
 

 
USD 288 Central Heights Comprehensive Literacy Plan 

 
District Context  

District Demographics: 
The Central Heights School District encompasses an area of 145 sq. miles in Franklin 
County. The area is primarily agricultural, with a growing number of households where a 
parent or parents reside here, but work out of district. The median family income is 
$58,378. Nearly 22 percent  of our families with children live in poverty. The school, 
which is entirely housed at one complex, is organized as Elementary (PK-5), Middle 
School (6-8), and Senior High (9-12) with a student population of approximately 550. 
The percentage of students in the district that qualify for Free and Reduced Lunch is 
58%. The percentage of students who are diagnosed as having disabilities is 18.5%.  
 
Current Services: 
Our district does not have any birth to five services within our community proper besides 
our onsite  at-risk ELK pre-kindergarten program.  Limited birth to five services are 
available through the cooperative such as physical therapy, occupational therapy, speech 
services and leveled special education opportunities.  
 
Current Literacy-Focused Professional Learning: 
Our district stresses professional development in Wonders Curriculum Training, MTSS, 
Explicit Instruction, and other literacy based trainings from outside the district (provided 
by Greenbush at their facilities or in our school). 
 
Evidence to support needs in area of literacy: 
Measure of Academic Progress (MAP): The data from the Winter 2018 MAP testing 
shows the following percent of students below average:  Grade 3: 29%; Grade 4: 43%; 
Grade 5: 50%;  Grade 6: 42%; Grade 7: 36%; Grade 8: 35%; Grade 9: 27%; Grade 10: 
25%.  
 
 DIBELS screening (K-5, Dec. 2017 - 56% of our students were in Tier I, 20% in Tier II, 
and 24%  in Tier III) 
 
Pre-K MyIgdis, Dec. 2017 (Sound Identification 62% were in Tier I with 38% in Tier II 
and Tier II; Alliteration 90% were in Tier II with 10% in Tier II; Rhyming had 67% in 
Tier I and 33% below Benchmark)  
 



 

The interim assessment scores indicate the need for additional support in literacy. The 
final analysis of the three predictive interim assessment scores is reflected by showing the 
total number of Standards met within 10 points of state average:  Grade 3: 40/75; Grade 
4: 17; Grade 5:  31;  Grade 6:  62;  Grade 7:  48;  Grade 8:  40;  Grade 10:  47. 
 

Needs Assessment Findings 
The team consists of K-12 teachers, curriculum leaders, and administrators, which 
includes a Pre-K-5 curriculum director, fourth grade teacher, 6-12 curriculum director, 
middle and high school ELA teachers, third grade teacher, school improvement chairman, 
Pre-K teacher, and school administration. 
 
We brainstormed on several occasions using anecdotal data and local assessments to 
complete the needs assessment. 

● Leadership: We do not have literacy coaches or a literacy team. 
● Community & Partnerships: Elementary- first graders meet with senior citizens 

once a week for six weeks to practice their reading, L.I.F.E. Literacy Integrated 
Family Engagement as part of the Kansas Reading Roadmap K-3 literacy 
program.  
We have no community partnerships at the secondary level. 

● Standards-Aligned Curriculum: We follow the Kansas State Standards. 
● Standards-Aligned & Evidence-Based Instruction: Our current curriculum 

resources are aligned to the state standards. Elementary has researched based 
protocol for our MTSS process.  

● Transitions: We are emerging in this area. 
● Data-Based Decision Making: We are strong in the elementary level in the area 

of data-based decision making for our literacy curriculum. We are emerging at the 
secondary level. 

● Professional Learning: We are emerging in the area of professional learning for 
literacy. 

 
  



 

Goals 
 

Goal 1: Students will be able to apply reading strategies to comprehend and synthesize (or 

apply) grade level informational and literary text. 

 

Rationale: Questions Based on the Literacy Needs Assessment questions about providing 

explicit instruction and scaffolding in comprehension strategies for print based and digital media, 

we found a need for improvement across the district in reading, comprehending, and 

synthesizing (or applying) informational and literary text.  

