Gardiner - Randolph - Pittston - West Gardiner

Maine School Administrative District No. 11

150 Highland Avenue
Gardiner, ME 04345
Patricia Hopkins Phone: 207-582-5346 Angela Hardy
Superintendent of Schools Fax: 207-582-8305 Director of Curriculum & Instruction

www.msadll.org

REGULAR SCHOOL BOARD MEETING
MERLE E. PEACOCK, JR. BOARD ROOM
Thursday, May 4, 2023
6:30 p.m.

AGENDA

l. Call to order

1. Introduction
A. Board Members
B. Administrative Staff
C. The Pledge of Allegiance
D. Public Comment

Ill.  Review and Approval of Agenda/Minutes
A. Prioritization of items and alteration of the established agenda format sequence
as needed.
B. Approval of Agenda
C. Approval of Minutes of Previous Meetings:
e Regular School Board Meeting — April 6, 2023
e Special School Board Meeting (Expulsion Hearing) — April 10, 2023

IV. Recognition and Celebrations
A. None

V.  Correspondence

A. Retirement letter received from Dorothy Hinckley, Administrative Assistant,
Transportation Office

B. Resignation letter received from Jen Dearborn, Special Ed Teacher — Behavior
Program, Gardiner Regional Middle School

C. Resignation letter received from Kadeem Edge, Special Ed Teacher — Behavior
Program, Gardiner Area High School

D. Resignation letter received from Jon Umland, 7" Grade Basketball Coach,
Gardiner Regional Middle School

VI.  Committee Reports
A. Capital Area Technical Center Advisory Committee
e Presentation — CATC Open House — Nick Gannon
Curriculum Committee — April 11, 2023
Dropout Prevention Committee — No Meeting
Finance Committee Meetings —
e February 28, 2023

Cow
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March 7, 2023

March 28, 2023

April 4, 2023

April 11, 2023

« 2023-2024 Proposed Budget Update
Policy Committee — April 6, 2023 — No Meeting

First Reading — Policies
e None

Second Reading - Palicies

e EBCA Comprehensive Health and Safety Emergency Plan

e EFE Competitive Food Sales-Sales of Food in Competition with

the School Food Service Program

o EFE-E Chapter 51: Child Nutrition Programs in Public Schools —
RESCIND

EGAD Copyright Compliance

EGAD-R Copyright Compliance Administrative Procedure

IHBEAA LAU Plan

IHBAI Independent Evaluations

IHBAG Programming in the Least Restrictive Environment

IHBAG-R Programming in the Least Restrictive Environment —
Administrative Procedure

e IMBB Exemption from Required Instruction

Second Reading — Job Descriptions
e Literacy Specialist
e Educational Technician Ill — Title | Math and Reading

F. Student Representatives Report
G.
H. Wellness Committee — No Meeting

Administrator Reports — April 2023 report

VII. Ad Hoc Committees

A.

Hoch Field Committee

VIII. General Information

A.
B.
C.

Patrick Munzing, Softball Volunteer, Gardiner Regional Middle School
Jamie Simpson, Softball Volunteer, Gardiner Regional Middle School
Lucas Takatsu, Softball Volunteer, Gardiner Regional Middle School

IX. Nominations

A.

B.

1%t Year Probationary Contract

¢ Monica Jimenez, Nurse Elementary

2" Year Probationary Contracts

e Andrew Hopkins, Special Education/Middle School
Gerald Kiesman, English Language Arts/Middle School
Shaunessy LaClair, Social Studies/Middle School
Nicholas Denny, Science Teacher/Middle School
Laurie Tranten, English Language Arts/Middle School
Patricia Sims, English Language Arts/Middle School
Erin Overlock, Science Teacher/Middle School
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Christie Jernigan, Math Learning Lab Teacher/Middle School
Natalie Brann, General Elementary

Brooke Somes, General Elementary

Rachel Robinson, General Elementary

Sarah Crane, General Elementary

Charlie-Mabel Savoy, General Elementary

Sarah Gagnon, General Elementary

Caroline Hamzavi, General Elementary

Melissa Dore, Special Education/Elementary

Alissa Craig, Special Education/Autism Program
Timothy O’Brien, Physical Education Teacher/Elementary
Jamie Riggin, Nurse — Elementary

Jaclyn O’Donnell, Nurse — Elementary

Meagan Abbott, Social Worker — Middle/High Schools
Melissa Winchester, Social Worker - Elementary

. Continuing Contracts

Sara Minzy, Social Worker, Elementary

Kirsten Perry, Instructional Coach — Literacy/Middle School
Tracy McNaughton, ELL Teacher/District

Kasia Dziergas, World Language/High School
Jennifer Clawson, Video Production/ High School
Kristen Pray, Special Education/High School
Lauri-Beth Rankin, Physical Education/ High School
Dominick Foster, Social Studies/ High School
Chelsea Bernier, Math Interventionist/Middle School
Chad Greenleaf, Social Studies/Middle School

Phil Libby, School Counselor/Middle School

Allie Beaulieu, General Elementary

Freda Keyser, General Elementary

Elizabeth Nelson, General Elementary

Kashley Carter, General Elementary

Danielle Dedeo, General Elementary

Emily Hersom, General Elementary

Jenn Whitney, Special Education Elementary

. Administrative Contracts — 1 Year

o Hope St. Denis, Assistant Principal, Gardiner Regional Middle School

e Tiffany Cockrell, Principal, Pittston-Randolph Consolidated School

¢ Nicole Barton, Assistant Principal/Instructional Support, Helen Thompson
School

o Jeff Ellis, Assistant to the Director of Operations

. Administrative Contracts — 2 Year

Andrea Disch, Business Manager

Terry McGuire, Director of Instructional Technology

Gabe Dostie, Director of Operations

Linda Sergent, Director of Student Nutrition

Joshua Farr, Adult Education Director

Sarah Bolduc-Ignasiak, Assistant Director of Special Services
Jarrod Dumas, Assistant Principal, Gardiner Area High School
Jackie Paré, Assistant Principal, Gardiner Area High School
Kady Gould, Principal, Helen Thompson School

Sara Sims, Principal, Gardiner Regional Middle School
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X.  New Business

Approval of the Proposed 2023-2024 School Year Budget

Approval of the Proposed 2023-2024 Adult Education Budget

Approval of the Proposed 2023-2024 School Nutrition Budget

Request from Gardiner Iron Tiger Cubs to increase the grades serviced by the

School Robotic Team
Italy and Greece Trip — Gardiner Area High School — April Vacation 2025
Paris, France, Region of Provence, Barcelona, Spain — Gardiner Area High
School — April Vacation 2026

G. Discussion on Special Education Staffing Configuration and needs for 2023-

2024 school year

oOw»

mm

XI.  Old Business
A. Strategic Plan Update

XII. Reports
A. Board Chair
e None

B. Superintendent

e Snow Day Schedule Adjustment approved by the Department of Education
United Way of Kennebec Valley Grant - $20,000
Meeting with Elected Officials — Monday, May 22, 2023 at 6 pm.
Important End of School Year Dates:
MSAD 11 Art Show — Thursday, May 18, 2023 from 3-7 pm at GAHS
MSAD 11 REACH Showcase — Thursday, May 25, 2023 from 6-8 pm at
GAHS
GAHS Academic Awards — Thursday, June 1, 2023 at 6 pm at GAHS
GAHS Class Day — Thursday, June 8, 2023 at 8:00 am at GAHS Gym
GAHS Graduation — Saturday, June 10, 2023 at 5 pm at the Augusta Civic
Center
GRMS 8" Grade Awards Ceremony — Wednesday, June 14, 2023 at 8:30
am at GRMS
Adult Education Graduation — Tuesday, June 20, 2023

X3

%
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0.0

7
0'0

7
0.0

7
0.0

X3

%

X3

%

XIll.  Executive Session
A. Executive Session to discuss the Superintendent’s Evaluation and Contract — 1
MRSA 8 405(6)(A)

XIV.  Adjournment
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Gardiner - Randolph - Pittston - West Gardiner

Maine School Administrative District No. 11

150 Highland Avenue
Gardiner, ME 04345
Patricia Hopkins Phone: 207-582-5346 Angela Hardy
Superintendent of Schools Fax: 207-582-8305 Director of Curriculum & Instruction

www.msadl l.org

REGULAR SCHOOL BOARD MEETING
MERLE E. PEACOCK, JR. BOARD ROOM
Thursday, April 6, 2023
5:00 p.m.

DRAFT MINUTES

Present: Becky Fles, Chair; Anthony Veit, Vice Chair; Jeff Hanley; Matthew Lillibridge
(arrived 5:15); James Lothridge; Cullen McGough; Chris McLaughlin; Jack
Pitteroff (left 6:36); Molly Rogers; Elissa Tracey; and Patricia Hopkins,
Superintendent of Schools

Student
Representatives: Sophie Mathieu

Absent: Meaghan Carlson; Alyssa Henderson
Swearing in of newly elected School Board Members 0:07:22 - 0:10:44
I.  Call to order 0:10:45 - 0:11:27

A. The Superintendent declared a quorum present and called the meeting to order
at 5:06 p.m.

Il. Introduction 0:11:27 — 0:13:28

A. Board Members

B. Administrative Staff

C. The Pledge of Allegiance
D. Public Comment

1. Election of Chair and Vice Chair 0:13:29 — 0:15:03

A. Nomination by Elissa Tracey, seconded by Jack Pitteroff to elect Becky Fles,
School Board Chair. The board agreed to close nominations for School Board

Chair.
Motion by Elissa Tracey to elect Becky Fles, School Board Chair, seconded by
Jack Pitteroff.
Voted: 12,463 -0 Student Vote: 1-0

Motion Carried.
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B.

Nomination by James Lothridge, seconded by Jack Pitteroff to elect Anthony
Veit, School Board Vice Chair. The board agreed to close nominations for School
Board Vice Chair.

Motion by James Lothridge to elect Anthony Veit, School Board Vice Chair,
seconded by Jack Pitteroff.

Voted: 12,463 -0 Student Vote: 1-0

Motion Carried.

IV.  Review and Approval of Agenda/Minutes 0:15:04 - 0:16:13

A.

Prioritization of items and alteration of the established agenda format sequence
as needed.

B. Approval of Agenda

Motion by Anthony Veit to approve the agenda as written, seconded by Molly
Rogers.

Voted: 12,463 -0 Student Vote: 1-0

Motion Carried.

C.

Approval of Minutes of Previous Meetings:

e Regular School Board Meeting — March 2, 2023

e Special School Board Meeting (Expulsion Hearing) — March 16, 2023
e School Board Workshop — March 16, 2023

Motion by Elissa Tracey to approve the minutes of the Regular School Board
Meeting, the Special School Board Meeting (Expulsion Hearing), and the
School Board Workshop, seconded by Jack Pitteroff.

Voted: 12,463 -0 Student Vote: 1-0

Motion Carried.

V.  Recognition and Celebrations 0:16:14 - 0:17:02

A.

Nicole Madore, years of service on School Board

B. Welcome New Board Members
VI.  Correspondence 0:17:03-0:17:13
A. Resignation letter received from Jeanne Moody, Varsity Cheering Coach,

B.

Gardiner Area High School effective March 8, 2023

Resignation letter received from Kristen Pray, Freshman Girls Basketball Coach,
Gardiner Area High School effective March 19, 2023

Resignation letter received from Sara Caplan, Grade 6 - Social Studies Teacher,
Gardiner Regional Middle School effective at the end of the 2022-2023 school
year

Resignation letter received from Tabbitha Johnston, Grade 4 Teacher at Helen
Thompson School
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VIl. Committee Reports 0:17:14 - 0:50:16

Capital Area Technical Center Advisory Committee
Curriculum Committee — March 14, 2023
Dropout Prevention Committee — March 21, 2023
Finance Committee Meetings —
March 7, 2023
e March 14, 2023
e March 21, 2023 — Meeting canceled
e March 28, 2023
% 2023-2024 Proposed Budget Update
E. Policy Committee — March 2, 2023

oOw»

First Reading - Policies

e EBCA Comprehensive Health and Safety Emergency Plan

e EFE Competitive Food Sales-Sales of Food in Competition with
the School Food Service Program

e EFE-E Chapter 51: Child Nutrition Programs in Public Schools —
RESCIND

e EGAD Copyright Compliance

e EGAD-R Copyright Compliance Administrative Procedure

e |HBEAA LAU Plan

e |HBAI Independent Evaluations

e IHBAG Programming in the Least Restrictive Environment

e |HBAG-R Programming in the Least Restrictive Environment —

Administrative Procedure
First Reading — Job Descriptions
o Literacy Specialist
e Educational Technician Il — Title | Math and Reading

Motion by Anthony Veit to move the above policies and job description to a
second reading, seconded by Molly Rogers.

Voted: 12,463 -0 Student Vote: 1-0
Motion Carried.
F. Student Representatives Report
G. Administrator Reports — March 2023 report
H. Wellness Committee — No Meeting

VIll.  Ad Hoc Committees 0:50:17 — 0:51:46
A. Hoch Field Committee

IX.  General Information 0:51:47 - 0:51:51

A. Cindy Languet, Administrative Assistant - Evening, Adult Education
B. Staff Transfers —2023-2024 school year

e Juliet Shagoury transfer from Library Ed Tech lll to Kindergarten Teacher,
Helen Thompson School
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C. Reminder — Barcelona, Madrid, and Andalusia Trip — Gardiner Area High School
April 14 — 25, 2023 (Peru trip originally approved by Board on January 6, 2023)
D. Spring Coaches — Gardiner Area High School
e Tim O’Brien, JV Girls Lacrosse Coach
e Skye Cotnoir — Volunteer Girls Lacrosse
e Cole Lawrence — Volunteer Baseball Coach

X. Nominations 0:51:52 — 0:52:48

A. Patricia Salvadori, English Language Arts Teacher — Grade 8, Gardiner Regional
Middle School - $77,302

Motion by Matthew Lillibridge to approve the above nomination by the
Superintendent, seconded by Anthony Veit.

Voted: 12,463 -0 Student Vote: 1-0

Motion Carried.

XI. New Business 0:52:49 - 0:52:50
A. None
Xll.  Old Business 0:52:51 — 0:55:20

A. Strategic Planning Update
Xlll.  Reports 0:55:21 — 1:04:33

A. Board Chair
e None

B. Superintendent
e Snow Day update — June 15" Early Release Day
KVSA Showcase — April 13, 2023, 9:30 — 11:30
UMA Job Fair — April 12, 2023, 10:00 — 2:00
Central Office Schedule for April Break
AASA State Leaders Conference in San Diego — April 19 — 23, 2023
American Rescue Plan Grant Update
Special School Board Meeting — Monday, April 10, 2023 at 5:00 p.m.

XIV. Executive Session 1:04:34 — 1:42:27

A. Executive Session to discuss negotiations with the Gardiner Teachers’
Association — 1 M.R.S.A. 405 § (6)(D)

Motion by Diane Potter to enter executive session at 5:59 pm, seconded by
Matthew Lillibridge.

Voted: 12,463 -0

Motion Carried.
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Exited Executive Session at 6:36 pm (Jack Pitteroff left meeting).

Motion by James Lothridge to ratify the contract with the Gardiner Teachers’
Association, seconded by Anthony Veit.

Voted: 11,585 -0
Motion Carried.
XV.  Adjournment 1:42:28 — 1:42:29

Meeting adjourned at 6:37 pm.

a True Record,

Patricia Hopkins
Secretary
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Gardiner - Randolph - Pittston - West Gardiner

Maine School Administrative District No. 11

150 Highland Avenue
Gardiner, ME 04345
Patricia Hopkins Phone: 207-582-5346 Angela Hardy
Superintendent of Schools Fax: 207-582-8305 Director of Curriculum & Instruction

www.msadll.org
SPECIAL SCHOOL BOARD MEETING
MERLE E. PEACOCK, JR. BOARD ROOM
Wednesday, April 10, 2023
5:00 p.m.
MINUTES

Present: Becky Fles, Chair; Anthony Veit, Vice Chair; Meaghan Carlson; Cullen McGough; Chris McLaughlin;
Diane Potter; Molly Rogers; Elissa Tracey; and Patricia Hopkins, Superintendent

Absent: Jeff Hanley; Matthew Lillibridge; James Lothridge; Jack Pitteroff
Others Present: Chad Kempton, Principal and Jarrod Dumas, Assistant Principal Gardiner Area High School
l.  Call to Order
Becky Fles called the meeting to order at 5:00 p.m. and declared a quorum present.
Il.  Expulsion Hearing — Executive Session — 1 MRSA § 405(6)(B)

Motion by Anthony Veit, seconded by Molly Rogers to go into Executive Session at 5:01 p.m. to
consider a student disciplinary matter pursuant to 1 M.R.S.A. § 405 (6)(B).

Voted: 8-0

Exited Executive Session at 6:17 p.m.

Motion by Diane Potter, seconded by Anthony Veit to expel a student from school pursuant to 20-A
M.R.S.A. Section 1001(9) on the grounds that such expulsion is necessary for the peace and
usefulness of the schools, and to direct the Chair and the Superintendent to provide the student's
parents written notice of this action, the Committee’s findings and the conditions the administration
will consider before recommending readmission of the student to school.

Voted: 7 -0~ 1 (Elissa Tracey opposed)

Motion Carried.

Il Adjournment

Meeting adjourned at 6:20 p.m.

Patricia Hopkins
Secretary



Gardiner - Randolph - Pittston - West Gardiner

Maine School Administrative District No. 11

150 Highland Avenue
Gardiner, ME 04345
Patricia Hopkins Phone: 207-582-5346 Angela Hardy
Superintendent of Schools Fax: 207-582-8305 Director of Curriculum & Instruction

www.msadll.org

CURRICULUM COMMITTEE MEETING
MERLE E. PEACOCK, JR. BOARD ROOM
April 11, 2023
3:30 - 4:30 PM

MINUTES
Present: Becky Fles, Diane Potter, Meaghan Carlson, Tony Veit, Angela Hardy
Absent: Mathew Lillibridge

. Call to Order
The meeting was called to order by Board Chair Becky Fles at 3:32 p.m. The
meeting was live streamed and is available for viewing at www.msad11.org.

Il. Curriculum Review
The Director of Curriculum shared a plan to update the grade 5 annual puberty
education curricula as part of the Maine Learning Results: Health Education
Standards and Maine State Statute (Sec. 7. 22 MRSA §1902, sub - § 1-A).
Committee members reviewed the standards and statute, the family education
material, the student learning objectives, the unit of study and lesson sequence,
and additional family resources available on the internet identified in the “Family
Matters” newsletter. Members supported the curricula and agreed to read
through the web resources listed in advance of the full Board meeting in May.

1. Multi-Tiered Systems of Support (MTSS): What is it? How does it work in
MSAD 11?
The Director of Curriculum shared a presentation with the Board about MTSS,
providing clarity around the federal rules, the evolving nature of MTSS, the
district’s approach, successes and challenges. Committee members
understood that this process is often in a state of refinement as we move
through the cycle of learning and implementation to enable all students to
receive supports that they need, just in time, to access core curriculum.

V. Adjournment

The meeting was adjourned at 4:37 p.m. The next meeting will be held on May 9
from 3:30-4:30 p.m.

Respectfully Submitted,

)/

Angela Hardy



Finance Committee
February 28, 2023

VOTED:
6-0

A

MSAD 11
FINANCE COMMITTEE MEETING
VIRTUAL FINANCE COMMITTEE MEETING
Tuesday, February 28, 2023
5:30 p.m.

Committee Members: Rebecca Fles, Committee Chair; Meaghan Carlson, James Lothridge, Christopher
McLaughlin, Jack Pitteroff, Diane Potter, Patricia Hopkins, Superintendent; Andrea Disch, Business Manager

Absent:

THE MEETING IS AVAILABLE FOR VIEWING AT 02.28.2023 FINANCE COMMITTEE MEETING.

Director Fles called the meeting to order at 5:30 p.m.

2021 — 2022 PER PUPIL EXPENDITURES BY BUDGET CATEGORY

Information from the Maine Department of Education website regarding 2021 — 2022 Per Pupil Expenditures by
District was shared with Committee Members. The Superintendent also shared a more in-depth per pupil
expenditure comparison of local school districts.

ED 279 — STATE FUNDING OVERVIEW

The Committee discussed the preliminary subsidy estimates (ED 279) released by the Maine Department of
Education. Based on the FY 2024 Preliminary Subsidy Estimate, the District anticipates receiving $135,265 in
additional subsidy. The Committee reviewed and discussed changes to the District’s ED 279.

FY 2024 REQUESTED BUDGET — INITIAL
The 2023 — 2024 Requested Budget and Preliminary Budget Worksheet was shared and reviewed with Committee
members. In its current form, the $31,616,030 Preliminary Requested Budget is $3,394,030 more than the current
FY 2023 Budget, an increase of 12.03%.

It was stated the budget information was preliminary and that the Superintendent was still meeting with
administrators. The Committee agreed to meet weekly on Tuesdays during the months of March and April to
complete its budget work.

FOOD SERVICE EQUIPMENT — DISCUSSION

The Business Manager requested that the Committee recommend to the Board that the Food Service Program be
allowed to purchase food service equipment from their unallocated fund balance, rather than to include the
equipment in its FY 2024 Food Service Budget. Information regarding the equipment, as well as the explanation of
the need from the Food Service Director, were shared with Committee members.

Motion by Director Pitteroff, to recommend to the Board that the Food Service Program be allowed to purchase
equipment from its unallocated fund balance, rather than to include the expenditures in its FY 2024 Food Service
Budget, seconded by Director Potter.

