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Writing Intervention Examples
Writing Interventions:
Declarative Knowledge
· Provide explicit vocabulary instruction, 
· Use mnemonic devices, 
·  Utilize graphic organizers to show relationships,
· Use rehearsal strategies 

Concept

· Teaching by analogy strategies 
· Utilizing concept mapping 
· Utilizing imagery 

Procedure
· Teach writing strategies

Principle
· Explicit instruction in mechanics and grammar

Problem solving
· Teach writing strategies

Cognitive strategy

· Teach editing or revising strategies  
· Explicit instruction in writing (convention) skills 
· Utilization of graphic organizers as a way to organize information 
· Teach specific writing strategies 
Attitude

· Provide a safe environment 
· Provide scaffolded support for success in an initial writing task 

Psychomotor

· Teach handwriting and keyboarding 
· Seek out support from an OT 


TIER 2 or 3 
Writing Intervention Examples
Writing Interventions:
Curriculum-Based Spelling Probes – Written Expression

Appropriate Grade Level:  All grade levels

Brief Description: The purpose of this intervention is to provide information regarding a student’s level of spelling skill development compared with that of peers; to set short- and long-term goals for spelling instruction and remediation; to evaluate the effectiveness of spelling interventions; and to provide information for program evaluation.

Materials Needed:
1. Three sets of 20 to 25 words taken randomly from the spelling textbook or basal reader series, depending on which is used
2. for spelling instruction; if spelling is integrated into other subject areas, lists can be generated by writing grade-level words on cards and randomly selecting sets of cards. 
3. Pencils (2 per student)
4. Lined paper (one per student)
5. Stopwatch or watch with second hand

Procedure/Steps:
1.  Give students copies of the topic sentence and give the following directions
“I want you to write a story.  I am going to read a sentence to you first, and then I want you to write a short story about what happens.  You will have 1 minute to think about the story you will write and then have 3 minutes to write it.  Do your best work.  If you don’t know how to spell a word, you should guess.  Use the sentence I read as your first sentence.  Are there any questions?  For the next minute, think about… [read story starter].”
2.  After 1 minute, say, “Start writing.”
3.  After 3 minutes, say, “Stop and put your pencil down.” 


Suggestions for Evaluating Effectiveness:
Count the number of words that are correctly written.  Do not count numerals as words.  If students write the story starter as part of the story, as directed, include the words in the starter as part of the total word count.  Compare the words-written-correctly rate to student’s individual norms or local norms.

 
Comments/tips:
This probe can be used with individual or groups of students.


Curriculum-Based Spelling Probes – Basic Writing

Appropriate Grade Level:  All grade levels

Brief Description:  The purpose of this intervention is to provide information regarding a student’s level of spelling skill development compared with that of peers; to set short- and long-term goals for spelling instruction and remediation; to evaluate the effectiveness of spelling interventions; and to provide information for program evaluation.

Materials Needed:
6. Three sets of 20 to 25 words taken randomly from the spelling textbook or basal reader series, depending on which is used
7. for spelling instruction; if spelling is integrated into other subject areas, lists can be generated by writing grade-level words on cards and randomly selecting sets of cards.
8. Pencils (2 per student)
9. Lined paper (one per student)
10. Stopwatch or watch with second hand

Procedure/Steps:
1.  Give students copies of the topic sentence and give the following directions
“I am going to read some words.  I want you to write the words on the sheet in front of you.  Write the first word on the first line, the second word on the second line, and so on.  I’ll give you 7 seconds to spell each word.  When I say the next word, try to write it, even if you haven’t finished the last one.  Are there any questions?”
2.  Say each word twice.  Use homonyms in a sentence.
3.  Dictate words for 2 minutes.  Do not dictate a new word in the last 3 seconds and allow the student to finish the last word.

Suggestions for Evaluating Effectiveness:
Option A
Score the probes as follows:
1. Each word has an extra character placed before and after it.  For example, the word BUTTER has seven possible letter sequences.
	2.  Count the number of correct letter sequences.  For example:
		_BUTTER_ has seven letter sequences correct.
		_BUTTAR_ has five letter sequences correct.
		_BUTER_ has five letter sequences correct.
		_BATTAR_ has three letter sequences correct.

