Alden-Hebron District #19
Student Support Service Providers
Evaluation System

“Strive for Excellence”
Alden Hebron School District #19, in partnership with our community,
will educate and inspire our students to reach their individual potential
enabling them to be responsible members of society.

Introduction and Overview of Danielson Framework
The Standards of Professional Practice represent those aspects of a school psychologist, school
social worker, school counselor/academic advisor, and school speech pathologist’s
responsibilities have been documented, through empirical studies or theoretical research to
promote improved student learning, development, social/emotional well-being, and successful
post-secondary planning. Just as curriculum frameworks and standards define what students
should know and be able to do in each of the disciplines, standards of professional practice
define what school psychologists, social workers, counselors/academic advisors, and speech
pathologists should know and be able to do in the exercise of their profession. The Standards
offer a comprehensive framework for the complex activities performed by the psychologist,
social worker, counselor/academic advisor, and speech pathologist in a school environment.
They also serve to structure the conversations of educators about exemplary practice. A standard
framework allows those conversations to guide novices as well as to enhance the performance of
veterans. It will also light the way for the attainment of the highest level of performance within
the expectations of District 19.
Members of the Evaluation Committee responsible for revising and updating the evaluation plan
include:
Molly Battaglini, School Psychologist
Cori Dudakiw-Warrick, School Social Worker
Laura Zalnis, Speech Pathologist
Laura Sprow, Guidance Counselor/Academic Advisor
Tim Hayunga, Middle/High School Principal
Kim Qualls, Elementary School Principal
Dr. Debbie Ehlenburg, District Superintendent
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Framework for Professional Practice
Level of Performance
These levels of performance are included in this plan to support the psychologist, social worker,
counselor/academic advisor, and speech pathologist in self-reflection, inform and structure
professional conversations between Student Support Service Providers and Evaluators, and
suggest areas for further learning. These levels contribute to a Student Support Service
Providers summative rating system.
Unsatisfactory—Professional practice at the unsatisfactory level shows little or no evidence of
understanding concepts of Professional Practice Standards. Practice at the unsatisfactory level
is harmful. Inadequate and/or unprofessional behaviors persist even after intervention(s) and
support(s) have been provided.
Needs Improvement (Basic)—Professional practice at the needs improvement level
demonstrates evidence of knowledge and skill required to practice as described in the
Professional Practice Standards, but performance is inconsistent over a period of time. This
level may be considered minimally competent for Student Support Service Providers early in
their careers.
Proficient—Professional practice at the proficient level demonstrates clear knowledge of
standards, consistent and reflective preparation, and effective use of a broad repertoire of
strategies and activities as described in the Professional Practice Standards. Practice at this
level demonstrates thorough knowledge of roles and responsibilities, students, and resources.
Proficient Student Support Service Providers share collaboratively with colleagues in support of
student learning.
Excellent (Distinguished)—Professional practice at the Excellent level demonstrates evidence
of high expertise beyond the proficient level throughout the components and elements of the
Professional Practice Standards. Student Support Service Providers at this level are Excellent by
exceptional commitment to flexible, individualized, proactive, and responsive practices as
evidenced by student progress. Excellent Student Support Service Providers provide leadership
in the school and district.
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Evaluation Rating System
Operating Principles
Domain ratings in Alden-Hebron District 19 Professional Evaluation Plan





Distinguished— Support Services Employees who score between 3.51-4.00 will be given a
domain rating of Distinguished.
Proficient— Support Services Employees who score between 2.51-3.50 will be given a
domain rating of Proficient
Needs Improvement— Support Services Employees who score between 1.51-2.50 will be
given a domain rating of Needs Improvement.
Unsatisfactory— Support Services Employees who score between 1.00-1.50 will be given
a domain rating of Unsatisfactory.

Overall Summative Rating Scale
Component scores in each domain are averaged for a Domain Average. Each Domain Average
is 25% of the Overall Weighted Score.
Rating Scale
3.51 - 4.00 = Excellent
2.51 – 3.50 = Proficient
1.51 – 2.50 = Basic
1.00 – 1.50 = Unsatisfactory
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Name of Speech Pathologist: ____________________________________________
Name of Evaluator: _______________________________________________

Date: _____________________

Levels of Performance Rubric
Domain 1: Planning & Preparation*
Unsatisfactory

1a: Demonstrating
knowledge and skill
in the specialist
therapy area;
holding the relevant
certificate or license
1b: Establishing
goals for the therapy
program
appropriate to the
setting and the
students served
1c: Demonstrating
knowledge of
district, state, and
federal regulations
and guidelines
provided to the SLP

Specialist demonstrates little or no
knowledge and skill in the therapy
area; does not hold the necessary
certificate or license.

Specialist demonstrates basic
knowledge and skill in the
therapy area; holds the
necessary certificate or license.

Specialist demonstrates thorough
knowledge and skill in the therapy
area; holds the necessary
certificate or license.

Specialist demonstrates extensive
knowledge and skill in the therapy area;
holds an advanced certificate or license.

Specialist has no clear goals for the
therapy program, or they are
inappropriate to the disabilities of
the students.

Specialist’s goals for the therapy
program are rudimentary and
are partially appropriate to the
disabilities of the students.

Specialist’s goals for the therapy
program are clear and appropriate
to the disabilities of the students.

Specialist’s goals for the therapy program
are highly appropriate to the disabilities
of the students and have been developed
following consultations with staff when
appropriate

Specialist demonstrates little or no
knowledge of special education
laws and procedures provided to
the SLP.

Specialist demonstrates basic
knowledge of special education
laws and procedures provided to
the SLP.

Specialist demonstrates thorough
knowledge of special education
laws and procedures provided to
the SLP.

Specialist’s knowledge of special
education laws and procedures provided
to the SLP is extensive; specialist takes a
leadership role in reviewing and revising
district policies.

1d: Demonstrating
knowledge of
resources, both
within and beyond
the school and
district

Specialist demonstrates little or no
knowledge of resources for
students available through the
school or district.

Specialist demonstrates basic
knowledge of resources for
students available through the
school or district.

Specialist demonstrates thorough
knowledge of resources for
students available through the
school or district and some
familiarity with resources outside
the district.

Specialist demonstrates extensive
knowledge of resources for students
available through the school or district
and in the larger community.

1e: Planning
therapy to meet the
needs of individual
students and to
support them within
the broader
educational
program.
1f: Developing a
plan to evaluate
therapy

Specialist’s therapy consists of a
random collection of unrelated
activities, lacking coherence or an
overall structure.

Specialist’s therapy has a
guiding principle and includes a
number of worthwhile activities,
but some of them don’t fit with
the intervention plan or IEP
goals.

Specialist’s therapy has the
important aspects of the
intervention plan or IEP goals.

Specialist’s therapy is highly coherent
and serves to support students
individually by including the important
aspects of the intervention plan or IEP
goals, within the broader educational
program.

Specialist has no plan to evaluate
therapy or resists suggestions that
such an evaluation is important.

Specialist has a rudimentary
plan to evaluate therapy.

Specialist’s plan to evaluate
therapy is organized around clear
goals and the collection of

Specialist’s evaluation plan is highly
sophisticated, with imaginative sources of
evidence and a clear path toward

SLP

Needs Improvement (Basic)

Proficient

Excellent
(Distinguished)

Component

evidence to indicate the degree to
which the goals have been met.

improving therapy on an ongoing basis.

Domain 1 Planning & Preparation Documentation:

Domain 1 Planning & Preparation Strengths:

Domain 1 Planning & Preparation Areas of Growth:

Domain 1 Rating:

SLP

Unsatisfactory

Needs Improvement

Proficient

Excellent

Levels of Performance Rubric
Domain 2: The Environment*
Component

2a: Establishing
rapport with
students

2b: Organizing time
effectively

2c: Establishing and
maintaining clear
procedures for
referrals

2d: Establishing
standards of
conduct in the
therapy
environment.
2e: Organizing
physical space for
testing of students
and providing
therapy

Excellent
(Distinguished)

Unsatisfactory

Needs Improvement (Basic)

Proficient

Specialist’s interactions with
students are negative or
inappropriate; students appear
uncomfortable in the therapy
environment.
Specialist exercises poor judgment
in setting priorities, resulting in
confusion, missed deadlines, and
conflicting schedules.

Specialist’s interactions are a
mix of positive and negative; the
specialist’s efforts at developing
rapport are partially successful.

Students have a high degree of comfort
and trust in the relationship.

No procedures for referrals have
been established; when teachers
want to refer a student for special
services, they are not sure how to
go about it.
No standards of conduct have been
established, and specialist
disregards or fails to address
negative student behavior during
evaluation or treatment.

Specialist has established
procedures for referrals, but the
details are not always clear.

Specialist’s interactions with
students are positive and
respectful; students appear
comfortable in the therapy
environment.
Specialist exercises good
judgment in setting priorities,
resulting in clear schedules and
important work being
accomplished in an efficient
manner.
Procedures for referrals and for
meetings and with all stakeholders
are clear to everyone.

Standards of conduct have been
established for the therapy
environment. Specialist monitors
student behavior against those
standards; response to students is
appropriate and respectful.

Standards of conduct have been
established for the therapy environment.
Specialist’s monitoring of students is
subtle and preventive, and students
engage in self-monitoring of behavior.

The therapy environment is well
organized; materials are available
when needed.

The therapy environment is highly
organized and is inviting to students.
Materials are convenient when needed.

The therapy environment is
disorganized and poorly suited to
working with students. Materials
are difficult to find when needed.

Specialist’s time-management
skills are moderately well
developed; essential activities
are carried out, but not always in
the most efficient manner.