Motion Carried


https://www.youtube.com/watch?v=8u0r4UtCdEM

Finance Committee
February 28, 2023

VOTED:
6-0

VOTED:
6-0

SCHOOL REVOLVING RENOVATION FUND (SRRF)

The Business Manager reviewed the SRRF Project Award with Committee Members. It was stated the district’s
portion of the project for repayment was approximately $80,797, or 31.23% of the project cost. The Business
Manager stated that rather than borrowing the funds through the Maine Bond Bank, it was her recommendation for
the district to use contingency and funds in the current year budget.

Motion by Director Lothridge, to recommend to the Board that the district use contingency and funds in the current
year budget to finance the district’s portion of the SRRF Project, seconded by Director Carlson.

Motion Carried

ADULT EDUCATION REGIONALIZATION — UPDATED
The Committee agreed to table its discussion regarding the Adult Education Regionalization until its next meeting.

BUSINESS OFFICE GENERALIST

The Committee discussed the need for an additional person in the Business Office. Rather than wait for the new
budget year for the position to begin, the Committee was asked to fund the position until the start of the new budget
year with funds from the ESSER 111/ARP Grant.

Motion by Director Lothridge, to recommend to the Board that the district use ESSER 111 /ARP Grant funds to
finance the new business office position until the start of the new budget year, seconded by Director Potter.

Motion Carried

Bus BID

The Business Manager reminded Committee Members that the district’s current bus lease would be ending in June
2023. It was stated that it was the Business Manager’s intention to have bids awarded before the FY 2024 Budget
was set.

The Committee agreed that it would next meet on March 7% to continue its budget discussions.

The Finance Committee Meeting adjourned at 8:30 p.m.

Attest a true record,
o thpb—

Patricia Hopkins, Secretary



Finance Committee
March 7, 2023

MSAD 11
FINANCE COMMITTEE MEETING
MERLE E. PEACOCK, JR. BOARD ROOM
Tuesday, March 7, 2023
5:30 p.m.

Committee Members: Rebecca Fles, Committee Chair; Meaghan Carlson, James Lothridge, Jack Pitteroff, Diane
Potter, Patricia Hopkins, Superintendent; Andrea Disch, Business Manager

Absent:

Other Board Members: Tony Veit

THE MEETING IS AVAILABLE FOR VIEWING AT 03.07.2023 FINANCE COMMITTEE MEETING.

Director Fles called the meeting to order at 5:40 p.m.

A. ADULT EDUCATION REGIONALIZATION — UPDATE
Director of Adult Education, Josh Farr, shared with the Committee conversations regarding adult education
regionalization.

B. FY 2024 REQUESTED BUDGET — DISCUSSION
The Committee was presented with an updated Requested Budget and worksheet. The updated Requested Budget of
$31,505,445 is a $3,283,445, or 11.63%, increase over the current 2022 — 2023 Budget. The Administration
reviewed with the Committee changes to the budget since its last meeting on February 28",

The Finance Committee’s next meeting is scheduled for Tuesday, March 14

The Finance Committee Meeting adjourned at 6:55 p.m.

Attest a true record,
o bk

Patricia Hopkins, Secretary
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Finance Committee
March 28, 2023

MSAD 11
FINANCE COMMITTEE MEETING
MERLE E. PEACOCK, JR. BOARD ROOM
Tuesday, March 28, 2023
5:30 p.m.

Committee Members: Rebecca Fles, Committee Chair; Meaghan Carlson, James Lothridge, Jack Pitteroff, Diane
Potter, Patricia Hopkins, Superintendent; Andrea Disch, Business Manager

Absent:

Other Board Members: Elissa Tracey, Tony Veit

THE MEETING IS AVAILABLE FOR VIEWING AT 03.28.2023 FINANCE COMMITTEE MEETING.

Director Fles called the meeting to order at 5:40 p.m.

A. FY 2024 REQUESTED BUDGET — DISCUSSION
The Committee was presented with an updated Requested Budget and worksheet. The updated Requested Budget of
$30,432,597 is a $2,210,597 or 7.83%, increase over the current 2022 — 2023 Budget. Committee members were
also provided an updated overview of the overall increases to the budget. The administration reviewed with the
Committee changes to the budget since its last meeting on March 71,

Among the changes discussed was an updated ED 279 released by the Maine Department of Education. As a result,
the district is estimated to receive an additional $338,042 in State Subsidy. According to the Department, the error
was attributed to a duplication in the subsidy algorithm that produced a higher than required mil rate.

It was also stated that the district had still yet to receive its annual rate notification for health insurance and was
hoping to be able to take an additional cut. The Committee agreed it would next meet once bus bids and its rate
notification are received.

The Finance Committee’s next meeting is scheduled for Tuesday, April 11,

The Finance Committee Meeting adjourned at 6:30 p.m.

Attest a true record,

RS> tbob—

Patricia Hopkins, Secretary


https://www.youtube.com/watch?v=123RmnPBouc

Finance Committee
April 11, 2023

VOTED:
6-0

VOTED:
6-0

VOTED:
6-0

MSAD 11
FINANCE COMMITTEE MEETING
MERLE E. PEACOCK, JR. BOARD ROOM
Tuesday, April 11, 2023
5:30 p.m.

Committee Members: Rebecca Fles, Committee Chair; Meaghan Carlson, Chris McLaughlin, Jack Pitteroff, Diane
Potter, Patricia Hopkins, Superintendent; Andrea Disch, Business Manager

Absent: James Lothridge

Other Board Members: Cullen McGough, Jeff Hanley, and Tony Veit

THE MEETING IS AVAILABLE FOR VIEWING AT 04.11.2023 FINANCE COMMITTEE MEETING.

Director Fles called the meeting to order at 5:31 p.m.

FY 2024 REQUESTED BUDGET — DISCUSSION

The Committee was presented with an updated Requested Budget and Budget Worksheet. The updated Requested
Budget of $30,105,000 is a 6.67% increase, or $1,883,000, over the current 2022 — 2023 Budget. The
administration reviewed with the Committee changes to the budget since its last meeting on March 28". Among the
changes discussed were the reduction of health insurance and the reduction of the district’s annual bus lease.

Motion by Director Pitteroff, to recommend to the Board the approval of the 2023 — 2024 Requested Budget, as
presented, seconded by Director Carlson.

WARRANT ARTICLES - DISCUSSION

The Committee was reminded that based on a previous Board vote, warrant articles will need to be added to the
budget meeting that will allow for the transfer from fund balance to the Capital Reserve Account to fund the local
share of the SRRF project at Gardiner Area High School.

Motion by Director McLaughlin to recommend to the Board the approval of warrant articles for the transfer to and
expenditure from the Capital Reserve Account as outlined, seconded by Director McGough.

SCHOOL NUTRITION 2023 — 2024 BUDGET
Prior to the meeting, the FY 2024 School Nutrition Budget was shared with the Committee. The Budget, as
presented, is a 5.97% increase, or $78,500, over the current 2022 - 2023 School Nutrition Budget.

The Business Manager briefly discussed the School Nutrition Budget with Committee members.
Motion by Director McGough, recommend to the Board approval of the 2023 — 2024 School Nutrition Budget, as

presented, seconded by Director Potter.

ADULT EDUCATION 2023 — 2024 BUDGET
Prior to the meeting, the FY 2024 Adult Education Budget and Worksheet were shared with the Committee. The



https://www.youtube.com/watch?v=bQ_y2mdl1uA

Finance Committee
April 11, 2023

budget, as presented, is $7,861 or 2.99% more than the current year Adult Education Budget. It was stated that while
there may be small fluctuations in each local community, overall, there is no increase to the local communities.

Director of Adult Education, Josh Farr, briefly discussed the Adult Education Budget with Committee members.
VOTED: Motion by Director Potter, to recommend to the Board the approval of the 2023 — 2024 Adult Education Budget,

6-0 as presented, seconded by Director Pitteroff.

E. AMERICAN RESCUE PLAN (ARP) — GRANT UPDATE
The Superintendent of Schools provided an update to the Committee on the status of the remaining ESSER 11 and
ARP /ESSER 11 funds and the plan for how the remainder of the funds will be expended.

The Finance Committee Meeting adjourned at 7:27 p.m.

Attest a true record,

Patricia Hopkins, Secretary



File: EBCA

COMPREHENSIVE HEALTH AND SAFETY AND EMERGENCY MANAGEMENT PLAN

The MSAD+#11 Board hereby adopts the MSAD 11 Comprehensive Health and Safety and Emergency
Management Plan.

The Superintendent and building administrators shall be responsible for developing, in consultation with
staff and persons or agencies with expertise in planning for health, safety and emergency planning and
response, and-respending-to-emergencies; a comprehensive emergency management plan that identifies
and addresses all hazards and potential hazards that could reasonably be expected to affect the school
district and school facilities.

The Superintendent and building administrators shall be responsible for ensuring that the plan is
implemented in each school and evaluated on an annual basis. It is understood that specific procedures
may vary from school to school due to differences in school facilities and the ages of students.

As required by law, the Board will approve the plan annually. Any substantive changes in the plan shall
be subject to the approval of the Board.

At the request of any Board member or full-time school employee, the Board shall form a steering
committee composed of school employees, Board members, parents, and others. A majority of the
school employees must be chosen by the local representatives of the applicable bargaining unit if the
school employees are covered by a collective bargaining agreement. The steering committee shall
regularly review and refine the comprehensive health and safety plan.

The following information pertaining to the MSAD 11 Comprehensive Health and Safety and
Emergency Management Plan is considered public information:

A. A description of the scope and purpose of the Plan and the process used
for developing and updating it;

B. General information on auditing for safety and preparedness;

C. Roles and responsibilities of school administrators, teachers and staff and
the designated chain of command during an emergency; and

D. Strategies for conveying information to parents and the general public
during an emergency.

Except as specified in paragraphs A through D above, those portions of the Comprehensive Health and
Safety and Emergency Management Plan and any other records describing security plans, security
procedures or risk assessments prepared specifically for the purpose of preventing or preparing for acts
of terrorism shall not be considered public information under the Freedom of Access Act but only to the
extent that the release of such information could reasonably be expected to jeopardize the physical
safety of school district personnel or the public.

For the purpose of this policy, “terrorism” is defined as in 1 MRSA § 402(3)(L) as “conduct that is
designed to cause serious bodily injury or substantial risk of bodily injury to multiple persons,
substantial damage to multiple structures whether occupied or unoccupied or substantial physical
damage sufficient to disrupt the normal functioning of a critical infrastructure.”
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COMPETITIVE FOOD SALES-SALES OF FOODS IN COMPETITION WITH THE SCHOOL
FOOD SERVICE PROGRAM

MSAD #11 supports good nutrition as part of a school environment that contributes to student health
and encourages positive food choices and eating habits. The Board believes that nutrition influences a
student’s ability to take full advantage of the school system’s educational program and is, therefore,
related to student achievement.

The Board also recognizes that proceeds from the sale of foods and beverages outside of the School
Lunch Program (“competitive foods™) are a significant source of funds for student activities that might
not otherwise be able to provide.

The Board has adopted this policy to govern the sale of foods and beverages on school property.
RESTRICTION ON SALE OF COMPETITIVE FOODS

Maine Department of Education Rule Chapter 51 mandates that any food or beverage sold at any time
on school property of a school participating in the National School Lunch or School Breakfast Programs
shall be a planned part of the total food service program* of the school and shall include only those
items which contribute both to the nutritional needs of children and the development of desirable food
habits, and shall not include foods of minimal nutritional value as defined in applicable federal
regulations**, except as provided for by school board policy in certain circumstances.

*According to DOE Rule Chapter 51 (1)(b), the “Total Food Service Program” includes the federal Milk Program as defined in 7 C.F.R. §
215; the federal Breakfast Program, which means the federal program under which a breakfast that meets the nutritional requirements set
forth in 7 C.F.R. § 220 is offered; the National School Lunch Program (including the After School Snack), which means the federal
program under which the school operates a nonprofit lunch program that meets the requirements of 7 C.F.C. §; or any combination of these
programs.

**”Foods of minimal nutritional value” as defined in 7 C.F.R. § 210.11 means: (a) In the case of artificially sweetened foods, a food which
provides less than 5 percent of the Reference Daily Intake (RDI) for each of the eight specified nutrients per serving; (b) in the case of all
other foods, a food which provides less than 5 percent of the RDI for each of eight specified nutrients per 100 calories and less than 5
percent of the RDI for each of eight specified nutrients per serving. The eight nutrients to be assessed for this purpose are: protein, vitamin
A, vitamin C, niacin, riboflavin, thiamin, calcium, and iron. This definition is applicable to foods that are part of the total food service
program of the school, and foods and beverages sold at food sales, school stores, and in vending machines. A listing of “Categories of
Foods of Minimal Nutritional Value” is in Appendix B to 7 C.F.R. Part 210 (National School Lunch Program).

As allowed by Rule Chapter 51, the MSAB-+#11 Board permits the sale of food and beverages outside
the total food program to:

1. To attendees at school-sponsored community events held on school property
(i.e., school-sponsored events that are open to the public);
2. To the public at community events held on school property in accordance with

the Board’s facilities use policy;
In State-approved instructional Career and Technical Education (CTE) Programs; and/or
4. By a school approved student organization or program if consistent with the
requirement that such sales not include foods of minimal nutritional value as
defined in 7 C.F.C. § 210.11(a)(2).

w
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This policy applies to sales of foods and beverages at any time on school property by any person, group
or organization.

When foods and beverages are sold to raise funds for schools or student activities, students, staff,
parents, or school-sponsored organizations involved in such sales are encouraged to include at least
some healthy food choices.

FUNDS FROM SALES OF COMPETITIVE FOODS

Funds from all food and beverage sales made at any time on school property shall accrue to the benefit
of the school’s non-profit school food service program, except that funds raised through authorized sales
outside the total food service program shall accrue to the sponsoring school or approved student
organization in accordance with applicable policies, cash-management procedures and administrative
directives or to the sponsor of a community event that is held on school property in accordance with the
Board’s facility use policy.

INOTE-DOE staff confirmed-thatitis-the Department’sintent-that Funds raised by approved student

organizations and by school affiliated booster groups through the sales of foods and beverages at events
open to the public will accrue to the sponsoring organization, not to the school’s food service program.

DOE-staff-also-confirmed-that Foods of minimal nutritional value may be sold by approved student
organizations when an event held on school property is open to the public. However, students may not
sell foods of minimal nutritional value if an event is not open to the public. Boosters may also sell foods
of minimal nutritional value if the event is open to the public, e.g., basketball games.

Community events that are sponsored by non-school groups (“outside organizations” such as Kiwanis,
Boy Scouts, Girl Scouts, Little League, other community organizations) are events over which the
school district has no authority or responsibility other than through the Board’s facilities use policy and
procedures that |mplement the faC|I|t|es use policy. Funds ralsed by these groups will accrue to the
organization. 3 age. This will also apply to
certain booster groups and booster actlvmes that do fundralsmg actlvmes in accordance with the
facilities use policy.

DELEGATION OF RESPONSIBILITY

The Superintendent/designee shall be responsible for enforcement of this policy. Permission for
authorized food sales outside the total food service program shall be secured from the Building Principal
and Superintendent as specified in Policies JJE/Student Fund Raising Activities, KF/Community Use of
School Facilities, KF-R/Community Use of School Facilities Administrative Procedure, and EFE-
E/Child Nutrition Programs in Public Schools and Institutions Frequently Asked Questions.

Legal Reference: Ch. 51 (Dept. of Educ. Rule) (Child Nutrition Programs in Public
Schools and Institutions)
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Adopted:

Reviewed:

JJE  Student Fundraising Activities

KF  Community Use of School Facilities

KF-R Community Use of School Facilities Administrative Procedure

EFE-E Child Nutrition Programs in Public Schools and Institutions
Frequently Asked Question

June 15, 2006

December 7, 2006; June 3, 2010; April 5, 2018
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Chapter 51:
Child Nutrition Programs in Public Schools and Institutions

Frequently Asked Questions and Answers
Introduction

This rule; Chapter 51 Child Nutrition Programs in Public Schools and Institutions balances
two important policy objectives. The rule is crafted to pertain to the sale of any foods or
beverages that would compete with the school's total food service program. This limitation
is to ensure that the foods available to students are primarily those that meet the nutritional
guidelines of the United States Department of Agriculture.

This objective is balanced with a second objective- namely the furthering of community
involvement through the use of the school as a community facility. The rule serves this
objective by creating exceptions to the limitation of the sale of food and beverages to only
nutritious foods, but does so in a manner that is aimed primarily at the public, not students,
thus avoiding competition with students and the total food service program. The further
limitation is the rule on the accrual of funds from all foods and beverages to only the
school or an approved student organization supports this policy objective and provides
additional needed support to the school's non-profit school food service program.

The rule also serves to influence a change in the culture of schools whereby children are
constantly faced with abundant foods that exceed recommended caloric allowances, etc.
Listed below are questions frequently asked surrounding interpretations of this rule, and
responses which clarify the requirements put forth in the rule.

Q. Avre sales of foods after school hours, to the public, considered sales to the public, or
sales at a community event?

After school hours represents a time of day. This is not an event. An event is

an occurrence or some type of activity that takes place.

What can be sold in vending machines, before and after school'?

Only foods that are not considered foods of minimal nutritional value.

What is the federal listing of specific foods considered to be of minimal nutritional
value?

These foods appear on line in Federal Regulation 7CFR210 Appendix B: Soda
Water, Water Ices. Chewing Gum, And Certain Candies Such As: Hard Candy,
Jellies and Gums, Marshmallow Candies, Fondant, Licorice, Spun Candy, and
Candy Coated Popcorn. This regulation can be accessed at: www/fns.usda.gov
Can a student sell popcorn or bake sale items to classmates?

If the products are not considered foods of minimal nutritional value and the sale

is permitted by school board policy.

Are foods and beverages sold in school stores restricted in any way?

Yes, all foods and beverages sold in school stores must not be considered foods of
minimal nutritional value. Exceptions would apply only if the school store is
available to the public during an event and school board policy allows school store

> O>0 »
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purchases by the public.

Can the funds received from the sale of foods and beverages in a school store,
vending machines, or from other food sales be retained by the sponsor of the sale?
Yes, if there is a policy established by the school board.

Can Girl Scout cookies be sold at school?

Yes, but only if the sale is to the public and during an event. Girl Scout cookies
may not be sold to students.

Must funds from the sale of foods and beverages sold at any time on school property
revert to the food Service Program?

Yes, unless there is a written policy that meets exceptions 1, 2, 3, 4, or 5 of the
rule.

Can a student organization sell foods of minimal nutritional value to the public
at a community event?

Yes, exception 2 would apply.

Can the school board by policy allow soda to be sold in vending machines?

No, the policy would violate Regulation, Chapter 51.

Must a food product contain more than 5% of all eight specified nutrients as
defined in federal regulation in order to be acceptable?

No, the definition for foods of minimal nutritional value means that if all of the
nutrients that are contained in given food product fail to meet the 5% rule, the
food is considered a food of minimal nutritional value. If, however, at least one
of the nutrients of those contained in a food product meets or exceeds the 5%
rule, the food is acceptable.

What is the definition of “artificially sweetened foods™?

An artificially sweetened food is one that is sweetened with a non-nutritive
sweetener such as saccharin, aspartame, acesulfame, potassium, and sucralose.
Can the PTA sell apples to students after school and who benefits from the sale?
Yes. The funds received would revert to the Food Service Program, unless school
board policy allows for the sponsor of the sale to benefit from the sale.

If a school dance that is open to students only and food is sold at the dance, who
would benefit from the sales and what foods can be sold.

If the dance is not a public event, the school approved student organization or
program sponsoring the dance could benefit from the funds by an approved policy
of the school board. Food items sold must be acceptable in accordance with
exception 5 of this rule.

Does the rule prevent me from continuing to sell cookies, brownies, or cakes

as part of the a la carte offerings?

No. However, the cookies, brownies, and cakes that are sold must be acceptable
as defined in this rule.

How does Chapter 51 affect current contracts with beverage companies that
specify that soda (only their beverages) can be sold in vending machines?

Such contracts should be renegotiated to specify that only acceptable products
will be supplied by the beverage company.
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Are carbonated waters acceptable beverage products?

Yes.

Can a student organization sell candy as a fund raiser?

Yes. However, students may only sell candy off the school property or in
accordance with exceptions 2 and 3 of the rule.

Can students sell non-food items for fundraising purposes?

The rule only applies to the sale of foods and/or beverages.

Can foods of minimal nutritional value such as cupcakes or cookies be

provided to students for celebrations/parties?

The rule only applies to the sale of foods and/or beverages. If foods are

provided not sold, the rule does not apply.

If an after-school Teen Center, sponsored by a community program, which is
open to students only, and held in a facility on school property sells food to the
students, must the foods that are sold meet the nutritional standards of this rule?
Who benefits from the sale of foods in this situation?

The foods and beverages that are sold to students at this Teen Center must meet
the nutritional standards of this rule. The sponsor of the Teen Center can benefit
from these sales, only in accordance with school board policy.

Are cough drops and chewing gum defined as foods?

Yes. Federal Regulations consider cough drops and chewing gum foods of
Minimal Nutritional Value. This regulation can be accessed at www.fns.usda.gov
Can soda, chips, and candy be sold to the school staff?

Yes. Exception 1 of the rule applies to such sales.

Can school staff collect money from students to support a classroom pizza party?
No. The collection of money to pay for students’ participation in a classroom pizza
party represents a food sale.

My High School does not participate in the National School Lunch Program; does
this rule apply to my school?

No. The rule only applies to schools participating in the National School Lunch
Program.

Can a student bring foods of Minimal Nutritional VValue from home?

Chapter 51 does not apply to foods and beverages brought to school by students.
If a School Food Service Department is contracted to provide banquet catering
for a community or public event, must the food service program benefit from the
funds received?

Yes. However, exception 2 or 3 of the rule could apply to such situations.

