MODESTO CITY SCHOOLS
BOARD OF EDUCATION AGENDA

BOARD ROOM IN THE STAFF DEVELOPMENT CENTER
1407t REGULAR MEETING

November 20, 2017

Period for Public Presentations 6:15 p.m.*

In compliance with the Americans with Disabilities Act, if you need special assistance to
participate in this meeting, please contact the Superintendent’s office, 209-574-1616.
Notification 48 hours prior to the meeting will enable the District to make reasonable
arrangements to ensure accessibility to this meeting.

In compliance with the Title VI of the Civil Rights Act, if you need the assistance of a translator
or interpreter to understand this agenda, please contact the Superintendent's office at 209-574-
1616, to request that the agenda be translated for you either orally or in writing. If you require
the assistance of an interpreter in order to participate in the meeting, please contact the
Superintendent's office no later than noon on the Friday preceding the board meeting. This will
allow the District to arrange for an interpreter to be present to ensure translation services at
the meeting.

Any writings or documents that are public records and provided to a majority of the
governing board regarding an open session item on this agenda will be made available for
public inspection in the District office located at 426 Locust Street during normal business
hours.

* Times are approximate. Individuals wishing to address an agenda item should
plan accordingly.

A. INITIAL MATTERS:
5:00 to 5:01 1. Call to Order.

5:01 to 6:00 2. Closed Session.

Public comment regarding closed session items will be received
before the Board goes into closed session.

.1 Conference with Legal Counsel: Potential Litigation
Number of Cases: One

.2 Public Employee Discipline/Dismissal/Release

.3 Public Employee Performance Evaluation
Title: Superintendent

6:00 to 6:01 4. Moment of Silence.

6:01 to 6:05 5. Pledge of Allegiance.

Lily Perez Fourth Grade Fairview Elementary
Yara Duran Sixth Grade Fairview Elementary
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November 20, 2017

A. INITIAL MATTERS (continued):

6:05 to
6:13 to
6:14 to
6:15 to

6:13

6:14

6:15

6:45

6.

7.

8.

9.

Announcements.

Character Education Recognition:

Kylie Bears, 6t Grade, Rose Avenue Elementary, Responsibility
Brian Mendoza, 8* Grade, Mark Twain Jr. High, Perseverance
Joshua Watkins, 11t Grade, Modesto High, Perseverance

MCS Heroes:

Brian Bergerson, Classroom Teacher, Davis High

Carol Unruh, Media Center Assistant, Lakewood Elementary
David Buell, Web Designer/Developer, Information Systems
Blanca Zuniga, Student Records Clerk, Fremont Elementary

Approval of Consent Agenda.

Information concerning the consent items listed below has been
forwarded to each Board member prior to this meeting for
study and is on file at the Modesto-Stanislaus Library
Reference Room, 1500 I Street; Modesto City Schools
Superintendent’s Office and Receptionist’s Desk, 426 Locust
Street, Modesto.

Copies of the complete agenda are available at the Board
meeting, 425 Locust Street. Unless some member of the
audience or Board member has a question concerning an item
and asks that it be withdrawn from the consent list, the items
are approved at one time by the Board. The action taken by
the Board in approving consent items is set forth in the
explanation of the individual items.

Approval of Order of Discussion/Action Items.

Period for Public Presentations.
Board Bylaw 9322 (b):
Subject Matter:

Members of the public may address the Board of Education on
matters not on the agenda.

Complaints against specific District employees should be resolved
through the District’s Personnel Complaint Procedure. The right
to address the Board does not exempt the speaker from any
potential liability for defamation. The proceedings of the Board
are recorded and are a part of the public record.

The Period for Public Presentation is limited to 30 minutes. Time
will be allotted equally to individuals based on the number of
request cards submitted. The maximum for any one speaker is
three minutes.



Regular Meeting November 20, 2017

A. INITIAL MATTERS (continued):

The law limits the response of Board members and prohibits the
Board from taking any formal action.

B. DISCUSSION AND ACTION ITEMS:
6:45 to 6:50 1. Student Representative to the Board Report.

6:50 to 6:55 2. Modesto Teachers Association Report.
6:55 to 7:00 3. California School Employees Association Report.

7:00 to 7:10 4. Approval of Proposal to Name the Amphitheater at Johansen High
School in Honor of Andrew Norman.

7:10 to 7:25 5. Reporton 2016-17 Smarter Balanced Assessment Results, MCS
Data Dashboard, and LCAP Local Indicators.

7:25 to T7:35 6. Approval of Modesto City Schools’ Application to Seek Career
Technical Education Facilities Program Funding.

7:35 to 8:05 7. Report on Future Ready Adoption at Grades 7-8.

8:05 to 8:15 8. Approval of State and Local Government Master Lease Purchase
Agreement with Hewlett-Packard Financial Services Company.

8:15 to 825 9. Approval of Authorization to Seek Bids for Four (4) Relocatable
Classrooms at Kirschen Elementary School.

8:25 to 8:35 10. Approval of Authorization to Seek Bids for Twelve (12) Relocatable
Classrooms at Roosevelt Junior High School.

8:35 to 8:45 11. Approval of Authorization to Seek Bids for Four (4) Relocatable
Classrooms at Downey High School.

8:45 to 8:55 12. Approval of Modesto City Schools’ 2018-19 School Calendars.

8:55 to 9:00 13. Possible Nominations for Modesto City Schools Trustee(s) to Run
for the CSBA Delegate Assembly for 2018.

9:00 to 9:05 14. Report of Meetings Attended by Board of Education Members.
9:05 to 9:10 15. Items to be Placed on Future Board of Education Agendas.

PROPOSED CONSENT AGENDA

C. BUSINESS ITEMS:

CONSENT 1. Approval to Accept Completion of Contract with Richard Townsend
Construction, Inc., bid No. 17-4652, Davis High School’s Career
Technical Education Facilities Program Expansion — Phase [, in the
Amount of $286,245.38.
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PROPOSED CONSENT AGENDA (continued)

C. BUSINESS ITEMS (continued):

Approval of Authorization to Award Bid No. 17-4659, Downey Culinary
Arts Renovation Phase II, to Harris Builders, Inc., in the Amount of

. Approval of Authorization to Award Bid #17-4662, Concentrated

Approval of Services Agreement with California Property Record

Approval of Filing of Form J-13A — Request for Allowance of Attendance
due to Emergency Conditions on November 2, 2017 at Bret Harte

Approval of Agreement with Terris Barnes Walters Boigon Heath, Inc.,

for General Obligation Bond Campaign Consultant Services.

Approval of Agreement for Professional Services with Dannis Woliver

Approval of Services Agreement with School Innovations and Advocacy,

Inc., to Prepare and File the 2017-18, 2018-19, and 2019-20 Mandated

Ratification of Purchase Orders and VISA Payments for the Month of

Ratification of Warrants Drawn for the Month of October 2017.

Approval of High School Course Outlines: Electives and Special

Approval of the 2017-18 Single Plans for Student Achievement.

CONSENT 2.
$277,125.
CONSENT 3
Beverages, to Trident Beverage.
CONSENT 4.
Systems.
CONSENT 5.
Elementary School and Hanshaw Middle School.
CONSENT 6.
CONSENT 7.
Kelley for General Obligation Bond Counsel.
CONSENT 8.
Cost Claims.
CONSENT 9. Approval of Acceptance of Gifts.
CONSENT 10.
October 2017.
CONSENT 11.
D. CURRICULUM AND INSTRUCTION ITEMS:
CONSENT 1. Approval of High School Course Outlines: IB.
CONSENT 2.
Education.
CONSENT 3.
CONSENT 4. Approval of Graduation Schedule for May 2018.
CONSENT 5. Approval of K-12 Summer School Programs, 2018.
E. HUMAN RESOURCES ITEMS:

CONSENT

1.

