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What is Schoolwide Positive Behavior Support?

Over the past 20 years, greater attention has been directed toward approaches based on validated practices 
that apply what we know about the science of human behavior to improve school climate and discipline. 
Schoolwide Positive Behavior Support (SW-PBS)–known also as Positive Behavior Interventions and 
Supports (PBIS) or Effective Behavioral Supports (EBS)–is a district or school’s process for teaching 
social and behavioral skills so its focus can be on teaching and learning. Schools have the responsibility 
to provide an education to students in safe and predictable environments. Establishing a positive, 
proactive schoolwide discipline plan is a necessary first step for enabling schools to achieve their goals and 
responsibilities.

Schoolwide Positive Behavior Support is an organizational framework for discipline. As a framework 
or approach, it is not a specific “model” or “program,” but a compilation of research-validated and effective 
practices, interventions, and systems change strategies. SW-PBS provides the framework for:

 ▶ Improving the social behavioral climate of schools 
 ▶ Supporting or enhancing the impact of academic instruction on achievement 
 ▶ Increasing proactive, positive, preventive management while decreasing reactive management
 ▶ Integrating academic and behavior supports
 ▶ Improving services for all students, including students at risk and students with identified disabilities 

(EBD)
In SW-PBS, school-based teams are provided with training on 1) systems change and leadership principles 
and practices, and 2) application of research-validated instructional and management principles and 
practices for schoolwide, non-classroom, classroom, and individual student levels. This allows schools to 
review the status of behavior support in their school and develop implementation action plans to address 
their unique needs. This is articulated in the MO SW-PBS Essential Components.

MO SW-PBS Essential Components

Missouri has identified features or components based on the PBIS National Center Implementer’s 
Blueprint that together form a highly effective approach to schoolwide discipline (Technical Assistance 
Center on PBIS, 2010). Each component is vital. They operate together to ensure the positive and proactive 
approach to discipline that is likely to lead to behavioral and academic success. These components include: 
1) Common Philosophy and Purpose, 2) Leadership, 3) Clarifying Expected Behavior, 4) Teaching 
Expected Behavior, 5) Encouraging Expected Behavior, 6) Discouraging Inappropriate Behavior, 7) 
Ongoing Monitoring, and 8) Effective Classroom Practices. Each is described below.

1. COMMON PHILOSOPHY & PURPOSE. Many educators still believe that students would behave if 
we could just find a “bigger club,” yet studies identify punishment as one of the least effective approaches 
(Lipsey, 1991; Costenbader & Markson, 1998; Gottfredson & Gottfredson, 1996). Effective schools realize 
that it is far easier and better to build adaptive behaviors through proactive instructional approaches than 
to try to decrease maladaptive behaviors through punishment. Before embarking on school improvement 
related to discipline, the beliefs about student behavior and discipline must be examined and a new, 
shared, positive and proactive philosophy and purpose created. Discovering shared beliefs increases 
commitment, provides a framework for making decisions, and is often the first step in unifying staff. 
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Effective schools commit this positive and proactive philosophy of discipline to writing in the form of a 
mission, vision and beliefs. This philosophy creates the sense of direction that gives coherence to diverse 
activities and keeps the learning on course. Time spent examining what staff believe about student 
discipline and creating a shared philosophy is a wise investment in lasting change.

2. LEADERSHIP. Effective schoolwide discipline will succeed or fail by the vision, commitment, and 
amount of personal attention received from the administrator. Clearly, schools with good outcomes 
have forceful leadership at the administrative level, but with staff members’ views clearly represented in 
decisions. Therefore, in MO SW-PBS, leadership includes the building administrator along with a SW-PBS 
Leadership Team that is representative of building staff. The Team will lead their staff through a process of 
developing and gaining consensus on beliefs, expectations, and procedures, along with the completion of 
a written plan. This full staff involvement in the process is crucial, and effective leadership utilizes effective 
and efficient group processes to engage staff, understand change and the stages of implementation, and 
provide effective professional learning support. Once procedures are developed, effective leadership 
ensures that their SW-PBS plan is continually evolving and arranges for routine review and renewal 
through data gathering, policy revision, and training of new staff. Practices are upheld through supervision 
of staff, and practices are incorporated into hiring and evaluation processes. Strong leadership is the factor 
that contributes most directly and assuredly to effective change in schools, particularly when change 
involves new practices that must be incorporated into every day routines (Colvin, Kame’enui & Sugai, 
1993; Sprick, Wise, Markum, Haykin & Howard, 2005).

3. CLARIFYING EXPECTED BEHAVIOR. Just as schools rely on the direction provided by their 
academic curriculums, success with student discipline begins with clear behavioral expectations - a 
behavioral curriculum. These expectations are not lists of prohibitive rules, but a vision of responsible 
student behavior and social competence. Agreed upon student expectations promote consistency across 
staff through a common language and help develop similar tolerance levels. A curriculum of expected 
behaviors allows educators to be proactive and focus on catching students behaving responsibly. 
Clarification begins by identifying a set of three to five succinct schoolwide expectations that cross all 
settings. These are further clarified by identifying specific behaviors for each expectation. Expected 
behaviors are then identified for specific non-classroom settings (e.g., hallways, cafeteria, etc.), and 
classroom procedures developed to guide daily operations. Additionally, some schools adopt a social skills 
curriculum to further identify social competency (U.S. Department of Education, 2014). 

