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Introduction 

AdvancED Performance Accreditation and the Engagement Review 
Accreditation is pivotal to leveraging education quality and continuous improvement.  Using a set of rigorous 

research based standards, the accreditation process examines the whole institution—the program, the cultural 

context and the community of stakeholders—to determine how well the parts work together to meet the needs of 

learners.  Through the AdvancED Accreditation Process, highly skilled and trained Engagement Review Teams 

gather first-hand evidence and information pertinent to evaluating an institution’s performance against the 

research-based AdvancED Performance Standards.  Using these Standards, Engagement Review Teams assess the 

quality of learning environments to gain valuable insights and target improvements in teaching and 

learning.  AdvancED provides Standards that are tailored for all education providers so that the benefits of 

accreditation are universal across the education community. 

Through a comprehensive review of evidence and information, our experts gain a broad understanding of 

institution quality. Using the Standards, the review team provides valuable feedback to institutions that helps to 

focus and guide each institution’s improvement journey. Valuable evidence and information from other 

stakeholders, including students, also is obtained through interviews, surveys and additional activities.   

As a part of the Engagement Review, stakeholders were interviewed by members of the Engagement Review Team 

to gain their perspectives on topics relevant to the institution's learning environment and organizational 

effectiveness. The feedback gained through the stakeholder interviews was considered with other evidences and 

data to support the findings of the Engagement Review. The following chart depicts the numbers of persons 

interviewed representative of various stakeholder groups. 

Stakeholder Groups Number 

Board 3 

Parents 5 

Principals 2 

Students 14 

Superintendent 1 

Support Staff 4 

Teachers 27 

Total 56 

 

Once all of the information is compiled and reviewed, the team develops the Engagement Review Report and 

presents preliminary results to the institution. Results from the Engagement Review are reported in four ratings 

represented by colors. These ratings provide guidance and insight into an institution's continuous improvement 

efforts as described below:  

Color Rating Description 

Red Needs Improvement Identifies key areas that need more focused improvement efforts 

Yellow Emerging Represents areas to enhance and extend current improvement 
efforts 

Green Meets Expectations Pinpoints quality practices that meet the Standards 

Blue Exceeds Expectations Demonstrates noteworthy practices producing clear results that 
exceed expectations 
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AdvancED Continuous Improvement System 
The AdvancED Continuous Improvement System (CIS) provides a systemic fully integrated solution to help 

institutions map out and navigate a successful improvement journey. In the same manner that educators are 

expected to understand the unique needs of every learner and tailor the education experience to drive student 

success, every institution must be empowered to map out and embrace their unique improvement journey. 

AdvancED expects institutions to use the results and the analysis of data from various interwoven components for 

the implementation of improvement actions to drive education quality and improved student outcomes.  While 

each improvement journey is unique, the journey is driven by key actions. AdvancED identifies three important 

components of a continuous improvement process and provides feedback on the components of the journey using 

a rubric that identifies the three areas to guide the improvement journey.  The areas are as follows:  

Commitment to Continuous Improvement Rating 

The institution has collected sufficient and quality data to identify school improvement 
needs.   

Emerging 

Implications from the analysis of data have been identified and used for the development 
of key strategic goals.   

Needs 
Improvement 

The institution demonstrates the capacity to implement their continuous improvement 
journey.   

Emerging 

Continuous Improvement Journey Narrative 
The Engagement Review Team (Team) learned Warwick Public Schools is a Title I school.  Information gathered 
through the leadership overview, teacher and administrator interviews and a thorough review of the school’s plan 
verified the school uses the protocols and processes required of Title I to develop an annual school improvement 
plan.  Members of the school’s Leadership Team offered an account of how staff review data to determine goals 
and objectives.  Instructional strategies are determined along with the activities necessary to implement them.   
 
The school primarily uses NWEA and North Dakota State Assessment to measure student achievement.  Recently, 
AdvancED surveys have been used to collect information regarding stakeholder perspectives and experiences.  
While the number of data sources is minimal, each has been deemed valid and reliable through scientific method, 
and the information gleaned from them is aligned to the school’s purpose and context.   
 