 

Evidence-Based Research:  

Direct and explicit teaching of comprehension strategies is recommended for all 

students and is essential for students who struggle and those with disabilities (Duke & Pearson, 

2002; Kamil et al., 2008; NRP, 2000; Pressley, 2002). Direct and explicit instruction is required 

while students are learning new skills (Rosenshine, 2012); once the skills are mastered, students 

can independently apply them to make meaning of texts. Students must actively engage with text 

to extract and construct its meaning, and they will become better readers if they are taught 

reading comprehension in an engaging, motivating context. A teacher can create this context by 

clearly conveying the purpose of each lesson, explaining to students how the comprehension 

strategies will help them learn, and impressing on them that the power to be successful readers 

rests as much with them as it does with their teacher. In addition, the panel believes that teachers 

must help students focus not only on completing classroom tasks but also, and more importantly, 

on the larger goal of learning. Teachers should choose reading materials that offer students a 

choice in what to read and an opportunity to collaborate with one another. (Shanahan, T., 

Callison, K., Carriere, C., Duke, N. K., Pearson, P. D., Schatschneider, C., & 

Torgesen, J. (2010)) 

The study by Paris and Paris (2007) demonstrates that comprehension by first graders, 

even by students who cannot decode well, can be promoted through explicit instruction in 

reading strategies and text structure. They found that instruction in narrative thinking 

benefited students’ comprehension of narratives in the picture-viewing modality as well as 



 

narrative meaning-making in listening comprehension and oral production modalities. That is, 

students participating in the experimental group showed better understanding of explicit pictorial 

information and were more able to make conclusions about implicit pictorial information. They 

also improved in listening comprehension and recall of main narrative elements, in recall of main 

story elements, and were more able to ascribe dialogue to characters. From pre- to post-test, 

students in the experimental group showed improvements in recall, in the ability to organize 

main story elements, in understanding explicit pictorial information, and in making more 

accurate inferences about implicit pictorial information. For most of these variables, the students 

in the experimental groups had lower scores at pre-test and caught up and even surpassed the 

comparison students at post-test. 

Garner and Bochna (2004) demonstrated that novice readers were able to transfer 

knowledge from one literacy activity to another after exposure to instructional strategies that 

used repeated presentation, explicit explanation, teacher modeling, and questioning. At 

post-test, the intervention group demonstrated significantly higher listening comprehension than 

did the comparison group; these students also demonstrated superior comprehension in relation 

to each of four story elements and displayed metalinguistic awareness of text structure by 

labeling and giving examples of story structure concepts more frequently. Not only did students 

transfer story grammar knowledge and use it successfully in a different context from the one in 

which they gained and practiced it, they transferred the knowledge in the context of a more 

difficult task than the one in which they initially acquired the knowledge. 

● Slavin, Cheung, Groff, & Lake (2008),  concluded that secondary reading 

programs that incorporated cooperative learning and other innovations in 

classroom teaching practices had the strongest effects on reading 

achievement in grades 6-12. 

● The dominant theory in the teaching of secondary reading has for many years 

focused on the teaching of metacognitive strategies. This approach is intended to 

help students become aware of their own thinking and to use specific heuristics to 

help them comprehend what they read. These include clarification, 

summarization, graphic organizers, outlining, and prediction, among others. 



 

Students are taught which strategies to use for comprehending different types of 

text. Reading comprehension requires readers to integrate text with what they 

already know to derive meaning. That requires flexible use of multiple strategies. 

● All of the accepted studies provided significant professional development (PD) to 

teachers. Professional development is an essential element of school 

improvement (see Timperley et al., 2007). 

● However, this process is for the most part invisible, so teachers must explicitly 

teach students how to use these strategies to make sense of text (e.g., Biancarosa 

& Snow, 2006; Dignath & Büttner, 2008; Kamil et al., 2008; Pressley, 2003). 

● One-to-one and small group tutoring by teachers and paraprofessionals have been 

very effective in the elementary grades (Slavin, Lake, Davis, & Madden, 2011; 

Edmonds et al., 2009; Wanzek & Vaughn, 2007), with some evidence supporting 

its effectiveness in secondary school (Jun, Ramirez, & Cumming, 2010). 