Approval of Designated Personnel Action Items:
.1 Approval of Certificated Personnel Terminations.
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PROPOSED CONSENT AGENDA (continued)

E. HUMAN RESOURCES ITEMS (continued):

Approval of Certificated Personnel Leaves of Absence.
Approval of Certificated Personnel Employment.

Approval of Certificated Personnel Other Appointments.
Approval of Certificated Personnel Stipend Appointments.
Approval of Certificated Personnel Stipend Deletions.
Approval of Classified Personnel Terminations.

Approval of Classified Personnel Leaves of Absence.
Approval of Classified Personnel Employment.

.10 Approval of Classified Personnel Other Appointments.

.11 Approval of Classified Personnel Substitute Appointments.

© 00 0T W

CONSENT 2. Approval of Certification of Modesto City Schools’ Administrators in
Instructional Methodology and Evaluation of Instruction.

CONSENT 3. Approval of Student Teacher/Field Experience Agreement with
California State University, Fresno.

CONSENT 4. Ratification of Certificated Salary Schedules for 2016-17 and 2017-18
School Years.

F. MISCELLANEOUS ITEMS:

CONSENT 1. Approval of Designated Student Expulsions:
.1 HS-3-2017-18 .2 HS-9-2017-18 .3 HS-16-2017-18
CONSENT 2. Approval of Minutes for the October 30, 2017 Regular Meeting of

the Board of Education.

END OF CONSENT AGENDA

G. REPORTS AND COMMUNICATIONS:

1.

2.

H. ADJOURNMENT

Report on Athletic Eligibility Verification Forms.

Report on Summary of Investment Portfolio as of September 30,
2017.

Report on Construction Projects Progress Payments.

Schedule of 2017-18 School Advisory Committee Meetings.



MODESTO CITY SCHOOLS

TO: Board of Education Regular Meeting

SUBJECT: Approval of Proposal to Name the November 20, 2017
Amphitheater at Johansen High School
in Honor of Andrew Norman

BACKGROUND

Board Policy and Administrative Regulation 7511 provide the criteria and procedures for
naming specified facilities and grounds. The procedures provide that the Board “accept
proposal(s) when the proposal is first submitted to the Board. [This was done at the October 30,
2017 meeting.] In the interim between the acceptance of the initial proposal and the next
regularly scheduled meeting, additional proposals may be received by the Superintendent and
shall, if they meet the criteria and standards, be submitted to the Board of Education at that
next regular meeting... [No additional proposals have been received.] The Board of Education
has the final responsibility to accept or reject any and all proposals at the second meeting.”
The Board was provided the required biographical information and evidence of support for the
proposal.

ISSUE
The Board needs to take formal action to approve the proposal.

RECOMMENDATION

It is recommended that the Board of Education approve the proposal to name the amphitheater
at Johansen High School in honor of Andrew Norman.

Prepared and Recommended to the
Governing Board by:

Yimere Qbee

Pamela Able
Superintendent

B.4



MODESTO CITY SCHOOLS

TO: Pamela Able, Superintendent Regular Meeting
SUBJECT: Report on 2016-17 Smarter Balanced Assessment November 20, 2017
Results, MCS Data Dashboard, and LCAP Local
Indicators
BACKGROUND

Smarter Balanced Assessments are part of the California Assessment of Student Performance
and Progress (CAASPP) program. Assessment results from the spring of 2017 mark the third
year of reported scores for fully operational online tests. Smarter Balanced Assessments are
administered in:

» English Language Arts (ELA)/Literacy (grades 3-8, and 11)

» Mathematics (grades 3-8, and 11)

» Pilot of the California Science Test (grades 5, 8, and 10th for all high schools except
Modesto High tested 12t grade)

All students are required to take Smarter Balanced Assessments with the following
exceptions:

> English Learners enrolled in a US school less than twelve months are exempt from
taking the English Language Arts/Literacy test.

> Special education students with significant cognitive disabilities are exempt and take
the California Alternative Assessment in its place.

Smarter Balanced Assessments are designed to measure student progress in learning
California’s standards in ELA/Literacy and mathematics. Along with other student
performance indicators, Smarter Balanced scores appear on the District’s Data Dashboard
and will be a reporting indicator in the state’s Local Control Funding Formula (LCFF)
evaluation rubrics.

The District’s Local Control and Accountability Plan (LCAP) outlines programs, strategies,
and expenditures utilized to increase student outcomes. During the development of the LCAP,
student data is examined by various stakeholder groups with a focus on areas of need. Data
serves as a catalyst in the development of the LCAP goals and actions. Funds and resources
are allocated to meet areas of need identified in the data.

The District’s Data Dashboards were developed in 2013, as the first LCAP was developed and
implemented. Dashboards continue to be updated annually and serve as a means of
stakeholder communication on student outcomes. Each annual dashboard evolves to reflect
changes to state and District assessments and data sources. District and site administrators
regularly monitor student progress throughout the school year.
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Report on 2016-17 Smarter Balanced Assessment Results,
MCS Data Dashboard, and LCAP Local Indicators

ISSUE

Smarter Balanced Assessment results and the District Data Dashboard are to be reported to
the Board of Education. The District Data Dashboard provides stakeholders with information
that helps inform decisions on the District’s LCAP.

REPORT
Smarter Balanced Assessment Results

In Modesto City Schools, more than 13,600 students in grades 3-8, and 11 took Smarter
Balanced assessments in the spring of 2017. Participation rates were high with fewer than
0.4% of eligible students not participating due to parental exemptions.

Scale scores for each content area are determined using combined results from a Computer
Adapted Test (CAT) and Performance Task (PT). Scale scores range from 2000 to 3000. Scaled
scores are categorized into one of four achievement levels: Standard Exceeded, Standard Met,
Standard Nearly Met, and Standard Not Met. The goal for all students is to score Standard
Met or Standard Exceeded.

Figure 1 shows a comparison, by grade level, for state, county, and District results in
ELA/Literacy. Bars in the graph represent the percentage of District students achieving the
goal of Standard Met or Standard Exceeded. With the exception of grade 11, state and county
results exceed results for the District. The Districts’ grade 11 results exceed the results for
the county with 56% of students meeting or exceeding the standard. The greatest
discrepancies between District and county or state results are in grades 7 and 8; this is a
change from 2015-16.
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Report on 2016-17 Smarter Balanced Assessment Results,
MCS Data Dashboard, and LCAP Local Indicators

Figure 2 shows a comparison, by grade level, for state, county, and District results in

mathematics. The Districts’ grade 11 results exceed results of the county.
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2016-17 Smarter Balanced Math Results

[ — State of California 47% 41% 34% 37% 37% 36% 32%
= == Stanislaus County 35% 28% 23% 26% 27% 25% 22%
District 26% 19% 16% 18% 17% 18% 23%

Figure 2

Figure 3 provides ELA/Literacy assessment data for students as they transitioned from one

grade level in 2016 to the next grade level in 2017. For each transition, results show an
increased growth between the cohort groups, except for the grade 6 — 7 and grade 7 — 8.
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Report on 2016-17 Smarter Balanced Assessment Results,
MCS Data Dashboard, and LCAP Local Indicators

Figure 4 provides mathematics data for cohort students as they transitioned from one

grade level to the next. Although we show growth on grade level tests, there continues to

be a decrease in percentages when comparing cohort groups, with the exception of the Grade
5 — 6 group which demonstrated a significant increase.

