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Executive Summary 

 
 
Los Banos Unified School District is located in the western side of the San Joaquin Valley in 
Merced County and has a current enrollment of 10,871 students. The District serves students 
in grades TK – 12 at 16 different schools. There are 9 K-6 elementary schools. The 3 main 
student groups are socioeconomic disadvantaged (82%), English Learner (29%) and Foster 
Youth (1%). 
 
The Los Banos Unified School District Master Plan for English Learners (ELs) lays out the 
District’s vision for educating our culturally and linguistically diverse students. The District has 
undertaken groundbreaking efforts to design a plan that explicitly addresses the educational 
success of English Language Learners and that builds on English Learner’s languages, 
cultures, experiences, skills, and resources to graduate them College, Career, and 21st 
Century ready. 
 
Los Banos Unified School District has a long-time commitment to providing programs which 
encourage all students to maximize their potential and allow for quality education for all 
students enrolled in the district.  As we continually strive to improve the curriculum offered 
district-wide, we are also resolved to continue refining and improving the curriculum and 
instructional delivery offered to English Learners (ELs). The District has undertaken 
groundbreaking efforts to design a plan that explicitly addresses the educational success of 
English Language Learners and that builds on English Learner’s languages, cultures, 
experiences, skills, and resources to graduate them College, Career, and 21st Century ready. 
 
It is our philosophy that all students enrolled in this district will reach high levels of academic 
achievement.  The focus of this plan is to articulate an organized plan that ensures that English 
Learners (ELs) are taught effectively while retaining students’ confidence necessary to become 
proficient in the English language and successful members of our society.  It is the position of 
this district that it is the school/district’s responsibility to provide each student with the essential 
skills to succeed academically by meeting the California state standards as established by the 
state and succeed in a global, 21st century environment. 
 
The Master Plan provides: (1) guiding principles that underlie and set the foundation for the 
content in the chapters; (2) discussion of topics relevant to understanding, supporting, and 
educating ELs; (3) details on the programming available for ELs; (4) resources for teachers 
and administrators implementing the curriculum and assessment for those programs; (5) ideas 
for family engagement; and, (6) selected resources for further information and assistance. The 
content included in the Master Plan reflects and serves to fulfill the District’s mission: 
embracing our diversity to educate L.B.’s youth, ensure academic achievement, and empower 
tomorrow’s leaders. We are Los Banos Unified. 
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Guiding Principles for Educating English Learners 
  
 
1. Develop the listening, speaking, reading, writing and comprehension skills in English for 

those students whose primary language is other than English. 
2. Enhance students’ self-esteem. 
3. Promote cross-cultural understanding. 
4. Provide equal opportunity for academic achievement, including academic instruction 

through the primary language when necessary. 
 
LBUSD Master Plan is in place to ensure a commitment from all personnel to provide the best 
possible educational services for English Learner (EL) students and aligned to the California 
EL Roadmap SBE Policy, which states: 
1. The passage of the California Education for a Global Economy Initiative (CA Ed.G.E. 

Initiative), Proposition 58, effective July 1, 2017, amended most of Proposition 227 and 
resulted in changes to Education Code (EC) sections 300, 305–306, 310–311, 320, 335. 

2. The implementation of the State content standards and curriculum frameworks featuring 
evidence-based practices and exemplary services for English learners as described in the 
SBE adopted documents. 

3. The implementation of the Local Control Funding Formula (LCFF) and the Local Control 
and Accountability Plan (LCAP). 

4. Changes to the Elementary and Secondary Education Act (ESEA) as reauthorized by the 
Every Student Succeeds Act (ESSA) of 2015. 

 
GOAL 
 
Identified EL students will have equal access to curriculum and instruction provided to all 
students. These students will learn English; make progress based upon their individual needs 
through academic instruction; and experience success. The fundamental goal of the program 
is that students will function successfully in the English language, and be college and career 
ready – equipped with 21st century skills. 
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Introduction 

 
 
Mission 
Embracing our diversity to educate Los Banos, ensure academic achievement, and empower  
tomorrow’s leaders.  
 
 
Vision  
Los Banos Unified will be a progressive global leader in education, providing a dynamic and 
inspiring learning experience where all students graduate ready for success.  
 
The Mission and Vision for Language Education in Los Banos Unified is proud to provide the 
2019 Master Plan for English Learners (ELs). Los Banos Unified is committed to increasing 
personalized learning experiences that begin with students’ linguistic and cultural strengths. 
Through the expansion of school pathways, students acquire the academic language 
necessary to be college and career ready.  
 
This plan lays out the District’s vision and mission for educating our culturally and linguistically 
diverse students to provide opportunities for all students in the District to become bilingual and 
biliterate.  
 
 
A Common Vision for Educating English Learners: 
 
The Vision: 
English learners fully and meaningfully access and participate in a twenty-first century 
education from early childhood through grade twelve that results in their attaining high levels of 
English proficiency, mastery of grade level standards, and opportunities to develop proficiency 
in multiple languages. 
 
The Mission: 
California schools affirm, welcome, and respond to a diverse range of EL strengths, needs, 
and identities. California schools prepare graduates with the linguistic, academic and social 
skills and competencies they require for college, career, and civic participation in a global, 
diverse, and multilingual world, thus ensuring a thriving future for California. 
 
The Principles: 
 Intellectual Quality of Instruction and Meaningful Access 
 System Conditions that Support Effectiveness 
 Alignment and Articulation Within and Across Systems 

 
Data Informing Current Approach and Drafting of the Master Plan Student outcome data 
collected in 2017-18 (see Figure 3) show progress in reclassification rates and ELs making 
progress on the annual English language proficiency exam (prior to 2017-18, the exam used 
was the California English Language Development Test [CELDT]; in 2017-18, the ELPAC was 
introduced as the proficiency exam).  
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These data support the District’s current approach and planned enhancement of programs to 
serve ELLs, which is reflected here in the 2019 Master Plan for ELLs. Los Banos. Unified’ s 
goal is to continue both growth in reclassification rates and progress on the English language 
proficiency exam. An additional goal is to increase the reclassification rate. Percentage of ELs 
Making Annual Progress on the ELPAC Expected Target 2019-20 is 30%. 
 
Although this document is focused on the education of ELs, the vision for language education 
in the District is that all students will graduate from Los Banos Unified as bilingual and 
biliterate. Join us in envisioning and imagining that every single student feels as though their 
language matters, their culture matters, that they matter. Picture a future where Los Banos 
students are prepared for 21st century jobs, where our students lead the way because they 
have an impressive suite of skills and knowledge, excellent academic achievement across the 
spectrum of coursework, and full bilingualism and biliteracy.  
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INSTRUCTIONAL PROGRAMS 
 

Educational Programs for English Learners 
 
 
The EL program within Los Banos Unified School District is organized using a number of 
program models which provide instruction for EL students equivalent to that available to 
students whose primary language is English.   
 
This 2019 Master Plan addresses implementation of the additional policy developments 
including: 
 The adoption of California’s English Language Development (ELD) Standards in 2012  
 The implementation of the California State Standards (CSS), including the adoption of the 

English Language Arts/English Language Development (ELA/ELD) state framework and 
primary instructional materials fully aligned to the CSS 

 The adoption of the State Board of Education (SBE) English Learner Roadmap: 
 
A Common Vision for Educating English Learners: 
 
The Vision: 
English learners fully and meaningfully access and participate in a twenty-first century 
education from early childhood through grade twelve that results in their attaining high levels of 
English proficiency, mastery of grade level standards, and opportunities to develop proficiency 
in multiple languages. 
 
The Mission: 
California schools affirm, welcome, and respond to a diverse range of EL strengths, needs, 
and identities. California schools prepare graduates with the linguistic, academic and social 
skills and competencies they require for college, career, and civic participation in a global, 
diverse, and multilingual world, thus ensuring a thriving future for California. 
 
The Principles: 
 Assets-Oriented and Needs-Responsive Schools 
 Intellectual Quality of Instruction and Meaningful Access 
 System Conditions that Support Effectiveness 
 Alignment and Articulation Within and Across Systems 

 
Data Informing Current Approach and Drafting of the Master Plan Student outcome data 
collected in 2019-20 (see Figure below) show progress in reclassification rates and ELs 
making progress on the annual English language proficiency exam (prior to 2017-18, the exam 
used was the California English Language Development Test [CELDT]; in 2017-18, the ELPAC 
was introduced as the proficiency exam).  
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ELPAC Number and Percentage of Students at Each Performance Level 
 

Assessment 
Grade 

Academic 
Year Subgroup Students Tested Level 

1 
Level 

2 
Level 

3 
Level 

4 
KG 2019-20 Overall 138 16% 44% 34% 5% 
1 2019-20 Overall 174 14% 40% 40% 5% 
2 2019-20 Overall 150 4% 35% 50% 9% 
3 2019-20 Overall 231 17% 43% 32% 6% 
4 2019-20 Overall 205 15% 36% 38% 9% 
5 2019-20 Overall 224 11% 36% 37% 13% 
6 2019-20 Overall 184 13% 35% 39% 11% 
7 2019-20 Overall 192 12% 37% 34% 15% 
8 2019-20 Overall 171 15% 33% 38% 12% 
9 2019-20 Overall 125 24% 42% 28% 5% 
10 2019-20 Overall 97 29% 35% 24% 10% 
11 2019-20 Overall 95 21% 38% 28% 11% 
12 2019-20 Overall 93 19% 40% 25% 13% 

 
The following section describes the district educational programs for English learners. All of the 
instructional programs designed for EL students include a well-articulated English Language 
Development (ELD) component.  Each program has been developed to meet the language 
and academic needs of this particular student population.  
 
 
Structured English Immersion as a Process:  
A language acquisition program for English learners in which nearly all classroom instruction is 
provided in English, but with curriculum and a presentation designed for pupils who are 
learning English. 
 

 daily English Language Development   
 content-based ELD 
 content area instruction (through the use of grade level core content instruction)., 

scaffolding and other strategies for core content instruction, all EL students must 
receive using SDAIE methodologies  

 primary language support when needed 
 
 
Grades Tk -6 Minimum Designated ELD Block 
Students are grouped according to grade span and English proficiency level for ELD 
instruction.  Throughout the district, students are deployed for a 30 minute ELD blocks. Sites 
are also given the option to not deploy. Site administration will support staff in a variety of 
instructional components. ELD standards are taught using systematic effective and research 
based ELD Strategies including, but not limited to:  
 
  



 

7 

Instructional Components for Programs 

 Journeys and English 3D: Systematic Designated-English Language Development (ELD) 
 English Learner ToolKit of Strategies 
 Integrated –ELD 
 Webb’s Depth of Knowledge 
 Strategies for English Language Learners 
 Specially Designed Academic Instruction in English (SDAIE) 
 Guided Language Acquisition Design (GLAD) 
 Scaffolds for differentiation 
 Cooperative Learning- Using Kagan structures 
 SNAP Reading  
 Writing Portfolios  
 Content Area Standards 
 ELD Standards for Designated and Integrated ELD 
 Rosetta Stone Computer Program 
 Culturally and Linguistic Responsive Pedagogy 
 Formative Assessment 
 Language and Literacy Tool 

 
 
Newcomers Program 
An instructional program designed for English learners, who are new to the country, with 
less than 12 months of schooling in the United States. Instruction and/or support may 
be provided in the students’ native language.  
 
 
Grades 7-12 
Students in the Newcomers program are supported to meet the goals through dual 
language instruction: EDGE/Inside the USA by National Geographic  
 daily English Language Development 
 content-based ELD 
 at least two core content areas are taught in the primary language 
 state and district standards are used as the source to select the essential concepts within 

the content area curriculum 
 instruction in English is delivered using SDAIE strategies 
 Primary Language Instruction to Transition into Structured English Immersion 
 Instructional Components SDAIE, GLAD, KAGAN, and Duolingo 
 Imagine Learning Technology Program 
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Identification and Assessment 

 
 
Los Banos Unified School District recognizes the importance of proper identification and 
assessment of language proficiency and academic skills in providing an educational program 
which will effectively meet the needs of English Learners (ELs). The following steps are taken 
to ensure proper identification and assessment. 
 
The English Language Proficiency Assessments for California (ELPAC) is the required state 
test for English Language Proficiency (ELP) that must be given to students whose primary 
language is not English. State and federal law requires districts administer a state test of ELP 
to eligible students in kindergarten through grade twelve. The California Department of 
Education (CDE) transitioned from the California English Language Development Test 
(CELDT) to the ELPAC as the state ELP assessment in 2018. The ELPAC is aligned with the 
2012 California English Language Development Standards. The ELPAC consists of two 
separate ELP assessments: 
 
1. One for the initial identification of students as English learners (ELs). 
2. One for the annual summative assessment to measure a student’s progress in learning 

English and to identify the student level of ELP. 
 
Initial ELPAC Assessment 
 
The Home Language Survey (HLS) is to be completed by a parent or guardian when the 
student initially enrolls in a California school. If applicable, LBUSD counseling staff collects the 
HLS and assessment information from the student’s previous program. If a LBUSD school is 
the first California school in which a student has enrolled, then the HLS will be administered by 
school counselors. The following steps are used to identify Initial ELPAC eligible students upon 
receipt of the HLS: 
1. HLS identifies a language other than English or American Sign Language. 
2. Student has not previously been tested with the English Language Proficiency 

Assessments of California (ELPAC) 
a. Student does not already have an English Language Acquisition Score (ELAS) of 

English Learner (EL), Initial Fluent English Proficient (IFEP), or Reclassified as Fluent 
English Proficient (RFEP) in California Longitudinal Pupil Achievement Data System 
(CALPADS). 

b. Student has no scores for the ELPAC in CALPADS and in the Local Scoring Tool (LST) 
for Initial ELPAC scores. 

c. Student’s cumulative file does not contain ELPAC scores. 
 
The Initial ELPAC is given to students in grades K–12 whose primary language is not English 
to determine their ELP status. Students with disabilities who cannot take one or more domains 
of the ELPAC with allowed universal tools, designated supports, or accommodations, will take 
an alternate assessment(s), as noted in their individualized education plan. 
 
The Initial ELPAC is an online, linear (nonadaptive), grade-level assessment for students in 
grades K-12 whose primary language is not English and with an English Acquisition Status of 
To Be Determined in the California Longitudinal Pupil Achievement Data System (CALPADS). 
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The Initial ELPAC is designed for one-on-one administration between a single student and a 
test examiner for grades K-2 and for one-on-one or group administration for grades 3-12 with 
the exception of the speaking domain—one-on-one administration for all grade levels and the 
option of group administration for the writing domain for grade two. The Initial ELPAC 
administration window is open annually from July 1 through June 30. 
 
The Initial ELPAC measures the ELP in the four domains of listening, speaking, reading, and 
writing; and is used to identify students as being either fluent in English (IFEP) or an English 
Learner (Intermediate or Novice). It is administered only once during a student’s time in the 
California public school system and locally scored results are a student’s official score.  
 
The following definitions apply: 
 
Emerging: Students at this level typically progress very quickly, learning to use English for 
immediate needs as well as beginning to understand and use academic vocabulary and other 
features of academic language.  
 
Expanding: Students at this level are challenged to increase their English skills in more 
contexts and learn a greater variety of vocabulary and linguistic structures, applying their 
growing language skills in more sophisticated ways that are appropriate to their age and grade 
level.  
 