Standards of conduct appear to
have been established for the
therapy environment.
Specialist’s attempts to monitor
and correct negative student
behavior during evaluation and
treatment are partially
successful.
The therapy environment is
moderately well organized and
moderately well suited to
working with students.
Materials are usually available.

Specialist demonstrates excellent timemanagement skills, accomplishing all
tasks in a seamless manner and
effectively communicates relevant
schedule information to students and
staff.
Procedures for all aspects of referral and
testing are clear to everyone and have
been communicated to staff.

Domain 2 The Environment Documentation:

Domain 2 The Environment Strengths:

Domain 2 The Environment Areas of Growth:

Domain 2 Rating:
SLP

Unsatisfactory

Needs Improvement

Proficient

Excellent

Levels of Performance Rubric
Domain 3: Delivery of Service*
Component

3a: Responding to
referrals and
evaluating student
needs
3b: Developing and
implementing
treatment plans to
maximize students’
success

3c: Communicating
with families

3d: Collecting
information; writing
intervention plans
and IEPs.
3e: Demonstrating
flexibility and
responsiveness

Unsatisfactory

Needs Improvement (Basic)

Specialist fails to respond to
referrals or makes hasty
assessments of student needs.
Specialist fails to develop
treatment plans suitable for
students, or plans are mismatched
with the findings of assessments.
Specialist fails to communicate
with families and secure necessary
permission for evaluations or
communicates in an insensitive
manner.
Specialist neglects to collect
important information on which to
base treatment plans; intervention
plans and IEPs are inaccurate or
unclear.
Specialist adheres to the plan or
program, in spite of evidence of its
inadequacy.

Excellent
(Distinguished)

Proficient

Specialist responds to referrals
when pressed and makes
adequate assessments of student
needs.
Specialist’s plans for students
are partially suitable for them or
sporadically aligned with
identified needs.

Specialist responds to referrals
and makes thorough assessments
of student needs.

Specialist is proactive in responding to
referrals and makes highly competent
assessments of student needs.

Specialist’s plans for students are
suitable for them and are aligned
with identified needs.

Specialist develops comprehensive plans
for students, finding ways to creatively
meet student needs and incorporate many
related elements.

Specialist’s communication with
families is partially successful;
permissions are obtained, but
there are occasional
insensitivities to cultural and
linguistic traditions.
Specialist collects most of the
important information on which
to base treatment plans;
intervention plans and IEPs are
accurate but lacking in clarity.
Specialist makes modest
changes in treatment when
confronted with evidence of the
need for change.

Specialist communicates with
families and secures necessary
permission for evaluations, doing
so in a manner sensitive to
cultural and linguistic traditions.

Specialist secures necessary permissions
and regularly communicates with families
in a highly sensitive manner.

Specialist collects all the
important information on which to
base treatment plans; intervention
plans and IEPs are accurate and
clear.
Specialist makes revisions in
treatment when they are needed.

Specialist is proactive in collecting
important information, consulting with
teachers and parents if necessary;
intervention plans and IEPs are accurate
and clearly written.
Specialist is continually seeking ways to
improve treatment and makes changes as
appropriate in response to student, parent,
or teacher input.

Domain 3 Delivery of Service Documentation:

Domain 3 Delivery of Service Strengths:

Domain 3 Delivery of Service Areas of Growth:

Domain 3 Rating:

SLP

Unsatisfactory

Needs Improvement

Proficient

Excellent

Levels of Performance Rubric
Domain 4: Professional Responsibilities*
Component

4a: Reflecting on
practice

4b: Collaborating
with teachers and
administrators

4c: Maintaining
effective student
performance data

4d: Participating in
a professional
community

4e: Engaging in
professional
development
4f: Showing
professionalism,
including integrity,
advocacy, and
maintaining
confidentiality

4g: Attendance and
Punctuality

SLP

Unsatisfactory

Needs Improvement (Basic)

Proficient

Specialist does not reflect on
practice, or the reflections are
inaccurate or self-serving.

Specialist’s reflection on practice
is moderately accurate and
objective without citing specific
examples, and with only global
suggestions as to how it might be
improved.

Specialist is not available to staff
for questions and planning.

Specialist is available to staff for
questions and planning.

Student performance data is either
nonexistent or in disarray; it cannot
be used to monitor student progress
or to adjust treatment when needed.

Specialist uses student
performance data for monitoring
student progress and
occasionally uses it to adjust
treatment when needed.

Specialist’s reflection provides an
accurate and objective description
of practice, citing specific positive
and negative characteristics.
Specialist makes some specific
suggestions as to how the therapy
program might be improved.
Specialist initiates contact with
teachers and administrators to
confer regarding individual cases,
when needed.
Specialist uses student
performance data for monitoring
student progress and uses it to
adjust treatment when needed.

Specialist’s relationships with
colleagues are negative or selfserving, and specialist avoids being
involved in school and district
events and projects.
Specialist does not participate in
professional development activities,
even when such activities are
clearly needed for the development
of skills.
Specialist displays dishonesty in
interactions with colleagues,
students, and the public and
violates principles of
confidentiality.

Specialist’s relationships with
colleagues are cordial, and
specialist participates in school
and district events and projects
when specifically asked to do so.
Specialist’s participation in
professional development
activities is limited to those that
are convenient or are required.

Specialist participates actively in
school and district events and
projects and maintains positive and
productive relationships with
colleagues.
Specialist seeks out opportunities
for professional development
based on an individual assessment
of need.

Specialist is honest in
interactions with colleagues,
students, and the public, plays a
moderate advocacy role for
students, and does not violate
norms of confidentiality.
Specialist uses no more than 69 sick days per year (other than
FMLA approved leaves); SLP
is late to meetings; paperwork
isn’t timely; communication of
absences sometimes follows
district procedures; is often late

Specialist displays high standards
of honesty, integrity, and
confidentiality in interactions with
colleagues, students, and the public
and advocates for students when
needed.
Specialist uses no more than 3-5
sick days in a school year (other
than FMLA approved leaves);
SLP is on time to most meetings;
all paperwork is completed on
time; communication of absences
follows school district procedures;

Specialist uses 10 or more sick days
(other than FMLA approved
leaves); Specialist is always late
to meetings; paperwork is never on
time; communication of absences
does not follow district procedures;
Specialist is always late for

Excellent
(Distinguished)

Specialist’s reflection is highly accurate
and perceptive, citing specific examples
that were not fully successful for at least
some students. Specialist draws on an
extensive repertoire to suggest alternative
strategies.
Specialist seeks out teachers and
administrators to confer regarding cases,
soliciting their perspectives on individual
students, when needed.
Specialist uses student performance data
for monitoring student progress and uses it
to adjust treatment when needed.
Specialist uses the student performance
data to communicate with teachers and
parents.
Specialist makes a substantial contribution
to school and district events and projects
and assumes a leadership role with
colleagues.
Specialist actively pursues professional
development opportunities and makes a
substantial contribution to the profession
through such activities such as sharing
information with colleagues.
Specialist can be counted on to hold the
highest standards of honesty, integrity, and
confidentiality and to advocate for
students, taking a leadership role with
colleagues.
Specialist uses no more than 2 days per
year (other than FMLA approved leaves);
Specialist is on time to all meetings; all
paperwork is completed on time;
communication of absences follows school
district procedures; is on time for all
assigned duties

assigned duties

for assigned duties

is on time for all assigned duties

Domain 4 Professional Responsibilities Documentation:

Domain 4 Professional Responsibilities Strengths:

Domain 4 Professional Responsibilities Areas of Growth:

Domain 4 Rating:

SLP

Unsatisfactory

Needs Improvement

Proficient

Excellent

Alden-Hebron School District 19 Scoring Worksheet- Speech Pathologist Rubric
Speech Pathologist Name:

School Year:

Evaluator:

Date:

1a
1b
1c
1d
1e
1f

Domain 1
Demonstrating Knowledge & Skill in Specialist Area
Establishing Appropriate Goals
Demonstrate Knowledge of State, Federal, District Regulations
Knowledge of Resources
Planning Therapy to Meet Student Needs
Develop Plan to Evaluate Therapy

Score (1,2,3,4)
Definition of Scores
4 = Distinguished/Excellent
3 = Proficient
2 = Basic/Needs Improvement
1 = Unsatisfactory

Domain 1 Average
Domain 1 Rating
Domain 2
2a
2b
2c
2d
2e

Score (1,2,3,4)

Establishing Rapport
Organizes Time Effectively
Maintains Procedures for Referrals
Establishes Standards of Conduct in Therapy Environment
Organizes Physical Space

Calculation Method
Component scores in each
domain are averaged for
Domain Average.

Domain 2 Average
Domain 2 Rating
Domain 3
3a
3b
3c
3d
3e

Score (1,2,3,4)
Each Domain Average is
25% of the Overall
Weighted Score.

Responding to Referrals
Develop Treatment Plan
Communicates with Families
Develops Student Plans
Demonstrating Flexibility & Responsiveness
Domain 3 Average
Domain 3 Rating

Domain 4
4a Reflecting on Practice
4b Collaborating with Teachers & Administrators
4c Maintaining Accurate Records
4d Participating in a Professional Community
4e Engaging in Professional Development
4f Showing Professionalism
4g Attendance & Punctuality
Domain 4 Average
Domain 4 Rating
OVERALL WEIGHTED SCORE
OVERALL RATING
SLP

Rating Scale Used
3.51-4.00 = Excellent
2.51-3.50 = Proficient
1.51-2.50 = Basic
1.00-1.50 = Unsatisfactory

Score (1,2,3,4)

Strengths:

Opportunities for Growth:

____________________________________________________
Speech Psychologist Signature

_________________
Date

_____________________________________________________
Elementary Principal Signature

_________________
Date

_____________________________________________________
MS/HS Principal Signature

_________________
Date

SLP

Name of Social Worker: ____________________________________________
Name of Evaluator: _______________________________________________

Date: _____________________

Levels of Performance Rubric
Domain 1: Planning & Preparation*
Unsatisfactory

1a: Establishing
goals for the social
work program
appropriate to the
setting and the
students served
1b:
Demonstrating
knowledge of
district, state, and
federal regulations
and guidelines

Social worker has not developed
clear IEP goals for their caseload
of students; And does not utilize
appropriate strategies for the
situation and/or age of the students.