3. Divide the number of correct letter sequences by the total seconds dictated and multiply by 60 seconds to obtain the letter-sequence-correct-per-minute rate.  For example, if words are dictated for 2 minutes, the formula is:
	Correct letter sequence  x 60 SECONDS = letter sequences correct per minute
	       120 seconds

	4. Compare the correct-letter-sequence rate to the student’s individual norms or local norms.

Option B
1. Count the number of words spelled correctly in 2 minutes to obtain a words-spelled-correctly rate for the probe.
2. Compare the words-spelled-correctly rate to the student’s individual norms or local norms.

Comments/tips:
This probe can be used with individual or groups of students.


Copy, Cover, Compare – spelling words

Appropriate Grade Level:  All grade levels

Brief Description: This method of teaching and learning spelling words allows the students practice at visualizing and producing the weekly spelling words through a sequence of easy to remember steps.  This is a reasonable intervention to implement on an individual level, as self-monitoring is facilitated by having the correct spelling of the word readily available.  

Materials Needed:
	Spelling list
	Pencil
	Paper

Steps for Implementation
1. Provide students (or targeted group of students) with a list of spelling words
2. Instruct each student to study a word carefully and then copy it down.
3. Cover the copied word with a sheet of paper and write it from memory
4. Check the word and correct if needed
5. If the word was correctly spelled from memory, move onto the next word
6. If the word was misspelled, repeat steps 2-4.

Evaluation:
Compare percent correct scores on weekly spelling tests for the entire class or the selected group of students before and after implementation.

Comments/Tips:
Periodically check students’ self-corrections
Implement reward system for demonstrated improvement on spelling tests.


Proofreading with “SCOPE” 

Appropriate Grade Level:  Intermediate and Advanced

Brief Description:  As students get older, error free work becomes more and more important.  This intervention offers students a mnemonic device for remembering the steps involved in thorough proofreading. 

Materials Needed:
1.  Posterboard with the SCOPE steps written on it:
	Spelling:  Is the spelling correct?
Capitalization:  Are the first words of sentences, proper names, and proper nouns capitalized?
Order of Words:  Is the syntax correct?
Punctuation:  Are there appropriate marks for punctuation where necessary? 
Express Complete Thought:  Does the sentence contain a noun and a verb or is it only a phrase?
2.  Student-generated writing piece that needs to be edited.  
3.  Sample piece of writing on an overhead
4.  Overhead projector

Procedure/Steps:
1.  Discuss with the students how often they get into difficulty because they are not sufficiently skilled at proofreading their papers before they submit them and therefore get low grades because their papers have many errors in them.
2.  Teach the students the mnemonic strategy “SCOPE” using the posterboard.
3.  Demonstrate using SCOPE with a sample piece of writing on an overhead projector.
4.  Give the students ample practice and opportunity to apply SCOPE in their own work.

Suggestions for Evaluating Effectiveness:
Record the average number of errors in the work turned in for a group of selected students or for the entire class for several weeks.  Compare the scores over time.  
  
Comments/tips:
If necessary, staple a copy of the SCOPE sheet to student’s papers before they turn them in to remind them to edit their work.  






Susie Can Write! – Writing Fluency

Appropriate Grade Level:  K-8

Brief Description:  The purpose of this intervention is to help a beginning writer increase his or her writing fluency and to provide a model for correct sentence construction.  A benefit of this intervention is that it allows students to experience writing success while building their skills.  

Materials Needed:
1.  Pencil 
2.  Paper

Procedure/Steps:
Step One:
1.  Present students with a list of story titles and if necessary, read that list aloud.
2.  Encourage students to select a topic they would enjoy writing about.
3.  Have students write the title at the top of the paper and write about their topics as well as they can.  (If they ask, cheerfully provide them with the spellings of words.)  

Step Two:
4.  As students finish their paragraphs, have them take turns reading them to the teacher or another adult helper.  
5.  Ask the students to tell you more about their topic.  
6.  With student input, rewrite the paragraph and have students read it aloud.  

Step Three:
7.  Have students copy the paragraph from your paper and read it aloud with your help.

Suggestions for Evaluating Effectiveness:
Using a set of criteria, score student paragraphs in your record book once a week for several weeks.  Scores should improve.  

Comments/tips:
Have students illustrate their completed paragraphs and post the results up in the classroom. 



Peer Tutoring Spelling Game

Appropriate grade level: All grade levels

Brief Description:  This intervention is based on increasing active academic responding in the classroom.  This strategy targets spelling accuracy by combining classwide peer tutoring with public posting in a game-like format.  In addition to providing increased opportunities for each student to practice spelling without increasing the total amount of time set aside for spelling instruction, it prevents reinforcement of errors because peer tutors provide immediate feedback for responses. Also, because the peer tutoring game only takes 15 minutes to complete, in can be easily used within the spelling period, regardless of how the spelling curriculum is arranged.