Bridging: Students at this level continue to learn and apply a range of highlevel English 
language skills in a wide variety of contexts, including comprehension and production of highly 
technical texts. The “bridge” alluded to is the transition to full engagement in grade-level 
academic tasks and activities in a variety of content areas without the need for specialized 
ELD instruction. However, ELs at all levels of English language proficiency fully participate in 
grade-level tasks in all content areas with varying degrees of scaffolding in order to develop 
both content knowledge and English. 
 
 
LBUSD Initial ELPAC Assessment Process 
 
Upon a student’s first enrollment in the Los Banos Unified School District, staff will: 
1. Administer a home language survey (HLS) if this is the students’ first California enrollment.  

a. If the HLS indicates English as the primary/native language, the student is classified as 
English only (EO) and the process stops.  

b. If the HLS indicates a language other than English as the primary/native language, the 
student’s language fluency is entered as To Be Determined (TBD) and the student must 
take the Initial ELPAC. 

2. Notify the parent/guardian as soon as possible, in writing, that the Initial ELPAC will be 
administered. 

3. Administer the Initial ELPAC by a trained ELPAC test examiner. 
4. Score and enter scores: 

a. The Speaking domain for all grades will be scored locally and in-the-moment by test 
examiners and entered in the Data Entry Interface (DEI) 

b. The Writing domain  
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i. grades K-2 students’ responses in the Writing Answer Book will be scored by trained 
test examiners using the rubrics provided in the DFA and then scores will be entered 
in the DEI 

ii. grades 3-12 entered in the test delivery system will be locally scored by trained test 
examiners in the Teacher Hand Scoring System (THSS) 

c. Listening and Reading domain responses are scored in the test delivery system after a 
test is submitted 

5. Print the Initial ELPAC Student Score Report (SSR) from Aeries after it has been 
processed by TOMS. 

6. Submit a classification of English Learner (EL) or initial fluent English proficient (IFEP) Into 
AERIES, which automatically feeds CALPADS. 

7. Notify the parent/guardian, in writing, of Initial ELPAC results within 30 days of enrollment. 
8. If the student is classified as IFEP, the ELPAC administration process stops. 
9. Conduct a classification review if requested. Notify the parent/guardian of 

results.Summative ELPAC must be administered every spring until the student is 
reclassified as fluent English proficient (i.e., RFEP).  

 
 
Summative ELPAC Assessment Process 
 
The English Language Proficiency Assessments for California (ELPAC) is California’s 
assessment system that is used to determine the English language proficiency of students 
whose primary language is not English. The ELPAC is aligned with the 2012 California English 
Language Development Standards and assesses four domains: Listening, Speaking, Reading, 
and Writing. The Summative ELPAC is given only to students who have previously been 
identified as an English Learner based upon Initial ELPAC results. The Summative ELPAC 
measures how well they are progressing with English development in each of the four 
domains. 
 
The purpose of the Summative ELPAC is to measure progress toward English proficiency, to 
help inform proper educational placements, and to help determine if a student is ready to be 
reclassified. This is important when ensuring that students continue to receive the supports 
they need to do well in school. 
 
The Summative Assessment is given only to students in grades TK–12 who have been 
identified as English Learners. These students will take the assessment every year until they 
are reclassified as Fluent English Proficient. Students with disabilities who cannot take one or 
more domains of the ELPAC with allowed universal tools, designated supports, or 
accommodations may take an alternate assessment(s), as noted in their individualized 
education plan. 
 
The Summative ELPAC is a Computer Based Assessment (CBA) administered in seven grade 
spans—K, 1, 2, 3–5, 6–8, 9–10, and 11–12. In kindergarten and grades 1–2, all domains are 
administered individually, except the writing domain may be given in a group administration to 
grade 2. In grades 3–12, the test is administered in groups exclusive of speaking, which is 
assessed one-on-one at all grade levels. 
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Testing times will vary depending upon the grade level, domain, and individual student. 
Estimated testing times will be made available on the ELPAC website at http://www.elpac.org. 
The Summative ELPAC administration window is open from February 1 through May 31. 
 
EL Student Folders 
An orange EL folder is maintained for each EL. An EL folder should be established as initial 
testing is completed. The purpose of the folder is to assist the teacher, parent, school, and 
district administrators with program placement and development, student monitoring, and 
reclassification. 
 
The following items are placed in the EL folder: 
 The Home Language Survey (a copy of the initial survey if available) or Home Language 

Data Assessment Sheet 
 Student Score Reports (SSRs) from initial and annual ELPAC assessments (if available) 
 Copies of the parent notification letters about the results of assessments (as available) 
 At the time of reclassification, the reclassification form, and reclassification worksheet if 

applicable, will also be in each student folder. 
 
Primary Language Assessments 
Students whose home language is Spanish will take the Spanish IDEA Proficiency Tests (IPT) 
Language exam within 90 days (E.C. 62002).  If a student’s primary language is a language 
other than Spanish, during enrollment parents will complete an academic survey that inquires 
levels of academic competency in the student’s primary language.  The California Home 
Language Survey is on file for each student in the student’s permanent file.   
 
Home Language Survey Petitions 
The information provided on each student’s earliest HLS prevails. Parents have a right to 
petition in writing the Home Language Survey they completed for their child only prior to initial 
testing.  ELPAC test site coordinators must gather adequate evidence that the student in 
question is fluent in English, by coordinating with the classroom teacher and administration.  If 
the student in question is fluent in English, the evidence and parent letter to the HLS, and 
change his language fluency to English Only.  If the student is not a fluent English speaker, the 
petition will be denied and the student’s parents will be contacted by the ELPAC test 
coordinator. 
 
Special Education Students  
Students in special education that are also English learners may take an alternative language 
assessment (2021-2022 school year) if determined to be appropriate by the IEP team.  
 
NOTE** All students meeting the EL identification criteria listed below must be given the Initial 
ELPAC if no ELPAC scores are located within the 30-day window. 
 
  

http://www.elpac.org/
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ELPAC Levels and Descriptions 
 

Level 1 Emerging 
Level 2 Expanding- low 

Expanding-mid 
Level 3 Expanding- upper 

Bridge-low 
Level 4 Bridge-upper 

 
Level 4  
English learners at this level have well developed oral (listening and speaking) and written 
(reading and writing) skills. They can use English to learn and communicate in meaningful 
ways that are appropriate to different tasks, purposes, and audiences in a variety of social and 
academic contexts. They may need occasional linguistic support to engage in familiar social 
and academic contexts; they may need light support to communicate on less familiar tasks and 
topics. This test performance level corresponds to the upper range of the “Bridging” proficiency 
level, as described in the California English Language Development Standards, Kindergarten 
Through Grade 12 (2012 ELD Standards).  
 
Level 3  
English learners at this level have moderately developed oral (listening and speaking) and 
written (reading and writing) skills. They can sometimes use English to learn and communicate 
in meaningful ways in a range of topics and content areas. They need light to minimal linguistic 
support to engage in familiar social and academic contexts; they need moderate support to 
communicate on less familiar tasks and topics. This test performance level corresponds to the 
lower range of the “Bridging” proficiency level through the upper range of the “Expanding” 
proficiency level, as described in the 2012 ELD Standards.  
 
Level 2  
English learners at this level have somewhat developed oral (listening and speaking) and 
written (reading and writing) skills. They can use English to meet immediate communication 
needs but often are not able to use English to learn and communicate on topics and content 
areas. They need moderate-to-light linguistic support to engage in familiar social and academic 
contexts; they need substantial-to-moderate support to communicate on less familiar tasks and 
topics. This test performance level corresponds to the mid- to low-range of the “Expanding” 
proficiency level, as described in the 2012 ELD Standards.  
 
Level 1  
English learners at this level have minimally developed oral (listening and speaking) and 
written (reading and writing) English skills. They tend to rely on learned words and phrases to 
communicate meaning at a basic level. They need substantial-to-moderate linguistic support to 
communicate in familiar social and academic contexts; they need substantial linguistic support 
to communicate on less familiar tasks and topics. This test performance level corresponds to 
the “Emerging” proficiency level, as described in the 2012 ELD Standards.  
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Parent Notification 

 
 
Parents are sent annual notifications of ELPAC results, through the district developed 
form/letter.  The form includes ELPAC results, and program placement.  As per ELPAC 
recommendation, the notification form has a supplemental guide highlighting the results in their 
home language when available.  [See Form in Apendix—Parent Notification] As Initial ELPAC 
results are received at each site the forms are forwarded to the parents of the student tested. 
 
 

Staff Notification 

 
 
Teachers, principals and counselors are notified of test results.  A master list of student 
designation and test results are kept by the district and at the school sites to aid in program 
planning and facilitate follow-up testing. Test scheduling and assessment is done by 
administration and support staff who attend state and local trainings.  Records of students as 
they transition to junior high school and high school are reviewed by district and site 
administration to insure that proper identification and assessment has occurred.  Every two 
weeks, the Home Language Survey Report is forwarded to the Educational Services Office to 
be entered in the district database for monitoring, which is consistent with state guidelines on 
assessment. [See Appendix—Home Language Survey Report Form] 
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Program Placement 

 
 
Los Banos has established a district-wide accountability system that holds each school 
accountable for making gains in student achievement every year through instructional 
programs provided for English Learners. All EL students will have full access to the types of 
high quality curriculum and instruction called for by the California State Standards for 
ELA/Literacy and other State Board of Education (SBE) adopted content standards in all 
disciplines (including mathematics, science, history/social studies, and other subjects) as they 
concurrently progress through the continuum of English language development.All Division 
students are placed in either a full or “blended” independent studyprogram – with the exception 
of the Juvenile Hall students. Designated ELD-Designated English Language Development 
(ELD) will be provided as protected time during the regular school day for all EL students. 
Designated ELD is when teachers provide lessons for English Learners to develop English 
language proficiency. The overall goal of ELD instruction is for students to learn English at the 
level of a native speaker. The California ELD Standards (adopted 2012) will drive the 
instruction during the Designated ELD period, with support from the students’ specific 
California State Content Standards for each of their specific topics. Integrated ELD- All Division 
EL students will receive Integrated ELD instruction, with the focus on their specific California 
State Content Standards and support from the California ELD Standards. 
 
Transfer of Students 
When students transfer in or out of LBUSD Programs: 
 All relevant data regarding the student’s English Learner assessment history including 

current scores, current student placement, academic progress, and interventions are sent 
to the receiving school. 

 Students newly entering the program will have the relevant assessment, academic 
progress, and placement information entered into the student data system. 

 When the site receives the student information packet from the former school/program, 
the record will be reviewed by the counseling staff or site principal to check for any 
relevant data pertaining to English Learner status and/or services provided in the former 
program. 

 
Parent Notification 
Parents receive a written explanation, in English and the primary language, of the district’s 
Structured English Immersion (SEI) programs for English Learners, along with parent 
notifications for assessment results. 
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Diagnostic Assessment After Placement 
 
 
Diagnostic assessments must be given in the areas of reading, language arts, and math.  
Additional assessment of academic skills in English and/or Spanish are used to design the 
instructional program appropriate to the needs of the EL.   
 
 In grades K- 6, necessary data needed to complete the site Comprehensive Student 

Review Forms (CSR) must be attained.  
 In Grades 3 - 12 all EL students are assessed in Reading and Math through summative 

benchmark assessments, formative assessments, and/or informal classroom 
assessments. 

 
 

Reclassification 
 
 
RFEP Progress Monitoring 

 
TITLE: Monitoring the Academic Progress of Reclassified to Fluent English Proficient (RFEP) 
Students, K-12 
 
DATE: December 1, 2020  
 
PURPOSE: The purpose of this reference guide is to outline the procedures for monitoring the 
academic progress of Reclassified to Fluent-English-Proficient (RFEP) students in accordance 
with federal and state mandates. 
 
Changes include:  
 
 Change in requirements for monitoring the academic achievement of RFEP students from 

two years to four years  
 Change in procedures and for providing and documenting targeted intervention and 

support for  RFEP students who are not making adequate academic progress  
 AERIES Student Information System procedures for generating academic performance 

data and parent notification letters  
 RFEP Sample Monitoring Calendar 

 
BACKGROUND: RFEP students are students who were identified as English Learners (ELs) 
and met State and District reclassification criteria. Federal and state laws required each Local 
Education Agency (LEA) to monitor the progress of reclassified pupils for a minimum of four 
years to ensure correct classification, placement, and additional academic support, as needed. 
(20 U.S.C. § 6841[a][4][5]; 5 CCR § 11304). The accountabilities include:  
 
 Monitoring the academic achievement of RFEP students  
 Notifying parents of their child’s ongoing progress after reclassification  
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 Providing targeted intervention services for RFEP students who are not making adequate 
academic progress 

 
Under Title III of the Elementary and Secondary Education Act of 1965 as amended by Every 
Student Succeeds Act (ESSA), Section 3121(a) (5), Local Education Agencies must report on 
the number and percentage of former ELs meeting state standards for four years. 
 
INSTRUCTIONS: 
 
I. MONITORING PROCEDURES FOR RFEP STUDENTS  

The school site counselor, administrative designee or teacher must review the academic 
progress of RFEP students after each reporting period for a minimum of four academic 
years following reclassification.  The school site counselor, administrative designee or 
teacher uses the information from the appropriate data sources, to determine whether 
RFEP students are making adequate academic progress toward achieving and maintaining 
mastery of grade-level content standards. Please refer to the RFEP monitoring calendar in 
the appendix. 

 
Adequate academic progress for RFEP students is defined by using the measures below: 

 
 Academic Core Courses 

(English Language Arts, Math, 
Science, and Social Studies) 

Smarter Balance Assessments 
in English Language Arts and 
Mathematics 

Elementary Schools C or better Meet and/or Exceed Standards 
(Grades 3-6) 

Secondary Schools C or better Meet and/or Exceed Standards 
(Grades 6-8, 11) 

NOTE: For students with disabilities, appropriate data sources are considered to determine 
student progress toward meeting IEP goals and objectives. 

 
II. INTERVENTIONS FOR RFEP STUDENTS NOT MAKING ADEQUATE ACADEMIC 

PROGRESS 
Once at-risk RFEP students are identified, school sites are to follow the SST procedures to 
develop an intervention support plan. (CA EL Roadmap Element 2.D: Access to the Full 
Curriculum English learners are provided access to the full curriculum along with the 
provision of appropriate English learner (EL) supports and services.) Support for EL 
services such as Designated English Language Development (DELD) and Integrated 
English Language Development (IELD) that are appropriate to support the student’s 
academic and/or linguistic needs. For additional guidance, please see Multi-Tiered System 
of Support Guide for the SST. An effective intervention program reflects a multi-tiered 
approach to instruction that include both academic and behavior support. Interventions may 
include, but are not limited to, any of the following:  
 Specialized reading, writing or math instruction  
 Content-based language development support class  
 Intervention classes  
 Differentiated instruction using integrated ELD methodology  
 Positive Behavior Interventions and Supports (PBIS) 
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NOTE: The purpose of academic intervention is to explicitly pre-teach, re-teach and accelerate 
targeted language and academic skills through direct instruction and the use of appropriate 
strategies based on the student needs. Because the SST monitors the whole child, the team 
shall take into account the academic, behavioral, attendance and social-emotional factors that 
are relevant to all students when monitoring student progress. To determine appropriate 
interventions, and assess their effectiveness for individual RFEP students, the SST should 
employ the following Problem-Solving Approach: 
 
 

 
 

Academic intervention (in-class and/or out-of-class services) should be: 
 Based on the analysis of RFEP student data  
 Designed to address the specific identified needs of the student  
 Monitored to determine the effectiveness of the provided intervention 

 
III. EVALUATION OF THE EFFECTIVENESS OF INTERVENTIONS FOR RFEP STUDENTS 

The SST team monitors RFEP student progress, makes intervention recommendations for 
RFEPs who are not making adequate progress, and monitors how they respond to the 
interventions provided. A follow-up meeting shall be held at the conclusion of each 
intervention interval (6-8 weeks) to assess the effectiveness of the provided interventions.  