Social worker has partially
developed IEP goals for their
caseload of students that are
observable and attainable.

Social worker has developed IEP
goals for their caseload of students
that are consistently observable
and attainable.

Social worker has developed IEP goals
for their caseload of students, in
collaboration with the IEP team, that are
consistently observable and attainable.

Social worker does not implement
goals as stated in the IEP.

Social worker implements IEP
goals, but not always
consistently or in a timely
manner.

Social worker consistently
implements IEP goals in a timely
manner.

Social worker consistently implements
IEP goals in a timely manner and makes
attempts to re-schedule missed
appointments.

1c:
Demonstrating
knowledge of
resources, both
within and beyond
the school and
district

Social worker does not assist
students in gaining access to
resources available through the
school and district.

Social worker occasionally
assists students in gaining
access to resources available
through the school and district.

Social worker frequently assists
students in gaining access to
resources available through the
school and district.

Social worker consistently assists
students in gaining access to resources
available through the school, district, and
larger community.

1d:
Planning the social
work program,
integrated with the
regular school
program, to meet
the needs of
individual students

Social work services consist of a
random collection of unrelated
activities, lacking coherence or an
overall structure as it relates to the
student’s IEP goals.

Social work services have a
guiding principal that includes
few activities that relate to the
student’s IEP goals.

Social work services consistently
include related activities as they
pertain to the student’s IEP goals.

Social work services consistently include
related activities that utilize evidence
based materials as they pertain to the
student’s IEP goals.

Social worker does not meet
regulatory deadlines or
expectations.

Social worker meets regulatory
deadlines but not district
expectations.

Social worker meets regulatory
deadlines and expectations.

Social worker consistently meets
regulatory guidelines and expectations
and modifies goals when appropriate to
assist students in reaching a higher level
of performance.

1e:
Developing a plan to
evaluate the social
work program.

Social Work

Needs Improvement (Basic)

Proficient

Excellent
(Distinguished)

Component

Domain 1 Planning & Preparation Documentation:

Domain 1 Planning & Preparation Strengths:

Domain 1 Planning & Preparation Areas of Growth:

Domain 1 Rating:

Social Work

Unsatisfactory

Needs Improvement

Proficient

Excellent

Levels of Performance Rubric
Domain 2: The Environment*
Component

Unsatisfactory

Needs Improvement (Basic)

2a. Establishing
rapport with
students

Social worker’s interactions with
students are negative and/or
inappropriate.

Social worker’s interactions
with students are consistently
positive.

Social worker’s interactions with
students are consistently positive
and respectful.

2b: Organizing time
effectively

Social worker exercises poor
judgment in setting priorities,
resulting in confusion, missed
deadlines, and conflicting
schedules.
No standards of conduct have been
established during social work
service delivery, and social worker
disregards or fails to address
negative student behavior.

Social worker’s timemanagement skills are
moderately well developed with
some misappropriated priorities
and deadlines met.
Standards of conduct appear to
have been established during
social work service delivery.
Social worker attempts to
monitor and correct negative
student behavior.

Social worker exercises good
judgment in setting priorities; all
deadlines met and priorities are
adjusted to best serve students.

The social worker’s service
delivery area(s) is disorganized and
poorly suited to working with
students.
Materials are difficult to find when
needed.

The social worker’s service
delivery area(S) is moderately
well organized and suited to
working with students.
Materials are usually available.

2c: Establishing
standards of
conduct in the social
work setting

2d: Organizing
physical space for
delivery of social
work services to
students and
providing therapy

Excellent
(Distinguished)

Proficient

Standards of conduct have been
established during the social work
service delivery. Social worker
monitors student behavior against
those standards; response to
students is appropriate and
respectful.
The social worker’s service
delivery area(s) is well organized;
materials are available when
needed.

Social worker’s interactions with students
are consistently positive and respectful;
Students seek out the social worker,
reflecting a high degree of comfort and
trust in the relationship.
Social worker demonstrates excellent
time-management skills, and identifies
potential schedule/priority issues and
makes adjustments to their schedule.
Standards of conduct have been
established during the social work service
delivery. Social worker monitoring of
students is subtle and preventive, and help
students engage in self-monitoring of
behavior.
The social worker’s service delivery
area(s) is highly organized and is inviting
to students. Materials are available when
needed.

Domain 2 The Environment Documentation:

Domain 2 The Environment Strengths:

Domain 2 The Environment Areas of Growth:

Domain 2 Rating:

Social Work

Unsatisfactory

Needs Improvement

Proficient

Excellent

Levels of Performance Rubric
Domain 3: Delivery of Service*
Component

3a: Responding to
referrals and
evaluating student
needs

3b: Communicating
with families

3c:
Collecting
information; writing
reports

Unsatisfactory

Needs Improvement (Basic)

Social worker fails to respond to
initial referrals and re-evaluations.

Social worker responds to initial
referrals and re-evaluations
referrals with prompting from
members of the IEP team.

Social worker responds to initial
referrals and re-evaluations
independent of prompting from
members of the IEP team.

Social worker fails to communicate
with families and secure consent
for evaluations and/or social work
support.

Social worker’s communication
with families is partially
successful and consents for
evaluations and/or social work
support are obtained, but not
always within allotted time
frames.
Social worker completes
paperwork required for their job
duties with prompting from the
IEP team or administration.

Social worker communicates with
families and obtains consents for
evaluations and/or social work
support within allotted time
frames.

Social worker does not complete
required paperwork per their job
duties.

Excellent
(Distinguished)

Proficient

Social worker completes
paperwork required for their job
duties independent of prompting
from the IEP team or
administration.

Social worker is proactive in responding
to initial referrals and re-evaluations by
actively participating in the referral
process. (e.g., SAP, initiating referrals,
parent contacts, teacher consultation, etc.)
Social worker communicates with
families and obtains consent for
evaluation and/or social work support
within allotted time frames utilizing a
variety of methods in addition to phone
calls. (e.g., home visits, letters,
appointments before/after school, etc.)
Social worker consistently completes
paperwork required for their job duties
independent of prompting from the IEP
team or administration and collaborates
with individuals necessary in
coordinating services for student

Domain 3 Delivery of Service Documentation:

Domain 3 Delivery of Service Strengths:

Domain 3 Delivery of Service Areas of Growth:

Domain 3 Rating:

Social Work

Unsatisfactory

Needs Improvement

Proficient

Excellent

Levels of Performance Rubric
Domain 4: Professional Responsibilities*
Component

Unsatisfactory

Needs Improvement (Basic)

Proficient

Excellent
(Distinguished)

4a: Collaborating
with teachers and
administrators

Social worker does not collaborate
with teachers and administrators.

Social worker is available for
collaboration with teachers and
administrators.

Social worker initiates contact
with teachers and administrators
to collaborate regarding individual
cases.

4b: Maintaining
data-management
system

Social worker does not utilize data
management system.

Social worker utilizes data
management system with
prompting from the IEP team or
administration.

Social worker utilizes data
management system independent
of prompting from the IEP team
or administration.

4c: Participating in
a professional
community

Social worker’s relationships with
colleagues are negative or selfserving, and social worker does not
participate in school and district
events and projects.

Social worker participates actively
in school and district events and
projects and maintains positive
and productive relationships with
colleagues.

4d: Engaging in
professional
development

Social worker does not participate
in professional development
activities, even when such
activities are clearly needed for the
development of skills.
Social worker does not follow
NASW code of ethics.

Social worker’s relationships
with colleagues are cordial, and
specialist participates in school
and district events and projects
when specifically asked to do
so.
Social worker’s participation in
professional development
activities is limited to those that
are convenient or are required.

Specialist seeks out opportunities
for professional development
based on an individual assessment
of need.

Social worker actively pursues
professional development opportunities
and shares information and ideas with
colleagues as appropriate.

Social worker follows NASW
code of ethics when prompted
by colleagues or administration.

Social worker consistently follows
NASW code of ethics independent
of prompting from colleagues or
administration.

Social worker uses no more
than 6-9 sick days per year
(other than FMLA approved
leaves); social worker is late to
meetings; paperwork isn’t
timely; communication of
absences sometimes follows
district procedures; is often late
for assigned duties

Social worker uses no more than
3-5 sick days in a school year
(other than FMLA approved
leaves); social worker is on time
to most meetings; all paperwork is
completed on time;
communication of absences
follows school district procedures;
is on time for all assigned duties

Social worker consistently follows and
integrates the NASW code of ethics into
their daily practice, and can articulate the
ethical integrity of their work,
independent of prompting from
colleagues or administration.
Social worker uses no more than 2 sick
days per year (other than FMLA
approved leaves); Social worker is on
time to all meetings; all paperwork is
completed on time; communication of
absences follows school district
procedures; is on time for all assigned
duties

4e: Showing
professionalism,
including integrity,
advocacy, and
maintaining
confidentiality

4f: Attendance and
Punctuality

Social Work

Social worker uses 10 or more sick
days (other than FMLA approved
leaves); social worker is always
late to meetings; paperwork is
never on time; communication of
absences do not follow district
procedures; social worker is
always late for assigned duties

Social worker initiates contact with
teachers and administrators to collaborate
regarding individual cases; social worker
demonstrates proficiency in
facilitating/managing the process.
Social worker utilizes data management
system independent of prompting from
the IEP team or administration and has
additional methods for documenting
service delivery.
Social worker makes a substantial
contribution to school and district events
and projects and assumes a leadership
role with colleagues.

