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District Profile 

Demographics 

215 Forker Blvd 
Sharon, PA 16146 
(724)983-4000 
Superintendent: Michael Calla 
Director of Special Education: LaReina George 

Planning Process 
The Sharon City School District, through a process authorized by the Board of School Directors, has 

developed its Comprehensive Plan for the 2019-2022 cycle. This plan provides for a continuation of 

the initiatives begun in previous plans and a transition into areas for future development. The 

previous plan emphasized aligning District curriculum and resources to standards, creating 

consistency districtwide in instructional and assessment practices and addressing barriers to 

student learning.  Those themes were also evident in the development of this revised comprehensive 

plan. 

The District has been in a state of transition since the 2013-14 school year.  During the 2014-2015 

school year, the Acting Superintendent was named Superintendent, the Supervisor of Curriculum, 

Instruction and Assessment was added and the District hired a new Middle/High School Assistant 

Principal.  The Middle School Principal retired at the end of the 2016-2017 school year, at which 

time the administrative team was reconfigured and an additional Middle/High School Assistant 

Principal was added.  The comprehensive planning process was timely in revisiting District goals 

and establishing a clear focus and direction for the future. 

The planning process began during the 2016-2017 school year with the completion of Title I School 

Level Plans at each of the three elementary schools. The School Level Plans were reviewed by the 

Administrative team and the Education Subcommittee of the School Board.  The Superintendent 

requested completion of School Level Plans by the Middle and High School administrative team. 

Comprehensive Planning requirements and timelines were shared with the Sharon City Board of 

Education in January of 2017.  Conversations around the comprehensive plan were postponed as a 

result of PDE’s extension of planning deadlines. Middle/High School level plans were completed and 

reviewed in December of 2017. 

In January of 2018, committee members were finalized and the team began the District level 

planning process.  A District team of 21 members was established and accepted by the Board of 

School Directors. The team included parents, community members, faculty, administrators, and 

school directors. The parent and community members were selected to assure balanced 

representation among groups and diversity of background, experience, and interest. As required by 
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state regulations, the faculty members were elected by the faculty; administrators were elected by 

administrators; and school directors were chosen by school directors. 

The process included review of the current mission statement, beliefs (shared values), and vision 

and discussion regarding possible revision. The team completed an internal needs analysis of 

District strengths and weaknesses using PSSA, Keystone, PVAAS and School Climate Data. Student 

performance indicators (e.g. test scores, post-high school plans, school profiles, special needs and 

Title 1 enrollments, referrals and suspensions, and dropout data) and district performance 

indicators (e.g. enrollment history and projections, class size, facilities studies, budget summaries, 

and staffing distribution) were reviewed. In addition, the team evaluated progress on meeting the 

goals of the previous comprehensive plan by reviewing the indicators of effectiveness. The team also 

conducted an external needs analysis focused on social, demographic, political, economic, 

technological, and educational trends, identifying those factors that may have an impact on the 

District and student achievement. 

As a result of these internal and external assessments, critical issues were identified. Working from 

the critical issues, the planning team formulated three district goals around which strategies and 

activities were subsequently developed. 

The discussions of the comprehensive planning team were focused, involved, and energetic, with 

diverse points of view offered and considered. Through a systematic, and sometimes challenging, 

group decision-making process, the participants remained committed to achieving consensus 

throughout their deliberations. 

The second phase of the comprehensive planning process, the formation of action planning teams to 

address the goals, occurred in May of 2018. The Comprehensive Planning team met to develop draft 

plans organized around the three (3) goals.  The team gathered and reviewed pertinent information, 

brainstormed opportunities, assessed problems, and generated action plans. 

The members of the action planning teams contributed many hours during the months of July, 

August and September of concentrated work. The results of their work can be viewed in the Goals 

section of this plan.  The enthusiasm for and commitment to their tasks were apparent in each 

report.  Additional district subcommittees collected data and provided to areas of the plan 

throughout the process.   

 

In 2018 the Special Education Plan was presented to the Board of School Directors in conjunction 

with state and federal time frames. The Comprehensive Plan is scheduled for presentation to the 

Board of School Directors at their October 2018 meeting and will be submitted to the Department of 

Education following a 28 day public review process and formal Board approval according to the 

required timelines. 

The comprehensive plan is scheduled for action during the regular meeting of the Board of School 

Directors in November 2018 following the period of public review. 
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Annual updates will be scheduled to report on the progress in implementing the plans and to revise 

and update the plans as indicated. 

Mission Statement 
The mission of the Sharon City School District is to educate all students in a safe, supportive and 

challenging environment where they can learn to be productive citizens and succeed in an ever 

changing world. 

Vision Statement 
The Sharon City School District is dedicated to a vision that ensures that all students experience the 

highest quality educational program.  The cornerstones of our program include value for learning, 

quality performance among students and staff, sound educational practices and transition for 

students to a productive and responsible participation in society. 

 

It is our vision that our graduates will be... 

 Proficient in all areas of the Commonwealth standards. 

 Productive, responsible and self-reliant adults. 

 Enthusiastic toward learning and the lifelong pursuit of knowledge with an appreciation for 

the arts, sciences and humanities. 

 Respectful and responsible to family, community, country and personal integrity. 

 

Shared Values 
The Sharon City School District believes: 

 the District, the students, the parents and the community share the responsibility for the 

education of all students. 

 learning is a lifelong process. 

 everyone has the right to succeed and that successful experiences lead to heightened self-

worth and accomplishment. 

 every student is entitled to a quality education to reach his or her highest potential. 

 in creating an atmosphere conducive to learning. 
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The Sharon City School District believes in this shared set of values: 

 Civic responsibility and Citizenship 

 Honesty 

 Loyalty 

 Respect for self, others and their property 

 Responsibility 

 Courtesy 

 Justice 

 Patriotism 

 Personal Wellness 

 

Educational Community 
Computer technology is integrated system-wide to enhance teaching, learning, and operations at all 

levels. Furthermore, to support student learning of essential technology skills, technology courses 

have been integrated into the curriculum. 

The Special Education Department provides programs and services in accordance with the 

Individuals with Disabilities Education Act (IDEA 2004) and PA Chapter 14 Special Education 

Programs for students with disabilities. The district provides a variety of opportunities for screening 

and evaluation of students thought to have disabilities. In kindergarten all students receive 

screenings on readiness as well as standardized indicators of early literacy. All elementary schools in 

the district have an identified and trained Elementary Student Assistance Teams (eSAP) The 

Instructional Support Team works with school staff to provide screening for students in various 

areas (cognitive, emotional, social, motor, vision, and hearing). 

At the middle and high school levels, these teams are in the form of Student Assistance Teams. In 

addition, the District conducts screenings to identify students who may need special education 

through universal screens, health screens, group intelligence tests, and achievement tests. 

The District’s Academic Support program (QUEST/ENCORE) provides differentiated learning 

experiences for students identified as academically gifted in grades Kindergarten through twelve 

(12). The QUEST/ENCORE programs follow the guidelines found in PA Chapter 16. Services are 

offered as general exploratory activities to all students, as group training activities to sharpen 
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students’ problem solving and research skills, and as individual and small group investigations to 

address similar areas of interest, knowledge, and creative ideas. 

The English as a Second Language Program provides services to students whose first language is not 

English and those who are not yet proficient in English. All students upon registering with the school 

district are screened using the Home Language Survey. If the results of this survey indicate a large 

language influence other than English, an English as a Second Language teacher reviews the student 

records and information to determine if support for learning English is needed and, if so, what level 

of support is appropriate. 

Services to youth are provided through the District's intramural and interscholastic athletic 

programs, the community youth football and soccer programs and the local recreational club (F. H. 

Buhl Club).    The Sharon Family Center offers programming and support to children and their 

families in the birth to age five (5) range, and recently extended family support through age 10 with 

the Incredible Years program. 

 Overview of Curriculum and Instruction 

The planned courses of instruction and assessment programs at the elementary and secondary 

grade levels are aligned with the PA Common Core Standards in each content area. A continuous 

model of improvement serves as the means through which curriculum and instruction respond to 

research, changes in best practices, and analysis of student data patterns. 

The District’s K-12 student assessment program is monitored by the office of the Supervisor of 

Curriculum, Instruction and Assessment and is reviewed annually as part of the ongoing student 

achievement overview and in conjunction with the School Performance Profile review.  

Class sizes are determined by the local Board of School Directors or, in some cases, are regulated by 

Pennsylvania Department of Education guidelines. Where class size guidelines do not govern the 

growth of new staff, ratios are in place to systematically monitor the need for professional 

employees in an equitable manner. 

Professional Staff 

The employment of highly qualified, properly credentialed professional employees is deemed 

essential in pursuit of the district mission, goals, and academic standards. The selection process for 

all professional employees is carefully prescribed by policy and procedures and is systematically 

followed. Additional information can be found in the Core Foundations section of this plan. 

All new professional employees take part in the District’s induction program. All staff are afforded 

ongoing opportunities to enhance professional practice through participating in District planned Act 

80 early dismissal sessions and formal full day in-service activities, graduate study, professional 

visitations, conferences, workshops, and curriculum development. These efforts support staff to 
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meet the requirements of Act 48. The Professional Education Plan and Induction Plan contain more 

detailed information on the District’s support for professional development and growth. 

Drawing upon our most recent data from 2017-18, the school district employs 164 full time 

equivalent K-12 professional teaching faculty. Among the faculty, 38% have earned Masters degrees. 

Additionally, the district has four (4) staff members with National Board Certification. 

The professional faculty across the school district are assisted by 

approximately 47 paraprofessionals who are assigned to specific schools, departments, and 

classrooms. These paraprofessionals assist the professional staff in the delivery of instruction and 

related tasks and are supervised by building administrators. In addition to the professional teaching 

and paraprofessional staffs, the district employs twelve (12) instructional and operational 

administrators, supervisors and managers. 

Classrooms 

The school district’s four (4) school buildings were originally constructed between 1958 and 

2013.  During the 2007-08 school year the district conducted a new district-wide master plan for 

facilities process to address on-going school facility needs. 

Beginning in 1998, the District began the implementation of the former master plan for facilities.  

During this phase, two of the District's elementary buildings and the middle/high school structure 

were extensively renovated. A third elementary school project was included in the 2007-08 master 

plan, with demolition of the existing facility complete in 2011 and the newly built facility open for 

the start of the 2013-14 school year.  During 2017-2018, the MIddle/High School was renovated to 

include extensive updates to the science labs and classrooms, art rooms, upgrades to technology and 

the creation of the STEAM wing and Academy.   Each of the District's four academic buildings are 

now situated to provide students with schools designed to support learning in the 21st century. 

Library Media 

Each of the District’s school buildings have fully functional library media centers.  Two certified 

librarians serve the students in grades K-12.  The middle/high school library houses over 18,000 

volumes while each of the elementary centers boast collections of over 8,000 volumes. 

Instructional Technology 

The District is drafting a K-12 technology competencies curriculum for all students. Students in 

every K-12 school have access to computer labs. In addition to the computer labs, the District is 

increasing the number of laptops available for student instruction in the core content areas of both 

the elementary and secondary programs.  All of the district buildings have fully functional wireless 

capacity and are wired for cable television.  Each elementary classroom includes an interactive 

whiteboard and almost all classroom at the MIddle/High School have presentation capabilities. 
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Other Resources 

Additional resources are available to the District as it seeks to fulfill its mission. They include, but 

are not limited to: 

• Strong community/parent support of education 

• District sponsored community education programs 

*Positive collaborative projects between the District and the Penn State University-Shenango 

Campus 

• Close working relationships with the City of Sharon Police Department concerning drug and 

alcohol prevention for students and school safety and security issues 

• Midwestern Intermediate Unit 4 (IU4) support and programming 

• Technical assistance from the Pennsylvania Department of Education 

• Business/community and district partnerships 

• Varied and numerous extracurricular activities 

• Active participation in a variety of local, state, and nationally sponsored staff development 

programs 

Planning Committee 
Name Role 

Michael Calla Administrator : Professional Education Special 

Education 

Justi Glaros Administrator : Professional Education Special 

Education 

Pam Corini Board Member : Professional Education 

Tony Molinari Board Member : Professional Education 

Michael Fitzgerald Building Principal : Professional Education 

Mike Gay Building Principal : Professional Education 

Brenda Kepple Business Representative : Professional Education 

Geno Rossi Business Representative : Professional Education 

Matt Schneider Community Representative : Professional 

Education 

Wade Vogan Community Representative : Professional 

Education 

Gina Evon Ed Specialist - School Psychologist : Professional 

Education 

Jayne Geisler Ed Specialist - School Psychologist : Professional 

Education 

Kim Hacker Elementary School Teacher - Regular Education : 

Professional Education 
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Dennis Hritz Elementary School Teacher - Regular Education : 

Professional Education 

Darcy Wiesen Elementary School Teacher - Regular Education : 

Professional Education 

Christa Welch High School Teacher - Regular Education : 

Professional Education 

Eric Wenger High School Teacher - Regular Education : 

Professional Education 

Erica Argenziano Middle School Teacher - Regular Education : 

Professional Education 

Erin Borowicz Middle School Teacher - Regular Education : 

Professional Education 

Angela Brown Parent : Professional Education 

Jill Stanek Parent : Professional Education 
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Core Foundations 

Standards 

Mapping and Alignment 

Elementary Education-Primary Level 

Standards Mapping Alignment 

Arts and Humanities Developing Developing 

Career Education and Work Developing Developing 

Civics and Government Developing Developing 

PA Core Standards: English Language Arts Developing Developing 

PA Core Standards: Literacy in History/Social Studies, 
Science and Technical Subjects 

Developing Developing 

PA Core Standards: Mathematics Developing Developing 

Economics Developing Developing 

Environment and Ecology Developing Developing 

Family and Consumer Sciences Developing Developing 

Geography Developing Developing 

Health, Safety and Physical Education Developing Developing 

History Developing Developing 

Science and Technology and Engineering Education Developing Developing 

Alternate Academic Content Standards for Math Developing Developing 

Alternate Academic Content Standards for Reading Developing Developing 

American School Counselor Association for Students Developing Developing 

Early Childhood Education: Infant-Toddler⟶Second 
Grade 

Developing Developing 

English Language Proficiency Developing Developing 

Interpersonal Skills Developing Developing 

School Climate Developing Developing 

 
Explanation for standard areas checked "Needs Improvement" or "Non Existent": 

The district is in the process of mapping and aligning all areas of the curriculum to the 
evolving Commonwealth academic standards.  Standards in the areas of Family and 
Consumer Science and Alternate Academic Content will be developed.  The district is also in 
the process of revising the Social Studies curriculum. 

Elementary Education-Intermediate Level 

Standards Mapping Alignment 

Arts and Humanities Accomplished Accomplished 

Career Education and Work Developing Developing 
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Civics and Government Accomplished Developing 

PA Core Standards: English Language Arts Accomplished Developing 

PA Core Standards: Literacy in History/Social Studies, 
Science and Technical Subjects 

Developing Developing 

PA Core Standards: Mathematics Developing Not answered 

Economics Accomplished Developing 

Environment and Ecology Developing Developing 

Family and Consumer Sciences Non Existent Non Existent 

Geography Accomplished Developing 

Health, Safety and Physical Education Accomplished Developing 

History Accomplished Developing 

Science and Technology and Engineering Education Developing Developing 

Alternate Academic Content Standards for Math 
Needs 

Improvement 
Needs 

Improvement 

Alternate Academic Content Standards for Reading 
Needs 

Improvement 
Needs 

Improvement 

American School Counselor Association for Students Developing Developing 

English Language Proficiency Accomplished Developing 

Interpersonal Skills Developing Developing 

School Climate Developing Developing 

 
Explanation for standard areas checked "Needs Improvement" or "Non Existent": 

The district is in the process of mapping and aligning all areas of the curriculum to the 
evolving Commonwealth academic standards.  Standards in the areas of Family and 
Consumer Science and Alternate Academic Content will be developed once the PA Core 
Standard areas have been complete. 

Middle Level 

Standards Mapping Alignment 

Arts and Humanities Developing Developing 

Career Education and Work Developing Developing 

Civics and Government 
Needs 

Improvement 
Needs 

Improvement 

PA Core Standards: English Language Arts Developing Developing 

PA Core Standards: Literacy in History/Social Studies, 
Science and Technical Subjects 

Developing Developing 

PA Core Standards: Mathematics Developing Developing 

Economics 
Needs 

Improvement 
Needs 

Improvement 

Environment and Ecology Developing Developing 

Family and Consumer Sciences 
Needs 

Improvement 
Needs 

Improvement 

Geography Accomplished Developing 

Health, Safety and Physical Education 
Needs 

Improvement 
Accomplished 
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History Accomplished 
Needs 

Improvement 

Science and Technology and Engineering Education 
Needs 

Improvement 
Needs 

Improvement 

Alternate Academic Content Standards for Math Non Existent Non Existent 

Alternate Academic Content Standards for Reading Non Existent Non Existent 

American School Counselor Association for Students Developing Developing 

English Language Proficiency Developing Developing 

Interpersonal Skills Developing Developing 

School Climate Developing Developing 

World Language Developing Developing 

 
Explanation for standard areas checked "Needs Improvement" or "Non Existent": 

The district is in the process of mapping and aligning all areas of the curriculum to the 
evolving Commonwealth academic standards.  Standards in the areas of Family and 
Consumer Science and Alternate Academic Content will be developed.  The district is also in 
the process of revsing the Social Studies curriculum. 

High School Level 

Standards Mapping Alignment 

Arts and Humanities Developing Developing 

Career Education and Work Developing Developing 

Civics and Government Developing Developing 

PA Core Standards: English Language Arts Developing Developing 

PA Core Standards: Literacy in History/Social Studies, 
Science and Technical Subjects 

Developing Developing 

PA Core Standards: Mathematics Developing Developing 

Economics Developing Developing 

Environment and Ecology Developing Developing 

Family and Consumer Sciences Developing Developing 

Geography Developing Developing 

Health, Safety and Physical Education Developing Developing 

History Developing Developing 

Science and Technology and Engineering Education Developing Developing 

Alternate Academic Content Standards for Math Developing Developing 

Alternate Academic Content Standards for Reading Developing Developing 

American School Counselor Association for Students Developing Developing 

English Language Proficiency Developing Developing 

Interpersonal Skills Developing Developing 

School Climate Developing Developing 

World Language Developing Developing 

 
Explanation for standard areas checked "Needs Improvement" or "Non Existent": 
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Adaptations 

Elementary Education-Primary Level 

Checked answers 

 PA Core Standards: English Language Arts 
 PA Core Standards: Mathematics 

 Health, Safety and Physical Education 

 Science and Technology and Engineering Education 

Unchecked answers 

 None. 

Elementary Education-Intermediate Level 

Checked answers 

 PA Core Standards: English Language Arts 

 PA Core Standards: Mathematics 

 Health, Safety and Physical Education 

 Science and Technology and Engineering Education 

Unchecked answers 

 None. 

Middle Level 

Checked answers 

 Arts and Humanities 

 Civics and Government 

 PA Core Standards: English Language Arts 

 PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects 

 PA Core Standards: Mathematics 
 Environment and Ecology 

 Family and Consumer Sciences 

 Geography 

 Health, Safety and Physical Education 

 History 

 Science and Technology and Engineering Education 

Unchecked answers 

 None. 

High School Level 

Checked answers 

 Arts and Humanities 

 Civics and Government 

 PA Core Standards: English Language Arts 
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 PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects 

 PA Core Standards: Mathematics 

 Economics 

 Environment and Ecology 

 Family and Consumer Sciences 

 Geography 

 Health, Safety and Physical Education 
 History 

 Science and Technology and Engineering Education 

Unchecked answers 

 None. 

Explanation for any standards checked:  

The district has developed curriculum to align with the standards listed above.  All 
standards meet or exceed Commonwealth guidelines where available and/or national 
organizational standards where Commonwealth standards have not been revised. 

Curriculum 

Planned Instruction 

Elementary Education-Primary Level 

Curriculum Characteristics Status 

Objectives of planned courses, instructional units or interdisciplinary 
studies to be achieved by all students are identified for each subject area. 

Developing 

Content, including materials and activities and estimated instructional 
time to be devoted to achieving the academic standards are identified. 

Developing 

The relationship between the objectives of a planned course, 
instructional unit or interdisciplinary studies and academic standards 
are identified. 

Developing 

Procedures for measurement of mastery of the objectives of a planned 
course, instructional unit or interdisciplinary studies are identified. 

Developing 

 
Processes used to ensure Accomplishment: 

The Sharon City  School District's Primary Level curriculum identifies the objectives 
through essential questions and the focus for instructional areas of the curriculum. 

 

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How 
the LEA plans to address their incorporation: 

This narrative is empty. 

Elementary Education-Intermediate Level 
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Curriculum Characteristics Status 

Objectives of planned courses, instructional units or interdisciplinary 
studies to be achieved by all students are identified for each subject area. 

Developing 

Content, including materials and activities and estimated instructional 
time to be devoted to achieving the academic standards are identified. 

Developing 

The relationship between the objectives of a planned course, 
instructional unit or interdisciplinary studies and academic standards 
are identified. 

Developing 

Procedures for measurement of mastery of the objectives of a planned 
course, instructional unit or interdisciplinary studies are identified. 

Developing 

 
Processes used to ensure Accomplishment: 

The Intermediate Level has aligned curriculum for mathematics and English Language Arts 
to the PA Common Core Standards.  In addition, curriculum calendars have been developed 
for each of these subject areas to provide pacing guides for the instructional staff. 

 

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How 
the LEA plans to address their incorporation: 

This narrative is empty. 

Middle Level 

Curriculum Characteristics Status 

Objectives of planned courses, instructional units or interdisciplinary 
studies to be achieved by all students are identified for each subject area. 

Developing 

Content, including materials and activities and estimated instructional 
time to be devoted to achieving the academic standards are identified. 

Developing 

The relationship between the objectives of a planned course, 
instructional unit or interdisciplinary studies and academic standards 
are identified. 

Developing 

Procedures for measurement of mastery of the objectives of a planned 
course, instructional unit or interdisciplinary studies are identified. 

Developing 

 
Processes used to ensure Accomplishment: 

We are continuing work on curriculum mapping and common assessments. 

 

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How 
the LEA plans to address their incorporation: 

This narrative is empty. 

High School Level 

Curriculum Characteristics Status 

Objectives of planned courses, instructional units or interdisciplinary Developing 
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studies to be achieved by all students are identified for each subject area. 

Content, including materials and activities and estimated instructional 
time to be devoted to achieving the academic standards are identified. 

Developing 

The relationship between the objectives of a planned course, 
instructional unit or interdisciplinary studies and academic standards 
are identified. 

Developing 

Procedures for measurement of mastery of the objectives of a planned 
course, instructional unit or interdisciplinary studies are identified. 

Developing 

 
Processes used to ensure Accomplishment: 

We are continuing work on curriculum mapping and common assessments. 

 

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How 
the LEA plans to address their incorporation: 

This narrative is empty. 

Modification and Accommodations 

Explain how planned instruction contains modifications and accommodations that allow all 
students at all mental and physical ability levels to access and master a rigorous standards 
aligned curriculum. 