Can the Career and Technical Education Programs (CTE) sell lollipops to
students during school hours?

No. Lollipops are considered foods of Minimal Nutritional Value.

Can nutritious foods and beverages be sold to students during the school day
through vending machines and school stores? If so, can the Board by policy
allow profits to accrue to approved student organizations, or must these funds to
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to the Food Service Program?

A. Yes, with a policy in place the profits are allowed to go to the student organization
as long as you are not selling foods of minimal nutritional value.
Q. Can student groups sponsor sales of nutritious foods and beverages to students as

well as staff? If so, can the Board by policy allows the profits to accrue to
approved student organizations?

A. Yes.

Q. If vending machines with nutritious foods and beverages are available to students
after the school day; can the Board by policy allow funds from these vending
machines to accrue to approved student organizations?

A. Yes.

Q. We believe that it is the DOE’s intent that outside groups (Lions Club) that sell
foods and beverages (nutritious or not) in accordance with the Boards facilities
use policy are allowed to keep their profits for their own use. Can you confirm
that this is correct?

A. Yes, if this is a public event with a policy in place.

The complete rule can be viewed on the secretary of state page or by using this link
Chapter 051.

Adopted: June 15, 2006

Reviewed: December 7, 2006; June 3, 2010; April 5, 2018
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COPYRIGHT COMPLIANCE

The Board expects all employees and students in MSAD #11 to comply with the federal
copyright law. Employees and students who willfully disregard the law and the Board’s
copyright policy and procedure do so at their own risk. MSAD #11 will not extend legal
and/or insurance protection to employees or students for willful violations of this policy.
Such violations may also result in disciplinary action.

The Superintendent is responsible for implementing this policy and the accompanying
administrative procedure. The Superintendent may develop additional administrative
procedures and/or delegate specific responsibilities to building principals and others as
he/she they deems appropriate.

MSAD 11 will take the following steps to discourage violations of the copyright law in
the school system:

A. All instructional staff and school administrators shall receive a copy of this
policy and the accompanying administrative procedure.

B. Copyright notices shall be posted within view of copying equipment.
C. Teachers and library media specialists shall be responsible for informing
students about the legal and ethical issues raised by copyright infringement

and illegal use of materials.

Legal Reference: 17 U.S.C. 8 101 et seq. (The Copyright Act of 1976)
P.L. 107-273 (The TEACH Act of 2002)

Cross Reference:  EGAD-R — Copyright Compliance Administrative Procedure
GCSA — Employee Computer and Internet Use
IINDB — Student Computer and Internet Use
IINDC — School System Website and Web Pages

Adopted: August 6, 1992

Revised: June 3, 2004; December 7, 2006; June 3, 2010; January 11, 2018
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COPYRIGHT COMPLIANCE ADMINISTRATIVE PROCEDURE

This administrative procedure summarizes the major provisions found in the federal copyright
law and guidelines concerning reproduction of copyrighted works by educators. This summary is
not intended to replace the law/guidelines, which should be referred to when questions regarding
implementation arise.

Instructional staff teaching distance learning or online courses must comply with
Section 111 in addition to all other parts of this procedure.

GENERAL RULE AND COPYRIGHT OWNERSHIP

A

A.

Presumption of copyright. Works, in any medium (written, recorded, digitally-stored,
etc.) should generally be presumed to be protected by copyright law, regardless of
whether the work displays a copyright notice, the symbol, “©,” or other express
reservation of rights.

Rule against copyright violations. Except as otherwise permitted by this policy and
applicable law, school employees shall not reproduce, perform, or display copyrighted
works without permission of the owner.

U.S. Government works. United States government works are not subject to copyright
protection and may freely be copied.

Public domain. Works that are in the public domain due to expiration of copyrights, as
provided by law, may be freely reproduced, performed, or displayed.

Student works. Students are the owners of exclusive rights in works that they create.

Works made for hire. Works created by school employees in the course and scope of
their employment are “works made for hire,” and the school unit retains exclusive rights
in such works, unless otherwise agreed in writing by the School Board.

Distance learning. All rights in works created by school employees in the course of
teaching distance learning courses are owned by the school unit that employs the
individual(s) who created the work, unless otherwise agreed in writing by the employing
school unit.

. DEFINITIONS

“FAIR USE”

A copyright provides the owner with the exclusive rights of reproduction, adaptation,
publication, performance, and display of the covered work. The copyright law contains
certain “fair use” provisions that permit limited reproduction of materials based on four
criteria:
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1. The purpose and character of the use, including whether such is of a commercial
nature or is for nonprofit educational purposes;

2. The nature of the copyrighted work;

3. The amount and substantiality of the portion used in relation to the copyrighted work
as a whole; and

4. The effect of the use upon the potential market for or value of the copyrighted work.
B. “FACE-TO-FACE INSTRUCTION”

Performance or display of any copyrighted work by teachers or students without
permission from the copyright holder is permissible under the following circumstances:

1. The work must be performed or displayed in a face-to-face setting by a teacher or by
students; and

2. The performance or display must be in the course of teaching activities, in a
classroom or a similar educational setting.

Examples of performances or displays falling under this exception include reading a play
in the classroom, singing a song in a classroom, or showing a filmstrip or video (provided
that it has been purchased or lawfully copied).

The following sections summarize the permissible or “fair use” of different types of
copyrighted works. Because the law and technological applications continue to evolve,
school unit employees are responsible for ensuring that the intended use of materials does
not conflict with copyright law/ guidelines and for informing students of such issues as
appropriate.

I11. DISTANCE EDUCATION: TRANSMISSION OF PERFORMANCES AND
DISPLAYS TO REMOTE SITES

The following may be transmitted by any device or process, including the DOE Distance
Learning Network, interactive television, or Internet courses:

e Performance of nondramatic literary works (e.g., novels, short stories, poems); or

e Reasonable and limited portions of any other work; or

e Display of a work in an amount comparable to that which is typically displayed in the
course of a live classroom only if:

A. The performance or display is made by, at the direction of, or under the actual

supervision of an instructor as an integral part of a class session offered as a regular part
of instructional activities;
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B. The performance or display is directly related and of material assistance to the teaching
content of the transmission;

C. The transmission is made solely for, and, to the extent technologically feasible, the
reception of such transmission is limited to students officially enrolled in the particular
course and employees of the school unit as part of their duties;

D. Technological measures are implemented that reasonably prevent retention of the work in
accessible form by recipients of the transmission for longer than the class session and
prevent unauthorized further dissemination of the work in accessible form by such
recipients to others;

E. There is no interference with technological measures used by copyright owners to prevent
such retention or unauthorized further dissemination of materials; and

F. Students in such courses must be given notice that materials used in connection with the
course may be subject to copyright protection.

1IV. PRINT MATERIALS
A. Permissible Uses

1. Assingle copy of the following made for use in teaching or in preparation to teach a
class:

a. A chapter from a book;
b. An article from a periodical or newspaper;

c. A short story, short essay or short poem, whether or not from a collective work;
and

d. A chart, graph, diagram, drawing, cartoon or picture from a book, periodical or
newspaper.

2. Multiple copies made for classroom use (not to exceed one copy per student in a
course) from the following:

a. A complete poem, if it has fewer than 250 words and does not exceed two printed
pages in length, or an excerpt of not more than 250 words from a longer poem;

b. A complete article, story or essay of less than 2,500 words;

c. Prose excerpts not exceeding 10 percent of the whole or 1,000 words, whichever
is less;

d. One chart, graph, diagram, cartoon, or picture per book or per issue of a
periodical; and
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e. An excerpt from a children’s book containing up to 10 percent of the words found
in the text and not more than two printed pages of the published work.

One transparency for classroom instruction may be made from consumable materials
such as workbooks, exercises, activity sheets, etc.

All permitted copying must include appropriate credits, including the author, title,
date, copyright notice and any other pertinent information.

B. Prohibited Uses

1.

9.

More than one word or two excerpts from a single author copied during one class
term;

More than three works from a collective work or periodical volume copied during one
class term;

More than nine sets of multiple copies made for distribution to students in one class
term;

Copies made to create, replace or substitute for purchasing anthologies or collective
works;

Copies made of “consumable” works, such as workbooks, exercises, standardized
tests and answer sheets (except as noted in A.3 above);

The same work copied from term to term;

The same material copied for more than one particular course, or copied every time a
particular course is offered, unless permission is obtained from the copyright owner;

Copies made when there is sufficient time prior to the intended use to obtain
permission from the copyright owner; and

No charges may be made to students beyond the actual cost of photocopying.

V. COMPUTER SOFTWARE

All software purchased for use in the school unit must be approved collaboratively by
Director of Curriculum and Instruction and the Director of Technology. Only the
Superintendent, Director of Curriculum and Instruction and/or the Director of Technology
may obtain and sign software licensing agreements and duplication rights agreements. All
terms of such licensing/duplication agreements must be observed by all school unit
employees and students.

Software purchased by the school unit for classroom, lab, media center, and office use
remain the property of the school unit and may be used only in school-sponsored programs
and activities.
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A. Permissible Uses

1.

One archival (back-up) copy of copyrighted software may be made by authorized
employees (unless a licensing agreement prohibits copying for any purpose);

Software may be used on a networked computer system if written permission is
obtained or a version intended for network is used;

Software may be loaded on multiple equipment if it is specifically advertised as
multi-load or written permission has been obtained; and

Preview software may be evaluated for a reasonable evaluation period before being
purchased or returned.

B. Prohibited Uses

1.

2.

Illegal copies of copyrighted software programs made or used on school equipment;
Copies made of preview software;

Use of software on a networked computer system not intended for network use
without written permission;

Multiple loading of software not specifically licensed for multi-loading without
written permission;

Multiple copies made of copyrighted software (beyond an authorized archival copy);
Multiple copies made of printed documentation accompanying copyrighted software;
Copies made of software for sale, loan, transmission, or gift to other users; and

Copies made of locally produced adaptations or modifications of copyrighted
software for any purpose.

VI. INTERNET

The rights of the owner of copyrighted material on the Internet are the same as the rights of
the owner of traditional materials. Unless there is a clear statement that art, photos, text,
and sounds are “public domain” and available for free use, it should be assumed that the
material is copyrighted. All the criteria for “fair use” apply to works on the Internet just as
they apply to other materials. The ease of copying materials from the Internet should not be
used as an excuse for violating copyrights.

VIl. OFF-AIR TELEVISION RECORDING

A

Permissible Uses
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1. Off-air recordings may be made only at the request of and used by individual
teachers;

2. Off-air recording of broadcast programs available to the general public without
charge may be made and retained for a period not to exceed 45 calendar days after
the date of recording. The following additional requirements must also be met:

a. The recording may be used once by individual teachers in the course of
relevant teaching activities and repeated once during the first 10 consecutive
school days in the 45-day retention period.

b. Following the first 10 consecutive school days, the recording may only be
used for teacher evaluation purposes (i.e., to determine whether the broadcast
program should be included in the curriculum).

c. Following the 45-day retention period, the recording must be erased or
destroyed immediately unless written permission is obtained from the
copyright owner to keep and use the program in teaching/learning activities.

3. A limited number of copies may be produced from each off-air recording to meet
the legitimate educational needs of teachers. Such copies are subject to the same
guidelines as the original copy.

4. An off-air recording need not be used in its entirety, but the recording may not be
altered, edited, combined, or merged. All copies must include the copyright notice
of the broadcast program.

B. Prohibited Uses

1. Recording broadcast programs in anticipation of requests;

2. Recording broadcast programs when there is sufficient time prior to the scheduled
program to obtain permission from the copyright owner;

3. Recording programs from pay/satellite/streaming television channels (HBO,
Cinemax, Disney, Netflix, Hulu, etc.);

4. Using or retaining recordings beyond the 45-day retention period without written
permission;

5. Recording the same program more than once for the same teacher (regardless of
how many times the program may be broadcast); and

6. Altering the program from the original content in any way (although the entire
program need not be viewed).
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VIIlI. USE OF PRE-RECORDED VIDEQOS

Pre-recorded videos include commercially available videos marked “For Home Use
Only” (such as feature films), including VHS tapes, DVD disks, filmstrips, etc.

A. Permissible Uses

Pre-recorded videos may be used in “face-to-face instruction” provided that the
viewing utilizes a lawfully-made copy rented or purchased by the school unit.

B. Prohibited Uses
1. Videos may not be used for entertainment, filler, assemblies, fundraising, public
viewing, or any other purpose without written permission of the copyright owner

and permission of the building principal.

2. Videos may not be used when a written contract specifically prohibits use in
classroom or direct instruction situations.

3. Videos may not be borrowed from individuals or other schools.
4. Videos may not be copied.
IX. MUSIC AND THEATER PERFORMANCES
Prior written permission must be obtained whenever copyrighted plays and musical
numbers are to be performed or whenever copyrighted music is used as part of a
performance.
X. EDUCATIONAL USES OF MUSIC
A. Permissible Uses
1. Emergency copies to replace purchased copies that for any reason are not available
for an imminent performance provided that purchased replacement copies shall be

substituted in due course.

2. For academic purposes other than performance, multiple copies of excerpts of
works may be made provided that:

a.The excerpts do not constitute a performable unit (section, movement, or aria) or
more than 10 percent of the entire work;

b. No more than one copy per student in the class is made; and

c.The copyright notice appears on the copies.
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3. For academic purposes other than performance, a single copy of an entire
performable unit (section, movement, or aria) may be made by the teacher for
scholarly research or in preparation to teach a class provided that:
a.The work is confirmed by the copyright owner to be out of print;
b. The work is unavailable except in a larger work; and
c. The copyright notice appears on the copy.
4. Printed copies that have been purchased may be edited or simplified provided that the
fundamental character of the work is not distorted. Lyrics may not be altered or

added if none exist.

5. Assingle copy of recordings of performances by students may be made for evaluation
or rehearsal purposes and may be retained by the school unit or an individual teacher.

6. A single copy of a sound recording (album, tape, cassette, or CD) or copyrighted
music may be made from sound recordings owned by the school unit or an individual
teacher for the purpose of constructing aural exercises or examinations. The copy
may be retained by the school unit or an individual teacher.

a. This pertains only to the copyright of the music itself and not to any copyright
which may exist in the sound recording.

B. Prohibited Uses

1. Copy to create, replace, or substitute for purchasing anthologies, collective works,
and compilations;

2. Copy “consumable” works, such as workbooks, exercises, standardized tests, and
answer sheets;

3. Copy for the purpose of performance (except as noted in A.(1)); and
4. Copy to substitute for the purchase of music (except as noted in A. (1-2)).

Legal Reference: 17 U.S.C. § 101 et seq.
P.L. 107-273 (The TEACH Act of 2002)

Cross Reference: EGAD - Copyright Compliance

Approved:  January 11, 2018
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PROGRAMMING IN THE LEAST RESTRICTIVE ENVIRONMENT

The school district shall provide program for students with disabilities in the least restrictive
educational environment that can appropriately address the student’s needs. Toward that end, the
school district shall ensure that, to the maximum extent appropriate, students with disabilities are
educated with students who are not disabled, and that special education, separate schooling or
other removal of students with disabilities from the regular educational environment occurs only
when the nature or severity of the disability is such that education in regular classes with the use
of supplementary aids and services cannot be achieved satisfactorily.

Determinations regarding programming in the least restrictive environment shall be made by the
student’s Individualized Education Program (IEP) and shall draw upon a multidisciplinary
assessment of the student’s needs. The school district shall make available, as appropriate, the
full continuum of educational placements when making placement determinations.

The Superintendent, in consultation with the Director of Special Education, may develop and
promulgate procedures for implementing this policy and may, from time to time, amend those
procedures as necessary.
Legal Reference: 20 USC § 1412(a)(5)

34 CFR 88 300.550-.552

Ch. 101 88 10.2 (August 2017) (Me. Dept. of Ed. Rules)
Adopted: May 3, 2007

Revised: August 4, 2011; April 5, 2018
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PROGRAMMING IN THE LEAST RESTRICTIVE ENVIRONMENT

ADMINISTRATIVE PROCEDURE

Determinations regarding least restrictive programming may be made by the student’s
Individualized Education Program (IEP) in the following manner:

A. The IEP should first assess whether education in the regular classroom, with the
use of supplementary aids and services, can be achieved satisfactorily. In making
that determination, the IEP should assess each of the following factors:

1.

What supplementary aids and services may assist the student in obtaining
a satisfactory education in the regular classroom.

Supplementary aids and services may include, but are not limited to,
resource room services, itinerant services, assistive technology services,
modifications of curriculum, use of teacher aides, and consultation
services from special educators.

When assessing supplementary aids and services, the IEP need not order

placement in the regular classroom if it would require modification of the
regular curriculum beyond recognition or would result in the student not

having to learn any of the skills normally taught in that regular education
curriculum.

A comparison of the benefits the student would receive in the regular
education classroom with those that the student would receive in a more
restrictive setting, such as a self-contained program.

The assessment of benefits should consider both academic and social
benefits of participation in the placement at issue. The IEP should also
assess academic and social detriments for the student that may arise from
the placement at issue.

In some circumstances, large social benefits of regular education may
outweigh small academic benefits, just as large academic benefits of a
more restrictive setting may outweigh small social benefits of a regular
education placement.

What effect would placement of the student in the regular classroom have
on other students in the classroom?

The IEP need not place a student in the regular classroom when the
student’s behavior, even with supplementary aids and services, would be
so disruptive that the education of other students is significantly impaired.
Nor would the IEP need to place the student in the regular classroom when
the student would require so much of the teacher or the aide’s time that the
rest of the class suffers.
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4. What the financial cost would be of the supplementary aides and services
accompanying an appropriate placement in the regular classroom.

Placement in the regular classroom may not be rejected under this factor
simply because it would be incrementally more expensive than placement
in a more restrictive setting. Yet the school district need not educate a
student in the regular classroom if the cost of such a placement would
significantly impact upon the education of other students. In most
circumstances, the school district need not place a student in the regular
classroom if such placement requires that the student have his/her own
full-time teacher.

If the IEP determines after assessing the above factors that the student is unable to
be educated satisfactorily in the regular classroom with supplementary aids and
services, the IEP shall then determine the maximum extent of mainstreaming that
the student may appropriately receive.

In making this determination, the IEP shall consider the full continuum of
alternative placements—such as placing the student in regular education for some
academic classes and in special education for others, mainstreaming the student
for nonacademic classes only, or providing interaction with non-disabled students
during lunch and recess.

In making placement determinations, the IEP shall attempt to give preference to
placements in the student’s neighborhood school district. When the special
services needed by the student are sufficiently specialized or expensive that they
are provided by the school district only in a school building other than the
student’s neighborhood school, the IEP may place that student in the school
where the specialized services exist, rather than

replicate those services in the neighborhood school. This determination should
not impact, in most circumstances, on the IEP’s determination regarding the
extent to which the student is able to participate in regular education.

Placements in residential programs shall be made only when the IEP determines
that the student is not otherwise able to receive some educational benefit from a
day program.

Legal Reference: 20 USC 8 1412(a)(5)

Adopted:

Revised:

34 CFR 88 300.550-.552
Ch. 101 88 10.2 (August 2017) (Me. Dept. of Ed. Rules)

May 3, 2007

August 4, 2011; April 5, 2018
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SPECIAL EDUCATION INDEPENDENT EVALUATION POLICY

MSAD #11 has adopted this policy regarding special education independent educational
evaluations, consistent with state and federal special education regulations.

An independent educational evaluation is an evaluation conducted by a qualified examiner who
is not employed by MSAB-+#11 the school district. An independent educational evaluation at
public expense means that the school either pays for the full cost of the evaluation or ensures that
the evaluation is otherwise provided at no cost to the parent. Qualified examiners in private
practice under contract with the school unit who have not previously evaluated, instructed or
provided consultation regarding a particular student are eligible to provide an independent
educational evaluation of the student.

A parent has a right to obtain an independent evaluation at public expense when they disagree
with the evaluation done by the school, as set forth below.

If a parent requests an independent educational evaluation at public expense, the school unit may
ask for the parent’s reason why they object to the public school’s evaluation. However, the
school unit may not require the parent to provide an explanation and may not unreasonably delay
either providing the independent educational evaluation at public expense or denying the request
and filing for a due process hearing to defend the public school’s evaluation.

A parent is entitled to only one independent educational evaluation at public expense each time
the school conducts an evaluation with which the parent disagrees, but only if other conditions in
this policy are also met.

If MSADB-#11 the school district refuses to provide an independent evaluation at public expense,
then the school unit must initiate a due process hearing within 30 days of receiving the request. If
the hearing officer upholds the appropriateness of the school unit’s evaluation, then the parents
shall be fully responsible for the cost of the independent evaluation. If the hearing officer
concludes that the school unit’s evaluation was not appropriate, then the school district must pay
for the cost of the independent educational evaluation.

The following criteria must be met if the school unit is going to approve an independent
evaluation at public expense. Unique circumstances may justify deviation from these criteria. If
a parent or school staff member is aware of such unique circumstances, they should inform the
student's case manager or the school unit’s special education director immediately.

1. MSADB-+#11 The school district will provide to parents, upon request for an independent
educational evaluation, information about where an independent evaluation may be



obtained, and the criteria set forth in this policy for obtaining an independent evaluation
at public expense.

For an independent educational evaluation to be funded at public expense, it must meet
the following conditions:

A.

B.