Mathematics: Cohort Two-year Change
Percentage of Students Who Met or Exceeded Standards
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Figure 4

Figure 5 shows a comparison of results, by subgroup, in ELA/Literacy. Compared to county
and state results, subgroup trends are similar; Asian and White students outperformed other
ethnic groups while English learners and students with disabilities experienced the most

difficulty.

2016 ELA/Literacy by Subgroup
Percentage of Students who Met or Exceeded Standard
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Figure 5
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Report on 2016-17 Smarter Balanced Assessment Results,
MCS Data Dashboard, and LCAP Local Indicators

Figure 6 shows the subgroup comparison results for mathematics. Asian and White
subgroups outperformed other ethnic groups. The African American group as well as English
Learners and Students with Disabilities show the lowest results across all three reporting
entities: State, County, and District.

2016 Mathematics by Subgroup
Percentage of Students who Met or Exceeded Standard

100%
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B California @ Stanislaus County  # Modesto City Schools®
Figure 6

Attachment A reports the 2017 Smarter Balanced ELA/Literacy and mathematics results for
each District school. Percentages represent students scoring Standard Exceeded, Standard
Met, and Standard Not Met. Schools had varied results in both content areas. Across schools,
the percent of students meeting the goal in ELA/Literacy ranges from 9% to 78%. In
mathematics, the school-wide percent of students meeting the goal ranges from 2% to 66%.

Data Dashboard

The District’s Data Dashboards display multiple end-of-year data points that serve as
monitoring tools for student performance. Although dashboards display end-of-year
performance, school sites monitor indicators of student progress throughout the year. Data is
used to determine professional development, program evaluation, to guide instructional
practices, and to plan interventions and remediation. Data is also used in the annual LCAP
as it is revised and updated.

B.5(4)
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Report on 2016-17 Smarter Balanced Assessment Results,
MCS Data Dashboard, and LCAP Local Indicators

The following tables compare dashboard data points for the last three years.

K-8 District

Enrollment

2014-15 2015-16 2016-17 Change
Total 15,259 15,272 15,330 58
Hispanic 68% 68% 69% 1%
White 17% 17% 16% -1%
Asian 4% 4% 4% 0
African American 3% 3% 2% -1%
Other 8% 8% 9% 1%
SED 87% 87% 86% -1%
SWD 13% 13% 14% 1%
English Learners 39% 39% 39% 0

Overall, enrollment increased in the K-8 district for the 2016-17 school year. No subgroup had
a significant change in enrollment. However, it should be noted that our Hispanic and
Students with Disabilities subgroups increased by one-percent (1%). In addition, there was a
one-percent (1%) reduction in White, African American, and the Socioeconomically
Disadvantaged groups. (Source — CDE/Data Quest)

Attendance
2014-15 2015-16 2016-17 | 3 Yr. Change
Overall 95.6% 95.7% 95.5% -0.1%
SED 95% 96% 95% 0
SWD 94% 94% 94% 0
English Learners 96% 97% 96% 0

Overall, K-8 attendance rates had a slight decline in 2017. All subgroups had no significant

change over the last three years. Over the last academic year there has been a one percent
(1%) decrease in attendance rates in the Socioeconomically Disadvantaged and English

Learners. (Source — MOSIS)

B.5(5)
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Report on 2016-17 Smarter Balanced Assessment Results,
MCS Data Dashboard, and LCAP Local Indicators

Smarter Balanced ELA/Literacy

2015-16 ELA 2016-17 ELA Change
% Meets/Exceeds Standard | % Meets/Exceeds Standard
District 27% 28% 1%
County* 41% 41% 0
State* 49% 49% 0
* County and State results include grade 11
Smarter Balanced Math
2015-16 Math 2016-17 Math Change
% Meets/Exceeds Standard | % Meets/Exceeds Standard
District 17% 19% 2%
County* 25% 27% 2%
State* 37% 38% 1%

* County and State results include grade 11

Student performance on Smarter Balanced assessments show a one percent (1%) increase in
students achieving the target achievement level for ELA/Literacy while county and state
results show no change in percentages. In Mathematics, student performance for the District
and county showed a two percent (2%) increase, while the state grew one percent (1%). It is
important to note the county and state results include all assessed grade levels whereas the
District results reported on the K-8 dashboard do not include grade 11 student results.
(Source — CDE/Data Quest)

English Learner Reclassification

2014-15 | 2015-16 | 2016-17 | 3 Yr. Change
Gr. 1-3 Making Progress 55% 54% 58% 3%
Gr. 4-8 Less than 5 Years in US School 24% 11% 16% -8%
Gr. 4-8 5 Years or More in US School 15% 24% 26% 11%

In primary grades, English learners are determined to be “making progress” toward
reclassification if the number of years enrolled in a US school matches the number of
proficiency levels of growth on the California English Language Development Test (CELDT).
In grades 1-3, the percentage of students making progress toward reclassification grew three
percent (3%) from the last year. In grades 4-8, reclassification rates decreased by eight
percent (8%) for students enrolled in a US school less than five years. For students who have
been enrolled five or more years, we have seen an increase in reclassification of eleven
percent (11%) over the last three years. (Source — MCS Assessment Center)
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Report on 2016-17 Smarter Balanced Assessment Results,
MCS Data Dashboard, and LCAP Local Indicators

8th Graders Passing Core Courses

2014-15 2015-16 2016-17 3 Yr. Change
District 81% 82% 79% -2%
8th Graders Passing Core Courses by Subgroup
2014-15 2015-16 2016-17 3 Yr. Change
Hispanic 80% 81% T7% -3%
White 80% 84% 86% 6%
Asian 91% 86% 87% -4%
African American 83% 80% 7% -6%
Other 72% 84% 79% -T%
SED 79% 80% 77% -2%
SWD 82% 86% 79% -3%
English Learners 66% 75% 68% 2%

Overall, the percentage of 8th graders passing core courses decreased by two percent (2%). The
White Subgroup had the highest percentage increase with six percent (6%) over a three-year
period. The English Learner Subgroup showed a two percent (2%) increase. (Source —
MOSIS).

Suspension Rate

2014-15 2015-16* 2016-17* 3 Yr. Change
District 5% 4% 4% -1%

Expulsion Count

2014-15 2015-16* 2016-17* 3 Yr. Change
District 1 1 0 0

There are continued declines in suspension rates in the K-8 district. While there have been
continued district-wide decreases, a focus on data analysis and student support services
continues as a means to address disproportionality among student subgroups. It should be
noted that the source of historical suspension and expulsion data is CDE/Data Quest (2014-
15) while the most recent year’s (2015-16 and 2016-17) data is from MOSIS. (Source —
CDE/Data Quest, MOSIS)
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Report on 2016-17 Smarter Balanced Assessment Results,

MCS Data Dashboard, and LCAP Local Indicators

DIBELS - Percent At or Above Benchmark

2014-15 2015-16 2016-17 3 Yr. Change
Kinder BOY 35% 35% 36% 1%
Kinder EOY 56% 56% 52% -4%
1st Grade BOY 43% 45% 43% 0
1st Grade EOY 49% 52% 49% 0

The 2013-14 school year marks the first time the DIBELS assessment was used as an
indicator of students’ early literacy skills. In the 2016-17 school year the Beginning-of-Year
(BOY) kindergarten scores indicate one percent (1%) more students are beginning school
prepared with basic pre-reading skills. End-of-year (EOY) kindergarten scores reflect a
decrease of four percent (4%) for students scoring at or above benchmark over the last three
years. First grade scores reveal no significant change for students scoring at or above
benchmark on EOY assessments. (Source — SchoolCity)

