
English Learners in HESD 
Board Study Session 

March 3, 2014 
 

1. Regulations regarding English Learners (ELs) 
a. Federal Regulations (Title III) 

• To teach English 
• To provide access to academic content instruction 

b. State Regulations (Prop 227) 
• Program default is Sheltered Immersion 
• Parents may request Alternate Program (waiver required) 
• “All children in California public schools shall be taught English by being 

taught in English.” 
• “…the language of instruction used by the teaching personnel is 

overwhelmingly the English language,…” 
• “Once English learners have acquired a good working knowledge of 

English, they shall be transferred to English language mainstream 
classrooms.” 

• State legislation leaves the definition of “overwhelmingly” to individual 
districts.  Many districts in California have determined that all instruction is 
to be in English.  In HESD, the parents have choice of programs. 

 
2. Identification and classification of English Learners 

a. Home Language Survey 
b. California English Language Development Test (CELDT) 
c. Classifications:   

• English Learner (EL) 
• Initial Fluent English Proficient (IFEP) 
• Reclassified English Proficient (RFEP) 

 
3. Program Options for ELs at HESD 

a. Alternate Transitional Bilingual – Larsen, Parkview and Sunkist 
b. Two-Way Immersion (Dual Language) – Bard and Green 
c. Sheltered Immersion (SI) -   
d. Mainstream with English Language Development (ELD) 

 
4. Performance Data 

• Student performance across HESD 
• CST and Reclassification data 

 
  



5. English Language Development (ELD) 
• 14 Guidelines for ELD Instruction 
• 10  Competencies of Effective ELD Teachers 

 
6. Designing an effective system to support EL’s academic success 

• CA ELD Standards aligned with CCSS 
• Aligned with CCSS Instructional Units, working with WestEd 
• EL Support Toolkit on HESD Website  

 
7. Next Steps for HESD 

• Professional Development – GLAD Strategies 
• Monitor and support research-based, rigorous, quality instruction 



Staff Qualifications 
 

he teachers and staff who work with English Learners 
hold BCLAD and CLAD credentials. All have 

participated in specialized training such as SIOP 
(Sheltered Instruction Observation Protocol) and 
Systematic ELD.  All BCLAD teachers read, write, and 
speak fluently in both English and Spanish. 

How Can Parents Get Involved? 
 

arents are a very important part of our EL program. 
They are encouraged to work with the classroom 

teacher to reinforce their child’s learning.  Parents will be 
asked to participate in parent-teacher conferences, 
classroom projects, field trips, special school events and 
the school’s EL Advisory Committee (ELAC) which 
discusses issues related to the EL program in the school, 
and the District English Learner Advisory Committee 
(DELAC). Many parent workshops and classes are also 
offered at each site including parent English Language 
Development. 
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HUENEME ELEMENTARY SCHOOL DISTRICT 
EL PROGRAMS 

205 North Ventura Road 
Port Hueneme, CA 93041-3065 
For further information contact: 

Your School Principal or  
Irma Villanueva, Senior Director of 

Educational Projects 
(805) 488-3588, ext.9400 

 

H
ue

ne
m

e 
El

em
en

ta
ry

 S
ch

oo
l D

is
tri

ct
 

20
5 

N
. V

en
tu

ra
 R

oa
d 

Po
rt 

H
ue

ne
m

e,
 C

A
 9

30
41

 Welcome! 

EDUC 540E (08/13) ls 

 



he Hueneme Elementary School District has over 400 
teachers who are all credentialed (BCLAD or CLAD) 

to work with English Learners. There are about 4,000 
English Learner (EL) students in grades K-8 at our 
schools. 

DISTRICT PHILOSOPHY  
he Hueneme School District is committed to prepar-
ing ALL students to function in a multicultural 

society. To achieve this goal, we offer students who are 
acquiring English a comprehensive and developmental 
education program for English Learners.  The central 
purpose of this program, as defined by the California 
legislature, is to ensure that our second language learners 
achieve academic parity with their English counterparts 
and become fluent in English. 

