
requirements to be reclassified as Fluent English Proficient (FEP). 

_____ Alternative Language Program (Dual Language Immersion Program OR Transitional Bilingual Program) 
The goals of all alternative programs are for students to receive the highest quality education, master the English 
language, and access high-quality, innovative, and research-based language programs that prepare them to fully 
participate in a global economy. Children receive placement in one of these programs at the special request of their 
parent/guardian, and only after approval of the school district. 

II.  Request for Change in Placement to: 

______ Structured English Immersion 

______ English Language Mainstream 

If you wish for your child to be placed in an alternative program, please complete the Alternative Language Program Options 
Participation Request Form.  Programs will be provided upon receiving requests for program type from parents/guardians of 
30 pupils or more per school, OR 20 pupils or more in any one grade level at the school. 

I understand that this change in placement does not exempt my child from taking the state mandated English 
Language Proficiency Assessment (ELPAC) each year. 

_______________________________          _______________________________       ____________          __________ 
Parent/Guardian Name                                Parent/Guardian Signature        Phone Number         Date 
 
 
FOR OFFICE USE ONLY: 
Request received date ________________      Administrator’s Signature _____________________________________ 

Request granted.  The student has been placed in the requested English program, effective (date)________________. 

Request not granted. Parent was advised of the school’s reservations on changing current program, and parent no longer 
wishes to have child’s program changed.  Conference was held on (date) _________________. 

Original to cume file Cc: Parent,  District office EL File  
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HESPERIA UNIFIED SCHOOL DISTRICT 
Language Support Services 

  
NOTIFICATION OF “ENGLISH ONLY” LANGUAGE DESIGNATION 

 
 
 
Student Name:___________________________________DOB:________________Grade:__________ 

  
  
School:_________________________________Date:___________________  

 
  
  
Dear Teachers: 
 
As part of the enrollment procedures for new students in our district, this student completed a Home                 
Language Survey. Information obtained from the Home Language Survey indicates that this student has              
some exposure at home to a language other than English. However, the survey also indicates that the                 
student primarily understands and uses only English to communicate. This student has accordingly been              
designated English Only (EO) in the district’s database, and no special considerations for language              
should be necessary in the normal course of classroom instruction. 
  
Note: If you observe this student experiencing difficulty in meeting academic expectations and suspect              
that these difficulties may be due to deficiencies in English, please refer him/her to Language Support                
Services for testing. 
  
 
 
Sincerely, 
  
  
  
Kari Cook, Supervisor II 
English Testing & Monitoring Division 
  
  
  
  
  
  
Revised 8/15/13 
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Notification of Student’s English 
 Language Acquisition Status 

 (ELAS) 
  

  
  
  
  

Student Name:____________________________DOB:_____________Grade:________ 
  

School:__________________________________Date:___________________________ 
  

  
  
Dear Parents: 
  
  
As part of the enrollment procedures for new students in our district, you completed a Home Language 
Survey pertaining to the above-referenced student.  Information obtained from the Home Language 
Survey indicates that this student has some exposure at home to a language other than English. 
However, your child’s previous school district of attendance designated him or her as a student that 
uses only English to communicate.  Pursuant to the guidelines for determining English language 
designation with the California Department of Education, once a child has been identified as “English 
Only” in a statewide information system, the designation is to apply to any future enrolling California 
school districts.  Your child has accordingly been designated English Only (EO) in our district’s student 
database, and no special consideration for language should be necessary in the normal course of 
classroom instruction. 
  
Note:  If you observe your student experiencing difficulty in meeting academic expectations and 
suspect that these difficulties may be due to deficiencies in English, please contact Language Support 
Services at (760) 244-4411, extension 7211, for assistance. 
  