During the 2017-2018 school year, all professional staff participated in a professional development opportunity 
focused on how to understand and analyze NWEA test results.  Staff spoke highly of the training stating they are in 
a far better position to plan for differentiated instruction as a result of it.  Staff is in the very early stages of using 
information obtained through data analysis to inform instruction.   
 
It was clear to the Team the school wants to do what is best for the students and the overall school community.  
They are committed to continuous improvement as it is defined to them through the conventions of Title I.  
However, the Team did not see or hear evidence of the school extending the definition of continuous 
improvement to include strategic planning.  Through interviews with Board members, administrators and 
teachers, the Team learned the school’s many initiatives have positive intentions but they are not formally 
included within the continuous improvement plans nor are they purposefully aligned to or supportive of a long 
term vision.   
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AdvancED Standards Diagnostic Results 
The AdvancED Performance Standards Diagnostic is used by the Engagement Review Team to evaluate the 

institution’s effectiveness based on AdvancED’s Performance Standards. The diagnostic consists of three 

components built around each of the three Domains: Leadership Capacity, Learning Capacity and Resource 

Capacity. Point values are established within the diagnostic and a percentage of the points earned by the 

institution for each Standard is calculated from the point values for each Standard. Results are reported within four 

ranges identified by the colors representing Needs Improvement (Red), Emerging (Yellow), Meets Expectations 

(Green), Exceeds Expectations (Blue).  The results for the three Domains are presented in the tables that follow.   

Leadership Capacity Domain  
The capacity of leadership to ensure an institution’s progress toward its stated objectives is an essential element of 

organizational effectiveness. An institution’s leadership capacity includes the fidelity and commitment to its 

purpose and direction; the effectiveness of governance and leadership to enable the institution to realize its stated 

objectives; the ability to engage and involve stakeholders in meaningful and productive ways; and the capacity to 

implement strategies that improve learner and educator performance.  

 

Leadership Capacity Standards Rating 

1.1 The institution commits to a purpose statement that defines beliefs about teaching 
and learning including the expectations for learners. 

Needs 
Improvement 

1.2 Stakeholders collectively demonstrate actions to ensure the achievement of the 
institution's purpose and desired outcomes for learners.  Emerging 

1.3 The institution engages in a continuous improvement process that produces 
evidence, including measurable results of improving student learning and 
professional practice.  

Meets 
Expectations 

1.4 The governing authority establishes and ensures adherence to policies that are 
designed to support institutional effectiveness.  

Needs 
Improvement 

1.5 The governing authority adheres to a code of ethics and functions within defined 
roles and responsibilities.  

Emerging 

1.6 Leaders implement staff supervision and evaluation processes to improve 
professional practice and organizational effectiveness.  

Emerging 

1.7 Leaders implement operational process and procedures to ensure organizational 
effectiveness in support of teaching and learning.  

Needs 
Improvement 

1.8 Leaders engage stakeholders to support the achievement of the institution’s 
purpose and direction.  

Emerging 

1.9 The institution provides experiences that cultivate and improve leadership 
effectiveness.  

Emerging 

1.10 Leaders collect and analyze a range of feedback data from multiple stakeholder 
groups to inform decision-making that results in improvement.  Emerging 
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Learning Capacity Domain  
The impact of teaching and learning on student achievement and success is the primary expectation of every 

institution. An effective learning culture is characterized by positive and productive teacher/learner relationships; 

high expectations and standards; a challenging and engaging curriculum; quality instruction and comprehensive 

support that enable all learners to be successful; and assessment practices (formative and summative) that 

monitor and measure learner progress and achievement. Moreover, a quality institution evaluates the impact of its 

learning culture, including all programs and support services, and adjusts accordingly. 

 

Learning Capacity Standards Rating 

2.1 Learners have equitable opportunities to develop skills and achieve the content 
and learning priorities established by the institution.  

Needs 
Improvement 

2.2 The learning culture promotes creativity, innovation and collaborative problem-
solving.  

Emerging 

2.3 The learning culture develops learners’ attitudes, beliefs and skills needed for 
success.  

Needs 
Improvement 

2.4 The institution has a formal structure to ensure learners develop positive 
relationships with and have adults/peers who support their educational 
experiences.  