PROGRAM FOCUS 
The focus of the EL programs is: 

� Academic achievement in all subject areas 
� Fluency and literacy in English 
� Development of self-worth, civic and environmen-

tal responsibility and cultural awareness 

The children in EL programs are provided the same 
academic course of study as all students in the district at 
the same grade level and are held to the same standards. 

THREE MODELS FOR ENGLISH 
LEARNERS 

here are three types of EL programs in our district: 
Sheltered Immersion, the Alternative Bilingual 

Program and Mainstream English.  Programs vary by site 
although all provide English Language Development 
daily. 
 
Sheltered Immersion Program (SI) 

heltered Immersion core curriculum is presented over-
whelmingly in English. Students receive daily 

instructed English Language Development (ELD). 
Academic instruction in English is supported, when 
appropriate, by Spanish. Students are transitioned to 
mainstream English classrooms in 3rd grade or when they 
reach reasonable fluency in English. 

Newcomer (N) classes are for EL students new to this 
country and who speak no English.  The primary focus is 
ELD and academic English. Students typically transition 
to Mainstream English (M) after one year with extra help. 
This program is not offered at all sites. 

The Alternative Bilingual Classroom (PL) 
tudents in this program  must have parents request a 
waiver (Educ. 580) annually from the site.  All 

students are native-Spanish speakers.  They study 
academics in Spanish and receive English language 
development (ELD) instruction daily.  Students in this 
classroom mix with English speaking students from 
another classroom as part of their schedule. 

In third or fourth grade or when they meet the district 
transition criteria, students begin a structured transition program 
with reading, writing, and math taught in English by a trained 
CLAD teacher. The following year, the student is placed in a 
post-transition classroom taught entirely in English with SDAIE 
(Specially Designed Academic Instruction in English) 
methodology.   

Note:  Any parent may request a waiver from the office to have a 
child instructed in his/her native language.  If 20 or more parents 
per grade level and of the same language have approved waivers, 
the school is required to offer bilingual instruction. 

Dual Immersion (D (K-8)) In this Alternative Program, half of 
the day is instructed in English and half in Spanish while 
students learn to read in their native language.  Parents must 
apply to have their students participate in this program. 

Mainstream English Classroom (M) 
nstruction is given in English in all content areas but 
students may receive help in the primary language if 

needed.  Students at all levels of English acquisition are 
given daily English Language Development (ELD) and 
SDAIE instruction as appropriate. Parents may request 
this placement at any time. 

EL PROGRAM COMPONENTS  
How is an English Learner (EL) Student 
Placed? 

fter parents fill out a Home Language Survey, 
students that come from a home where another 

language is spoken are tested on the California English 
Language Development Test (CELDT) to determine how 
proficient they are in English. Spanish speakers are also 
tested in Spanish. This test helps us to know (1) which 
program placement is appropriate and (2) how much 
English the student knows. Parents are asked for 
information which informs appropriate program placement 
for their child. The District gives parents the results of this 
language screening (Educ.LEP573) within 30 days of 
enrollment. 
 
What Curriculum is used in EL Programs? 

CURRICULUM 
AREA PUBLISHER / BOOK 

Language Arts ♦ Houghton Mifflin (K-5) 
♦ Holt (6-8) 

ELD 

♦ Avenues (K-5) 
♦ Pearson Longman Keystone (6-8) 
♦ Hampton Brown  Inside (6-8) 
 

Transition 
♦ Houghton Mifflin 
♦ Focused Approach (Dutro) 
♦ Corrective Reading 

Mathematics 
♦ Wright Group/McGraw-Hill         
     Everyday Mathematics 
♦ McDougall Littel CA (6-8) 

Science ♦ Houghton Mifflin (K-5) 
♦ McDougal Littel (6-8) 

Social Studies ♦ Houghton Mifflin (K-6) 
♦ McDougal Littel (7-8) 

 