Domain 4 Professional Responsibilities Documentation:

Domain 4 Professional Responsibilities Strengths:

Domain 4 Professional Responsibilities Areas of Growth:

Domain 4 Rating:

Social Work

Unsatisfactory

Needs Improvement

Proficient

Excellent

Alden-Hebron School District 19 Scoring Worksheet- School Social Worker Rubric
Social Worker Name:

School Year:

Evaluator:

Date:

1a
1b
1c
1d
1e

Domain 1
Establishing Appropriate Goals
Demonstrating Knowledge of Regulations
Demonstrate Knowledge of Resources
Integrates Social Work into School Program
Develops a Plan to Evaluate Social Work Program

Score (1,2,3,4)
Definition of Scores
4 = Distinguished/Excellent
3 = Proficient
2 = Basic/Needs Improvement
1 = Unsatisfactory

Domain 1 Average
Domain 1 Rating
2a
2b
2c
2d

Domain 2
Establishing Rapport
Organizes Time Effectively
Establishes Standards of Conduct in Social Work Setting
Organizes Physical Space

Score (1,2,3,4)

Domain 2 Average
Domain 2 Rating
Domain 3
3a Responding to Referrals & Evaluating Student Needs
3b Communicates with Families
3c Collecting information & Writing Reports
Domain 3 Average
Domain 3 Rating
Domain 4
4a Collaborates with Teachers & Administrators
4b Maintaining Accurate Records
4c Participating in a Professional Community
4d Engaging in Professional Development
4e Showing Professionalism
4f Attendance & Punctuality
Domain 4 Average
Domain 4 Rating
OVERALL WEIGHTED SCORE
OVERALL RATING

Social Work

Rating Scale Used
3.51-4.00 = Excellent
2.51-3.50 = Proficient
1.51-2.50 = Basic
1.00-1.50 = Unsatisfactory

Score (1,2,3,4)

Calculation Method
Component scores in each
domain are averaged for
Domain Average.
Each Domain Average is
25% of the Overall
Weighted Score.

3.67
Excellent
Score (1,2,3,4)

Strengths:

Opportunities for Growth:

____________________________________________________
Social Worker Signature

_________________
Date

_____________________________________________________
Elementary Principal Signature

_________________
Date

_____________________________________________________
MS/HS Principal Signature

_________________
Date

Social Work

Name of School Psychologist: ____________________________________________
Name of Evaluator: ___________________________________________

Date: _____________________

Levels of Performance Rubric
Domain 1: Planning & Preparation*
Component
1a: Demonstrating
knowledge and skill in
using psychological
instruments to
evaluate students
1b: Demonstrating
knowledge of child and
adolescent
development and
psychopathology
1c: Demonstrating
knowledge of state and
federal regulations and
of resources both
within and beyond the
school and district
1d: Providing and/or
recommending
services to meet the
needs of individual
students and to
support them within
the broader
educational program

Social Work

Unsatisfactory

Needs Improvement (Basic)

Proficient

Excellent
(Distinguished)
School psychologist includes appropriate data
from multiple sources to evaluate students and
determine appropriate educational needs.

School psychologist demonstrates little
or no knowledge and skill in using
psychological instruments to evaluate
students.

School psychologist uses a limited
number of psychological
instruments to evaluate students.

School psychologist demonstrates little
or no knowledge of child and
adolescent development and
psychopathology.

School psychologist demonstrates
basic knowledge of child and
adolescent development and
psychopathology.

School psychologist uses appropriate
instruments for the age,
developmental level, and reason for
referral to evaluate students and
determine appropriate educational
needs.
School psychologist demonstrates
thorough knowledge of child and
adolescent development and
psychopathology.

School psychologist demonstrates little
or no knowledge of governmental
regulations or of resources for students
available through the school or district.

School psychologist displays
awareness of governmental
regulations and of resources for
students available through the
school or district, but no knowledge
of resources available more broadly.

School psychologist displays
awareness of governmental
regulations and of resources for
students available through the school
or district and some familiarity with
resources external to the district.

School psychologist’s knowledge of
governmental regulations and of resources for
students is extensive, including those available
through the school or district

School psychologist’s
recommendations consist of a random
collection of unrelated activities,
lacking coherence or an overall
structure.

School psychologist’s
recommendations have a guiding
principle and include a number of
worthwhile activities, but some of
them don’t fit with the broader
goals.

School psychologist has developed
recommendations that address
students’ needs.

School psychologist’s recommendations are
easily understood and serve to support
students’ needs individually.

School psychologist demonstrates extensive
knowledge of child and adolescent
development and psychopathology and knows
variations of the typical patterns.

Domain 1 Planning & Preparation Documentation:

Domain 1 Planning & Preparation Strengths:

Domain 1 Planning & Preparation Areas of Growth:

Domain 1 Rating:

Social Work

Unsatisfactory

Needs Improvement

Proficient

Excellent

Levels of Performance Rubric
Domain 2: The Environment*
Component

2a: Establishing
rapport with students

2b: Contributes to a
culture for positive
mental health
throughout the school
2c: Maintains
procedures for
referrals established
by the Special
Education Department
2d: Establishing
standards of conduct
in the testing
environment

Unsatisfactory

Needs Improvement (Basic)

Proficient

School psychologist’s interactions with
students are negative or inappropriate;
students appear uncomfortable in the
testing environment.

School psychologist’s interactions
are a mix of positive and negative;
the School psychologist’s efforts at
developing rapport are partially
successful.
School psychologist’s attempts to
maintain a positive attitude and
serve as an example of positive
mental health in the school
environment.
School psychologist attempts to
follow the established procedures
for referrals and meetings.

School psychologist’s interactions
with students are positive and
respectful; students appear
comfortable in the testing
environment.
School psychologist typically
maintains a positive attitude and
serves as an example of positive
mental health in the school
environment.
School psychologist follows
procedures for referrals and meetings
with parents and staff.

Standards of conduct appear to have
been established in the testing
environment. School psychologist’s
attempts to monitor and correct
negative student behavior during an
evaluation are partially successful.
The testing space within the school
psychologist’s office is not wellorganized and materials are difficult
to find when needed.

Standards of conduct have been
established in the testing environment.
School psychologist monitors student
behavior against those standards;
response to students is appropriate and
respectful.
The testing space within the school
psychologist’s office is wellorganized and materials are easily
found when needed.

School psychologist makes no attempt
to maintain a positive attitude or serve
as an example of positive mental
health in the school environment.
School psychologist does not follow
the established procedures for referrals
or meetings.

No standards of conduct have been
established, and School psychologist
disregards or fails to address negative
student behavior during an evaluation.

2e: Organizing testing The testing space/materials within the
space/materials within school psychologist’s office is
disorganized and poorly suited to
the school
student evaluations.
psychologist’s office
Domain 2 The Environment Documentation:

Excellent
(Distinguished)
School psychologist’s interactions with
students are positive and respectful across all
settings.

School psychologist consistently maintains a
positive attitude and serves as an example of
positive mental health in the school
environment
School psychologist follows all aspects of
referrals and meetings and clearly
communicates these procedures with parents
and staff.
Standards of conduct have been established in
the testing environment. School psychologist’s
monitoring of students is subtle and
preventative for optimal testing conditions

The testing space within the school
psychologist’s office is highly organized and
materials are conveniently stored for when
they are needed.

Domain 2 The Environment Strengths:

Domain 2 The Environment Areas of Growth:

Domain 2 Rating:

Social Work

Unsatisfactory

Needs Improvement

Proficient

Excellent

Levels of Performance Rubric
Domain 3: Delivery of Service*
Component
3a: Responding to
referrals; consulting
with teachers and
administrators
3b: Evaluating student
needs in compliance
with National
Association of School
Psychologists (NASP)
guidelines

3c: Psychoeducational
case management

Unsatisfactory

Needs Improvement (Basic)

School psychologist fails to consult
with colleagues or to tailor evaluations
to the questions raised in the referral.

School psychologist consults on a
sporadic basis with colleagues,
making partially successful attempts
to tailor evaluations to the questions
raised in the referral.
School psychologist attempts to
administer appropriate evaluation
instruments to student but does not
always follow established time lines
and safeguards.

School psychologist consults
frequently with colleagues, tailoring
evaluations to the questions raised in
the referral.

School psychologist assumes
leadership of the evaluation team
when directed to do so, preparing
adequate eligibility paperwork.

School psychologist assumes
leadership of the evaluation team as a
standard expectation; prepares
detailed eligibility paperwork.

School psychologist’s plans for
students are partially suitable for
them or are sporadically aligned
with identified needs.
School psychologist meets the
referral timeline but doesn’t always
follow the referral process.
School psychologist presents results
that are sometimes understandable
by parents/students and staff.

School psychologist’s plans for
students are suitable for them and are
aligned with identified needs.

School psychologist resists
administering evaluations, selects
instruments inappropriate to the
situation, or does not follow
established procedures and guidelines.

School psychologist declines to
assume leadership of the evaluation
team.