Emerging 

2.5 Educators implement a curriculum that is based on high expectations and prepares 
learners for their next levels.  

Needs 
Improvement 

2.6 The institution implements a process to ensure the curriculum is aligned to 
standards and best practices.  

Needs 
Improvement 

2.7 Instruction is monitored and adjusted to meet individual learners’ needs and the 
institution’s learning expectations.  

Emerging 

2.8 The institution provides programs and services for learners’ educational futures 
and career planning. Emerging 

2.9 The institution implements, evaluates, and monitors processes to identify and 
address the specialized social, emotional, developmental, and academic needs of 
students.  

Emerging 

2.10 Learning progress is reliably assessed and consistently and clearly communicated.  Meets 
Expectations 

2.11 Educators gather, analyze, and use formative and summative data that lead to 
demonstrable improvement of student learning.  

Emerging 

2.12 The institution implements a process to continuously assess its programs and 
organizational conditions to improve student learning.  

Needs 
Improvement 
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Resource Capacity Domain 
The use and distribution of resources support the stated mission of the institution. Institutions ensure that 

resources are distributed and utilized equitably so that the needs of all learners are adequately and effectively 

addressed. The utilization of resources includes support for professional learning for all staff. The institution 

examines the allocation and use of resources to ensure appropriate levels of funding, sustainability, organizational 

effectiveness, and increased student learning. 

 
Resource Capacity Standards Rating 

3.1 The institution plans and delivers professional learning to improve the learning 
environment, learner achievement, and the institution’s effectiveness.   

Emerging 

3.2 The institution’s professional learning structure and expectations promote 
collaboration and collegiality to improve learner performance and organizational 
effectiveness. 

Needs 
Improvement 

3.3 The institution provides induction, mentoring, and coaching programs that ensure all 
staff members have the knowledge and skills to improve student performance and 
organizational effectiveness.  

Needs 
Improvement 

3.4 The institution attracts and retains qualified personnel who support the institution’s 
purpose and direction  

Needs 
Improvement 

3.5 The institution integrates digital resources into teaching, learning, and operations to 
improve professional practice, student performance, and organizational 
effectiveness.  

Emerging 

3.6 The institution provides access to information resources and materials to support the 
curriculum, programs, and needs of students, staff, and the institution.  

Needs 
Improvement 

3.7 The institution demonstrates strategic resource management that includes long-
range planning and use of resources in support of the institution’s purpose and 
direction. 

Needs 
Improvement 

3.8 The institution allocates human, material, and fiscal resources in alignment with the 
institution’s identified needs and priorities to improve student performance and 
organizational effectiveness.  

Needs 
Improvement 
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Effective Learning Environments Observation Tool® (eleot®) 

Results  
The eProve™ Effective Learning Environments Observation Tool® (eleot®) is a learner-centric classroom 
observation tool that comprises 28 items organized in seven environments aligned with the AdvancED Standards.  
The eleot provides useful, relevant, structured, and quantifiable data on the extent to which students are engaged 
in activities and/or demonstrate knowledge, attitudes, and/or dispositions that are conducive to effective learning. 
Classroom observations are conducted for a minimum of 20 minutes.  Results from eleot are reported on a scale of 
one to four based on the degree and quality of the engagement.   
 

 
eleot® Observations  
 

 

Total Number of eleot® Observations 32 

Environments Rating 

Equitable Learning Environment 2.48 

Learners engage in differentiated learning opportunities and/or activities that meet their needs 2.06 

Learners have equal access to classroom discussions, activities, resources, technology, and 
support 

2.72 

Learners are treated in a fair, clear and consistent manner 3.13 

Learners demonstrate and/or have opportunities to develop empathy/respect/appreciation for 
differences in abilities, aptitudes, backgrounds, cultures, and/or other human characteristics, 
conditions and dispositions 

2.0 

High Expectations Environment 2.29 

Learners strive to meet or are able to articulate the high expectations established by themselves 
and/or the teacher 

2.25 

Learners engage in activities and learning that are challenging but attainable 2.66 

Learners demonstrate and/or are able to describe high quality work 1.72 

Learners engage in rigorous coursework, discussions, and/or tasks that require the use of 
higher order thinking (e.g., analyzing, applying, evaluating, synthesizing) 