When is an EL Student Considered Fluent in 
English? (Redesignation or Reclassification) 

ll, students are reviewed annually by the Language 
Assessment Team beginning in third grade to see if 

s/he meets criteria for reclassification to Fluent English 
Proficient (FEP) as one measure of progress (Redesignat-
ion Review form TR 102). Those students who don’t meet 
the qualifications receive further support through ELD 
and, or intervention, and will be reevaluated within a year. 
Parents also receive an annual report (Educ. 573) with 
CELDT scores and State academic test results. 
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HUENEME ELEMENTARY SCHOOL DISTRICT
Student Performance 

 2012 -2013

School

English 
Language Arts                 

EO 

English 
Language Arts                 

EL/RFEP
Math                 
EO 

Math                
EL/RFEP

Bard 64% 35% 64% 40%
Beach 82% 33% 75% 66%
Hathaway 67% 34% 67% 60%
Haycox 58% 37% 58% 48%
Hueneme 49% 43% 38% 43%
Larsen 38% 37% 52% 44%
Parkview 53% 35% 46% 46%
Sunkist 57% 37% 56% 51%
Williams 70% 32% 63% 35%
Blackstock 54% 34% 48% 42%
Green 57% 39% 57% 56%

BARD TWI 5th grade
English 

Language Arts                 
EO 

English 
Language Arts                 

EL/RFEP
Math                 
EO 

Math                
EL/RFEP

In TWI (29 students) 11/12 (68%)  12/17 (76%) 8/12 (75%) 14/17 (82%)
Not in TWI (56 students) 21/35 (56%) 2/21 (9%) 22/35 (63%) 2/21 (9%)

NOTE:  Elementary Sample grade is 5th, Jr High Sample Grade is 8th.  Data reported is percentage of students 
achieving proficient or advanced on California Standards Test (CST) administed May 2013. 
 
EO = English Only 
EL = English Learner 
RFEP = Reclassified Fluent English Proficient 
TWI = Two-Way Immersion 



Hueneme Elementary School District EL AND RFEP
Three Year Comparison

2011, 2012, 2013

Data collected from  California Department of Education, Data Reporting Office Prepared 8/7/2013

School 2013 EL's 2012 EL's 2011 EL's 2013 RFEP 2012 RFEP 2011 RFEP
Bard 37.8% 39.0% 35.6% 17.3% 8.5% 7.8%
Beach 3.8% 2.2% 1.2% 42.9% 0.0% 0.0%
Hathaway 70.1% 68.4% 67.5% 17.9% 9.1% 14.0%
Haycox 87.7% 87.6% 82.7% 10.5% 5.2% 11.6%
Hueneme 28.3% 32.6% 30.7% 13.9% 10.0% 9.2%
Larsen 69.9% 72.8% 72.2% 18.2% 4.2% 13.9%
Parkview 48.0% 47.3% 47.7% 16.9% 10.8% 11.8%
Sunkist 60.2% 59.2% 55.2% 14.6% 9.4% 12.1%
Williams 61.1% 59.6% 52.6% 9.0% 8.5% 18.8%
Blackstock 25.7% 32.3% 36.2% 27.6% 6.8% 6.2%
Green 16.7% 20.9% 23.0% 34.1% 8.8% 4.7%
District 47.4% 48.7% 47.2% 16.8% 7.5% 11.5%
County 22.6% 23.1% 22.6% 12.9% 6.7% 12.8%
State 21.7% 22.3% 17.0% 12.2% 16.3% 11.4%



HUENEME ELEMENTARY SCHOOL DISTRICT 
English Learner, Redesignation and Socio-Economically Disadvantaged (SED)

2013-2014

School
Total # of 
Students

# of 
English 

Learners
% English 
Learners

% RFEP 
(2012-
2013)

% Socio-
Economically 

Disadvantaged 
(SED)