The parents must be in disagreement with a school-ordered evaluation;

The contested school evaluation is inappropriate in the opinion of the Director
of Special Services;

The proposed independent evaluator is appropriately qualified professional to
conduct the type of evaluation being considered,;

The person or agency completing the independent evaluation submits a
written report that conforms to all the requirements for written evaluations set
forth in Maine special education regulations, currently found at MUSER V;

The cost of the evaluation shall not be higher than the Medicaid rate ceiling
for comparable evaluation services, unless the family establishes that an
independent evaluation is not available at or below the Medicaid rate ceiling
for that evaluation, and in that event, the cost of the evaluation shall not
exceed the usual and customary rate for such evaluations in Kennebec
County;

A complete copy of the independent evaluation has been provided to MSAD
#11 the school district before payment;

The evaluator has reviewed relevant educational records as part of the
evaluation;

. Unless otherwise determined by the members of the child’s IEP Team, the

evaluator has either: a) observed the child in one or more educational settings;
or b) made at least one contact with the child’s general education teacher for
the purpose of determining how the student is progressing in the general
curriculum. Evaluators are encouraged to make additional contacts with other
involved general and special education teachers and related service providers;

The evaluator is permitted to directly communicate and share information
with members of the IEP Team, the Special Education Director, and the
Director’s designees. The evaluator must also release the assessments and
results, including any parent and teacher questionnaires, to members of the
IEP Team, the Director of Special Services, and the Director’s designees; and



J. MSAD-#11 The school district shall be entitled to inspect and obtain copies of
the evaluator’s records, including any records created by third parties.
However, those records will not be deemed accessible to any school personnel
other than the evaluator, unless and until the School Department exercises its
right to inspect or obtain copies of those records from the evaluator.

3. The Director of Special Services will respond within 30 days of receipt of a request for an
independent evaluation at public expense. In the event that the Director is denying the
request, the Director must also file for a due process hearing prior to the conclusion of
that same 30-day time period.

4. A parent cannot request an independent evaluation at public expense in response to a
school evaluation that is more than two years old. When the parent requests an
independent evaluation at public expense in an assessment area that has not been
evaluated by the school, MSAB-#Z the school district shall notify the parent that it
cannot approve or deny such a request until after the school has had the opportunity to
complete a school-ordered evaluation in the area requested. The Director of Special
Services should refer the question of additional school-ordered evaluations in the areas of
concern to the IEP Team.

5. A qualified examiner is permitted to observe a child at school or at a potential
educational placement when the qualified examiner is not employed by the school and is
conducting an independent educational evaluation at the request of the parent, at times
and durations as the school would permit a qualified examiner that is employed by the
school.

6. If a parent provides MSAD-#11 the school district with a copy of an independent
educational evaluation, the IEP team will consider the evaluation whether or not that
evaluation is provided at public expense. MSAB-#11 The school district will not accept
or rely on any independent educational evaluation that does not meet state regulatory
criteria for evaluations.

Legal Reference: Maine Unified Special Education Regulations, Maine Unified Special
Education Regulations (“MUSER”) ch. 101, § V (2015); 34 C.F.R. § 300.502 (2006)
Adopted: April 5, 2018

Revised:
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INTRODUCTION

Multilingual Learners (MLs) are richly heterogeneous group of students who bring a
wide variety of life situations and a wide range of educational experiences to MSAD 11.
The paths they take to acquire a new language and to adjust to their new cultural
environment are varied and in keeping with their unique needs and experiences. Within
the safe and welcoming school environment, administrators and teachers are given rare
opportunities to tap the rich resource of knowledge and perspectives that MLs bring to
school, and which, in turn, enrich the learning of all students in the classroom. The role of
the school and teachers is critical in supporting students’ identity development as learners
and in helping students shape a vision of the future in which they will take their place in a
global economy, MSAD 11 is committed to providing appropriate placement, along with
curricular, instructional, and other related services to ensure that MLs are able to
participate effectively in the schools’ educational program.

To accomplish this, the MSAD 11 Lau Plan, details the procedural requirements and
services provided to MLs, including identification, assessment, placement, and exit from
English for Speakers of Other Languages (ESOL) programming, and pre-referral
procedures to ensure appropriate identification of MLs requiring special education and
gifted and talented services.

1. Responsibility for Lau Plan Implementation

The Superintendent has designated the Director of Special Services as having
overall responsibility for the district’s compliance with federal and state laws,
regarding the education of MLs by:

e Overseeing the implementation of the district's Lau Plan

e Developing appropriate programming to assist MLs in acquiring English
language skills and meeting the Guiding Principles of Maine’s system of
Learning Results

e Overseeing initial school registration, health screening, language
assessment, and placement for all students with limited English language
proficiency

e Providing professional development programs focused on educating
linguistically and culturally diverse students

e Coordinating the delivery of federal and state assessments to determine
MLs’ progress

e Monitoring program effectiveness with the Lau Advisory Committee

e Overseeing compliance with recordkeeping requirements

e Providing translation and interpretation services for school related
activities
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B. IDENTIFICATION AND INITIAL PLACEMENT OF MULTILINGUAL
LEARNERS (MLs)

1. General Procedures for Registration and Screening

A Multilingual Learner (ML) is a student whose primary or home language is
other than English and who lacks the necessary academic English language skills
to perform at grade level in one or more of the skill areas of listening, speaking,
reading, or writing. Schools are required to identify students who have limited
English proficiency and develop appropriate programming for them.

Parents registering their children at neighborhood schools are also asked to
complete a Language Use Survey (See Appendix A). This survey identifies
students whose first language is not English. If the answer to any of the
questions on the survey indicates a language other than English, the school
contacts the ML Teacher.

Trained personnel use multi-criteria assessments to identify a student’s
eligibility for English for Speakers of Other Languages (ESOL)
programming. Objective, standardized measures of English proficiency and
achievement testing are used as well as information from less formal
assessments, as follows:

WIDA Screener

Language Assessment Scales (LAS)

Language Use Survey

Parent and/or student interviews

Review of academic performance, student education record

s e

Following registration and assessment, parents are notified of ESOL
programming eligibility within 30 days as required by the Every Student
Succeeds Act using the ESOL Program for ML Initial Eligibility Parental
Notification Form (See Appendix B). Decisions regarding ESOL
programming implementation are made by the school.

If at any point the parents decline program recommendations, the parent
must sign a Decline ESOL Program Form (See appendix C). Notifications
are translated into major languages.

A language minority student who has not been previously identified as
eligible for ESOL programming but who is experiencing difficulties in a
classroom in any MSAD 11 school, may be tested at any time to determine
eligibility. Requests may be made by parents or school staff using the
Language Assessment Team (LAT) Referral Form (See Appendix D).
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2. Grade Placement Guidelines

The student ages listed below guide placement of all students in MSAD 11 in
conjunction with other relevant factors including English proficiency level and
prior education.

Kindergarten 5 years old by October 15 of that year

(This is the minimum age requirement established by
Maine law.)

Grade 1 6 or 7 years old

(Developmental readiness and prior schooling
Experiences are considered in the placement decision.)

Grade 6, 11 or 12 years old
Middle School

Grade 9, High | 14 or 15 years old
School
A student who has reached the age of 20 before July 1 may
not enroll in high school in accordance with Maine law. Any
request for an exception to the age limit must be made to the
Superintendent on a case-by-case basis to the Commissioner
of Education.

C. DEFINING AND MEASURING ENGLISH LANGUAGE PROFICIENCY

The English language proficiency and academic achievement of MLs are monitored
using multi-criteria assessments. One of these assessments is the ACCESS for ELLS®,
and English language proficiency test administered annually in Maine to all MLs from
kindergarten through grade 12. ACCESS for ELLS®, meets the federal requirements of
assessing MLs’ proficiency levels and provides reliable, valid, and useful information on
the proficiency levels and progress of MLs in acquiring academic English. ACCESS for
ELLS® English language proficiency standards are aligned with Maine Common Core
Standards and are a requirement in Maine Comprehensive Assessment System (MeCAS).
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State law requires that ACCESS for ELLS® only be administered by an
individual trained in administration.

This test was developed based on the English Language Proficiency Standards as
developed by WIDA (World-Class Instructional Design and Assessment) within
five grade clusters. They are:

Kindergarten

Grades 1
Grades 2-3
Grades 4-5
Grades 6-8
Grades 9-12

ACCESS for ELLS assesses the domains of Speaking, Listening, Reading,
Writing, and Comprehension skills of English language learners in Math,
Language Arts, Social Studies, Science, and Social and Instructional language. It
identifies five levels of English language proficiency (See Appendix G):

Level 1 Entering
Level 2 Beginning
Level 3 Developing
Level 4 Expanding
Level 5 Bridging
Level 6 Reaching

In the State of Maine, a student whose composite score (35% reading. 35%
writing, 15% speaking, 15% listening) is below Level 4.5 is classified as a
Multilingual Learner (LEP is the federal term) and is eligible for ESOL
programming.

A student receiving a composite Level of 4.5 will be exited from ESOL
Programming, be classified as FLEP (Former Limited English Proficient), and
will no longer take ACCESS for ELLS®. The Language Assessment Team will
monitor a student’s academic progress for two years to ensure that they are
continuing to be successful with ELD Programming.

Under Title 111 the district is responsible for meeting three Annual Measurable
Achievement Objectives (AMAOs) based on a student’s composite score (35%
reading, 35% writing, 15% speaking, and 15% listening). (See Appendix H)

o AMAO I: Making progress in proficiency
o AMAO II: Attaining proficiency
o AMAO IIl:  Adequate Yearly Progress (AYP) for MLs
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D. ENGLISH FOR SPEAKERS OF OTHER LANGUAGES (ESOL)
PROGRAMMING K-12

1. Monitoring student progress and responding to student needs

Learning a new language for school (academic language proficiency) involves
taking many steps along the language acquisition continuum. The length of time
to develop the level of proficiency in English that supports academic success will
vary from student to student. Because the district is held accountable for how long
a student requires ESOL programming, all teachers share the responsibility for
supporting the English language proficiency of MLs and for communicating with
parents about academic achievement. The overall focus of ESOL programming is
for MLs to reach equivalency with native English-speaking peers. Because
students spend a portion or all of their day in general education classrooms, ML
teachers work together with general education teachers to develop and implement
Structured English Immersion (SEI) instructional strategies that facilitate the
development of English language proficiency.

e Each school has a LAT process. Membership on the team is fluid and its
composition depends on the activities that must be accomplished by the
team. The LAT will include an ML endorsed teacher and may include a
representation of the following: classroom/content-area teacher, literacy
specialist, parent, school counselor, and administrator or designee. As
school-based Multi-Tiered Systam of Supports (MTSS) Team may share
some of the responsibility of the LAT as long as a certified
teacher/administrator/specialist with ML endorsement is a member of
that team. A designated person should have the overall responsibility for
the LAT. The LAT responsibilities include:

1. Making ESOL programming decisions for newly registered ML
students

2. Monitoring individual student academic language acquisition and
academic achievement, and recommending interventions and
ESOL programming

3. Discussing student achievement patterns and the overall
effectiveness of ESOL programming

4. Tracking progress of students whose parents have declined ESOL
programming

5. Discussing transition of students from grade 5 to 6 and grade 8 to 9

e Once astudent is identified as eligible for ESOL programming the LAT
makes ESOL programming recommendations within 30 days in
compliance with parent notification and involvement requirements using
the English for Speakers of Other Languages (ESOL) Program for
Multilingual Learners (ML) Initial Eligibility Parental Notification Form
(See Appendix B).
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For students currently enrolled in school, parents shall be notified of their
child’s ESOL programming annually using the Continued ESOL
Program Eligibility Form (See Appendix E) as required by the Every
Student Succeeds Act. School LAT teams are responsible for notifying
parents of continued ESOL program eligibility.

Parents shall be invited to attend and participate in all LAT meetings
pertaining to their child. Parents have the right to decline any program
changes. If a parent declines ESOL programming, the school still must
provide meaningful education (See appendices | & J: Administrative
Letters 27 & 11). Parent notices and information will be provided in the
major languages. In addition, an interpreter will be provided to assist
parents in communicating with school staff and at LAT meetings to
discuss the student's programming and progress in attaining English
proficiency. Any staff member who works with a ML, a parent, or the
student may request a LAT meeting at any time to assess student progress
by completing a LAT Referral Form (See Appendix D).

Individual student instruction is modified or accommodated as necessary,
and the supports to be provided change as language proficiency increases.
The kinds of support required for one subject may be different from the
kinds of support required for other subjects. Additionally, students may
not require support in all subject areas at any given time. When making
program decisions the LAT uses current and historical qualitative data
including:

1. ACCESS for ELLS®

2. District-approved curriculum-based measurements

3. Assessments of general and emotional readiness, as measured by

daily classroom performance, attendance, behavior, and mastery of

basic learning strategies

Standardized district writing prompts

5. Common Performance Indicators (WIDA English Language
Proficiency Standards)

6. Educational background

Classroom grades and academic performance

8. Assessments in Maine’s Comprehensive Assessment System
(MeCAS)

B

~

All LAT meetings about individual student programming must be
documented using appropriate forms and documentation placed in the
student’s cumulative file.

A language minority student who is experiencing classroom difficulties
may be tested for English language proficiency at any time during the
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school year. Test results will be reviewed by the LAT and
recommendations will be made.

E. ENGLISH FOR SPEAKERS OF OTHER LANGUAGES (ESOL) PROGRAM

ESOL programming provides MLs with access to the general education curriculum
through a continuum of instructional options. Information gathered from parents,
academic records, and assessments informs programming placement in age-appropriate
classrooms and determines the amount and type of language instruction and/or
programming, Program oversight is provided by a certified teacher with ML endorsement
as required by state and federal laws. A specialist or an administrator with teacher
certification and ML endorsement can provide program oversight. Program delivery is
provided by a team of educators which include an ML teacher, a general education
teacher, a native language facilitator, and educational technician, or a volunteer,
depending on individual student needs as determined by a Language Assessment Team
(See Appendix H: WIDA Performance Definitions and Appendix G: Annual
Measurable Achievement Objectives (AMAQOs) Summary).

Level 1 — Entering

Recommended ESOL Placement K-12
e 2 periods per day
e Language programming may include:
o Intensive English for Speakers of Other Languages
o In class academic language support

Level 2 — Emerqging

Recommended ESOL Placement K-12
e 2 periods per day
e Language programming may include:
o Intensive English Language Development
o In class academic language support

Level 3 — Developing

Recommended ESOL Placement K-12
e 1 period per day
e Language programming may be a combination of Level 2 - 4 services based on
student need

Level 4 — Expanding

Recommended ESOL Placement K-12
e 1 period per week
e Language programming may include:
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o Specialized Cognitive Academic Language Support for areas of need
(reading, writing, vocabulary development, etc.)

o In class academic language support

o Academic tutoring as needed

F. ACCOMODATIONS FOR ASSESSMENT IN MeCAS

The district adheres to the ESSA requirement that all student with limited English
language proficiency participate in Maine Comprehensive Assessment System (MeCAS);
however, test scores of MLs who have lived in the United States for less than one year
prior to taking these assessments are not counted for performance on Annual Yearly
Progress (AYP). The district also observes the use of Maine Department of Education —
approved accommodations for MLs taking these statewide mandated assessments and
national assessments.

G. RECORD-KEEPING AND PARENT NOTIFICATION
e The following documents will be placed in a student’s cumulative file:

o Home Language Survey (See Appendix A)

o Parental notification of English for Speakers of Other Languages
(ESOL) Program for Multilingual Learners (ML) Initial Eligibility
Parental Notification Form (See Appendix B) completed and sent to
parents by the school

Annual ACCESS testing results

Annual letter of Continued ESOL Program Eligibility (See Appendix E)
Decline ESOL Program Form (See Appendix C)

LAT Referral Form (See Appendix D)

LAT Minutes Form (See Appendix F)

0 O O O O

e In accordance with federal guidelines, parents are notified of ACCESS test results
and eligibility for ML programming on an annual basis. Notifications are
translated into major languages and sent to parents. Parents also receive translated
notification in major languages of educational programs and activities provided to
other parents. The district, in agreement with the Office of Civil Rights, translates
important documents such as report cards and student handbooks, in a language
other than English spoken by at least 50 students.

H. PERIODIC PROGRAM EVALUATION

Using the Multilingual Learners (ML) District Self-Study Guide (See Appendix K), a
review of district ML programming and services is completed every three years in
context of current law (See Appendix L). Results are used to improve programming so
that the needs of MLs are met. The Director of Special Services will oversee the district’s
ML Program Evaluation with input and guidance from the district’s Lau Advisory
Committee. The Lau Advisory Committee includes a representative from each school
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with ML programs. Membership on the committee will represent school staff in various
roles such as ML teachers, content-area teachers, general education teachers, special
education teachers, and administrators.

SPECIAL NEEDS PLACEMENT

MLs may be intellectually gifted, have a learning disability or a behavioral disorder, or
multiple exceptionalities like any other student. Determining special needs programming
is a complex process. The screening and diagnosing of at-risk ML students is part of the
MSAD 11 MTSS Process. The ML Program includes a number of pre-referral steps to
determine whether there exist temporary learning and behavior characteristics shared by
students with disabilities and ML students, or whether referral to special education is
warranted.

Limited English proficiency is not a disability and is not covered by IDEA or Maine
special education regulations. MLs should not be placed in any special education
program unless exceptionality is well documents (including assessment of a student’s
native language skills). To assist in determining the appropriateness of a referral to
special education or gifted and talented programs, the district’s established pre-referral
process and interventions will be followed, independent of the ML identification. The
Process documents approaches utilized to provide positive supports for a student’s
learning.
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APPENDIX A

https://www.maine.qgov/doe/learning/multilinguallearner/policy/survey

Dear Parent/Guardian:

Maine welcomes families of all cultural and linguistic backgrounds. Speaking more than one
language is a valuable asset, and we encourage families to maintain their languages while
learning English. Students who speak or understand another language may be entitled to support
to improve their English in order to meet Maine’s challenging academic standards. The
following questions, required for all students from pre-kindergarten through grade 12, will help
your school determine whether your child may benefit from English language support services.

* If a language other than English is indicated, your child will be administered an
English language screener.

* Depending on your child’s score, your child may be classified as an English Learner
and eligible for English language support.

* If you would like this letter and the survey below to be provided in another language,
or if you would like an interpreter, your school will fulfill those requests.

* If you have questions about this survey, please contact your school principal. Be
assured that your answers will be used only for educational purposes. The completed survey will
be kept in your child’s permanent file, and only school staff will have access to it. No school
employee may inquire about the immigration status of any member of your family.

Thank you for providing this information, and | wish your student great academic success.

Sincerely,
April Perkins
Director of ESOL and Bilingual Programs, Maine Department of Education
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LANGUAGE USE SURVEY

Student’s Name: Date of Birth:

File: IHBEAA

School: Anticipated Grade:

Please do not leave any question unanswered.
1. What language(s) did your child first speak or understand?
2. What language(s) does your child most easily speak or understand?

3. What language(s) do people use with your child daily?

Parent/Guardian Signature: Date:

School Use Only

section is completed by a teacher.

primary or home language other than English:

Teacher Signature:
Date:

Post-enrollment Identification: If no language other than English is indicated by a
parent/guardian on this survey, an English language screener may be administered only if this

Describe evidence that the student’s English language development has been affected by a

PLACE THE ORIGINAL OF THIS COMPLETED DOCUMENT IN THE STUDENT’S

PERMANENT RECORD FOLDER
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APPENDIX B

English for Speakers of Other Languages (ESOL) Program for Multilingual Learners
(ML) Initial Eligibility Parental Notification

To the parents of Date:
School Grade Date of Birth

MSAD 11 provides English for Speakers of Other Languages (ESOL) programming for
Multilingual Learners to support their access to the general education curriculum. The curriculum
is designed to meet age-appropriate state and local academic standards for grade promotion and
graduation.

Based on English language fluency test scores and a review of school records, we have
determined your child’s eligibility.

Your child is eligible for participation in ESOL programming.
ESOL programming is not recommended for your child at this time.

This recommendation is based on the following criteria, as marked below:

1. WIDA Screener Score

2. Prioreducation and social experience
3. Other tests

a. Test: Score:

Overall English Proficiency Level
Low Beginner (Entering) 1

High Beginner (Emerging) 2

Low Intermediate (Developing) 3

High Intermediate (Expanding) 4

Date and time of meeting: Location:

The method of instruction used in your child’s ML program will be as indicated below:

Pullout program: Student will receive specialized English instruction several times a
week.

In-class support: Student will receive specialized English language support within the
grade- level classroom.

Sheltered English: Student will receive content-based English language instruction in the
following checked areas: Social Studies English Mathematics

Science Other (Specify):
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You have the right to request that your child be placed in a different method of instruction if
available.

cc: Parent, Student Cumulative File
If you have any questions please contact:

Elisha Morris, ESOL Coordinator for Multilingual Learners, MSAD 11 at 582-7366 or
emorris@msadll.org

Heather Gilbert, ESOL Teacher for Multilingual Learners, MSAD 11 at hqgilbert@msad11.org
cc: Student Cumulative Folder
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APPENDIX C
DECLINE ENGLISH FOR SPEAKERS OF OTHER LANGUAGES (ESOL) PROGRAM FORM
I, , decline English for Speakers of Other Languages
(Parent/Guardian)

programming for my son/daughter

(Student)

Although I understand that his/her English language proficiency test scores indicate that he/she would
benefit from this program. I understand that I can, at any time, request a review of this decision.

Parent Signature Date

COMMENTS:

cc: Students Cumulative File
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APPENDIX D

LANGUAGE ASSESSMENT TEAM (LAT) REFERRAL FORM
STUDENT: GRADE:
SCHOOL.: DATE:

Team Members Present (Names & Titles):

REASON FOR REFERRAL.:

SUMMARY OF DISCUSSION:

DECISION AND FOLLOW-UP:

Parent participation and notification of referral:

In Person Phone Call Written Summary

cc: Student Cumulative File
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APPENDIX E

ENGLISH FOR SPEAKERS OF OTHER LANGUAGES (ESOL) FOR MULTILINGUAL
LEARNERS (MLS) CONTINUED ELIGIBILITY PARENTAL NOTIFICATION

To the parents of Date:
School: Grade:

MSAD 11 provides English for Speakers of Other Languages (ESOL) programming for
Multilingual Learners (MLs) to support their access to the general education curriculum. The
curriculum is designed to meet age-appropriate state and local academic standards for grade
promotion and graduation.