2.22 

Learners take responsibility for and are self-directed in their learning 2.63 

Supportive Learning Environment 2.81 

Learners demonstrate a sense of community that is positive, cohesive, engaged, and purposeful 2.69 

Learners take risks in learning (without fear of negative feedback) 2.59 

Learners are supported by the teacher, their peers and/or other resources to understand 
content and accomplish tasks 

3.06 

Learners demonstrate a congenial and supportive relationship with their teacher 2.91 

Active Learning Environment 2.20 

Learners' discussions/dialogues/exchanges with each other and the teacher predominate 2.16 

Learners make connections from content to real-life experiences 2.03 

Learners are actively engaged in the learning activities 2.69 

Learners collaborate with their peers to accomplish/complete projects, activities, tasks and/or 
assignments 

1.94 

Progress Monitoring and Feedback Environment 2.06 

Learners monitor their own learning progress or have mechanisms whereby their learning 
progress is monitored 

1.88 

Learners receive/respond to feedback (from teachers/peers/other resources) to improve 
understanding and/or revise work 

2.31 

Learners demonstrate and/or verbalize understanding of the lesson/content 2.25 

Learners understand and/or are able to explain how their work is assessed 1.81 
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eleot® Observations  
 

 

Total Number of eleot® Observations 32 

Environments Rating 

Well-Managed Learning Environment 2.84 

Learners speak and interact respectfully with teacher(s) and each other 3.16 

Learners demonstrate knowledge of and/or follow classroom rules and behavioral expectations 
and work well with others 

3.16 

Learners transition smoothly and efficiently from one activity to another 2.13 

Learners use class time purposefully with minimal wasted time or disruptions 2.94 

Digital Learning Environment 1.59 

Learners use digital tools/technology to gather, evaluate, and/or use information for learning 1.81 

Learners use digital tools/technology to conduct research, solve problems, and/or create original 
works for learning 

1.66 

Learners use digital tools/technology to communicate and/or work collaboratively for 
Learning 

1.31 

eleot® Narrative 
The Engagement Review Team conducted 32 classroom observations using the eleot classroom observation tool.   
 
The Well-managed Learning Environment and the Supportive Learning Environment proved to be the two 
strongest areas at Warwick Public Schools with average ratings of 2.84 and 2.81 respectively.  Equitable Learning 
Environment ranked third with a 2.48 average rating.  The average ratings for High Expectations Learning 
Environment (2.29) and Active Learning Environment (2.20) were very close.  In sixth place was the Progress 
Monitoring and Feedback Learning Environment, receiving an average rating of 2.06.  The Digital Learning 
Environment ranked the lowest with an average rating score of 1.59.  
 
Digging deeper into each of the Learning Environments, the Team recognized indicators from the top two Learning 
Environments were strong.  Indicators F1, “Learners speak and interact with teachers and each other,” and F2 
“Learners demonstrate knowledge of and/or follow classroom rules and behavioral expectations and work well 
with others,” were the overall strongest each scoring the same at 3.16.  Indicator C3, “Learners are supported by 
the teacher, their peers and/or other resources to understand content and accomplish tasks” had a score of 3.06.  
The third highest indicator with a score of 3.13 was not from the top two Learning Environments.  However, 
because the meaning behind indicator A3, “Learners are treated in a fair, clear and consistent manner,” relates so 
strongly to the other high scores, the Team was not surprised by the consistency in the findings.  The Team also 
noted Indicator A3 played an important role in the overall score for Equitable Learning Environment as the other 
indicator scores were 2.0, 2.06 and 2.72.   
 
The two overall lowest indicator scores are descriptors within what was the lowest Learning Environment, Digital 
Learning.  Indicator G3 had an average rating of 1.31 and the score for G2 was 1.66.  These ratings show learners 
were generally not observed using digital tools/technology to communicate, work collaboratively, conduct 
research, solve problems or create original works for learning.  The Team did observe laptops, computer labs, a 
three dimensional printer, Smart Boards, a CNC wood cutter, a vinyl cutter, and other technologies around the 
school.  When asked about the use of technology as an instructional tool, some teachers reported they did not use 
it because it was unreliable.  The school would benefit from a needs driven long-term technology plan that would 
map out hardware, infrastructure and professional development needs necessary to assure students are actively 
engaged in the use of technology to develop 21

st
 Century Skills.  