The Sharon City School District develops general education curriculum and instruction 

based on differentiation strategies so that to the greatest extent possible students with any 

academic, mental or physical disability has access to and can master a rigorous standards 

aligned curriculum.  Consistent with IDEA and PA Chapters 14 and 16, the district employs a 

continuum of services to ensure that all identified special education students are provided 

with FAPE. Within general education classrooms, teachers use instructional strategies to 

engage all student in the learning process.  At the elementary level, The Response to 

Instruction and Intervention strategies are utilized so that students receive both the type 

and intensity of intervention that is needed for them to make progress within the general 

education curriculum.  At all instructional levels, Individual Education Plans are developed 

to consider and to use supports and services within the general education classroom and 

curriculum prior to the consideration of removing the student from the main-streamed 

instructional environment for more specialized and individualized instruction. 

Paraprofessional are used to support student in the regular educational classroom structure 

and specially designed instruction such as graphic organizers, annotated notes, and 

assessment modifications also support access to the general education curriculum. 

Instruction 

Instructional Strategies 
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Checked Answers 
 Formal classroom observations focused on instruction 

 Walkthroughs targeted on instruction 

 Annual Instructional evaluations 

 Peer evaluation/coaching 

Unchecked Answers 

 Instructional Coaching 

Regular Lesson Plan Review 

Checked Answers 
 Administrators 

 Department Supervisors 

Unchecked Answers 
 Building Supervisors 

 Instructional Coaches 

 Not Reviewed 

Provide brief explanation of LEA's process for incorporating selected strategies. 

The District utilizes a combination of instructional evaluation processes to assess curricular 
alignment and consistency among classrooms, grades and subjects. The Danielson 
Framework provides the basis for providing a model for ensuring that instruction is aligned 
to standards, and teaching is based on the learning needs of each student. 

 

Provide brief explanation for strategies not selected and how the LEA plans to address their 
incorporation. 

All building level principals and central office administrators engage in the incorporation of 
strategies which ensure consistent and pervasive standards aligned instruction.  The 
District does not utilize Building Supervisors or Instructional Coaches in the instructional 
evaluation process. 

Responsiveness to Student Needs 

Elementary Education-Primary Level 

Instructional Practices Status 

Structured grouping practices are used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

Flexible instructional time or other schedule-related practices are used 
to meet student needs. 

Full 
Implementation 

Differentiated instruction is used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 
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A variety of practices that may include structured grouping, flexible 
scheduling and differentiated instruction are used to meet the needs of 
gifted students. 

Implemented in 
50% or more of 

district 
classrooms 

 
If necessary, provide further explanation. (Required explanation if column selected was  

This narrative is empty. 

Elementary Education-Intermediate Level 

Instructional Practices Status 

Structured grouping practices are used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

Flexible instructional time or other schedule-related practices are used 
to meet student needs. 

Full 
Implementation 

Differentiated instruction is used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

A variety of practices that may include structured grouping, flexible 
scheduling and differentiated instruction are used to meet the needs of 
gifted students. 

Implemented in 
50% or more of 

district 
classrooms 

 
If necessary, provide further explanation. (Required explanation if column selected was  

This narrative is empty. 

Middle Level 

Instructional Practices Status 

Structured grouping practices are used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

Flexible instructional time or other schedule-related practices are used 
to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

Differentiated instruction is used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

A variety of practices that may include structured grouping, flexible 
scheduling and differentiated instruction are used to meet the needs of 
gifted students. 

Implemented in 
50% or more of 

district 
classrooms 

 
If necessary, provide further explanation. (Required explanation if column selected was  



19 

This narrative is empty. 

High School Level 

Instructional Practices Status 

Structured grouping practices are used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

Flexible instructional time or other schedule-related practices are used 
to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

Differentiated instruction is used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

A variety of practices that may include structured grouping, flexible 
scheduling and differentiated instruction are used to meet the needs of 
gifted students. 

Implemented in 
50% or more of 

district 
classrooms 

 
If necessary, provide further explanation. (Required explanation if column selected was  

This narrative is empty. 

Recruitment 

Describe the process you implement to recruit and assign the most effective and highly 
qualified teachers in order to meet the learning needs of students who are below 
proficiency or are at risk of not graduating. 

The instructional program is evaluated annually to determine student needs which inform 
staffing requirements.  The District believes that recruitment of quality teachers is of 
paramount importance to student achievement and quality learning. A systematic process is 
in place for recruiting and evaluating teacher candidates for position in the District.  When a 
position is identified, applications are reviewed by the appropriate administrator in the 
initial screening process.  The candidates' educational credentials and experiential 
background are assessed to identify the most talented teachers for the District's interview 
process.  A first round interview occurs with building level administrators and teachers.  
Candidates are then recommended to a second round interview during which they are 
asked to teach a lesson in their area of expertise.  This identifies finalists for 
recommendation to the Superintendent.  Verification of credentials, clearances and Act 168 
documentation is conducted for each candidate prior to offering a teaching contract. 

Assessments 

Local Graduation Requirements 
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Course Completion SY 19/20 SY 20/21 SY 21/22 

Total Courses 25.00 25.00 25.00 

English 4.00 4.00 4.00 

Mathematics 4.00 4.00 4.00 

Social Studies 4.00 4.00 4.00 

Science 4.00 4.00 4.00 

Physical Education 2.00 2.00 2.00 

Health 0.50 0.50 0.50 

Music, Art, Family & 
Consumer Sciences, 
Career and Technical 
Education 

3.50 3.50 3.50 

Electives 3.00 3.00 3.00 

Minimum % Grade 
Required for Credit 
(Numerical Answer) 

63.00 63.00 63.00 

 

Graduation Requirement Specifics  

We affirm that our entity requires demonstration of proficiency or above in each of the 
following State academic standards: English Language Arts and Mathematics, Science and 
Technology and Environment and Ecology, as determined through any one or a 
combination of the following:Checked answers 

 Completion of secondary level coursework in English Language Arts (Literature), 

Algebra I and Biology in which a student demonstrates proficiency on the associated 

Keystone Exam or related project-based assessment if § 4.4(d)(4) (relating to 

general policies) applies. 

 Completion of an Advanced Placement exam or International Baccalaureate exam 

that includes academic content comparable to the appropriate Keystone Exam at a 

score established by the Secretary to be comparable to the proficient level on the 

appropriate Keystone Exam. 

Unchecked answers 

 Locally approved and administered assessments, which shall be independently and 

objectively validated once every 6 years. Local assessments may be designed to 

include a variety of assessment strategies listed in ? 4.52(c) and may include the use 

of one or more Keystone Exams. Except for replacement of individual test items that 

have a similar level of difficulty, a new validation is required for any material 

changes to the assessment. Validated local assessments must meet the following 

standards: 
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I. Alignment with the following State academic standards: English Language 

Arts (Literature and Composition); Mathematics (Algebra I) and 

Environment and Ecology (Biology). 

II. Performance level expectations and descriptors that describe the level of 

performance required to achieve proficiency comparable to that used for the 

Keystone Exams. 

III. Administration of the local assessment to all students, as a requirement for 

graduation, except for those exempted by their individualized education 

program under subsection (g), regarding special education students, or 

gifted individualized education plan as provided in ? 16.32 (relating to 

GIEP). 

IV. Subject to appropriations provided by law, the cost to validate local 

assessments shall be evenly divided between the school district, AVTS or 

charter school, including a cyber-charter school, and the Department. If the 

Department does not provide sufficient funding to meet its share, local 

assessments submitted for validation shall be deemed valid until a new 

validation is due to the Department. 

V. The Department will establish a list of entities approved to perform 

independent validations of local assessments in consultation with the Local 

Assessment Validation Advisory Committee as provided in ? 4.52(f). 

VI. School boards shall only approve assessments that have been determined to 

meet the requirements of this subsection by an approved entity performing 

the independent validation. If a school district, AVTS or charter school, 

including a cyber-charter school, uses a local assessment that has not been 

independently validated, the Secretary will direct the school entity to 

discontinue its use until the local assessment is approved through 

independent validation by an approved entity. 

 Not Applicable. Our LEA does not offer High School courses. 

Local Assessments 

Standards WA TD NAT DA PSW Other 

Arts and Humanities X X   X X 

Career Education and Work  X   X X 

Civics and Government  X X   X 

PA Core Standards: English 
Language Arts 

 X X   X 

PA Core Standards: Literacy in 
History/Social Studies, Science and 
Technical Subjects 

 X X   X 
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PA Core Standards: Mathematics  X X   X 

Economics  X    X 

Environment and Ecology  X    X 

Family and Consumer Sciences X X    X 

Geography  X    X 

Health, Safety and Physical 
Education 

 X    X 

History  X    X 

Science and Technology and 
Engineering Education 

 X    X 

World Language  X    X 

 

Methods and Measures 

Summative Assessments 

Summative Assessments EEP EEI ML HS 

PSSA  X X  

End of Unit/Chapter Tests X X X X 

Report Card Grade X X X X 

End of Course Final Exam   X X 

Common Course Assessment X X X X 

 

Benchmark Assessments 

Benchmark Assessments EEP EEI ML HS 

Language! Assessment  X X X 

DIBELS X X   

Developmental Reading Assessment (DRA) X X   

Curriculum Based Writing Assessment X X X X 

OnHands Benchmark Assessment X X X X 

Language! Assessment  X X X 

 

Formative Assessments 

Formative Assessments EEP EEI ML HS 

Quick Writes X X   

Teacher Created Assessments X X X X 

Conferencing X X   

Self and Peer Assessments X X X X 

End of Unit/Chapter Tests X X X X 

Observations X X X X 

Collins Writing  X X  
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Diagnostic Assessments 

Diagnostic Assessments EEP EEI ML HS 

DIBELS X X   

DRA X X   

Classroom Diagnostic Tools (CDT)  X X X 

Classroom Pre-/Post- Tests X X X X 

Connors Pre-Algebra Rating Assessment  X X  

PSAT for all Juniors    X 

WIDA (ELL Students) X X X X 

 

Validation of Implemented Assessments 

Validation Methods EEP EEI ML HS 

External Review     

Intermediate Unit Review     

LEA Administration Review X X X X 

Building Supervisor Review X X X X 

Department Supervisor Review   X X 

Professional Learning Community Review X X   

Instructional Coach Review     

Teacher Peer Review X X X X 

 
Provide brief explanation of your process for reviewing assessments. 

As part of the District's curriculum planning and revision process, assessments are 
reviewed by the curriculum teams and the Supervisor of Curriculum, Instruction and 
Assessment to ensure that they align with the identified standards for each course.  These 
assessments can include summative, formative, benchmark and/or diagnostic assessments.  
All assessments are reviewed by the building level administration for cohesiveness and 
format. 

Development and Validation of Local Assessments 

If applicable, explain your procedures for developing locally administered assessments and 
how they are independently and objectively validated every six years. 

Not Applicable 

Collection and Dissemination 

Describe your system to collect, analyze and disseminate assessment data efficiently and 
effectively for use by LEA leaders and instructional teams. 
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The District's leadership team collects data from a variety of sources to monitor the 

achievement of the students throughout the District.  The data is used by building level data 

teams at each level to inform curriculum revisions and instructional practice.  The data 

teams share the information with the various curricular and grade level teams across the 

district.  The District has implemented the use of the OnHand Schools data warehouse 

system which enables staff to view data related to student's attendance, discipline, local 

assessment, and state/national assessment data on an live basis.  This data can be viewed 

individually for the student, for the classroom, for the building/grade level or for the 

district/grade level.  Building and district level data is accessed and utilized by the building 

and district data teams on a regular basis. The District makes individual student data 

available to families in a variety of ways. Parents receive reports of student progress at the 

mid-point of each quarter (progress reports) and full reports (report cards) at the end of 

each nine (9) week quarter. Parent/teacher conferences are held in November and January 

of each school year and at other times at the request of the parent/guardian or teacher. 

Individual student progress is monitored by the building eSAP (elementary) or 

SAP (secondary) team meeting which occur bi-weekly.  Individual Education Plan, Gifted 

Individual Education Plan, and Act 504 Plan meetings are held minimally on an annual 

basis.  The various data sources are used to contextualize the discussions regarding 

student's strengths and needs. Parents also have access to Tyler SIS, which allows them 

access to their students grades on a weekly basis throughout the school year. 

Data Informed Instruction 

Describe how information from the assessments is used to assist students who have not 
demonstrated achievement of the academic standards at a proficient level or higher. 

Information from  assessment is used to assist students who have not demonstrated 

achievement of the academic standards at a  proficient level or higher.  At the elementary 

levels, the Response to Instruction and Intervention model is used to assist students to 

increase their achievement.  Guided reading, leveled math instruction, intervention groups, 

remedial reading programming, and specially designed instruction are all used to provide 

additional instruction in targeted skills.  Student can also qualify for after school tutoring at 

the middle/high school level during the before school, after school and Saturday morning 

tutoring sessions.  Special education students who are more than two years behind grade 

level in reading are provided a specific replacement curriculum (Language!) which enables 

them to accelerate to grade level. This small group, intense focus instructional method 

provides remediation and support of both a Reading Specialist and Special Education 

professional. Within content courses, teachers provide additional instruction for students 

who are not proficient or higher.  District staff using the Pennsylvania Value Added 

Assessment System (PVAAS) data tool to determine student growth within each of the 

achievement bands to ensure that students are achieving adequate growth to meet or 

exceed the proficient level of success. 



25 

Assessment Data Uses 

Assessment Data Uses EEP EEI ML HS 

Assessment results are reported out by PA 
assessment anchor or standards-aligned learning 
objective. 

X X X X 

Instructional practices are identified that are linked to 
student success in mastering specific PA assessment 
anchors, eligible content or standards-aligned 
learning objectives. 

X X X X 

Specific PA assessment anchors, eligible content or 
standards-aligned learning objectives are identified 
for those students who did not demonstrate sufficient 
mastery so that teachers can collaboratively create 
and/or identify instructional strategies likely to 
increase mastery. 

X X X X 

Instructional practices modified or adapted to 
increase student mastery. 

X X X X 

 
Provide brief explanation of the process for incorporating selected strategies. 

The District provides tiered instruction based upon the identified needs of the individual 
students.  Courses at the middle/high school are developed to meet the developmental 
levels of the students.  Students are placed within the course structure based upon their 
identified need.  PSSA, Keystone, Benchmark Assessment and CDT data, along with 
classroom performance all are considered when developing a student's academic schedule.  
Assessment results also are utilized when determining the need for remediation at all grade 
levels. Elementary students are placed in intervention groups and provided small group and 
individual assistance based upon the results of their DIBELS and DRA assessments.  
Beginning in grade four (4) student PSSA results are also utilized to determine placement 
and support.  Parents are provided with all assessment data in a format that aligns with the 
assessment anchors and the district grade level curriculum. 

 

Provide brief explanation for strategies not selected and how you plan to address their 
incorporation. 

This narrative is empty. 

Distribution of Summative Assessment Results 

Distribution Methods EEP EEI ML HS 

Course Planning Guides   X X 

Directing Public to the PDE & other Test-related 
Websites 

X X X X 

Individual Meetings X X X X 

Letters to Parents/Guardians X X X X 

Local Media Reports X X X X 

Website X X X X 
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Meetings with Community, Families and School Board X X X X 

Mass Phone Calls/Emails/Letters     

Newsletters X X X X 

Press Releases X X X X 

School Calendar     

Student Handbook     

Annual presentation to the School Board and 
Administrative Team. 

X X X X 

 
Provide brief explanation of the process for incorporating selected strategies. 

The School District provides information regarding student achievement to the public in a 
variety of formats.   The District mails individual student PSSA and Keystone exam reports 
to parents on an annual basis.  A link is provided on the District website so that parents can 
access all District and individual school assessment reports.  Assessment data is included as 
a feature in the District newsletter which is published in the local newspaper three times 
each year. The Superintendent produces and presents an annual assessment report which is 
shared with the members of the School Board and Administrative Team at annual retreats 
held during the early fall of each school year. This same report is provided to the local 
media outlets for use.  The Board of Education and the Administrative Team utilized this 
report to develop annual goals and objectives for the District and for their individual school 
buildings. 

 

Provide brief explanation for strategies not selected and how the LEA plans to address their 
incorporation. 

The district does not produce course planning guides for the elementary buildings and 
therefore does not have a vehicle with which to include assessment data at that level.  The 
District calendar and student handbooks are produced in the summer of each school year 
and are printed prior to the release of the annual assessment data.  The District utilizes 
multiple other outlets to distribute assessment data in a more timely and meaningful 
manner. 

Safe and Supportive Schools 

Assisting Struggling Schools 

Describe your entity’s process for assisting schools that either do not meet the annual 
student achievement targets or experience other challenges, which deter student 
attainment of academic standards at a proficient level or higher. 

If your entity has no struggling schools, explain how you will demonstrate continued 
growth in student achievement. 

The schools of the Sharon City School District continue to struggle with the same issues 

faced by those located in poor, urban and racially diverse areas.  The impact of poverty on 
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the academic success of the students is dramatic and requires additional resources from the 

schools and community.  First, and foremost, the schools strive to provide clothing, shelter 

and food for all of our students.  Extensive clothes closets filled with items needed on a daily 

basis by our childre are located in each building. Most of the items available are donated by 

the staff and local community.  Students have both breakfast and lunch provided through a 

fully supported food service program.  The two poorest elementary buildings also provide a 

healthy snack on a daily basis as part of the Fresh Fruit and Vegetable program.  All 

buildings take part in the backpack program which provides food for students to take home 

in their backpacks for consumption during the weekend and over holiday breaks.  The 

District also provides free lunches to all children ages five (5) to eighteen (18) during the 

summer months.  Finally we work to ensure that students have a warm, welcoming 

environment available to them on a daily basis whenever they are in session, after hours 

and throughout the summer months by maintaining various programs in the schools when 

classes are not in session.  Once the students' basic needs are met the task of focusing on 

improving academic achievement can begin.  Schools that are lagging in annual achievement 

measures, (SPP, PVAAS, etc.) are required to identify specific goals and action steps 

designed to address particular needs.  Progress is monitored to ensure that interventions 

are effective in addressing student needs.  Goals and actions are adjusted annually, as 

needed, to ensure attainment. 

Programs, Strategies and Actions 

Programs, Strategies and Actions EEP EEI ML HS 

Biennially Updated and Executed Memorandum of 
Understanding with Local Law Enforcement 

X X X X 

School-wide Positive Behavioral Programs X X X X 

Conflict Resolution or Dispute Management X X X X 

Peer Helper Programs X X X X 

Safety and Violence Prevention Curricula X X X X 

Student Codes of Conduct X X X X 

Comprehensive School Safety and Violence 
Prevention Plans 

X X X X 

Purchase of Security-related Technology X X X X 

Student, Staff and Visitor Identification Systems X X X X 

Placement of School Resource Officers X X X X 

Student Assistance Program Teams and Training X X X X 

Counseling Services Available for all Students X X X X 

Internet Web-based System for the Management of 
Student Discipline 

X X X X 

 
Explanation of strategies not selected and how the LEA plans to address their 
incorporation: 

The District utilizes officers from the Sharon City Police Department and a private firm to 
provide building security.  These officers are armed and on-site whenever the building is in 
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operation.  Three of the buildings are staffed by School Resource Officers (SRO) provided by 
the local municipal police force.   

Screening, Evaluating and Programming for Gifted Students 

Describe your entity’s awareness activities conducted annually to inform the public 
of the gifted education services and programs offered (newspaper, student 
handbooks, school website, etc.) 

The District follows the Child Find procedures described by the Commonwealth for the 
identification of gifted children.  Public notice of the District's responsibility to locate and 
assess potential gifted students is described in documents located on the District's web site 
as part of the Academic web page.  Additionally, each school's academic handbook  
describes the identification process for students and the services that the district provides 
to those so identified.  All Child Find information is published annually in the District 
calendar and on the District web site as well.   
  

Describe your entity’s process for locating students who are thought to be gifted and 
may be in need of specially designed instruction (screening). 

Teachers and parents can recommend that a child be assessed for giftedness based on 
accumulated assessment data for that student.  Various measures are used to screen 
students for giftedness including DIBELS, DRA, Benchmark Assessments, grades, cumulative 
mathematics and writing assessments, and teacher/parent observational data.  In the 
winter of the first grade year all students are assessed using the Cognitive Abilities 
assessment as another means of identifying potentially gifted students.   

Describe your entity’s procedures for determining eligibility (through multiple 
criteria) and need (based on academic strength) for potentially mentally gifted 
students (evaluation). 

At all grade levels, if the curriculum based assessment data indicates potential giftedness, 
the Wechsler Abbreviated Scales of Intelligence is used as a further screening tool.  A matrix 
of these data tools is used to determine the need for a multidisciplinary evaluation for 
giftedness.  At each step of the process, parental permission is required to proceed. 
Once permission is obtained, the school psychologist completes a full scale standardized 
intelligence test and achievement tests to add to the curriculum data that was 
collected during the screening process.  Checklists are given to parents and teachers to 
document a student's rate of acquisition and retention. Teachers and parents are also asked 
about a child's specialized interests and skills, and any intervening factors are documented 
as part of the process. The school psychologist uses these multiple factors to determine if 
the child should be identified as gifted.  A matrix is used to organize the multiple criteria 
information as part of the final decision and recommendation. 

Describe the gifted programs* being offered that provide opportunities for 
acceleration, enrichment or both. *The word "programs" refers to the continuum of 
services, not one particular option. 

At the elementary level the District utilizes a combination of resources to provide 
programming to students identified as being gifted.  The parents, homeroom teachers, 
Academic Support staff, building principal or designee and the student participate in the 
development of the students's Gifted Individual Education Plan (GIEP).  This plan outlines 
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the supports that will be provided to the child both in the regular classroom and in a 
resource room (pull-out) program.  The resource room programming focuses on the five 
core areas of English/language arts, mathematics, science, social sciences, and the arts.  
Students work collaboratively with grade level peers from across the District and in 
collaboration with grade level peers from three local districts to enhance and extend their 
learning. 
At the middle/high school level the District utilizes a combination of in-class adaptations 
and accommodations along with a resource room to meet the students needs.  Once again a 
GIEP team is convened and a GIEP developed which outlines the resources available.  
Course scheduling is focused on meeting the needs of the individual student. Student 
projects as part of the resource room component of the program focus on career 
exploration, post-secondary option exploration and research. 