Reading Fluency, Writing Proficiency, Math Fluency

2015-16 2016-17 Change
Gr. 2 Math Fluency 79% 81% 2%
Gr. 3 Reading Fluency 38% 42% 4%
Gr. 4 Writing Proficiency 34% 48% 14%
Gr. 6 Math Fluency 64% 67% 3%

In 2014-15 the District began administering assessments to measure fluency in reading and
mathematics as well as proficiency in writing. There was a four percent (4%) increase in
students demonstrating reading fluency by achieving targets for number of words read
correctly per minute (WCPM) over the last year. In writing, there was a fourteen percent
(14%) increase in the percent of students demonstrating proficiency by achieving target scores
on two out of three District writing assessments. There was an increase in math fluency
scores in grade 2 and 6 during the 2016-17 school year. (Source — SchoolCity)
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Report on 2016-17 Smarter Balanced Assessment Results,
MCS Data Dashboard, and LCAP Local Indicators

9-12 District

Enrollment

2014-15 2015-16 2016-17 3 Yr. Change
Total 14,969 15,100 14,992 23
Hispanic 52% 54% 55% 3%
White 29% 28% 27% -2%
Asian 5% 5% 5% 0
African American 4% 4% 3% -1%
Other 10% 10% 10% 0
SED 64% 64% 65% 1%
SWD 12% 12% 13% 1%
English Learners 11% 9% 10% -1%

There was an increase of 23 students enrolled in the high school district when comparing
2014-15 to 2016-17. The greatest change in enrollment occurred in the Hispanic subgroup
with a three percent (3%) increase. (Source — CDE/ Data Quest)

Attendance
2014-15 2015-16 2016-17 | 3 Yr. Change
Overall 93.1% 93.4% 93.3% 0.2%
SED 93% 93% 93% 0%
SWD 88% 88% 89% 1%
English Learners 90% 90% 91% 1%

Overall 9-12 attendance rates increased slightly in 2016-17. The Socioeconomically-
Disadvantaged (SED) and Students with Disabilities (SWD) groups showed a one percent
(1%) increase in attendance while the English Learner (EL) group was unchanged.
(Source — MOSIS)

Graduation Rate

2013-14 2014-15 2015-16 | 3 Yr. Change
District 84% 87% 88% 4%
County 82% 85% 84% 2%
State 81% 82% 84% 3%

State reporting for graduation rates is always one year behind. Over the last three years,
District graduation rates have increased. Data from the most recent reporting year shows
District rates exceeding County and State rates. County decreased by one percent (1%)
between the 2014-15 and 2015-16 school years. The state graduation rates increased by two
percent (2%). (Source — CDE/Data Quest)
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Report on 2016-17 Smarter Balanced Assessment Results,
MCS Data Dashboard, and LCAP Local Indicators

Suspension Rate

2014-15 2015-16* 2016-17* 3 Yr. Change
District 6% 6% 5% -1%

Expulsion Count

2014-15 2015-16* 2016-17* 3 Yr. Change
District 15 5 6 -9

There are continued declines in suspension rates. While there has been a District-wide
decrease in suspension rates and the number of expulsions increased by one this last year, a
focus on data analysis and student support services continues as a means to address
disproportionality among student subgroups. It should be noted that the source of historical
suspension and expulsion data is now CDE/Data Quest (2014-15 and 2015-16) while the most
recent year’s data is from MOSIS (2016-17). (Data Source — CDE/Data Quest, MOSIS)

English Learner Reclassification

2014-15 | 2015-16 | 2016-17 | 3 Yr. Change
Enrolled in US school 5 Years or More 37% 22% 24% -13%
Enrolled in US school Less than 5 Years 8% 4% 6% -2%

For English learners enrolled in a US school five years or more, the percentage reclassified to
fluent in English has increased by two percent (2%) between 2015-16 and 2016-17. There was
also a two percent (2%) increase in reclassified students for those enrolled in a US school less
than five years between the 2015-16 and 2016-17 school years.

With changes in statewide assessments and the suspension of the California High School Exit

Exam (CAHSEE), reclassification criteria changed after 2014-15, which may account for the
decreases shown over the last three years (Data Source — MCS Assessment Center).

Grade 11 Smarter Balanced ELA/Literacy

2015-16 ELA 2016-17 ELA Change

% Meets/Exceeds Standard | % Meets/Exceeds Standard
District 58% 56% -2%
County 56% 55% -1%
State 59% 60% 1%
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Report on 2016-17 Smarter Balanced Assessment Results,
MCS Data Dashboard, and LCAP Local Indicators

Grade 11 Smarter Balanced Math

2015-16 Math 2016-17 Math Change

% Meets/Exceeds Standard | % Meets/Exceeds Standard
District 25% 23% -2%
County 23% 22% 1%
State 33% 32% -1%

Grade 11 Smarter Balanced assessment results show a decrease in the percentage of students

achieving the Met Standard or Exceeds Standard target in both ELA/Literacy and

mathematics. District ELA/Literacy results decreased by two percent (2%) and mathematics
decreased by two percent (2%). In both content areas District performance exceeds that of
Stanislaus County. (Source — CDE/Data Quest)

Freshmen on Track with 55 Units

2014-15

2015-16

2016-17

3 Yr. Change

District

78%

78%

79%

1%

As students complete grade 9, they are considered on track for graduation if they have earned
55 or more units. Over the last three years, there has been a one percent (1%) increase in the

percentage of freshmen on track at the end of 9t grade. (Data Source — MOSIS)

Graduates Meeting ‘a-g’ Requirements

2013-14

2014-15

2015-16

3 Yr. Change

District

36%

37%

38%

2%

State reporting for graduates meeting ‘a-g’ requirements will always lag by one year. There is
an increasing trend in students meeting the minimum course requirements needed to attend
a California State University (CSU) or University of California (UC) campus. (Data Source —

CDE/Data Quest)

Career Technical Education (CTE)

3 Yr. Change in
2014-15 2015-16 2016-17 4 Enrolled
# % # % # %
Enrolled | Enrolled | Enrolled | Enrolled | Enrolled | Enrolled
District 6049 40% 6338 42% 6756 45% 707

Student enrollment in Career and Technical Education (CTE) courses has increased to 6,756
students. (Data Source — MOSIS)
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Report on 2016-17 Smarter Balanced Assessment Results,
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Number of Unique Students Taking AP Courses
2014-15 2015-16 2016-17 | 3 Yr. Change

District 2172 2316 2506 334

Number of AP Courses Taken
2014-15 2015-16 2016-17 3 Yr. Change

District 3486 3785 4165 679

AP Pass Rate for End of Course Exam

2014-15 2015-16 2016-17 | 3 Yr. Change
Overall 51% 52% 51% 0
Biology 45% 50% 55% 10%
Calculus AB 46% 56% 55% 9%
Calculus BC 57% 90% 71% 14%
Chemistry 31% 37% 45% 14%
English Language 56% 60% 59% 3%
English Literature 60% 60% 57% -3%
Environmental Science 46% 60% 64% 18%
European History 51% 34% 38% -13%
Government 28% 36% 46% 18%
Human Geography 51% 43% 33% -18%
Physics 48% 49% 45% -3%
Psychology 65% 61% 60% -5%
Spanish Language 97% 97% 95% -2%
Spanish Literature 77% 59% 76% -1%
Statistics 26% 37% 33% 7%
US History 46% 50% 51% 5%

There was an increased number of unique students taking Advanced Placement (AP) courses
compared to prior years; as well as increased enrollment in all AP courses. (Data Source —

MOSIS)

Advanced Placement exam scores range from 1 - 5. Scores of 3, 4, or 5 are considered passing.
The overall pass rate on AP exams has been relatively constant over the last three years.
Calculus BC, Chemistry, Environmental Science, and Government exams had the greatest
increase in pass rates while Human Geography and European History had the greatest
decrease. (Data Source — Collegeboard.org)
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Report on 2016-17 Smarter Balanced Assessment Results,
MCS Data Dashboard, and LCAP Local Indicators

California Accountability Dashboard Local Indicators

Indicator Components Met/Not Met
Appropriately assigned teachers; access to

Basic Services and curriculum-aligned instructional M

Conditions materials; and safe, clean, and functional et

school facilities

Annual report on progress in
implementing the standards for all Met
content areas

Annual report on progress toward:

(1) seeking input from parents/guardians

Implementation of State
Academic Standards

Parent Engagement in decision making; and Met
(2) promoting parental participation in
programs
School Climate Administer a Local Climate Survey every Met
other year

The District is required to provide information to the state on each of the four (4) local
indicators outlined above to meet the requirements of the state accountability system. The
District has met all of the requirements for these local indicators.