Your child’s English academic language proficiency is assessed annually on the ACCESS for
ELLS® to determine his/her continued eligibility for the school department’s ESOL program.
Parents have the right to decline ESOL programming at any time during the school year by
signing a “Decline ESOL Program Form” available at the student’s school.

The following decision was made based on your child’s ACCESS for ELLS® score. Please refer
to the attached parent report for test score details. (A student is exited from the program when
he/she attains a composite score of 4.5).

Continued participation in English for Speakers of other Languages (ESOL) programming
Exit from English for Speakers of other Languages (ESOL) programming

Monitoring of your child’s progress for two years after exit from the program

If you have any questions, please contact:

Elisha Morris, ESOL Coordinator for Multilingual Learners, MSAD 11, 582-7366 or
emorris@msadll.org

Heather Gilbert, ESOL Teacher for Multilingual Learners, MSAD 11, hgilbert@msad11.org

cc: Student Cumulative File
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APPENDIX F
LANGUAGE ASSESSMENT TEAM (LAT) MINUTES FORM

Student: Date:
School: Grade:

Team Members Present (Name & Title):

Reason for Meeting:

Summary of Discussion:

Recommendations/Accommodations:

Parental participation and notification of meeting:

In Person Phone Call Written Summary

cc: Student Cumulative File
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WIDA Performance Definitions

At the given level of English language proficiency, English language learners will process,
understand, produce, or use:

6-Reaching

* specialized or technical language reflective of the content areas at grade level

» a variety of sentence lengths of varying linguistic complexity in extended oral
or written discourse as required by the specific grade level

» oral or written communication in English comparable to English-proficient
peers

5-Bridging

» specialized or technical language of the content areas

* a variety of sentence lengths of varying linguistic complexity in extended oral
or written discourse, including stories, essays or reports

» oral or written language approaching comparability to that of English-
proficient peers when presented with grade level material

4-Expanding

* specific and some technical language of the content areas

* a variety of sentence lengths of varying linguistic complexity in oral discourse
or multiple, related sentences or paragraphs

» oral or written language with minimal phonological, syntactic or semantic
errors that do not impede the overall meaning of the communication when
presented with oral or written connected discourse with sensory, graphic or
interactive support

3-Developing

» general and some specific language of the content areas

» expanded sentences in oral interaction or written paragraphs

» oral or written language with phonological, syntactic or semantic errors that
may impede the communication, but retain much of its meaning when
presented with oral or written, narrative or expository descriptions with
sensory graphic or interactive support

2-Beginning

« general language related to the content areas

* phrases or short sentences

« oral or written language with phonological, syntactic, or semantic errors that
often impede the meaning of the communication when presented with one-to-
multiple-step commands, directions, questions, or a series of statements with
sensory, graphic or interactive support

1-Entering

* pictorial or graphic representation of the language of the content areas

* words, phrases, or chunks of language when presented with one-step
commands directions, WH-, choice or yes/no questions, or statements with
sensory, graphic or interactive support

» oral language with phonological, syntactic, or semantic errors that often
impede meaning when presented with basic oral commands, direct questions,
or simple statements with sensory, graphic or interactive support
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APPENDIX H
Annual Measurable Achievement Objectives (AMAQ’s) Summary

AMAQO I: Making progress in proficiency — AMAO that evaluates annual increase in the
number of percentage of children making progress learning English (P.L. 107-110, Title 111, Part
A, Subpart 2)

» Are MLs progressing toward proficiency?

» Targets set by the state to determine whether students make adequate progress
» Weighted system that accounts for progress an ML makes over time

* Missing or invalid data has negative impact

Code Used for AMAO | Length of Time as ML (years Category
Calculation administered ACCESS)
0 0-2 years Short-term
1 3-4 years Typical
2 5 or more years Long-term
3 Data missing or invalid Unknown

AMADO I1: Attaining proficiency — AMAO that evaluates annual increase in the number or
percentage of children attaining English proficiency by the end of each school year, as
determined by a valid and reliable assessment of English proficiency consistent with Section
1111(b)(7) of NCLB (P.L. 107-110, Title 111, Part A, Subpart 2)

* Are MLs attaining proficiency?

* Number of MLs with composite score level (5-6)

* Threshold targets established for baseline year, which is the percentage of students attaining
a composite score of 4.5, and each subsequent year.

AMADO I11: Adequate Yearly Progress (AYP) for MLs — AMAO that measures adequate yearly
progress for limited English proficient children (LEP/ML) as described in the Section 1111
(b)(2)(B) of NCLB (P.L. 107-110, Title Ill, Part A, subpart 2)

* Are MLs making AYP?

* AYP data for reading and mathematics used to determine if district made AYP in ML
subgroup (participation and proficiency)

* AMAO III is not met if the ML subgroup does not make AYP
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APPENDIX I

Legal Requirements to Provide English Language Acquisition Services to Students Who
are English Learners
Posted on August 22, 2019 by Maine Department of Education

ADMINISTRATIVE LETTER: 27
POLICY CODE: IHBEA

TO: Public School Administrators
FROM: Pender Makin, Commissioner

The purpose of this letter is to clarify the legal requirements for providing English for Speakers
of Other Languages (ESOL) services to students who are English learners.

Identification of Students who are English Learners (EL)

It is a federal requirement that all students who are English learners be identified within 30 days
of enrollment from the beginning of the school year, or within two weeks of enrollment during
the school year.

Each School Administrative Unit (SAU) must administer the Maine Department of Education’s
Language Use Survey to the parent/guardian of every student, pre-kindergarten through 12th
grade, enrolling in the SAU for the first time. The Language Use Survey must be included in the
SAU’s enrollment packet or online enrollment system. If a student changes schools within a
SAU, a new Language Use Survey is not required.

The Language Use Survey is available for download on the Maine Department of Education
website in English and 25 of Maine’s most commonly spoken languages. Parents/guardians are
entitled to complete the Language Use Survey in their preferred language. SAUs must provide
translation/interpretation services upon request.

The purpose of the Language Use Survey is to identify potential students who are English
learners. The Language Use Survey decision tree provides guidance on its use. If any question is
answered with a language other than English, the student should be administered an English
language proficiency screener. (Note that Sign Language is not a qualifying language for English
learner status. However, if a student uses Sign Language and an additional language other than
English, the student may be eligible for English learner status.) See the resource and policy
guide, Serving Maine’s Students who are English Learners, for information about the required
screeners and identification thresholds, by grade level.

Students who were screened for EL status but did not initially qualify may be rescreened at any
time if a potential need for ESOL support becomes apparent.

https://www.maine.qgov/doe/learning/multilinguallearner/policy/survey
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Exit Criteria from ESOL Services

In order to exit from ESOL services, a student must demonstrate English language proficiency.
The Maine Department of Education defines English language proficiency as an overall
composite proficiency level of 4.5 on ACCESS for ELLs®. No other measure qualifies a student
who is an English learner for exit. While a district may choose to continue to provide language
support services to students who have demonstrated English language proficiency, such students
are no longer classified as English learners and are no longer administered ACCESS for ELLsS®
(or Alternate ACCESS, if applicable).

Students who are English learners with an IEP exemption from a domain or domains on
ACCESS for ELLs/Alternate ACCESS are eligible to exit based on their performance on the
non-exempt domains. The Maine Department of Education calculates an overall composite
proficiency level for such students, utilizing a score of 4.5 on the exempt domain(s) and
weighting domains according to WIDA’s overall composite score weighted formula.

Monitoring and Reentry into EL Status

Per federal guidance, SAUs are to monitor the performance of former students who are English
learners for at least two years after exiting. If, during the two years of monitoring, or at any time
thereafter, a former student who is an English learner shows a potential need for continued ESOL
support, the student must be rescreened with the WIDA Screener Online to determine English
learner status. If a student scores below the state-defined identification threshold, he/she must be
reentered into English learner status, must receive ESOL services, and must take ACCESS for
ELLs (or Alternate ACCESS, if applicable) until exiting.

Delivery of ESOL Services

An SAU is required to determine the components of an effective English language acquisition
program tailored to the needs of each student, which may include, but is not limited to, tutoring,
additional classroom support, materials, sheltered instruction, professional development for
content area teachers, or other strategies (Office for Civil Rights December 1985 Title V1 policy
memorandum, Title VI Language Minority Compliance Procedures).

The Maine Department of Education requires the English language support program for a student
who is an English learner to be provided or overseen by a 660 ESOL-endorsed teacher. (See 34
Code of Federal Regulations C.F.R. Section 100.3 (b)(ii)). All students who are English learners
must be provided with English language support services that enable them to meaningfully
access the curriculum in order to meet grade-level standards. English language development and
content area knowledge are to be acquired simultaneously, rather than consecutively. In other
words, English language proficiency is not a prerequisite to participate in mainstream classes. If
students who are English learners receive services that remove them from content area classes
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(such as a newcomer program or pull-out services), any academic deficits that result must be
remedied so the student remains on track with his/her non-EL peers academically.

English language support services are to be provided in a way that minimizes the isolation of
students who are English learners from the general student population and encourages students
who are English learners to participate in all aspects of the school program, including advanced
coursework, career and technical education, gifted and talented programs, and extracurricular
activities. Students who are English learners are entitled to ESOL services until exiting by
demonstrating English language proficiency on ACCESS for ELLs® (or Alternate ACCESS, if
applicable).

Administration of ACCESS for ELLs® or Alternate ACCESS

Federal and State laws require that the English language proficiency of all students who are
English learners be measured annually as a component of accountability under the Elementary
and Secondary Education Act (ESEA). If a student is identified as an English learner, that
student must be administered ACCESS for ELLs (or Alternate ACCESS, if applicable) annually
until the student demonstrates English language proficiency. The Maine Department of
Education defines English language proficiency as a composite proficiency level of 4.5 on
ACCESS for ELLs or level P2 on Alternate ACCESS. Failure of all students who are English
learners to participate in the annual administration of ACCESS for ELLs/Alternate ACCESS
may affect ESEA Title IA funding.

State law requires that ACCESS for ELLs/Alternate ACCESS be administered only by an
individual trained in its administration. It is not required that this individual be an ESOL-
endorsed teacher. However, only an ESOL-endorsed teacher is qualified to design, oversee, and
implement an English language support program, which includes the interpretation of ACCESS
for ELLs/Alternate ACCESS results.

If parents/guardians have questions about the purpose of ACCESS for ELLs/Alternate ACCESS,
direct them to ACCESS for ELLs: FAQs for Parents/Guardians.

Enrollment of Immigrants and International Students

Title VI of the Civil Rights Act of 1964 prohibits discrimination based on race, color, or national
origin, among other factors, by public schools. SAUs are required under federal law to enroll
children regardless of citizenship or immigration status (Plyler vs. Doe). This applies equally to
students who are immigrants and international students attending a Maine public school as an
exchange student or tuition-paying student. All students, including those who are immigrants and
international students, must be screened for English learner status. Any student who is identified
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as an English learner, regardless of citizenship or immigration status, is entitled to ESOL
services and must be administered ACCESS for ELLs (or Alternate ACCESS, if applicable)
annually. International/exchange students are not exempt from Title | required state academic
assessments. In Maine, recently arrived English learners who have been enrolled in a U.S. school
for less than 12 months are exempt from one administration of the state’s English language arts
assessment only. See the

SAUs are not permitted to discourage the enrollment of children who are undocumented
immigrants by asking about their immigration status, denying enroliment to those with
international birth certificates, or denying enrollment to children whose parents decline to
provide their social security numbers or race and ethnicity information. Federal regulations allow
schools to ask for children’s social security numbers to be used as student identifiers. However,
they should inform parents of the purpose and that disclosure of such numbers is voluntary.
Schools may not deny enrollment if parents refuse to provide a child’s social security number.
SAUSs may require proof that a child lives within SAU boundaries, which may include lease
agreements, utility bills, or other documents. However, schools may not ask parents about a
child’s immigration status to establish residency. SAUs may require proof of a child’s age, but
they may not bar enrollment because a child has an international birth certificate or no birth
certificate. See this fact sheet from the Departments of Justice and Education for more details
about acceptable documentation requests.

Rights of Students who are English Learners to Education

The Civil Rights Act of 1964 remains the foundation of the legal rights of a student who is an
English learner. Lau v. Nichols confirms that all students who are English learners are entitled to
meaningful access to the curriculum. If a parent refuses ESOL services this must be documented,
but parental refusal does not release the school or SAU from its responsibility to provide
meaningful education to students who are English learners. If a student who is an English learner
cannot make academic progress without ESOL services, the student has a right to ESOL
services, even if a parent refuses. Parental consent is not required to administer an English
language proficiency screener or ACCESS for ELLs/Alternate ACCESS. Under State law SAUs
are responsible for administering ACCESS for ELLs® to all students who are English learners,
regardless of parental consent (20-A M.R.S. §6209(1-A)).

Students who are English Learners and Special Education

Students may qualify for, and have legal entitlement to, both ESOL and special education
services. Appropriate screening is required to determine students’ eligibility for each type of
service. Depending on a student’s learning disability and Individual Education Plan (IEP),
universal testing tools or accommodations may be needed in order to measure English language
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proficiency. When evaluating a student who is an English learner for learning disabilities,
screening must be linguistically and culturally appropriate. It is advisable to measure a student’s
skills in the student’s primary language in order to clarify whether challenges are due to a
learning disability or English language development.

Students who are English learners should not be placed in a special education program unless
their exceptionality is well-documented, and appropriate procedures for special education
services have been followed. English learner status is not a disability and is not covered by the
Individuals with Disabilities Education Act (IDEA) or Maine Unified Special Education
Regulations (MUSER).

For students who are English learners with IEP teams, the United States Department of
Education has provided the following guidance:

“It is important that IEP Teams for ELs with disabilities include persons with expertise in second
language acquisition and other professionals, such as speech-language pathologists, who
understand how to differentiate between limited English proficiency and a disability. The
participation of these individuals on the IEP Team is essential in order to develop appropriate
academic and functional goals for the child and provide specially designed instruction and the
necessary related services to meet these goals.”

Students who are English learners with learning disabilities are eligible for exit from ESOL
services when they demonstrate English language proficiency by achieving an overall composite
proficiency level of 4.5 on ACCESS for ELLSs (or level P2 on Alternate ACCESS, if applicable).

If you have questions, or would like further information regarding serving students who are
English learners, please contact April Perkins, ESOL/Bilingual Programs, at
april.perkins@maine.gov or (207)624-6627.
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APPENDIX J

Clarification: When Parents Decline English as a Second Language (ESL) Services for
English Learners

Posted on September 13, 2010 by Jennifer Pooler
ADMINISTRATIVE LETTER: 11

POLICY CODE: IHBE

TO: Superintendents of Schools

FROM: Angela Faherty, Ph.D., Commissioner of Education
DATE: September 13, 2010

RE: Clarification: When Parents Decline English as a Second Language (ESL) Services for
English Learners

The purpose of this letter is to clarify the requirements for serving an English Learner, even if
parents decline ESL services.

Federal law requires that an English Learner receive ESL services.

Federal law requires that states define English language proficiency and provide ESL services to
all who do not meet that definition. Maine defines English language proficiency as attaining a
Level 6 Composite score on the State’s English language proficiency assessment ACCESS for
ELLS®. If a parent refuses ESL services, meaningful education must still be provided. When a
parent refuses ESL services, the parent’s refusal of ESL services must be documented, but it
does not release the school or School Administrative Unit (SAU) from its responsibility for
providing meaningful education to the English Learner. If parental refusal of ESL services denies
an English Learner access to a meaningful education, this violates the English Learner’s rights. A
parent cannot refuse “education” and if an English Learner cannot access education without ESL
services, then the school/SAU must support the academic learning of the English Learner. If an
ESL program is necessary in order to ensure academic progress for the English Learner, then
ESL services must be provided.

The Civil Rights Act of 1964 remains the foundation of the legal rights of an English Learner.

“No person in the United States shall, on the ground of race, color or national origin, be excluded
from participation in, be denied the benefits of, or be subjected to discrimination under any
program or activity receiving federal financial assistance.” (42 U.S.C. 2000d)

Rights of English Learners

This has been interpreted by courts as requiring a qualified ESL teacher to be provided to
English Learners to ensure that they are not excluded from participation in meaningful education.

In addition, an Office for Civil Rights Memorandum of 1991 requires a qualified ESL endorsed
teacher for English Learners, in order that they are not relegated to second-class status by
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allowing a teacher without formal qualifications to teach them while requiring teachers of non-
English Learners to meet formal qualifications (See 34 Code of Federal Regulations C.F.R.
Section 100.3 (b)(ii)).

Schools/SAUs do not need parental permission to test a student.

If a parent refuses to allow a student to participate in a State assessment, refer to the
superintendent’s/SAU’s/school’s policy on procedures to follow when a parent refuses to allow a
child to participate in a State assessment. The ACCESS for ELLS® is a federally and state-
required annual assessment and participation is a component of No Child Left Behind (NCLB)
accountability. Failure of English Learners to participate in the annual administration of the
ACCESS for ELLS® may affect NCLB Title IA funding. Even if a parent has refused ML
services, if that student has been identified as an English Learner, then that student must be
administered the ACCESS for ELLS® annually until that student attains the State’s definition of
English language proficient, which is defined as a Level 6 Composite score on the ACCESS for
ELLS®.

If you have any questions or would like further information, please contact April Perkins,
Director of ESOL/Bilingual Programs, at 207-624-6788 or april.perkins@maine.gov
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APPENDIX K
MULTILINGUAL (ML) DISTRICT SELF-STUDY GUIDE

This Guide is designed to provide the district/building with a comprehensive overview of its
practices and procedures. Please mark the answer by each statement that best describes your
school district. In this district self-study guide, the term Multilingual Learners (MLs) will be used
instead of Limited English Proficiency (LEP). For definitions of terms please see attachments.

IDENTIFICATION

1. The district has a procedure to identify all students who have a primary
or home language other than English.
Please attach a copy of the procedures. Yes | No

2. District staff is knowledgeable of the procedures for identifying students
who have a primary language other than English. Yes | No

3. School/district staff that works directly with parents and students in the
identification of students, who have a primary of home language other than
English, speak and understand the appropriate language(s). Yes | No

4. Documentation regarding each student’s primary or home language is
maintained in student’s file. Yes | No

ASSESSMENT AND EVALUATION

5. The district assesses on a yearly basis the English language proficiency
of all students identified as having a primary or home language other than Yes | No
English in the four language areas (oral/speaking, reading, writing, and listening).

6. The district conducts language proficiency assessments for students who
have a primary or home language other than English, using:

6a. Formal assessments (e.g., tests). Yes [ No
Name of test(s) used:

6b. Informal assessments (e.g., teacher interviews, observations) Yes |[No

7. Students who have a primary or home language other than English are
assessed for language proficiency in their primary or home language. Yes |[No

8. The district has developed procedures to determine the effectiveness of
its informal assessment procedures. Yes | No
Please attach a copy of it.
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9. The district has determined the level of English-language proficiency at
which students are considered English proficient.
Please attach a copy of description.

Yes

No

10. The district assesses MLs academic skills in relation to their grade or
age level.
Name(s) of instrument(s) used to assess MLs academic skills.

Yes

No

11. MLs who have been in the U.S. for 2 consecutive years are tested in
English in reading/language arts.

Yes

No

12. The district assesses MLs in the language and form most likely to yield
accurate and reliable results.
Language(s) used:

Yes

No

13. The district uses the “Guidelines for the Inclusion of English Language
learners in Your District-wide Assessment Program” or similar documents to
guide decision-making.

Yes

No

13a. Total number of MLs included in your district wide assessment

13b. Number of MLs included in the district wide assessment with
» No accommodations
» With accommodations

Please attach documentation of accommodations used.

13c. Number of MLs NOT included in your district-wide assessment.

14. The district has established qualifications for individuals who
administer language or academic assessments to MLSs.

Yes

No

PROGRAM (e.g., ESL, Bilingual, etc.)

15. Programs are available for MLs at each grade level.

Yes

No

16. There are no substantial delays (e.g., more than 30 days) in placing ML
into an appropriate educational program.

17. There is coordination of curriculum between teachers for MLs and
teachers in the regular program.
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18. MLs in the high school program earn credits toward graduation.

19. Instructional materials are adequate to meet the English language and
academic needs of MLs.

20. Parents are involved in the process of placing MLs in appropriate
educational program.

21. The district has a system to evaluate the success of their ML program.
Please attach a copy of the description of the evaluation plan.

22. Label the program(s) at each level or attach a copy of description.

Level Program (see Teachers with ML | Ed. Techs
definitions) endorsement
Elementary
Middle
High
STAFF
23. The district has established qualifications for teachers who teach MLSs. Yes | No
24. The district has established qualifications that the teachers and Ed. Yes | No

Techs must meet.

25. The district has teachers with ESL endorsement to teach MLs. Yes | No

25a. Number of MLs

25h. Number of teachers with ESL endorsement

26. The district provides high-quality professional development to Yes | No
classroom teachers and other district personnel.

26a. Number of mainstream teachers that participated
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26b. Number of ESL teachers that participated

26¢. Number of Ed. Techs that participated

27. The district provides training for interpreters and translators. Yes | No

28. Professional development activities are designed to improve instruction and | Yes | No
assessment of MLs; enhance teachers’ ability to understand and use curricula,
assessment measures, and instructional strategies for MLs; are based on
scientifically based research; and are of sufficient intensity and duration to have
a lasting impact on teachers’ performance.