 
The Team identified a relationship between two other low scoring indicators, B3 and E3.  Their respective scores of 
1.72 and 1.81 pinpoint a concern that students are not able to describe high quality work overall nor do they have 
a strong understanding of how their own work is assessed.  Neither learning targets nor exemplars were posted in 
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classrooms.  When students were asked to articulate how they knew what was expected of them on assignments, 
a few referenced the occasional use of rubrics or checklists. 
 
The Team’s findings revealed minimal opportunities for students to collaborate on projects/activities or engage in 
discussions requiring higher order thinking with fellow students or teachers.  Students were generally quiet, well-
behaved and engaged in traditional activities such as note-taking or completing worksheets.  In most classrooms all 
students were required to do the same work; nominal examples of differentiation were observed.  All students 
who were interviewed reported they felt cared for by their teachers, yet they also reported the culture of the 
school (as created by both students and teachers) was one of getting a passing grade, not one of learning.  They 
indicated school was not exciting, and they feared they would not be ready for college after graduation.  To quote 
one student, “We want to be taught.  Teachers should be more pumped up to teach us.”  Some parents who were 
interviewed stated teachers do all they can to meet the needs of their children; others voiced the same concern 
about readiness for post-secondary education as the students.   

 

Findings  
The chart below provides an overview of the institution ratings across the three Domains.   

 

  

Needs
Improvement
Emerging

Meets
Expectations
Exceeds
Expectations

Rating 
Number of 
Standards 

Needs Improvement 14 

Emerging 14 

Meets Expectations 2 

Exceeds Expectations 0 
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Improvement Priorities  
Improvement priorities are developed to enhance the capacity of the institution to reach a higher level of 
performance and reflect the areas identified by the Engagement Review Team to have the greatest impact on 
improving student performance and organizational effectiveness. 
 

Improvement Priority #1 
Collaborate with all stakeholders to develop a Strategic Plan. 
 
Primary Standard:   1.7 and 2.12 
 
Evidence:   
The school does not have a Strategic Plan in place that identifies their long term goals, short term goals or 
measures of attainment.  In addition, the team did not see or hear examples of formalized processes and 
procedures for carrying out a plan.  For example, as learned through various interviews and the review of 
documents, the team did not find any systemic process for curriculum development, technology acquisition and 
implementation, annual budget planning and human resources.  The team found limited evidence of the school 
using a needs assessment to identify strengths and challenges relating to teaching and learning and organizational 
effectiveness.  Through interviews with teachers and administrators, it became apparent that the lack of defined 
processes creates challenges in daily operations which extended into staff morale and effectiveness. When all 
decisions and actions are aligned to a well-developed Strategic Plan, the school's purpose and direction will be 
fulfilled. 
 

Improvement Priority #2: 
Establish and implement a process for curriculum planning and development.   
 
Primary Standard:   2.6 and 2.5 
 
Evidence:   
The team did not see a formalized process for curriculum development and utilization.  Teachers reported a 
Curriculum Committee once existed but is no longer active.  They relayed historical examples of "making their own 
way" in having to select elementary reading and math materials.  Faculty also cited multiple examples of being 
assigned to teach courses with no curriculum available.  The proactive attempt of the school to offer a variety of 
courses without defined curriculum has been known to create challenging situations for instructional staff.    The 
absence of a defined and aligned curriculum impedes high learning expectations for students and limits their 
success and preparedness for the next level.  In contrast the presence of a research-based curriculum initiated 
through collaboration between administration and faculty will positively impact student learning.  Once in place a 
common curriculum will be the foundation for focused and meaningful PLCs where professional staff can discuss 
key elements of teaching and learning such as:  What do all students need to know and be able to do?  How will we 
know if they learned it?  What will we do if they do not?  How will we extend our teaching if they do? 
 