Developmental Services 

Developmental Services EEP EEI ML HS 

Academic Counseling X X X X 

Attendance Monitoring X X X X 

Behavior Management Programs X X X X 

Bullying Prevention X X X X 

Career Awareness X X X X 

Career Development/Planning   X X 

Coaching/Mentoring   X X 

Compliance with Health Requirements –i.e., 
Immunization 

X X X X 

Emergency and Disaster Preparedness X X X X 

Guidance Curriculum X X X X 

Health and Wellness Curriculum X X X X 

Health Screenings X X X X 

Individual Student Planning X X X X 

Nutrition X X X X 

Orientation/Transition X  X X 

RTII/MTSS X X X X 

Wellness/Health Appraisal X X X X 

 
Explanation of developmental services: 

Not Applicable 

Diagnostic, Intervention and Referral Services 

Diagnostic, Intervention and Referral Services EEP EEI ML HS 

Accommodations and Modifications X X X X 

Administration of Medication X X X X 

Assessment of Academic Skills/Aptitude for Learning X X X X 

Assessment/Progress Monitoring X X X X 
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Casework X X X X 

Crisis Response/Management/Intervention X X X X 

Individual Counseling X X X X 

Intervention for Actual or Potential Health Problems X X X X 

Placement into Appropriate Programs X X X X 

Small Group Counseling-Coping with life situations X X X X 

Small Group Counseling-Educational planning X X X X 

Small Group Counseling-Personal and Social 
Development 

X X X X 

Special Education Evaluation X X X X 

Student Assistance Program X X X X 

 
Explanation of diagnostic, intervention and referral services: 

Not Applicable 

Consultation and Coordination Services 

Consultation and Coordination Services EEP EEI ML HS 

Alternative Education  X X X 

Case and Care Management X X X X 

Community Liaison X X X X 

Community Services Coordination (Internal or 
External) 

X X X X 

Coordinate Plans X X X X 

Coordination with Families (Learning or Behavioral) X X X X 

Home/Family Communication X X X X 

Managing Chronic Health Problems X X X X 

Managing IEP and 504 Plans X X X X 

Referral to Community Agencies X X X X 

Staff Development X X X X 

Strengthening Relationships  Between School 
Personnel, Parents and Communities 

X X X X 

System Support  X X X X 

Truancy Coordination X X X X 

Psychiatric Consultative and Evaluation X X X X 

In-patient Psychiatric Services X X X X 

 
Explanation of consultation and coordination services: 

The District, in collaboration with Sharon Regional Health System, offers the academic 
component to the Health System's in-patient psychiatric health services. 

Communication of Educational Opportunities 

Communication of Educational Opportunities EEP EEI ML HS 
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Course Planning Guides   X X 

Directing Public to the PDE & Test-related Websites X X X X 

Individual Meetings X X X X 

Letters to Parents/Guardians X X X X 

Local Media Reports X X X X 

Website X X X X 

Meetings with Community, Families and Board of 
Directors 

X X X X 

Mass Phone Calls/Emails/Letters     

Newsletters X X X X 

Press Releases X X X X 

School Calendar X X X X 

Student Handbook X X X X 

New Student Orientation X X X X 

Parent/Teacher Conferences X X X X 

SAP and eSAP Meetings X X X X 

 

Communication of Student Health Needs 

Communication of Student Health Needs EEP EEI ML HS 

Individual Meetings X X X X 

Individual Screening Results X X X X 

Letters to Parents/Guardians   X X X X 

Website X X X X 

Meetings with Community, Families and Board of 
Directors 

X X X X 

Newsletters X X X X 

School Calendar X X X X 

Student Handbook X X X X 

 

Frequency of Communication 

Elementary Education - Primary Level 

 Monthly 

Elementary Education - Intermediate Level 

 Monthly 

Middle Level 

 Monthly 

High School Level 
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 Monthly 

Collaboration for Interventions 

Describe the collaboration between classroom teachers and individuals providing 
interventions regarding differing student needs and academic progress. 

Collaboration between classroom teachers and individuals providing interventions to 

students occurs in numerous ways.  These include: 

 IEP/504 Plan review held annually (at minimum) 

 Initial IEP/504 Plan development and implementation 

 Grade level meetings held bi-monthly which include classroom, specialist and 

paraprofessional staff 

 Monthly meeting with mental health providers. 

 Weekly meetings with TSS and BSC providers. 

 Quarterly data team meetings 

 Bi-monthly professional development programming 

 SAP and eSAP team meetings (bi-monthly) 

 CPAS (Alternative Education) team meetings (weekly) 

 Daily collaboration between regular education, special education and 

paraprofessional staff. 

 Annual in-service in ESL and Gifted Education programming. 

 

Community Coordination 

Describe how you accomplish coordination with community operated infant and toddler 
centers, as well as preschool early intervention programs. In addition, describe the 
community coordination with the following before or after school programs and services 
for all grade levels, including pre-kindergarten, if offered, through grade 12. 

1. Child care 
2. After school programs 
3. Youth workforce development programs 
4. Tutoring 
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Coordination with community agencies for child care, after-school programs, youth 

workforce development, and tutoring are accomplished as follows: 

1. Child Care:  The District works with child care providers to coordinate 

transportation, scheduling and information sharing.  Orientation and transition activities 

occur annually between the District schools and the child care providers. District teams 

meet with Head Start staff to coordinate programming.   

2. After-school programs: The District offers numerous after-school programs for 

children including inter-scholastic and intramural athletic programs, programming in the 

fine arts, and STEAM based programming. The District currenty offers a full after-school and 

summer program through the 21st Century Community Learning Center model. The District 

also cooperates with the West Hill Ministries in support of their after-school programming 

at three sites throughout the community by providing in-kind services and supports. 

3. Tutoring:  The District provides free tutoring services to all middle and high school 

students for twelve (12) hours per week.  Students deemed inelligible under District policy 

122 &123 are required to participate in a minimum of three (3) hours of tutoring per week 

to maintain eligibility to participate in any athletic or co-curricular activity. 

 

Preschool Agency Coordination 

Explain how the LEA coordinates with agencies that serve preschool age children with 
disabilities. 

1. Address coordination activities designed to identify and serve children with 
disabilities and the supports and accommodations available to ensure both physical 
and programmatic access. 

2. Address pre-kindergarten programs operated directly by the LEA and those 
operated by community agencies under contract from the LEA. 

3. Describe how the LEA provides for a smooth transition from the home setting and 
any early childhood care or educational setting the students attend, to the school 
setting. 

The Sharon City School District coordinates services with agencies that serve all pre-school 

age children including those with disabilities as follows: 

1. The District works closely with the Mercer County Head Start (MCHS) and Early 

Head Start programs which provide pre-school and early intervention programming to 

District families. The District currently provides in-kind space to MCHS which allows Sharon 

children to attend Head Start and Pre-K Counts programming in their neighborhood 

schools.  Currently six (6) classrooms are in use by MCHS in the District's elementary 

schools. The District and MCHS publish Child Find notices in the local newspaper, 

community newsletter and on each entities respective website.  The MCHS program 
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coordinator informs the District of all students who are enrolled in early intervention 

services and who will be of school age the following year.  A transition meeting is held in the 

spring of each school year which includes the MCHS staff, District staff and the child's 

parent(s).  This meeting serves as an introductory meeting for the parent to the District and 

provides information related to the supports and resources available to their child(ren).  

During this meeting the pre-school staff, therapists and support staff discuss the needs of 

the individual child and plan for the student's transition to school-age programming. The 

District hosts an annual orientation program for all newly enrolled Kindergarten families 

during which the child meets his/her teacher and the members of the support staff, tours 

the classroom and building, and completes any required registration documents.  During 

the spring semester, school district representatives attend evaluation and IEP meetings 

with the Head Start staff in order to ensure a smooth transition to school aged 

programming.  

2. The District does not directly operate nor does it contract with community agencies 

to provide Pre-K programming.  As outlined above, the District does provide space to 

Mercer County Head Start to operate such programs within the District's buildings. 

3. The District holds Kindergarten registration in the spring of each year.  During this 

registration period the families complete all registration documents, the child completes a 

battery of screening tools and the family is provided access to the school staff and facilities.  

Students who exhibit developmental delays are afforded the opportunity to attend the 

District's summer Success by Six program which provides six (6) weeks of intensive 

summer programming prior to the beginning of school.  At the beginning of the school year 

an orientation program is offered so that children can view their classroom, meet their 

teacher(s) and the support staff.  Parents attend and are provided the opportunity to ask 

questions and learn of the various opportunities available to their children.  

 

Materials and Resources 

Description of Materials and Resources 

Elementary Education-Primary Level 

Material and Resources Characteristics Status 

Aligned and supportive of academic standards, progresses level to level 
and demonstrates relationships among fundamental concepts and skills 

Developing 

A robust supply of high quality aligned instructional materials and 
resources available 

Developing 

Accessibility for students and teachers is effective and efficient Accomplished 

Differentiated and equitably allocated to accommodate diverse levels of 
student motivation, performance and educational needs 

Developing 
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Provide explanation for processes used to ensure Accomplishment. 

The District provides an opportunitiy for the teaching staff to develop budget requisitions to 
meet the curricular needs of the courses and grade levels that they teach.  Where possible, 
resources are housed in common areas of the various school buildings and made availabel 
electronically so that they may be shared among several staff members.  Through the 
process of curriculum alignment to standards, resources have been determined outdated.  
In addition, increase in class sizes demand for additional resources. The District 
aggressively applies for grant funding when available to support our academic initiatives. 

 

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA 
plans to address their incorporation: 

Not Applicable 

Elementary Education-Intermediate Level 

Material and Resources Characteristics Status 

Aligned and supportive of academic standards, progresses level to level 
and demonstrates relationships among fundamental concepts and skills 

Developing 

A robust supply of high quality aligned instructional materials and 
resources available 

Developing 

Accessibility for students and teachers is effective and efficient Accomplished 

Differentiated and equitably allocated to accommodate diverse levels of 
student motivation, performance and educational needs 

Developing 

 
Provide explanation for processes used to ensure Accomplishment. 

The District provides an opportunitiy for the teaching staff to develop budget requisitions to 
meet the curricular needs of the courses and grade levels that they teach.  Where possible, 
resources are housed in common areas of the various school buildings and made availabel 
electronically so that they may be shared among several staff members.  Through the 
process of curriculum alignment to standards, resources have been determined outdated.  
In addition, increase in class sizes demand for additional resources. The District 
aggressively applies for grant funding when available to support our academic initiatives. 

 

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA 
plans to address their incorporation: 

Not Applicable 

Middle Level 

Material and Resources Characteristics Status 

Aligned and supportive of academic standards, progresses level to level 
and demonstrates relationships among fundamental concepts and skills 

Developing 

A robust supply of high quality aligned instructional materials and 
resources available 

Developing 

Accessibility for students and teachers is effective and efficient Accomplished 
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Differentiated and equitably allocated to accommodate diverse levels of 
student motivation, performance and educational needs 

Developing 

 
Provide explanation for processes used to ensure Accomplishment. 

The District provides an opportunitiy for the teaching staff to develop budget requisitions to 
meet the curricular needs of the courses and grade levels that they teach.  Where possible, 
resources are housed in common areas of the various school buildings and made availabel 
electronically so that they may be shared among several staff members.  Through the 
process of curriculum alignment to standards, resources have been determined outdated.  
In addition, increase in class sizes demand for additional resources. The District 
aggressively applies for grant funding when available to support our academic initiatives. 

 

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA 
plans to address their incorporation: 

Not Applicable 

High School Level 

Material and Resources Characteristics Status 

Aligned and supportive of academic standards, progresses level to level 
and demonstrates relationships among fundamental concepts and skills 

Developing 

A robust supply of high quality aligned instructional materials and 
resources available 

Developing 

Accessibility for students and teachers is effective and efficient Accomplished 

Differentiated and equitably allocated to accommodate diverse levels of 
student motivation, performance and educational needs 

Developing 

 
Provide explanation for processes used to ensure Accomplishment. 

The District provides an opportunitiy for the teaching staff to develop budget requisitions to 
meet the curricular needs of the courses and grade levels that they teach.  Where possible, 
resources are housed in common areas of the various school buildings and made availabel 
electronically so that they may be shared among several staff members.  Through the 
process of curriculum alignment to standards, resources have been determined outdated.  
In addition, increase in class sizes demand for additional resources. The District 
aggressively applies for grant funding when available to support our academic initiatives. 

 

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA 
plans to address their incorporation: 

Not Applicable 

SAS Incorporation 

Elementary Education-Primary Level 
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Standards Status 

Arts and Humanities 

Implemented in 
less than 50% of 

district 
classrooms 

Career Education and Work 

Implemented in 
less than 50% of 

district 
classrooms 

Civics and Government 

Implemented in 
less than 50% of 

district 
classrooms 

PA Core Standards: English Language Arts 

Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: Literacy in History/Social Studies, Science and 
Technical Subjects 

Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: Mathematics 

Implemented in 
50% or more of 

district 
classrooms 

Economics 

Implemented in 
less than 50% of 

district 
classrooms 

Environment and Ecology 

Implemented in 
less than 50% of 

district 
classrooms 

Family and Consumer Sciences Not Applicable 

Geography 

Implemented in 
less than 50% of 

district 
classrooms 

Health, Safety and Physical Education 

Implemented in 
less than 50% of 

district 
classrooms 

History 

Implemented in 
less than 50% of 

district 
classrooms 

Science and Technology and Engineering Education 

Implemented in 
less than 50% of 

district 
classrooms 
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Alternate Academic Content Standards for Math 

Implemented in 
less than 50% of 

district 
classrooms 

Alternate Academic Content Standards for Reading 

Implemented in 
less than 50% of 

district 
classrooms 

American School Counselor Association for Students 

Implemented in 
less than 50% of 

district 
classrooms 

Early Childhood Education: Infant-Toddler&rarr;Second Grade 

Implemented in 
less than 50% of 

district 
classrooms 

English Language Proficiency 

Implemented in 
less than 50% of 

district 
classrooms 

Interpersonal Skills 

Implemented in 
less than 50% of 

district 
classrooms 

School Climate 

Implemented in 
less than 50% of 

district 
classrooms 

 
Further explanation for columns selected " 

The materials and resources sections of the SAS portal for the primary level are not fully 
populated and have limited resources for these grade levels.  

Elementary Education-Intermediate Level 

Standards Status 

Arts and Humanities 

Implemented in 
less than 50% of 

district 
classrooms 

Career Education and Work 

Implemented in 
less than 50% of 

district 
classrooms 

Civics and Government 

Implemented in 
less than 50% of 

district 
classrooms 

PA Core Standards: English Language Arts Implemented in 
50% or more of 
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district 
classrooms 

PA Core Standards: Literacy in History/Social Studies, Science and 
Technical Subjects 

Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: Mathematics 

Implemented in 
50% or more of 

district 
classrooms 

Economics 

Implemented in 
less than 50% of 

district 
classrooms 

Environment and Ecology 

Implemented in 
less than 50% of 

district 
classrooms 

Family and Consumer Sciences Not Applicable 

Geography 

Implemented in 
less than 50% of 

district 
classrooms 

Health, Safety and Physical Education 

Implemented in 
less than 50% of 

district 
classrooms 

History 

Implemented in 
less than 50% of 

district 
classrooms 

Science and Technology and Engineering Education 

Implemented in 
less than 50% of 

district 
classrooms 

Alternate Academic Content Standards for Math 

Implemented in 
less than 50% of 

district 
classrooms 

Alternate Academic Content Standards for Reading 

Implemented in 
less than 50% of 

district 
classrooms 

American School Counselor Association for Students 

Implemented in 
less than 50% of 

district 
classrooms 

English Language Proficiency 

Implemented in 
less than 50% of 

district 
classrooms 
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Interpersonal Skills 

Implemented in 
less than 50% of 

district 
classrooms 

School Climate 

Implemented in 
less than 50% of 

district 
classrooms 

 
Further explanation for columns selected " 

The materials and resources sections of the SAS portal for the intermediate levels are not 
fully populated and have limited resources for these grade levels. 

Middle Level 

Standards Status 

Arts and Humanities 

Implemented in 
less than 50% of 

district 
classrooms 

Career Education and Work 

Implemented in 
less than 50% of 

district 
classrooms 

Civics and Government 

Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: English Language Arts 

Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: Literacy in History/Social Studies, Science and 
Technical Subjects 

Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: Mathematics 

Implemented in 
50% or more of 

district 
classrooms 

Economics 

Implemented in 
50% or more of 

district 
classrooms 

Environment and Ecology 

Implemented in 
50% or more of 

district 
classrooms 

Family and Consumer Sciences Implemented in 
50% or more of 
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district 
classrooms 

Geography 

Implemented in 
50% or more of 

district 
classrooms 

Health, Safety and Physical Education 

Implemented in 
less than 50% of 

district 
classrooms 

History 

Implemented in 
50% or more of 

district 
classrooms 

Science and Technology and Engineering Education 

Implemented in 
50% or more of 

district 
classrooms 

Alternate Academic Content Standards for Math 

Implemented in 
less than 50% of 

district 
classrooms 

Alternate Academic Content Standards for Reading 

Implemented in 
less than 50% of 

district 
classrooms 

American School Counselor Association for Students 

Implemented in 
less than 50% of 

district 
classrooms 

English Language Proficiency 

Implemented in 
less than 50% of 

district 
classrooms 

Interpersonal Skills 

Implemented in 
less than 50% of 

district 
classrooms 

School Climate 

Implemented in 
less than 50% of 

district 
classrooms 

World Language 

Implemented in 
less than 50% of 

district 
classrooms 

 
Further explanation for columns selected " 

 The materials and resources sections of the SAS portal for the middle school level are not 
fully populated for these areas and have limited resources for this academic level. 
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High School Level 

Standards Status 

Arts and Humanities 

Implemented in 
less than 50% of 

district 
classrooms 

Career Education and Work 

Implemented in 
50% or more of 

district 
classrooms 

Civics and Government 

Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: English Language Arts 

Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: Literacy in History/Social Studies, Science and 
Technical Subjects 

Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: Mathematics 

Implemented in 
50% or more of 

district 
classrooms 

Economics 

Implemented in 
50% or more of 

district 
classrooms 

Environment and Ecology 

Implemented in 
50% or more of 

district 
classrooms 

Family and Consumer Sciences 

Implemented in 
50% or more of 

district 
classrooms 

Geography 

Implemented in 
50% or more of 

district 
classrooms 

Health, Safety and Physical Education 

Implemented in 
less than 50% of 

district 
classrooms 

History 

Implemented in 
50% or more of 

district 
classrooms 
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Science and Technology and Engineering Education 

Implemented in 
50% or more of 

district 
classrooms 

Alternate Academic Content Standards for Math 

Implemented in 
less than 50% of 

district 
classrooms 

Alternate Academic Content Standards for Reading 

Implemented in 
less than 50% of 

district 
classrooms 

American School Counselor Association for Students 

Implemented in 
less than 50% of 

district 
classrooms 

English Language Proficiency 

Implemented in 
less than 50% of 

district 
classrooms 

Interpersonal Skills 

Implemented in 
less than 50% of 

district 
classrooms 

School Climate 

Implemented in 
less than 50% of 

district 
classrooms 

World Language 

Implemented in 
less than 50% of 

district 
classrooms 

 
Further explanation for columns selected " 

The materials and resources sections of the SAS portal for the high school level are not fully 
populated for these areas and have limited resources for this academic level. 

Early Warning System 

 

The free PA Educator Dashboard Early Warning System and Intervention Catalog (PA 
EWS/IC) utilizes the metrics of Attendance, Behavior and Course grades to identify students 
who may be on a path to dropping out of school. Please indicate your selection of the 
following options. 

Other 

Comments: 



44 

 

The District utilizes the OnHands Schools data warehouse, which offers an early warning 

system based on similar metrics. 

Professional Education 

Characteristics 

District’s Professional Education Characteristics EEP EEI ML HS 

Enhances the educator’s content knowledge in the 
area of the educator’s certification or assignment. 

X X X X 

Increases the educator’s teaching skills based on 
effective practice research, with attention given to 
interventions for struggling students. 

X X X X 

Increases the educator's teaching skills based on 
effective practice research, with attention given to 
interventions for gifted students. 

X X X X 

Provides educators with a variety of classroom-based 
assessment skills and the skills needed to analyze and 
use data in instructional decision making. 

X X X X 

Empowers educators to work effectively with parents 
and community partners. 

X X X X 

 

District’s Professional Education Characteristics EEP EEI ML HS 

Provides the knowledge and skills to think and plan 
strategically, ensuring that assessments, curriculum, 
instruction, staff professional education, teaching 
materials and interventions for struggling students 
are aligned to each other, as well as to Pennsylvania’s 
academic standards. 

X X X X 

Provides the knowledge and skills to think and plan 
strategically, ensuring that assessments, curriculum, 
instruction, staff professional education, teaching 
materials and interventions for gifted students are 
aligned to each other, as well as to Pennsylvania's 
academic standards. 

X X X X 

Provides leaders with the ability to access and use 
appropriate data to inform decision making. 

X X X X 

Empowers leaders to create a culture of teaching and 
learning, with an emphasis on learning. 

X X X X 

Instructs the leader in managing resources for 
effective results. 

X X X X 

 
Provide brief explanation of your process for ensuring these selected characteristics. 

The District implements a robust professional development planning process designed to 
create a culture of teaching and learning throughout the entire District staff.  The use of data 
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from a variety of sources drives informed identification of appropriate learning 
opportunities for the staff.  Professional education occurs in a variety of formats which 
include, but are not limited to: In-service opportunities, common professional planning 
time, the use of professional learning communities, bi-monthly focused professional 
development sessions, continuing higher education, professional development seminar 
participation on-campus and off-campus, webinar participation, and  workshop 
participation. The District provides funding in support of staff participation in off-campus 
training sessions as part of the annual general fund budgeting process and in conjunction 
with out collective bargaining agreements. 

 

Provide brief explanation for strategies not selected and how you plan to address their 
incorporation. 

Not Applicable 

Educator Discipline Act 126, 71 

Provides educators with mandated reporter training, totaling 3 hours, every 5 years as 
outlined in Act 126. 

Questions 

The LEA has conducted the required training on: 

2/13/2015  

 
Provides educators with four (4) hours of professional development in youth suicide 
awareness and prevention every five (5) years for professional educators in grades six 
through twelve as outlined in Act 71. 

Questions 

The LEA has conducted the training on: 

8/23/2018  

9/11/2018  

10/9/2018  

The LEA plans to conduct the training on approximately: 

11/6/2018  

1/8/2019  

 
Provides educators with four (4) hours of professional development every five (5) years for 
professional educators that are teaching the curriculum in which the Child Exploitation 
Awareness Education program is incorporated as outlined in Act 71. 

Questions 

Not Applicable for our school entity 

 

Strategies Ensuring Fidelity 
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Checked answers 

 Professional Development activities are based upon detailed needs assessments that 
utilize student assessment results to target instructional areas that need strengthening. 

 Using disaggregated student data to determine educators’ learning priorities. 

 Professional Development activities are based upon detailed needs assessments that 
utilize student assessment results to target curricular areas that need further 
alignment. 

 Professional Development activities are developed that support implementation of 
strategies identified in your action plan. 

 Clear expectations in terms of teacher practice are identified for staff implementation. 
 An implementation evaluation is created, based upon specific expectations related to 

changes in teacher practice, which is used to validate the overall effectiveness of the 
professional development initiative. 

 The LEA has a systemic process that is used to validate whether or not providers have 
the capacity to present quality professional development. 

 Administrators participate fully in all professional development sessions targeted for 
their faculties. 

 Every Professional development initiative includes components that provide ongoing 
support to teachers regarding implementation. 

 The LEA has an ongoing monitoring system in place (i.e. walkthroughs, classroom 
observations). 

 Professional Education is evaluated to show its impact on teaching practices and 
student learning. 

Unchecked answers 

 None. 

Provide brief explanation of your process for ensuring these selected characteristics. 

The District has created a professional development process which ensures a 
comprehensive approach to teaching and learning.  All staff are provided the time and 
resources to effectively participate in the professional development activity, implement the 
instructional strategies learned and receive support from peer collaboration and 
administrative team members during the implementation process.  The District's plan 
ensures that ongoing support is available.  Annual staff needs assessment of the 
professional development plan coupled with on-going evaluation of individual components 
provides the data necessary to ensure that the training provided is focused, wide-ranging 
and implemented with fidelity. 