29. Teachers of MLs are fluent in English and, when appropriate, in any Yes | No
other language(s) used for instruction, including having written and oral
communication skills.

30. The district has provided training to staff who administer, interpret the Yes | No
results of the assessment methods used.

EXIT CRITERIA

31. The district has established an exit criterion. Yes | No
Please attach a description of it.

How many MLs exit the program after:
3la. Less than 1 year

31b. 1 to 3 years

31c. 3to 5 years

31d. 5 years or more

32. The exit criteria ensure that MLs can: Yes | No
32a. Speak English sufficiently well to participate in the district’s
general educational program.

32b. Read English sufficiently well to participate in the district’s Yes | No
general educational program.

32c. Write English sufficiently well to participate in the district’s Yes | No
general educational program.

32d. Comprehend English sufficiently well to participate in the Yes | No
district’s general educational program.
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33. The district monitors the academic progress of MLs who have exited the Yes | No
program.

33a. Average years of monitoring

34. The school district determines whether MLs are performing at a level Yes | No
comparable to their English-speaking peers. Please attach documentation

35. The district has established procedures for responding to deficient Yes | No
academic performance of MLs. Please attach a copy of procedures

36. MLs re-enter the alternative language program if they experience Yes | No
academic difficulties in the regular program.

Please describe under what conditions.

37. Honor, award, or other special recognition rates of MLs are similar to Yes | No
those of their peers.

37a. Percent of English-monolingual students in Gifted and Talented
programs.

37b. Percent of MLs in Gifted and Talented programs.

37c¢. Percent of MLs in district.

PROGRAM EVALUATION

38. The district conducts a formal evaluation of its program for MLs to Yes | No
determine its effectiveness. Please attach a copy of the report

39. The district disaggregates data of MLSs. Yes | No
39a. Grade level Yes | No
39b. Graduation Yes | No
39c. Dropout rates Yes | No
39d. Gender Yes | No
39e. English proficiency Yes | No
39f. Economically disadvantaged Yes | No
39g. Multiple measures of academic achievement Yes | No

Please attach copies of disaggregated data
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EQUITABLE ACCESS

40. The quality of facilities and services available to MLs are comparable Yes | No
to those available to all other students.

41. The quality and quantity of instructional materials in the program are Yes | No
comparable to the instructional materials provided to all other students.

42. MLs participate in classes, activities, and assemblies with all the other Yes | No
students.
43. MLs have access to the full school curriculum (both required and Yes | No

elective courses, including vocational education) while they are participating in
the language program.

44. Counseling services provided to MLs are comparable to those available Yes | No
to all other students.

45. MLs have opportunities for full participation in special opportunity Yes | No
programs, (e.g., Gifted & Talented, Advanced Classes, Title I, Special Ed., etc.)

46. MLs are not segregated while taking their classes. Yes | No
47. In general, MLs are integrated in classes such as P.E., music, art, etc. Yes | No

SPECIAL EDUCATION

48. The district utilizes procedures for identifying MLs who may be in need Yes | No
of special education services. Please attach a copy

49. The district’s procedures for identifying and assessing MLs for special Yes | No
education takes into account language and cultural differences.
Please attach a copy

50. Testing instruments used to assess MLs for special education placement Yes | No
are valid and reliable for these specific students.

51. Persons who administer special education assessment to MLs are Yes | No
specifically trained in administering the tests.

52. Staff who conduct special education assessments to MLs are fluent in Yes | No
the student’s primary language.

53. The instructional program for MLs in special education takes into Yes | No
account the student’s language needs.

54. The district ensures coordination between the regular and the special Yes | No
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education programs in meeting the particular needs of ML who are in special
education.

55. The district identifies and places all MLs who need special education
services in a timely manner.

Yes | No

56. The parents or guardians of special education MLs are notified of their
rights and responsibilities in a language they can best understand.

Yes | No

NOTICES TO PARENTS

57. The district communicates with parents/guardians of students with a
primary home language other than English in a meaningful way (a form that
parents can understand). For example, school forms are translated.

Please attach copies of translated forms.

Yes | No

58. Parents of MLs are notified no later than 30 days after the beginning of
the school year of their child’s identification, and participation of ESOL
programming as well as both student and parental rights.

Yes | No

59. The district uses interpreters or translators to assist in communicating
with parents/guardians who do not speak English.

Yes | No

60. Parents/guardians of MLs are well informed of the district’s special
educational programs.

Yes | No

This self-study is based on data from academic year.

District or Building:
Address:

Administrator:

Completed by: Date:

Title:

Phone:

E-mail:

Please add comments as needed.
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APPENDIX L

IMMIGRANTS and FOREIGN STUDENTS

Posted on May 26, 2011 by Maine Department of Education
ADMINISTRATIVE LETTER: 39

POLICY CODE: IH

Topics included in this letter:

* Enrollment of immigrants and foreign students

* Determination of English proficiency required

* Program of services to immigrants and foreign students

» State assessments required for immigrants and foreign students

School administrative units (SAUs) are required under federal law to enroll children regardless
of citizenship or immigration status. While the federal guidance offered here relates to immigrant
students, the Department has confirmed that it applies equally to foreign students attending a
Maine public school as either an exchange student or a tuitioned student.

Title VI of the Civil Rights Act of 1964 prohibits discrimination based on race, color, or national
origin, among other factors, by public schools. In addition, Plyler v. Doe, the 1982 decision by
the U.S. Supreme Court, held that a state may not deny access to a basic public education to any
child, whether that child is present in the country legally or not.

School administrative units are not to discourage the enrollment of undocumented immigrant
children by asking about their immigration status, denying enrollment to those with foreign birth
certificates, or denying enrollment to children whose parents decline to provide their Social
Security numbers or race and ethnicity information. Federal regulations allow schools to ask for
children’s Social Security numbers to be used as student identifiers. However, they should
inform parents of the purpose and that disclosure of such numbers is voluntary. Schools may not
deny enrollment if parents refuse to provide a child’s Social Security number.

The federal Education and Justice Departments stress in a fact sheet and a question-and-answer
document that schools may require proof that a child lives within SAU boundaries. This may
include lease agreements, utility bills, or other documents, but schools may not ask parents about
a child’s immigration status to establish residency.

Schools may also ask for birth certificates to establish that a child falls within minimum and
maximum age requirements, but they may not bar enrollment because a child has a foreign birth
certificate or no birth certificate. (To determine age of the child, in lieu of birth certificate for
proof of age go to: Resource Guide: Serving Maine’s English Learners)

Moreover, SAUs are responsible for identifying which of its students have limited English
proficiency and providing them with an effective program that affords meaningful access to the
SAU’s educational program (Office for Civil Rights December 1985 Title VI policy
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memorandum, Title VI Language Minority Compliance Procedures). This means that the SAU is
responsible for administering the home language survey to all students, assessing them on the
English language proficiency assessment screener test (W-APT), and, if identified as an English
learner, providing them with an effective English language acquisition program. The SAU is
required to determine the components of this program, i.e., whether it includes tutoring,
additional classroom support, materials, teacher sheltering of instruction, or other strategies.

Under the Elementary and Secondary Education Act (ESEA), as amended, a foreign student
would not be exempt from any Title 1 required assessment. Additionally, if the student is
identified as an English learner, she/he must also participate in the annual State English language
proficiency (ELP) assessment the ACCESS for ELLS®.

If you have questions regarding foreign students, please contact April Perkins at 624-6788 or via
email at: april.perkins@maine.gov
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EXEMPTION FROM REQUIRED INSTRUCTION

The curriculum of the school district is designed to reflect the learning expectations for all
students in all content areas of the system of Learning Results, as well as other statutory and
regulatory requirements and content areas specified by the Board.

The MSAD #11 Board acknowledges that from time to time individual students may be exposed
to some ideas and materials with which they or their parent(s)/legal guardian disagree. Students
and their parent(s)/legal guardian cannot be required to adopt ideas with which they disagree, but
such disagreement alone is not a sufficient basis to exempt a student from the prescribed
curriculum. Exemptions from the required curriculum should be minimized because they can
detract from the overall instruction provided to the class as a whole and the educational
objectives sought to be achieved by the curriculum.

The MSAD+#11 Board recognizes, however, that there could be topics in the curriculum which
may be objectionable to individual students and/or parent(s)/legal guardian based on their
particular sincerely held religious, moral or philosophical beliefs. Exemption from instruction
which infringes on such beliefs may be requested by the parent(s)/legal guardian.

Requests for exemption from instruction must be made in writing to the building Principal and
are subject to the approval of the Principal. The Principal shall notify the Superintendent as soon
as practicable of any request for exemption from instruction and of his/her decision. If the
Principal denies an exemption request, the parent(s)/legal guardian may appeal to the
Superintendent.

In considering requests for exemption, factors that the Principal should consider may include:

A. The alignment of the curriculum with the system of Learning Results;
B. Whether the course or content area is required by state law or Board policy;
C. The educational importance of the material or instruction from which exemption

IS requested,;

D. Evidence regarding the sincerity of the belief on which the request is based;

E. Whether the school has a legal obligation to accommodate the exemption request;

F. The effect of exemption or accommodation on the validity of the local assessment
system; and

G. Other factors that bear upon the particular request.

Exemption from required instruction does not excuse the student from meeting the requirements
of the Learning Results or from total credit hours or other requirements for graduation, or from
performing alternative work.
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When the Principal determines that the curriculum that has been aligned with the system of
Learning Results conflicts with sincerely held religious beliefs of a student or kisther their parent
or legal guardian, reasonable accommodation in the curriculum shall be made for the student,
within the scope of existing resources. Alternative instruction may be provided by the school or
through approved independent study. Any alternative instruction shall be approved in advance by
the Principal in consultation with appropriate instructional staff and shall meet the standards and
objectives of the part of the curriculum that is being replaced. When requests for exemption from
required curriculum are made for religious reasons, a parent/guardian who is dissatisfied with the
Principal’s decision may appeal to the Superintendent. If the accommodation in the curriculum
that is requested is so great that the validity of the local assessment system is compromised, the
Superintendent will determine how to address the situation, subject to the approval of the
Commissioner.

When a student is exempted from any portion of the regular curriculum for other than religious
reasons (exemption based on sincere philosophical or moral beliefs), the staff will make
reasonable efforts, within the scope of existing resources, to accommodate alternative instruction
for the student. Alternative instruction may be provided by the school or through approved
independent study. Any alternative instruction shall be approved in advance by the Principal in
consultation with the classroom teacher, and shall meet the standards and objectives of the part
of the curriculum that is being replaced. When requests for exemption are made for philosophical
or moral reasons, a parent/guardian who is dissatisfied with the Principal’s decision may appeal
to the Superintendent and appeal to the MSAB-+#11 Board in the event that a parent/guardian is
dissatisfied with the Superintendent’s decision.

Legal Reference: 20-A MRSA § 6209
LD 1536, Chap. 51 Resolves

Ch. 127 § 3.07 {Me—DBept—of-Ed-Rules (Me. Dept. of Ed. Rules)
Ch. 131 (Me. Dept. of Ed. Rules)
Cross Reference: ADF — School District Commitment to Learning Results
1JJ — Instructional and Library Material Selection
IMB — Teaching About Controversial/Sensitive Issues
IMBAA — Alternatives to Biological Dissection
Adopted: December 6, 2001

Revised: May 3, 2007; March 3, 2016
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TITLE:

MAINE SCHOOL ADMINISTRATIVE DISTRICT NO. 11
JOB DESCRIPTION

LITERACY SPECIALIST

QUALIFICATIONS:

Required:
1. Minimum of 5 years as a K-5 teacher with evidence of skillful instruction and assessment
practices;
2. Minimum of a Master’s in Literacy, Education, or Special Education;
3. Maine Department of Education authorization as a Literacy Specialist; and,
4. Belief that all students can learn and achieve success in school.

Additional Skills Preferred:

1. Understanding of the needs of students who struggle academically;
2. In-depth knowledge of current trends, research and best practices related to reading
instruction;
3. Experience with collaborating with teachers to improve interventions;
4. Possession of strong oral and written communication skKills;
5. Skillful in the use of technology, especially spreadsheets;
6. Willingness and ability to work positively and collaboratively with administration, staff,
students, and parents;
REPORTS TO: Building Principal and Director of Curriculum and Instruction
JOB GOAL: Supervising the daily operations of and supporting instructional services

for the Title | Program; Provide reading intervention services to K-5
students

TITLE 1 DUTIES AND RESPONSIBILITIES:
Planning and Preparation

1.

2.

Assess levels of student achievement effectively, analyze data, and prescribe actions for
improvement at the program level;

Actively implement strategies and action steps within the Title | program (inclusive of
literacy and math) defined to support the school and district in achieving annual goals
and long-term objectives.

Create or select short- and/or long-range student goals based upon grade level
expectations, student data, and instructional priorities.

Develop instructional routines and plans that positively impact student growth and
enable achievement of the students’ learning goals.

Identify, select, and modify instructional materials to meet the needs of students with
varying backgrounds, special needs, and learning goals.



Administrative/Management

1. Maintain a positive, organized, and safe learning environment;

2. Use time effectively to meet the expectations of the position;

3. Assist the school in the compilation of data to evaluate progress toward school goals;

4. Establish and maintain effective and efficient record keeping procedures. Oversee the
Title | program records (math and literacy) to ensure that all files are complete and up-to-
date, inclusive of assessment records, individual student plans, reports, and family
communication;

5. Ensure that each Title | reading student has a complete and accurate MTSS tier 3 record
and end-of-trimester progress reports; and,

6. Ensure that all end-of-year reporting requests by the Director of Curriculum for the Title |
program in your school have been completed.

Assessment/Evaluation

1. Develop and use assessment strategies to assist students in reaching grade level
expectations;

2. Interpret data, including but not limited to standardized and diagnostic measures, and
engage in instructional planning and program evaluation;

3. Assist teachers in selecting, administering, and evaluating results of screening,
diagnostic, and progress assessments;

4. Communicate, in understandable terms, individual student progress to the student,
parents, and professional colleagues who need access to the information.

5. Consult and communicate with the Title | team and leadership on program planning,

student progress, and Title | issues.

Intervention/Intervention Support

1.

Consult with teachers regularly to provide feedback on student progress and offer
suggestions for improvement;

Observe students in classrooms to identify areas where they may need extra help with
reading or writing skills;

Teach students individually or in small groups, depending upon the learning goals
established for each student.

Family Engagement

1.

2.

Design and conduct workshops and events for families about ways to help their children

with literacy and numeracy learning at home. Engage support staff in the conceptual

development of the event and in the event itself. Manage the logistics, administrative

tasks, and schoolwide and home-school communication.

Be present for all parent-teacher conferences.

a. Fall conferences: Engage families who have had established Title | program

relationships and who have concerns. Be available to staff who need additional
Title | program expertise or literacy expertise in any of their parent-teacher
conferences.



b. Spring conferences: Actively engage all Title | families in conferences for math
and literacy.

Professional Responsibilities:
1. Attend staff development workshops/conference as requested by the Building
Principal or Director of Curriculum and Instruction;
2. Perform other duties/reports as assigned by the Director of Curriculum and
Instruction or Building Principal.

BUILDING DUTIES AND RESPONSIBILITIES:
1. Perform routinely assigned duties. Duties will be assigned in an equitable fashion
ensuring Title | staff have equal responsibilities to others in similar positions.
2. Serve on appropriate building or district-level committees, as requested or when
possible.
3. Provide professional development in literacy as it aligns with district goals and
objectives, when requested.

PHYSICAL REQUIREMENTS/ENVIRONMENTAL CONDITIONS:

Requires stooping, bending, sitting, walking, reaching, squatting, carrying, pushing,
climbing, and kneeling;

2. Must be able to work with students;

3. Must have the ability to handle emotional/physical stress;

4. Must work in a noisy and crowded environments; and

5. Ability to lift 25-50 Ibs.

=

LEGAL AND ETHICAL DUTIES:

1. Maintains confidentiality about all aspects of student performance and staff information;

2. Demonstrates a respect for the legal and human rights of students;

3. Meets and follows all laws and regulations at both the State and Federal levels;

4. Follows health and safety procedures established by the district;

5. Arrives and departs punctually, notifying appropriate personnel about absences and
coverage;

6. Demonstrates loyalty, dependability, integrity, and other ethical standards;

7. Follows the chain of command for various administrative procedures for student or
program concerns; and

8. Observes all School Board Policies and Procedures.

TERMS OF EMPLOYMENT: In accordance with the contract as negotiated by the
School Board.

EVALUATION: Performance shall be evaluated in accordance with the provisions of the
Board'’s policy on evaluation of teachers to be completed annually.

The above job description reflects the general requirements necessary to describe the primary
functions or responsibilities of the job identified and shall not be interpreted as a detailed
description of all work requirements that may be inherent in the job, either at present or in the
future.

To perform this job successfully, an individual must be able to perform each duty and
responsibility satisfactorily. The requirements are representative of the knowledge, skill, and



ability required. Reasonable accommodations may be made to enable individuals with
disabilities to perform the essential functions.

Approved by the MSAD 11 School Board:

AH - DRAFT:
October 19, 2022
November 4, 2022
February 7, 2023
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MAINE SCHOOL ADMINISTRATIVE DISTRICT NO. 11

JOB DESCRIPTION
DRAFT Proposed Version

TITLE: EDUCATIONAL TECHNICIAN I1I - TITLE | MATH AND READING
QUALIFICATIONS:
Required:
1. High school Diploma or equivalent;
2. Documentation of at least three years of post secondary education, preferably in educationally
related work and/or a combination equivalent to 90 hours of approved study; and
3. Maine Department of Education authorization as an Educational Technician 111 Certificate 023.

Additional Skills Preferred:

NoookrwdE

Understanding of the needs of students who struggle academically;

Demonstrates appropriate aptitude for the work to be performed;

Possession of strong oral and written communications skills;

Strong organizational and interpersonal skills;

Strong technology skills;

Willingness and ability to work collaboratively with others; and

Ability to work positively and collaboratively with administration, staff, students, and parents.

REPORTS TO: Building Principals/Director of Curriculum and Instruction

JOB GOAL.: Providing instructional services for the Title | Program to implement targeted

math or reading interventions to K — 5 students.

TITLE | DUTIES AND RESPONSIBILITIES:

1.

ONo O

Work under the directions of and in cooperation with the content area coach, building
administrator, or Director of Curriculum and Instruction to provide short-term supplemental
instruction of individual and/or small groups of students to build basic skills as outlined in tier 3
plans.

Meet with an instructional coach and Title | staff on a regular basis to review the progress of
students with whom they are working and to assist in planning for targeted instruction. Carry out
instructional plans that have been co-created with the instructional coach to support strategic skill
building with small groups of students.

Consult and communicate with the Title | team and leadership on program planning, student
progress, and Title I issues.

Consult with classroom teachers or the MTSS team in planning tier 3 plans for students identified
through the MTSS process.

Identify and maintain current roster of eligible Title I students;

Communicate regularly with classroom teachers and parents;

Attend parent conferences and/or IEP meetings, if requested;

Undertake diagnostic assessments/evaluations to support the development of a focused
instructional plan;

Participate in annual parent meetings to communicate Parent Compact information and enhance
parental involvement;
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10. Attend staff development workshops/conferences as requested by the Building Principal or
Director of Curriculum and Instruction;

11. Monitor and document student progress in MTSS plans and complete progress reports; and

12. Perform other duties as assigned by the Director of Curriculum and Instruction or Building
Principal.

BUILDING DUTIES AND RESPONSIBILITIES:
1. Perform routinely assigned duties. Duties will be assigned in an equitable fashion ensuring Title |
staff have equal responsibilities to others in the same position; and
2. Serve on appropriate building-level committees, as requested by the Building Principal, during
school hours (e.g. school safety team).

PHYSICAL REQUIREMENTS/ENVIRONMENTAL CONDITIONS:
1. Requires stooping, bending, sitting, walking, reaching, squatting, carrying, pushing, climbing,
and kneeling;
Must be able to work with students;
Must have the ability to handle emotional/physical stress;
Must work in noisy and crowded environments; and
Ability to lift 25-50 Ibs.

arwmn

LEGAL AND ETHICAL DUTIES:
1. Maintains confidentiality about all aspects of student performance and staff information;
2. Demonstrates a respect for the legal and human rights of students;
3. Meets and follows all laws and regulations at both the State and Federal levels;
4. Follows health and safety procedures established by the district;
5. Arrives and departs punctually, notifying appropriate personnel about absences and coverage;
6. Demonstrates loyalty, dependability, integrity, and other ethical standards;
7. Follows the chain of command for various administrative procedures for student or program
concerns; and
8. Observes all School Board policies and procedures.

TERMS OF EMPLOYMENT: In accordance with the contract as negotiated by the School
Board.
EVALUATION: Performance must be evaluated in accordance with the provisions of the Board’s

policy on evaluation of Educational Technicians.

The above job description reflects the general requirements necessary to describe the primary functions
and responsibilities of the job identified and may not be interpreted as a detailed description of all work
requirements that may be inherent in the job, either at present or in the future.

To perform this job successfully, an individual must be able to perform each duty and responsibility
satisfactorily. The requirements are representative of the knowledge, skill, and ability required.
Reasonable accommodations may be made to enable individuals with disabilities to perform the essential
functions.

Approved by the MSAD 11 School Board: January 8, 2015

Revised:



My name is Angie Moreland and | am the Lead Mentor for the Gardiner Iron Tiger Cubs - Lego
Robotics Team. Currently, our Team has students in grades 6-8 with about 20 Students on the
Team.