School psychologist fails to plan
3d: Planning
interventions suitable to students, or
interventions to
interventions are mismatched with the
maximize students’
findings of the assessments.
likelihood of success.
School psychologist does not follow
3e: Demonstrating
the referral process or meet referral
responsiveness in the
timelines.
referral process
School psychologist presents results
3f. Communicating
that are difficult to understand by
results during
eligibility meetings and parents/students and staff..
in written reports
Domain 3 Delivery of Service Documentation:

Proficient

School psychologist administers
appropriate evaluation instruments to
students and ensures that all
procedures and safeguards are
faithfully adhered to.

School psychologist usually meets
referral timelines.
School psychologist presents results
that are usually understandable by
parents/students and staff.

Excellent
(Distinguished)
School psychologist consults frequently with
colleagues, contributing own insights and
tailoring evaluations to the questions raised in
the referral.
School psychologist selects, from a broad
repertoire, those assessments that are most
appropriate to the referral questions and
conducts information sessions with colleagues
to ensure that they fully understand and
comply with procedural time lines and
safeguards.
School psychologist assumes leadership of the
evaluation team and takes initiative in
assembling eligibility paperwork for meetings.
Eligibility paperwork is prepared in an
exemplary manner.
School psychologist develops comprehensive
plans for students, finding ways to creatively
meet student needs and incorporate many
related elements.
School psychologist is continually seeking
ways to maximize effectiveness to meet or
exceed timelines.
School psychologist always presents
evaluation results in a clear and concise
manner, that are understandable by
parents/students and staff.

Domain 3 Delivery of Service Strengths

Domain 3 Delivery of Service Areas of Growth:

Domain 3 Rating:

Social Work

Unsatisfactory

Needs Improvement

Proficient

Excellent

Levels of Performance Rubric
Domain 4: Professional Responsibilities*
Component

Unsatisfactory

Needs Improvement (Basic)

Proficient

School psychologist does not reflect on
practice, or the reflections are
inaccurate or self-serving.

School psychologist’s reflection on
practice is moderately accurate and
objective without citing specific
examples, and with only global
suggestions as to how it might be
improved.

School psychologist fails to
communicate with families or
communicates in an insensitive
manner.

School psychologist’s
communication with families is
partially successful, but there are
occasional insensitivities to cultural
and linguistic traditions.
School psychologist’s records are
accurate and legible and are stored
in a secure location.

School psychologist’s reflection
provides an accurate and objective
description of practice, citing specific
positive and negative characteristics.
School psychologist makes some
specific suggestions as to how the
evaluation process might be
improved.
School psychologist communicates
with families and does so in a manner
sensitive to cultural and linguistic
traditions.

4a: Reflecting on
practice

4b: Communicating
with families

4c: Maintaining
accurate records

4d: Participating in a
professional
community

4e:Engaging in
professional
development

Social Work

School psychologist’s records are in
disarray; they may be missing,
illegible, or stored in an insecure
location.
School psychologist’s relationships
with colleagues are negative or selfserving, and School psychologist
avoids being involved in school and
district events and projects.
School psychologist does not
participate in professional
development activities, even when
such activities are clearly needed for
the ongoing development of skills.

School psychologist’s relationships
with colleagues are cordial, and
School psychologist participates in
school and district events and
projects when specifically
requested.
School psychologist’s participation
in professional development
activities is limited to those that are
convenient or are required.

School psychologist’s records are
accurate and legible, well organized,
and stored in a secure location.

School psychologist participates
actively in school and district events
and projects and maintains positive
and productive relationships with
colleagues.
School psychologist seeks out
opportunities for professional
development based on an individual
assessment of need.

Excellent
(Distinguished)
School psychologist’s reflection is highly
accurate and perceptive, citing specific
examples that were not fully successful for at
least some students. School psychologist
draws on an extensive repertoire to suggest
ways to improve the process.

School psychologist communicates with
families in a manner highly sensitive to
cultural and linguistic traditions. School
psychologist reaches out to families of
students to enhance trust.
School psychologist’s records are accurate and
legible, well organized, and stored in a secure
location. They are written to be
understandable to another qualified
professional.
School psychologist makes a substantial
contribution to school and district events and
projects and assumes leadership with
colleagues.

School psychologist actively pursues
professional development opportunities and
makes substantial contribution to the
profession through such activities as sharing
information with colleagues.

4f: Showing
professionalism

4h: Attendance and
Punctuality

School psychologist displays
dishonesty in interactions with
colleagues, students, and the public
and violates principles of
confidentiality.

School psychologist is honest in
interactions with colleagues,
students, and the public, plays a
moderate advocacy role for
students, and does not violate
confidentiality.

School psychologist displays high
standards of honesty, integrity, and
confidentiality in interactions with
colleagues, students, and the public,
and advocates for students when
needed.

School psychologist can be counted on to hold
the highest standards of honesty, integrity, and
confidentiality and to advocate for students,
taking a leadership role with colleagues.

Psychologist uses 10 or more sick days
(other than FMLA approved leaves);
Psychologist is always late to meetings;
paperwork is never on time;
communication of absences do not
follow district procedures; Psychologist
is always late for assigned duties

Psychologist uses no more than 6-9
sick days per year (other than FMLA
approved leaves); Psychologist is
late to meetings; paperwork isn’t
timely; communication of absences
sometimes follows district procedures;
is often late for assigned duties

Psychologist uses no more than 3-5 sick
days in a school year (other than FMLA
approved leaves); Psychologist is on
time to most meetings; all paperwork is
completed on time; communication of
absences follows school district
procedures; is on time for all assigned
duties

Psychologist uses no more than 2 sick days per
year (other than FMLA approved leaves);
Psychologist is on time to all meetings; all
paperwork is completed on time; communication
of absences follows school district procedures; is
on time for all assigned duties

Domain 4 Professional Responsibilities Documentation:

Domain 4 Professional Responsibilities Strengths:

Domain 4 Professional Responsibilities Areas of Growth:

Domain 4 Rating:

Social Work

Unsatisfactory

Needs Improvement

Proficient

Excellent

Alden-Hebron School District 19 Scoring Worksheet- School Psychologist Rubric
Psychologist Name:

School Year:

Evaluator:

Date:

1a
1b
1c
1e

Domain 1
Demonstrating Knowledge in Variety of Assessments
Demonstrate Knowledge in Child Development
Knowledge of Regulations
Knowledge of Interventions

Score (1,2,3,4)
Definition of Scores
4 = Distinguished/Excellent
3 = Proficient
2 = Basic/Needs Improvement
1 = Unsatisfactory

Domain 1 Average
Domain 1 Rating
2a
2b
2c
2d
2e

Domain 2
Establishing Rapport
Contributes to a Positive Culture & Climate
Maintains Procedures for Referrals
Establishes Standards of Conduct in Testing Environment
Organizes Testing Space

Score (1,2,3,4)
Rating Scale Used
3.51-4.00 = Excellent
2.51-3.50 = Proficient
1.51-2.50 = Basic
1.00-1.50 = Unsatisfactory

Domain 2 Average
Domain 2 Rating

3a
3b
3c
3d
3e
3f

Domain 3
Responding & Consulting with Teachers
Evaluating Student Need in Compliance with NASP
Effective Case Management
Plans interventions for Student Success
Demonstrating Responsiveness in the Referral Process
Communicating Results of Testing Orally/Written Formats

Score (1,2,3,4)

Each Domain Average is
25% of the Overall
Weighted Score.

Domain 3 Average
Domain 3 Rating
Domain 4
4a Reflecting on Practice
4b Communicating with Families
4c Maintaining Accurate Records
4d Participating in a Professional Community
4e Engaging in Professional Development
4f Showing Professionalism
4g Attendance & Punctuality
Domain 4 Average
Domain 4 Rating
OVERALL WEIGHTED SCORE
OVERALL RATING
Social Work

Calculation Method
Component scores in each
domain are averaged for
Domain Average.

Score (1,2,3,4)

Strengths:

Opportunities for Growth:

____________________________________________________
School Psychologist Signature

_________________
Date

_____________________________________________________
Elementary Principal Signature

_________________
Date

_____________________________________________________
MS/HS Principal Signature

_________________
Date

Social Work

Name of Guidance Counselor/Academic Advisor: ____________________________________________
Name of Evaluator: _______________________________________________
Date: _____________________

Levels of Performance Rubric
Domain 1: Planning & Preparation*
Unsatisfactory

Needs Improvement (Basic)

Proficient

Excellent
(Distinguished)

Counselor demonstrates little
understanding of common
counseling techniques and cannot
articulate which counseling theory
they are using or why.

Counselor demonstrates a
thorough understanding of
common counseling techniques
and is able to articulate why they
use a particular counseling theory.

Counselor demonstrates a thorough and
comprehensive understanding of common
counseling techniques and articulates and
appears to implement counseling theory
effectively.

Counselor displays little or no
knowledge of child and adolescent
development.

Counselor demonstrates basic
understanding of common
counseling techniques and is
able to select a counseling
theory, but the explanation of its
usage is inconsistent.
Counselor displays partial
knowledge of child and
adolescent development.

Counselor displays accurate
understanding of the typical
developmental characteristics of
the age group, as well as
exceptions to the general patterns.

Counselor has no clear goals to
maintain or improve the counseling
program, or they are inappropriate
to either the situation or the age of
the students.

Counselor’s goals to maintain or
improve the counseling program
are rudimentary and are partially
suitable to the situation and the
age of the students.

Counselor’s goals to maintain or
improve the counseling program
are clear and appropriate to the
situation in the school and to the
age of the students.

Counselor demonstrates little or no
knowledge of policies, procedures,
laws or ethical standards

Counselor displays awareness of
policies, procedures, laws and
ethical standards, but little
knowledge of resources
available to address
questions/concerns.

Counselor displays awareness of
policies, procedures, laws and
ethical standards, and has some
knowledge of resources available
to address questions/ concerns.