 

Provide brief explanation for strategies not selected and how you plan to address their 
incorporation. 

Not Applicable 

Induction Program 

Checked answers 
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 Inductees will know, understand and implement instructional practices validated by 

the LEA as known to improve student achievement. 

 Inductees will assign challenging work to diverse student populations. 

 Inductees will know the basic details and expectations related to LEA-wide 

initiatives, practices, policies and procedures. 

 Inductees will know the basic details and expectations related to school initiatives, 

practices and procedures. 

 Inductees will be able to access state curriculum frameworks and focus lesson 

design on leading students to mastery of all state academic standards, assessment 

anchors and  eligible content (where appropriate) identified in the LEA's curricula. 

 Inductees will effectively navigate the Standards Aligned System website. 

 Inductees will know and apply LEA endorsed classroom management strategies. 

 Inductees will know and utilize school/LEA resources that are available to assist 

students in crisis. 

 Inductees will take advantage of opportunities to engage personally with other 

members of the faculty in order to develop a sense of collegiality and camaraderie. 

 Inductees will have a sense of the "community" within which they will work. 

 Inductees will know the basic systems for grading, attendance and day-to-day 

operations of the buildings in which they will work. 

 Inductees will become aware of and involved in District initiatives. 

Unchecked answers 

 None. 

Provide brief explanation of your process for ensuring these selected characteristics. 

The District provides a formalized new teacher induction program for all newly hired 
teaching and paraprofessional staff members. Inductees participate in a two (2) day 
intensive induction program held prior to the beginning of the school year.  The inductees 
are provided an overview of the district, are trained in the basic systems for grading, 
attendance collection, and the day-to-day operations of the District and building in which 
they will be assigned.  Inductees are provided with specifics regarding District and school 
wide initiatives, technology use, educator effective, instructional planning and classroom 
management practices as well.  Members of the District staff provide the Inductees with 
overviews of programs in, but not limited to: special education programming, gifted 
education programming, ESL programming, counseling availability, community resources, 
in-house resources, peer support systems and on-line resources.  The two (2) day program 
is developed and coordinated by the District's Administrative team.  Each Inductee is 
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assigned a mentor who is deemed an expert in his or her field/grade level.  The mentors and 
Inductees meet regularly, completing an induction checklist which is presented to the 
Superintendent at the end of the Inductees first year to signal completion.  The 
mentor/mentee process continues in a less structured manner for two additional years as 
needed. 

 

Provide brief explanation for strategies not selected and how you plan to address their 
incorporation. 

Not Applicable. 

Needs of Inductees 

Checked answers 

 Frequent observations of inductee instructional practice by a coach or mentor to 

identify needs. 

 Frequent observations of inductee instructional practice by supervisor to identify 

needs. 

 Regular meetings with mentors or coaches to reflect upon instructional practice to 

identify needs. 

 Student PSSA data. 

 Standardized student assessment data other than the PSSA. 

 Classroom assessment data (Formative & Summative). 

 Inductee survey (local, intermediate units and national level). 

 Review of inductee lesson plans. 

 Review of written reports summarizing instructional activity. 

 Submission of inductee portfolio. 

 Knowledge of successful research-based instructional models. 

 Information collected from previous induction programs (e.g., program evaluations 

and second-year teacher interviews). 

Unchecked answers 

 None. 

Provide brief explanation of your process for ensuring these selected characteristics. 
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Principals and department supervisors provide direct and on-going oversight of the 
inductees' progress within their specific assignment.  Formal and information observation 
and evaluations are conducted throughout the school year to ensure the inductees ongoing 
growth and development.  Data is collected to ensure that the needs of the inductee are 
addressed in a timely fashion and to intervene and/or remediate when necessary.  Use of 
program evaluation data provided by the inductee, the mentor staff and the Administrative 
team provide data which enables the District improve the program in an on-going fashion. 

 

Provide a brief explanation for strategies not selected and your plan to address their 
incorporation. 

Not Applicable. 

Mentor Characteristics 

Checked answers 

 Pool of possible mentors is comprised of teachers with outstanding work performance. 

 Potential mentors have similar certifications and assignments. 

 Potential mentors must model continuous learning and reflection. 

 Potential mentors must have knowledge of LEA policies, procedures and resources. 
 Potential mentors must have demonstrated ability to work effectively with students and 

other adults. 

 Potential mentors must be willing to accept additional responsibility. 

 Mentors must complete mentor training or have previous related experience (e.g., 
purpose of induction program and role of mentor, communication and listening skills, 
coaching and conferencing skills, problem-solving skills and knowledge of adult learning 
and development). 

 Mentors and inductees must have compatible schedules so that they can meet 
regularly. 

Unchecked answers 

 None. 

Provide brief explanation of your process for ensuring these selected characteristics. 

The District maintains a pool of mentor candidates.  These mentors are trained by members 
of the LEA staff in the role of a mentor and are invited and encouraged to attend annual 
mentor training offered by Midwestern IU4.  Mentors who are selected to serve in a 
particular year are also included as members of the induction team and are included in the 
planning and implementation of the induction program.  Building principals and 
department supervisors provide direct oversight of the mentors and their inductee 
partners. 

 

Provide brief explanation for characteristics not selected and how you plan to address their 
incorporation. 

Not Applicable. 
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Induction Program Timeline 

Topics 
Aug-
Sep 

Oct-
Nov 

Dec-
Jan 

Feb-
Mar 

Apr-
May 

Jun-
Jul 

Code of Professional Practice and Conduct for 
Educators 

X X X X X X 

Assessments X X X X X X 

Best Instructional Practices X X X X X X 

Safe and Supportive Schools X X X X X X 

Standards X X X X X X 

Curriculum X X X X X X 

Instruction X X X X X X 

Accommodations and Adaptations for diverse 
learners 

X X X X X X 

Data informed decision making X X X X X X 

Materials and Resources for Instruction X X X X X X 

 
If necessary, provide further explanation. 

All areas of the listed topics are addressed throughout the school year on an as needed 
basis.  Areas of assessment, curriculum and instruction are addressed monthly throughout 
the entire year. 

Monitoring and Evaluating the Induction Program 

Identify the procedures for monitoring and evaluating the Induction program. 

As outlined in the sections above, the District Administrative Team directs the induction 
program.  Members of the induction team conduct needs assessments of the inductees prior 
to the start of the two (2) day session and provide a program evaluation at the conclusion of 
the two (2) day session and following the completion of the inductees' first year.  Mentors 
also participate in the post program evaluation process and provide valuable feedback to 
the induction team.  Members of the Administrative Team meet throughout the school year 
to discuss the program, review the data collected and plan for the following year.  Building 
administration and department supervisors monitor the induction program and ensure that 
the inductee and mentor are meeting program goals.  The administrative team also 
evaluates the program to ensure success or recommend changes where needed. 

Recording Process 

Identify the recording process for inductee participation and program completion. (Check 
all that apply)Checked answers 

 Mentor documents his/her inductee's involvement in the program. 

 A designated administrator receives, evaluates and archives all mentor records. 
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 School/LEA maintains accurate records of program completion and provide a 

certificate or statement of completion to each inductee who has completed the 

program. 

 LEA administrator receives, tallies, and archives all LEA mentor records. 

 Completion is verified by the LEA Chief Executive Officer on the Application for 

Level 2 Certification. 

Unchecked answers 

None. 

Special Education 

Special Education Students 

Total students identified: 457 

Identification Method 

Identify the District's method for identifying students with specific learning disabilities. 

Screening Process: 

 Referral to Child Study Team (Student Assistance Program) 

  Review of school records (attendance, office discipline referrals, and report cards) 

 Vision and hearing 

 Curriculum and performance based assessment i.e. PSSA, Dibels, Dra, Cba's, 4sight 

 Systematic observation of behavior 

Pre-referral intervention: 

 Leveled Literacy Intervention (6 students per class are chosen using DIBELS data) 

for grades k-2 with 30 minute interventions provided 5 days per week. 

 Intensive Phonics is provided daily for whole class or targeted small groups. 

 Reading Interventions instructed by Title 1 and special education aides based on the 

needs of students with flexible groups based on skill acquisition. 

 Behaviorial strategies/interventions 

Data Team Meetings: Review of progress monitoring data (look at more than one piece of 

data) 



52 

Multi-disciplinary Evaluation request by parent or school district: 

Discrepancy model: 

 intellectual ability and academic achievement 

 When determining eligibility, we must ask if there is a discrepancy between the 

student's intellectual ability and academic achievement.  A discrepancy between the two 

would suggest that the student has a disability.  To be eligible for services, the disability 

would have to adversely affect educational performance.  Please see below about 

determining eligibility. 

 student response to instruction intervention and expected level of achievement 

(RtII-like) The district is working towards RTII but at this time uses the discrepancy model. 

Determining Eligibility 

      Eligibility rests upon the following two-prong  criterion: 

     1.    Does the student have a disability? 

     2.    Does the disability adversely affect educational performance? 

  

BOTH 

 CRITERION MUST BE MET BEFORE A STUDENT CAN BE CONSIDERED ELIGIBILE!! 

 For a majority of the disabilities, a medical diagnosis has been previously rendered 

(example:  vision impairment, hearing impairment, deaf/blindness, orthopedic impairment, 

multiple disabilities, traumatic brain injury, etc.) 

 The first criteria has been met without further evaluation, therefore, the second 

criteria is then examined — does the student’s documented disability adversely affect 

educational performance? 

 The student is then evaluated by the school psychologist and if the determination is 

yes, the student qualifies for special education and specially designed instruction.  An IEP is 

then created for the student with parent permission. 

 If the answer is no, the student may be eligible for a PA Chapter 15 Service 

Agreement (will be discussed later). 

  Typically, the referral question of the majority of school based initial evaluations is 

to determine if a student is eligible for special education under the categories of Specific 

Learning Disability, Emotional, Disturbance, or Intellectual Disability (also Giftedness).  A 

comprehensive evaluation is completed by a certified school psychologist to determine: 

1.  Does the student exhibit a disability? 

2.  Is the disability affecting the student’s educational performance? 
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  In an effort to answer the two prong question, a comprehensive evaluation is 

completed by a school psychologist.  Parental permission is secured and the psychologist 

has 60 days to complete the evaluation.  The following data is gathered in an effort to 

determine eligibility: 

 Cognitive Functioning (IQ Test) 

 Academic Achievement (Standardized Test) 

 Review of Records (report cards, observations, behaviors, etc.) 

 Teacher Input 

 Parent Input 

 Curriculum Based Assessments 

 Behavior Rating Scales (depending upon the behaviors in question) 

 Observation 

 Any other testing instruments considered necessary, depending upon the referral 

question. 

Pursuant to the last revision of IDEIA, an LEA shall not be required to take into 

consideration whether a child has a severe discrepancy between achievement and 

intellectual ability, but rather, the district may opt to utilize a response to intervention 

approach if the district has all components in place and met criteria, pursuant to state 

regulations, to use this approach.  

If the child does not respond, this is referred to as lack of Response to Intervention.  This 

model is a regular education school-wide initiative involving several factors.  Our district is 

working towards RTII but at this time uses the discrepency model. The premise behind RtII 

is scientific-based curriculum and interventions, progress monitoring, and continued data 

analysis.  A typical RTII model includes a three tier intervention system which involves 

regular education teachers, instructional support staff, Title I personnel, aides, and special 

education teachers. 

  

Enrollment 

Review the Enrollment Difference Status. If necessary, describe how your district plans to 
address any significant disproportionalities. 

The data is publicly available via the PennData website. You can view your most recent 
report. The link is: 
https://penndata.hbg.psu.edu/PublicReporting/DataataGlance/tabid/2523/Default.aspx 

https://penndata.hbg.psu.edu/PublicReporting/DataataGlance/tabid/2523/Default.aspx
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Please see the most current statistics as of the At A Glance numbers from the 2016 

December 1 Child Count. 

 

  

  

ENROLLMENT 

 

457 as of 12/1/2016 Child Count 

 

  

PROJECTED IMPROVEMENT GOALS AND PLAN 

 

All Categories Non-Discrepant 

Percent of Sped     22.2% 

Enrollment by 

Disability 

Total Sped enrolled     457 

  

  

Pa. 16.5%      SCSD 22.2% 

Given demographics, this number is predictable. SCSD provides services 

for all students with disabilities under the Individuals with Disabilities Act. 

This continuum of services and a low cost of housing has attracted 

group homes and foster care living arrangements which has increased 

our numbers of students with special needs. 

  

Autism Pa. 10.7%          SCSD 10.5% 
Non discrepant.  The percentage of students with autism 

is very close to the PA state average. 

Emotional Disability Pa. 5.9%            SCSD 8.5% 

As a pre-emptive measure, SCSD has initiated School Based Out-patient groups to 

address anger management, self-control, self-esteem, conflict management and 

teach friendship and communication skills.  We also implement Tiger Score to help 

students with emotional difficulties.  While our percentage is higher than the state, 

it is still in the non-discrepant range. 

Intellectual Disability Pa. 6.5%           SCSD 11.2% 

  

  

  

  

SCSD operates 4 on-site LSS classes; the quality of our programs attracts move-ins 

from within the commonwealth and from neighboring states. Socioeconomic status 

and availability of county resources impacts families living in our district. Group 

and foster homes enter more Intellectually Disabled students in our school than 

any other population. In addition, the Sharon Regional Health Systems’ mental 

health services and programs influence our population. County service availability 

is focused to our area. All of these factors lead to the 4.7% discrepancy between the 

state and district percentages in this disability area. 

Other Health Impaired Pa. 14.9%             SCSD 19.9% 

  

This 5% discrepancy is a direct result of the sophistocation of the identification 

process. The district feels that this 5% difference of identified students has come 

from those previously identified with a Learning Disablilty.  In addition, more 

students are enrolling in the district with health impairments that qualify them for 

services under the disability category of Other Health Impairment. 

Learning Disabilities Pa. 41.8%             SCSD 35.7% 
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Distribution in other categories account for this 6.1% discrepancy. Early 

intervention programming, as well as use of the LANGUAGE! program and 

intervention groups at the elementary level, as well as Developmental Reading 

Assessments several times yearly to guide individualized language instruction as 

well as collaboration with teachers' college may be part of the reason for 

underepresentation in the LD category. As students academic and mental health 

needs are met within the regular education setting, the reduction in overall and in 

specific disability categories is anticipated. 

  

Speech Impaired Pa.14.7%                 SCSD 15.1% Non-discrepant. 

  

Non-Resident Students Oversight 

1. How does the District meet its obligation under Section 1306 of the Public School 
Code as the host District at each location? 

2. How does the District ensure that students are receiving a free appropriate public 
education (FAPE) in the least restrictive environment (LRE)? 

3. What problems or barriers exist which limit the District's ability to meet its 
obligations under Section 1306 of the Public School Code? 

  

1. Sharon City School District meets or exceeds educational obligations for nonresident 

students through application of the following steps: 

 The IEP team follows LRE protocol to ensure FAPE in Regular Education setting 

which would best meet student needs and follows continuum options based on individual 

student academic and behavioral data. 

 The IEP team meets to make educational decisions regarding student’s strengths, 

needs and educational program. 

 Describe a process of communication (notification) between Host District and 

Facility/Institution no later than 1 business day 

 Host district submits PDE 4605 to the school district of residence and requests 

educational records for enrollment as quickly as possible 

 Host district convenes the IEP team to determine educational placement always 

considering education in the least restrictive environment (public school)  

 Host district responsible for FAPE, child find, reporting progress, appointing a 

surrogate and communicating with school district of residence 
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2. The Sharon City School District ensures that student are receiving a free appropriate 

public education by: 

  The IEP team follows LRE protocol to ensure FAPE in Regular Education setting 

which would best meet student needs and follows continuum options based on individual 

student academic and behavioral data. 

  

3. Problems or barriers which limit the district’s ability to meet its obligations under Section 

1306: 

 Sometimes students may be adjudicated to a particular setting without district 

notification, which prevents district participation in the IEP process. 

 The courts may unilaterally place a student in a placement due to lack of a more 

appropriate placement based on strengths and needs. 

 Travel distance to some locations may create a barrier.  Participation in these 

meetings can be by phone or Skype. 

  

 

Incarcerated Students Oversight 

Describe the system of oversight the District would implement to ensure that all 
incarcerated students who may be eligible for special education are located, identified, 
evaluated and when deemed eligible, are offered a free appropriate public education 
(FAPE). 

There are no prisons or other locations for incarcerated students located within the District. If a 

facility were to locate within the District, the District would utilize existing “Child Find” procedures 

and design a system to ensure a free appropriate public education (FAPE) is available and provided 

for any student identified and in need of special education services and participate in that student’s 

IEP.   Students would be evaluated through our evaluation procedures.  The team would come 

together to determine if a student is in need of special education services.  If the student is eligible 

and in need, the team would develop a plan to ensure that the student is offered FAPE. 
Sharon City School District participates in all multi-disciplinary meetings relating to student Child 

Find and consideration of mental health or educational evaluation to provide FAPE for all 

incarcerated students. Often due to the distance to incarceration facilities, the district may need to 

participate by conference call or Skype and/or facilitate or provide parent transportation as needed 

to participate in out of district meetings. 

  

Least Restrictive Environment 
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1. Describe the District procedures, which ensure that, to the maximum extent 
appropriate, children with disabilities, including those in private institutions, are 
educated with non-disabled children, and that removal from the regular education 
environment only occurs when education in that setting with supplementary aids 
and services, cannot be achieved satisfactorily. 

2. Describe how the District is replicating successful programs, evidence-based 
models, and other PDE sponsored initiatives to enhance or expand the continuum of 
supports/services and education placement options available within the District to 
support students with disabilities access the general education curriculum in the 
least restrictive environment (LRE). (Provide information describing the manner in 
which the District utilizes site-based training, consultation and technical assistance 
opportunities available through PDE/PaTTAN, or other public or private agencies.) 

3. Refer to and discuss the SPP targets and the district's percentages in the Indicator 5 
section - Educational Environments. Also discuss the number of students placed out 
of the district and how those placements were determined to assure that LRE 
requirements are met. 

1. Describe the District procedures, which ensure that, to the maximum extent 

appropriate, children with disabilities, including those in private institutions, are 

educated with non-disabled children, and that removal from the regular education 

environment only occurs when education in that setting with supplementary aids and 

services, cannot be achieved satisfactorily. 

 

The Sharon City School District practices the policy that the Least Restrictive Environment 

for an individual student is dependent upon the IEP Team's determination of what is/are 

appropriate for the student.  The discussion as to the educational placement for the student 

always begins with considerations by the IEP Team for the option of service delivery in the 

regular education classroom with supplementary services and aides. The IEP team, as part 

of the IEP process, answers the questions regarding SAS and extracurricular activities to 

further clarify the needs in the least restrictive environment. The District Sharon City School 

District adheres to both the letter and intent of Chapter 14 and IDEIA regulations. 

All placement decisions start with consideration of the Least Restrictive Environment 

appropriate to enhance the strengths and needs of the respective student and follow the 

continuum below: 

 Regular Education full time without support 

 Regular Education with Itinerant (learning/emotional/life skills) support and 

supplemental aids and services 

 Regular Education with Supplemental (learning/emotional/life skills) support and 

supplemental aids and services 

 Full Time (learning/emotional/life skills) support with supplemental aids and 

services 
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Presently the Sharon City School District has a comprehensive array of programs and 

services available either within the District, at locations operated by neighboring districts, 

or through participation in Intermediate Unit operated multiple-district programs located 

within a three county area.  Programming is also provided through private institutions 

locally operated. All decisions regarding the appropriateness of the Special Education 

programs and/or services for any student along the placement continuum beginning with 

programs and services at the student's home school building, flows through the following 

process: 

• The placement decision is made at the IEP Meeting with parent participation. 

• The student's full range of needs are discussed and determined. 

• The full range of placement options are discussed and considered beginning with services 

provided in the regular education setting. 

• Movement to a more restrictive setting outside of regular education would be determined 

appropriate only when services could not be beneficial/appropriately delivered in the 

regular education setting. 

• Decisions for placement will be made based solely upon the educational needs of the 

individual student. 

• Whenever a student is placed into a program outside of the regular educational setting 

within or outside of the home school building or district, the IEP 

team will consider opportunities for the student to participate in appropriate programs, 

activities (curricular and extra-curricular), and inclusionary settings as appropriate.    

  

2. Describe how the District is replicating successful programs, evidence-based 

models, and other PDE sponsored initiatives to enhance or expand the continuum of 

supports/services and education placement options available within the District to 

support students with disabilities access the general education curriculum in the 

least restrictive environment (LRE). (Provide information describing the manner in 

which the District utilizes site-based training, consultation and technical assistance 

opportunities available through PDE/PaTTAN, or other public or private agencies.) 

 

 

With the assistance of University, IU4, Behavioral Health Commission, Pattan and the 

Department of Welfare, the District is replicating successful evidence-based models to 

enhance and expand the continuum of supports/services available within the district. 

 The Sharon City School District continues to analyze and use CDT, CBA, and research 

based curricular programs to identify skill deficits and differentiate instruction in regular 

and special education pull-out classes. 

 The Sharon City School District implements three Autistic Classes supported by 

replication of best practice from the governor’s institute on Autism. The district is currently 

participating in the Verbal Behavior Approach Training cohort to provide services for 

students with ASD in the LRE.  Pattan representatives make frequent visits and checks to 

our Autistic classrooms for effective implementation of instructional strategies. 
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 The Sharon City School District participates in the SAP and behavioral best practices 

models as supported with staff and professional development of the Mercer County 

Behavioral Health Commission. 

 The Sharon City School District and PDE School-Wide Positive Behavior Support 

initiative has been implemented in the district for several years and is providing tools for all 

students at the universal level to remain in the Least Restrictive Environment and works in 

combination and coordination with district wide outpatient services, and the principles of 

re-education practiced in the Tiger Score school based mental health program in all four 

building k-8. 

 The Sharon City School District receives on-site ongoing professional development 

for Math, Reading Apprenticeship, Understanding By Design, technology updates, data 

analysis, behavioral and Co-teaching from Pattan. 

 The universal tier Sharon City School District and School-Wide Positive Behavior 

Support initiative is providing tools for all students to remain in the Least Restrictive 

Environment and works in combination and coordination with district wide outpatient 

services and the principles of re-education practiced in the Tiger Score in-school mental 

health programs. 

 Sharon City School District works with our local Early Intervention programs to 

help students who are residents in Sharon to make the transition to Kindergarten successful 

for all students in those programs. 

  

3. Refer to and discuss the SPP targets and the district's percentages in the Indicator 

5 section - Educational Environments. Also discuss the number of students placed out 

of the district and how those placements were determined to assure that LRE 

requirements are met. 

 

  

As of the 12/1/16 Child Count for Students with Special Needs: 

For Students Educated Inside the Regular Class for 80% of the time or more SCSD was 5.8% 

(56.6%) below the state average of 62.4 % in this category. 

For Students Educated Inside Regular Class for less than 40% of the time SCSD was 0.9% 

(8.1%) lower than the state average of 9.0% in this category. 

For Students Educated in Other Settings SCSD was 2.4% (2.5%) lower than the state 

average of 4.9% in this category. 

  

*  All decisions of placement are made at the IEP team meeting.  These decisions are based 

on individual student needs.  Our district strives to make sure that students are educated in 

the least restrictive environment.  When students qualify for services, we try to make sure 

that they are first receiving a level of support based upon their needs and data from the 

evaluation report.  If a student needs more support, we meet as an IEP team and determine 
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how much more support the student may need based upon data.   