 
If an RFEP student does not show measurable progress following intervention, the SST 
should review the intervention plan, and decide whether to:  
 Modify the intervention provided (i.e., instructional strategy, intervention program, 

goal, grouping, duration and frequency)  
 Continue the intervention 
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 Adjust the level of tiered support, based on student data outcome  
 Exit the SST process and make data-based decisions regarding educational needs 

and next steps 
 

For students with disabilities who do not show measureable progress in light of their 
disability and in response to interventions, an Individualized Education Program (IEP) team 
should convene to discuss student’s progress and determine if any changes to the IEP are 
needed.  

 
Although RFEP students must be monitored for a minimum of four years, the SST should 
continue to monitor and provide intervention recommendations for RFEP students until they 
demonstrate mastery of grade level content standards. All follow-up SST meeting notes 
should be entered in AERIES. 

 
IV. ANNOTATING THE RFEP MONITORING ROSTER  

Schools must maintain evidence of progress monitoring of RFEP students who are not 
making adequate academic progress.  
 Highlight the names and corresponding data of students not making adequate 

academic progress as indicated 
 Indicate the type of intervention(s) needed, offered, start and end date of 

intervention(s),  number of hours provided, and language skill(s) and/or subject 
area(s) addressed 

 Include information about the student’s response to the intervention(s) provided 
 

The principal is responsible for ensuring that the school implements interventions and 
academic support for RFEP students who are not making adequate academic progress. 
The RFEP Monitoring documents, along with relevant supporting evidence such as SST 
paperwork, must also be kept on file at the school site for a minimum of five years. 
 

V. NOTIFICATION TO PARENTS AND GUARDIANS  
Schools have the obligation to engage parents in meaningful communication in a language 
in which they can understand.  (CA EL Roadmap Element 1.D: Family and School 
Partnerships Los Banos values and builds strong family and school partnerships.) Schools 
must notify parents/guardians of their child's academic progress as well provide information 
on any supports and/or services provided when their child is not making adequate 
progress. Notification of Reclassified Fluent English Proficient (RFEP) Student Progress 
letters (RFEP Letters) are sent to parents/guardians of all RFEPs who are within the 
required four years monitoring period. Within the RFEP notification, the school must 
indicate whether the student is or is not making adequate academic progress. Evidence of 
the notification process must be maintained on file at the school site for a minimum of five 
years. 

 
Schools will generate the RFEP Letter reflecting the elementary students’ grading period 
marks and the secondary students’ final semester grades.  
 
NOTE: This letter is available in Chinese, Portuguese and Spanish. Information provided 
by the SST and classroom teacher(s) should be included on the RFEP Letter.  
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The information included in the parent notification letter must be specific to the student’s 
identified areas of need as well as the specific interventions and supports provided to the 
student.  SST and classroom teachers are to document intervention services provided on 
the letter, and the principal must sign and date the letter prior to sending it to 
parents/guardians.  
 
To appropriately inform parents, implement the following procedure regarding the RFEP 
Letter:  

 
1. Send the completed original letter home to obtain the signature and response of the 

parent/guardian. Ensure to place emphasis on collecting all the RFEP notifications of 
students who are not making adequate academic progress to document the intervention 
(s) recommended for students. Maintain a copy of the original letter for record keeping 
purposes. 

2. If the RFEP Letter is not returned within a reasonable amount of time (5-7 days), a 
second attempt should be made. Annotate the filed copy of the RFEP Letter with a 
second attempt date. Make a copy of the annotated letter and send it home to obtain 
the parent/guardian signature and response.  

3. If the second attempt is not returned within a reasonable amount of time (5-7 days), a 
third attempt should be made. Contact the parent/guardian by telephone and request 
the return of the letter. Provide an additional copy of the notification if requested. 
Annotate the letter by indicating the date and time the third attempt was made. If contact 
by telephone is not successful, file the copy of the annotated RFEP letter showing the 
three attempts to obtain a parent/guardian response.  

4. When the signed and completed letter is returned to the school, or when three attempts 
have been made and annotated, the letter is to be filed.  

5. A copy of the signed and completed RFEP letters should be filed in a RFEP Monitoring 
binder/file at the school site for a minimum of five years.  

6. Record the Parent Notification date in AERIES. Although schools must notify parents 
using the RFEP Letter for a minimum of four years, they are encouraged to continue to 
communicate orally and in writing with parents of RFEP students regarding the 
students’ progress and intervention supports beyond the four-year period when 
appropriate. This communication is encouraged to continue until RFEP students 
demonstrate adequate academic progress. Any evidence of this communication and of 
the services provided is also to be maintained on file at the school site for a minimum of 
five years. 

 
VI. STUDENTS WITH DISABILITIES RECEIVING SPECIAL EDUCATION SERVICES RFEP 

Students with disabilities who have an IEP and receive special education services will 
have their progress monitored by the IEP team. For at-risk RFEP students with disabilities, 
the EL Designee will join the IEP Team to review student data and collaboratively develop 
IEP goals that will support the students’ linguistic and academic progress. It is not the 
function of SST to review the progress of ELs with IEP. 

 
VII. ENGLISH LEARNER ONLINE ACCOUNTABILITY RFEP REQUIREMENTS  

The school-site administrators and EL Designee are responsible for ensuring that RFEP 
students are monitored and supported with appropriate interventions as needed. The 
annotated roster, along with evidence that the SST has reviewed RFEP student progress 
and made intervention recommendations, is submitted to AERIES. 
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NOTE: Failure to implement the District’s procedures in this area could subject the school 
to uniform complaints under the District’s Uniform Complaint Procedures and/or findings of 
non-compliance by the District, State or Title III auditors. 

 
RELATED RESOURCES:  
 
2019 Master Plan for English Learners 
 
2020-2021 Federal Program Monitoring: English Learner Program Instrument 
 
 
ASSISTANCE:  
For assistance regarding RFEP monitoring, please contact your District English Language 
Program Coordinator or the Curriculum and Instruction Department at (209) 826-3801. 
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Reclassification Criteria 

 
 
Students identified as English Learners are labeled EL in the district’s Aeries database. EL 
students are considered reclassified to RFEP only through meeting district established 
reclassification criteria.  This procedure must be documented and a copy of the reclassification 
form and notification to parents is placed in students’ CUME and on file with the district.  The 
following criteria must be met.  
 
Grades K-2  
 

A. Students receiving an overall score of 4 on the ELPAC are eligible for reclassification. 
B. Students with a reading level comparable with a ROLA level 5 in Kinder, ROLA level 16 

in First Grade and ROLA level 20 in second grade. 
C. Students meeting grade-level standards according to report card in the core curriculum 

with teacher recommendations.  
D. Parents are notified of their child's impending reclassification.Provisions are made for 

their input and comments. 
E. The district/site monitors the progress of pupils’ reclassification for a minimum of four 

years to ensure correct classification, placement, and additional academic support if 
needed. 

F. The district maintains in the pupil’s permanent record documentation of the language 
and academic performance assessments, participants of the reclassification process, 
and decisions regarding reclassification. 

 
Grades 3-12 

 
A. Students must receive an overall score of 4 on the ELPAC to reclassify 
B. Look at several assessments; STAR reading, and EPLAC. EO scaled score can be 

used for that grade level. 
C. Students meeting grade-level standards according the report card in the core 

curriculum.  For grades 3-12, a “C” or better will meet the criteria.  Teacher 
recommendation is required. 

D. Parent opinion and consultation is sought about their child's impending reclassification.  
Provisions are made for their input and comments. (High school students will be 
consulted.) 

E. Parents are notified of their child's final reclassification recommendation.   
F. The district/site monitors the progress of pupils’ reclassification for a minimum of four 

years to ensure correct classification, placement, and additional academic support if 
needed. 

G. The district maintains in the pupil’s permanent record documentation of the language 
and academic performance assessments, participants of the reclassification process, 
and decisions regarding reclassification.   
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Students Meeting Reclassification Criteria 
The progress of students, who have met the criteria and have been reclassified, is then 
tracked for four years to insure that students are continuing to achieve academically at a level 
comparable to that which existed when they were reclassified.  This is accomplished through 
the Comprehensive Student Review (CSR) in grades K-6. Counselors, Resource Teachers 
and/or principal designees track student progress through yearly CAASPP results, in addition 
to quarterly/trimester grades assigned to each student.  Should staff determine that a student 
is struggling, conversations with the teacher(s) of record will commence.  These conversations 
will include an expansion of the data reviewed to include local assessments and class work.  If 
it is decided that an intervention is called for, the reclassified student will be enrolled in an 
intervention best determined to meet the student’s needs.  
 
 

Curriculum and Instruction 
 
 
We are required to offer, at minimum, a Structured English Immersion (SEI) program option 
(EC Section 305[a][2]).  Structured English Immersion Program: A language acquisition 
program for English learners in which nearly all classroom instruction is provided in English, 
but with curriculum and a presentation designed for students who are learning English. At 
minimum, students are offered Designated ELD and provided access to grade level academic 
subject matter content with Integrated ELD. 
 
 

Curriculum Development 

 
 
English Language Development 
A comprehensive English Language Development (ELD) Program enables students to 
progress from the very beginning levels of English to proficient level according to ELPAC 
results in all domains (listening, speaking, reading, and writing) of the English language.   
 
ELD Goals: 
Students need to be provided rigorous ELD instruction that: 
 Provides them a systematic and consistent, standards-based program that moves them 

through the initial phases of English language acquisition to full literacy in the target 
language. 

 Uses appropriate materials designed to facilitate and develop academic English. 
 Enables ELs to function using English in the mainstream instructional courses. 
 Develops higher order thinking skills and strategic learning strategies. 
 Enables students to be Reclassified Fluent English Proficient. 

 
Instructional Rigor through Sound ELD Pedagogy: 
The adopted ELD Standards, the Houghton Mifflin ELD Program, and the district ELD 
Checklist will guide the instruction that develops proficiency as rapidly and effectively as 
possible and documents progress. (See appendix E – IMPLEMENTING ELD Strategies and 
SDAIE LESSONS) 
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 Students must participate in teacher-directed and student-centered activities, which 

stimulate the authentic use of the language by English Learners. 
 Instruction at the higher levels of language development must focus on academic 

language, vocabulary and grammar, and the attainment through a content-based 
language learning approach. 

 Assessment of achievement must be authentic and closely aligned with the district EL 
Plan, state ELD standards, and curricular goals. 

 
Instructional Delivery Grades K- 12: 
EL students will receive Designated ELD for a minimum of 30 minutes a day or its equivalent 
weekly.  EL groupings consist of no more than 2 adjacent ELPAC leveled groups.  Possible 
program designs may include pull-out, leveled groups by exchanging students, and/or as part 
of the instructional day in a self-contained classroom. Materials used are selected from the 
state adoption list.  Teacher training is offered to teachers providing ELD.  Since language is 
acquired through social interaction, a classroom that provides ample opportunity for face-to-
face discussion is most conducive for language development.  Language learners also benefit 
from a variety of demonstrations of oral and written language, both by peers and fully proficient 
adult models. 
 
It is important that instruction begin with the end goal in mind. Essential standards (ES) are 
noted in WestEd’s Map of Standards for English Learners at the level described for each grade 
level in the English Language Arts (ELA) Standards, and the Houghton Mifflin ELD program 
materials.  It is necessary to consult the different proficiency levels of the students to design 
instruction and measure progress. 
 
Mainstream 
English learners, with the possible exception of some newcomers in their first year, are placed 
in grade-level English Language Arts courses. Students who have reached the Upper 
Bridging- Lower Bridging levels of English language are approaching native speaker 
proficiency.  Nonetheless, their written papers frequently evidence errors in grammar and 
syntax which are particular to English learners.  Teachers address the needs of English 
learners in these classes by differentiating instruction to target any remaining areas of 
weakness.  This differentiation may take many forms--an individual conference and mini-
lesson, peer editing in pairs, individual monitoring, and use of interventions identified by the 
district/site plan. 
 
Materials 
Core texts and literature have been selected and adopted, as appropriate for ELD from the 
state adopted list of resources.  English 3 D and Journeys. Additional support materials have 
been identified to address linguistic and academic needs. High Point, Rosetta Stone, Imagine 
Learning, Visions and English Now are materials in use throughout the District. 
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EL Progress Monitoring 
Intervention and Remediation / Catch-Up Plan 

 
 

The function of PLC, and/or Grade Level and EL Team is to ensure that English Learners 
receive and participate in an effective instructional program. To ensure this, LBUSD must 
regularly assess the quality of the school’s EL program and monitor progress at least once 
each grading period to prevent language and academic deficits for grade levels, classes and 
groups, and for individual EL students. 
 First, classroom interventions are put in place to best meet the needs in the least 

restrictive environment.  
 If classroom interventions do not provide sufficient support site interventions are 

accessed.   
 When site interventions fall short in supporting a student’s academic success an SST is 

requested. 
 

All districts/sites have an obligation to address the Special Education and English learner 
requirements of these students. (CA EL Roadmap Element 1.E: English Learners with 
Disabilities: Los Banos develops a collaborative framework for identifying English learners with 
disabilities and use valid assessment practices.) All staff should understand the specific needs 
of students who are at the same time ELs and qualify for Special Education services.  It is 
extremely important that substantial screening of the needs of ELs and the student’s history be 
reviewed before referring the student to Special Education services.  Consider the questions 
below as part of the screening: 
  

1. What type of difficulty is the student experiencing? 
a. academic (reading, writing, mathematics) 
b. linguistic (listening, speaking, social, academic) 

2. What is the student’s current educational environment? 
a. consistent and systematic Designated and Integrated ELD 
b. access to the core with appropriate scaffolding, SDAIE, L1 support 

3. What kind of assessment has already taken place? 
a. performance-based 
b. portfolio 
c. standardized  

4. What type of prior schooling opportunities did the student have? 
a. regular attendance 
b. appropriate services and curriculum 
c. quality program implemented by trained professional 

 
Key questions to consider during monitoring include:  

 How do we know that we are providing an effective instructional program for English 
Learners? 

 Are ELs making adequate progress in ELD and ELA (and primary language when in a 
SEI)? How do we know?  

 Are ELs mastering the grade-level learning standards in all areas of the curriculum? How 
do we know?  

 Are students meeting the reclassification criteria within 6 years?  
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 How can we reduce the number of Long-Term ELs (LTELS) at the school?  
 What patterns and trends can we see in EL student data? What should our next steps 

be? 
 