The updated California Accountability Dashboard is expected to be released sometime after
December 1. A report will be provided to the Board once the District has this updated
Dashboard.

SUMMARY

In development and review of the annual LCAP, data continues to be the focal point in
determining students’ strengths and weaknesses and where funds and resources are best
allocated. The 2016-17 Smarter Balanced results and 2016-17 District Data Dashboard
indicators reflect a continued need to focus on professional development, instructional
practices, intervention, and remediation activities that support increased student outcomes.

Mirroring both the county and state, achievement gaps between subgroups of students on

Smarter Balanced assessments and other performance indicators remain troubling and are a
continued area of focus in Modesto City Schools.
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Report on 2016-17 Smarter Balanced Assessment Results,
MCS Data Dashboard, and LCAP Local Indicators

Teachers continue to work hard to meet the demands of new curriculum and pacing for
challenging state standards. School site and District administrators routinely monitor
student performance data to make instructional decisions to improve student learning.
Programs, strategies, and expenditures outlined in the LCAP will continue to be evaluated
using student data.

Originating Department: Assessment & Evaluation

Approved for Submission to the

Reviewed and Submitted by: Governing Board by:
Mol e RN

Marla Mack Pamela Able

Associate Superintendent Superintendent

Educational Services
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2016-17 Smarter Balanced Results
Percent Standard Exceeded/Met by School

Attachment A

English Language Arts/Literacy Mathematics
Percent Scoring | Percent Scoring| Percent Scoring Percent Scoring Percent Scoring Percent Scoring
School "Standard Exceeded" |"Standard Met"|"Standard Not Met" School "Standard Exceeded"| "Standard Met" "Standard Not Met"
Beard 7% 17% 58% Beard 3% 12% 54%
Bret Harte 3% 10% 67% Bret Harte 1% 11% 62%
Burbank 5% 17% 50% Burbank 3% 14% 51%
El Vista 9% 21% 42% El Vista 2% 15% 54%
Enslen 21% 35% 18% Enslen 19% 30% 21%
Everett 7% 26% 36% Everett 2% 19% 41%
Fairview 3% 19% 48% Fairview 1% 11% 58%
Franklin 1% 13% 60% Franklin 1% 8% 65%
Fremont 12% 25% 38% Fremont 9% 19% 46%
Garrison 7% 15% 57% Garrison 1% 14% 57%
Kirschen 4% 15% 59% Kirschen 1% 10% 62%
Lakewood 50% 28% 12% Lakewood 44% 22% 15%
Marshall 2% 13% 63% Marshall 0% 7% 65%
Martone 17% 30% 26% Martone 11% 29% 28%
Muir 5% 18% 47% Muir 3% 12% 50%
Robertson Rd 8% 23% 46% Robertson Rd 4% 14% 52%
Rose Avenue 12% 31% 28% Rose Avenue 6% 20% 36%
Shackelford 1% 8% 69% Shackelford 0% 2% 77%
Sonoma 32% 27% 21% Sonoma 28% 23% 23%
Tuolumne 2% 11% 62% Tuolumne 1% 9% 63%
Wilson 7% 21% 40% Wilson 3% 17% 43%
Wright 2% 16% 63% Wright 1% 5% 70%
Hanshaw 2% 18% 53% Hanshaw 3% 10% 65%
La Loma 9% 27% 36% La Loma 11% 13% 53%
Mark Twain 1% 21% 47% Mark Twain 2% 6% 67%
Roosevelt 9% 30% 35% Roosevelt 13% 14% 47%
Beyer 26% 35% 13% Beyer 8% 23% 41%
Davis 14% 27% 32% Davis 2% 7% 66%
Downey 19% 38% 18% Downey 8% 13% 49%
Enochs 34% 37% 11% Enochs 13% 25% 34%
Gregori 31% 37% 10% Gregori 7% 23% 43%
Johansen 13% 39% 19% Johansen 4% 13% 52%
Modesto 27% 31% 17% Modesto 8% 16% 51%
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MODESTO CITY SCHOOLS

TO: Pamela Able, Superintendent Regular Meeting
SUBJECT: Approval of Modesto City Schools’ Application to November 20, 2017
Seek Career Technical Education Facilities Program
Funding
BACKGROUND

The Career Technical Education Facilities Program CTEFP) provides funding to qualifying
school districts for the construction of new facilities, modernization or reconfiguration of
existing facilities, and equipment to integrate Career Technical Education programs into
comprehensive high schools.

With the passage of Proposition 51, an additional $500 million has been made available for
the CTEFP.

ISSUE

The CTEFP application requires the Board of Education approve the District’s participation
in the qualifying grant process. This approval must be realized at a regularly scheduled
Board meeting.

PROPOSAL

The District is seeking permission to engage in the first step of the CTEFP funding
application — the grant application. If/when the District receives a “passing score,” we are
then able to complete the second step — the funding application.

Modesto City Schools’ grant application will focus on Modesto High School, the oldest high
school in the District. The construction of a new agriculture science/horticulture/storage
facility will replace the aging temporary building (classroom) that has been at the site for
more than 30 years, and a circa 1950’s Quonset hut (storage facility). An abstract of the
project to be submitted for funding as well as a schematic drawing is attached.

FISCAL IMPACT

The current cost estimate for the Modesto High School proposed construction project is $1.6
million. Funding priority is based on the grant application “passing score.” The District
will contribute from local resources an amount equal to the amount of the grant of state
funds awarded. The required local contribution may be provided by private industry
groups, the school district, or a joint powers authority.
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Approval of Modesto City Schools’ Application to Seek Career

Technical Education Facilities Program Funding

RECOMMENDATION

It is recommended that the Board of Education approve Modesto City Schools’ Application
to seek Career Technical Education Facilities Program funding.

Originating Department: 7-12/CTE/ROP

Reviewed and Recommended by:

Marla Mack
Associate Superintendent
Educational Services

Reviewed by:

Tim Zeaﬁey
Associate Superintendent, Business Services
Chief Business Official

Approved for Recommendation
to the Governing Board by:

Bt Gty

Pamela Able
Superintendent
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CTEFP
ABSTRACT

Modesto High School is located in Stanislaus County, in the Central Valley of California. Being the oldest
high school in the Modesto City High School District, Modesto High School is in need of many facilities
updates. One of the most needed projects for this centenarian school site is the construction of a
complete Agriculture Science and Horticulture facility on campus. As part of the Agriculture and Natural
Resource Sector, Modesto High School is in need of a new facility to replace the aged, temporary
building that has been at this site for at least the past 30 years. Grant funds are sought for the
construction and equipping of this new classroom and storage facility on a campus that is over 132 years
old. The Agriculture Science classroom will include all levels of science including Agriscience courses,
Veterinary Science courses and Horticulture classes focused on progressively more advanced science
classes that will prepare students for the workforce in both of these areas.