Accreditation Recommendation and Index of Educational 

Quality™ (IEQ™)  
The Engagement Review Team recommends to the AdvancED Accreditation Commission that the institution earns 
the distinction of accreditation for a five-year term. AdvancED will review the results of the Engagement Review to 
make a final determination, including the appropriate next steps for the institution in response to these findings. 
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AdvancED provides the Index of Education Quality™ (IEQ™) as a holistic measure of overall performance based on 

a comprehensive set of standards and review criteria. A formative tool for improvement, it identifies areas of 

success as well as areas in need of focus. The IEQ is comprised of the Standards Diagnostic ratings from the three 

Domains: 1) Leadership Capacity; 2) Learning Capacity; and 3) Resource Capacity and the results of eleot classroom 

observations.  The IEQ results are reported on a scale of 100 to 400 and provides information about how the 

institution is performing compared to expected criteria.   

Institution IEQ 228.45 

Conclusion Narrative 
It is the mission of Warwick Public Schools “to provide a safe, healthy environment that will foster student 
achievement and success in their future.”  The statement, recently revisited and approved by staff, was posted 
throughout the school, on the website, and on documents used to promote school activities.  The school has an 
active and dedicated leadership team representative of all grade levels and/or instructional areas.  The job 
description of the School Leadership Team includes but is not limited to facilitating data analysis and the 
development of the Continuous Improvement Plan, planning for the administration of AdvancED surveys, and 
communicating decisions and actions to all staff.     
 
The Board of Warwick Public Schools is comprised of five elected officials.  New Board members are encouraged to 
attend state sponsored training focused on the roles and responsibilities of the position.  In addition, the Board 
regularly assures representatives attend the North Dakota School Board’s Association (NDSBA) Conference.  Using 
resources provided by NDSBA, the Board is in the process of reviewing and updating school policies.  Both Board 
members and administrators reported there has been no protocol or process in place to direct this work and it has 
been some time since it was last addressed.  By developing a review calendar and practice for future policy review, 
the Board will assure the school always has current policy in place.  Five years ago the school faced the financial 
challenge of significant debt.  Since that time the Board and school leadership sought support from the Tribal 
Council, initiated improved accounting practices and applied for and won numerous grants.  Today the school is on 
solid financial ground.  The Board evaluates the Superintendent two times each year and the business manager 
once a year.  During interviews Board members indicated, and administration agreed, day-to-day oversight of 
school operations is the responsibility of administrators not Board members.   
 
The school is challenged by both administrative and teacher turnovers.  To confront this, the Board and present 
administrators have attempted to think “outside the box.”  They have purchased housing for teachers, offered 
signing bonuses and are researching the possibility of implementing a loan forgiveness program and/or providing 
daycare for the children of staff.  The school has also done an outstanding job of “growing their own” through the 
use of alternative certifications or allowing individuals to train on the job while working to earn a degree.  While 
these actions are moves in the right direction, the Team identified two opportunities warranting the school’s 
consideration:  (1)  Expand the school’s Induction Policy to include more formal, purposeful teacher/administrator 
mentoring focused on building teaching skills and understanding/embracing the Native American culture.  When 
new teachers have the instructional support necessary to refine their skills early in their careers, they are more 
likely to maintain the desire to stay in the classroom. With a student population that is 99% Native American, 
culture training is also essential for Warwick staff.   (2)  Celebrate existing staff.  Through teacher interviews, the 
Team learned a significant number of staff members do not feel valued for the work they do.  The challenges 
facing all students at Warwick translate to challenges facing all teachers and support staff.  The work of providing 
quality instruction and emotional support to all students is demanding and exhausting.  An essential ingredient for 
the school’s success is a positive work culture where teachers are reignited on a regular basis through efforts such 
as differentiated professional development, clearly defined and followed systems, instructional support and 
feedback, personal recognition for professional growth and recognition and acknowledgement for the large and 
small efforts and successes with students. 
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Proactive efforts to provide a safe environment for students and staff is evidenced through acts such as the 
installment of an updated security camera system, keyless entry at the main door and locked classroom doors 
during the school day, the installation of new fencing around the school yard, and practice of safety drills.  Both 
students and parents who were interviewed cited extensive adult presence around the school to be a key factor 
for why students feel safe in school.  The Team also observed multiple ways the school attempts to create a 
healthy environment e.g. Suicide Prevention Program, clean building, and healthy, homemade meals. 
 