Today | am writing to ask that you consider increasing the grades serviced by the Gardiner
Regional Middle School team to align with the First Robotics Team Standards. For the
Challenge Team, First Robotics allows Grades 4-8 on the Team. Allowing those grades to
participate on our team would help us align with other teams in our area. Those teams start
teaching their students at a young age, so they have a better understanding of the engineering
and programming aspects as they also learn similar concepts in school and in their everyday
life.

| would also like to start 2 other separate younger teams in the district aligning with the FIRST
Robotics model. The first team would be for students in Pre-K through 1st grade and the second
for Students in 2-3rd grade. These teams would introduce the students to Lego building, basic
engineering, and programming skills. First Robotics has done a wonderful job setting up the
program based on students' cognitive understanding at each level along the way. The younger
teams would not meet as often as the older teams and the work level is not as intense as the
older team. The goal of these teams is to have fun while learning STEM skills. My goal is to
start fundraising and getting materials ready for these two younger teams through the summer
and next year with a goal of having two small trial teams with 8 to 10 students per team
beginning in August of 2023. | would anticipate that the teams will be at full capacity with 24 to
20 students by August 2024.

| have attached a breakdown of our current team costs and our future anticipated costs. | would
like to request additional funding to help start and keep our First Robotics Team(s) running.

Thank you for your consideration,
Angie



Middle School Team (Fall and Spring) Grades 4-8

Current Costs 2022/2023 = $3351

Anticipated Costs 2023/2024 = $5961

FLL Challenge Team (Fall) 20 Students

$500 Registration fees

$375 Competition fees

$1495 Robot Kits and Parts

$ 381 Team Tshirts and Buttons

FLL Challenge Team (Fall) 40 Students

$1000 Registration

$725 Competition

$2136 Robot Kits and Parts
$500 Team Shirts and Buttons

Robotrack Meet (Spring) 15 Students

$40 Per Student = $600

Robotrack Meet (Spring) 40 Students

$40 Per Student = $1600

Elementary Team Grades 2-3

Anticipated Cost for 2023/2024 =$469

Anticipated Cost for 2024/2025=$1407

FLL Explore 10 Students
$150 Registration and Event
$319 for Spike Essential kit

FLL Explore 30 Students
$450 Registration
$957 Spike Essential Kit

Elementary Team Grades Pre-K - 1

Anticipated Cost for 2023/2024 =$444

Anticipated Cost for 2024/2025=$1332

FLL Explore 8 Students

$444 Registration and Explore Lego Kit

FLL Explore 24 Students

$1332 Registration and Explore Lego Kit
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Maine School Administrative District No. 11
Field Trip/Excursion Approval Form

Use this form for all field trips that take students off the regular school grounds, including walking

trips. Field trips/excursions that leave the state or will involve an overnight stay require
MSAD #11 Board notification. Please submit 3-4 weeks prior to the event. Other trips
require 2 weeks prior notice. (Please print or type the information on the form or attach a
separate sheet supplying all the necessary information.)

Type of Transportation: District Bus Walk Private Bus Private Car

(must have copy of proper insurance and waiver claim form on file in Transportation Office) Other

GAMS

School & Class Group requesting trip provals
Vaxee (o\ing Y /!
— D
Staff Advisor Principa atg
Central Office Date
Taaly + Oyeecr
Destination (i}lclude city/town & state) Transportation Date
. 2 ~
( Q C@.A—\M DI Board Notification Date
Date(}) of trip (rain dates not reserved ahead) (Required for overnight or out-of-state trips)

Departure Time: T%D
Return time in MSAD #11: j%b

Number of passengers: __ “T 1D  Students | HO Adults Bz\{).e«/uimi' an Shvdeut
eyl lmeurt
Please answer all of the following questions and complete the budget information at the bottom of

this form. Your proposal must include all available information. Questions that don't apply to your trip
should be marked NA.

1. General description of field trip. (Please include your itinerary.)
e oXtthed
2. Statement of academic value. (Please be specific and explain how the trip relates to

the curriculum.)

COdmed e Vet as we oS enidinent Gom

dvg ve wy o ovoad
3. Rationale for trip selection, (Why was this destination selected? Is there a more local

alternative? Are weekends a viable alternative to school days?)
(pdan deacnexr M sve an et ol ld
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4, What specific follow-up activities will be associated with the field trip?
O G Savivg affey we retwvt
51 How will this trip be evaluated by students, teachers, and chaperones?
oed ondne (e5pmdes ofdervhie Sha mu&
6. How many substitutes will be needed for this trip to occur? For whom?
THY (\/ngMAAwa on et t de partee dodes
7 How many volunteer chaperones will assist with the trip? _[%B
QQQ&/WJV owv Skdert euvdiien t
8. To what degree will the trip be financed by district money? O
9. Are all class members included? X Yes No
Describe the process and criteria for participant selection, if there are limited
openings. ? :
Frdents ¢ famnilies Clawde to go ok,
10.  What accommodation for food and lodging will be used for participants on this
trip? o X
W (lded «1 Q0
11.  Other
Clsrm/Bldg Budget* | Transportation Budget* Other* Total Cost*
Substitutes TRY
Mileage ¢
Meals 0
Fees, etc. 5
Food 0
Lodging 0

Please estimate costs using maximum numbers.

Note: For overnight or out-of-state trips, it is strongly suggested that the staff advisor
or other representative be present at the board meeting to elaborate on these and/or
other questions the board may have.

Adopted:

May 3, 2007

Reviewed:  February 22,2016
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THE ANCIENT MEDITERRANEAN

10 or 14 days | Italy | Greece

When you walk through the Roman Forum, climb the Acropolis
in Athens, and visit the site of the Oracle at Delphi, you're among
some of the world’s most historically significant ancient sights.
But these places offer more than just a trip to the deep past—
witness more recent history at the awe-inspiring Sistine Chapel
and in the dramatic natural beauty of Capri.

YOUR EXPERIENCE INCLUDES:

Full-time Tour Director

Sightseeing: 6 sightseeing tours led by expert, licensed local guides;
1 walking tour

Entrances: Sistine Chapel; St. Peter’s Basilica; Colosseum; Roman
Forum; Capri boat cruise; Pompeii Roman Ruins; Delphi site; Delphi
Museum; Acropolis; Acropolis Museum

Personalized learning guide: Our personalized learning experience
engages students before, during, and after tour, with the option to
create a final, reflective project for academic credit.

All of the details are covered: Round-trip flights on major
carriers; comfortable motorcoach; night ferry; 7 overnight stays
in hotels with private bathrooms (77 with extension); 1 night
cabin accommodation; European breakfast and dinner daily

Watch videos, read
reviews, and enroll on your
teacher’s Tour Website

eftours.com/

This is also your tour number




Anyone can see the world. e i b
YOU'RE GOING TO an. ..
EXPERIENCE IT. e

As you can see, your EF tour includes visits to the places you've
learned about in school. That's a given. But it's so much more
than that. Immersing yourself in new cultures—surrounded by

H Spinalonga
the people, the language, the food, the way of life—creates Chania (1) s 5 Island
inspirational moments that can't be listed in an itinerary. They ks

: Heraklion {2)
can only be experienced.

This tour may be reversed
And the experience begins long before you get your passport
stamped and meet your Tour Director in your arrival city. it
begins the moment you decide to go. Whether it's connecting
with other travelers on Facebook, Twitter, or Instagram, or
delving deeper into your destinations with our personalized
learning experience, the excitement will hit you long before you
pack your suitcase.

When your group arrives abroad, everything is taken care of

S0 you can relax and enjoy the experience. Your full-time Tour
Director is with your group around the clock, handling local
transportation, hotels, and meals while also providing their own
insight into the local history and culture. Expert local guides
will lead your group on sightseeing tours, providing detailed
views on history, art, architecture, or anything you may have a
question about.

When your journey is over and you're unpacking your suitcase at
home, you'll realize the benefits of your life-changing experience
do not end. They have just begun.

and expert local guidess.

@EFtours I attribute my college semester abroad to
the love for travel I discovered on an EF Tour in high
school #traveltuesday

— MELISSA, TRAVELER

° Via Twitter

CHECK OUT WHAT A
TOUR IS ALL ABOUT

Watch the videos at
eftours.com/

Your teacher’s Tour Website




What you'll experience on your tour

Day 1: Fly overnight to Italy

Day 2: Rome

— Meet your Tour Director at the airport in
Rome, a city that integrates its past into the
present better than any other. During your
stay, explore the world’'s most famous arena,
the Colosseum, where you can almost hear
the stamping feet of the crowds gathered for
gladiatorial combat. Nearby, the Roman Forum
marks the former heart of the Roman Empire.
Julius Caesar gave many of his great political
speeches there. On your visit to the Vatican
City, marvel at Michelangelo’s breathtaking
ceiling in the Sistine Chape! and look out for
the colorful uniforms of the Swiss Guard,
protectors of the Vatican City. Before you say
“arrivederci,” toss a coin into the Trevi Fountain
to ensure a return trip to the Eternal City.

Day 3: Rome
- Take an expert-led tour of Vatican City.
- Visit the Sistine Chapel.
- Visit St. Peter’s Basilica.
- Time to see more of Rome or
© visit the Catacombs.

Day 4: Rome

- Take an expert-led tour of Rome.

- Visit the Colosseum.

- Visit the Roman Forum.

- Take a self-guided walking tour of Rome: Trevi
Fountain; Pantheon; Spanish Steps.

Day 5: Capri | Sorrento region

- Travel to Capri.

— Take an expert-led tour of Capri.

- Take a boat cruise.

— Continue on to Sorrento and experience the
unparalleled beauty of italy’s favorite resort
town. Overlooking the Bay of Naples, Sorrento
enjoys a mild climate throughout the seasons.
Located in the Campania region, Sorrento’s
idyllic setting marks the starting point of the
famed Amalfi Drive. This picturesque stretch of
road provides stunning cliff-side views of the
Tyrrhenian Sea as it winds 43 miles to Salerno.
Sorrento offers a variety of diversions: you can
venture to the fragrant lemon groves, splash
around in the bay’s bright blue waters or just
unwind at a café with a cup of cappuccino or a
scoop of gelato.

Day 6: Pompeii | Brindisi | Night ferry
— Travel to Pompeii.

- Take an expert-led tour of Pompeii.
— Visit the Pompeii Roman Ruins.

- Travel by night ferry to Patras.

Day 7: Patras | Delphi
- Arrive in Patras.
- Travel to Delphi.

© Optionals and excursions

Day 8: Delphi | Athens

— Take an expert-led tour of Delphi:
Temple of Apollo.

- Visit the Delphi Museum.

- Continue on to Athens and discover the
ancient city named for Athena, goddess of
war and wisdom. During your stay you'll visit
the Acropolis to view the Parthenon, perhaps
the world’s greatest architectural feat. See the
Temple of Athena Nike, which once housed a
gold statue of the goddess, her wings clipped
to prevent her from deserting the city. Snap a
picture of the Presidential Guard in traditional
costume, then pass the stadium that hosted
the first modern Olympics in 1896. You'll also

have the chance to see the Temple of Olympian

Zeus, built in 515 B.C. to honor the most
powerful of all Greek gods.

- Enjoy a free evening or
© attend a Greek Evening.

Day 9: Athens
— Take an expert-led tour of Athens:
Olympic Stadium.
- Visit the Acropolis: Parthenon; Temple
of Athena Nike.
- Visit the Acropolis Museum.
— Take a walking tour of Athens: Plaka District.

Day 10: Depart for home

© 4-DAY TOUR EXTENSION

Day 10: Athens | Crete
- Travel to Heraklion, Crete’s largest city.
- Explore the state-of-the-art Heraklion
Archaeological Museum and the
Knossos Palace.

Day 11: Crete

- Enjoy free time in Heraklion or

© take a scenic boat cruise from Heraklion to
Spinalonga Island, where you'll spend the

day soaking up sunshine and history. Admire

Venetian-influenced architecture during
a guided tour of the village, and visit the

enchanting island’s archaeological site. Enjoy

free time to explore the island, have lunch,
and relax on the beach.

Day 12: Crete

— Travel to Fodele.

— Visit El Greco Museum, which celebrates the
mannerist painter who grew up in the village.

— Head to Rethymno, where you'll get to
explore the city on a walking tour.

- Travel to Chania, Crete’s second largest city,
and take in the sights on a walking tour.

Day 13: Crete | Athens
— Sample cheese and pastries at a
local market.
- Wander through Chania at your own pace.
- Head back to Athens for the night.

Day 14: Depart for home

Twill never forget this trip

to Italy and Greece one of
the greatest experiences of
my life! #eftours #parthenon
#Acropolis #Greece

— KASEY, TRAVELER

Via Instagram

Just returned from a tour in
Greece. Could not have chosen
better tour guides if I had hand
picked them myself. Iris was
GREAT! All the guides were
extremely knowledgeable

and informative. Not to
mention the care that they
took to ensure our safety and
satisfaction! Great Job EF!
Thank you again Iris, for an
unforgettable trip of a lifetime!

— SUE, GROUP LEADER

0 Via Facebook

TOP THREE THINGS | WILL
SEE, DO, TRY, OR EXPLORE




The eastest ways to ——

ENROLL TODAY

Enroll on our website
eftours.com/enroll

Enroll by phone
800-665-5364

Enroll by mail
EF Educational Tours
Two Education Circle
Cambridge, MA 02141

My daughter has gained such an amazing
view of the world and history from this
experience. She has not stopped talking
since I picked her up at the airport. Thank
you for all the organization, helpful hints,
flexible payment plan, and knowledgeable
tour guides.

—CHARLOTTE, PARENT OF TRAVELER

e Tour review

THE WORLD LEADER IN
INTERNATIONAL EDUCATION

For over 55 years, EF has been working toward
one global mission: Opening the World Through
Education. Your teacher has partnered with EF
because of our unmatched worldwide presence,
our focus on affordability, and our commitment to
providing experiences that teach critical thinking,
problem solving, collaboration, and global
competence. What's more:

- We always offer the lowest prices
s0 more students can travel.

- We're fully accredited, just like your school,
S0 you can earn credit while on tour.

- Al of our educational tours feature experiential

learning activities and visits to the best sites.

- We're completely committed to your safety.
We have more than 600 schools and offices in
over 50 countries around the world, so local EF
staff members can react quickly and in person
wherever you travel.

- Your full-time Tour Director is with your group
every step of the way on tour, providing insight

about your destinations as well as great local tips.

N
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Your partner in

travel-based learning

EF Education First is the world leader in
international education. For over 55 years,
we've partnered with educators around the
world to help more than 15 million students
gain new perspectives and build skills for
the future through experiential learning.

Our mission is to empower educators to do
their best work. At EF Educational Tours,
we're working to define the modern
educational tour experience. Our itineraries
are more than places to go and things to
see. We build programs that challenge
assumptions, spark connections, and
inspire curiosity in young students. Students
will expand their knowledge of the world
around them, discover more about
themselves, grow more confident and
independent, and understand new people,
places, and cultures.

We take care of every last detail of the tour
experience—transportation and lodging,
meal reservations and menus, museum
tickets and local tour guides, and much
more. That also includes behind-the-scenes
elements, like safety checks at hotels and
background checks on adult travelers. With
all that taken care of, educators and
students can focus on the bigger picture.

You'll find all the details and more on the
next few pages.

EF International Travel Program Proposal

What's contained in
this document

Pg.2 Safety

Pg. 4 Liability protection

Pg. 6  Affordability

Pg.7 Educational value

Pg. 8 Itinerary specifics

Pg.8 Cost and payment options
Pg.9 Sample hotels

Pg.10 Sample meals

Pg. 11 Next steps

This proposal is property of EF Education First and
the educator/school for which it was intended.
Distributing, copying, and/or sharing it are prohibited.
The proposal, including pricing, is valid for the
educator, tour, and date(s) specifically mentioned
herein. For additions, subtractions, or modifications,
please contact your EF Tour Consultant.

© 2021 EF Education First. For full terms and
Booking Conditions visit eftours.com/bc



Safety

Your students’ safety is our number one priority. We would never
send a traveler to a location we believe to be unsafe—and with our
extensive global presence, our best-in-the-industry experience, and
our close working relationships with U.S. and international authorities,
that's a statement we can back up with real insight. Whether it's a
worldwide pandemic or a sprained ankle, a missed flight or
confusing medical paperwork, we make sure every situation is taken
care of.

*For specific information on EF's response to COVID-19,
visit eftours.com/covid

Worldwide presence

EF’s global presence is truly unmatched. We have staff on the ground 365 days a year in over
50 countries. And we don't just work in those countries—we call them home. EF team members
live in nearly every one of our tour destinations, meaning we have the local knowledge to help
keep our groups safe. That presence allows us to be there to support you on the ground
wherever and whenever you need us.

24/7 emergency support

In the event that anything on tour goes wrong, EF staff is always available to help. Your Tour
Director is your group’s constant companion and first point of contact in an emergency.
Additionally, our fully trained support teams are on hand 24/7 to walk teachers through any
issues and provide the resources necessary to get things back on track. Our Safety and Incident
Response Team—comprised of industry experts, healthcare experts, and even former FBI
personnel—is ready to spring into action 24 hours a day, 365 days a year. And when they aren't
directly helping EF travelers, they’re actively innovating on and shaping the new worldwide
standards for cleanliness and safety.



Your team

This group is fully committed to your school’s trip and the safety of every traveler.

Operations Safety & Incident Response
Team — This team is strategically based in
our Boston, Panama, Tokyo, and Zurich
offices to accommodate for all time zones.
Available 24 hours a day, every day of the
year, they are trained to react quickly if
travelers need help. The team uses a
combination of extensive training,
simulations, incident response planning,
and previous experience to manage
emergencies. As needed, they can facilitate
additional support for groups on tour, solve
operational issues, arrange assistance from
outside specialists, and liaise with local and
international authorities.

Emergency Services & Support Team —
Our support team is available 24/7 to help
resolve any issue, from a missed flight to a
lost passport to more serious on-tour
incidents. They also facilitate
communication between travelers and
families in the event of an emergency at
home. The team is made up of highly
trained and dedicated EF staff in our Boston
and Denver offices who are equipped to
solve problems and answer questions that
may come up, even outside of regular
business hours.

Tour Director — Assigned exclusively to
your tour for the length of the stay at your
destination, your Tour Director meets your
group at the airport and travels with you
until your departure. All Tour Directors
undergo a background check as permissible
by local law every two years and are
required to participate in ongoing EF safety
trainings. They're the first point of contact in
an emergency and also communicate
information to help travelers stay safe in a
foreign destination. Tour Directors assist
Group Leaders with hotel check-ins,
coordinate meals, facilitate excursions with
local guides, and much more. They're also
culturally connected and expertly trained to
support impactful learning experiences.

Tour Consultant — This itinerary expert is
devoted to the growth of your students.
They are your school’s partner, working with
you on everything from finding the perfect
tour and enrolling students to offering
fundraising advice and creating long-term
travel programs for your school community.
They work directly alongside the Group
Leader (a.k.a. local teacher), right up until
the moment of departure to make sure
everything goes smoothly.

Traveler Support — Our team of support
specialists are readily available to walk
families through insurance inquiries,
payment plans, food allergy issues, and any
other topics that arise.

Chaperones — For every six travelers who
enroll on your school’s tour, your group is
eligible to bring along a chaperone for free
(the first spot goes to the Group Leader).
This allows for a 6:1 ratio of students to
chaperones, who assist Group Leaders with
supervision of students to help keep them
safe.



Protection for travelers,
schools, and districts

We understand that unpredictable things can happen, either on tour
or before departure. We offer a variety of protections, programs, and
policies to make sure that, no matter what happens, travelers,
schools, and districts are covered. We're doing everything we can to
make planning for the future as flexible as possible.

General liability insurance

All Group Leaders, schools, and districts who travel with EF are automatically added as
additional insureds under our $50 million General Liability Policy, regardless of whether or
not the tour is affiliated with the school. EF’s liability coverage is primary and non-contributory
for covered third-party claims. The policy helps safeguard Group Leaders and their schools for
covered third-party claims related to bodily injury or property damage, which includes providing
a legal defense and covering legal costs for such claims. In addition, all travelers are required to
sign EF’s Release and Agreement, which includes a release of liability of their Group Leader,
school, and school board.

Flexibility to change tours

The world is always changing. And while our belief in the positive impact of travel is unwavering,
it can feel hard to predict what life, here in the U.S. and abroad, will look like several months, a
year, or even two years from now. When you decide to travel with EF, we want you to feel
secure in that decision. That's why these benefits are built into every EF program.

Peace of Mind

Provided to all groups

We understand that plans can change due to unforeseen circumstances. EF provides
this exclusive program to account for such situations. It provides groups with flexibility to
change the dates and destination of their tours in uncertain times. This program
accounts for such circumstances and can be enacted up to 45 days prior to departure at
the group level for any reason, including terrorism or other world events.

COVID Care Promise

Provided to all groups

If your child is diagnosed with COVID-19 while on tour, we will coordinate and facilitate
support services and logistics including translation services, connections with local
health care providers, communication with family, and flights home at no additional cost.



Protection for individual travelers

Travelers can help protect their investment and themselves from certain unexpected events and
expenses while on tour with the Global Travel Protection Plan and Global Travel Protection Plan
Plus.

Global Travel Protection Plan

Available to all travelers

Designed specifically with EF travelers in mind, this plan provides both pre-departure
and post-departure benefits, including medical expense coverage that may apply on tour
and tour cancellation for specified reasons.

Global Travel Protection Plan Plus

Available to all travelers

To further protect your investment from the unexpected, this plan provides all of the
benefits included in the Global Travel Protection Plan as well as expanded cancellation
protection.

Background checks for adult travelers

EF requires all adults (20 years and older) to pass a criminal background check before traveling
on our student tours. This provides a safer tour experience for all travelers and aligns with the
process and expectations of many school districts for adults who volunteer in schools or
chaperone school activities. The secure process, provided by a leading professional provider,
only identifies those individuals who could present a risk to student travelers while on tour.