Some things that Sharon City School District is striving to do: 

 

* Professional Development: 

               -  Autism Training  (Basic Understanding, Strategies, Parent Workshops, Using 

Sensory Items Effectively, Co-teaching) 

               -  Behavioral Support (SWPBS, Effectively Writing FBA's/PBSP's, Behavioral 

Strategies for Regular Education) 

               -  Reading (Inclusive Practices, Co-Teaching, Using Data Effectively) 

               - Transition (Meetings with agencies, Parent Workshops, Planning for the Future) 

               - Paraprofessional (at least 20 hours - Expectations of Teachers, Strategies to Use in 

the Regular Education Classroom, Helping Students without giving the Answer) 

* More co-taught classes for our students with proper training in the correct ways to co-

teach. 

* Utilizing our paraprofessionals to help more students in the regular education classrooms. 

* Providing as many opportunities as possible for students to participate with peers without 

disabilities. 

* Creating more classrooms to prevent from having to send our students to other settings. 

(Ex:  At the beginning of the 2017-2018 school year, we created a new Autism Support 

classroom at the elementary level because of an increase of population of students with 

Autism who were in need of an AS classroom.  This prevented us from having to send at 

least 5 students to out of district placements). 

*  In the future, we would like to create an emotional support classroom at the secondary 

level.  Again this would prevent us from having to send an abundance of students to out of 

district placements. 

*  Supplementary Aids and Services: 

             - Collaboration  

             - Instruction 

             -  Physical 

             -  Social/Emotional 

  

Behavior Support Services 

1. Provide a summary of the District policy on behavioral support services including, 
but not limited to, the school wide positive behavior supports (PBS).  

2. Describe training provided to staff in the use of positive behavior supports, de-
escalation techniques and responses to behavior that may require immediate 
intervention.  

3. If the district also has School-Based Behavioral Health Services, please discuss it.  
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Level I 

 

Classroom management traditionally has been associated with discipline, control, or other 

terms that connote reducing unacceptable student behavior.  Management is commonly 

viewed as a prerequisite to instruction, something that must be accomplished so that 

teaching can occur. Successful classroom management involves not merely responding 

effectively when problems occur, but also preventing problems from occurring by creating 

environments that encourage learning and appropriate behavior.  Thus, comprehensive 

classroom management incorporates both proactive planning for and encouragement of 

productive behavior as well as reactive responding to unproductive student behavior.  

Proactive classroom management activities involve the establishment and maintenance of a 

productive learning environment that fosters high levels of student engagement and 

prevention of student disruptions.  The effectiveness of behavior control strategies will be 

maximized when used in conjunction with preventive methods.  Without proactive 

management methods, behavior-change interventions will have limited long-term 

effectiveness. Research evidence has revealed that engaging students at their instructional 

level will decrease negative behavior. 

 

Level II  

 

The twin goals of behavioral intervention are: 

1. Increase appropriate or adaptive behavior. 

2. Decrease inappropriate or maladaptive behavior. 

  

  

The underlying assumption of any behavioral intervention is that students' behavioral 

problems represent either deficits in adaptive behavior, or excesses in behavior that prove 

maladaptive in the student's environment.  If a student is unable to carry out a required task 

or behavior because of deficits in prerequisite skills, the task of instruction may be to 

develop the lacking skills.  In contrast, a student may be capable of performing a target skill 

or behavior but may for some reason not demonstrate the skill at a level commensurate 

with ability.  In addition to basic acquisition or performance deficits consideration must be 

given to other potential interfering behaviors. 

 

Level III 

 

Level III interventions are formal behavior programs which are restrictive in nature.  They 

specifically focus on restraining strategies and are considered more intrusive than either 

Level I or Level II interventions. 

Level III interventions may not be employed as punishment. Level III interventions may not 

be employed for the convenience of staff. Level III interventions may not be employed as a 

substitute for an educational program. 
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The Positive Family Support-Family Check Up is the next phase of this district wide 

initiative. 

 

Positive Family Support-Family Check Up 

 

1. Impact Statement 

a. Describe the quantifiable impact your PBIS program had on student outcomes in the 

school identified as the demonstration site for PFS-FCU? 

It is important to realize that SWPBS is intended for all students 

, not just students who receive special education services. The SWPBIS approach is 

structured to provide a blueprint to support all students in a school, from the most 

compliant to those requiring the most intensive supports.  This ongoing process has 

resulted in a measured desire of students to come, actively participate, and be taught and 

reinforced for desired behavior.  Our students have been shareholders in creation of their 

school climate and are protective of this environment as they encourage peers to adhere to 

the behavioral expectations of their educational institution. 

a. Promotes accountability and sustainability through data collection and planned, 

well articulated individual 

  

building to district level structures; and the Middle/High School SWPBIS team meets 

monthly to review 

  

both positive behavioral and disciplinary student data.  Fosters school-community 

partnerships at all levels. 

  

1.  List and briefly describe parent and family engagement programs and 

activities currently in place within the school identified as the demonstration site for 

PFS-FCU.   When describing the programs and activities, situate the services as 

Universal/tier 1 (for all parents and families), tier 2 (for groups of parents and 

families), or tier 3 (for individual parents or families). 

a. Universal/Tier 1: 

9/12/17 M/HS Open House 

9/26/17 Elementary Open House 

11/7/17 Scheduled district-wide early dismissal first quarter parent conferences. 

1/30/17 Scheduled district-wide early dismissal end of first semester parent conferences. 
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School based outpatient services are available to all students, but primarily provide both 

pre-Tier 2 mental health interventions as well as post Tier 2 step down services. 

Family Based mental health services are considered for all at risk students/families through 

the SAP process for all tiers. 

  

a. Tier 2 & 3: 

Tier 2 & 3 parent/family contact is frequent and ongoing for students in the Tiger Score 

school based mental for both positive and undesired behavior. 

Tiger Score monthly Family Nights provide a meal, strategies, information sharing and most 

importantly an opportunity to celebrate at risk student’s accomplishments. Family Nights 

are held in a district building cafeteria with awards presentations in the gymnasium. Family 

Night acknowledges sometimes hard to find student achievement affording many families a 

time of success within an environment that may have been very cold and foreboding due to 

past district disciplinary action/s. These activities provide a path to student/parent/family 

connection to the district forming the basis for building blocks to improve trust and 

interdependent reliance of family/district relations in furthering student well-being and 

achievement. 

Tier 2 & 3 parent outreach occurs on an as needed and ongoing basis for students with 

special needs for Individual Education Plan and Evaluation Report meetings. 

  

1. Describe the rationale for wanting to install PFS-FCU. 

                  Student achievement rests on the foundation of students attending and being 

actively engaged. The 

                  following elements of PFS-FCU promote both through the program goals of: 

 Increased parent involvement 

 Decreased problem behavior through increased positive behavior 

 Decreased negative peer group influence 

 Increased attendance 

 Increased academic performance 

  

1. Describe the readiness level of the school identified as the demonstration site 

for the installation of PFS-FCU (address each of the following prompts). 
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a. Leadership 

:  Mr. Matt Vannoy is the Middle School Assistant Principal and Mrs. LaReina George, 

Supervisor of Student Services are both actively engaged in SWPBIS and planning for the 

Positive Family Support Initiative, as well as the Family Resource Center. 

b. Faculty and staff support 

: Teachers in all buildings implement the core standards of the SWPBS program. 

c. District support 

: Both the Superintendent and the Supervisor of Student Services support the advancement 

of positive student and family behavior. The current administration team focuses on going 

the extra mile as it applies to meeting student and family needs as precursors to student 

achievement. 

d. Community support 

: Community support has been ongoing in public relations and has helped the school district 

continue to fund our SWPBS program for several years. 

  

Any incidents beyond the scope of this policy will be covered under the authority of our on-

site resource officer. 

1. In addition, the Lion’s Quest Social Skills Curriculum is woven into literacy activities 

k-9. 

  

Intensive Interagency/Ensuring FAPE/Hard to Place Students 

1. If the LEA is having difficulty ensuring FAPE for an individual student or a particular 
disability category, describe the procedures and analysis methods used to 
determine gaps in the continuum of special education supports, services and 
education placement options available for students with disabilities. 

2. Include information detailing successful programs, services, education placements 
as well as identified gaps in current programs, services, and education placements 
not available within the LEA. Include an overview of services provided through 
interagency collaboration within the LEA. 

3. Discuss any expansion of the continuum of services planned during the life of this 
plan. 

Ensuring FAPE/Hard to Place Students 

 

1. The Sharon City School District does not have a significant problem in providing FAPE for 

our students. The District strives to provide a seamless delivery system for programming to 

ensure Least Restrictive Environment (LRE).  Presently all students with identified 
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disabilities are placed in appropriate settings as delineated by the individual educational 

team as developed in the IEP and based upon the educational needs of the student. If an 

instance would arise in which the District would be unable to provide or secure an 

appropriate setting for an identified student, the District would immediately contact the 

Intermediate Unit for resources as well as possibly informing the interagency coordinator.  

After informing the Interagency Coordinator, we would meet as an IEP team which would 

include a district representative, the interagency coordinator, possibly CYS, or other 

agencies (such as Behavioral Health Commission, TSS services) that could benefit the needs 

of the student.   

  

2. The District collaborates with other agencies to build service capacity both in and outside 

the district through teaming with any of the various agencies and service providers that 

may be involved with a particular student. The District is located in a geographic area that 

incorporates three counties including: Mercer, Butler, and Lawrence Counties; and as such 

each has their own pool of providers and organizations that provide services for children. 

The District works well with all of them on a case by case basis, as necessary. In addition, 

the District works closely with the Intermediate Unit #4 in providing services and training 

as well as consultation. The District would initiate, work to resolve, and locate the 

appropriate setting for any particularly hard to place students with disabilities through a 

collaborative effort with the appropriate provider as needed, and as determined by the 

students IEP. The District would approach the appropriate regional office personnel as 

needed should that occasion arise as well.   

  

The District collaborates with all of the local Mental Health and Children and Youth, Juvenile 

Probation, and Mental Retardation agencies in all of the three counties served by the Sharon 

City School District. The District attends meetings for any student with a disability as 

requested through these agencies and invites any agency involved with a special needs 

student to that child’s IEP Conference as appropriate with parental consent. 

  

There is a comprehensive range of services and programs available either within our 

district, neighboring school districts, and/or through the array of programming 

opportunities operated by the Intermediate Units that serve neighboring school districts. 

Other intensive programs are available for students through educational providers. All 

decisions concerning the continuum of services and programs for students with disabilities 

are determined by that student’s IEP Team at that student’s IEP meeting. 

   

Currently, The Sharon City School District has been successful in securing appropriate 

placements and services for students with disabilities as determined through consideration 

of the students' strengths and needs and delineated within the IEP process.  Should the 

District experience difficulty in securing an appropriate placement for an identified student, 

the District would initiate contact with the county interagency Complex Supports 

coordinator and the Intermediate Unit. Together with the IU, the coordinator would partner 

with the District to assist in bringing together the appropriate agencies necessary to 
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support the student and the family in order to conference and collaborate in addressing the 

needs of the student who is difficult to place. The interagency Complex Supports 

coordinator would assist in bringing to the table the various educational agencies and 

providers necessary to address the specific needs of this particular student. 

  

The least restrictive environment for a student with a disability depends upon the student’s 

IEP team determination of what is educationally necessary and appropriate for that 

particular student. The District ensures that the appropriate educational placement for any 

student always begins with the considerations of the IEP team for placement in the regular 

education setting with supplementary aides and services. 

  

The District is aware of the Districts' fiscal responsibilities to provide FAPE for all students 

living in the District and/or for those students whose parents reside within the District. The 

District has, and will continue to work in collaboration with the variety of Mental Health 

and Human Service providers/agencies to ensure a coordinated, seamless delivery system 

for all students with disabilities. Meetings are attended by those responsible 

individuals/agencies, including the school, to assist in determining/providing funding 

(fiscal responsibility). 

  

The District will continue to adhere to the provisions as delineated in regulation, the 

various Basic Educational Circulars (PDE BECS), and to apply available special educational 

funds and district special educational resources in providing appropriate educational 

programs and services for all students with special needs. 

  

Presently, the District is providing for the educational portion of the costs of those students 

with disabilities that have been placed by community agencies (Juvenile Probation, Children 

and Youth, MH/MR, CASSP, etc.) in locations outside of the District for a variety of unique 

student needs. 

  

If the District would encounter any concerns that could not be resolved surrounding this 

issue, the District would contact the Intermediate Unit and/or the interagency Complex 

Supports coordinator for assistance and resolution. 

  

Any instances of students needing Intensive Case Management and receiving Homebound 

or Instruction in the Home services will be reported to PDE through entry and monitoring 

in the state web based system 

(https://apps.leaderservices.com/_seshome/app/lea/index.asp). 

  

3.  Sharon City School District currently implemented a new Autistic support classroom at 

the beginning of this school year for grades K-6.  SCSD currently has two K-6 Autistic 

Support classrooms as well as one classroom at the Middle School/High School level.  

Throughout this plan, we intend to look into a MS/HS emotional support program to 

https://apps.leaderservices.com/_seshome/app/lea/index.asp
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address increasing emotional and behavioral difficulties within our district. 

  

Strengths and Highlights 

Describe the strengths and highlights of your current special education services and 
programs. Include in this section directions on how the district provides trainings for staff, 
faculty and parents. 

Strengths and Effective Practices: 

 Evidence-based curriculum in reading, math and behavior.  (ex:  LANGUAGE! 

program used with fidelity between elementary and middle school) 

 Adoption of universal screening procedures. 

 Early Intervention/Identification  

 Progress monitoring  

 Verbal Mapping program within our Autistic Support classrooms 

 Support class provided at the Middle/High School 

 Collaborative teaming model at all levels. 

 Positive relationships with school districts. 

 Administrative support. 

 Positive community and interagency relationships. 

 Expertise of direct service staff with willingness to advance their skills. 

 Family participation in family support activities (i.e. open houses, local parent 

trainings). 

 Access to a wide variety of staff development and training opportunities including 

Reading Apprenticeship, Transition, IEP Development, Indicator 13 Training, and Safety 

Mechanics. Inclusive practices, Co-teaching, Psychologist training (Assessment), PaTTAN 

trainings, Higher Education Partnerships. 

 Positive results from monitoring. 

 Graduation rate within range. 

 Drop out rate within range. 

 High parent participation in IEP and other team meetings. 

 High qualified staff- Professional and paraeducators. 
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 Training for paraeducators using the PDE’s paraeducator credential locally or in 

conjunction with PaTTAN/IU4. 

• The SCSD continues to use the Student Assistant Program (SAP) process to assist in 

providing academic, behavioral, and emotional assistance to students in all of the three 

Elementary School Buildings as well as our middle school. 

• The SCSD incorporates the Co-Teaching Model at the Middle/High School in which Special 

Education Support and Regular Education Teachers work together in providing instruction 

in the content areas in the regular educational setting thus integrating students with 

disabilities into the regular educational setting to the fullest extent appropriate. To this end, 

the District has partnered with the Intermediate Unit and PATTAN, to provide ongoing staff 

development and best practice in the areas of inclusion, co-teaching and are in process of 

implementation of k-12 School-Wide Positive Behavior Support. 

• The SCSD has a variety of information pertaining to Special Education available to parents 

of Middle/High School students through Ed-Line (a software application providing scores 

on all class tests, homework assignments, class projects, class averages, general school 

information, and school contacts).  

• The SCSD provides staff (professional and paraprofessional) development through a 

coordinated program of activities developed by the Act 48 committee each school year. 

Currently the emphasis has and continues to be in the areas of Data-Driven Decision 

Making, the use of assessment tools, DIBELS Training (Grades k-2) and the CDT’s (Grades 6-

12). In addition, the District provides training in a number of software applications 

designed to improve student performance through assessment including: DIBELS (k-2), the 

CDT’s (Grades 7-12) and Study Island. 

• The SCSDs' current graduation and drop-out rates for special needs students are within 

the state range. 

• The SCSDs' most recent Compliance Monitoring went very well overall with the District 

receiving several commendations, and we firmly remain committed to fulfilling the 

requirements of the current educational laws in order to provide appropriate educational 

programming for students with disabilities designed to help make all of our students 

successful.  

The Sharon City School District serves students with disabilities in grades K-12 through a 

wide range of services in order to appropriately meet their needs. The District addresses 

each individual student’s specific needs on a case by case basis through the IEP Process. 

Parents of special needs children have consistently expressed at the IEP Conferences their 

satisfaction with the academic programs and services provided by the District, and the 

progress their child has made throughout their educational experiences. Historically, there 

has been a high level of parent participation in IEP and other team meetings. SCSD works 

diligently to make sure that parents participate in the IEP meeting and feel as though they 

are a contributing member of the IEP team.  There are well established, positive 

relationships between the teachers and parents within the District as well as those 

interagency relationships that have developed between parents and other educational 

providers, agencies, and neighboring schools. The SCSD engages in extensive 
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interagency collaboration to provide the continuum of services for both identified and at 

risk students. A significant part of this continuum includes the Tigers Score 

mental health program. This program has and will continue to expand specialized 

behavioral services to keep students within our district connected to the SCSD curriculum. 

The Crossroads Alternative Education program (most restrictive/9-12th grade Alternative 

School and 5-8th grade Academic School) supports both identified and at risk students off-

site. These programs have and continue to expand specialized behavioral services to keep 

students within our district and connected to the SCSD curriculum. 

Agency connections as collaborative partners:    

-Behavioral Health Commission 

-Juvenile Probation 

-Children and Youth Services 

-Crossroads 

-Mental Health Agencies-There are currently out patient mental health services offered in 

all 4 district buildings. 

The SCSD implements the LANGUAGE! program at our elementary buildings and middle 

school building to focus on helping students who have difficulties with reading make 

significant gains.  Also, SCSD provides credit recovery and an online/onsite alternative 

through the Seneca Valley School District E 20-20 web based curriculum. 

 

The SCSD participates in the Medical Access and Administrative Time Study programs to 

acquire additional funding to meet the unique needs of students.   

 

Currently, the SCSD provides special educational programs in all four of its buildings. At the 

Case Elementary School, the District provides Learning Support, Speech/Language Support 

and Emotional Support. In the Musser Elementary School, there are Learning Support, 

Speech/Language Support and Autistic Support classes. The West Hill Elementary 

School offers Learning Support, Life Skills Support, and Speech/Language Support. At the 

Middle/High School, Learning Support, Emotional Support, Life Skills Support, and 

Speech/Language Support.  Itinerant Hearing, Vision/Mobility and Orientation Support 

(MIU4) are provided at all buildings based upon students' needs. All buildings receive 

Itinerant Occupational and Physical Therapy Support (MIU4). 
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Assurances 

Safe and Supportive Schools Assurances 
The LEA has verified the following Assurances: 

 Implementation of a comprehensive and integrated K-12 program of student services based 

on the needs of its students. (in compliance with § 12.41(a)) 

 Free Education and Attendance (in compliance with § 12.1) 

 School Rules (in compliance with § 12.3) 

 Collection, maintenance and dissemination of student records (in compliance § 12.31(a) and 

§ 12.32) 

 Discrimination (in compliance with § 12.4) 

 Corporal Punishment (in compliance with § 12.5) 

 Exclusion from School, Classes, Hearings (in compliance with § 12.6, § 12.7, § 12.8) 

 Freedom of Expression (in compliance with § 12.9) 

 Flag Salute and Pledge of Allegiance (in compliance with § 12.10) 

 Hair and Dress (in compliance with § 12.11) 

 Confidential Communications (in compliance with § 12.12) 

 Searches (in compliance with § 12.14) 

 Emergency Care and Administration of Medication and Treatment (in compliance with 35 

P.S. § 780-101—780-144) 

 Parents or guardians are informed regarding individual survey student assessments and 

provided a process for refusal to participate (consistent with § 445 of the General Education 

Provisions Act (20 U.S.C.A. § 1232h) and in compliance with § 12.41(d)) 

 Persons delivering student services shall be specifically licensed or certified as required by 

statute or regulation (in compliance with § 12.41(e)) 

 Development and Implementation of Local Wellness Program (in compliance with Public 

Law 108-265, Section 204) 

 Early Intervention Services System Act (if applicable) (11 P.S. § 875-101—875-503) 

http://www.pacode.com/secure/data/022/chapter12/s12.41.html
http://www.pacode.com/secure/data/022/chapter12/s12.1.html
http://www.pacode.com/secure/data/022/chapter12/s12.3.html
http://www.pacode.com/secure/data/022/chapter12/s12.31.html
http://www.pacode.com/secure/data/022/chapter12/s12.32.html
http://www.pacode.com/secure/data/022/chapter12/s12.4.html
http://www.pacode.com/secure/data/022/chapter12/s12.5.html
http://www.pacode.com/secure/data/022/chapter12/s12.6.html
http://www.pacode.com/secure/data/022/chapter12/s12.7.html
http://www.pacode.com/secure/data/022/chapter12/s12.8.html
http://www.pacode.com/secure/data/022/chapter12/s12.9.html
http://www.pacode.com/secure/data/022/chapter12/s12.10.html
http://www.pacode.com/secure/data/022/chapter12/s12.11.html
http://www.pacode.com/secure/data/022/chapter12/s12.12.html
http://www.pacode.com/secure/data/022/chapter12/s12.14.html
http://government.westlaw.com/linkedslice/default.asp?SP=PAC-1000
http://government.westlaw.com/linkedslice/default.asp?SP=PAC-1000
http://www2.ed.gov/policy/elsec/leg/esea02/pg122.html
http://www2.ed.gov/policy/elsec/leg/esea02/pg122.html
http://www.pacode.com/secure/data/022/chapter12/s12.41.html
http://www.pacode.com/secure/data/022/chapter12/s12.41.html
http://www.fns.usda.gov/cnd/governance/legislation/historical/pl_108-265.pdf
http://www.fns.usda.gov/cnd/governance/legislation/historical/pl_108-265.pdf
http://government.westlaw.com/linkedslice/default.asp?SP=PAC-1000
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 Establishment and Implementation of Student Assistance Programs at all of levels of the 

school system (in compliance with 24 PS § 15-1547) 

 Acceptable Use Policy for Technology Resources 

 Providing career information and assessments so that students and parents or guardians 

might become aware of the world of work and career options available. 

 

Special Education Assurances 
The Local Education Agency (District) has verified the following Assurances: 

 Implementation of a full range of services, programs and alternative placements available to 

the school district for placement and implementation of the special education programs in 

the school district. 

 Implementation of a child find system to locate, identify and evaluate young children and 

children who are thought to be a child with a disability eligible for special education residing 

within the school district's jurisdiction. Child find data is collected, maintained and used in 

decision-making. Child find process and procedures are evaluated for its effectiveness. The 

District implements mechanisms to disseminate child find information to the public, 

organizations, agencies and individuals on at least an annual basis. 

 Assurances of students with disabilities are included in general education programs and 

extracurricular and non-academic programs and activities to the maximum extent 

appropriate in accordance with an Individualized Education Program. 

 Compliance with the PA Department of Education, Bureau of Special Education's report 

revision notice process. 