 Key issues to consider when deciding on next steps include:  

 The rationale for student grouping for instruction. 
 Is Master Plan followed?  
 The quality and quantity of appropriate instructional materials  
 The training and support available to teachers of ELs  
 Differentiation, accommodations, and/or interventions and their purposes (for SEI 

programs consider the language of the intervention)  
 Communication between school staff and families 

 
Student growth requires monitoring in English language proficiency and academic progress. 
 
Each Reporting Period  
During each reporting period, the EL Progress Monitoring Roster is generated by an assigned 
member (EL Coordinator/administrative designee) and is compared with the Minimum 
Progress Expectations, as outlined in the EL Master Plan to identify students who may be 
falling behind in language and /or core content areas. The ELD Progress Monitoring 
Form/Profile will be used to aid in comparing an EL student’s progress compared to Minimum 
Progress Expectations. The PLC / Grade Level/EL Team should meet to examine the results 
by grade levels, classes, and groups, keeping in mind overall Tier I instruction as well as 
identifying individual ELs who are falling behind. For more information on Tier I instruction for 
ELs, refer to the English Learner Toolkit of Strategies and LBUSD Master Plan for English 
Learners Appendix A. This document explains ELD/Specially Designed Academic Instruction 
in English (SDAIE) strategies and differentiated instruction for ELs. 
 
When the progress of a specific student is much slower than the student’s “true peers” (similar 
language proficiencies-ELPAC and ELD levels, cultural and experiential background, such as 
school instructional program), the student requires in class intervention and/or intervention 
during or outside of the school day.  
 
The achievement of the student must be compared with “true peers” to determine if s/he is 
progressing adequately. If several “true peers” are struggling, this indicates that the Tier I or 
core instruction is less than optimal for the subgroup of students. When this is occurring, 
frequent walkthroughs by the EL Coordinator, administrator and/or support staff for use of 
instructional strategies and outcomes are necessary in ELD and other core subjects.  
 
 
English Language Proficiency  
 
Students will be assessed annually on the English Language Proficiency Assessment for 
California or subsequent test, as determined by the California Department of Education.   
 
Students will be expected to make one (1) year’s growth by moving up one Overall 
Performance level. 
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Student’s progress will be anticipated to occur as follows on the annual measurement on the 
ELPAC test: 
 
Factors to also be considered, if a student is to attain year-to-year progress are: 
 Prior education to entrance into English-speaking schools 
 Attendance in excess of 75 percent of days enrolled each school year 
 School site administrator, EL Coordinator, and teachers should also review 

CASSPP/CMA scores in ELA, as well as ELPAC scores, when they become available. 
These scores may represent opportunities for ELs to reclassify. New test scores also 
provide insight on the appropriateness of class placement and grouping.  

If a student fails to make yearly growth, he/she is considered “At-risk.” 
 
 
Interim Benchmarks: 
Interim benchmarks are established for each functioning level of English Language 
Development as measured by the ELPAC and noted on the EL Prgress Monitoring Form.  
 
If a student does not achieve 25% of the functional level objectives listed on the grade span EL 
Progress Monitoring Form  by the first trimester/semester assessment, he/she is considered 
“At-risk.”   
 
By the second academic assessment/trimester, an EL must have mastered at least 50% of the 
functional level objectives listed on the grade span EL Progress Monitoring Form to not be 
considered “At-risk.”   
 
At the secondary level the EL Progress Monitoring Form  is completed by the EL student’s 
grade level  teachers. 
 
 
Academic Progress 
By Groups, Grade Levels, and Classes of Students  
When most ELs are making adequate progress, individual strategies and interventions may not 
be necessary. However, if many “true peers” (similar language proficiencies, cultural and 
experiential background) are struggling, instructional program and classroom strategies must 
be examined. Observations may be conducted using the English Learner Toolkit of Strategies. 
Teachers may self-assess using the English Learner Roadmap for Teachers. 
 
By Student  
When the progress of a specific student is much slower than the student’s “true peers”, the 
student may require in-class intervention and/or intervention during or outside of the school 
day. The classroom teacher, the administrator or their designee, should initiate the SST Pre-
referral process. 
 
Using the ELD for Reading Language Arts/Mathematics shown below, EL Students are 
assessed each trimester/semester to determine if they are making satisfactory academic 
progress.  Students who are not making the established goal for the trimester/semester are 
designated as “at-risk” and scheduled for intervention. 
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EL students at the elementary grades are assessed each trimester using such assessments 
as: MAP, RIGBY, Fontus and Pinnel, STAR, Student Checklists, District ELA and Math 
Benchmark Assessments, Running Records, Accelerated Reader and Accelerated Math tests 
to determine if the student is making normal progress.  
 
EL students at the secondary level are assessed each semester using such assessments as: 
Student Progress Monitoring Form, District created benchmark assessments, Accelerated 
Reader and Accelerated Math tests to determine if the student is making normal progress.  
 
At the secondary level the EL Progress Monitoring Form is completed by the EL students’  
teacher. EL students who do not make the annual growth expectancy on the CAASPP are 
identified as At-Risk and scheduled for interventions in addition to the interim check points. 
 
EL students shall be provided with fair and equal access to special services (i.e., Special 
Education, Title I, Career and Alternative Education Services, and extracurricular activities). 
 All instructional personnel are responsible for referring an EL student through the locally 

adopted referral process if a disability is suspected 
 Parents may request an assessment in writing 
 IEP teams must determine whether an EL student meets the eligibility criteria for special 

education and requires special education and related services in order to benefit from this 
educational program 

 Determination that the learning difficulty is not the result of cultural or linguistic diversity is 
made 

 Students should not be referred for special education solely on the basis that they do not 
understand, or are limited in their ability to understand English. IEP or Section 504 teams 
must determine which services are appropriate for ELs, based on their particular 
disabilities and level of English Proficiency. ELs with IEPs or 504 Plans must also receive 
ELD instruction. 

 
End of Year  
When students fail to meet the minimum expected progress benchmarks, interventions are 
provided to accelerate learning. Parents are notified in writing of the student’s specific areas of 
need as well as the intervention(s) that are being provided. 
 
 
At Risk Interventions 

 
Students who have not met year-to-year growth on English Language Development or Core 
subjects are scheduled for additional ELD or subject matter intervention at the school site by 
the school principal and Site English Leaner Intervention Team or Student Study Team. 

 
Interventions may include the following: 
 In class and after school tutoring 
 Additional ELD Sessions during the day or after school 
 Intersession attendance focusing on ELD 
 Intersession attendance focusing on academic skills  
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Each school site annually submits its plan of site interventions to the area administrator at the 
district office which identifies assessments for entry and exit of intervention services. Below are 
the interventions currently in place by site: 
 

ALL STUDENTS ENGLISH LEARNERS 
Charleston Elementary 

1. Differentiated Classroom Instruction 1. EL 30-Minute Classroom Groups 
2. LEAP (after school program) 2. Small Group ELD Instruction  
3. Reading Intervention 3. Reading Intervention Teacher (individual/small 

group ELD instruction) 
4. Site-based and IEP pull-out and push-in K-6 4. Integrated-ELD instruction 
5. Classroom instructional aides K-2 5. Designated ELD Block Journeys/Eng 3D 
6. Vocabulary Development 6. Speech Therapist 
7. Math Facts 7. Imagine Learning 
8. Accelerated Reader 8. ISI Specialist 
9. Accelerated Math 9. Rosetta Stone and Bilingual support aides 

10. RSP Speech 10. Alternate Support ELA/Math after school 
11. Alternate Support ELA/Math after school   
Grasslands Elementary  

1. 8 Kindergarten & First Grade 
Paraprofessionals 3.25 hours each 

1. Rosetta Stone 

2. Imagine Language & Literacy licenses 2. Journeys English 3D 
3. Renaissance Learning Star Reading and 

Star Math 
3. Reading Intervention 

4. Renaissance Accelerated Reader Program 4. Designated ELD Block – 30 minutes 
5. Freckle ELA & Math 5. One 3.25 hour Paraprofessional 
6. After School Reading & Math 

Intervention/Alternative Supports 
  

Henry Miller Elementary 
1. Reading Intervention 1. 30-MinuteDesignated- ELD Block  
2. Site-Based and IEP, Grades K-6 2. Journeys/Eng3D 
3. Classroom Instructional Assistants, Grades 

K-1 
3. Reading Intervention Teachers 

4. Differentiated Classroom Instruction 4. Site-Based and IEP, Grades K-6 
5. SLS (Sullivan Learning Systems) After 

School Interventions 
5. Classroom Instructional Assistants, Grades 

K-1 
6. LEAP-After School Program 6. Differentiated Classroom Instruction 
7. Imagine Learning 7. SLS (Sullivan Learning Systems) After 

School Interventions 
  8. LEAP-After School Program 
  9. Integrated ELD 
  10. Imagine Learning 

Lorena Falasco Elementary 
1. 30-Minute ELD Block 1. 30-Minute Designated- ELD Block 

Journeys/Eng3D 
2. Reading Intervention 2. Reading Intervention Teachers 
4. Site-Based and IEP, Grades K-6 4. Site-Based and IEP, Grades K-6 
5. Classroom Instructional Assistants, Grades 

K-2 
5. Classroom Instructional Assistants, Grades 

K-2 
6. Rosetta Stone 6. Rosetta Stone 
7. Differentiated Classroom Instruction 7. Differentiated Classroom Instruction 
8. SLS (Sullivan Learning Systems) After 

School Interventions 
8. SLS (Sullivan Learning Systems) After 

School Interventions 
9. LEAP-After School Program 9. LEAP-After School Program 
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10. New Comer Small Group 10.   Integrated – ELD 
11. Before and After School Intervention 11.  Imagine Learning 

  12.  ISI specialist 
Los Banos Elementary 

1. Classroom paraprofessionals for small 
group interventions (K-3) 

1. Classroom paraprofessionals for small 
group interventions (K-3) 

2. Read 180 2. Rosetta Stone 
3. Systems 44 3. Read 180 
4. Sullivan Learning Systems 4. Systems 44 
5. Full Time ISI (Intervention Teacher) 5. Sullivan Learning Systems 
6. Imagine Learning 6. Full Time ISI (Intervention Teacher) 
7. Accelerated Reading 7. Designated-ELD 30 Minute Block  
8. Differentiated Classroom Instruction 8. Journey/English 3D 
9. LEAP – After School Program 9. Integrated – ELD instruction 

10. LBUSD 50 and 150 Word List (K-2) 10. Imagine Learning 
  11. Migrant Tutoring 

Mercey Springs Elementary 
1. Before and After School Intervention 1. Rosetta Stone 
2. Afternoon 1st Grade Reading Intervention 

(provided by K teachers) 
2. Integrated/Designated ELD Journeys K-3 

Eng3D 
3. Tier II Interventions K-3 3. Integrated/Designated ELD Eng3D 4-6 
4. LLI Reading Intervention Teacher 4. Imagine Learning 
5. Resource Inclusion Specialist Support 5. New Comer Intervention Groups 
6. Speech and Language Specialist Support   
7. Classroom Instructional Aides K-2   
8. Guided Reading Groups   
9. Reflex Math   

R.M. Miano Elementary 
1. Speech/Language 1. Rosetta Stone 
2. F&P Classroom 2. Designated -ELD Rotation in Classrooms - 

Journeys/Eng3D/F&P Classroom 
3. Journeys 3. Guided Reading Groups for EL Students 
4. Paraprofessional small group instruction 4. Integrated ELD 

  5. Imagine Learning Language & Literacy 
  6. Imagine Math 
  7. LLI 

Volta Elementary 
1. Read 180 1. Designated -ELD Block Rotation 
2. System 44 2. Rosetta Stone 
3. Leveled Literacy Intervention (K-3) 3.    Integrated-ELD 
4. Instructional Aides (K-2) 4. Imagine Learning 

  5. Journeys/Eng3D 
  6. After School Tutoring (ELD + Math) 

Westside Union Elementary 
1. Differentiated Classroom Instruction 1. Designated-ELD Block Journeys/Eng3D 
2. School Base Pull-out 2. Integrated ELD 
3. Resource Specialist Support 3. Differentiated Classroom Instruction 
4. Speech 4. School Based Pull-out 
5. Classroom Instructional Aides K-2 5. Resource Specialist Support 
6. Bilingual Support Aides 6. Speech 
7. Reading Lab 7. Classroom Instructional Aides K-2 
8. Intervention Teachers 8. Bilingual Support Aides 
9. FasstMath 9. Reading Lab 
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10. Read 180 4-6th Grades 10. Intervention Teachers 
11. Systems 44 11. FasstMath 
12. After School Sullivan Learning Systems 12. Rosetta Stone 
13. LEAP 13. Newcomer Small Group 

  14. Read 180 4-6th Grades 
  15. Systems 44 
  16. After School Sullivan Learning Systems 
  17.  LEAP 
  18. Imagine Learning 

Los Banos Junior High  
1. LEAP Before /After School and summer 

program 
1. LEAP Before/After School and summer 

program 
2. Saturday Tutorials 2. Bilingual Instructional Aides 
3. READ 180 3. English 3D-Designated ELD 
4. Study Skills Class 4. Double block Class for Beg/Early Int./Int.  
5. Math After School Tutorials 2 days a week 5. Counselor Meets with EL’s not making 

ELPAC  progress 
  6. Saturday Tutorials 
  7.     Rosetta Stone 
  8. Integrated ELD 
  9. Designated ELD Cengage Newcomers 

Creekside Junior High  
1. Summer School Program 1. English 3D Designated ELD 
2. Afterschool tutorial for Math and ELA 2. Rosetta Stone 
3. Study skills Workshop 3. Integrated ELD 
4. Advantage Class 4. Cengage- Designated ELD Newcomers 

  5. El Students not making progress meet with 
counselor 

  6. After School Tutorial for Math and ELA 
  7. Study Skills Workshops 
  8. Advantage Class 
  9. ELD Class 
  10. Imagine Learning-Newcomers 

Los Banos High  
1. After school student success themed 

workshops 
1. After school student success themed 

workshops 
2.  ELA English semester course for all grades 2. Case by case, ELD/Reading lead staff 

reviewed placement in English courses. 
3. Tutorial/testing/homework during lunch and 

after school (with transportation support in 
some instances) 

3. Focused review of English Learner and 
reclassified student progress at 8 grading 
periods 

4. Grade Level Team (Assistant Principal, 
Learning Director and Counselor) for each 
grade level with academic reviews (and 
appropriate responses) 8 times each school 
year. 

4. Tutorial/testing/homework during lunch and 
after school 

5. Complete summer school program with 
diploma and A-G approved coursework 
offerings.                                                                      

5. Four levels (beginning with those who are 
New to the English language) of double 
blocked English Language Development 
course 

6. Monthly opportunity to utilize programs 
available within LBUSD and through 
MCOE/Valley programs. 

6. ELA English semester course for all grade 
levels 
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7. Differentiated instruction 7. Bilingual Aide for school tutorials (with 
transportation support in some instances) 

8. Full-time, year round, LBHS Community 
Aide (bilingual) on site to support and assist 
with school to home communication. 

8. Grade Level Team (Assistant Principal, 
Learning Director and Counselor) for each 
grade level with academic reviews (and 
appropriate responses) 8 times each school 
year. 

9. Aggressive annual effort to inform/educate 
parents (Eng/Span) in avenues of student 
support (existing or which can be created). 