Affordability

We believe every student should have the opportunity to travel.
That's why we're dedicated to providing the lowest prices possible
and giving travelers multiple resources for managing payments.

Tour Consultants work closely with teachers to build a tour that's
exactly right for your students. Through discussions with your teacher,
they take into account learning objectives, cost, timing
considerations, and any other factors to craft a tour that's accessible
to as many students as possible.

Resources for managing cost and payments

Automatic Payment Plan — Our recommended payment plan offers the ability to break
the tour fee into smaller installments. With most tours planned well in advance, travelers
can enroll for only $95, then pay over a long period of time—often up to 18 months or
two years—uwith final payment due 30 days before departure. Families make payments
directly to EF, with no payments going through the school.

Donation pages — Each student has access to their own unique and customizable
donation page. The easy-to-share page makes it simple for friends and family to
contribute a little something that is automatically applied to the balance of the tour, with
no fees whatsoever.

Global Citizen Scholarship Fund — EF Educational Tours provides $100,000 worth of
scholarships to students across the country every year. Any student is able to apply for
the Global Citizen Scholarship, which is awarded on both a merit and need basis.

Risk-free enrollment period - New travelers who enroll by their Early Enroliment
Discount Deadline can cancel for any reason up to 14 days after enrollment for a full
refund of 100% of the money paid to EF. Travelers must pay in full or enroll in our
Automatic Payment Plan at the time of program enroliment and must remain either paid
in full or enrolled in our Automatic Payment Plan and in good financial standing at the
time of cancellation to remain eligible. To be eligible, the traveler must enroll on a tour at
least 110 days prior to the scheduled departure date.



Educational value

Our tours help prepare students for the future by teaching them more
about the world, themselves, and the impact they can have on the
world. Combining the power of experiential learning with the thrill of
global travel, our tours help students:

Expand their knowledge of the world around them
Grow more confident and independent
Understand new people, places, and cultures
Discover more about themselves

To learn more about EF's educational philosophy, visit
https://www.eftours.com/our-story/educational-approach

EF is an accredited institution

We echo your commitment to education. Our travel-based learning approach is designed to
blend classroom and experiential learning. This allows us to meet the same rigorous standards
as schools like yours, ensuring students gain valuable experiences that transform the way they

look at the world.
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Earning credit for new experiences

EF makes it easy for students to turn their tour experience into high school credit, college credit,
or to get a head start on their college essays—all while making their travel experience even
more engaging.

e Students in grades 6 - 12 can earn .5 elective high school credit by successfully
completing the final project as part of EF’s Personalized Learning Guide. Tuition is free.

e Students in grades 9 - 12 can earn 3.0 undergraduate credits, along with the
confidence that comes with taking a college course, by completing a series of
assignments and a final research project with our partner, Southern New Hampshire
University—all for just $215.

e Educators traveling on student tours may earn up to 45 free hours toward relicensure
OR 3 or 6 graduate level credits ($285/$450) through Southern New Hampshire
University.



Itinerary specifics

For more robust details, the complete itinerary is attached to this
document. It includes specific locations, each day’s activities, travel
plans, and more.

Price of the proposed tour

The tour program price covers a wide range of services that ensure students have an incredible
experience. It includes all the planning and preparation that leads up to departure, travel and
accommodations, plus logistical support and details once the group reaches their destination.

Full proposed travel date range: April 16-29, 2025
Requested travel dates: April 18-27, 2025

Price details

The Anctent Mediterranean

Program Price* ' $4,029 Quote created on 2/7/2023

Includes: .
es * *Program price valid for today. Change and cancellation

*_ROULA-UIR airfare She On totE transportatiod fees of up to the total price will apply. Applicable airline
+ Hotels with private bathrooms baggage fees are not included and can be found
« Breakfast and dinner (see your itinerary for at eftours.com/baggage. Al prices subject to verification by
meal details) an EF Tour Consultant. To view EF's Booking Conditions,
« Full-time Tour Director visit eftours.com/bc. Some destinations may require aircraft
« Daily activities, tours and entrances to insecticide treatment for in-bound foreign flights. Such
i ' destinations can be found at eftours.com/insecticide.
attractions
. ? I i i
Greek evening $80 Adult §upplement required for travelers age 20 and older
at the time of travel.
lobal rotection
Gigbal iravel Rrote $190 * We understand that plans sometimes change due to
EF’s Peace of Mind Program * Free unforeseen circumstances. EF’s Peace of Mind Program
allows your entire group to change your tour or departure
date. Your group can feel secure planning your trip, knowing
Total for Students (under 20) $4,299 that your plans are fiexible.
26 monthly payments $162/mo
tinerary shown is for 2025 travel. itineraries are subject to
change biannually, please call for more details
Adult Supplement 2 $690
Total for Adults $4,989
26 monthly payments $189/mo



Sample hotels

Every hotel we work with must meet our high standards for safety,
quality, and cleanliness. Hotels are vetted by our team to make sure
they meet our requirements and are subsequently inspected
regularly to ensure they continue to satisfy those parameters. Please
note that hotels abroad may have different amenities than travelers
are accustomed to in the United States.

Here are some examples of hotels students might stay in on tour:

Grand Hotel Helio Cabala | Rome

www. heliocabala.it

Grand Hotel Helio Cabala is in Marino on the slopes of Mount Crescenzio overlooking Rome
and the Lazio coast. Set at the start of the Castelli Romani, the hills around Rome, Helio Cabala
is a 10-minute drive from Ciampino Airport and 4 kilometers from Lake Albano. Rome is easily
reached by train. Rooms at Helio Cabala Grand Hotel come with satellite Tv and a fridge

Candia Hotel | Athens

www.candia-hotel.gr

The Hotel Candia is centrally located in Athens, within walking distance of Omonia Square. The
hotel is also conveniently located with direct access to public transportation via the Larissa
railway station. The 142 rooms feature televisions, telephones, Wi-Fi, hair dryers, balconies and
air conditioning. Groups may relax by the pool or on the rooftop garden—offering views of the
Acropolis.

Hotel Parnassos | Delphi

WWW.parnassos.orq

Parnassos Delphi Hotel is a small, modern, family-run hotel conveniently located in the center of
Delphi and within walking distance of all the major local landmarks. The stylish decor and
elegant exterior create a warm, welcoming atmosphere to enjoy when you're not exploring the
village and surrounding area.




Sample meals

Meals are selected to establish a more immersive cultural
experience and give students an idea of how locals eat. Below are
some examples of local dishes travelers may try at the destination
that your teacher has chosen, but please note that meals can vary
from tour to tour.

On tour, breakfast generally is simple and will be at the hotel; it could be plated or buffet-style.

Lunch typically is your chance to make culinary discoveries of your own. Dinners will be a mix of familiar
dishes and local specialties. All meals will be a mix of familiar dishes and local specialties all served from
a pre-set group menu.

Italy: Sample Meals
Tomato bruschetta, cannellini beans with garlic and sage, lasagna, gelato
Spaghetti with pesto, pork loin with spinach and potatoes, fruit salad

Greece: Sample Meals
Spinach pie, moussaka, rice pudding
Greek salad, chicken with oven-baked pasta, walnut pie

10



How | can help
with next steps

My name is Kaitlyn Sands and | am Gardiner Area High School’s dedicated
Tour Consultant. That means I'll be working with Katherine Collins every
step of the way to make sure everything is perfectly planned.

| hope this overview has given you the information you need to feel
confident in EF as an educational travel provider. Should you have any
questions or need any additional information, please don't hesitate to reach
out to me directly. EF is excited to partner with your school to bring this life-
changing experiential learning opportunity to your students.

Sincerely,
Kaitlyn Sands

Educational Tour Consultant

(617) 829-2604
kaitlyn.sands@ef.com




“I am now more confident than ever in the safety and
experiences of my students after working with EF on this trip.
As a leader, | am committed to ensuring a global mindset
throughout my district and student/teacher travel.”

Angela M., Administrator, Brunswick, ME

“I advocate for travel because the world is vast and diverse.
If we want to truly understand our neighbors in other states
or countries, we must reach out and meet them where they
live. Travel provides a glimpse into another world that our
students may have Googled or watched on a device, but
living it with the smells, food, smiles, and various challenges
teaches flexibility, tolerance, understanding, and empathy.”

- Chuck C., Group Leader, Centiral, SC

From a single tour to a whole program

A single tour can open up endless possibilities for a small group of
students. Our goal at EF is to bring that experience to as many students as
possible, including the broadest collection of students at your school. By
progressing from a single tour to a consistent travel program, you'll not only
build a culture of exploration, but you'll provide the opportunity of travel to
even more students. We can work directly with you and your staff to
establish a framework for your travel program that'’s tailored specifically to
your school’s needs and goals.
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W ?ﬁc\/ File: IJOA-R

Maine School Administrative District No. 11
Field Trip/Excursion Approval Form

Creamer

Use this form for all field trips that take students off the regular school grounds, including walking
trips. Field trips/excursions that leave the state or will involve an overnight stay require
MSAD #11 Board notification. Please submit 3-4 weeks prior to the event. Other trips
require 2 weeks prior notice. (Please print or type the information on the form or attach a
separate sheet supplying all the necessary information.)

Type of Transportation: District Bus District Van Walk

Private Bus_y¥  PrivateCar____ Other X L;maé_m 4o Boston, Llighs to

(Must have copy of current driver’s license, proper insurance coverage and waiver claim form on
file in Business Office. These documents must be submitted for each event.)

‘séﬁﬁ { N ﬂEEEd!!EEt
School & Class Group requesting frip

provals
_Andca Creamor 7
Staff Advisor A Principal DateS /A ] 7L3
50 Barelona =

n; s < F!:Z e am b oNCQ S 20N Central Office Date
Destination (include city/town & state) L Avi .

rina Break 2026 “3,_5 Transportation Date

4 wu.k of) Aoei g R Q""‘“5m
Date(s) of trip (rain dates not reserved ahead) Board Notification Date_
Ex will cla n% c\ ales wl ih (Required for overnight or out-of-state trips)
¥ Tours ?\‘"“" iney schog\ vacation
Departure Time: TG0 (1o AAYS )

Return time in MSAD #11: 130 one aduld ch
Number of passengers: T&0  Students T80 Adults For Q)oeﬂ 6 ;ﬁAM&-s

Please answer all of the following questions and complete the budget information at the bottom of

this form. Your proposal must include all available information. Questions that don't apply to your trip
should be marked NA.

1. General description of field trip. (Please include your itinerary.)
A quided tour of Parts France , cidies \n e Provence

~-gion of Smmance, and a coape dﬁ.ﬁ.s m@ar-u,lorjos\

2. Statement of academic value. (Please be specific and explain how the trip relates to SP“"” :
the curriculum.) This Yowr includes visids 4o \o._cz3{-h at
shudents have learned aboul In School. Students
will experience. French & Sean ish cwlbuce (Food, people, \anju-g

3. Rationale for trip selection, (Why was this destination selected? Is there a more local
alternative? Are weekends a viable alternative to school days?)

(o0ing 4o Yhe copitn) of France and Sa\,gtk,,m
bo'w\j aces W re T have studied aorsad tor hee,
acakomiC ‘dﬂdﬁ Iﬂc\ cﬂj 6“"@’\0"“ to ﬁﬂ’f‘tﬁ‘?w

X oF 0Spain as el amilior w(-}h
a\ll%as ang SFQL &X‘\'whujq Cm ablo helpina —



IMA N a+e A e R e e
T’*u \n aw-}srw O:HMJBB e aﬂ'&w‘ h‘PFlle IJOA-ROSQ

4. What specific follow-up activities will be associated with the field trip?

Corfification reetmw&s will be Pollo\ucd, Sammarny
¥ reflecHon oF Hip. Slideshow of Avavelers’ Plna-\os’ etec.

5 How will this trip be evaluated by students, teachers, and chaperones?

\"’Q\L form will be crealed For studends deachors,
o.n C Pnes 40 provide Feadbaclk.

6. How many substltutes will be needed for this trip to occur? For whom?
Deeeﬂo\s on dales of Jhow many {eachaxrs ace
oves . Mos# of "'NP will a dur‘mj
A’Pn l vac adion 020026 !
1/ How many volunteer chaperones will assist with the trip?

There will be a cha.pexm\e for eAreﬂJ $ix shudents .

15 may be a deathoer of
1-(:\"“ bLe Leader & Kasia Oiemas (‘p‘“‘sh '\“"\"’d ualt be

8. To what degree will the trip be financed by district movey? _\ong. . h...(x,m
Tf‘wre,\m will 9“’3 Por thgmselwes, but rundrm.Sm\cl
will W
9. Are all class members 1ncluded‘7 Yes No

Describe the process and criteria for part1c1pant selection, if there are limited
openings.
DR AV\S Studen ¢ oy choose -+ 9.

10.  What accommodation for food and lodging will be used for participants on this

rip? EF Towrs can a.cccw\ko\C dietaqy NeedsS.
Breaktes) ¥ dinnec is Pe.rJr & e J\b
11. Other

A026 15 fFar bt Hhis will kﬂ«\P with
planning & ms ine
Clsrm/Bldg Budget* | Transportation Budget* Other* Total Cost*
Substitutes
Mileage 1
Meals il
Fees, etc. S|
Food -
Lodging /

Please estimate costs using maximum numbers. PW{—) M)\ EF T°“- s,

Note: For overnight or out-of-state trips, it is strongly suggested that the staff advisor Y can
or other representative be present at the board meeting to elaborate on these and/or in de an
other questions the board may have.

roximaie oPr‘wC.z
Adopted: May 3, 2007 aﬁﬁ( A SCUsI .“'%? the
p more Wit the

‘Reviewed: February 22, 2016; May 7, 2020 CW :f(\ \
va
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AN
lQO EDUCATIONAL
~ Z TOURS

PARIS, PROVENCE & BARCELONA

100r 12 days | France | Spain| Extension to Madrid

(e

From Gothic marvels to Gaudi's cathedrals, diversity rules

on this multi-faceted exploration. In Paris, the Louvre wows
you with the vastness of its collection, while in Barcelona, the
Picasso museum provides a more focused experience. The
Eiffel Tower's intricate architecture and La Sagrada Familia's
surreal fagade are both unforgettable in their own distinct ways.
Picturesque Provence adds yet another perspective.

YOUR EXPERIENCE INCLUDES:

Full-time Tour Director

Sightseeing: 2 sightseeing tours led by expert, licensed local
guides (3 with extension); 4 sightseeing tours led by your Tour
Director; 2 walking tours (3 with extension)

Entrances: Louvre; Palais des Papes; Pont du Gard; Nimes
Amphitheater; Calanques; Park Guell; Picasso Museum; with
extension: Prado; Palacio Real

Personalized learning guide: Our personalized learning
experience engages students before, during, and after tour, with
the option to create a final, reflective project for academic credit.

e All of the details are covered: Round-trip flights on major
carriers; comfortable motorcoach; TGV high-speed train;
0 AVE high-speed train with extension; 8 overnight stays in
hotels with private bathrooms (70 with extension);
European breakfast and dinner daily

Watch videos, read
reviews, and enroll on your
teacher’s Tour Website

eftours.com/

This is also your tour number




Anyone can see the world.

YOU’RE GOING TO
EXPERIENCE IT.

As you can see, your EF tour includes visits to the places you've
learned about in school. That's a given. But it's so much more
than that. Immersing yourself in new cultures—surrounded by
the people, the language, the food, the way of life—creates
inspirational moments that can't be listed in an itinerary. They
can only be experienced.

And the experience begins long before you get your passport
stamped and meet your Tour Director in your arrival city. It
begins the moment you decide to go. Whether it's connecting
with other travelers on Facebook, Twitter, or Instagram, or
delving deeper into your destinations with our personalized
learning experience, the excitement will hit you long before you
pack your suitcase.

When your group arrives abroad, everything is taken care of
so you can relax and enjoy the experience. Your full-time Tour
Director is with your group around the clock, handling local
transportation, hotels, and meals while also providing their own
insight into the local history and culture. Expert local guides
will lead your group on sightseeing tours, providing detailed
views on history, art, architecture, or anything you may have a
question about.

When your journey is over and you're unpacking your suitcase at
home, you'll realize the benefits of your life-changing experience
do not end. They have just begun.

@EFtours I attribute my college semester abroad to
the love for travel I discovered on an EF Tour in high
school #traveltuesday

— MELISSA, TRAVELER

o Via Twitter

CHECK OUT WHAT A
TOUR IS ALL ABOUT

Watch the videos at
eftours.com/

Your teacher’s Tour Website

= 25
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What you'll experience on your tour

Day 1: Fly overnight to France

Day 2: Paris

— Meet your Tour Director at the airport in Paris,
the City of Light. During your stay you'll get
a taste of Parisian style as you ride down the
Champs-Elysées, an elegant boulevard packed
with high-fashion boutiques. Pass the Place
de la Concorde and the Arc de Triomphe and
strike a pose in front of the Eiffel Tower. At the
Ecole Militaire, see where a promising young
Napoleon launched his rise to power. |.M. Pei's
iconic glass pyramid marks the entrance to
the renowned Louvre, home to treasures like
Leonardo da Vinci's Mona Lisa.

- Take a walking tour of Paris: fle de la Cité;
Conciergerie; Sainte-Chapelle.

- Catch a glimpse of Notre-Dame Cathedral.

Day 3: Paris

- Take an expert-led tour of Paris: Place de la
Concorde; Champs-Elysées; Arc de Triomphe;
Les Invalides; Eiffel Tower.

- Time to see more of Paris or
© visit Versailles.

Day 4: Paris

- Visit the Louvre.

- Time to see more of Paris.
- Enjoy a Seine River cruise.

Day 5: Provence

- Travel by TGV train to Avignon in the Provence
region. Painter Paul Cézanne once said of
Provence: “Everywhere are the fragrances of
honey, thyme, lavender, all the herbs of the
nearby hills.” Discover for yourself why it also
inspired Picasso and van Gogh. Stroll through
Avignon's magnificent Palais des Papes, home
to French native Pope Clement V, who moved
the papacy here from Rome in 1309. View
the stunning ltalian frescoes in the chapel
and see the hidden vaults where the church’s
riches were stored. Step inside a Roman
amphitheater and visit the Pont du Gard
aqgueduct, a marvel of civil engineering. Dating
back 2,000 years, it once supplied Roman
villas with running water.

- Take a tour of Avignon: Pont d’Avignon.

- Visit the Palais des Papes.

© Optionals and excursions

Day 6: Provence

- Visit the Pont du Gard.

- Take a tour of Nimes.

- Visit the Nimes Amphitheater.

Day 7: Carcassonne | Barcelona

- Take a tour of Carcassonne.

- Continue on to Barcelona, an art lover's dream
city and the place where masters like Mird,
Picasso, and Dali flourished. During your stay
you'll explore open-air plazas dotted with
avant-garde gems, like the Plaza de Catalunya
and Plaza Espafna. Snap photos of the twisting
spires of La Sagrada Familia and the Magic
Fountain of Montjuic, which delights visitors
with dazzling light and water shows. From
atop Montjuic Hill enjoy panoramic views of the
harbor below. Here you'll also find the 1992
Olympic Stadium. Marvel at the landscaped
greenery and playful Modernist mosaics on
your visit to Park Guell. Flower vendors and
street performers greet you on your walking
tour of the tree-lined Las Rambilas.

Day 8: Barcelona

- Take an expert-led tour of Barcelona:
La Sagrada Familia; Montjuic Hill;
Barcelona Cathedral.

- Visit Park Guell.

- Enjoy a free evening or
© attend a Barcelona flamenco evening.

Day 9: Barcelona
- Take a walking tour of Barcelona.
- Visit the Picasso Museum.
- Time to see more of Barcelona or
© enjoy a “Taste of Spain” market visit
and cooking demonstration.

Day 10: Depart for home

© 2-DAY TOUR EXTENSION

Days 10-11: Madrid

- Travel by AVE train to Madrid

- Visit the Prado.

— Take an expertly guided tour of Madrid.
- Visit the Palacio Real.

Day 12: Depart for home

The Louvre. #paris @EFtours
can run a heck of a tour.

—AMY, TRAVELER

o Via Twitter

Paris is AMAZING. ... [would-
give anything to go back-and
spend longer. Absorb it all and
try your best to take it all in!

—JACQUI, TRAVELLR

o Via Facebook

TOP THREE THINGS | WILL
SEE, DO, TRY OR EXPLORE

e AT s
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The easiest ways to

ENROLL TODAY

Enroll on our website
eftours.com/enroll

Enroll by phone
800-665-5364

Enroll by mail
EF Educational Tours
Two Education Circle
Cambridge, MA 02141

My daughter has gained such an amazing
view of the world and history from this
experience. She has not stopped talking
since I picked her up at the airport. Thank
you for all the organization, helpful hints,
flexible payment plan, and knowledgeable
tour guides.

~CHARLOTTE, PARENT OF TRAVLELER

@ Tour review

THE WORLD LEADER IN
INTERNATIONAL EDUCATION

For over 55 years, EF has been working toward
one global mission: Opening the World Through
Education. Your teacher has partnered with EF
because of our unmatched worldwide presence,
our focus on affordability, and our commitment to
providing experiences that teach critical thinking,
problem solving, collaboration, and global
competence. What's more:

- We always offer the lowest prices
so more students can travel.

- We're fully accredited, just like your school,
S0 you can earn credit while on tour.

- All of our educational tours feature experiential
learning activities and visits to the best sites.

- We're completely committed to your safety.
We have more than 600 schools and offices in
over 50 countries around the world, so local EF
staff members can react quickly and in person
wherever you travel.

- Your full-time Tour Director is with your group
every step of the way on tour, providing insight
about your destinations as well as great local tips.

1777 W
(@)L
M\
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