 Following the state and federal guidelines for participation of students with disabilities in 

state and district-wide assessments including the determination of participation, the need 

for accommodations, and the methods of assessing students for whom regular assessment is 

not appropriate. 

 Assurance of funds received through participation in the medical assistance reimbursement 

program, ACCESS, will be used to enhance or expand the current level of services and 

programs provided to students with disabilities in this local education agency. 

 

24 P.S. §1306 and §1306.2 Facilities 
There are no facilities. 

http://www.pacode.com/secure/data/022/chapter12/s12.42.html
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Least Restrictive Environment Facilities 

Facility Name Type of Facility Type of Service Number of 
Students 

Placed 

Rich Center Out-of-State 
Schools 

AS 3 

Crossroads Alternative (9-12th) and 
Academic School (4-8th). 

Other LS and ES 10 

Emotional Support Classroom located in 
the Hermitage School District High 
School 

Neighboring 
School Districts 

ES 1 

MIU4 AS Class located in the New 
Wilmington School District Middle/High 
School Building 

Neighboring 
School Districts 

AS 1 

Life Skills Classroom operated by the 
Farrell School District 

Neighboring 
School Districts 

LSS 1 

St. Stephens Academy North Approved Private 
Schools 

ES and LS 7 

St. Stephens Academy Main - Zelienople Approved Private 
Schools 

ES, Autistic 
Support 

3 

Western PA School for the Deaf Other Services for 
students who are 
deaf 

1 

 
 

Special Education Program Profile 
Program Position #1 - Proposed Program 

Operator: School District 

PROPOSED PROGRAM INFORMATION 

Type: Class 

Implementation Date: August 28, 2017 

Justification: Compliance for proximity to home, classroom design (for instruction), 

classroom external noise, classroom accessibility, classroom location, classroom size 

was marked as inappropriate. 

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 17 to 19 19 0.6 

Locations:     

High School  A Junior/Senior High School 
Building 

A building in which General Education 
programs are operated 
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Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 18 to 19 3 0.4 

Locations:     

High School  A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #2 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 27, 2018 
Explain any unchecked boxes for facilities questions: The square footage of the new 
room is 924 square feet.   

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 13 to 14 10 0.5 

Locations:     

Middle School  A Junior/Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning 
Support 

13 to 15 9 0.5 

Locations:     

Middle School  A Middle School 
Building 

A building in which General 
Education programs are operated 

  

 

Program Position #3 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 28, 2017 
Justification: Compliance for proximity to home, classroom design (for instruction), 
classroom external noise, classroom accessibility, classroom location, classroom size 
was marked as inappropriate. 

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 13 to 15 4 0.2 

Locations:     

Middle School  A Junior/Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning 
Support 

13 to 15 15 0.8 
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Locations:     

Middle School  A Middle School 
Building 

A building in which General 
Education programs are operated 

  

 

Program Position #4 

Operator: School District 
PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 
80% but More Than 20%) 

Life Skills Support 13 to 15 7 1 

Locations:     

Middle School LL A Junior/Senior High 
School Building 

A building in which General 
Education programs are 
operated 

  

 
Program Position #5 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 29, 2016 
Justification: Compliance for proximity to home, classroom design (for instruction), 
classroom external noise, classroom accessibility, classroom location, classroom size 
was marked as inappropriate. 

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 15 to 17 8 0.5 

Locations:     

High School  A Junior/Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 15 to 17 5 0.5 

Locations:     

High School  A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #6 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 28, 2017 
Justification: Compliance for proximity to home, classroom design (for instruction), 
classroom external noise, classroom accessibility, classroom location, classroom size 
was marked as inappropriate. 

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 
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Itinerant Learning Support 14 to 18 12 0.25 

Locations:     

High School  A Junior/Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 14 to 17 15 0.75 

Locations:     

High School  A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #7 

Operator: School District 
PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

12 to 19 18 0.5 

Justification: Speech Therapy is delivered on a one to one basis in a pull out service.   

Locations:     
High School 
RP 

A Junior/Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #8 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 28, 2017 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 
80% but More Than 20%) 

Life Skills Support 16 to 19 12 1 

Justification: Age Range Waiver approved and currently in place. 

Locations:     

High School  A Junior/Senior High 
School Building 

A building in which General 
Education programs are 
operated 

  

 
Program Position #9 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 28, 2017 
Justification: Compliance for proximity to home, classroom design (for instruction), 
classroom external noise, classroom accessibility, classroom location, classroom size 
was marked as inappropriate. 

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 
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Itinerant Learning Support 14 to 14 1 0.3 

Locations:     

Middle School  A Junior/Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning 
Support 

12 to 14 7 0.7 

Locations:     

Middle School  A Middle School 
Building 

A building in which General 
Education programs are operated 

  

 

Program Position #10 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 29, 2016 
Justification: Compliance for proximity to home, classroom design (for instruction), 
classroom external noise, classroom accessibility, classroom location, classroom size 
was marked as inappropriate. 

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 14 to 18 9 0.5 

Locations:     

High School  A Junior/Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 15 to 16 9 0.5 

Locations:     

High School  A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #11 

Operator: School District 
PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

6 to 12 21 0.5 

Justification: Speech services are on a one-on-one pull out method. 

Locations:     

High school JL A Junior/Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #12 - Proposed Program 

Operator: School District 
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PROPOSED PROGRAM INFORMATION 
Type: Class 
Implementation Date: August 29, 2016 
Justification: Compliance for proximity to home, classroom design (for instruction), 
classroom external noise, classroom accessibility, classroom location, classroom size 
was marked as inappropriate. 

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Emotional Support 11 to 12 2 0.5 

Locations:     

Elementary An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Emotional Support 7 to 13 13 0.5 

Justification: Student waivers are on file. 

Locations:     

Elementary An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #13 

Operator: School District 
PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

5 to 11 44 1 

Justification: Speech Therapy is provided on a one to one capacity and an Age Range Waiver is currently in 
place. 

Locations:     

Case JL An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #14 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Position 
Implementation Date: August 29, 2016 
Justification: Compliance for proximity to home, classroom design (for instruction), 
classroom external noise, classroom accessibility, classroom location, classroom size 
was marked as inappropriate. 

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 10 to 12 18 0.5 

Justification: Students with an age range greater than 3 do not work together in group. 

Locations:     

Elementary An Elementary School A building in which General Education   
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Building programs are operated 

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 10 to 12 4 0.5 

Locations:     

Elementary An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #15 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 29, 2016 
Justification: Compliance for proximity to home, classroom design (for instruction), 
classroom external noise, classroom accessibility, classroom location, classroom size 
was marked as inappropriate. 

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 9 to 11 19 0.5 
Justification: Students are pulled individually.  Older students only check in and check out at the beginning and 
end of day. 

Locations:     

Elementary An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 9 to 11 8 0.5 

Locations:     

Elementary An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #16 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 29, 2016 
Justification: Compliance for proximity to home, classroom design (for instruction), 
classroom external noise, classroom accessibility, classroom location, classroom size 
was marked as inappropriate. 

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 5 to 12 15 0.3 

Justification: Students are pulled in small groups by grade.  Kindergarten does not work with older students. 

Locations:     

Elementary An Elementary School 
Building 

A building in which General Education 
programs are operated 
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Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 5 to 12 14 0.7 

Justification: Kindergarten students do not work with the teacher when older students are being given 
services.   

Locations:     

Elementary An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #17 

Operator: School District 
PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

5 to 12 48 1 

Justification: Speech Therapy is a one on one services and an Age Range Waiver is Currently in place. 

Locations:     

Musser RP An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #18 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 27, 2014 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Autistic Support 6 to 11 6 1 

Justification: Age waivers are on file. 

Locations:     

Musser CP An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 
Program Position #19 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Position 
Implementation Date: August 29, 2016 
Justification: Compliance for proximity to home, classroom design (for instruction), 
classroom external noise, classroom accessibility, classroom location, classroom size 
was marked as inappropriate. 

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 7 to 11 10 0.2 

Justification: Age range waiver in place;  students with more than 3 year age range do not work together in 
group 
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Locations:     

Elementary An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 7 to 11 16 0.8 

Justification: Age waivers in place.  Students with an age range greater than 3 do not work together in the same 
group. 

Locations:     

Elementary An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #20 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 29, 2016 
Justification: Compliance for proximity to home, classroom design (for instruction), 
classroom external noise, classroom accessibility, classroom location, classroom size 
was marked as inappropriate. 

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 9 to 12 26 0.6 

Locations:     

Elementary An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 9 to 12 6 0.4 

Locations:     

Elementary An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #21 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Position 
Implementation Date: August 27, 2014 
Justification: Compliance for proximity to home, classroom design (for instruction), 
classroom external noise, classroom accessibility, classroom location, classroom size 
was marked as inappropriate. 

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

6 to 12 45 1 

Justification: Speech services are provided on a pull out consistency.  Students are grouped depending on 
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grade level. 

Locations:     

West Hill SB An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #22 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 25, 2014 
Justification: Compliance for proximity to home, classroom design (for instruction), 
classroom external noise, classroom accessibility, classroom location, classroom size 
was marked as inappropriate. 

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Life Skills Support 12 to 12 1 0.05 

Locations:     

West Hill An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Life Skills Support 10 to 13 12 0.95 

Locations:     

West Hill Elementary An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #23 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 29, 2016 
Justification: Compliance for proximity to home, classroom design (for instruction), 
classroom external noise, classroom accessibility, classroom location, classroom size 
was marked as inappropriate. 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Emotional Support 9 to 11 8 0.5 

Justification: Age Range Waiver currently in place. 

Locations:     

Elementary An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 9 to 10 19 0.5 

Justification: Age waivers in place.  Students with age range greater than 3 do not work in the same group. 
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Locations:     

Elementary An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Program Position #24 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: ClassandPosition 
Implementation Date: August 27, 2014 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Life Skills Support 6 to 9 12 1 

Locations:     

West Hill K-3 LSS AP An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 
Program Position #25 

Operator: Intermediate Unit 
PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Blind or Visually 
Impaired Support 

11 to 11 1 0.24 

Locations:     
High School, Musser and Case 
Elementary buildings 

An Elementary School 
Building 

A building in which General 
Education programs are operated 

  

 
Program Position #26 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 29, 2016 

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 7 to 9 19 0.5 

Locations:     

Elementary An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 6 to 9 4 0.5 

Locations:     

Elementary An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #27 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 
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Type: ClassandPosition 
Implementation Date: August 28, 2017 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Autistic Support 5 to 11 7 1 

Justification: Age Range Waivers will be completed for students who are in this classroom. 

Locations:     

Elementary An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 
Program Position #28 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 29, 2016 

PROGRAM SEGMENTS 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Autistic Support 13 to 19 5 1 

Justification: Age justification waivers in place 

Locations:     

Middle School  A Middle School 
Building 

A building in which General 
Education programs are operated 

  

 
Program Position #29 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Position 
Implementation Date: August 25, 2014 

PROGRAM SEGMENTS 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning 
Support 

13 to 14 7 0.9 

Locations:     

Middle School A Middle School 
Building 

A building in which General 
Education programs are operated 

  

 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 15 to 15 1 0.1 

Locations:     

Middle School A Middle School 
Building 

A building in which General Education programs 
are operated 
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Special Education Support Services 

Support Service Location Teacher FTE 

Supervisor of Student Services Central Office 1 

School Psychologist Musser Elementary, Middle/High School 1 

School Psychologist Case Elementary, West Hill Elementary 1 

 
 

Special Education Contracted Services 

Special Education Contracted Services Operator Amt of Time per Week 

Occupational Therapy Intermediate Unit 15 Hours 

Physical Therapy Intermediate Unit 5 Hours 

Orientation and Mobility Intermediate Unit 3 Hours 
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Needs Assessment 

Record School Patterns 

Question: 

After reviewing school level accomplishments and systemic challenges, what patterns can you 

identify among your schools? 

What other information do you still need to assess? 

Answer: 

Accomplishments 

 

 Students are showing growth in targeted areas 

 Promotion rate is high 

 Attendance overall is high 

  

Concerns/Systemic Challenges 

 

 There are specific areas where students are not showing growth 

 Students are not meeting achievement expectations on PSSA and Keystone exams 

 Early literacy skills & performance in Reading K-3 and ELA overall through grade 8 

 Assessment inconsistencies 

 Student performance in the area of Text Dependent Analysis 

 School Climate – students are entering MS with social, emotional and interpersonal needs 

 Student academic growth declines in middle school 

 

 

District Accomplishments 

Accomplishment #1: 

Student attendance across the District  continues to remain high at all grade levels. 
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 Both Attendance Officers work closely with building staff to ensure student attendance. 

 The Student Code of Conduct is published and distributed annually. 

 A Check-in and Check-out program is utilized for students with chronic attendance issues. 

 School safety and bully prevention programs are in place. 

Accomplishment #2: 

All District facilities are updated and state-of-the-art. 

 All school buildings have been renovated with in the past 15 years. 

 Technology infrastructure matches state averages. 

 A facilities master plan is in place and up-to-date. 

Accomplishment #3: 

A School-Wide Positive Behavior Support program has been instituted District-wide. 

 All five (5) district sites have instituted a SWPBS program. 

 Discipline referrals continue to decline as a result. 

 Students are actively engaged in the SWPBS process. 

Accomplishment #4: 

Achievement data is used on a consistent basis to measure individual student progress and direct 

intervention needs. 

 Students are evaluated on an individual basis minimally three times per academic year using 

a variety of assessment tools. 

 Assessment data is entered into the OnHand Schools system which provides staff with 

instant access to the full range of student data. 

 Data teams at each building site work to ensure that data is effectively utilized. 

 Data is used to inform instruction, assessment and curriculum development. 

Accomplishment #5: 

Educators within the District recognize the value of professional development and professional 

collaboration. 

 Bi-monthly "TIGER Tuesdays" provide time for sustained professional development 

activities. 
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 In-service day programming is directly aligned with sustained initiatives rather than "one 

and done" type programs. 

 All District professionals and paraprofessionals meet standards as being Highly Qualified. 

Accomplishment #6: 

Across the District 99% of all students participate in PSSA, PASA and/or Keystone assessments 

annually. 

 Assessment data provides an accurate measure of student achievement of 99% of all District 

students. 

 Special needs and ESL students are appropriately identified and assessed. 

 Despite the excessive amount of assessment required, students give 100% effort to each 

task. 

Accomplishment #7: 

Dual Enrollment Program 

  

Sharon High Students can simultaneously earn high school and college credit while enrolled in the 

District's dual enrollment program.  Students in grade twelve (12) can access college credits though 

agreements with Penn State Shenango, Clarion University of Pennsylvania, Butler County 

Community College and Westminster College. 

Accomplishment #8: 

Students are showing growth in targeted areas. 

     Districts teams are developing programs to identify students academically at risk. 

  

     Curriculum revisions have supported student learning progressions. 

  

     Student course placement processes are being revised. 
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District Concerns 

Concern #1: 

Sharon City School District students typically lag behind State and National averages on both PSSA 

and Keystone assessments. 

  

Concern #2: 

District-wide School Performance Profile scores for each building are below the minimum 70% 

threshold as determined by the Commonwealth and mandated by District goals. 

 Case Avenue Elementary 64.7% 

 C. M. Musser Elementary 68.7% 

 West Hill Elementary        68.1% 

 Sharon Middle School      54.2% 

 Sharon High School         66.5% 

Concern #3: 

There are specific academic areas where students are not showing growth. 

Concern #4: 

Data indicates that transition points of grade six (6) to seven (7) and eight (8) to nine (9) continue to 

be problematic for our students.  

 Assessment data indicate a sharp decline in student achievement between grades six (6) and 

seven (7). 

 Discipline data indicates a sharp increase in inappropriate student behavior between grades 

six (6) and seven (7). 

 Student drop-out and retention data indicates a disconnect for students transition between 

the middle school and high school. 

Concern #5: 

There has been an increase in the number of students deficient in Early literacy skills, and 

performance in Reading K-3 and ELA overall through grade 8 is below proficient. 

  

Concern #6: 
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Assessment and grading practices are inconsistent throughout the District. 

Concern #7: Student performance in the area of Text Dependent Analysis is less than proficient.  

  

Concern #8: 

Students are entering MS with greater social, emotional and interpersonal needs. 

  

 

Prioritized Systemic Challenges 

Systemic Challenge #1 (Guiding Question #3) Establish a district system that fully ensures staff 

members in every school use standards aligned assessments to monitor student achievement and 

adjust instructional practices. 

Aligned Concerns: 

Sharon City School District students typically lag behind State and National averages on 

both PSSA and Keystone assessments. 

  

 

District-wide School Performance Profile scores for each building are below the minimum 

70% threshold as determined by the Commonwealth and mandated by District goals. 

 Case Avenue Elementary 64.7% 

 C. M. Musser Elementary 68.7% 

 West Hill Elementary        68.1% 

 Sharon Middle School      54.2% 

 Sharon High School         66.5% 

 

There has been an increase in the number of students deficient in Early literacy skills, and 

performance in Reading K-3 and ELA overall through grade 8 is below proficient. 

  

 

Assessment and grading practices are inconsistent throughout the District. 
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Student performance in the area of Text Dependent Analysis is less than proficient.  

  

 

Systemic Challenge #2 (Guiding Question #7) Establish a district system that fully ensures students 

who are academically at risk are identified early and are supported by a process that provides 

interventions based upon student needs and includes procedures for monitoring effectiveness. 

Aligned Concerns: 

There has been an increase in the number of students deficient in Early literacy skills, and 

performance in Reading K-3 and ELA overall through grade 8 is below proficient. 

  

 

Assessment and grading practices are inconsistent throughout the District. 

 

Systemic Challenge #3 (Guiding Question #9) Establish a district system that fully ensures each 

member of the district community promotes, enhances and sustains a shared vision of positive 

school climate and ensures family and community support of student participation in the learning 

process. 

Aligned Concerns: 

Students are entering MS with greater social, emotional and interpersonal needs. 

  

 

Systemic Challenge #4 (Guiding Question #1) Establish a district system that fully ensures 

consistent implementation of standards aligned curricula across all schools for all students. 

Aligned Concerns: 

Sharon City School District students typically lag behind State and National averages on 

both PSSA and Keystone assessments. 

  

 

District-wide School Performance Profile scores for each building are below the minimum 

70% threshold as determined by the Commonwealth and mandated by District goals. 

 Case Avenue Elementary 64.7% 
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 C. M. Musser Elementary 68.7% 

 West Hill Elementary        68.1% 

 Sharon Middle School      54.2% 

 Sharon High School         66.5% 

 

Data indicates that transition points of grade six (6) to seven (7) and eight (8) to nine (9) 

continue to be problematic for our students.  

 Assessment data indicate a sharp decline in student achievement between grades six 

(6) and seven (7). 

 Discipline data indicates a sharp increase in inappropriate student behavior between 

grades six (6) and seven (7). 

 Student drop-out and retention data indicates a disconnect for students transition 

between the middle school and high school. 

 

There has been an increase in the number of students deficient in Early literacy skills, and 

performance in Reading K-3 and ELA overall through grade 8 is below proficient. 

  

 

Systemic Challenge #5 (Guiding Question #2) Establish a district system that fully ensures the 

consistent implementation of effective instructional practices across all classrooms in each school. 

Aligned Concerns: 

Sharon City School District students typically lag behind State and National averages on 

both PSSA and Keystone assessments. 

  

 

District-wide School Performance Profile scores for each building are below the minimum 

70% threshold as determined by the Commonwealth and mandated by District goals. 

 Case Avenue Elementary 64.7% 

 C. M. Musser Elementary 68.7% 

 West Hill Elementary        68.1% 

 Sharon Middle School      54.2% 

 Sharon High School         66.5% 
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Data indicates that transition points of grade six (6) to seven (7) and eight (8) to nine (9) 

continue to be problematic for our students.  

 Assessment data indicate a sharp decline in student achievement between grades six 

(6) and seven (7). 

 Discipline data indicates a sharp increase in inappropriate student behavior between 

grades six (6) and seven (7). 

 Student drop-out and retention data indicates a disconnect for students transition 

between the middle school and high school. 

 

There has been an increase in the number of students deficient in Early literacy skills, and 

performance in Reading K-3 and ELA overall through grade 8 is below proficient. 

  

 

Student performance in the area of Text Dependent Analysis is less than proficient.  

  

 

Students are entering MS with greater social, emotional and interpersonal needs. 

  

 

Systemic Challenge #6 (Guiding Question #4) Establish a district system that fully ensures high 

quality curricular assets (e.g. model curricula, learning progressions, units, lesson plans, and content 

resources) aligned with state standards and fully accessible to teachers and students. 

Aligned Concerns: 

Sharon City School District students typically lag behind State and National averages on 

both PSSA and Keystone assessments. 

  

 

District-wide School Performance Profile scores for each building are below the minimum 

70% threshold as determined by the Commonwealth and mandated by District goals. 

 Case Avenue Elementary 64.7% 

 C. M. Musser Elementary 68.7% 
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 West Hill Elementary        68.1% 

 Sharon Middle School      54.2% 

 Sharon High School         66.5% 

 

There are specific academic areas where students are not showing growth. 

 

There has been an increase in the number of students deficient in Early literacy skills, and 

performance in Reading K-3 and ELA overall through grade 8 is below proficient. 

  

 

Student performance in the area of Text Dependent Analysis is less than proficient.  

  

 

Systemic Challenge #7 (Guiding Question #5) Establish a district system that fully ensures barriers 

to student learning are addressed in order to increase student achievement and graduation rates. 

Aligned Concerns: 

Sharon City School District students typically lag behind State and National averages on 

both PSSA and Keystone assessments. 

  

 

District-wide School Performance Profile scores for each building are below the minimum 

70% threshold as determined by the Commonwealth and mandated by District goals. 

 Case Avenue Elementary 64.7% 

 C. M. Musser Elementary 68.7% 

 West Hill Elementary        68.1% 

 Sharon Middle School      54.2% 

 Sharon High School         66.5% 

 

Data indicates that transition points of grade six (6) to seven (7) and eight (8) to nine (9) 

continue to be problematic for our students.  
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 Assessment data indicate a sharp decline in student achievement between grades six 

(6) and seven (7). 

 Discipline data indicates a sharp increase in inappropriate student behavior between 

grades six (6) and seven (7). 

 Student drop-out and retention data indicates a disconnect for students transition 

between the middle school and high school. 

 

There has been an increase in the number of students deficient in Early literacy skills, and 

performance in Reading K-3 and ELA overall through grade 8 is below proficient. 

  

 

Student performance in the area of Text Dependent Analysis is less than proficient.  

  

 

Systemic Challenge #8 (Guiding Question #10) Establish a district system that fully ensures 

professional development is focused, comprehensive and implemented with fidelity. 

Aligned Concerns: 

Sharon City School District students typically lag behind State and National averages on 

both PSSA and Keystone assessments. 

  

 

District-wide School Performance Profile scores for each building are below the minimum 

70% threshold as determined by the Commonwealth and mandated by District goals. 

 Case Avenue Elementary 64.7% 

 C. M. Musser Elementary 68.7% 

 West Hill Elementary        68.1% 

 Sharon Middle School      54.2% 

 Sharon High School         66.5% 

 

Student performance in the area of Text Dependent Analysis is less than proficient.  
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District Level Plan 

Action Plans 

Goal #1: Establish a district system that fully ensures staff members in every school use 

standards aligned assessments to monitor student achievement and adjust instructional 

practices. 