Bard 693 288 41.6% 17.3% 75.0%
Beach 390 15 3.9% 42.9% 31.5%
Hathaway 598 407 68.1% 17.9% 88.8%
Haycox 1006 872 86.7% 10.5% 91.6%
Hueneme 477 152 31.9% 13.9% 76.5%
Larsen 818 576 70.4% 18.2% 88.1%
Parkview 741 345 45.6% 16.9% 84.5%
Sunkist 802 456 46.7% 14.6% 75.4%
Williams 709 430 60.7% 9.0% 84.9%
Blackstock 1162 272 23.4% 27.6% 88.8%
Green 1039 164 15.8% 34.1% 83.6%
District 8442 3978 47.1% 16.8% 82.9%

NOTE: Data as of 1/23/14 from CALPADS, not certified
Redesignation data from CA Dep. Of Education, Data Reporting Office using 2012-2013 data as of 1/27/14



GUIDELINES FOR ELD INSTRUCTION 
 
In Chapter One, "Improving Education For English Learners: Research-Based 
Approaches", Saunders and Goldenberg outline 14 guidelines based in research: 
 
1. Providing ELD instruction is better than not providing it. 
2. ELD instruction should include interactive activities, but they must be 

carefully planned and carried out. 
3. A separate block of time should be devoted daily to ELD instruction. 
4. ELD instruction should emphasize listening and speaking although it can 

incorporate reading and writing. 
5. ELD instruction should explicitly teach elements of English (e.g., 

vocabulary, syntax, grammar, functions, and conventions). 
6. ELD instruction should integrate meaning and communication to support 

explicit teaching of language. 
7. ELD instruction should provide students with corrective feedback on form. 
8. Use of English should be maximized during ELD instruction; the primary 

language should be used strategically. 
9. Teachers should attend to communication and language-learning strategies 

and incorporate them into ELD instruction. 
10. ELD instruction should emphasize academic language as well as 

conversational language. 
11. ELD instruction should continue at least until students reach level 4 (early 

advanced) and possibly through level 5 (advanced). 
12. ELD instruction should be planned and delivered with specific language 

objectives in mind. 
13. English learners should be carefully grouped by language proficiency for 

ELD instruction; for other portions of the school day they should be in 
mixed classrooms and not in classrooms segregated by language 
proficiency. 

14. The likelihood of establishing and/or sustaining an effective ELD 
instructional program increases when schools and districts make it a 
priority. 

Improving Education For English Learners: Research-Based Approaches,  California Department of 
Education, 2010.  ISBN 978-0-8011-2 
 



10 COMPETENCIES OF EFFECTIVE ELD TEACHERS 
 
In Chapter two, "English Language Development: Foundations and Implementation in 
Kindergarten Through Grade Five", Marguerite Ann Snow and Anne Katz list Barbara 
Merino’s 10 competencies of effective ELD teachers: 
 
1. Knowledge of research on first- and second-language acquisition and how 

this research has informed instruction and assessment. 
2. Understanding of academic language in English, with experience in 

helping students make connections to the home language. 
3. Knowledge of discipline-specific content and its cognitive and linguistic 

demands on English Learners. 
4. Deep understanding of instruction, both in practice and thorough research, 

on the implementation of curricula and strategies effective with English 
Learners. 

5. Understanding and implementation of assessment to inform instruction and 
monitor progress meaningfully and efficiently in response to English 
Learner needs. 

6. Understanding of how contextual factors in classrooms, schools, and 
communities influence learning and access to the curriculum for diverse 
learners. 

7. Understanding of learners and their families, their strengths and their 
challenges---especially the impact of language and culture on communities 
living in poverty. 

8. Knowledge and expertise in the use of approaches to involve families in 
extending classroom learning to diverse communities. 

9. Knowledge and skill in conducting inquiry about teaching and learning in 
classrooms in ways that are responsive to English Learner needs. 

10. Skills and experience in working effectively and collaboratively within 
small communities of inquiry designed to advance learning for English 
Learners. 