Materials Needed:
	List of spelling words
	Pencil and paper for each student
	Red or blue slips of construction paper in a box, enough for one slip per student
	Posterboard chart listing the team names, with columns for posting red and blue team point totals and weekly team   
                Winners.

Procedures/steps for implementation:
1. Tell the students that they will be playing a new game to help them learn more spelling words.  You’ll need about 30 minutes for the first day of training
2. Tell the students that the game is like basketball.  In this game, they will make “baskets” (2 points) and “foul shots” (1 point).  Select one student to demonstrate tutoring to the class, using the procedures described below.  Then select two more students and guide them through the procedures in front of the class.  Conduct two more demonstrations with other student pairs.  Then have the entire class practice the procedures while you walk around the room giving corrective feedback and praise for appropriate tutoring.
3. On Monday of each week, teach the list of new words to the entire class or to the spelling groups.
4. Also on Monday, have each student draw a red or blue slip of paper from a box for assignment to one of two teams.  Then create tutor pairs within each team.
5. Begin the tutoring game by asking students to move to their tutoring stations (an arrangement where they can work in pairs).  Designate one student to serve as tutor first.  Distribute the new word list and spelling forms or sheets of paper
6. Signal the students to begin, and, if desired, set a timer for 5 minutes.  Tutors present tutees with the list of words as many times as possible during this time period.  The tutor says a word while the tutee writes it on his or her paper.  The tutee then rally spells out to the tutor the word he or she has written. 
7. If the word is correct, the tutor says, “Correct!  Give yourself two points!” and the tutee marks a “2” on his or her list.  If the word is incorrect, the tutor points to, pronounces, and spells the missed word orally to the tutee.  The tutee must write it correctly three times before receiving the next word.  After the word has been corrected, the tutee receives one point.
8. After five minutes, the pair reverses roles
9. During tutoring, walk around the room, supervising and awarding bonus points (“referee points”) to tutors for examples of positive tutoring, up to 5 additional points per student.
10. After another five minutes, it is time to stop.  Have tutoring pairs add up their points, including any bonus points.  Record individual scores on the individual chart, and record team points on the team chart.  
11. On Friday, give a spelling test on the words tutors have practices. Have team pairs exchange papers, correct each other’s answers, and award three points for each correctly spelled word.
12. Have each student report his or her points and record them on the individual score chart.
13. Announce the team winner for the week, and post the winner on the team chart.
14. Randomly spot check students’ scoring and point additions.  Correct as needed.

Evaluation:
Compare percent correct scores on weekly spelling tests for the entire class or the selected group of students before and after implementation.



Step-By-Step Cartoon Writing

Appropriate Grade Level:  Elementary

Brief Description:  This intervention gives beginning or reluctant writers experience sequencing steps, using transition words, and writing a paragraph.  The novel format makes the task more engaging and relevant.  It also takes away the anxiety associated with writing and capitalizes on strengths in other areas like drawing.   

Materials Needed:
1.  Index cards without lines
2.  Colored Pencils
3.  Tape
4.  Writing materials

Procedure/Steps:
1.  Discuss as a group the types of things students do to get ready for school in the morning.  Tell students they will be drawing a comic strip about what they do when they get up in the morning.  
2.  Students draw one event on each index card (e.g., waking up, getting dressed, eating breakfast).  Students are encouraged to add detail to their pictures to help them remember exactly what happens.
3.  Now students put their ideas in order and tape them together like a comic strip.
4. Before students begin writing, have them use the comic strip as a guide to tell the story out loud.  
5.  Encourage them to use transition words like first, next, later, and finally.  Teachers can post a list of words to use while telling and writing their paragraphs.  
6.  Students can write one descriptive sentence about each frame of their comic strip to form a paragraph.  
7.  Attach the final copy to the comic strip and display in the classroom.

Suggestions for Evaluating Effectiveness:
Using the number of errors as a marker, compare paragraphs written in this format to paragraphs written without this structure for a select group of students or for the whole class.  
  


What would you do if…?

Appropriate grade level:  Grades 4-8

Brief Description:  This classroom activity gives students an opportunity to develop ideas for narrative writing.  It also demonstrates the appropriate way to follow simple story structure.  It allows children to use drawings to stimulate their imaginations and to help them generate story ideas, which helps engage students who see writing as something that is boring and always challenging.