Related Challenges: 

 Establish a district system that fully ensures the consistent implementation of 
effective instructional practices across all classrooms in each school. 

 Establish a district system that fully ensures students who are academically at 
risk are identified early and are supported by a process that provides 
interventions based upon student needs and includes procedures for monitoring 
effectiveness. 

Indicators of Effectiveness: 

Type: Interim 

Data Source: DRA/RLA 

Specific Targets: 70% of students reading on grade level as indicated on the 
DRA/RLA will be proficient on the ELA PSSA. 

 

Type: Interim 

Data Source: Gradebook 

Specific Targets: 70% of student course grades will correlate with 
PSSA/Keystone proficiency. 

 

Type: Interim 

Data Source: OnHands Benchmark Assessments 

Specific Targets: 70% of students demonstrating proficiency on the On Hands 
Benchmark assessment will be proficient on the PSSAs. 
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Type: Annual 

Data Source: PSSA/Keystone Exams 

Specific Targets: The District will meet or exceed annual performance 
standards as identified by the Future Ready Index (FRI) in at least 80% of 
indicators aligned with ELA, Math and Science achievement. 

 

Strategies: 

Data Analysis Procedures, Data-Informed Instruction, Data Teams 
& Data Warehousing 

Description:  

Using Student Achievement Data to Support Instructional Decision Making 
provides a WWC reporting of various strategies related to the acquisition, 
analysis, and application of student data. (Source: 
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf ) 

SAS Alignment: Assessment, Instruction 

Common Assessment within Grade/Subject 

Description:  

WWC reports the effective use of data can have a positive impact upon 
student achievement; using common assessments to inform teacher 
practice is one such use of data. (Source: 
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf?) 
Teacher Moderation: Collaborative Assessment of Student Work and 
Common Assessments provide detailed looks at the development and use 
of common assessments. (Sources: 
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Teac
her_Moderation.pdf and Common Assessments: Mike Schmoker. (2006) 
Results Now: How We Can Achieve Unprecedented Improvements in 
Teaching and Learning. Alexandria, Va.: ASCD.) Resource: 
http://effectivestrategies.wiki.caiu.org/Assessment 

SAS Alignment: Assessment, Instruction 

Differentiated Instruction 

Description:  

http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Teacher_Moderation.pdf
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Teacher_Moderation.pdf
http://effectivestrategies.wiki.caiu.org/Assessment


98 

Differentiation means tailoring instruction to meet individual needs. 
Whether teachers differentiate content, process, products, or the learning 
environment, the use of ongoing assessment and flexible grouping makes 
this a successful approach to instruction (Readingrockets.org) (Sources: 
What Is Differentiated Instruction (Tomlinson)? ,  What Is Differentiated 
Instruction (Robb)? ,  Learning Styles: Concepts and Evidence ,   
Investigating the Impact of Differentiated Instruction in Mixed Ability 
Classrooms: It's impact on the Quality and Equity Dimensions of Education 
Effectiveness) ,   Assisting Students Struggling with Reading: Response to 
Intervention (RtI) and Multi-Tier Intervention in the Primary Grades) 

SAS Alignment: Instruction 

SAS:  Assessments 

Description:  

In education, the term assessment refers to the wide variety of methods or 
tools that educators use to evaluate, measure, and document the academic 
readiness, learning progress, skill acquisition, or educational needs of 
students ‐ The Glossary of Education Reform. SAS: Assessments offer 
resources to help educators with assessing students. (Sources: SAS: 
Assessments) 
  

SAS Alignment: Assessment 

Implementation Steps: 

Maintain Data Team Protocols 

Description:  

All district staff will adhere to data team protocols established for 
consistency in data review.  Timelines and focus areas will be shared. 

  

Start Date: 8/26/2019       End Date: 8/22/2022 

Program Area(s): Professional Education, Teacher Induction, Special 

Education, Student Services, Gifted Education, Educational Technology 

Supported Strategies:  

http://www.readingrockets.org/article/what-differentiated-instruction
https://www.scholastic.com/teachers/articles/teaching-content/what-differentiated-instruction/
https://www.scholastic.com/teachers/articles/teaching-content/what-differentiated-instruction/
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Differentiated%20Instruction%201.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Differentiated%20Instruction%202.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Differentiated%20Instruction%202.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Differentiated%20Instruction%202.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Differentiated%20Instruction%203.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Differentiated%20Instruction%203.pdf
http://www.pdesas.org/Assessment
http://www.pdesas.org/Assessment
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 Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data 

Warehousing 

 

Lesson Plan Modification 

Description:  

Modify lesson plan template to include data driven differentiated student 
plan/adjustments. 

  

Start Date: 8/26/2019       End Date: 10/1/2019 

Program Area(s): Professional Education, Teacher Induction, Special 

Education, Student Services, Gifted Education 

Supported Strategies:  

 Differentiated Instruction 

 

Develop Common Assessments and Gradebook Alignment 
Districtwide 

Description:  

Teachers will meet in district grade level teams and again in content areas 
to develop common assessments. 

  

Start Date: 10/5/2018       End Date: 6/1/2022 

Program Area(s): Professional Education 

Supported Strategies:  

 Common Assessment within Grade/Subject 

 SAS:  Assessments 
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Ensure the Authenticity and Validity of the Assessments Used 

Description:  

Staff will work to audit assessments for alignment to standards and 
eligible content, rigor and relevance. 

  

Start Date: 10/5/2018       End Date: 6/1/2020 

Program Area(s): Professional Education, Student Services 

Supported Strategies:  

 Common Assessment within Grade/Subject 

 SAS:  Assessments 

 

 

Goal #2: Establish a district system that fully ensures students who are academically at risk 
are identified early and are supported by a process that provides interventions based upon 
student needs and includes procedures for monitoring effectiveness. 

Indicators of Effectiveness: 

Type: Interim 

Data Source: DRA/RLA 

Specific Targets: 75% of the students in grades 1-6 who have not yet achieved 
the grade level advanced benchmark will increase their reading levels by 2 
levels by the end of the 2018-2019 school year. 

 

 

Type: Interim 

Data Source: Gradebook 

Specific Targets: 70% of student course grades will correlate with 
PSSA/Keystone proficiency. 
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Type: Interim 

Data Source: DIBELS 

Specific Targets: Each building will meet DIBELS targets as aligned with Title I 
performance goals. 

 

 

Type: Interim 

Data Source: OnHands Benchmark Assessments 

Specific Targets: 50% of the students in grades 3-6 will demonstrate 1 level of 
growth on the District benchmark assessment by the end of the 2018-2019 
school year. 

 

 

Type: Annual 

Data Source: PSSA/Keystone Exams 

Specific Targets: The District will meet or exceed annual performance 
standards as identified by the Future Ready Index (FRI) in at least 80% of 
indicators aligned with ELA, Math and Science achievement. 

 

 

Type: Interim 

Data Source: Curriculum Based Assessments 

Specific Targets: All students will demonstrate growth and /or mastery on 
content area assessments. 
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Strategies: 

Differentiated Instruction 

Description:  

"Learning Styles: Concepts and Evidence 
http://www.psychologicalscience.org/journals/pspi/PSPI_9_3.pdf 
Learning Styles 
http://en.wikipedia.org/wiki/Learning_styles#cite_note-33 
WWC: Assisting Students Struggling with Reading: Response to 
Intervention and Multi-Tier Intervention in the Primary Grades 
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/rti_reading_pg_021809.
pdf 
Differentiated Instruction Reexamined 
http://www.hepg.org/hel/article/499 
Investigating the Impact of Differentiated Instruction in Mixed Ability 
Classrooms 
http://www.icsei.net/icsei2011/Full%20Papers/0155.pdf 
Resource: http://effectivestrategies.wiki.caiu.org/Instructional+Practices 
" 

SAS Alignment: Assessment, Instruction 

Using Student Achievement Data to Support Instructional Decision 

Making 

Description:  

As educators face increasing pressure from federal, state, and local 
accountability policies to improve student achievement, the use of data has 
become more central to how many educators evaluate their practices and 
monitor students' academic progress. Despite this trend, questions about 
how educators should use data to make instructional decisions remain 
mostly unanswered. In response, this guide provides a framework for 
using student achievement data to support instructional decision making. 
(Sources: Using Student Achievement Data to Support Instructional 
Decision Making) 

SAS Alignment: Assessment, Instruction 

Universal Design for Learning (UDL) 

Description:  

http://www.psychologicalscience.org/journals/pspi/PSPI_9_3.pdf
http://en.wikipedia.org/wiki/Learning_styles#cite_note-33
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/rti_reading_pg_021809.pdf
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/rti_reading_pg_021809.pdf
http://www.hepg.org/hel/article/499
http://www.icsei.net/icsei2011/Full%20Papers/0155.pdf
http://effectivestrategies.wiki.caiu.org/Instructional+Practices
http://effectivestrategies.wiki.caiu.org/Instructional+Practices
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Using%20Student%20Achievement%20Data%20to%20Support%20Instructional%20Decision%20Making.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Using%20Student%20Achievement%20Data%20to%20Support%20Instructional%20Decision%20Making.pdf
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Universal Design for Learning (UDL) is an approach to designing 
curriculum and learning experiences so that all students can be successful. 
It originated from the concept of Universal Design found in architecture. 
Universally‐designed environments have features that minimize or remove 
barriers and allow access for all possible users. (Sources: Universal Design 
for Learning (UDL)) 

SAS Alignment: Curriculum Framework 

Multi-Tiered Systems of Support (MTSS-RtII) 

Description:  

Pennsylvania's Multi-Tiered System of Supports (MTSS) is defined as a 
comprehensive system of supports that in the commonwealth includes 
standards‐aligned, culturally responsive and high quality core instruction, 
universal screening, data‐based decision‐making, tiered services and 
supports, family engagement, central/building level leadership, RtII/SLD 
determination and professional learning. Simply put, PA‐MTSS represents 
a broad set of evidence‐based practices that may be implemented across a 
system to include Academics AND Behavior within a recursive and 
systematic problem‐solving process. PA‐MTSS is relatively synonymous 
with RtII and is intended to help ALL students meet with continuous 
academic and behavioral success. (Sources: Multi‐Tiered Systems of 
Support (MTSS)) 

SAS Alignment: Instruction 

Implementation Steps: 

Investigate Best Practices in Student Intervention Models 

Description:  

District staff will review MTSS and RTII best practices. 

Start Date: 8/26/2019       End Date: 6/1/2020 

Program Area(s): Professional Education, Student Services 

Supported Strategies:  

 Differentiated Instruction 

 Using Student Achievement Data to Support Instructional Decision 
Making 

 Universal Design for Learning (UDL) 

http://www.udlcenter.org/research/researchevidence
http://www.udlcenter.org/research/researchevidence
http://www.pattan.net/category/Educational%20Initiatives/Multi-Tiered%20Systems%20of%20Support%20(MTSS)
http://www.pattan.net/category/Educational%20Initiatives/Multi-Tiered%20Systems%20of%20Support%20(MTSS)
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 Multi-Tiered Systems of Support (MTSS-RtII) 

 

Investigate Data Collection & Intervention Planning Resources  

Description:  

District staff will explore possible intervention resources. 

Start Date: 10/22/2018       End Date: 6/1/2019 

Program Area(s): Professional Education, Teacher Induction, Special 

Education, Student Services, Gifted Education, Educational Technology 

Supported Strategies:  

 Differentiated Instruction 

 Using Student Achievement Data to Support Instructional Decision 
Making 

 Universal Design for Learning (UDL) 

 

Ensure Effective Alignment of Staff Support and Student 
Intervention Needs 

Description:  

Appropriate staff will be utilized in appropriate positions that will most 
positively impact student achievement. 

  

Start Date: 8/26/2019       End Date: 6/1/2022 

Program Area(s): Professional Education, Student Services 

Supported Strategies:  

 Differentiated Instruction 

 Using Student Achievement Data to Support Instructional Decision 
Making 

 Universal Design for Learning (UDL) 
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Ensure Scheduling Practices are Aligned to Meet Identified Student 
Needs and Goals 

Description:  

District administrators will work to create schedules that support 
intervention, remediation and alignment to student career plans. 

  

Start Date: 8/26/2019       End Date: 8/22/2022 

Program Area(s): Professional Education 

Supported Strategies:  

 Using Student Achievement Data to Support Instructional Decision 
Making 

 

Implement Instructional Strategies to Address Different Learning 
Styles of Students 

Description:  

Staff will receive training on how to identify and support student learning 
styles in each content area. 

  

Start Date: 8/26/2019       End Date: 6/1/2020 

Program Area(s): Professional Education, Teacher Induction, Special 

Education, Student Services, Gifted Education, Educational Technology 

Supported Strategies:  

 Differentiated Instruction 
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Goal #3: Establish a district system that fully ensures each member of the district 
community promotes, enhances and sustains a shared vision of positive school climate and 
ensures family and community support of student participation in the learning process. 

Indicators of Effectiveness: 

Type: Annual 

Data Source: School Climate Surveys 

Specific Targets: There will be a 10% yearly increase in students providing 
positive responses to school climate concerns. 

 

 

Type: Annual 

Data Source: Title I Family Surveys 

Specific Targets: There will be a 10% yearly increase in the number of surveys 
returned. 

 

 

Type: Interim 

Data Source: Attendee Sign-In Sheets 

Specific Targets: There will be a 10% yearly increase in the number of 
family/community members attending activities hosted by the District. 

 

 

Type: Interim 

Data Source: Activity/Meeting Agendas 

Specific Targets: There will be a 10% yearly increase in the number of 
family/community engagement activities hosted by the District. 
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Strategies: 

Family Literacy Activities 

Description:  

Family Literacy Activities include those activities where parent 
involvement in literacy acquisition is narrowly defined to include parent-
child activities that focus on reading. A meta-analysis of 14 intervention 
studies indicates that family literacy activities have a high effect size on 
reading skill acquisition in grades K-3. (Sources: 
http://lincs.ed.gov/publications/pdf/lit_interventions.pdf, 
http://www.getreadytoread.org/early-learning-childhood-basics/early-
literacy/promoting-family-literacy-raising-ready-readers, 
http://www.readwritethink.org/classroom-resources/calendar-
activities/celebrate-national-family-literacy-20681.html, 
http://ies.ed.gov/ncee/wwc/pdf/intervention_reports/WWC_Shared_Boo
k_092806.pdf) 

SAS Alignment: Instruction 

Parent Communication Strategies - Listserv, Blogs, Facebook, 

Private and Secure Social Media Network, Online Gradebook 

and/or Attendance Tracker, Podcasts, Text Messaging, Tumblr, 

Twitter, Wikispaces, YouTube, Online/Paper Surveys 

Description:  

(Source: http://www.readingrockets.org/article/building-parent-teacher-
relationships) Resource: 
http://effectivestrategies.wiki.caiu.org/Parent+Involvement 

SAS Alignment: Materials & Resources 

Positive Behavioral Interventions and Supports 

Description:  

Positive behavior support strives to use a system to understand what 
maintains an individual's challenging behavior. It also summarizes and 
creates a hypothesis about the behavior, and directly observes the 
behavior and takes data to get a baseline. The positive behavior support 
process involves goal identification, information gathering, hypothesis 

http://lincs.ed.gov/publications/pdf/lit_interventions.pdf
http://www.getreadytoread.org/early-learning-childhood-basics/early-literacy/promoting-family-literacy-raising-ready-readers
http://www.getreadytoread.org/early-learning-childhood-basics/early-literacy/promoting-family-literacy-raising-ready-readers
http://www.readwritethink.org/classroom-resources/calendar-activities/celebrate-national-family-literacy-20681.html
http://www.readwritethink.org/classroom-resources/calendar-activities/celebrate-national-family-literacy-20681.html
http://ies.ed.gov/ncee/wwc/pdf/intervention_reports/WWC_Shared_Book_092806.pdf
http://ies.ed.gov/ncee/wwc/pdf/intervention_reports/WWC_Shared_Book_092806.pdf
http://www.readingrockets.org/article/building-parent-teacher-relationships
http://www.readingrockets.org/article/building-parent-teacher-relationships
http://effectivestrategies.wiki.caiu.org/Parent+Involvement
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development, support plan design, implementation and monitoring. 
Strategies are needed that teachers and parents are able and willing to use 
and that have an impact on the child's ability to participate in community 
and school activities.? (Source: 
http://en.wikipedia.org/wiki/Positive_behavior_support ) Measures of 
fidelity of PBS implementation were established in 2009, which means that 
the correlation between fidelity of implementation and measures of 
student behavior (e.g. number of behavioral referrals) can and needs to be 
determined before PBS can be verified as having a statistically significant 
impact on student behavior. A number of tools provide indicators of 
implementation, but indicators of effectiveness remain to be verified. The 
following site provides technical information related to PBS. (Source: 
http://www.pbis.org/default.aspx ) While empirical evidence is being 
developed regarding the effectiveness of School Wide PBS at the high 
school level, there is initial support for use of PBS in high schools. (Source: 
http://www.pbis.org/school/high_school_pbis.aspx )The Technical 
Assistance Center on Positive Behavioral Interventions and Supports is 
established by the U.S. Department of Education's Office of Special 
Education Programs (OSEP) to define, develop, implement, and evaluate a 
multi-tiered approach to Technical Assistance that improves the capacity 
of states, districts and schools to establish, scale-up and sustain the PBIS 
framework. Emphasis is given to the impact of implementing PBIS on the 
social, emotional and academic outcomes for students with disabilities. 
Resource: http://effectivestrategies.wiki.caiu.org/Safe+and+Supportive 

SAS Alignment: Safe and Supportive Schools 

Family Engagement 

Description:  

To ensure that every child reaches academic proficiency in core academic 
disciplines regardless of zip code, economic status, race, ethnicity or 
disability, schools and districts need to consider the importance of parent 
engagement. Research clearly points to a strong correlation between 
parent involvement and student achievement (Epstein, 2005; Furger, 
2006; Henderson & Berla, 1994; Henderson & Mapp, 2002). When schools 
implement intentional and intensive parent engagement strategies, there 
is a significant rise in student achievement scores (Redding, et al., 2004). 
PaTTAN, in partnership with the Bureau of Special Education, provides 
training and technical assistance to local education agencies (LEAs) in 
planning for continuous improvement and effective family engagement. 
(Sources: Family Engagement ,  Top Five Reasons Schools Need to Engage 
Parents) 

SAS Alignment: Instruction, Materials & Resources 

Implementation Steps: 

http://en.wikipedia.org/wiki/Positive_behavior_support
http://www.pbis.org/default.aspx
http://www.pbis.org/school/high_school_pbis.aspx
http://effectivestrategies.wiki.caiu.org/Safe+and+Supportive
http://www.pattan.net/category/Educational%20Initiatives/Family%20Engagement
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Family%20Engagement.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Family%20Engagement.pdf
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Continue and Refine the Use of Stakeholder Surveys  

Description: Surveys will be distributed yearly to all stakeholders 
regarding school climate and District programming.  

  

Start Date: 8/26/2019       End Date: 6/1/2022 

Program Area(s): Professional Education, Student Services 

Supported Strategies:  

 Parent Communication Strategies - Listserv, Blogs, Facebook, Private and 
Secure Social Media Network, Online Gradebook and/or Attendance 
Tracker, Podcasts, Text Messaging, Tumblr, Twitter, Wikispaces, YouTube, 
Online/Paper Surveys 

 

Develop Activities to Engage All Members of the District 
Community to Support and Participate in the Learning Process 

Description: District teams will develop, promote and host activities for all 
stakeholders focused on a number of topics including, but not limited to, 
standardized testing, family engagement, social/emotional supports, 
academic review, athletics, music and arts and STEAM.  

  

Start Date: 8/26/2019       End Date: 6/1/2022 

Program Area(s): Professional Education, Special Education, Student Services 

Supported Strategies:  

 Family Literacy Activities 

 Parent Communication Strategies - Listserv, Blogs, Facebook, Private and 
Secure Social Media Network, Online Gradebook and/or Attendance 
Tracker, Podcasts, Text Messaging, Tumblr, Twitter, Wikispaces, YouTube, 
Online/Paper Surveys 

 Family Engagement 

 

Ensure the Implementation of SWPBS with Fidelity 
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Description:  

School level teams will convene yearly to review SWPBS implementation 
and best practices.  

Start Date: 8/26/2019       End Date: 6/1/2022 

Program Area(s): Professional Education, Teacher Induction, Special 

Education, Student Services 

Supported Strategies:  

 Positive Behavioral Interventions and Supports 

 

Develop and Expand Opportunities for Students, Staff and Other 
Stakeholder Recognition 

Description: Yearly awards will be developed for stakeholder involvement 
and appreciation, as well as student awards for leadership and citizenship.  

  

Start Date: 8/26/2019       End Date: 6/1/2022 

Program Area(s): Professional Education, Student Services 

Supported Strategies:  

 Parent Communication Strategies - Listserv, Blogs, Facebook, Private and 
Secure Social Media Network, Online Gradebook and/or Attendance 
Tracker, Podcasts, Text Messaging, Tumblr, Twitter, Wikispaces, YouTube, 
Online/Paper Surveys 
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Appendix: Professional Development Implementation 

Step Details 

LEA Goals Addressed:   

Establish a district system that fully ensures 
staff members in every school use standards 
aligned assessments to monitor student 
achievement and adjust instructional 
practices. 

Strategy #1: Data Analysis Procedures, 
Data-Informed Instruction, Data Teams & 
Data Warehousing 

    
Start End Title Description 

8/26/2019 8/22/2022 Maintain Data Team Protocols 

All district staff will adhere to data team protocols established for consistency in 

data review.  Timelines and focus areas will be shared. 

  

 Person Responsible SH S EP Provider Type App. 

 Supervisor of 
Curriculum, 
Instruction & 
Assessment 

2.0 3 200 District Administrative Staff School 
Entity 

Yes 

 

 Knowledge Understanding data review protocols and use of data to inform stakeholders and instructional decision making. 

   

 
Supportive 
Research  

Using Student Achievement Data to Support Instructional Decision Making provides a WWC reporting of various 

strategies related to the acquisition, analysis, and application of student data. 

(Source: http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf ) 

  

  

 Designed to Accomplish 

  For classroom teachers, school  Enhances the educator’s content knowledge in the area of the educator’s 

http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf


112 

counselors and education 
specialists: 

certification or assignment. 

 Provides educators with a variety of classroom-based assessment skills and the skills 
needed to analyze and use data in instructional decision-making. 

 Empowers educators to work effectively with parents and community partners. 

 

 

  

For school and district 
administrators, and other 
educators seeking leadership 
roles: 

 Provides the knowledge and skills to think and plan strategically, ensuring that 
assessments, curriculum, instruction, staff professional education, teaching materials and 
interventions for struggling students are aligned to each other as well as to Pennsylvania’s 
academic standards. 

 Provides leaders with the ability to access and use appropriate data to inform 
decision-making. 

 Empowers leaders to create a culture of teaching and learning, with an emphasis on 
learning. 

 Instructs the leader in managing resources for effective results. 