Merino, Barbara. 2007.  Identifying critical competencies for teachers of English Learners. Newsletter if 
the University of California Linguistic Minority Research Institute 16 (4)  (Summer); 1-7 

 
Improving Education For English Learners: Research-Based Approaches,  California Department of 
Education, 2010.  ISBN 978-0-8011-2 
 



California English Language Development Standards – 2012 
 
“All English learners will receive high quality CCSS-based instruction as well as ELD 
standards-based instruction.”                                     California ELD Standards, 2012 
 
 
CA ELD STANDARDS: PURPOSE 
 Align with California’s Common Core State Standards for English Language 

Arts, Literacy in History/Social Studies, Science, and Technical Subjects 
(Common Core State Standards) 

 
 Highlight and amplify the key language knowledge, skills, and abilities in 

the Common Core State Standards critical for ELs to simultaneously be 
successful in school while they are developing English  

 
 Provide opportunities for ELs to access, engage with, and achieve in grade-

level academic content while they are learning English  
 
 Use in tandem with the Common Core State Standards and not in isolation  

 
 Strengthen English Language Development in light of next-generation 

content standards 
 
What They Are… 

• are to be used strategically, intentional and purposefully  
• do provide descriptions of knowledge and skills that are essential and 

critical for development  
• can be unpacked and expanded in order to provide a comprehensive 

instructional program for Els 
• describe what Els should be able to accomplish if they receive high quality 

instruction with appropriate scaffolding and instructional materials 
 
What They Are Not… 

• are not be used in isolation from the CCSS and other academic content 
standards  

From a presentation by Karen Cadiero-Kaplan, Director, English Learner Support Division at 
California Department of Education at Ventura County Office of Education 
 



• do not provide an exhaustive list of all the linguistic processes and 
resources that Els need to develop in order to be successful in school 

• do not specify how teaching should occur or what instructional materials to 
use  

• are not a curriculum or a curriculum framework 
 
 
KEY SHIFTS IN THE 2012 CA ELD STANDARDS 
From A Conceptualization of…. To Understanding…. 
Language acquisition as an individual 
and lock-step linear process. 

Language Acquisition as a non-linear, 
spiraling, dynamic and complex social 
process. 

Language development focused on 
accuracy and grammatical correctness. 

Language development focused on 
collaboration, comprehension and 
communication with strategic 
scaffolding to guide appropriate 
linguistic choices. 

Use of simplified texts and activities, 
often separate from content 
knowledge, 

Use of complex text and challenging 
activities with content integral to 
language learning. 

English as a set of rules. English as a meaning-making resource 
with different language choices based 
on audience, task and purpose. 

A traditional notion of grammar with 
syntax and discrete skills at the center. 

An expanded notion of grammar with 
discourse, text structure, syntax and 
vocabulary addressed within 
meaningful contexts. 

Literacy foundational skills as one-size-
fits-all, neglecting linguistic resources. 

Literacy foundational skills targeting 
varying profiles of ELs, tapping linguistic 
resources and responding to specific 
needs. 

 
 
 
 
 
 
From a presentation by Karen Cadiero-Kaplan, Director, English Learner Support Division at 
California Department of Education at Ventura County Office of Education 
 



ELD PROFICIENCY LEVEL DESCRIPTORS 
 
 Provide an overview of stages of ELD that English Learners are expected to 

progress through as they gain increasing proficiency in English as a new 
language. 

 
 Describe student knowledge, skills, and abilities across a continuum, 

identifying what ELs know and can do at early stages and at exit from each 
of three proficiency levels: 

 Emerging, Expanding, and Bridging. 
 
 Are intended to be used as a guide to provide ELs with targeted instruction 

in ELD as well as differentiated instruction in academic content areas. 
 
 ELs at all levels of English language proficiency fully participate in grade 

level tasks in all content areas with varying degrees of scaffolding in order 
to develop both content knowledge and English. 

 

From a presentation by Karen Cadiero-Kaplan, Director, English Learner Support Division at 
California Department of Education at Ventura County Office of Education 
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