Graduates of the Agriculture Science and Horticulture pathway will be prepared for enrollment in a
technical or trade school, community college, four-year college, or for immediate entry into the
workforce. Students are expected to achieve mastery in the California State Standards in English
Language Arts and Mathematics. In addition, student expected outcomes based on the California Career
Technical Education Curriculum Standards include the following: understanding of health hazards and
safety practices, use of specific tools and machines in a safe manner, understand animals and the role of
animals in modern society. Students should understand animal anatomy and systems, fundamental
animal nutrition and feeding as well as animal health. Students in the Horticulture pathway must
understand plant classification, physiology, reproduction, and plant nutrition practices. Students have
opportunities to take college-level courses while in high school and receive college credit through
participation in the articulated courses between Modesto High School and Modesto Junior College.
Students completing these pathways have the opportunity to receive their high school diploma, FFA
state degree, and Industry Floral certification.

Local industry experts that reside in the Modesto High School attendance area play a vital role in
supporting this plan and will continue to serve as advisors to this program. These community members
serve on the Ag. Advisory Committee, serve as guest speakers, career fair presenters, and judges at the
Stanislaus County Occupational Olympics on an annual basis. This advisory committee reviews
curriculum updates, provides job shadowing experiences, internships, work experience and, ultimately,
actual jobs. Modesto High School, while situated in an urban environment in west central Modesto, also
enjoys a vast array of agriculture land to the west of its campus. Large dairies, almond and walnut
harvesting, nurseries, veterinarians, and cattle companies are the primary agriculture-related industries
on the Modesto High School/west side of town. Many of the students that will be participating in this
program will have opportunities to work in these local industries upon graduation.

B.6(2)



AGRICULTURE BUILDINGS / YARD
NEW BUILDINGS AND MODERNIZATION

EXISTING BUILDING TO REMAIN

SCALE:  1"=20-0"

architects

B.6(3)

MODESTO HIGH SCHOOL
MODESTO CITY SCHOOLS

DATE: 10723117



MODESTO CITY SCHOOLS

TO: Pamela Able, Superintendent Regular Meeting
SUBJECT: Report on Future Ready Adoption at Grades 7-8 November 20, 2017
BACKGROUND

Davis High School became the first digital school in August, 2014, to support a 1:1 digital
learning environment. In August, 2017, 1:1 digital devices were implemented to support
digital curriculum at the District’s remaining seven high schools. During the spring
semester of the 2017-18 school year, junior high school teachers and students throughout
the District will pilot ELA and Social Science curriculum from multiple publishers.

ISSUE

The Board directed district staff to prepare additional information related to the Future

Ready adoption at grades 7-8. A Future Ready adoption would necessitate the purchase of
digital devices for junior high school students.

REPORT

Curriculum Adoption Cycles

Education Code §60200(b)(1) states that instructional materials adoptions occur every eight
years in English Language Arts, Mathematics, History-Social Science, and other subjects. The
last junior high adoption of ELA curriculum occurred in 2004-05. Social Science curriculum
was last adopted in 2005-06. To provide perspective, prior to this year the last adoption of
ELA curriculum at grades 9-10 occurred in 2005-06 and at grades 11-12 in 2006-07. Adoption
timelines follow California Department of Education recommendations.

MCS Tentative Junior High Instructional Materials Adoption Timeline
CDE
Expected| 2017-18 | 2018-19 | 2019-20 | 2020-21 | 2021-22 | 2022-23
Adoption
ELA/ELD 2016-18 Pilot Adopt
Math Pilot Adopt
Science Pilot Adopt
So.mal 2017-19 Pilot Adopt
Science
Health/ .
Family Life Pilot Adopt
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Report on Future Ready Adoption at Grades 7-8

Based on the previous adoption of instructional materials for grades 7-8 in ELA
(2004-05) and Social Science (2005-06), one can see that it is imperative that the
selection, pilot, and adoption of curriculum in these content areas is of paramount
importance and should not be delayed.

In an effort to address the junior high ELA and Social Science curricular needs,
Educational Services facilitated the creation of ELA and Social Science adoption
committees for grades 7-8. The two junior high adoption committees consist of their
respective content area curriculum coaches, teachers, an MTA representative, curriculum
coordinators/coaches, District Improvement Facilitators (DIF's), Bilingual Language
Development Specialist (BLDSs), special education teachers, as well as a Trustee and a
parent on the Social Science adoption committee.

The adoption committees are scheduled to begin their review of instructional materials
from publishing companies in their respective content areas in the coming weeks. The
selection of materials to pilot will be completed prior to winter break. The pilot of the
materials in both ELA and Social Science in grades 7-8 is scheduled for second semester of
the 2017-18 school year.

Curriculum Adoption Options

There are three models by which curriculum can be delivered to students: print only, digital
only, and a hybrid of both print and digital. Adoption committees are tasked with
evaluating publishers based upon specific criteria. The committees use their established
instructional materials selection criteria to identify two pilot programs. The lens by which
the ELA and Social Science adoption committees evaluate instructional materials to pilot
must account for the manner in which the curriculum will be delivered (i.e., print only,
digital only, or hybrid).

“Phasing-In” Options

Additionally, if only one junior high is selected to proceed with a digital adoption, the other
three junior high schools would need to evaluate the publishers’ instructional materials
with their focus on printed instructional materials. This presents a problem in that one
publisher may offer a very strong digital curriculum, while not offering print materials or
their print materials may not be at the level of another publishers textbook. This could
result in two different curriculum in a single content area at the junior high level. Having
two publishers in the same content area (publisher “A” digital / publisher “B” print) could
present training and support issues as well.

If the decision is made to proceed with one junior high adopting digital curriculum, the
other three junior highs would need to adopt curriculum with printed instructional
materials (i.e., textbooks). If at a later date a decision is made to transition the three non-
digital junior highs to digital curriculum prior to the next adoption cycle, the fiscal impact
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Report on Future Ready Adoption at Grades 7-8

would be significantly higher in that textbooks would have already been purchased and
digital curriculum and devices would be added “on top” of the costs of the textbooks.
Furthermore, many of the publishers offer only a hybrid or digital option. These options

would require either COWS or devices. If the COWS option is chosen, it would create an
equity issue for those students without access to computers at home.