 

 Training Format 

 LEA Whole Group Presentation 

 School  Whole Group Presentation 

 Department Focused Presentation 

 Professional Learning Communities 

 

 

 Participant Roles 

 Classroom teachers 

 Principals / Asst. Principals 

 Supt / Ast Supts / CEO / Ex 
Dir 

 School counselors 

 Paraprofessional 
 Other educational 

specialists 

Grade Levels 

 Elementary - Primary (preK - grade 1) 

 Elementary - Intermediate (grades 2-5) 

 Middle (grades 6-8) 

 High (grades 9-12) 
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 Follow-up Activities 

 Analysis of student work, 
with administrator and/or peers 

 Creating lessons to meet 
varied student learning styles 

 

Evaluation Methods 

 Student PSSA data 

 Standardized student assessment 
data other than the PSSA 

 Classroom student assessment data 

 

 

LEA Goals Addressed:   

Establish a district system that fully ensures 
staff members in every school use standards 
aligned assessments to monitor student 
achievement and adjust instructional 
practices. 

Strategy #1: Differentiated Instruction 

    
Start End Title Description 

8/26/2019 10/1/2019 Lesson Plan Modification 

Modify lesson plan template to include data driven differentiated student 

plan/adjustments. 

  

 Person Responsible SH S EP Provider Type App. 

 Supervisor of 
Curriculum, 
Instruction & 
Assessment/Building 
Principals 

2.0 1 200 District Administrative Staff School 
Entity 

Yes 

 

 Knowledge Inclusion of differentiation in lesson planning to promote student achievement. 

   

 
Supportive 
Research  

Differentiation means tailoring instruction to meet individual needs. Whether teachers differentiate content, 

process, products, or the learning environment, the use of ongoing assessment and flexible grouping makes this 
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a successful approach to instruction (Readingrockets.org) (Sources: What Is Differentiated Instruction 

(Tomlinson)? ,  What Is Differentiated Instruction (Robb)? ,  Learning Styles: Concepts and Evidence , 

  Investigating the Impact of Differentiated Instruction in Mixed Ability Classrooms: It's impact on the Quality 

and Equity Dimensions of Education Effectiveness) ,   Assisting Students Struggling with Reading: Response to 

Intervention (RtI) and Multi-Tier Intervention in the Primary Grades) 

  

  

 Designed to Accomplish 

  
For classroom teachers, school 
counselors and education 
specialists: 

 Increases the educator’s teaching skills based on research on effective practice, with 
attention given to interventions for struggling students. 

 

 

  

For school and district 
administrators, and other 
educators seeking leadership 
roles: 

 Empowers leaders to create a culture of teaching and learning, with an emphasis on 
learning. 

 

 Training Format 

 School  Whole Group Presentation 

 
 

 Participant Roles 

 Classroom teachers 

 Paraprofessional 

 Other educational 
specialists 

 

Grade Levels 

 Elementary - Primary (preK - grade 1) 

 Elementary - Intermediate (grades 2-5) 
 Middle (grades 6-8) 

 High (grades 9-12) 

 

 

 Follow-up Activities 

 Creating lessons to meet 
varied student learning styles 

 
Evaluation Methods 

 Review of participant lesson plans 

 

http://www.readingrockets.org/article/what-differentiated-instruction
http://www.readingrockets.org/article/what-differentiated-instruction
https://www.scholastic.com/teachers/articles/teaching-content/what-differentiated-instruction/
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Differentiated%20Instruction%201.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Differentiated%20Instruction%202.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Differentiated%20Instruction%202.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Differentiated%20Instruction%203.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Differentiated%20Instruction%203.pdf
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LEA Goals Addressed:   

Establish a district system that fully ensures 
staff members in every school use standards 
aligned assessments to monitor student 
achievement and adjust instructional 
practices. 

Strategy #1: Common Assessment within 
Grade/Subject 

Strategy #2: SAS:  Assessments 

    
Start End Title Description 

10/5/2018 6/1/2022 
Develop Common 

Assessments and Gradebook 
Alignment Districtwide 

Teachers will meet in district grade level teams and again in content areas to 

develop common assessments. 

  

 Person Responsible SH S EP Provider Type App. 

 Supervisor of 
Curriculum, 
Instruction & 
Assessment 

2.0 9 100 Supervisor of Curriculum, Instruction & Assessment School 
Entity 

Yes 

 

 Knowledge Authentic Assessment, validation and reliability 

   

 
Supportive 
Research  

Teacher Moderation: Collaborative Assessment of Student Work and Common Assessments provide detailed 

looks at the development and use of common assessments. 

(Sources: http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Teacher_Moderation.pdf and 

Common Assessments: Mike Schmoker. (2006) Results Now: How We Can Achieve Unprecedented 

Improvements in Teaching and Learning. Alexandria, Va.: ASCD.) 

Resource: http://effectivestrategies.wiki.caiu.org/Assessment 

  

  

 Designed to Accomplish 

  
For classroom teachers, school 
counselors and education 

 Provides educators with a variety of classroom-based assessment skills and the skills 

http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Teacher_Moderation.pdf
http://effectivestrategies.wiki.caiu.org/Assessment
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specialists: needed to analyze and use data in instructional decision-making. 

 

 

  

For school and district 
administrators, and other 
educators seeking leadership 
roles: 

 Provides the knowledge and skills to think and plan strategically, ensuring that 
assessments, curriculum, instruction, staff professional education, teaching materials and 
interventions for struggling students are aligned to each other as well as to Pennsylvania’s 
academic standards. 

 

 Training Format 

 Series of Workshops 

 Professional Learning Communities 

 

 

 Participant Roles 

 Classroom teachers 

 Principals / Asst. Principals 

 

Grade Levels 

 Elementary - Primary (preK - grade 1) 

 Elementary - Intermediate (grades 2-5) 

 Middle (grades 6-8) 

 High (grades 9-12) 

 

 

 Follow-up Activities 

 Team development and 
sharing of content-area lesson 
implementation outcomes, with 
involvement of administrator and/or 
peers 

 Development of common 
assessments and gradebook 
alignment 

 

Evaluation Methods 

 Standardized student assessment 
data other than the PSSA 

 Classroom student assessment data 

 Review of written reports 
summarizing instructional activity 
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LEA Goals Addressed:   

Establish a district system that fully ensures 
staff members in every school use standards 
aligned assessments to monitor student 
achievement and adjust instructional 
practices. 

Strategy #1: Common Assessment within 
Grade/Subject 

Strategy #2: SAS:  Assessments 

    
Start End Title Description 

10/5/2018 6/1/2020 
Ensure the Authenticity and 
Validity of the Assessments 

Used 

Staff will work to audit assessments for alignment to standards and eligible content, 

rigor and relevance. 

  

 Person Responsible SH S EP Provider Type App. 

 Supervisor of 
Curriculum, 
Instruction & 
Assessment/Building 
Principals 

1.0 6 100 Supervisor of Curriculum, Instruction & Assessment School 
Entity 

Yes 

 

 Knowledge How to ensure assessment validity & reliability 

   

 
Supportive 
Research  

In education, the term assessment refers to the wide variety of methods or tools that educators use to 

evaluate, measure, and document the academic readiness, learning progress, skill acquisition, or educational 

needs of students ‐ The Glossary of Education Reform. SAS: Assessments offer resources to help educators with 

assessing students. (Sources: SAS: Assessments) 

  

  

 Designed to Accomplish 

  
For classroom teachers, school 
counselors and education 
specialists: 

 Increases the educator’s teaching skills based on research on effective practice, with 
attention given to interventions for struggling students. 

 Provides educators with a variety of classroom-based assessment skills and the skills 
needed to analyze and use data in instructional decision-making. 

http://www.pdesas.org/Assessment
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For school and district 
administrators, and other 
educators seeking leadership 
roles: 

 Provides the knowledge and skills to think and plan strategically, ensuring that 
assessments, curriculum, instruction, staff professional education, teaching materials and 
interventions for struggling students are aligned to each other as well as to Pennsylvania’s 
academic standards. 

 Instructs the leader in managing resources for effective results. 

 

 Training Format 

 Series of Workshops 

 
 

 Participant Roles 

 Classroom teachers 

 Principals / Asst. Principals 

 Other educational 
specialists 

 

Grade Levels 

 Elementary - Primary (preK - grade 1) 

 Elementary - Intermediate (grades 2-5) 
 Middle (grades 6-8) 

 High (grades 9-12) 

 

 

 Follow-up Activities 

 Team development and 
sharing of content-area lesson 
implementation outcomes, with 
involvement of administrator and/or 
peers 

 Assessment Quality Control 
Checklists 

 

Evaluation Methods 

 Standardized student assessment 
data other than the PSSA 

 Classroom student assessment data 

 Review of written reports 
summarizing instructional activity 

 

 

LEA Goals Addressed:   
Establish a district system that fully ensures 
students who are academically at risk are 
identified early and are supported by a 

Strategy #1: Differentiated Instruction 

Strategy #2: Using Student Achievement 
Data to Support Instructional Decision 
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process that provides interventions based 
upon student needs and includes 
procedures for monitoring effectiveness. 

Making 

Strategy #3: Universal Design for Learning 
(UDL) 

Strategy #4: Multi-Tiered Systems of 
Support (MTSS-RtII) 

    
Start End Title Description 

8/26/2019 6/1/2020 
Investigate Best Practices in 
Student Intervention Models 

District staff will review MTSS and RTII best practices. 

 Person Responsible SH S EP Provider Type App. 

 Supervisor of 
Curriculum, 
Instruction & 
Assessment/Supervis
or of Student 
Services 

6.0 3 2 PaTTAN PaTTAN Yes 

 

 Knowledge Understanding MTSS 

   

 
Supportive 
Research  

Pennsylvania's Multi-Tiered System of Supports (MTSS) is defined as a comprehensive system of supports that 

in the commonwealth includes standards‐aligned, culturally responsive and high quality core instruction, 

universal screening, data‐based decision‐making, tiered services and supports, family engagement, 

central/building level leadership, RtII/SLD determination and professional learning. Simply put, PA‐MTSS 

represents a broad set of evidence‐based practices that may be implemented across a system to include 

Academics AND Behavior within a recursive and systematic problem‐solving process. PA‐MTSS is relatively 

synonymous with RtII and is intended to help ALL students meet with continuous academic and behavioral 

success. (Sources: Multi‐Tiered Systems of Support (MTSS)) 

  

  

 Designed to Accomplish 

  For classroom teachers, school  Increases the educator’s teaching skills based on research on effective practice, with 

http://www.pattan.net/category/Educational%20Initiatives/Multi-Tiered%20Systems%20of%20Support%20(MTSS)
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counselors and education 
specialists: 

attention given to interventions for struggling students. 

 

 

  

For school and district 
administrators, and other 
educators seeking leadership 
roles: 

 Provides the knowledge and skills to think and plan strategically, ensuring that 
assessments, curriculum, instruction, staff professional education, teaching materials and 
interventions for struggling students are aligned to each other as well as to Pennsylvania’s 
academic standards. 

 Provides leaders with the ability to access and use appropriate data to inform 
decision-making. 

 Empowers leaders to create a culture of teaching and learning, with an emphasis on 
learning. 

 Instructs the leader in managing resources for effective results. 

 

 Training Format 

 Offsite Conferences 

 
 

 Participant Roles 

 Supt / Ast Supts / CEO / Ex 
Dir 

 
Grade Levels 

 Elementary - Primary (preK - grade 1) 

 Elementary - Intermediate (grades 2-5) 

 Middle (grades 6-8) 

 High (grades 9-12) 

 

 

 Follow-up Activities 

 Team development and 
sharing of content-area lesson 
implementation outcomes, with 
involvement of administrator and/or 
peers 

 

Evaluation Methods 

 Review of written reports 
summarizing instructional activity 
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LEA Goals Addressed:   

Establish a district system that fully ensures 
students who are academically at risk are 
identified early and are supported by a 
process that provides interventions based 
upon student needs and includes 
procedures for monitoring effectiveness. 

Strategy #1: Differentiated Instruction 

Strategy #2: Using Student Achievement 
Data to Support Instructional Decision 
Making 

Strategy #3: Universal Design for Learning 
(UDL) 

    
Start End Title Description 

10/22/2018 6/1/2019 
Investigate Data Collection & 

Intervention Planning 
Resources  

District staff will explore possible intervention resources. 

 Person Responsible SH S EP Provider Type App. 

 Supervisor of 
Curriculum, 
Instruction & 
Assessment/Supervis
or of Student 
Services/Building 
Principals 

2.0 3 30 Various Interventi
on 

resource 
providers 

Yes 

 

 Knowledge Understanding of intervention resources available and best practices. 

   

 
Supportive 
Research  

WWC: Assisting Students Struggling with Reading: Response to Intervention and Multi-Tier Intervention in the 

Primary Grades 

http://ies.ed.gov/ncee/wwc/pdf/practice_guides/rti_reading_pg_021809.pdf 

  

 Designed to Accomplish 

  
For classroom teachers, school 
counselors and education 
specialists: 

 Increases the educator’s teaching skills based on research on effective practice, with 
attention given to interventions for struggling students. 

 

 

  For school and district  Provides the knowledge and skills to think and plan strategically, ensuring that 

http://ies.ed.gov/ncee/wwc/pdf/practice_guides/rti_reading_pg_021809.pdf
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administrators, and other 
educators seeking leadership 
roles: 

assessments, curriculum, instruction, staff professional education, teaching materials and 
interventions for struggling students are aligned to each other as well as to Pennsylvania’s 
academic standards. 

 Instructs the leader in managing resources for effective results. 

 

 Training Format 

 Department Focused Presentation 

 Professional Learning Communities 

 

 

 Participant Roles 

 Classroom teachers 

 Principals / Asst. Principals 

 Supt / Ast Supts / CEO / Ex 
Dir 

 

Grade Levels 

 Elementary - Primary (preK - grade 1) 

 Elementary - Intermediate (grades 2-5) 

 Middle (grades 6-8) 

 High (grades 9-12) 

 

 

 Follow-up Activities 

 Team development and 
sharing of content-area lesson 
implementation outcomes, with 
involvement of administrator and/or 
peers 

 Integration of intervention 
tools 

 

Evaluation Methods 

 Classroom observation focusing on 
factors such as planning and preparation, 
knowledge of content, pedagogy and 
standards, classroom environment, 
instructional delivery and professionalism. 

 Review of written reports 
summarizing instructional activity 

 

 

LEA Goals Addressed:   

Establish a district system that fully ensures 
students who are academically at risk are 
identified early and are supported by a 
process that provides interventions based 
upon student needs and includes 

Strategy #1: Differentiated Instruction 

Strategy #2: Using Student Achievement 
Data to Support Instructional Decision 
Making 

Strategy #3: Universal Design for Learning 
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procedures for monitoring effectiveness. (UDL) 

    
Start End Title Description 

8/26/2019 6/1/2022 
Ensure Effective Alignment of 

Staff Support and Student 
Intervention Needs 

Appropriate staff will be utilized in appropriate positions that will most positively 

impact student achievement. 

  

 Person Responsible SH S EP Provider Type App. 
 Supervisor of 

Curriculum, 
Instruction & 
Assessment/Building 
Principals 

2.0 1 10 Supervisor of Curriculum, Instruction & Assessment School 
Entity 

Yes 

 

 Knowledge How to provide non-negotiable intervention time. 

   

 
Supportive 
Research  

Effective scheduling practices http://www.schoolschedulingassociates.com/resources/publications/ 

  

 Designed to Accomplish 

  
For classroom teachers, school 
counselors and education 
specialists: 

 Increases the educator’s teaching skills based on research on effective practice, with 
attention given to interventions for struggling students. 

 

 

  

For school and district 
administrators, and other 
educators seeking leadership 
roles: 

 Provides the knowledge and skills to think and plan strategically, ensuring that 
assessments, curriculum, instruction, staff professional education, teaching materials and 
interventions for struggling students are aligned to each other as well as to Pennsylvania’s 
academic standards. 

 Instructs the leader in managing resources for effective results. 

 

 Training Format  Professional Learning Communities  
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 Participant Roles 

 Principals / Asst. Principals 

 Supt / Ast Supts / CEO / Ex 
Dir 

 

Grade Levels 

 Elementary - Primary (preK - grade 1) 

 Elementary - Intermediate (grades 2-5) 

 Middle (grades 6-8) 

 High (grades 9-12) 

 

 

 Follow-up Activities 

 Master Schedule Revision 

 
Evaluation Methods 

 Review of written reports 
summarizing instructional activity 

 Master schedules will reflect time 
for student intervention blocks that are 
equitable and appropriately staffed. 

 

 

LEA Goals Addressed:   

Establish a district system that fully ensures 
students who are academically at risk are 
identified early and are supported by a 
process that provides interventions based 
upon student needs and includes 
procedures for monitoring effectiveness. 

Strategy #1: Using Student Achievement 
Data to Support Instructional Decision 
Making 

    
Start End Title Description 

8/26/2019 8/22/2022 
Ensure Scheduling Practices 
are Aligned to Meet Identified 

Student Needs and Goals 

District administrators will work to create schedules that support intervention, 

remediation and alignment to student career plans. 

  

 Person Responsible SH S EP Provider Type App. 
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 Building Principals 4.0 1 10 Scheduling Support Scheduli
ng 

support 
provider 

Yes 

 

 Knowledge How to create an effective master schedule 

   

 
Supportive 
Research  

Effective scheduling practices http://www.schoolschedulingassociates.com/resources/publications/ 

  

 Designed to Accomplish 

  
For classroom teachers, school 
counselors and education 
specialists: 

 Enhances the educator’s content knowledge in the area of the educator’s 
certification or assignment. 

 

 

  

For school and district 
administrators, and other 
educators seeking leadership 
roles: 

 Provides the knowledge and skills to think and plan strategically, ensuring that 
assessments, curriculum, instruction, staff professional education, teaching materials and 
interventions for struggling students are aligned to each other as well as to Pennsylvania’s 
academic standards. 

 Instructs the leader in managing resources for effective results. 

 

 Training Format 

 Professional Learning Communities 

 
 

 Participant Roles 

 Principals / Asst. Principals 

 
Grade Levels 

 Elementary - Primary (preK - grade 1) 

 Elementary - Intermediate (grades 2-5) 

 Middle (grades 6-8) 

 High (grades 9-12) 
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 Follow-up Activities 

 Journaling and reflecting 

 
Evaluation Methods 

 Review of written reports 
summarizing instructional activity 

 

 

LEA Goals Addressed:   

Establish a district system that fully ensures 
students who are academically at risk are 
identified early and are supported by a 
process that provides interventions based 
upon student needs and includes 
procedures for monitoring effectiveness. 

Strategy #1: Differentiated Instruction 

    
Start End Title Description 

8/26/2019 6/1/2020 
Implement Instructional 

Strategies to Address Different 
Learning Styles of Students 

Staff will receive training on how to identify and support student learning styles in 

each content area. 

  

 Person Responsible SH S EP Provider Type App. 

 Supervisor of 
Curriculum, 
Instruction & 
Assessment/Building 
Principals 

2.0 3 200 Various School 
Entity 

Yes 

 

 Knowledge 

 

How to identify and support student learning styles in each content area. 

  

   

 
Supportive 
Research  

"Learning Styles: Concepts and Evidence 

http://www.psychologicalscience.org/journals/pspi/PSPI_9_3.pdf 

Learning Styles 

http://www.psychologicalscience.org/journals/pspi/PSPI_9_3.pdf
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http://en.wikipedia.org/wiki/Learning_styles#cite_note-33 

  

  

 Designed to Accomplish 

  
For classroom teachers, school 
counselors and education 
specialists: 

 Increases the educator’s teaching skills based on research on effective practice, with 
attention given to interventions for struggling students. 

 Provides educators with a variety of classroom-based assessment skills and the skills 
needed to analyze and use data in instructional decision-making. 

 

 

  

For school and district 
administrators, and other 
educators seeking leadership 
roles: 

 Provides the knowledge and skills to think and plan strategically, ensuring that 
assessments, curriculum, instruction, staff professional education, teaching materials and 
interventions for struggling students are aligned to each other as well as to Pennsylvania’s 
academic standards. 

 

 Training Format 

 LEA Whole Group Presentation 

 School  Whole Group Presentation 

 Professional Learning Communities 

 

 

 Participant Roles 

 Classroom teachers 

 Principals / Asst. Principals 

 Paraprofessional 

 Other educational 
specialists 

 

Grade Levels 

 Elementary - Primary (preK - grade 1) 

 Elementary - Intermediate (grades 2-5) 

 Middle (grades 6-8) 

 High (grades 9-12) 

 

 

 Follow-up Activities 
 Creating lessons to meet 

varied student learning styles Evaluation Methods 

 Classroom observation focusing on 
factors such as planning and preparation, 
knowledge of content, pedagogy and 

http://en.wikipedia.org/wiki/Learning_styles#cite_note-33
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 standards, classroom environment, 
instructional delivery and professionalism. 

 Review of participant lesson plans 

 Review of written reports 
summarizing instructional activity 
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District Level Affirmations 

 

We affirm that this District Level Plan was developed in accordance, and will comply with the 

applicable provisions of 22 Pa. Code, Chapters 4, 12, 16, and 49. We also affirm that the contents are 

true and correct and that the plan was placed for public inspection in the school district/AVTS 

offices and in the nearest public library until the next regularly scheduled meeting of the board or 

for a minimum or 28 days whichever comes first. 

We affirm that the responses in the Professional Education Core Foundations and the Professional 

Development Implementation Steps focus on the learning needs of each staff member to enable all 

staff members meet or exceed the Pennsylvania academic standards in each of the core subject 

areas. 

No signature has been provided 

Board President 

No signature has been provided 

Superintendent/Chief Executive Officer 
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We also affirm our understanding that any requests for any deviations from the Chapter 14 

regulations, standards, policies, and procedures must be made in writing to the Pennsylvania 

Department of Education. The school district understands that the Special Education Component of 

the District Level Plan will be approved by PDE in accordance with the following criteria as set forth 

in 22 Pa. School Code § 14.104 and as part of the District Level Plan: 

1. There are a full range of services, programs and alternative placements available to the 

school district for placement and implementation of the special education programs in the 

school district. 

2. The school district has adopted a child find system to locate, identify and evaluate young 

children and children who are thought to be a child with a disability eligible for special 

education residing within the school district's jurisdiction. Child find data is collected, 

maintained, and used in decision-making. Child find process and procedures are evaluated 

for its effectiveness. The school district implements mechanisms to disseminate child find 

information to the public, organizations, agencies, and individuals on at least an annual basis. 

3. The school district has adopted policies and procedures that assure that students with 

disabilities are included in general education programs and extracurricular and non-

academic programs and activities to the maximum extent appropriate in accordance with an 

Individualized Education Program. 

4. The school district will comply with the PA Department of Education, Bureau of Special 

Education's revision notice process. 

5. The school district follows the state and federal guidelines for participation of students with 

disabilities in state and district-wide assessments including the determination of 

participation, the need for accommodations, and the methods of assessing students for 

whom regular assessment is not appropriate. 

6. The school district affirms the Pennsylvania Department of Education that funds received 

through participation in the medical assistance reimbursement program, ACCESS, will be 

used to enhance or expand the current level of services and programs provided to students 

with disabilities in this local education agency. 

We affirm that the school district has completed a 28 day public inspection and comment period as 

required under 22 PA Code § 4.13 (d) prior to the school entity's governing board approval and 

submission to the Department of Education (Bureau of Special Education). 

Affirmed by Melvin Bandzak on 4/27/2018 
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Board President 

Affirmed by Michael Calla on 4/27/2018 

Superintendent/Chief Executive Officer 

 