In addition to accurate knowledge of the
typical developmental characteristics of
the age group and exceptions to the
general patterns, counselor displays
knowledge of the extent to which
individual students follow the general
patterns.
Counselor’s goals for the counseling
program are highly appropriate to the
situation in the school and to the age of
the students and have been developed
following consultations with students,
parents, administrators and colleagues.
Counselor’s knowledge of policies,
procedures, laws and ethical standards
and of resources is extensive and they
know how to address questions/concerns.

1e: Planning the
counseling program,
integrated with the
regular school
program

Counselor does not participate in
planning the counseling program
which consists of a random
collection of unrelated activities,
lacking coherence or an overall
structure.

Counselor participates in the
counseling program and has
developed a plan that includes the
important aspects of counseling in
the setting.

Counselor’s plan is highly coherent and
serves to support not only the students
individually and in groups, but also the
broader educational program.

1f: Developing a
plan to evaluate the

Counselor does not participate in
developing or implementing a plan

Counselor minimally
participates in planning the
counseling program which has a
guiding principle and includes a
number of worthwhile activities,
but some of them don’t fit with
the broader goals.
Counselor minimally
participates in developing and

Counselor participates in
developing and implementing a

Counselor’s evaluation plan is highly
sophisticated, with imaginative sources of

Component

1a: Demonstrating
knowledge of
common counseling
techniques and
counseling theory

1b: Demonstrating
knowledge of child
and adolescent
development
1c: Establishing
goals for the
counseling program
appropriate to the
setting and the
students served
1d: Adheres to laws,
school policies,
procedures, and
ethical standards of
the school
counseling
profession

Guidance Counselor

counseling program

to evaluate the program or resists
suggestions that such an evaluation
is important.

implementing a plan to evaluate
the counseling program.

plan to evaluate the program; the
plan is organized around clear
goals and the collection of
evidence to indicate the degree to
which the goals have been met.

evidence and a clear path toward
improving the program on an ongoing
basis.

Domain 1 Planning & Preparation Documentation:

Domain 1 Planning & Preparation Strengths:

Domain 1 Planning & Preparation Areas of Growth:

Domain 1 Rating:

Guidance Counselor

Unsatisfactory

Needs Improvement

Proficient

Excellent

Levels of Performance Rubric
Domain 2: The Environment*
Component

2a: Creating an
environment of
respect and rapport

2b: Promotes
productive
communication

2c: Managing
routines and
procedures
2d:Establishing
standards of
conduct in the
counseling office
and contributing to
a positive school
culture
2e: Organizing
physical space

2f:
Resources and
supplies

Guidance Counselor

Unsatisfactory

Counselor’s interactions with
students are negative or
inappropriate, and the counselor
does not promote positive
interactions among students.
Counselor makes no attempt to
establish productive
communication in the school as a
whole, either among students or
among teachers, or between
students and teachers.
Counselor’s routines for the
counseling center or classroom
work are nonexistent or in disarray.
Counselor has established no
standards of conduct for students
in the counseling office and during
counseling sessions. They make no
contribution to a positive school
culture.

The physical environment is in
disarray or is inappropriate to the
planned activities.

Counselor makes no attempt to
maintain appropriate resources and
supplies within her/her office.

Needs Improvement (Basic)

Proficient

Excellent
(Distinguished)

Counselor’s interactions are a
mix of positive and negative; the
counselor’s efforts at
encouraging positive
interactions among students are
partially successful.
Counselor’s attempts to promote
productive and respectful
communication between and
among students and teachers are
partially successful.

Counselor’s interactions with
students are positive and
respectful, and the counselor
actively promotes positive
student-student interactions.

Counselor has rudimentary and
partially successful routines for
the counseling center or
classroom.
Counselor’s efforts to establish
standards of conduct for
students in the counseling office
and during counseling sessions
are minimally successful.
Counselor attempts, with limited
success, to contribute to a
positive school culture.
Counselor’s attempts to create
an inviting and well-organized
physical environment are
partially successful.

Counselor’s routines for the
counseling center or classroom
work effectively.

Counselor’s routines for the counseling
center or classroom are seamless, and
students are familiar with procedures.

Counselor has established clear
standards of conduct in the
counseling office and during
counseling sessions, and
successfully contributes to a
positive school culture.

Counselor has established clear standards
of conduct in the counseling office and
during counseling sessions. Counselor
makes a significant contribution in
maintaining a positive school culture.

Counseling center and office
arrangements are inviting and
conducive to the planned
activities.

Counseling center and office
arrangements are inviting and conducive
to the planned activities. Student needs
have influenced the physical arrangement.

Counselor attempts to maintain
appropriate resources and
supplies within her/her office
and is somewhat successful.

Counselor maintains appropriate
resources and supplies within
her/her office enabling effective
counseling services.

Counselor maintains appropriate
resources and supplies within her/her
office enabling effective counseling
services. Counselor takes a leadership
role in maintaining and acquiring
additional resources and supplies.

Counselor promotes productive
and respectful communication
between and among students and
teachers.

Students seek out the counselor,
reflecting a high degree of comfort and
trust in the relationship. Counselor
teaches students how to engage in
positive interactions and promotes self
advocacy.
Counselor takes a leadership role in
establishing clear expectations and
boundaries for productive and respectful
communication between and among
students and teachers.

Domain 2 The Environment Documentation:

Domain 2 The Environment Strengths:

Domain 2 The Environment Areas of Growth:

Domain 2 Rating:

Guidance Counselor

Unsatisfactory

Needs Improvement

Proficient

Excellent

Levels of Performance Rubric
Domain 3: Delivery of Service*
Component

3a: Assessing
student needs
3b: Assisting
students, parents
and teachers in the
formulation of
academic,
personal/social, and
career plans, based
on knowledge of
student needs
3c: Awareness and
use of preventative
and responsive
services

3d: Brokering
community and
school resources to
meet student needs
3e: Demonstrating
flexibility and
responsiveness
3f:
Coordinating,
facilitating,
proctoring
standardized tests
and distribution of
test results
3g:
Course advisement
and registration
Guidance Counselor

Unsatisfactory

Needs Improvement (Basic)

Counselor does not assess student
needs or the assessments result in
inaccurate conclusions.
Counselor unsuccessfully attempts
to help students, parents and
teachers formulate academic,
personal/social, and career plans.

Counselor’s assessments of
student needs are careless.

Counselor is unaware of
counseling services to help
students acquire skills in decision
making and problem solving for
both interactions with other
students and future planning.

Counselor provides a narrow
range of counseling services to
help students acquire skills in
decision making and problem
solving for both interactions
with other students and future
planning.
Counselor’s efforts to broker
services for students in the
community and school are
partially successful.

Counselor does not make
connections with other programs in
the community or school in order
to meet student needs.
Counselor adheres to the plan or
program, in spite of evidence of its
inadequacy.
Counselor does not assist with or
participate in coordinating,
facilitating, and proctoring most
standardized tests and distribution
of test results.

Counselor does not assist students
in the selection of appropriate
courses and registration according
to the students’ needs and goals.

Counselor’s attempts to help
students, parents and teachers
formulate academic,
personal/social, and career plans
are partially successful.

Counselor makes modest
changes in the counseling
program when confronted with
evidence of the need for change.
Counselor does assist with and
participates in coordinating,
facilitating, and proctoring a few
standardized tests and
distribution of test results, but
does so ineffectively.
Counselor ineffectively assists
students in the selection of
appropriate courses and
registration according to the

Proficient

Excellent
(Distinguished)

Counselor assesses student needs
and knows the range of student
needs in the school.
Counselor successfully helps
students, parents and teachers
formulate academic,
personal/social, and career plans
for groups of students.

Counselor conducts detailed and
individualized assessments of student
needs to contribute to program planning.
Counselor successfully helps individual
students, parents and teachers formulate
academic, personal/social, and career
plans.

Counselor provides a range of
counseling services to help
students acquire skills in decision
making and problem solving for
both interactions with other
students and future planning.

Counselor provides an extensive range of
counseling services to help students
acquire skills in decision making and
problem solving for both interactions with
other students and future planning.

Counselor’s efforts to broker
services for students in the
community and school are
successful.
.
Counselor makes revisions in the
counseling program when they are
needed.

Counselor brokers with other programs
and agencies both within and beyond the
school or district to meet individual
student needs on numerous occasions,

Counselor does assist with and
participates in coordinating,
facilitating, and proctoring most
standardized tests and distribution
of test results, and does so
effectively.
Counselor effectively assists
students in the selection of
appropriate courses and
registration according to the

Counselor is continually seeking ways to
improve the counseling program and
makes changes as needed in response to
student, parent, or teacher input.
Counselor effectively assists with and
participates in coordinating, facilitating,
and proctoring all standardized tests and
distribution of test results and makes a
substantial contribution in these efforts

Counselor effectively assists students in
the selection of appropriate courses and
registration according to the students’
needs and goals and proactively provides

students’ needs and goals.

students’ needs and goals.

students with appropriate enrichment
opportunities.

Domain 3 Delivery of Service Documentation:

Domain 3 Delivery of Service Strengths:

Domain 3 Delivery of Service Areas of Growth:

Domain 3 Rating:

Guidance Counselor

Unsatisfactory

Needs Improvement

Proficient

Excellent

Levels of Performance Rubric
Domain 4: Professional Responsibilities*
Component

Unsatisfactory

Needs Improvement (Basic)

Proficient

Counselor does not evaluate the
effectiveness of his/her efforts or
the school counseling program

Counselor does evaluate the
effectiveness of his/her efforts
and the school counseling
program, but is only moderately
accurate and objective without
citing specific examples and with
only global suggestions as to
how it might be improved.