Contrast Traditional Text with Digital Text

DIGITAL CURRICULUM TRADITIONAL TEXTBOOK
e Dynamic, expository pieces and e Static
events are updated as they happen e Materials are discrete: anthology,
e Content is linear and in context grammar, interactive reader
e Content is updated o Content does not change
e Material requires a device e Generate copies for student
e Annotation and in-text citation is annotation
available e Physical weight of materials
e All material is digital e No translation
Instant translation e Remediation and progress is
Progress and remediation is easily determined by teacher analysis
accessed and timely

Research Related to Achievement

“Berkshire Wireless Learning Initiative, a pilot program prouviding 1:1 Technology
access to students and teachers in five schools in western Massachusetts, researchers
discovered that participating in 1:1 computing led to measurable changes in teacher
practices, student achievement, student engagement, and students’ research skills.
Specifically, Seventh Grade students in their second year of the 1:1 program showed
statistically significant gains on English language arts state assessment scores
compared to students not enrolled in the program.” (Hanover)

Spring Lake Park Schools, Minnesota, was highlighted in the Hanover report for their
exemplary 1:1 implementation. When looking at student outcomes the report notes, “In
2014, after just one year of program implementation, teachers cited correlations between
increased technology use and increased test scores. Other positive changes due to the 1:1
program implementation included more personalized lesson plans for students, a decrease
in lost homework and assignments for teachers, and an increase of students producing
content instead of just consuming it. Overall, the impact of the 1:1 program was incredibly
positive.” (Hanover)
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In the same Hanover report, Mooresville Graded School District, North Carolina, was also
highlighted. When reporting student outcome increases, the report stated, “During the 1:1
program implementation period, Mooresville’s student outcomes had dramatically
increased. From 2008 to 2011, graduation rates increased from 80 percent to 91 percent. In
2012, 88 percent of Mooresville graduates were attending college, as opposed to 74 percent
in 2007. For state tests in reading, math, and science from 2008-2011, average scores
increased from 73 percent to 88 percent. The District was ranked third in the state on test
scores and second in the state on graduation rates. Beyond test scores, [administration]
said that the technology had helped close racial performance gaps in the District.”
(Hanover)

“Schools are prioritizing computational thinking in the curriculum. Developing skills
that enable learners to use computers to gather data, break it down into smaller
parts, and analyze patterns will be an tncreasing necessity to succeed in our digital
world. While coding is one aspect of this idea, even those not pursuing computer
science jobs will need these skills to work with their future colleagues.” (NM/CoSN)

“In 2010, Project RED conducted the first large-scale national study to identify and
prioritize the factors that make some U.S. K-12 technology implementations perform
dramatically better than others. Our findings demonstrate that schools employing a
1:1 student-computer ratio and key implementation factors outperform other schools,
and reveal significant opportunities for improving education return on investment
(ROI) by transforming teaching and learning.” (Project RED)

John Hattie, in Visible Learning: A Synthesis of Over 800 Meta-Analyses Relating to
Achievement (2015), shows the impact of a variety of factors on student achievement,
including students, teachers, home, schools, and curricula on student achievement,
including technology. He does this by using effect sizes across all of the studies in these 800
meta-analyses. Hattie established an effective size of .40 (i.e., d =.40) as an average effect
size, by which to judge the relative effectiveness and success of innovations in education

(p. 17).

Many of the implemented digital tools in the classroom are centered on timely checking for
understanding, facilitating frequent feedback, leveraging student creativity, working
towards mastery, and more. Here are a few of the factors and the effect sizes associated
with these types of activities:

Micro Teaching .88

Feedback .73

Providing Formative Evaluation .68
Creativity Programs .65

Mastery Learning .6

Interactive Video Methods .54
Computer-assisted instruction .45
Intelligent tutoring systems .43
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How Can a 1:1 Implementation Help Student Understanding in the Math Classroom?

The following digital tools are used in the math classrooms to increase feedback (.73),
mastery learning (.6), interactive videos (.54), and computer-assisted instruction (.45).

e Desmos: Desmos is the next generation of graphing calculator and mathematics
dynamic activities presentation tool. It includes the ability to create and share
classroom activities that are powerful and interactive, allowing for students to gain
a deeper understanding of the topics, along with giving teachers the ability to check
for understanding in real time, providing timely feedback to students at an
individual level.

¢ Khan Academy: Khan Academy offers practice exercises, instructional videos, and
a personalized learning dashboard that empower students to study at their own pace
in and outside of the classroom. Math missions guide learners from kindergarten to
calculus using state-of-the-art, adaptive technology that identifies strengths and
learning gaps.

¢ OneNote Class Notebook: OneNote allows students to collate information in a
variety of forms, including text, images, spreadsheets, audio commentaries, and
videos. It provides a structure for the organization of notes, supports multi-user
collaboration, and also is suitable for taking handwritten notes using a stylus. These
features make OneNote practical and beneficial for use in mathematics education.
OneNote provides a natural interface for the mathematical language. Teachers can
view, in real time, student work and provide feedback to the entire class or to
individual students.

Several 9-12 teachers were asked to respond to how 1:1 devices have increased student
achievement, within their classrooms:

o  “In regards to the math classroom (particularly Desmos) using technology gives
students the freedom to explore, with the interactive piece motivating the students to
participate. It’s a great formative assessment tool because teachers can view
everyone’s responses and provide immediate feedback to students. The tools allow the
teacher to pause the app, snap every computer to a particular screen, and cover
student identity to anonymously share answers with the entire class. This helps
boost student interaction and class discussion. Using technology can help personalize
learning without losing the benefits of learning together.” Erin Paris, Math
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Equity

“The best thing about technology is that it provides options that we never had before.
I can see at a glance which of my students have understood a concept using Nearpod
or other formative tools. I have a quick review game at my fingertips with Kahoot or
Quizlet. I can teach my students real 21st century skills that can help them become
more desirable in a competitive job market. We are creating, we are researching, we
are exploring. I was limited before having technology in my classroom.

Study Sync offers some amazing things to teachers: consistency, structure, and -
expectations. I know that other teachers in the district are working on the same
things I am in class, so I have no fears or doubts if one of my students leaves my class
to attend another school. The structure of Study Sync is stmple to follow, but still
offers teachers a choice as well. I also know that whatever my students are doing on
Study Sync, they are going to be required to look closely at textual evidence and
justify their opinions. My students have to use their critical thinking skills to answer
any question, and each assignment is structured and well-planned.

I have had students who have never given me more than three sentences as a
response, who now give me full paragraphs because they find it easter to type than to
write. I have students who were voiceless in class volunteering to research something
for me. I have students who feel intimidated by talking to me; one-on-one
communicating with me is a way that feels comfortable for them. These devices give
our students the world at their fingertips and has changed the game of education. We
need to make sure we are keeping up with the rest of the world in this game and make
sure our students are ready to conquer whatever they want to conquer when they leave
us.” Amber Youngman, English

“In my classes students having 1:1 devices has helped us all have an extended
learning culture where everything is accessible online all the time. They have access
to videos, practice, and all the other materials that we need for class. Practically, my
students now don’t have an excuse not to be successful because my classroom is
reachable wherever they are.” Diana Gonzalez, Spanish

Modesto City Schools' Vision Statement states, "Every student will graduate college and
career ready! with the knowledge, abilities?, and character traits needed to thrive in a
global society3."

1.

2.

“College and Career Ready” — Digital device is a common tool in 21st century
learning

“Knowledge, Abilities” — Standards delivery and assessment system for
individualized learning support

“Global Society” — Increased access to communication, collaboration, and resources
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Research Related to Equity

“Digital equity is now being viewed as a civil rights issue within the current
digital era (Schwieger & Rivereo, 2016). A commitment by local school districts
to act now and deploy 1-to-1 devices ensures that all students will have
equitable access for high quality digital learning, regardless of ability, economic
circumstance, location or cultural background (Callaghan, Costa, Roberts,
Andrews, & Dach, 2013). Technology has the power to transform education, and
is seen as a right to be afforded to all students in order to level the playing
field.” (U.S. Department of Education, 2010)

“This underlying expectation [student access to technology] necessitates a
district-provided personal device to bridge the learning and homework gap,
especially for low- income families who may not have access to a personal device
within the home. A CoSN Task Force explored the homework gap and concluded
that the greatest impact was to low-income black and Hispanic students who
lacked home access to high speed Wi Fi and a personal electronic device
(Schwieger & Rivereo, 2016).” (Anderson)

“In order to achieve a truly digital learning environment, students must have
internet access outside of school. Connectivity on laptops, tablet, or smartphones
allows students to access enhanced homework activities, find answers to
questions, and collaborate with their peers anytime and anywhere . . .”