● Cooperative learning approaches have been shown to be among the most effective 

strategies for improving adolescent literacy (Slavin, Cheung, Groff, & Lake, 

2008; Dietrichson et al., 2017; Herrera et al., 2016). 

● Cooperative learning may improve reading comprehension in several ways. First, 

it emphasizes motivation through engagement with peers and encouragement 

from them, learning by explaining to peers and receiving explanations from them, 

and personalization through individualized feedback from peers and teachers 

(Slavin, 2015; Roseth, Johnson, & Johnson, 2008). Cooperative learning can also 

provide opportunities for participation in high-quality discussions of text that 

support and increase comprehension (Kamil et al., 2008). 

Several programs provide professional development for teachers of all major subjects, in 

a coordinated schoolwide plan to increase student motivation and achievement. These programs 

may also build cross-disciplinary teaching teams and focus on social emotional skills. Previous 

research on comprehensive school reforms has demonstrated that some are effective when well 

implemented (Borman, Hewes, Overman, & Brown, 2003). In secondary reading, providing 

all teachers with professional development in reading comprehension strategies is expected 



 

to give teachers across disciplines a common language and toolkit of effective strategies, 

giving students consistent comprehension instruction in many of their classes. 

Integrating reading within content areas can improve literacy outcomes (Biancarosa 

& Snow, 2006; Langer, 2001). The rationale is to focus teaching on the specific requirements of 

the texts, so that students can soon apply their new skills to their content classes, facilitating 

transfer and retention. Focusing on specific types of text is important, because disciplinary texts 

have specialized demands and require tailored comprehension skills (Lee & Spratley, 2010). This 

leads to students learning how to “read like a scientist” and “read like a historian,” depending on 

the requirements of the text (Goldman, 2012). 

The Strategic Instruction Model (SIM) is a family of programs all of which emphasize 

teaching students step-by-step approaches to cope with comprehension difficulties, 

decoding, writing, and other objectives. These metacognitive strategies include summarizing, 

questioning, identifying the main idea, and using graphic organizers. Students learn mnemonics 

to recall how to accomplish key metacognitive objectives (Deshler & Schumaker, 2005). 

Another category with particularly positive outcomes was cooperative learning, 

especially The Reading Edge, with one study with a significant positive outcome and a weighted 

mean effect size across three studies of +0.15. What makes cooperative learning distinctive is 

that it taps into the social motivations that drive much of adolescent behavior. By having students 

work in teams, with team recognition based on the achievement gains of all team members, 

teammates encourage each other’s efforts, explain ideas to each other, and have opportunities to 

ask others for help (Slavin, 1995; Roseth et al., 2008) 

Action Step Targeted group Evidence of Success Timeline Who is 
responsible 

Provide grade level 
appropriate professional 
development for teachers to 
scaffold and implement 

K-12 Teachers PDP Points August 
2018 

Administration 



 

explicit instruction.  

Teachers will provide 
instruction in reading 
strategies so 
students will be able to 
comprehend and cite 
textual evidence for 
informational and literary 
text. 

K-12 Formative 
assessments  

Fall 2018 Classroom 
teachers, SIT 
team and 
students  

Teachers will learn how to 
use texts provided in the 
curriculum to teach 
strategies that use repeated 
presentation, explicit 
explanation, teacher 
modeling, and questioning. 

Pre K-12 PDC Points,  
Reading 
comprehension 
assessment system 
such as Fountas and 
Pinnell (do not yet 
have and would like 
to get as a further 
action step). 

August 
2018- 
Spring 
2020 

Administration, 
Teachers, 
Curriculum 
Director 

Teachers will incorporate 
cooperative learning within 
their reading instruction. 

6-12 Teachers Lesson plans and 
observations of 
teachers. 
 
 

August 
2018- 
Spring 
2020 

Administration,
Teachers, 
Curriculum 
Director 

Teachers will use reading 
strategies training to ensure 
the curriculum was taught 
in a consistent and effective 
way.  

K-12 Teachers  August 
2018- 
Spring 
2020 

Teachers 

Obtain a reading 
comprehension 
assessment system for 
K-8 such as Fountas and 
Pinnell which would allow 
us to evaluate the success 
of implementing explicit 
instruction.  