Counselor’s records, credit checks,
registration sheets, and other
documentation are always missing,
late, or inaccurate, resulting in
confusion.
Counselor provides no information
to families, teachers, students and
outside agencies either about the
counseling program as a whole or
about individual student
needs/concerns.

Counselor’s records, credit
checks, registration sheets, and
other documentation are
generally accurate but are
frequently missing or late.
Counselor provides limited
though accurate information to
families, teachers, students and
outside agencies about the
counseling program as a whole
and about individual student
needs/concerns when
appropriate.
Counselor’s relationships with
colleagues are cordial, and
counselor participates in school
and district events and projects
when specifically requested.
Counselor’s participation in
professional development
activities is limited to those that
are convenient or are required.

Counselor evaluates the
effectiveness of his/her efforts and
the school counseling program and
his/her evaluation provides an
accurate and objective description
of practice, citing specific positive
and negative characteristics.
Counselor makes some specific
suggestions as to how the
counseling program might be
improved.
Counselor’s records, credit checks,
registration sheets, and other
documentation are accurate and are
rarely if ever missing or late.

4a:
Accountability

4b: Maintaining
records

4c: Communicating
with families,
teachers, students,
administrators and
outside agencies

4d: Participating in
a professional
community

4e: Engaging in
professional
development

4f: Showing
professionalism
Guidance Counselor

Counselor’s relationships with
colleagues are negative or selfserving, and counselor avoids being
involved in school and district
events and projects.
Counselor does not participate in
professional development activities
even when such activities are
clearly needed for the development
of counseling skills.
Counselor displays dishonesty in
interactions with colleagues,
students, and the public; violates
principles of confidentiality.

Counselor is honest in
interactions with colleagues,
students, and the public; does not
violate confidentiality.

Counselor provides thorough and
accurate information to families,
teachers, students and outside
agencies about the counseling
program as a whole and about
individual student needs/concerns
when appropriate.
Counselor participates actively in
school and district events and
projects and maintains positive and
productive relationships with
colleagues.
Counselor seeks out opportunities
for professional development
based on an individual assessment
of need.

Counselor displays high standards
of honesty, integrity, and
confidentiality in interactions with
colleagues, students, and the

Excellent
(Distinguished)

Counselor evaluates the effectiveness of
his/her efforts and the school counseling
program; His/her evaluation is highly
accurate and perceptive, citing specific
examples that were not fully successful for
at least some students. Counselor draws on
an extensive repertoire to suggest
alternative strategies.

Counselor’s records, credit checks,
registration sheets, and other
documentation is highly systematic and
efficient and serves as a model for
colleagues.
Counselor is proactive in providing
information to families, teachers, students
and outside agencies, when appropriate,
about the counseling program and about
individual student needs/concerns through
a variety of means.

Counselor makes a substantial
contribution to school and district events
and projects and assumes leadership with
colleagues.
Counselor actively pursues professional
development opportunities and makes a
substantial contribution to the profession
through such activities as sharing
information with parents, students and
colleagues.
Counselor can be counted on to hold the
highest standards of honesty, integrity, and
confidentiality and to advocate for
students, taking a leadership role with

4g:
Supporting duties

4h: Attendance and
Punctuality

public; advocates for students
when needed.

colleagues.

Counselor assists with numerous
supporting duties, participates effectively
and makes a substantial contribution in
these efforts.
Counselor uses no more than 2 sick days
per year (other than FMLA approved
leaves); Counselor is on time to all
meetings; all paperwork is completed on
time; communication of absences follows
school district procedures; is on time for
all assigned duties; communicates ahead
of time if there will be a time discrepancy.

Counselor does not assist with or
participate in most supporting
duties.

Counselor assists with a few
supporting duties or does not
participate effectively.

Counselor assists with most
supporting duties and does
participate effectively.

Counselor uses 10 or more sick
days (other than FMLA approved
leaves); Counselor is always late
to meetings; paperwork is never on
time; communication of absences
do not follow district procedures;
Counselor is always late for
assigned duties

Counselor uses no more than 69 sick days per year (other than
FMLA approved leaves);
Counselor is late to meetings;
paperwork isn’t timely;
communication of absences
sometimes follows district
procedures; is often late for
assigned duties

Counselor uses no more than 4-6
sick days in a school year (other
than FMLA approved leaves);
Counselor is on time to most
meetings; all paperwork is
completed on time;
communication of absences
follows school district procedures;
is on time for all assigned duties

Domain 4 Professional Responsibilities Documentation:

Domain 4 Professional Responsibilities Strengths:

Domain 4 Professional Responsibilities Areas of Growth:

Domain 4 Rating:
Guidance Counselor

Unsatisfactory

Needs Improvement

Proficient

Excellent

Alden-Hebron School District 19 Scoring WorksheetAcademic Advisor/Guidance Counselor Rubric
Counselor Name:
Evaluator:
1a
1b
1c
1d
1e
1f

Domain 1
Demonstrating Knowledge of Counseling Techniques
Demonstrate Knowledge in Child Development
Establishing Appropriate Goals
Knowledge of Regulations
Planning Counseling Program Integrated with School
Develops an Evaluation Plan

School Year:
Date:
Score (1,2,3,4)
Definition of Scores
4 = Distinguished/Excellent
3 = Proficient
2 = Basic/Needs Improvement
1 = Unsatisfactory

Domain 1 Average
Domain 1 Rating
Domain 2
2a
2b
2c
2d
2e
2f

Score (1,2,3,4)

Establishing Rapport
Promotes Productive Communication
Maintains Routines & Procedures
Establishes Standards of Conduct
Organizes Physical Space
Maintains Resources & Supplies

Calculation Method
Component scores in each
domain are averaged for
Domain Average.

Domain 2 Average
Domain 2 Rating

3a
3b
3c
3d
3e
3f
3g

Domain 3
Assessing Student Needs
Assisting Students/Parents/Teachers
Awareness & Use of Preventative/Response Services
Brokering Community & School Resources
Demonstrating Flexibility & Responsiveness
Coordinating , Facilitating & Proctoring Standardized Tests
Course Advisement & Registration

Score (1,2,3,4)

Domain 3 Average
Domain 3 Rating
Domain 4
4a Accountability
4b Maintaining Accurate Records
4c Communicating with Families
4d Participating in a Professional Community
4e Engaging in Professional Development
4f Showing Professionalism
4g Supporting Duties
4h Attendance & Punctuality
Domain 4 Average
Domain 4 Rating
OVERALL WEIGHTED SCORE
OVERALL RATING

Rating Scale Used
3.51-4.00 = Excellent
2.51-3.50 = Proficient
1.51-2.50 = Basic
1.00-1.50 = Unsatisfactory

Score (1,2,3,4)

Each Domain Average is
25% of the Overall
Weighted Score.

Strengths:

Opportunities for Growth:

____________________________________________________
Counselor Signature

_________________
Date

_____________________________________________________
Elementary Principal Signature

_________________
Date

_____________________________________________________
MS/HS Principal Signature

_________________
Date

Guidance Counselor

Self-Assessment Reflection Form- School Psychologist
Based upon feedback and data from administrators, mentors, professional peers, and your own needs and interests,
reflect on the strengths and areas of growth within your professional practices:
Strengths

Domains/Components

Growth Opportunities

Domain 1: Planning & Preparation
1a: Knowledge of skills
1b: Knowledge of child development
1c: Knowledge of regulations
1e: Providing/recommending services

Next Steps:

Strengths

Domains/Components
Domain 2 : The Environment
2a: Establishing rapport with students
2b: Establishing a culture for positive
mental health
2c: Maintains procedures
2d: Establishes testing code of conduct
2e: Use of space

Next Steps:

Guidance Counselor

Growth Opportunities

Strengths

Domains/Components

Growth Opportunities

Domain 3: Delivery of Service
3a: Responding to referrals
3b: NASP Guidelines
3c: Case management
3d: Planning interventions
3e: Demonstrating responsiveness
3f: Communicating results at
meetings/written reports

Next Steps:

Strengths

Domains/Components
Domain 4: Professional
Responsibilities
4a: Reflecting on practice
4b: Communicating with families
4c: Maintaining accurate records
4d: Participating in a professional
community
4e: Engaging in professional
development
4f: Showing professionalism
4g: Attendance and punctuality

Next Steps:

Guidance Counselor

Growth Opportunities

Self-Assessment Reflection Form- School Social Worker
Based upon feedback and data from administrators, mentors, professional peers, and your own needs and interests,
reflect on the strengths and areas of growth within your professional practices:
Strengths

Domains/Components

Growth Opportunities

Domain 1: Planning & Preparation
1a: Establishing goals
1b: Knowledge of regulations
1c: Knowledge of resources
1d: Integrates social work into school
program
1e: Evaluate Program

Next Steps:

Strengths

Domains/Components
Domain 2 : The Environment
2a: Establishing rapport with students
2b: Organizing time effectively
2c: Establishes code of conduct
2d: Use of space

Next Steps:

Guidance Counselor

Growth Opportunities

Strengths

Domains/Components

Growth Opportunities

Domain 3: Delivery of Service
3a: Responding to referrals
3b: Communicating with families
3c: Collecting information

Next Steps:

Strengths

Domains/Components
Domain 4: Professional
Responsibilities
4a: Collaborating with staff
4b: Maintain accurate records
4c: Participating in a professional
community
4d: Engaging in professional
development
4e: Showing professionalism
4f: Attendance and punctuality

Next Steps:

