
  

1 No Opt Out A sequence that begins with a student 

unable to answer a question should end with 

the student answering that question as often 

as possible.

FOUR BASIC FORMATS:

1.  You provide the answers; the student repeats the answers.

2.  Another student provides the answer; the initial student      

     repeats the answer.  (A variation on this method is to ask the 

     whole class, rather than one individual student, to provide the 

     correct answer and then have the initial student repeat.)

3.  You provide a cue; your student uses it to find the answer.

4.  Another student provides a cue; the initial student uses it to 

     find the answer.

**A cue means a hint that offers additional useful information to the 

student in a way that pushes him or her to follow the correct thinking 

process .

"Reluctant students 

quickly come to recognize 

that "I don't know" is the 

Rosetta stone of work 

avoidance." 

"sequences in which 

students use cues to 

answer questions are 

more rigorous than those 

in which students merely 

repeat answers given by 

others…"

2 Right is 

Right

Set and defend a high standard of 

correctness in your classroom.

1.  Hold out for all the way. - Never confuse effort with mastery.   

     *   Use positive language to express your appreciation for what 

         a student has done and then ask he or she to march the 

         last few yards to the right answer.

     *   Repeat the student's words back to him or her, placing 

         emphasis on incomplete parts if necessary. 

2.  Answer the question.

     *   Make sure students are answering "your" question and not 

         a closely related question.   

3.  Right answer, right time.

     *   Students sometimes want to show you how smart they are 

         by getting ahead of your questions, but it's risky to accept 

         answers out of sequence.

4.  Use technical vocabulary.

     *  Using precise technical vocabulary expands student 

         vocabularies and builds comfort with the terms students will 

         need when they compete in college.

"In holding out for right, 

you set the expectation 

that the questions you ask 

and their answers truly 

matter."

"Accepting an answer 

before you've shown all 

the steps required 

deprives the rest of your 

students a full 

understanding of the 

process...repeatable 

process is more important 

than teaching the answer 

to the problem."
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3 Stretch It The sequence of learning does not end with 

a right answer; reward right answers with 

follow-up questions that extend knowledge 

and test for reliability.   This technique is 

especially important for differentiating 

instruction.

TWO PRIMARY BENEFITS

1.  You avoid falsely concluding that reliable mastery of material 

     has been achieved without eliminating the possibility that luck, 

     coincidence, or partial mastery led to a right answer to the 

     question asked.

2.  It lets you give the students exciting ways to push ahead, 

     applying their knowledge in new settings, thinking on their 

     feet, and tackling harder questions.

SEVERAL SPECIFIC TYPES OF STRETCH IT  QUESTIONS

1.  Ask how or why.

2.  Ask for another way to answer.

3.  Ask for a better word.

4.  Ask for evidence. (helps to build and defend their conclusions 

     and support opinions from among multiple possible answers.)

5.  Ask students to integrate a related skill.

6.  Ask students to apply the same skill in a new setting.

"By tailoring questions to 

individual students, you 

can meet students where 

they are and push them in 

a way that's directly 

responsive to what 

they've shown they can 

already do."

"Stretch It  asks students 

to be on their toes:  to 

explain their thinking or 

apply knowledge in new 

ways."

4 Format 

Matters

It's not just what students say that matters 

but how they communicate it.   To succeed, 

students must take their knowledge and 

express it in the language of opportunity.

1.  Grammatical format

     *  You should correct slang, syntax, usage, and grammar in 

         the classroom even if you believe the divergence from  

         standard is acceptable, even normal, in some settings.

     *  Identify the error:  Repeat the error in an interrogative tone:  

        "We was walking down the street?"   Then allow the student 

         to self-correct.

     *  Begin the correction:  Begin to rephrase the answer as it 

        would sound if grammatically correct and then allow the 

        student to complete it.   "We were____"

2.  Complete sentence format.

     *   Strive to give students the maximum amount of practice 

         building complete sentences on the spur of the moment .

     *   Provide the first words of a complete sentence to show 

         students how to begin sentences.

     *   Remind students before they start to answer.

     *   Remind students afterward with a quick and simple 

         prompt using the lowest possible disruption.

3.  Audible format

     *   If it matters enough to say in class, then it matters that 

         everyone can hear it.

     *   Say "voice" to students whose voice is inaudible.

4.  Unit format

     *   In math and science class, replace "naked numbers" (those 

         without units) with ones that are "dressed."

"The complete sentence 

is the battering ram that 

knocks down the door to 

college."

"Conversations with 

potential employers 

require subject-verb 

agreement."

"My colleagues and I 

concluded that voice  is 

the gold standard when 

working on audible 

format."
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5 Without 

Apology

 APOLOGIES FOR CONTENT

1.  Assuming something will be boring.

2.  Blaming it.  Assigning responsibility for the appearance of 

     content in the class to some outside entity - the 

     administration, state officials, or some abstract "they"

3.  Making it "accessible" - Making material "too" accessible 

     by diluting the content or standards.

APOLOGIES FOR STUDENTS

1.  Sticking with kids, telling them you're sticking with them, and 

     constantly delivering the message, "But I know you can," 

     raises a student's self-perception.

2.  Don't assume there's a "they" who won't really "get" 

     something.

"A belief that content is 

boring is a self-fulfilling 

prophecy."

"Content is one of the 

places that teaching is 

most vulnerable to 

assumptions and 

stereotypes."

"Assuming something is 

too hard or technical for 

some students is a 

dangerous trap."
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