  
Sincerely, 
  
  
  
Kari Cook, Supervisor II 
English Testing and Monitoring 
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Aviso de Clasificación actual de la  
Adquisición del Idioma Inglés del Alumno  

(ELAS) 
  

  
  
  
  

Nombre del alumno: ___________________________   FDN:___________  Año: ______  
  
Escuela:_____________________________________    Fecha:_____________________ 

  
  
  
Estimados Padres: 
  
  
Como parte de los procedimientos de inscripción para alumnos nuevos en nuestro distrito, usted llenó 
una Encuesta del idioma en el hogar concerniente al alumno anteriormente mencionado; la 
información obtenida de esta encuesta nos indica, que en su hogar, su hijo ha sido expuesto a otro 
idioma distinto al inglés; sin embargo, el distrito escolar al que asistió anteriormente lo designó como 
un alumno que únicamente usa el inglés para comunicarse. De acuerdo a los lineamientos para 
determinar la designación del idioma inglés del Departamento educativo de California, una vez que un 
alumno haya sido identificado como “Inglés Solamente” (“English Only”) en un sistema de información 
estatal, la designación aplicará para cualquier inscripción futura en los distritos escolares de California. 
Por consecuencia, en nuestra base de datos del distrito su hijo ha sido designado como un alumno de 
“Inglés Solamente” (EO) y no es necesaria ninguna consideración del idioma en el curso normal de la 
enseñanza en el salón de clases. 
  
Tome en cuenta: Si usted nota que su hijo está teniendo dificultades para cumplir con las expectativas 
académicas y sospecha que estas dificultades podrían deberse a deficiencias en el inglés, por favor 
contacte al departamento de Servicios de apoyo al idioma al (760) 244-4411, extensión 7211, para 
obtener ayuda. 
  
  
Sinceramente, 
  
  
  
Kari Cook, Supervisora II 
Evaluación y Seguimiento del Desarrollo del Idioma Inglés 
  
  
Traducción: LS 
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Glossary of Terms & Acronyms 
 
A-G Course Requirements: This is the minimum bar to be eligible to enter a four-year public college 
(either the California State University or University of California systems). Students must take and pass 
the A-G course requirements – that is 15 specific high school courses with a grade of C or better. It’s 
really important to keep in mind that these are minimum standards. To get into more competitive 
schools, students will want to go beyond what’s required. 
 
Access to Core: Providing English Learner students with simultaneous access to both ELD and the 
core content, using strategies such as primary language instruction, primary language support, and/or 
SDAIE methodology. 
 
AMAOs: Annual Measurable Achievement Objective. An accountability measure no longer used by the 
state related to the education of English Learners. AMAO targets had to do with progress in acquiring 
English fluency and academic achievement as measured by the California Standards Tests (CSTs) and 
the California English Language Development Test (CELDT). A new accountability system is being put 
in place through the Every Student Succeeds Act (ESSA). 
 
API: Academic Progress Index. A California state accountability measure that combines accountability 
measure from several state assessments and data elements. Each school in the state is assigned an 
improvement target on the API. Schools that consistently fail to meet targets may be subject to state 
sanctions.  
 
APRENDA 3: A standardized, norm-referenced test given to English learners in Spanish to measure 
achievement in Language Arts and Mathematics. The test was replaced by the Standards-based Test 
in Spanish (STS) and is no longer given.  
 
AYP: Academic Yearly Progress. A statewide accountability system mandated by the No Child Left 
Behind Act of 2001, which requires each state to ensure that all schools and districts make Adequate 
Yearly Progress.  
 
BICS: Basic Interpersonal Communication Skills. Language used in daily social interactions.  
 
BCC: Bilingual Certificate of Competency. BCC is a certificate that supplements the base teaching 
credential. It authorizes a teacher to teach students in a language other than English (as listed on the 
certificate). The BCC also authorizes a teacher to teach English learners a program of English 
Language Development (ELD) and Specially Designed Academic Instruction in English (SDAIE) and/or 
another language. The BCC and BCLAD are equivalent.  
 
BCLAD: Bilingual, Cross-cultural, Language and Academic Development. Authorization. Authorizes the 
holder to provide: English Language Development (ELD); Specially Designed Academic Instruction 
Delivered in English (SDAIE); Instruction in the primary language and instruction for primary language 
development.  
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Bilingual Alternative Program: A program option for EL students who choose biliteracy as an 
academic program option. The program provides a language acquisition process that develops 
academic language and literacy in both English and another language.  
 