Guidance Counselor

Growth Opportunities

Self-Assessment Reflection Form- Speech Language Pathologist
Based upon feedback and data from administrators, mentors, professional peers, and your own needs and interests,
reflect on the strengths and areas of growth within your professional practices:
Strengths

Domains/Components

Growth Opportunities

Domain 1: Planning & Preparation
1a: Knowledge and skills
1b: Establishing goals
1c: Knowledge of regulations
1d: Knowledge of resources
1e: Planning therapy
1f: Evaluation of therapy

Next Steps:

Strengths

Domains/Components
Domain 2 : The Environment
2a: Establishing rapport with students
2b: Organizing time effectively
2c: Establishes referral procedures
2d: Standards of conduct
2e: Use of physical space

Next Steps:

Guidance Counselor

Growth Opportunities

Strengths

Domains/Components

Growth Opportunities

Domain 3: Delivery of Service
3a: Responding to referrals
3b: Developing treatment plans
3c: Communicating with families
3d: Collecting information/writing IEP
3e: Demonstrating flexibility

Next Steps:

Strengths

Domains/Components
Domain 4: Professional
Responsibilities
4a: Reflecting on practice
4b: Collaborating with staff
4c: Maintain accurate records
4d: Participating in a professional
community
4e: Engaging in a professional
development
4f: Showing professionalism
4g: Attendance and punctuality

Next Steps:

Guidance Counselor

Growth Opportunities

Self-Assessment Reflection Form- Guidance Counselor/Academic Advisor
Based upon feedback and data from administrators, mentors, professional peers, and your own needs and interests,
reflect on the strengths and areas of growth within your professional practices:
Strengths

Domains/Components

Growth Opportunities

Domain 1: Planning & Preparation
1a: Knowledge of counseling theory
1b: Knowledge of child development
1c: Establish goals
1d: Knowledge of regulations
1e: Integrating school program
1f: Evaluate program

Next Steps:

Strengths

Domains/Components
Domain 2 : The Environment
2a: Establishing rapport with students
2b: Culture of productive
communication
2c: Managing routines/procedures
2d: Standards of conduct
2e: Organizing physical space
2f: Maintains resources & supplies

Next Steps:

Guidance Counselor

Growth Opportunities

Strengths

Domains/Components

Growth Opportunities

Domain 3: Delivery of Service
3a: Assessing student needs
3b: Assisting students, parents, staff
3c: Awareness & use of preventive
services
3d: Brokering community/school
resources
3e: Demonstrating flexibility
3f: Coordinating, facilitating &
proctoring standardized tests
3g: Course advisement & registration

Next Steps:

Strengths

Domains/Components
Domain 4: Professional
Responsibilities
4a: Accountability
4b: Maintaining records
4c: Communicating with families
4d: Participating in a professional
community
4e: Engaging in professional
development
4f: Showing professionalism
4g: Supporting duties
4h: Attendance and punctuality

Next Steps:

Guidance Counselor

Growth Opportunities

Professional Growth: Guide to Developing Professional Growth Plans (PGP)

Alden-Hebron District 19’s evaluation plan process requires support personnel to develop a Professional Growth Plan.
Based on the Professional Practice Standards, goals should be focused on one or more of the four domains that
support personnel would like to focus on to better grow professionally. Goals should also be aligned to
district/school goals and initiatives. The intent of this process is to develop meaningful self-reflection for all staff
members. Support personnel should use the Self-Assessment Reflection Form when developing their goals for the
following year.

When thinking about goals, it might be helpful to think about the following before completing the Professional Goal
Plan Action Plan:

 SMART Goals:
S

Specific Standards-Based

M

Measurable

A

Attainable & Aligned

R

Relevant

T

Time Bound

SMART Professional Growth Goal Criteria
 Clearly focused on what is to be accomplished and why it’s
important
 Based on the Framework of Teaching
 Can this goal be measured?
 Will I be able to collect evidence of achievement?
 Is this goal based upon multiple sources of data?
 Is this goal aligned to district/school improvement goals?
 Will resources be available to achieve this goal?
 How will this goal enhance teaching/professional practice/craft?
 How will this goal enhance learning opportunities for students?
 Can this goal be attained within the required timeframe?

 District or School Improvement Goals: List any district/school improvement goals that link to your Professional
Goals
 Indicators of Success: Describe or list what will change in your professional practice because of this goal.
 Team Members: Those with similar Professional Growth Goals my wish to participate in Professional Learning
Communities together.
 Action Steps/Activities: Describe specific, aligned action steps that will be implemented to support your goal(s).
 Timelines: Align timelines to the specific actions listed.
 Resources: Brainstorm resources that align to the activities.
 Signatures: Evaluators should review and sign the PGP to confirm that they have read and conferenced with the
support personnel about the plan.

Guidance Counselor

Professional Goal Plan (PGP)
Name:
Position:

Year:
Team Members (if applicable):

Professional Goal Statement(s):

What Framework for Teaching
Domains/Components are
addressed in this goal plan?
Domain 1
Domain 2
Domain 3
Domain 4
Which school and/or District Improvement Goal(s) are addressed by this PGP?

Indicators of Success:

Action Steps/Activities

Timelines

Resources

1.

I have reviewed the above Professional Growth Plan:
Support Staff Signature _____________________________________Date _____________________
Evaluator’s Signature ______________________________________ Date _____________________

Guidance Counselor

Sample Artifact Form for Academic Advisor/Guidance Counselor
The following is a suggested list of items that may be used as evidence. This list is not exhaustive and other items
may be included if you feel they are more appropriate. Should you have any questions, please discuss this with
your evaluator.
Focus Area



Sample Evidence/Data
Description of theoretical orientation and how and why I use
Reality Theory
Student surveys (college, scholarships, needs assessments)
Class projects I’ve added (Jr. College Projects / Sophomore Field
Trip)
Copy of ASCA Standards
Copy of all of the resources I pass out to students, parents and
teachers (Beginning of the year packets, info. throughout the
school year, pamphlets from open house and conferences)
Course selection sheets
PowerPoint Presentations I have presented to middle school and
high school classes
Evaluation surveys for students, parents and teachers












Description of my office setup (where I sit in certain situations)
How many students I see
Add / Drop Forms (advocate for schedule change)
PBIS posters / communication emails
College posters / scholarship postings
College Rep Lists
Calendar
Guidance Webpage / Guidance Bulletin Board
Resources handed out to parents and students
Teacher communication mailbox notes and emails








Junior and Senior College Conference Meetings
Needs Assessments
Course Selection Meetings and Sheets
Sophomore Career Field Trip to MCC
Junior class College Projects
Emails to parents about upcoming events and concerns with or
information for their students
College Rep Lists
Guidance Webpage Information
Second Step Schedule / Curriculum
MCC Partnership
College and Career Nights Schedule/List
Surveys (MAP, Students, College updates, Scholarship Updates)
New testing schedules
New class projects created
Updated Middle School Curriculum Guide
Updated High School Curriculum Guide
Updated Course Selection Sheets
Extra materials and handouts I create and pass back with test
scores
Lake County Tech Campus presentations
Class Course Selection Meetings and Individual Meetings





Domain 1: Planning & Preparation






Domain 2: The Environment

Domain 3: Delivery of Service
















Guidance Counselor

Domain 4: Professional Responsibilities










Guidance Counselor

Student suggestions at meetings
Credit Check Sheets
Transcripts
Course Selection Sheets
4 Year Plan Sheets
Proactive emails to teachers, parents and students
D & F List / Letters to parents / IVS info letters / Meetings with
students about grades
Information obtained from Professional Development
opportunities

Sample Artifact Form for Social Worker
The following is a suggested list of items that may be used as evidence. This list is not exhaustive and other items
may be included if you feel they are more appropriate. Should you have any questions, please discuss this with
your evaluator.
Focus Area

Domain 1: Planning & Preparation








Sample Evidence/Data
IEP goals
Social work schedule
Minutes worksheets
List of McHenry County Resources
Second Step Calendar/Lesson plans
Curricular groups

Domain 2: The Environment





Schedules for Second Step
Individual/Group Schedules
Agendas

Domain 3: Delivery of Service





Signed consent forms
SASC- II Letters
Call log

Domain 4: Professional Responsibilities







Emails
Feedback forms
PowerPoints
Professional Development Agendas, certificates,
Memberships

Guidance Counselor

Sample Artifact Form for Speech Language Pathologist
The following is a suggested list of items that may be used as evidence. This list is not exhaustive and other items
may be included if you feel they are more appropriate. Should you have any questions, please discuss this with
your evaluator.
Focus Area





Sample Evidence/Data
IEP goals
Speech schedule
Minutes worksheets
Available Resources

Domain 2: The Environment






Schedule
Procedures for referrals
Testing Protocols
Agendas

Domain 3: Delivery of Service






E-mails
IEP Goals
IEP Updates
Call log

Domain 4: Professional Responsibilities







Emails
Reflection Logs
Minutes Worksheets
Professional Development Agendas, certificates,
Memberships

Domain 1: Planning & Preparation

Guidance Counselor

Sample Artifact Form for School Psychologist
The following is a suggested list of items that may be used as evidence. This list is not exhaustive and other items
may be included if you feel they are more appropriate. Should you have any questions, please discuss this with
your evaluator.
Focus Area




Sample Evidence/Data
IEP’s
Available Resources
Intervention/ Data Review Documentation

Domain 2: The Environment





Procedures for referrals
Testing Protocols
Agendas

Domain 3: Delivery of Service







E-mails
IEP’s
Call log
Intervention Documentation
IEP Calendar

Domain 4: Professional Responsibilities







Emails
Reflection Logs
Professional Development Agendas, certificates,
Memberships
IEP Calendar

Domain 1: Planning & Preparation

Guidance Counselor