All staff verbalized a strong awareness of their student’s needs and challenges and a sincere desire to help them.  
One hundred percent of the student population at Warwick Public Schools is on free and reduced lunch.  Twenty-
three percent qualify for special services and 99% of the students are of Native America decent.  As recorded in the 
school’s documents, performance on summative assessments is well below the desired levels of proficiency at all 
grade levels, and for three of the past four years, graduation rates have been between 50 and 58%.  These data 
points are a driving force in the school’s effort to provide wrap around services for all students.  To that end they 
have written and been awarded a number of grants (e.g. Johnson O’Malley, Small Rural School, Suicide Prevention, 
Native Youth Community Project) dedicated to extending social, emotional and medical support to students and 
their families through unique programs and/or professional staff (e.g. Home/School Liaison, Instructional Coach, 
Director of Student Affairs, Social Worker).  The school offers services such as health screenings, teeth sealant 
events, sex education for students in grade 6-8 and outside counseling services provided on site.  To assure 
families have access to these and other support services, the school provides transportation for all events from 
sports to after school programs to counseling and health care services.  While these and other programs are 
evidence of many hours of effort put forth by teachers and administrators to meet student needs, the Team also 
identified opportunities for assuring success.  Information obtained through interviews with teachers and support 
professionals revealed widespread uncertainty about the purpose(s) of programs and/or about the roles and 
responsibilities of support staff.  Engaging in the work of developing clear program descriptions, including goals, 
objectives, measures of success and detailed job descriptions will alleviate duplication of services and ensure the 
school receives the most benefit possible from the human, time and monetary resources available to them. 
 
Through interviews with students and parents, the Team heard concerns about readiness for life after high school.  
Students reported feeling unprepared for post-secondary education and/or uncertain about life choices.  The 
school offers a small number of Career and Technical Education courses and encourages engagement in career 
awareness activities such as STEM night, 21

st
 Century activities and Sunday Academy.  However the Team did not 

see or hear evidence of a defined K-12 Career Curriculum for all students.  Aiding students in the development of a 
vision for their personal futures, teaching them how to set goals and create plans for reaching that vision and 
supporting them throughout the implementation of the plans would be an impactful strategy for addressing drop-
out prevention.   
 
One of the school’s six belief statements is “Parents and community are partners with the school in the process of 
educating young people.”  Examples of dedication to this belief statement included but are not limited to tribal 
partnerships, agreements with local and regional colleges and universities, collaborative efforts with community 
churches and mental health agencies, and participation in the Native Youth Community Project.  The school 
reports greater challenges relating to active parent involvement.  Developing a clear job description for the Home-
School Liaison and full implementation of the recently adopted Check and Connect program have potential 
growing partnerships with parents/guardians.  It will be important for the school to determine how success of 
these two strategies/activities will be measured.   
 
Due to demographic and leadership changes within the past five years, Warwick Public Schools is in the infant 
stages of redefining itself.  The realities inherent in these changes may have somewhat required reactive measures 
to bring the school to where it is now.  In preparation for the Engagement Review, school staff and leaders 
engaged in self-reflection using the SQF.  Using their findings, they will be in a better position for proactive rather 
than reactive action.  Also, the school has recently begun implementation of several programs aimed to provide 
social and emotional support to students.  To date, the impact of these programs is not evident, but the potential 
for great success most certainly exists.    
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Next Steps 
The results of the Engagement Review provide the next step to guide the improvement journey of the institution in 
their efforts to improve the quality of educational opportunities for all learners.  The findings are aligned to 
research-based criteria designed to improve student learning and organizational effectiveness. The feedback 
provided in the Accreditation Engagement Review Report will assist the institution in reflecting on their current 
improvement efforts and to adapt and adjust their plans to continuously strive for improvement.    
 
Upon receiving the Accreditation Engagement Review Report the institution is encouraged to implement the 
following steps: 

 Review and share the findings with stakeholders. 

 Develop plans to address the Improvement Priorities identified by the Engagement Review Team. 