9. Bilingual administrative or clerical support in 
every office and service on campus. 

10. Fall and Spring class presentations 
(English/Spanish) informing and 
encouraging use of LBHS support services 

10. Complete summer school program with 
diploma and A-G approved coursework 
offerings. 

11. Full time, daily health support services on 
site. 

11. Bilingual Instructional Aide Support 

12. Access to the Zone Resource Center 
Tutorial/Testing/Homework Support during 
the school day (including lunches) 

12. Sections of core courses identified and 
supported specifically for English Learner 
students 

13. Academics Recovery Plans/4 year diploma 
plan and A-G approved coursework 
offerings 

13. Monthly opportunity to utilize programs 
available within LBUSD and through 
MCOE/Valley programs. 

  14. Differentiated instruction. 
  15. Migrant Education office and support 

ongoing and on site. 
  16. Full-time, year round, LBHS Community 

Aide (bilingual)  
  17. Aggressive annual effort to inform/educate 

parents (English/Spanish) in avenues of 
student support at every opportunity 
(existing or which can be created). 

  18. Fall and Spring class presentations 
(English/Spanish) informing and 
encouraging use of LBHS support services. 

  19. English Learner Advisory Committee 
oversight of School Site Plan for Student 
Achievement 

  20. Full time, daily health support services on 
site. 

  21. Academics Recovery Plans/4 year diploma 
and A-G approved coursework offerings 

  22. Integrated Instruction in all classes and 
Designated Instruction 

Pacheco High  
1. After School Tutorial Workshops 1. After school tutoring with bilingual support 
2. Access to the Zone 

Resource Center Tutorial / Testing / 
Homework Support during the school day 
(including lunches) 

2. Success 101 course 

3. Advantage course IEP (grade English / 
Reading  

3. Case by case ELD/Reading level placement 
by counselors 

4. Reading Course (single period) (10th grade 
English / Reading  support utilizing the 
Read 180) 

4. 9th – 12th grade ELD English support course 
utilizing English 3D 
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5.  ELA English semester course (11th and 12th 
grade students) 

5. Newcomers ELD English support course 
utilizing Edge 

6. Saturday Academy for Attendance 6. Implementation of the EL Roadmap with 
Integrated and/or Designated ELD support 

7. CVELLI Best Teaching Strategies 7. CVELLI Best Teaching Strategies 
8. Counselor for academic reviews / support. 

Grade level with academic reviews (and 
appropriate responses) 8 times each school 
year 

8. Meetings with counselors to academic 
reviews and support as needed upon 
transcript review 

9. Academics Recovery Plans / 4 year plans 
diploma and A-G approved coursework 
offerings 

9. Academic Recovery Plans, four-year 
dipoloma plans, and A-G approved 
coursework offerings 

10. Monthly opportunity to utilize programs 
available within LBUSD and through 
MCOE/Valley programs 

10. Weekly communication to inform and 
educate parents (English/Spanish) the 
avenues for student support at every 
opportunity (existing or which can be 
created) 

11. Differentiated Instruction 11. Differentiated Instruction 
12. Access to Community Aide (bilingual) on 

site to support and assist with school-to-
home communication 

12. Access to bilingual aide and translation 
services provided by bilingual clerical staff 
on-site to assist and support with school-to-
home communication 

13. Parent meetings to inform / educate parents 
(English/Spanish) in avenues of student 
support 

13. Fall and Spring  class presentations 
(English/Spanish) informing and 
encouraging use of PHS support services 

14. Fall and Spring class presentations 
(English/Spanish) informing and 
encouraging use of PHS support services 

.  

15. Health support services on site   
San Luis (Continuation) High  

1. Before/After School Tutorials 1. 1 – 2 Hours Aide Time per day 
2. During School Tutorials – Daily 2.   Integrated ELD  
3. Computer Program Tutorials (Before/After 

School) 
3. Designated ELD with English 3D 

4. Double and Triple up on English   
5. Aide for extra help   

 
Twice during each year the site is monitored by the principal/designee to review EL students’ 
records of progress. Elementary sites utilize the Comprehensive Student Review (CSR) 
process.  Secondary sites use reports generated through Aeries queries to determine which 
students are At-Risk. Grades for secondary (Grades 6-12) students must also average out to a 
2.00 GPA, in core academic subjects (English, Social Science, Science and Math) or the 
student is considered “at risk.” 
 
Beginning of School Year: 
Students who have not met 80% of the previous level academic standards are assigned to 
interventions at the beginning of the school year. 

 
Semester or Trimester Check 
Students who do not achieve the benchmarks through the school year are offered intervention 
programs. 
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Annual Assessments: 
English Learners in second through eleventh grade are assessed annually using the grade 
level appropriate SBAC for English Language Arts and Mathematics. 
 
All EL students are assessed on the following annually: 

1. CAASPP – English Language Arts (grades 3-8 and 11) 
2. CAASPP – Mathematics (grades 3-8 and 11) 
3. Illuminate-Inspect Summative Assessments (grades 1- 6) /MAP 3x per year 
4. Math Periodic Assessments (grades 1 - 6) 3x per year 
5. Weekly skills tests (grades 1 – 6) 4x per year 
6. EL Progress Monitoring Form 
7. Academic Progress –Grades 3-6 
8. CAASPP ELA -District Writing Rubric 
9. ELPAC 
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PROGRAM EVALUATION 
 

Evaluation 

 
 

I.  English Learners Program Evaluation 
A. District Level 

1. An evaluation of the district program is conducted with the collaboration of  the 
DELAC annually. 
a. End of the year evaluation of the Master Plan (DELAC minutes sent to Board and 

Superintendent) 
1) Report submitted to the Superintendent and Board of Trustee 
2) Report sent to School Site Councils 
3) Report registered with the District English Learners Advisory Committee 

(DELAC).   
b. Student progress is evaluated annually using disaggregated data.  (AYP Data 

Disaggregation) 
1) Report submitted to Superintendent and Board of Trustees 
2) Report sent to School Sites 
3) Report sent to the DELAC. 

c. District level analysis and comparison of ELs and RFEP students and English-
only student progress.  (AYP Data Disaggregation) 
1) Report submitted to Superintendent and Board of Trustees 
2) Report sent to School Site Councils 
3) Report sent to the DELAC. 

2. Ongoing evaluation of program components at committee meetings, school 
meetings, etc.  (School Site Council and ELAC meeting) 
a. Recommendations for modification or change in programs are  

made as appropriate 
b. Recommendations are to be approved by District Curriculum  

Committee, DELAC, Superintendent and the Board of Trustees 
 

B. School Site  
1. Principal and staff conduct evaluation of school program in collaboration with the 

ELAC and submit an annual report to the school board.  
a. Student Assessment and Placement Procedures 

1) Student Assessment (Master Plan) 
2) English Learners Program Options and Placement (Master Plan) 
3) Student Progress (ELPAC Growth Report) 
b. Staffing options, development, and meetings (Staff Master List, PLC) 

c. Parent involvement, notification, and participation (ELAC Calendar, ELAC 
Minutes, Parent Nights, District forms) 

d. Curriculum and Instruction 
1) Alternative (Bilingual) Program 
2) SEI Process (Through CSR, formal and informal grades/scores) 
3) Transition Instruction (Through CSR, formal and informal grades/scores) 
4) Mainstream Instruction (Through CSR, formal and informal grades/scores) 
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2. Site level analysis and comparison of ELs and English-only student progress. 
(CAASPP Growth Report, Goal Setting Forms and District Assessments) 

3. Ongoing monitoring of alternative dual program implementation and data collection. 
(CAASPP Growth Report, Goal Setting Forms and District Assessments) 

4. Recommendations for modification or change to programs are made to the District 
ELD Team, District Curriculum Committee, Superintendent, and the Board of 
Trustees. 

 
C. Site English Learners Evaluation Committee  

1. Site Evaluation Committees are formed only at schools having alternative programs. 
2.  The Site Evaluation Committee helps in reviewing specific cases to advise the 

classroom teacher as to the appropriate placement and timeline for transitioning.  
The Committee will check: 
a.   English Learner (EL) progress in  

-   listening, speaking, reading, and writing, in English and academic growth 
-   identify needs of individual student  
-   a plan for placement and instruction   

b. Uncertain language dominance 
c. Special needs (i.e., lower performers, learning/speech disabilities, etc.) 
d. Other concerns related to language of instruction 

3. The Site Evaluation Committee consists of at least three of the following: 
a. a teacher with either a BCLAD or BCC 
b. CLAD/CTEL or equivalent authorization for teaching ELs   
c. Bilingual paraprofessional 
d. Site principal or designee 
e.   EL/Multilingual/Bilingual Coordinator 
f. Inclusion Specialist or some other special education  

 
 
Program Effectiveness: 
 

A. Are ELs acquiring English language proficiency?  How long is it taking? English 
language development data is collected to determine: 
1. The extent ELs are progressing in ELD levels according to the ELPAC and the 

Grade Span EL Checklist 
2. The percentage of students reclassified from EL to RFEP each year according to 

district standards for achieving English language proficiency. 
B. Are ELs in alternative classrooms acquiring primary language proficiency? 

 Data is collected to determine: 
1. The percentage of ELs receiving primary language instruction. 
2. The results of the primary language academic test for the students who participated 

in Spanish language instruction. 
3. Annual gains in primary language academic test scores among students tested the 

previous year 
.C. Are ELs and reclassified students making academic achievement progress in the 

core curriculum? 
 Achievement data is collected to determine: 

1. The percentage of ELs and reclassified students making normal  progress 
toward graduation by accumulating grade-appropriate high school credits. 
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2. The percentage of ELs and reclassified students meeting grade level standards in 
language arts and mathematics. 

3. The high school graduation rates of ELs and reclassified students. 
4. The percentage of ELs and reclassified students retained each year. 
5. Annual gains on the district's norm referenced test among ELs and reclassified 

students. 
6. Annual gains in the percentage of ELs and reclassified students  meeting grade level 

standards as determined by the district multiple measures identified for each grade. 
D.  To what extent do ELs and reclassified students participate in all district 

curricular programs? 
 Data is collected to determine: 

1. The percentage of ELs and reclassified students enrolled in Advanced Placement, 
and honors classes. 

2. The percentage of ELs and reclassified students enrolled in courses that satisfy 
admission requirements for the University of California. 

3. The percentage of ELs and reclassified students enrolled in Resource Specialist 
Programs and Special Day Classes.  

4. The percentage of ELs enrolled in continuation schools and independent study 
programs. 

E. Do LBUSD schools and curriculum promote cross-cultural understanding? What 
evidence is available? 

 Data is collected to determine: 
1. The percentage of ELs and reclassified students and English-only students that are 

receiving multicultural education lessons through the adopted language arts 
materials. 

2. The participation rates of ELs, reclassified students, and English-only students in 
various extra-curricular activities. 

 
 
PERFORMANCE STANDARD: 
Performance standards for levels of English language development are based on the State 
adopted ELD Standards.  District benchmarks follow the State’s guideline that students 
improve by one fluency level in ELPAC each year. 
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STAFFING 
 

Staffing for District Programs 

 
 
ELD Courses and Instruction 
All teachers must be appropriately certificated with one of the following: LDS, CLAD, SB 1969, 
SB 395, AB 2913, CTEL, BCLAD, or BCC. 
 
Mainstream Classrooms 
All teachers working with English learners must be appropriately certificated with one of the 
following: LDS, CLAD, SB 1969, SB 395, AB 2913, CTEL, BCLAD, or BCC. 
 
 

District-Sponsored Supported Teacher Training 
 
 
The district provides the opportunity for teachers to enroll in classes offered by the district, 
County Office of Education, Bilingual Teacher Training Project, and other research-based 
workshops and in-service opportunities in the areas of: methodology and Spanish language.  
Teachers are encouraged to take training in SDAIE, English learners and Special Education, 
literacy development, instructional differentiation, classroom management and more. 
 
Topics of Professional Learning include (The CA ELA/ELD Framework will be embedded 
throughout all sessions): 
 Integrated and Designated ELD 
 Student Engagement for Diverse Learners 
 Writing Across Content Areas 
 Academic Language in English, Spanish and other targeted languages 
 Collaborative Conversations 
 Text Complexity and Close Reading 
 Guided Language Acquisition Device (GLAD) 
 Long Term English Language Learners 
 Equity 

 
 

Criteria for Designating Teachers to Implement  
Programs for English Language Learners 

 
 
The following defines the criteria and process for district assignment of qualified teachers who 
are implementing instructional programs for ELs: 

A. English Language Development instruction (ELD) 
B. Specialized English Instruction in Academic Areas (SDAIE) 

 
Criteria for assignment consist of:   

A. Credential or certificate authorizing to work with English learners. 
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B. Participation in the district approved training program,  
B. Observable application of appropriate methodologies in the classroom  
C. Passing the State approved test leading to certification by the Commission on Teacher 

Credentialing. 
 

Teachers hired with the contingency to obtain an EL authorization must make annual 
satisfactory progress to meet their stated credential authorization.  

A. Satisfactory progress is six units minimum of appropriate academic coursework 
 
BILINGUAL METHODOLOGY 
Each teacher identified to be a district assigned bilingual teacher must hold the appropriate 
credential or participate in a district approved bilingual methodology training program.  This 
training focuses on the following areas:  language acquisition, a balanced reading approach, 
TPR, ELD, the writing process, comprehensible input, differentiating instruction, SDAIE, 
cooperative learning and other bilingual methods identified by the district. 

A. Training is provided through use of the following: 
1. MCOE 
2. California Department of Education  
3. Research-Based pedagogically sound EL trainings 

B. Criteria for assessing successful progress in the above methodology training programs: 
1. Observable application of EL teaching methodologies in the classroom.   
2. Passing gradin in the methodology class offered by the district through an Institute of 

Higher Learning (i.e. local universities and colleges) 
 

Teachers may enroll/participate in any of the programs listed below to acquire the cultural 
awareness to successfully work with ELs and their parents. 

A. Enrollment in Bilingual Teacher Training Project Culture Courses. 
B. A course on the target cultural group at a college or university. 
C. District sponsored workshop 
D Immersion Program in target culture 
E District approved conferences 
F. Any other program with district approval.  Criteria for assessing successful progress in 

cultural awareness programs: 
1. Passing grade in a culture course offered by a college or university. 
2. Attendance at district sponsored workshops or conferences. 
3. Successful completion of the culture portion of the test to acquire a BCLAD. 

Successful completion of the culture component of the coursework for the BCLAD. 
 

The Teacher is not required to meet the above criteria for language proficiency.  He/she 
must demonstrate proficiency only in methodology and culture and have the following: 

A. Holds appropriate credential issued by a college or university. The official certificate must 
be filed with the district office. 

B. A teacher holds a single subject credential with English Learner authorization 
 

 
  



 

39 

Criteria for Identifying Instructional Aides to Implement  
Programs for English Language Learners 

 
 
The role of the Bilingual Aides is to assist teachers who are not fluent in the target language, 
but are responsible to provide instruction to ELs. Under the supervision of the teacher, 
Bilingual Aides provide primary language support and translation to facilitate the 
comprehension of content. 
 