BINL: Bilingual Inventory of Natural Language. Oral primary language test for non-Spanish speakers.  
 
BTSA: Beginning Teacher Support and Assessment. The purpose of BTSA as set forth in the California 
Ed Code, Section 44279.2 (b) is to “provide an effective transition into the teaching career for first-year 
and second-year teachers in California and improve the educational performance of pupils through 
improved training and assistance for new teachers.” CABE: California Association for Bilingual 
Education.  
 
CABE: California Association for Bilingual Education 
 
California Content Standards: Standards adopted by the California State Board of Education, which 
specify what all California children, are expected to know and be able to do in each grade or course. 
 
CALP: Cognitive Academic Language Proficiency.  
 
CAPA: California Alternate Performance Assessment. The CAPA instead of CST’s can be administered 
to Special Education students whose Individual Education Plan (IEP) so specifies.  
 
CATESOL: California Association of Teachers of English to Speakers of Other Languages.  
 
CDE: California Department of Education. The CDE is the state agency that regulates and monitors 
public schools in California.  
 
CELDT: California English Language Development Test. A state test required to be given to students, 
whose Home Language Survey (HLS) indicates a language other than English, when the student first 
enrolls in a California school. The test identifies the English proficiency level of the tested students. 
Those identified as English learners are tested annually each fall until they are reclassified to Fluent 
English Proficiency (RFEP).  
 
CLAD: Cross Cultural, Language and Academic Development. Authorizes the holder to provide the EL 
students with English Language Development and Specially Designed Academic Instruction Delivered 
in English (SDAIE).  
 
CPM: Categorical Program Monitoring. It has now been replaced by FPM (Federal Program 
Monitoring).  
 
CSS California State Standards: State education chiefs and governors in 48 states came together to 
develop the California State Standards (CSS), a set of clear college- and 84 | Page career-ready 
standards for kindergarten through 12th grade in English language arts/literacy and mathematics. 
Today, 45 states have voluntarily adopted and are working to implement the standards, which are 
designed to ensure that students graduating from high school are prepared to take credit-bearing 
introductory courses in two- or four-year college programs or enter the workforce. 
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CST: California Standards Tests. State tests administered annually to all students 2nd-11th grades. 
The results are used in API, AYP, and Title III calculations.  
 
CTC: California Commission on Teacher Credentialing: A commission that oversees the certification of 
all teachers in the state of California. SEE: www.ctc.ca.gov/ 
 
CTEL: California Teacher of English Learners Examination. The CTEL is a series of examinations 
leading to a CLAD or BCLAD certificate. The examination would be in lieu of acquiring the certificates 
through university coursework.  
 
DELAC: District English Learner Advisory Committee. An advisory committee that advises the districts 
governing board on programs and services for English learners.  
 
DLT - Dual Language Program: A program for EO & EL students in which the goal is acquisition of 
academic proficiency in two languages, English and another language, usually EL students’ primary 
language, together with mastery of academic core content. Instruction is in English and the primary 
language. Students continue to participate in the program after attaining English fluency in order to 
continue to develop strong primary language skills and cultural proficiency.  
 
EL: English learner. Also known as LEP (Limited English Proficient). Used in many state documents. 
Equivalent to ELL. An English learner is a student who has been assessed with CELDT and has not 
developed fluent proficiency in English.  
 
ELA: English Language Arts.  
 
ELAC: English Learner Advisory Committee. A committee of parents and staff that advises the principal 
and school staff on programs and services for English learners.  
 
ELD: English Language Development. A broad term encompassing all aspects of English language 
development for English learners. It includes speaking and listening as well as reading and writing at 
developmentally appropriate language levels.  
 
ELL: See EL.  
 
ELM: English Language Mainstream. ELM is an English language classroom where the program and 
instruction is overwhelmingly in English. English learners, with reasonable fluency in English, study 
alongside English Only, IFEP, and RFEP students.  
 