Materials Needed:  Pencil, blank paper, writing paper

Steps for implementation
1. Have students fold a blank piece of paper in half.  Ask students what they would do if they were invisible for 24 hours.  Share ideas and probe students to add details to your suggestions.
2. Tell the students that, now that they have some ideas, they are going to make a drawing of four things that they would do if they were invisible for 24 hours.  Students should use pencil or one color to make the drawings of their ideas, one in each box.  The purpose of the drawings is to help the students remember their ideas without having the pressure of having to write them down immediately.
3. Now that the students are excited about the possibilities, they are ready to start writing.  Begin with an introduction, where students write about how they become invisible.  The body of the story will be made up of descriptions of their four pictures.  The ending of the story should be an explanation of what happens when they become visible again

Evaluation:
Have the students read their stories out loud.  Their peers can make suggestions about other details they could add, and each child could work on revisions for a final “class publication,” a compilation of all of the stories.

Comments/Tips:
Have “authors” include colored versions of their drawings in the final versions of their stories for illustrated stories.


Writing an Autobiography

Appropriate Grade Level:  K-12

Brief Description:  Writing an autobiography gives students the opportunity to practice writing and to learn more about themselves and their families.  In particular, it helps them to think about the structure of writing and the use of different sources of information.  Beyond that, having a relevant topic makes writing more interesting and meaningful.

Materials Needed:
1.  Writing materials
2.  If necessary, sheets of interview questions

Procedure/Steps:
1. Throughout the year, read (or have students read) autobiographies and discuss their contents with the class.
2.  Ask the students what information they feel they would need to write an autobiography and how they might be able to obtain that information (e.g., students may need to interview parents and grandparents).
3.  Have the students write an autobiography, conferencing frequently with other students and teachers.
4.  Display autobiographies with pictures in the classroom and halls.  

Example:
“The Life of Juan Gonzales” by Juan Gonzales
My mother says she remembers very well the day I was born.  She was at my grandmothers.  She said all of a sudden she had a great pain and went oh my god!!  My mother knew I was going.

Suggestions for Evaluating Effectiveness:
Have class discussions about autobiographies before and after the project.  See if students bring additional material, insights, and thoughts to the discussions.    

Comments/tips:
Have students do several drafts of the project.  Have them talk about the information they’ve gathered in groups and see if their peers have more suggestions for sources they should consult.  You can also provide students with possible interview questions and topics.


Increasing Writing Productivity with Self-Monitoring

Appropriate Grade Level:  Grades One through Eight

Brief Description:  The purpose of this intervention is to increase word production through self-monitoring of word counts. The rationale behind this intervention is that the more students write, the more effect they will become at writing, and the idea is that if students monitor their amount of writing output, they will strive to increase that amount. A benefit of this intervention is that it improves students' motivation for writing.

Materials Needed:
1.  Journals or notebooks for student writing (one journal per student)
2.  Student-made line graphs for recording word counts
3.  Posterboard chart with bar graph for recording class word counts
4.  Red felt-tip marker
5.  Watch with second hand, kitchen timer, or stopwatch

Procedure/Steps:
1.  Select a time for freewriting in individual journals.  Freewriting should be conducted daily or several times a week.
2.  Explain to the students that they will be learning to evaluate their progress in writing by counting and recording the number of words they write during each session.
3.  Display the class chart and explain that you will be graphing the total number of words written by the class for each writing session.  Using the group average number of words written correctly calculated during the observation period, set a weekly goal of total words to be written by the class.  Draw a red line on the chart to indicate that goal.  Raise that goal by about 5% each week.
4.  Discuss specific topics students may select, provide a writing prompt, or permit students to select their own topics.  Provide approximately 15 minutes for writing.
5.  After students finish writing, demonstrate how to create a simple line graph on their chart and have them record the number of words they wrote during that session on their graphs.  Tell them to count all the words, regardless of whether they believe the words are spelled correctly.
6.  Provide an opportunity for students to voluntarily share their writing with the rest of the class.
7.  Each week, review journals and graphs to monitor student self-recording and to obtain the class word count total for recording on the class chart.  Discuss progress in achieving the weekly goal and praise students if they meet or exceed it.  

Suggestions for Evaluating Effectiveness:
Count the number of words in freewriting samples for a group of selected students or for the entire class for several weeks.  Count each word whether it is spelled correctly an unconventional invented spelling.
 
Comments/tips:
This intervention can also be done for 3-5 minute periods.  In that case, give students time to brainstorm ideas and to plan their writing before the time begins.