  August 
2018- 
Spring 
2020 

Administration,
Curriculum 
Director 

 
 



 

Goal 2: Students will develop writing skills and the writing process to produce consistency 
in uniform, explicit, and scaffolded instruction of writing across grades PreK-12. 
 
Rationale:  Results from the KSDE Literacy Needs assessment conclude we are not consistently 
strong across all grade levels in writing instruction. While evidence shows we are strong at the 
secondary level in providing explicit instruction in the writing process, all other areas are only in 
place or emerging.  Low state assessment scores across the district support the need to improve 
consistent writing curriculum and instruction PreK-12.  The elementary and secondary schools 
are below average in the areas of revising and vocabulary and language use, while the secondary 
levels are below in editing as well.  We exceed in no areas across all grade levels. 
 
Evidence-Based Research:  
Strategy instruction provides students with cognitive routines for managing the 
complexities of writing tasks and can help them gain greater awareness of their writing 
strengths and challenges; consequently, students can be more strategic while writing. Use of 
rubrics to provide consistent feedback to students.  (Troia, G., 2014). 
 
Younger writers and those who struggle with writing will require greater explicitness, 
more practice, and enhanced scaffolding (e.g., repetitive modeling, graphic aids, checklists, 
incremental goals, expectations) than older writers and those who do not struggle with writing; 
these writers may initially benefit from a predictable procedural routine for writing.  However, 
all students should eventually be taught to use the writing process in an iterative and recursive 
fashion in which all elements occur multiple times and with a great deal of overlap among the 
elements (eg., planning, drafting, and revising take place for small chunks of text following a 
larger organizational outline of a longer paper, drafting and revising occur simultaneously). 
(Troia, G. (2014). 
 

Both reading and writing are communication processes, so in learning how to write, 
students understand the communication process and may become better at all aspects of 
communication (Nelson & Calfee, 1998). Further, an emphasis on writing engages secondary 
learners in self-expression, making learning literacy more active and social than learning only 
from reading (Graham et al., 2017). 

Effective writers use strategies during all components of the writing process. An individual 
strategy can support one component of the process or span multiple components. Throughout this 
process, strategies help students organize the ideas, research, and information that will inform 
their writing. During the drafting stage, strategies help students create strong sentences and 
well-structured paragraphs. Strategies provide students with tools to evaluate, revise, and edit 
their plans and their writing. (Graham, S., Bruch, J., Fitzgerald, J., Friedrich, L., Furgeson, J., 
Greene, K., Kim, J., Lyskawa, J., Olson, C.B., & Smither Wulsin, C. (2016). 



 

On-going coaching for teachers led to statistically significant improvements over one course. 
(Neuman, S., & Cunningham L. 2009)  
 

Action Step Targeted 
group  

Evidence of Success Timeline Who is 
responsible? 

Implement a 
comprehensive writing 
curriculum  

Pre K-12 
 

-Curriculum-specific 
training 
 
- Consistent instruction 
across all grade levels 
as measured by 
walkthroughs and 
administrator 
observations 
 
-Quality student writing 
measured by rubrics 
 

Spring 
2019 
 

Curriculum 
Director, 
Administration 

Provide grade level 
appropriate 
professional 
development for 
teachers to teach the 
writing process  

Pre K-12 - Development and 
completion of writing 
professional learning 
 
- Teacher feedback 
documented during 
building level meetings 
assess the need for 
further professional 
development 
 
- Quality student work 
samples measured by 
rubrics 

Spring 
2019 

Administration  

Administer  a 
comprehensive 
assessment system to 
collect writing data in 
order to make 
instructional decisions 

Pre K-12 -Review data on 
quarterly basis  
 
-Develop and 
implement an 
assessment system 
 
-Teacher analysis of 
writing samples 

Spring 
2019 
 

Teachers, 
Curriculum 
Director 
 



 

Goal 3: Literacy interventions will be implemented K - 12 to address students' needs based 
on assessment data. 
 