 
Training Program for Instructional Aides 
 
The bilingual aides participate in training at each school site.  This training includes staff 
development opportunities offered by the district for certificated staff, county schools, statewide 
education in-services, and conferences. 
 Classes offered by the district: 
 Supporting with the primary language 
 Cooperative Learning 
 Integrated and Designated ELD 
 Literacy Development 
 SDAIE 
 Guided Language Acquisition Design 
 Academic Language in English  
 Writing Across Content Areas 
 Collaborative Conversations 
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PARENT INVOLVEMENT 
 

Parent Notification 

 
 
A.  There are several areas in which the District has a responsibility to inform the parent(s).  

These areas include parent notification of: 
1. English and Primary Language Assessment results 
2. Description of instructional programs and materials for ELs 
3. Reclassification of ELs 
4. Placement for ELs  
5. At-Risk of Retention Forms 

  
Notification is written in English and in the primary language of the student and communicated 
orally whenever possible when school personnel have reason to believe that a written notice 
will not be understood by the parent(s). See pages 32 and 33 in the Appendix. 
 
 

Parent Participation 

 
 
A. District English Learners Advisory Committee/DELAC 
 According to the California State Department of Education Coordinated Compliance 

Monitoring Review Manual, whenever there are 51 or more ELs enrolled in a district, there 
will be a functioning district EL advisory committee or subcommittee of an existing 
committee that has met ALL of the following: 
1. Has had the opportunity to review and advice on specific items to the District School 

Board regarding: 
a. The District Education Plan for English Language Learners  
b. A district-wide needs assessment on a school-by-school basis  
c. The program evaluation through the analysis of data 

2. Has a majority membership of ELs' parents not employed by the district. In the event an 
existing committee is used for these purposes, the membership of parents of ELs is 
made up of at least the same percentage as that of the ELs in the district. 

3. Has received training and training materials which are appropriate to assist parent 
members in carrying out their responsibilities. 

 

B.  According to the California State Department of Education's Federal Program Monitoring, 
whenever there are 21 or more ELs at a school site, there is a functioning English Learners' 
Advisory Committee (ELAC) that has met ALL of the following: 
1. Has had the opportunity to advise the principal and school site council/staff on specific 

items relating to the school's: 
a. Plan for ELs  
b. Needs assessment  
c. Efforts to make parents aware of the importance of regular school attendance 

2. Has a membership of EL parents in at least the same percentage as there are EL 
students at the school. 
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3. Has had an election of members in which all parents of ELs have had an opportunity to 
vote. 

4. Has had the opportunity to elect at least one member of the District English Learners' 
Advisory Committee (DELAC). 

5. Has received training and training materials which are appropriate to assist parent 
members in carrying out their responsibilities. 

 
 

General Parent Education 

 
 
The school site administrator in conjunction with the staff should plan parent meetings each 
year which address the following: (Translation/Interpretation is provided) 
 Philosophy and goals of its program for ELs 
 Language acquisition 
 School curriculum 
 Educational support at home 
 Parent rights and responsibilities 
 Parenting skills/Family Engagement Strategies 
 Health and auxiliary services 
 ESSA 
 Partnerships 
 Community Partnerships 
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Los Banos Unified School District 

                 First page: Student File; Second page: Resource Teacher                 Primera página: Archivo del estudiante; Segunda página: Maestro de Recursos 
 

2018 

 
Home Language Survey Encuesta del Idioma del Hogar 

 
  Date of Student Enrollment:        
   

  Fecha de Matricula:         

  Name of Student:          
 

  Nombre del Estudiante:         

  Grade:      Age:       
 

  Grado:      Edad:       

 
Directions to Parents and Guardians Instrucciones a seguir para los Padres y el Guardián 

  

 The California Education Code contains legal requirements which 
direct schools to determine the language(s) spoken in the home of 
each student. This information is essential in order for the school to 
provide adequate instructional programs and services. 

 El código de Educación de California requiere que las escuelas 
determinen el idioma que se habla en el hogar de cada alumno.  Esta 
información es muy importante para que las escuelas puedan 
proporcionar los programas de enseñanza y servicios adecuados a 
todos los estudiantes. 
 

 If a parent indicates a language other than English to any of the 
questions, the child will be tested for English proficiency using 
the ELPAC which is an assessment that has been mandated by 
the State of California. 

 Si el padre indica otro idioma que no es ingles en cualquiera de 
las preguntas, el estudiante tomara la prueba ELPAC para medir 
su nivel de proficiencia en Inglés. La prueba ELPAC es una 
evaluación obligatoria que el estado de California ha 
establecido. 

  
1. What was the first language your child learned to speak? 

 
 

1. ¿Cuál fue el idioma que su hijo/a aprendió primero cuando comenzó 
a hablar?   

    
2. What language does your child speak most often at home? 

 
 

2. ¿Cuál idioma usa con más frecuencia su hijo/a cuando conversa en 
la casa?   

 
    
3. Which language do you (the parents or guardians) most frequently use 

when speaking with your child?  
 

 

3. ¿Cuál idioma usan Uds. (padre o guardián) con más frecuencia 
cuando hablan con su hijo/a? 
 

 
 
 
 
    

Signature of Parent or Guardian    Date   Firma de padre/Madre o guardian   Fecha 

kellington
Typewritten Text
45



 



ASSESSING BICS VS. CALP 
 
BICS (Basic Interpersonal Communication Skills) 
 

 Follows general classroom directions 
 Acts out common school activities 
 Gives classroom commands to peers 
 Exchanges common greetings 
 Describes classroom objects; describes people 
 Retells a familiar story 
 Initiates, maintains and responds to conversation 
 Appropriately answers basic questions 
 Participates in sharing time 
 Narrates a story 

 
CALP (Cognitive Academic Language Proficiency) 
 

 Follows specific directions for academic tasks 
 Understands and uses academic vocabulary appropriately 
 Understands teacher's discussion and distinguishes main ideas from supporting 

details 
 Understands and uses temporal (first, last, etc.) and spatial (top, bottom, etc.) 

concepts  
 Distinguishes letter sounds  
 Asks/answers specific questions regarding topic discussions 
 Verbally uses all 8 parts of speech correctly 
 Asks for clarification during academic tasks 
 Actively participates in class discussions; volunteers to answer questions 
 Adds an appropriate ending after listening to a story 
 Uses sound/symbol association and can decode words 
 Understands rules of punctuation/capitalization for reading  
 Follows along orally during reading  
 Uses glossary, index, appendix, etc. 
 Demonstrates an interest in reading and writing  
 Completes simple unfinished sentences  
 Generates complex sentences  
 Writes from dictation 
 Writes short paragraphs  
 Uses correct punctuation, capitalization, paragraphing margins 
 Reads for comprehension 

 
 
 
Adapted from "Checklist for Language Skills," B. Bernhard & B. Loer 
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SDAIE TEACHER BEHAVIOR CHECKLIST 
 

 
CRITERIA 

 

 
YES 

 
NO 

 
N/A 

 
SUPPORTING DATA 

 
SIMPLIFY THE INPUT 

    

 slower speech rate     
 clear enunciation     
 controlled vocabulary     
 use of cognates     
 limited use of idiomatic speech     
 define words with double meanings     
 mini lectures     

     
 
USE CONTEXTUAL CLUES 

    

 gestures     
 facial expressions     
 act out meaning     
 props     
 graphs     
 visuals     
 realia     
 word banks     
 overheads     
 bulletin boards     
 maps     
 visual and word association     

     
 
CHECK FREQUENTLY FOR 
UNDERSTANDING 

    

Formative     
 confirmation checks     
 comprehension checks     
 clarification requests     
 repetitions     
 expansions     
 variety of question types     
 interaction: teacher/student and/or student/student     

     
 
 

kellington
Typewritten Text
48



WHAT ELD/SDAIE REQUIRES 
 
A teacher who values and integrates the home cultures and languages into the 
curriculum. 
 
Changing the environment of the classroom from one of competition to one of 
cooperation (a variety of cooperative learning activities). 
 
A well-planned and orchestrated presentation of content lessons techniques and 
strategies. 
 
 Teaching of study and meta-cognitive skills. 
 
 The use of realia and visual aids to contextualize the language. 
 
 A variety of tasks that emphasize thinking skills such as: 
 
  • Mapping/Graphic Organizers 
 
  • Elaboration/Paraphrasing 
 
  • Association/Activating Prior Knowledge 
 
  • Analogies/Critical Thinking 
 
  • Categorizing/Comparing/Contrast 
 
  • Sequencing/Deductive Reasoning 
 
  • Problem Solving Strategies 
 
  • Procedural Knowledge 
 
  • Technical Vocabulary 
 
  • Multi-sensory presentation:  Students see, hear, touch, taste, smell 
 
  • Absence of rote or worksheet drills 
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IMPLEMENTING ELD and SDAIE LESSONS 
 

A. The planning process 
  1. Identify the content and language objectives  
  2. Identify challenging academic vocabulary and language structures 
  3. Plan activities to build background using vocabulary of topic 

  4.  Select grouping possibilities for peer support/interaction and differentiation of  
   instruction 
  5.  Select support materials and other resources to use with the text 
 

B. Lesson visualization and contextualization 
  1. Think of how to communicate the message without words 
  2. Use objects, charts, maps, graphs, photos, and illustrations 
  3. Include many role-playing activities 
       

C. Comprehensible lessons  
  1.  Check frequently for understanding 
  2.  Ask learners to develop questions 
  3.  Follow same learning sequence with students 
  4.  Cross-reference topics across subject areas  
  5. Sort and categorize information 
   • Identify key ideas 
   • List Tier 1, Tier 2 and Tier 3 vocabulary 
  6. Organize complex processes 
   • Give students content area terms in lists 
   • Outline steps and events 
   • Give students recipes 
   • Highlight key points 
   • Guide questioning formulation 
  7. Use group activities after instruction 
   • Train students to work in groups 
   • Form cooperative learning groups 
   • Assign definite tasks and roles 
   • Make groups results-oriented 
 

D. Sample unit elements - Teacher directed 
  1. Set the stage -- Visual overview 
  2. Pre-teach Tier 1, Tier 2 and Tier 3 vocabulary 
   • List new words 
   • Post words/synonyms 
  3. Categorize words 
   • Cluster words 
  4. Survey the chapter 
   • Skim chapter 
   • Note key topics 
   • Outline text 
   • Students copy the outline 
  5. Develop prediction questions as related to DOK 
   • As the chapter is reviewed, formulate and write questions 
  6. Listen/read information 

7. Restate information 
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Los Banos Unified 

INITIAL PARENT NOTIFICATION LETTER 
Federal Title I or Title III and State Requirements 

To the parent(s)/guardian(s) of: ________________________       School: ____________     
State Student ID #: ______________      Date of Birth: ____________    Grade: ____________    
Primary Language: ______________    Date: ____________    

Dear Parent(s) or Guardian(s): Your child continues to be identified as an English learner. Each year, we are required to 
assess your child and notify you of your child’s proficiency level in English. We must inform you of the language 
acquisition program options available. From these options you may choose the one that best suits your child (California 
Education Code (EC) Section 310). This letter also contains the criteria for a student to exit the English learner (EL) status 
(20 United States Code [U.S.C.] Section 6312[e][3][A][i],[vi]). 

Language Assessment Results 

(20 U.S.C. Section 6312[e][3][A][ii]) 

Composite Domains 

English Language Proficiency 

Assessments for California (ELPAC) 

Scale Score 

ELPAC Performance Level 

Overall   

Oral Language   

Written Language   
 

Oral Language ELPAC Performance Level Written  Language ELPAC Performance Level 

Listening  Reading  

Speaking  Writing  

Your child is participating in an Individualized Education Program (IEP), which is on file: ___ 

A description of how your child’s program placement will contribute to meeting the objectives of the IEP is attached. (20 
U.S.C Section 6312[e][3][A][vii]). 

Exit (Reclassification) Criteria 

(20 U.S.C. Section 6312[e][3][A][vi]) 
The goal of language acquisition programs is for students to become proficient in English as rapidly as possible and to 
meet state academic achievement measures. The Los Banos Unified exit (reclassification) criteria are listed below.  

Required Criteria 

(EC Section 313[f]) 
Los Banos Unified Criteria 

English Language Proficiency 
Assessment ELPAC Overall Performance Level 4  

Teacher Evaluation  

Parental Opinion and 
Consultation    

Comparison of Performance in 
Basic Skills  
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Academic Achievement Results 

(20 U.S.C. Section 6312[e][3][A][ii]) 

 

 

Graduation Rate for English Learners 

(20 U.S.C. Section 6312[e][3][A][vi]) 
The expected rate of graduation for students in this program is 90 percent. 
The graduation rate displayed on the Graduate Data report, available on the California Department of Education 
DataQuest web page at http://dq.cde.ca.gov/dataquest/. 

 

Choosing a Language Acquisition Program 

Parents or guardians may choose a language acquisition program that best suits their child (EC Section 310). Language 
acquisition programs are educational programs designed to ensure English acquisition occurs as rapidly and effectively as 
possible. They provide instruction to English learners based on the state-adopted academic content standards, including 
English language development (ELD) standards (20 U.S.C. Section 6312[e][3][A][iii],[v]); EC Section 306[c]). 
 

Language Acquisition Programs Offered 

We are required to offer, at minimum, a Structured English Immersion (SEI) program option (EC Section 305[a][2]).  
 

Structured English Immersion Program: A language acquisition program for English learners in which nearly all 
classroom instruction is provided in English, but with curriculum and a presentation designed for students who are 
learning English. At minimum, students are offered Designated ELD and provided access to grade level academic subject 
matter content with Integrated ELD. 
 
Parents or guardians may provide input regarding language acquisition programs during the development of the Local 
Control and Accountability Plan (EC Section 52062). If interested in a different program from those listed above, please 
contact Los Banos Unified School District to ask about the process.  
 
Although schools have an obligation to serve all EL students, parents or guardians of English learners have a right to 
decline or opt their children out of a school’s EL program or out of particular EL services within an EL program. If 
parents or guardians opt their children out of a school’s EL program or specific EL services, the children retain their status 
as English learners. The school remains obligated to take the affirmative steps required by Title VI of the Civil Rights Act 
of 1964 and the appropriate actions required by the Equal Education Opportunity Act of 1974 to provide EL students 
access to its educational programs (20 U.S.C. sections 1703[f], 6312[e][3][A][viii]). 
  

Skill Area 
Smarter Balanced Assessment 

Consortium (SBAC) or Local Measures 
Other Measure 

English Language Arts   

Mathematics   

http://dq.cde.ca.gov/dataquest/


Los Banos Unified 

INITIAL PARENT NOTIFICATION LETTER 
Federal Title I or Title III and State Requirements 

 

To the parent(s)/guardian(s) of: ________________________       School: ____________            
State Student ID #:       Date of Birth:    Grade:    
Primary Language: ______________ Date Tested: _____________ 
 

Dear Parent(s) or Guardian(s): A language other than English was noted on your child’s Home Language Survey when your 
child first enrolled in our school. State and federal law requires us to assess your child and notify you of your child’s proficiency 
level in English. We are required to inform you of the language acquisition program options available. From these options, you 
may choose the one that best suits your child (California Education Code [EC] Section 310). This letter also explains the criteria 
for a student to exit the English learner (EL) status (20 United States Code [U.S.C.] Section 6312[e][3][A][i],[vi]). 
 

Language Assessment Results 

(20 U.S.C Section 6312[e][3][A][ii]) 

Composite Domains 
English Language Proficiency Assessments for California (ELPAC) 

Initial ELPAC Performance Level 

Overall  
Status:  
Score:  

Oral Language (Listening and Speaking)  

Written Language (Reading and Writing)  

  

Based on results of the English language proficiency assessment, your child has been identified as an _____ student. 
 