4. TEACHING EXPECTED BEHAVIOR. Once expectations have been defined, systematic teaching of 
those expected behaviors must be a routine part of the school day. Teaching social behavioral skills calls 
upon the same methods used to teach academics - direct instruction, modeling, practice and feedback. At 
the beginning of the school year and in an ongoing fashion throughout the year, students should be taught 
how to behave responsibly in each school setting. Effective teachers spend up to one-third of their time 
during the first days or weeks of the new school year teaching their expectations, and frequently review or 
remind students of their expectations all year long (Cotton, 1995). Lesson plans, teaching schedules, and 
special activities and events are planned to guide the ongoing teaching of expected behaviors. Teaching of 
expectations should also include a plan to ensure that new students and staff are provided the opportunity 
to learn the behaviors that will lead to success in their new school.

5. ENCOURAGING EXPECTED BEHAVIOR. Staff must not only teach and model appropriate 
behavior, but also must watch for and provide feedback to students about their behavioral progress. This 
feedback or incidental teaching capitalizes on naturally occurring opportunities to reinforce students who 
demonstrate responsible behavior. These minute-by-minute interactions that occur between staff and 
students are the most important means of encouraging students to behave responsibly. Creating a school 
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List the MO SW-PBS Essential Components in the chart that follows and summarize 
the key points of information for each. Be prepared to share your information or teach 
others as directed.

culture where expected behaviors are the norm requires that staff interact with students four times more 
frequently when they have engaged in appropriate behavior than when the student is misbehaving (Reavis, 
Jenson, Kukic & Morgan, 1993). Strategies for providing specific positive feedback to students along with a 
menu or continuum of positive reinforcement options are essential.

6. DISCOURAGING INAPPROPRIATE BEHAVIOR. Just as students need specific positive feedback 
when behaving in accordance with expectations, inappropriate behavior also requires feedback. 
Inappropriate behavior in schools should be viewed as a teaching opportunity–a chance to clarify and 
reteach expectations (U.S. Department of Education, 2014). The same calm instructional approach used 
when students make academic errors should be used to correct social errors. Correction interrupts 
the behavior needing improvement so that a more appropriate response can be taught, practiced and 
reinforced. Associated with correction is the use of consequences, which are not to be punitive, but to 
extend teaching, decrease future occurrences of the behavior, and provide students with the motivation 
necessary for them to begin behaving in acceptable ways. Correctional strategies and a menu or 
continuum of consequences to discourage inappropriate behavior provide staff with the tools to effectively 
change student behavior.

7. ONGOING MONITORING. Use of data can focus staff ’s efforts by identifying areas in need of 
improvement as well as those operating well, and keep the effort alive by providing feedback or knowledge 
of results that promote consistent implementation and renewal. There are several methods useful for 
monitoring progress and making decisions regarding student behavior and discipline: 1) Surveys–
questionnaires or interviews which ask individuals to share their perceptions or experiences related to 
school discipline; 2) Observations–planned visits to classrooms or non-classroom areas for observing and 
recording the kinds of behaviors that occur and the level and effectiveness of supervision; observations can 
confirm or clarify the perception data gathered through surveys; 3) Behavioral Records–using available 
data from existing school records (e.g., office referrals, attendance, tardies, detentions, suspensions, 
referrals for assistance or to special education, etc.); objective data are particularly meaningful to monitor 
overall trends and impact of practices. Data collection is an ongoing process that assists staff to find areas 
where implementation is weak or inconsistent, or where policies need upgrading or extending. This 
data can identify the need for increased supervision, staff learning support, revision of practices or new 
procedure development.

8. EFFECTIVE CLASSROOM PRACTICES. Effective classroom practices are based on the same 
overarching schoolwide and non-classroom expectations. They are then further articulated through the 
behaviors/rules and procedures that each instructor decides best fit that classroom. Additionally, some 
specific research-based techniques have been found to be equally applicable to academic and social 
behavioral instruction.

These Essential Components provide the framework for MO SW-PBS, your work to create effective 
learning environments, and the training and technical assistance activities. Your MO SW-PBS Team 
Workbook is organized around these components.



172017-2018 MO SW-PBS Tier 1 Team Workbook

Essential Components

Component Key Points

1. Common Philosophy & 
Purpose

2. Leadership

3. Clarifying Expected 
Behavior

4. Teaching Expected 
Behavior

5. Encouraging Expected 
Behavior

6. Discouraging 
Inappropriate Behavior

7. Ongoing Monitoring

8. Effective Classroom 
Practices
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