ELP - English Language Proficiency: the ability of Students to use the English language to make and 
communicate meaning in spoken and written contexts while completing their program of study. 
 
ELPAC - English Language Proficiency Assessment of California: The new English Language 
Proficiency Assessment replacing the CELDT in Spring 2018. 
 
EO: English Only student. An EO is a student with no home language other than English.  
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ESL: English as a Second Language. Typically refers to courses for learning the English language for 
those who are not fluent in English.  
 
ESSA: The Every Student Succeeds Act signed by President Obama in 2015 reauthorizes the 
50-year-old Elementary and Secondary Education Act (ESEA), the nation’s national education law 
replacing No Child Left Behind (NCLB). 
 
EVER-EL: A student group composed of both RFEP and EL students.  When these two groups are 
combined into an “ever-EL” student group, it provides a more accurate measure of EL progress.  
 
FEP: Fluent English Proficient. Students with a home language other than English, whose oral and 
written English skills approximate those of native English speakers as measured by CELDT and/or 
other criteria.  
 
GATE: Gifted and Talented Education. Supplemental program for identified students.  
 
Home Language Survey (HLS): A uniform census process and tool identified by the CDE. This survey 
asks parents four (4) questions about a child’s language(s). The HLS is given to parents for every child 
enrolled in a California public school.  
 
IEP: Individualized Educational Plan. Developed for students in Special Education. It identifies and 
coordinates the programs and services to be given to a child identified in need of a Special Education 
program.  
 
IFEP: Initially Fluent English Proficient. A child classified as IFEP met the criteria for fluent English 
proficient upon initial language assessment using CELDT.  
 
LCAP - Local Control Accountability Plan: LCAP is required to identify goals and measure 
progress for student subgroups across multiple performance indicators.  
 
LCFF - Local Control Funding Formula: LCFF creates base, supplemental, and concentration grants 
in place of most previously existing K–12 funding streams, including revenue limits and most state 
categorical programs.  
 
LEA - Local Education Agency: usually refers to a school district (i.e. Hesperia Unified School 
District), but may also refer to a County Office of Education. 
 
L1: The language that has been identified as the student’s primary or home language.  
 
L2: The second language the student acquires. Usually refers to English.  
 
LAS: Language Assessment Scales. A norm-referenced standardized test used to determine language 
proficiency with parts in listening/speaking, reading and writing. A Spanish version is available to 
assess Spanish speaking English learners upon first enrollment in a California public school.  
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LEA: Local Education Agency. Usually refers to a school district, but may also refer to a County Office 
of Education, or an independent charter school.  
 
LEP: Limited English Proficient. Used in federal legislation to refer to English learners.  
 
Less Than Reasonable Fluency: A level of fluency in English when a student’s overall CELDT score 
is at a beginning to low intermediate level, or below intermediate within any domain (listening, speaking, 
reading and writing).  
 
LTEL: Long-term English learner. EL students who have been in the U.S. for a long time (usually 6 or 
more years) but who have not become proficient in English.  
 
Mainstream English Program: The goal for English learners in the mainstream program is to develop 
academic proficiency in English. Instruction is overwhelmingly in English. However, special support 
options are provided for ELs as needed.  
 
MTSS - Multi-Tiered System of Supports: In California, MTSS is an integrated, comprehensive 
framework that focuses on CCSS, core instruction, differentiated learning, student-centered learning, 
individualized student needs, and the alignment of systems necessary for all students’ academic, 
behavioral, and social success.  
 
Newcomer: A student who is a recent immigrant to the United States.  
 
OCR: Office for Civil Rights. A branch within the U.S. Department of Education.  
 
Paraprofessional: A person who assists teachers in the classroom. A bilingual paraprofessional has 
passed the District-approved assessment and is fluent in both English and another language. 
 
Parental Engagement: The involvement of parents in the education of their children including; 
parenting, communicating, volunteering, learning at home, decision-making and advocacy, relationship 
building and collaborating with the community.  
 