Your child is participating in an Individualized Education Program (IEP), which is on file: ___ 

A description of how your child’s program placement will contribute to meeting the objectives of the IEP is attached. (20 U.S.C 
Section 6312[e][3][A][vii]). 
 

Exit (Reclassification) Criteria 

(20 U.S.C. Section 6312[e][3][A][vi]) 

The goal of language acquisition programs is for students to become proficient in English as rapidly as possible and to meet state 
academic achievement measures. The Los Banos Unified exit (reclassification) criteria are listed below.  

Required Criteria 

(EC Section 313[f]) 
Los Banos Unified Criteria 

English Language Proficiency 
Assessment ELPAC Overall Performance Level 4  

Teacher Evaluation  

Parental Opinion and 
Consultation    

Comparison of Performance in 
Basic Skills  
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Graduation Rate for English Learners 

(20 U.S.C. Section 6312[e][3][A][vi]) 
The expected rate of graduation for students in this program is 90 percent. 
The graduation rate displayed on the Graduate Data report, available on the California Department of Education 
DataQuest web page at http://dq.cde.ca.gov/dataquest/. 

 

Choosing a Language Acquisition Program 

Parents or guardians may choose a language acquisition program that best suits their child (EC Section 310). Language 
acquisition programs are educational programs designed to ensure English acquisition occurs as rapidly and effectively as 
possible. They provide instruction to English learners based on the state-adopted academic content standards, including 
English language development (ELD) standards (20 U.S.C. Section 6312[e][3][A][iii],[v]); EC Section 306[c]). 
 

Language Acquisition Programs Offered 

We are required to offer, at minimum, a Structured English Immersion (SEI) program option (EC Section 305[a][2]).  
 

Structured English Immersion Program: A language acquisition program for English learners in which nearly all 
classroom instruction is provided in English, but with curriculum and a presentation designed for students who are 
learning English. At minimum, students are offered Designated ELD and provided access to grade level academic subject 
matter content with Integrated ELD. 
 
Parents or guardians may provide input regarding language acquisition programs during the development of the Local 
Control and Accountability Plan (EC Section 52062). If interested in a different program from those listed above, please 
contact Los Banos Unified School District to ask about the process.  
 
Although schools have an obligation to serve all EL students, parents or guardians of English learners have a right to 
decline or opt their children out of a school’s EL program or out of particular EL services within an EL program. If 
parents or guardians opt their children out of a school’s EL program or specific EL services, the children retain their status 
as English learners. The school remains obligated to take the affirmative steps required by Title VI of the Civil Rights Act 
of 1964 and the appropriate actions required by the Equal Education Opportunity Act of 1974 to provide EL students 
access to its educational programs (20 U.S.C. sections 1703[f], 6312[e][3][A][viii]). 
 

http://dq.cde.ca.gov/dataquest/


 

Los Banos Unified School District 
1717 South Eleventh Street 

Los Banos, California 93635-4800 
Telephone (209) 826-3801  Fax (209) 826-6810 

www.losbanosusd.org 

 

 *Refer to LBUSD Reclassification Criteria Chart Board Approved: 1/4/2021 

Reclassification Form for Grades TK - Grade 3 
Board Policy AR6174 and AR6190, Education Code 52164.6 

 
Student Name: _____________________________ Student ID: __________________ Grade: ________ 
  
School: ______________________________ Teacher:  __________________________________   
 
Date of Entry:  ________ Meeting Date: ________ Reclassification Date: ________ 
 
A student is eligible for reclassification from English Learner (EL) to Fluent English Proficient (R-FEP) when all 
of the criteria (A-D) have been achieved and dated following a consultation meeting with the parent or 
guardian. Members of the Language Appraisal Team are to sign this document indicating that the student is to 
be reclassified. 
 
A. ELPAC (English Language Proficiency Assessments for California) 
 Overall Score of 4 is required – Date Taken: ________ Score: ____ 
 
B. Teacher Evaluation of English Proficiency and Academic Achievement 
 Grades of Satisfactory or higher in ELA. 
 Grading Period: ________ Grade: ____     
 
C. Comparison of Performance in Basic Skills* 

At or above grade level in reading using one of the following assessments: Fountas & Pinnell, MAP, or 
Rigby 

  Date of Test: ________   Assessment: ___________________________________ Score: _____     
 
D. Parental Opinion and Consultation 

The student’s parent or legal guardian was consulted in the reclassification process and was given the 
opportunity to share their opinion. 
Date of meeting(s): ________    

 
*** English Learner with Special Needs Reclassification Worksheet 

Student’s basic skills in ELA assessments appear to be commensurate with his/her intellectual ability. Due to the 
disability verses a difference in primary language assessment indicate similar levels of academic performance.  
Date of meeting: ________  Worksheet is attached 

 
Language Appraisal Team Membership 

 
Site Principal or Designee Sign: ____________________________________   Date: ________    
 
Student’s Classroom Teacher Sign: ____________________________________   Date: ________    
 
Other (Resource, Inclusion Specialist) Sign: ____________________________________   Date: ________    
 
Student Sign: ____________________________________   Date: ________    
 
Parent Sign: ____________________________________   Date: ________    
 

 
 
 

Forward a copy of this form to the Assistant Superintendent at the District Office; the original is to be placed in the student’s cumulative record. 

http://www.losbanosusd.org/
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Los Banos Unified School District 
1717 South Eleventh Street 

Los Banos, California 93635-4800 
Telephone (209) 826-3801  Fax (209) 826-6810 

www.losbanosusd.org 

 

  *Refer to LBUSD Reclassification Criteria Chart for Reading Levels Board Approved:  1/4/2021

Reclassification Form for Grades 4 - 6 
Board Policy AR6174 and AR6190, Education Code 52164.6 

 
Student Name: _____________________________ Student ID: __________________ Grade: ________ 
  
School: ______________________________ Teacher:  __________________________________ 
 
Date of Entry:  ________ Meeting Date: ________ Reclassification Date: ________ 
 
A student is eligible for reclassification from English Learner (EL) to Fluent English Proficient (R-FEP) when all 
of the criteria (A-D) have been achieved and dated following a consultation meeting with the parent or 
guardian. Members of the Language Appraisal Team are to sign this document indicating that the student is to 
be reclassified. 
 
A. ELPAC (English Language Proficiency Assessments for California) 
  Overall Score of 4 is required – Date Taken: ________ Score: ____ 
 
B. Teacher Evaluation of English Proficiency and Academic Achievement 
  Grade of C or higher in ELA on most recent report card. 
  Grading Period: ________ ELA Grade: ____  
 
C. Comparison of Performance in Basic Skills* 
  SBAC ELA score: Standard Nearly Met, Standard Met, or Exceeded and/or  
  at or above grade level in reading using the Rigby or MAP assessment  
  Date of Test: ________   Assessment: ___________________________________ Score: _____     
 
D. Parental Opinion and Consultation 

The student’s parent or legal guardian was consulted in the reclassification process and was given the 
opportunity to share their opinion. 
Date of meeting(s): ________    

 
 
*** English Learner with Special Needs Reclassification Worksheet 

Student’s basic skills in ELA assessments appear to be commensurate with his/her intellectual ability. Due to the 
disability verses a difference in primary language assessment indicate similar levels of academic performance.  
Date of meeting: ________  Worksheet is attached 

 
Language Appraisal Team Membership 

 
Site Principal or Designee Sign: ____________________________________   Date: ________    
 
Student’s Classroom Teacher Sign: ____________________________________   Date: ________    
 
Other (Resource, Inclusion Specialist) Sign: ____________________________________   Date: ________    
 
Student Sign: ____________________________________   Date: ________    
 
Parent Sign: ____________________________________   Date: ________    
 
 
Forward a copy of this form to the Assistant Superintendent at the District Office; the original is to be placed in the student’s cumulative record.  

http://www.losbanosusd.org/
kellington
Typewritten Text
57



 



 

Los Banos Unified School District 
1717 South Eleventh Street 

Los Banos, California 93635-4800 
Telephone (209) 826-3801  Fax (209) 826-6810 

www.losbanosusd.org 

 

  *Refer to LBUSD Reclassification Criteria Chart for Reading Levels Board Approved:  1/4/2021

Reclassification Form for Grades 7-12 
Board Policy AR6174 and AR6190, Education Code 52164.6 

 
Student Name: _____________________________ Student ID: __________________ Grade: ________ 
  
School: ______________________________ Teacher:  __________________________________ 
 
Date of Entry:  ________ Meeting Date: ________ Reclassification Date: ________ 
 
A student is eligible for reclassification from English Learner (EL) to Fluent English Proficient (R-FEP) when all 
of the criteria (A-D) have been achieved and dated following a consultation meeting with the parent or 
guardian. Members of the Language Appraisal Team are to sign this document indicating that the student is to 
be reclassified. 
 
A. ELPAC (English Language Proficiency Assessments for California) 
  Overall Score of 4 is required – Date Taken: ________ Score: ____ 
 
B. Teacher Evaluation of English Proficiency and Academic Achievement 
  Grades of C or higher in English and ELD courses on most recent report card. 
  Grading Period: ________ Grades: English: ____ ELD: ____    
 
C. Comparison of Performance in Basic Skills* 
  SBAC ELA score: Standard Nearly Met, Standard Met, or Exceeded and/or 
  at or above grade level in reading using the MAP assessment 
  Date of Test: ________   SBAC Score: _____ and/or MAP Score: _____      
 
D. Parental Opinion and Consultation 

The student’s parent or legal guardian was consulted in the reclassification process and was given the 
opportunity to share their opinion. 
Date of meeting(s): ________    

 
*** English Learner with Special Needs Reclassification Worksheet 

Student’s basic skills in ELA assessments appear to be commensurate with his/her intellectual ability. Due to the 
disability verses a difference in primary language assessment indicate similar levels of academic performance.  
Date of meeting: ________  Worksheet is attached 

 
Language Appraisal Team Membership 

 
Site Principal or Designee Sign: ____________________________________   Date: ________    
 
Student’s Teacher Sign: ____________________________________   Date: ________    
 
Other (Resource, Inclusion Specialist) Sign: ____________________________________   Date: ________    
 
Student Sign: ____________________________________   Date: ________    
 
Parent Sign: ____________________________________   Date: ________    
 
 
 
 
Forward a copy of this form to the Assistant Superintendent at the District Office; the original is to be placed in the student’s cumulative record.  

http://www.losbanosusd.org/
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Los Banos Unifed School District 

2020-2021 ENGLISH LEARNER RECLASSIFICATION CRITERIA 
 

GRADE A. PROFICIENCY ON ELPAC B. TEACHER EVALUATION 
C. BASIC SKILLS IN ENGLISH 

D. PARENT OPINION AND CONSULTATION 
ASSESSMENT REQUIRED SCORE 

K Overall performance level of 4 Grades of Satisfactory or higher in ELA. 

Fountas & Pinnell Approaches Expectations The parent(s) of the eligible student for 
reclassification must be consulted and given an 
opportunity to give their opinion. This must be 
documented on the reclassification form to 
satisfy requirement. 

Rigby 3 

MAP 125 

1 Overall performance level of 4 Grades of Satisfactory or higher in ELA. 

Fountas & Pinnell Approaches Expectations 

see above Rigby 16 

MAP 145 

2 Overall performance level of 4 Grades of Satisfactory or higher in ELA. 

Fountas & Pinnell Approaches Expectations 

see above Rigby 21 

MAP 160 

3 Overall performance level of 4 Grades of Satisfactory or higher in ELA. 
Rigby 24 

see above 
MAP 170 

4 Overall performance level of 4 
Grade of C or higher in ELA on most recent 
report card 

RIGBY 27 

see above MAP 180 

Smarter Balanced ELA Level 2 or above 

5 Overall performance level of 4 
Grade of C or higher in ELA on most recent 
report card 

RIGBY 30 

see above MAP 190 

Smarter Balanced ELA Level 2 or above 

6 Overall performance level of 4 
Grade of C or higher in ELA on most recent 
report card 

RIGBY 30+ 

see above MAP 195 

Smarter Balanced ELA Level 2 or above 

7 - 9 Overall performance level of 4 
Grades of C or higher in English and ELD 
courses on most recent report card 

MAP 200 
see above 

Smarter Balanced ELA Level 2 or above 

10 - 12 Overall performance level of 4 
Grades of C or higher in English and ELD 
courses on most recent report card 

MAP 205 
see above 

Smarter Balanced ELA Level 2 or above 

ELs with IEPs: If the language acquisition team determines that an EL with an IEP would benefit from reclassification and exit EL services, but the student's disability prevents the student from meeting the 
above criteria, the team can recommend the student for reclassification via the EL Reclassification Worksheet. 
 Updated 1/6/2021 
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Revised 1-23-2020 

ENGLISH LEARNER WITH SPECIAL NEEDS RECLASSIFICATION WORKSHEET 
 

Student Name: _______________________ D.O.B.: _________ Grade: ____ Date of Meeting: ______ 

Primary Disability: ________________________Secondary Disability: ________________________ 

Summary of English Language Development Services received: _________________________________ 
________________________________________________________________________________________________ 
 
1.  Assessment Results of Language Proficiency       

Note: The CDE regulations allow the IEP team to designate that a student take an alternate assessment to ELPAC if appropriate 
  

Language Proficiency Assessment Taken:   ELPAC   Alternate Assessment 

If alternate assessment, name of assessment:  __________________________________________  
 

Current School Year Data Date: __________   

 ELPAC: Overall Score: __ Oral: __ Written: __ Listening: __ Speaking: __ Reading: __ Writing: __ 

 Alternate Assessment (ALPI): Overall Score: __ Listening: __ Speaking: __ 

 Other Alternate Assessment: Score: __ Listening: __ Speaking: __ Reading: __ Writing: __ 
 

Previous School Year Data Date: __________  

 ELPAC: Overall Score: __ Oral: __ Written: __ Listening: __ Speaking: __ Reading: __ Writing: __ 

 Alternate Assessment (ALPI): Overall Score: __ Listening: __ Speaking: __ 
 
Student met language proficiency level criteria as assessed by ELPAC?   Yes   No 
Note:  Overall proficiency level must be an overall score of level 4.  

  

If student’s overall proficiency level was below level 4, did the Reclassification Team review other informal 
measures of proficiency and determine that it is likely the student is proficient in English?   Yes   No  
  

If student took alternate assessment(s), answer the following question:  

If there were indicators of low performance in listening, speaking, reading or writing, does the 
Reclassification Team feel the student is proficient in English and low performance areas were a reflection of 
the student’s disability versus language difference?   Yes   No  
Note: Possible indicators: Student has similar academic deficits and error patterns in English as well as primary language, or 
error patterns in speaking, reading, and writing are typical of students with that disability versus students with language 
differences, etc.  

  
Comments:  _________________________________________________________________ 
____________________________________________________________________________________________ 
  

Does the Reclassification Team feel it is likely the student has reached an appropriate level of English 
proficiency aligned to their level of functioning?   Yes   No 

  

2.  Teacher Evaluation  
Note: Having incurred deficits in motivation & academic success unrelated to English language proficiency (i.e. disability) do not 
preclude a student from reclassification.  
 