“A recent Federal Reserve study found that students with home broadband
networks and computer access had graduation rates 6 to 8 percent higher than
their peers without a home broadband network. Home broadband enables
students to complete internet-based homework and collaborate with students
and teachers online.” (Hanover)

How Is This Working in Our High Schools?

Beginning with the implementation of Digital Davis up to the present day, schools have
worked hard to help families take advantage of reduced-cost home broadband programs
offered to those that are socio-economically disadvantaged (SED). Locally both Comcast and
AT&T offer home high-speed internet for $9.99 a month when families provide school
documentation of SED status. Many times this is the first time these families have had
internet access in their homes. In the 2016-17 school year, 85% of the population at the four
MCS junior high schools was classified as SED; Hanshaw 97%, Mark Twain 96%, La Loma
73% and Roosevelt 71%.
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Several 9-12 teachers were asked to respond to the equity of 1:1 devices within their
classrooms.

“Students have access to many more resources than in the past, and many students
have even taken the initiative to learn more than what is taught in schools. I believe
that providing technology helps to close the achievement gap — those who can’t afford
tech at home are now provided the opportunity to learn at home and have a more
equitable learning experience.” Roger Fountain, Math

“Public education is about equal access to high quality instruction and materials,
which includes modern technological opportunities for students. Although quality
instruction does exist without technology, technology can allow for enhancement
through the classroom experience, individualized instruction, differentiation, and it
can motivate learners. Devices with internet access also aide students in accessing
information and tools that they may not have at home.

My classroom assignments are accessible 24-hours a day. I can communicate with
my students individually and collectively through an LMS. When I have a sub, I can
post video instructions directly to my students. I am able to better challenge highly
motivated learners by giving them continual access to learning opportunities. For
supporting students, I can prouvide technology tools that aide in increased
comprehension and practice. Other teachers assisting my students can see student
work and successes in order to better assist the students in real time.

Our new curriculum, StudySync, provides a reliable curriculum, which allows for
growth and change. Student writing has greatly improved in my classroom with the
implementation of a new curriculum with a large variety of texts. From current events
to Shakespeare to historical speeches and short works, this adaptable and topical
curriculum wouldn’t be possible without the implementation of technology. Static
textbooks cannot compete for the everyday student.

Adding technology to the classroom is challenging, but when teachers are provided
ample training and collaboration time, it can be implemented in creative and
purposeful ways for our students.” Joy Koski, English

"The 1:1 transition at my high school has given so many of my students access to so
much that many of them lack because of their socio-economic status. Some of my
students now have the ability to learn how to operate a computer, let alone have
access to the wealth of information on the internet. The move to 1:1 is providing
access and equity. Plus, we are able to provide students with the tools and training
necessary for the currently shifting economy.” Fred Smith, Math
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Comparison of Local Districts Digital Device Implementation

Digital Device Adoption Across Stanislaus County

Access to How do Wha : Have you |If Yes, what
School L If Yes, students, if f
o digital students have What type of | adopted curriculm
District Grade b 4 s 1:1 School? What any, take | e
devices in |access to digital devices? digital have you
Spans A grades? home %
classroom? devices? & curriculum?| adopted?
devices?
Every student K- Enslish
Ceres K-12 Yes 12 has Yes K-12 K-12 Chromebook Yes ng ?
Math
Chromebook
K COW per
classroom 1-8 .
. . Yes for 1st- . English,
Empire K-8 Yes grades(\)i\;'mdows 8th grade 1-8th grade None Windows OS Yes Math
Hughson | K-12 Yes K-12 Yes K-12 6-12 Chromebook Yes English
Chromebooks 1:1
Every student K-
Keyes K-8 Yes 12 has Yes K-8 None Chromebook No n/a
Chromebook
2:1 ratio for K-12 9-12 9-12
Denair K-12 Yes (9-12 1:1 for 2018- No (Starting (Starting Chromebook No n/a
19) 2018-19) 2018-19)
iPads COWS in
every K English
Riverbank K-12 Yes classroom Yes 6-12th grade 7-12 Chromebook Yes nglish,
Math
30-32 per
classroom for K-5
iPads
10 per
Salida K-8 Yes Kindergarten Yes Lst-8th None Chromebook Yes English,
classroom grade Math
Chromebooks for
1-8
About 75% of 2018-19
Stanislaus K-8 Yes classrooms have | Next Year Unsure None Chromebook No o
COWS projected
K-5 COW
Sylvan K-8 Yes  |Chromebooks L1} yqq 6-8th 6-8th iPad Yes English
ratio. Grades 6-
8th 1:1
K-12 Chromebook
Turlock K-12 Yes COWS Next Year | Undecided | Undecided | Chromebook n/a n/a
3:1 ratio (1:1 goal
for 2019)
K-2 No devices in
classroom English,
Waterford K-12 Yes 3.6th and 9-12th Yes 7th - 8th 7th - 8th Chromebook Yes Math
1:1 ratio COWS
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Per Pupil Costs

The estimated per pupil costs (curriculum only) in ELA and Social Science are outlined
below. The estimates outlined below do not include digital device costs.

however, it is
less than the
“Hybrid” cost
estimate.

includes 8-year
online interactive
student
resources;
downloadable
student resources
tool

includes 8-year
online interactive
student
resources;
downloadable
student resources
tool

English Language Arts
Hybrid
Publisher Print Digital (Textbook + Other
Digital Access)
Publisher | $545,000 for $325,000 for $440,000 for Cost estimates
“A” 3,000 students 3,000 students 3,000 students include teacher
($182 / student) | ($108 / student) ($147 / student) materials (40
includes 8-year includes 8-year teachers)
digital digital factored into the
subscription subscription and | per pupil costs
student textbooks
Publisher | Purchase of $474,000 for $705,000 for Cost estimates
“B” textbook only is | 3,000 students 3,000 students include teacher
not an option ($158 / student) ($235 / student) materials (40
with this includes 8-year includes student | teachers)
publisher digital bundle: edition textbook | factored into the
student edition w/ designated per pupil costs
online w/ ELD units
designated ELD | companion &
& 3 novels; novels; 8-year
teacher resources | digital student
included edition
subscription w/
designated ELD
units; 2 novels
Publisher | Print only $221,000 for $404,000 for Cost estimates
“C” estimate not 3,000 students 3,000 students include teacher
available; ($73.50/student) ($135 / student) materials (40

teachers)
factored into the
per pupil costs
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Social Science

Publisher

Print

Digital

Hybrid (Textbook +
Digital Access)

Publisher “1”

Purchase of textbook
only is not an option
with this publisher

$300,000 for 3,000
students ($100 /
student) includes 8-
year digital
subscription

$450,000 for 3,000
students ($150 /
student) includes 8-
years of student
consumables; 8-year
digital subscription;
8-year textbook
subscription, hard-
back Student Edition

Publisher “2”

Purchase of textbook
only is not an option
with the publisher

$234,000 for 3,000
students ($78 /
student) includes 8-
year digital
subscription

$450,000 for 3,000
students

($150 / student)
includes 8-yrs of
consumable student
resources; 8-yr digital
license

Publisher “3”

$258,000 for 3,000
students ($86 /
student) This
textbook cost
estimate does not
include teacher
edition textbooks.

$325,000 for 3,000
students ($96 /
student) & 40
teachers with 7-year
digital subscriptions

$370,000 for 3,000
students ($111/
student) & 40
teachers with 7-yr
digital subscription
and student edition
textbooks. The hybrid
cost estimate does not
include teacher
edition textbooks.

Implementing Computers On Wheels (COWs)

Each Computer On Wheels (COW) costs $22,11<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>