Rationale: Based on the KSDE Literacy Needs assessment, evidence was found for research 

based interventions for reading; including appropriate resources. Consistency for interventional 

actions throughout grades K-12 is insufficient.  While evidence indicates that we are strong in 

the elementary in effectiveness of interventions and the assessment cycles, the secondary levels 

are low or emerging in this area.  

 

Evidence-Based Research:  

Universal screening is a critical first step in identifying students who are at risk for 

experiencing reading difficulties and who might need more instruction. Screening should take 

place at the beginning of each school year in Kindergarten through Grade 2. Schools should use 

measures that are efficient, reliable, and reasonably valid. Because available screening measures, 

especially in kindergarten and grade 1, are imperfect, schools are encouraged to conduct a 

second screening mid-year. (Gersten, R., Compton, D., Connor, C.M., Dimino, J., Santoro, L., 

Linan-Thompson, S., and Tilly, W.D., 2008). 

 

Central to the effective use of an intervention is working with students to set goals for 

improvement, followed by a description of the strategy to be mastered, modeling of the strategy 

verbally, continued practice and feedback, and generalization of the strategy to other tasks. 

(Kamil, M. L., Borman, G. D., Dole, J., Kral, C. C., Salinger, T., and Torgesen, J., 2008).  

Intervention instruction is most effective when it provides systematic and explicit 

instruction on whichever component skills are deficient (Armbruster et al., 2001); a 

significant increase in intensity of instruction (O’Connor, 2000); ample opportunities for guided 

practice of new skills; independent practice in applying and using those skills (Denton, Vaughn, 

& Fletcher, 2003); and appropriate levels of scaffolding as children learn to apply new skills 

(Foorman & Torgesen, 2001).  

 



 

Extensive intervention instruction (i.e., Tier 3) that focuses on word-level skills, vocabulary, 

fluency, and comprehension seems to have a small but positive impact on student learning 

(Edmonds et al., 2009; Scammacca et al., 2007; Wanzek et al., 2013).  

 

However, recent research has demonstrated that secondary students with significant 

reading difficulties, such as students identified with learning disabilities in reading, need 

intense and sustained interventions to maintain reading growth each year (Wanzek et al., 

2013).Thus, RTI's most important first tier is its weakest link at the secondary level. (Brozo, W. 

G., 2009) 

 

Secondary students with reading difficulties commonly have difficulties with decoding and 

fluency, which results in poor reading comprehension. Secondary teachers report that they 

are rarely prepared to teach students who struggle with reading, particularly in the content 

areas. When teachers do learn strategies to teach struggling readers, they rarely receive ongoing 

support, and the strategies often are not implemented with fidelity (Hougen, 2015).  

 
The good news is that when teachers receive appropriate training and support over time, 
they learn and apply the essential components of reading instruction, and their students 
make better progress (Hougen, 2015).  
 

Action Step Targeted 
group  

Evidence of Success Timeline Who is 
responsible 

Provide professional 
development for 
teachers (grade level 
specific) to implement 
appropriate 
interventions in the 
classroom to meet 
specific deficits in the 
five areas of reading 
(phonological 
awareness, phonics, 
fluency, vocabulary and 
comprehension). 

Pre K-12 Scheduled inservices/ 
trainings  
 
Attendance of 
conferences or trainings 
 
Teacher feedback and 
evidence of growth 
 
Monitor progress of 
specific skills (weekly, 
bi-monthly, monthly). 

Fall 
2018- 
Spring 
2020 

Administration 



 

Provide teachers with 
resources for literacy 
interventions and a data 
collection system.  
 

Pre K-12 Research online 
intervention materials for 
grades 6-12 
 
Continue current protocol 
for Pre K- 5 (such as: 
Sounds Abound, 95% 
Group, etc).  
 
Training of teachers 
 
Student performance 

Fall 
2018- 
Spring 
2020 
 

Curriculum 
Director, 
Administration 

Provide specific and 
explicit skill instruction, 
based on screenings, on 
deficient skills in the 
five areas of reading.  

Pre K-12 
 
 
 
 
 
 
 
 
 

-Teacher feedback 
 
-Student skill scores 
 

Fall 
2018- 
Spring 
2020 
 
 
 
 

Teachers, 
Curriculum 
Director 
 

 
 
 
 