Parental Exception Waiver: Parents or legal guardians must apply in writing and in person, annually. 
Request that the child be transferred to classes where they are taught English and other subjects 
through bilingual education techniques or other generally recognized educational methodologies 
permitted by law. This is not the same as withdrawing from the EL Program (see Withdrawal from EL 
Program).  
 
Primary Language (L1): The language, other, than English, identified on the Home Language Survey. 
Usually the first language the students learns to speak or the language other than English spoken at 
home.  
 
Primary Language Support: The use of the primary language of students by a teacher or 
paraprofessional to facilitate teaching/learning when English is the primary medium of instruction.  
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R-30: Annual language census report to the CDE in which the district identifies the number of English 
learners and FEP students at each school by language group and grade level and other pertinent 
information regarding the instructional programs and services the EL students receive.  
 
Reasonable Fluency: A level of proficiency in English when a student’s overall CELDT score is at a 
high-intermediate level or higher and intermediate or higher within each domain (listening, speaking, 
reading and writing).  
 
Reclassification: A process to change a student’s classification from English learner (EL) to Fluent 
English Proficient (RFEP). This occurs when a student meets the district criteria and no longer requires 
language learning support. The student may however, still be in need of additional academic support if 
not proficient in an academic subject area(s).  
 
RFEP: Reclassified Fluent English Proficient.  
 
Second Language (L2): The second language a student learns to speak.  
 
SEI: Structured English Immersion. A specialized process of teaching the English language to students 
whose first language is not English. The goal is for students to develop academic proficiency in English. 
Instruction is nearly all in English. Primary language support is used for clarification and explanation 
when available.  
SBAC - Smarter Balanced Assessment Consortium: The SBAC is a standardized test consortium. It 
creates Common Core State Standards-aligned tests to be used in several states, including California. 
 
SDAIE: Specially Designed Academic Instruction in English. A methodology used by teachers who 
possess the competency to make academic content comprehensible to EL students.  
 
Sheltered Instruction: Secondary courses such as math and science taught using SDAIE (Specially 
Designed Academic Instruction in English) techniques.  
 
SIFE: Students with Interrupted Formal Education. These students may enter a U.S. School with limited 
or even no history of schooling. Needs of the SIFE population may overlap with those of English 
learners. In addition, these students most often require additional assistance in acquiring fundamental 
skills.  
 
SPSA: Single Plan for Student Achievement. This is the annual school plan that is developed with input 
from staff, School Site Council, English Learner Advisory Committee, etc.  
 
SSC: School Site Council. A group of school staff, parents and sometimes students. The SSC advises 
the principal on development of the school plan, including allocation of funds. SSC has the 
responsibility to approve the school plan before it is sent to the Governing Board.  
 
SST: Student Study Team. A team consisting of the classroom teacher, parents/guardians, principal, 
resource teacher and school psychologist (as needed) to discuss academic and/or social concerns, and 
interventions for individual students. 
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STS: Standards based tests in Spanish. A Spanish language test that measures student attainment of 
the state reading/language arts and mathematics standards. The STS replaces the APRENDA 3.  
 
Title I: A federal program that provides supplementary funds to help improve instruction in high poverty 
schools to ensure all students meet state academic standards. Note: All uses of Title I funds must be 
based on scientifically-based research and data that verify actions resulting in increased student 
achievement.  
 
Title III: A Federal program providing funding to improve the education of ELs by assisting them in 
learning English and meeting state academic standards.  
 
Williams Settlement: Eliezer Williams, et al. v. State of California, et al. (Williams) case was filed as a 
class action suit in San Francisco in 2000. It alleged that public school students were not provided with 
equal access to instructional materials, safe and decent school facilities, and qualified teachers. The 
settlement, supported by state legislation, requires state and county monitoring of materials, school 
facilities and teachers. See: http://www.cde.ca.gov/fg/fo/profile.asp?id=1040 
 
Withdrawal from EL Program: A parental request to remove his or her student from the ELD program. 
Student will still be monitored by EL staff and must be assessed with the CELDT annually until meeting 
redesignation criteria. 
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