Evaluation was based on:  

 Classroom performance  District-wide assessments 
 IEP Goal Progress  Other: __________________________    
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Revised 1-23-2020 

Does the Reclassification Team feel teacher input/evaluation indicate the student is proficient in English?  
 Yes   No 
 
Comments:  _________________________________________________________________ 
____________________________________________________________________________________________ 

 

3.  Parent Opinion and Consultation was solicited through:  

 Letter to Parent   Parent Conference   Other: ____________________________________ 

Does the Reclassification Team feel parent input indicates student is proficient in English?   Yes   No  

Comments:  _________________________________________________________________ 
____________________________________________________________________________________________ 

 

4.  Comparison of Performance in Basic Skills   
Note: “Assessment of language proficiency using an objective assessment instrument (statewide assessment or other alternate 
assessment) score in English/language arts (ELA) must be at least at the nearly met level- each district may select exact cut point; 
for pupils scoring below the cut point, determine whether factors other than English language proficiency are responsible and 
whether it is appropriate to reclassify the student.  For students that do not take statewide assessment, the team may use other 
empirical data to determine if the student has acquired English based on their ability level.  
  

Assessment Data Utilized:  CAASPP ELA    Statewide Alternate Assessment (CAA)  

 Other (name): _____________________________________ Date: ___________________ 

English Language Arts (ELA) assessment results: 

Do objective assessment measures in ELA indicate the student is performing in a range that enables them to 
compete effectively with English-speaking peers in a mainstream class (note that a “mainstream class” may 
not be applicable to a student with disabilities if they do not attend a mainstream class or function at a level 
lower than same age peers)?   Yes    No 

  

If performance in basic skills in ELA on objective assessment measures was not at a range that allows 
student to compete with English-speaking peers, answer the following questions to help determine if 
“factors other than English language proficiency are responsible for limited achievement in ELA”?  
 

 Student’s basic skills in ELA assessment appear to be commensurate with his/her intellectual ability 
due to a disability such as an intellectual disability, language & speech impairment, etc., versus a 
language difference and primary language assessments indicate similar levels of academic 
performance (if available and applicable) or,   

   

 Error patterns noted mirror the patterns of errors made by students with a similar disability versus a 
peers with language differences and student manifests language proficiency in all other areas.  

  
Does the Reclassification Team feel the student’s performance in ELA warrants reclassification?   Yes   No 
  
Does the Reclassification Team feel the student should be reclassified at this time based on the 
analysis of the four criteria above?   Yes   No 
  

 

****If you are considering reclassification of a student with an IEP, you must use this English Learner with 
Special Needs Reclassification Worksheet ALONG WITH, and attach it to, the reclassification form**** 
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SAMPLE Progress Monitor CALENDAR, ELEMENTARY 
 
The LAT/EL Team/SST should meet monthly to review referrals, analyze data, and measure the 
effectiveness of prescribed interventions. 
 

MEETING TOPIC PURPOSE 

1 (SEPTEMBER) EL Progress Profiles (end of previous school 
year)—Contact teachers (Pre-referral) EL 
Monitoring-Reclassification Establish 
Membership Coordinate Calendar with PLC 
and or /Grade Level/EL Team 

Verify student placement 
CAASPP/CMA scores 

2 (OCTOBER) RFEP Monitoring PLC/Grade Level Meetings 
for individual students 

New CAASPP/CMA Scores 

3 (NOVEMBER) EL Progress Monitoring LTEL Monitoring EL-
Monitoring-Reclassification RFEP Monitoring 

Report Card Marks ELD/ELA Data 

4 (DECEMBER) Meetings for individual students  
5 (JANUARY) RFEP Monitoring PLC and or , Grade Level, 

EL Team Meetings for individual students 
ELA/ELD Data 

6 (FEBRUARY) EL Monitoring-Reclassification New ELPAC Scores 
7 (MARCH) EL Progress Profiles—Contact teachers 

(Prereferral) EL Progress Monitoring LTEL 
Progress Monitoring 

Report Card Marks 

8 (MAY) EL Progress Profiles (current school year) EL 
Monitoring-Reclassification 

ELA/ELD  Data Analysis of 
Effectiveness of EL Goal Setting for 
Next Year 

 
SAMPLE Progress Monitor CALENDAR, SECONDARY 

 

MEETING TOPIC PURPOSE 
1 (SEPTEMBER) EL Progress Profiles (end of previous school 

year) EL Monitoring-Reclassification 
Verify student placement- 
CAASPP/CMA scores 

2 (OCTOBER) RFEP Monitoring  CAASPP/CMA  Scores 
3 (NOVEMBER) EL Progress Monitoring LTEL Progress 

Monitoring 
Mid-Term Marks 

4 (DECEMBER) EL Monitoring-Reclassification Final Marks 
5 (JANUARY) RFEP Monitoring Final Marks 
6 (FEBRUARY) EL Monitoring-Reclassification New ELPAC Scores 
7 (MARCH) EL Progress Monitoring LTEL Progress 

Monitoring 
Mid-Term Marks 

8 (APRIL) EL Progress Profiles (current school year) EL 
Monitoring-Reclassification 

Final Marks Final Marks Analysis of 
Effectiveness of EL Goal Setting for 
Next Year 
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Tool # 1 TK – GRADE 8  

CONTENT MONITORING FORM FOR ENGLISH LEARNERS  
  

Student Information 

Student Name:                                                              Date of Birth:       

School Name:                                                                Grade Level:       

Date entered U.S. Schools:                                         Home Language:       

 

STATE CONTENT ASSESSMENT TEST SCORES 

Year:                                                                     overall ELA results:                                                                     overall math results:       overall ELPAC results:       

Year:       overall ELA results:                                                                     overall math results:       overall ELPAC results:       

Year:       overall ELA results:                                                                     overall math results:       overall ELPAC results:       

 
 

TOOL #2: MONITORING ENGLISH LEARNER PROGRESS IN CORE CONTENT AREAS  
 

Subject  Trimester 1 Benchmark  Trimester 2 Benchmark  Trimester 3 Benchmark  

English/ 

Language Arts  

 

Above grade level  

On grade level 

Below grade level  

Academic grade:       

Above grade level  

On grade level 

Below grade level  

Academic grade:       

Above grade level  

On grade level 

Below grade level  

Academic grade:       

Mathematics  

 

Above grade level  

On grade level 

Below grade level  

Academic grade:       

Above grade level  

On grade level 

Below grade level  

Academic grade:       

Above grade level  

On grade level 

Below grade level  

Academic grade:       

Science Above grade level  

On grade level 

Below grade level  

Academic grade:       

Above grade level  

On grade level 

Below grade level  

Academic grade:       

Above grade level  

On grade level 

Below grade level  

Academic grade:       

Social Studies Above grade level  

On grade level 

Below grade level  

Academic grade:       

Above grade level  

On grade level 

Below grade level  

Academic grade:       

Above grade level  

On grade level 

Below grade level  

Academic grade:       

Other Above grade level  

On grade level 

Below grade level  

Academic grade:       

Above grade level  

On grade level 

Below grade level  

Academic grade:       

Above grade level  

On grade level 

Below grade level  

Academic grade:       
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TOOL #2: TK – Grade 8 
MONITORING ENGLISH LEARNER PROGRESS IN CORE CONTENT AREAS (CONTINUED) 

 

TEACHER OBSERVATIONS 

Rating Scale: 1: Never 2: Seldom 3: Sometimes 4: Often 5: Always 

Characteristic  Trimester 1  Trimester 2 Trimester 3  

Completes class assignments on time                    

Participates effectively in class discussions                    

Works independently                    

Completes homework assignments                    

Displays effort                    

 

ATTENDANCE AND TARDY DATA 

 Trimester 1  Trimester 2 Trimester 3  

Days absent (class period for 7-8)                   

Days tardy (class period for 7-8)                   

 

SUMMARY AND ACTION STEPS 

Summary: check the appropriate box                                                                                                                                    Trimester 1 Trimester 2 Trimester 3 

1. Student meets grade-level academic standards or benchmarks.     

2. Student does not meet grade-level academic standards or 
benchmarks. English language proficiency is not a reason the student is 
not meeting grade-level academic standards or benchmarks.  

   

3. Student does not meet grade-level academic standards or 
benchmarks. Limited English language proficiency in one or more 
language domains is a reason the student is not meeting grade-level 
academic standards or benchmarks.  

   

Action Steps- Subject Assessments/Interventions:       

 

 

 

Date:       

 

Person Completing the Form and Title:  

      

Team Members:       
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Tool # 1 GRADE 9 – 12   
CONTENT MONITORING FORM FOR ENGLISH LEARNERS 

    

Student Information 

Student Name:                                                              Date of Birth:       

School Name:                                                                Grade Level:       

Date entered U.S. Schools:                                         Home Language:       

 
STATE CONTENT ASSESSMENT TEST SCORES 

Year:                                                                     overall ELA results:                                                                     overall math results:       overall ELPAC results:       

Year:       overall ELA results:                                                                     overall math results:       overall ELPAC results:       

Year:       overall ELA results:                                                                     overall math results:       overall ELPAC results:       

 
 

TOOL #2: MONITORING ENGLISH LEARNER PROGRESS IN CORE CONTENT AREAS  
 

CURRENT YEAR BENCHMARKS 

Subject  Qtr 1 Benchmark  Qtr 2 Benchmark  Qtr 3 Benchmark  Qtr 4 Benchmark  

English/ 

Language 
Arts  

Above grade level  

On grade level 

Below grade level  

Academic grade:       

Above grade level  

On grade level 

Below grade level  

Academic grade:       

Above grade level  

On grade level 

Below grade level  

Academic grade:       

Above grade level  

On grade level 

Below grade level  

Academic grade:       

Mathematics  

 

Above grade level  

On grade level 

Below grade level  

Academic grade:       

Above grade level  

On grade level 

Below grade level  

Academic grade:       

Above grade level  

On grade level 

Below grade level  

Academic grade:       

Above grade level  

On grade level 

Below grade level  

Academic grade:       

Science Above grade level  

On grade level 

Below grade level  

Academic grade:       

Above grade level  

On grade level 

Below grade level  

Academic grade:       

Above grade level  

On grade level 

Below grade level  

Academic grade:       

Above grade level  

On grade level 

Below grade level  

Academic grade:       

Social 
Studies 

Above grade level  

On grade level 

Below grade level  

Academic grade:       

Above grade level  

On grade level 

Below grade level  

Academic grade:       

Above grade level  

On grade level 

Below grade level  

Academic grade:       

Above grade level  

On grade level 

Below grade level  

Academic grade:       

Other Above grade level  

On grade level 

Below grade level  

Academic grade:       

Above grade level  

On grade level 

Below grade level  

Academic grade:       

Above grade level  

On grade level 

Below grade level  

Academic grade:       

Above grade level  

On grade level 

Below grade level  

Academic grade:       

On track to 
graduate on 
time? 

 yes 

 no 

 yes 

 no 

 yes 

 no 

 yes 

 no 
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TOOL #2: MONITORING ENGLISH LEARNER PROGRESS IN CORE CONTENT AREAS (CONTINUED) 
 

TEACHER OBSERVATIONS 

Rating Scale: 1: Never 2: Seldom 3: Sometimes 4: Often 5: Always 

Characteristic: Qtr 1 Qtr 2 Qtr 3 Qtr 4 

Completes class assignments on time                          

Participates effectively in class discussions                          

Works independently                          

Completes homework assignments                          

Displays effort                          

 

ATTENDANCE AND TARDY DATA 

 Qtr 1  Qtr 2 Qtr 3  Qtr 4 

Classes absent                         

Classes tardy                         

 

SUMMARY AND ACTION STEPS 

Summary                                                                                                                                    Qtr 1 Qtr 2 Qtr 3 Qtr 4 

1. Student meets grade-level academic standards or 
benchmarks.  

    

2. Student does not meet grade-level academic standards 
or benchmarks. English language proficiency is not a 
reason the student is not meeting grade-level academic 
standards or benchmarks.  

    

3. Student does not meet grade-level academic standards 
or benchmarks. Limited English language proficiency in 
one or more language domains is a reason the student is 
not meeting grade-level academic standards or 
benchmarks.  

    

Action Steps- Subject Assessments/Interventions:       

 

 

Date:       

 

Person Completing the Form and Title:  

      

Team Members:       
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Please insert the completed form into the student’s cum folder. 

Los Banos Unified School District 
Reclassification Follow-Up Report 

 
Student Name: ___________________________  Student ID: _______________     
  
School of Reclassification:  ______________________________ Date of Reclassification: ___________  IEP (yes/no): _____  
 

School: __________________________  School: __________________________  School: __________________________  School: __________________________ 

Year: ________  Year: ________  Year: ________  Year: ________ 

Follow-Up Advisor: _________________  Follow-Up Advisor: _________________  Follow-Up Advisor: _________________  Follow-Up Advisor: _________________ 

Grading 
Period 

ELA/Engl 
Grade 

ELA 
CAASPP 

Score 

Other 
Standard 

Assess 
 

Grading 
Period 

ELA/Engl 
Grade 

ELA 
CAASPP 

Score 

Other 
Standard 

Assess 
 

Grading 
Period 

ELA/Engl 
Grade 

ELA 
CAASPP 

Score 

Other 
Standard 

Assess 
 

Grading 
Period 

ELA/Engl 
Grade 

ELA 
CAASPP 

Score 

Other 
Standard 

Assess 

                   

                   

                   

                   

                   

                   

 

If the student failed any courses, list the courses and the interventions used to support the student: 
 

Year 1: 

Year 2: 

Year 3: 

Year 4: 

 
 
Final Review Signature:  ______________________________________________________   Date:  _______________________ 
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Los Banos Unified School District 
1717 South Eleventh Street 

Los Banos, California 93635 
Telephone  (209) 826-3801    Fax  (209) 826-6810 

 

 Board Approved: 1/4/2021

About Language Acquisition Programs and Language Programs 
 

Program Type Characteristics 

Language 

Acquisition 

Program  
(English Learners) 

The California Code of Regulations section 11309 requires that any 

language acquisition program provided by a school, district, or county 

shall: 

● Be designed using evidence-based research and include both 
Designated and Integrated English Language Development; 

● Be allocated sufficient resources by the local educational agency (LEA) 
to be effectively implemented, including, but not limited to, certificated 
teachers with the appropriate authorizations, necessary instructional 
materials, pertinent professional development for the proposed 
program, and opportunities for parent and community engagement to 
support the proposed program goals; and 

● Within a reasonable period of time, lead to: 
✔ Grade-level proficiency in English, and, when the program 

model includes instruction in another language, proficiency in 
that other language; and 

✔ Achievement of the state-adopted academic content standards in 
English, and, when the program model includes instruction in 
another language, achievement of the state- adopted academic 
content standards in that other language. 

Language Program  
(non-English Learners) 

 Language programs offer students who are not English learners 
opportunities to be instructed in languages other than English 

 May lead to proficiency in languages other than English 

Parent and Community Engagement 

Parents may provide input regarding language and language acquisition programs in the LEA or to be 
considered in the LEA during the development of the Local Control and Accountability Plan (EC Section 
52062.) If interested in a different program from those listed above, please contact Nancy Velador, 
nvelador@losbanosusd.k12.ca.us to ask about the process. 

 

mailto:nvelador@losbanosusd.k12.ca.us
mailto:nvelador@losbanosusd.k12.ca.us
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