 Use the findings and data from the report to guide and strengthen the institution’s continuous improvement 
efforts. 

 Celebrate the successes noted in the report  

 Continue your Improvement Journey 

Team Roster 
The Engagement Review Teams are comprised of professionals with varied backgrounds and professional 
experiences.  All Lead Evaluators and Engagement Review Team members complete AdvancED training and eleot® 
certification to provide knowledge and understanding of the AdvancED tools and processes.  The following 
professionals served on the Engagement Review Team: 
 

Team Member Name Brief Biography 

Jean Klein Jean Klein has committed her career to teaching and learning having served as 
an elementary teacher for 16 years and an elementary principal for more than 
20 years.  She has served on several AdvancEd review teams and in 2016 
hosted an External Review of her building.   Jean has worked with North 
Dakota Department of Public Instruction in the alignment and building of 
content standards in Math and Reading/Language Arts.  She also served on the 
North Dakota state team addressing the content and alignment of the Smarter 
Balance state test. 

Jeff Stotts Jeffrey C. Stotts has been involved in education for 25 years.  He has held 
positions as a school library/media specialist, 7-12 social studies instructor, and 
as a high school Instructional Strategist.  Currently Jeff serves as an Assistant 
Professor of Education at the University of Jamestown.  Beyond his 
undergraduate degree, Jeff holds an M.A. degree in history and an Ed.D. 
Degree in Teaching and Learning, both from the University of North Dakota. His 
scholarly work has been published in the Journal of American Indian Education, 
and he has presented on issues of school improvement at state level 
conferences.  This is Jeff’s fourth opportunity to be a member of an AdvancED 
Engagement Review Team.  Previously, he served on teams in the North 
Dakota schools of Oakes, New Rockford, Wahpeton, and Hatton.   
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Team Member Name Brief Biography 

Jennifer Keller Jennifer Keller is the 5th grade teacher for the Circle of Nations School in 
Wahpeton, ND.  In that position, she oversees both 4th grade and 5th grade 
students in a combined classroom.  Jennifer is a first year member on her 
district's PBIS Committee.  Throughout the last 14 years she has gained 
experience through early childhood programs (ECFE/Head Start). With a focus 
in Special Education, Jennifer served as a special education teacher for three 
years before becoming a classroom teacher. Her special education experiences 
cover early intervention services, preschool to high school level.  She has also 
earned Title Math and Reading credentials. This is Jennifer’s first AdvancED 
Engagement Review. 

Thomasina Stevens Thomasina (insert last name) is currently employed with the MHA Nation as 
the Executive Assistant to the CEO of the Tribe.  Prior to that, she held the 
position of Chief of Staff for the North Segment Office of MHA Nation.  
Thomasina established the Native American Department at the Nueta Hidatsa 
Sahnish College, and held the position of Director of the NAS Department.  She 
led the team seeking accreditation for the Associate of Arts and Bachelor of 
Arts in Native American Studies degree, which was granted to the NHSS.  
Thomasina’s teaching experience includes cultural classes and science classes 
at the Tribal College and science at the New Town Middle and High Schools.  
She also taught at an Alternative High School and for 11 years she served as 
Director of annual Summer Culture/Science Camp geared at grades 9-12.  
Thomasina has earned a BS degree in Secondary Education and an MEd degree 
in Educational Leadership. She is currently in an EdD program of Educational 
Leadership, which she began in the summer of 2017.  Thomasina is a member 
of multiple professional organizations relating to her work.   

Sue Myxter Sue Myxter spent 35 years as an educator in Fargo Public Schools, first as a 
high school marketing teacher then a Title I teacher at both middle and high 
school levels.  Her first administrative position was assistant principal at Fargo 
South High School. Later she moved into the role of Career and Technical 
Education/School Improvement Director.  Through that role she had the good 
fortune of attending multiple NCA/AdvancED state and regional conferences, 
presenting at several of them.  Ms. Myxter has served on External Review 
teams in North Dakota, South Dakota, Wyoming, and Arizona Public Schools as 
well as DODEA schools stateside and in Japan.  She has served on the North 
Dakota AdvancED State Council and the AdvancED Commission.    

 

 

 



 

 

 


