
 

GRADE 3- Social Studies 

COMMUNITY AND CHANGE 

 
Through studies of continuity and change in their locality, children can begin to think about 

chronological relationships and to analyze how some things change and others remain the same. By 

exploring their own community and locating some of the features built by people who lived long ago, 

children can make contact with times past and with people whose activities have left their mark on 

the land. Finally, teachers should introduce children to the great legacy of local, regional, and 

national traditions that provide common memories and a shared sense of people hood for all of us.  

 

Our Local History: Discovering Our Past and Our Traditions  

Children who have constructed a family history in grade two are now ready to think about 

constructing a history of the place where they live today. Children might recall how the decision of 

their parents or grandparents to move to this place made an important difference in their lives. They 

might wonder whether the people who came to this place long ago made a difference, too. 

Discovering who these people were, when they lived here, and how they used the land gives children 

a focus for this first unit.  

 

Because Montana’s geographic setting has had important effects on where and how localities 

developed, children should begin their third-grade studies with the natural landscape. A field trip into 

the immediate environment will establish familiarity with the major natural features and landforms of 

this region. Field trips are especially important if children have not had an opportunity before this to 

explore, observe, and study firsthand their local environment. Field trips may be augmented by use of 

videotapes and photographs of the landscapes. Teachers must evaluate carefully whether the children 

have a clear understanding of the mountains, valleys, hills, lakes, rivers, prairies, and other natural 

features of U.S. regions. One cannot assume that the children have knowledge of these features 

simply because they live near them. Experience has shown that many children have never visited 

these places, even when these places are not far from their homes. An important activity for children 

in grade three is to learn the topography of the local region. In doing the research for this activity, 

children will develop an understanding of the physical setting in which the region’s history has 

unfolded, will learn to differentiate between major landforms in the landscape. Once the research is 

completed, children can consider whom the first people were who lived here, how they used the 

resources of this region, and in what ways they modified the natural environment. (Many tribes lived 

in the Missoula Valley in encampments for hunting, fishing, digging bitterroot, and trading. The 

Salish were the last tribe to call the Missoula Valley their home.)  

 

American Indians who live in the region should be authentically presented, including their tribal 

identity; their social organization and customs; the location of their villages and why they were 

located here; the structures they built and the relationship of these structures to the climate in this 

place; the methods they used to get their food, clothing, tools, and utensils and whether they traded 

with others for any of these things; and their art and folklore. Museums that include in American 

Indian cultures are a rich source of publications, pictures, and artifacts that can help children 

appreciate the daily lives and the adaptation of these cultures to the environment of the geographic 

region. Children are now ready to consider those who came into this region and the impact each new 

group had on those who came before. To organize this sequence of events, children should develop a 

classroom time line by illustrating events and placing those illustrations in sequence with a caption 

under each. Depending on the local history, this sequence will include the explorers who visited here; 



the newcomers who settled here; the economy they established; their impact on the American Indians 

of this region (including the impact on the American Indians’ marks, names, customs, and traditions 

that continue today); and their lasting marks on the landscape, including the buildings, streets, 

political boundaries, names, customs, and traditions that continue today; the people who have 

continued to come to this region; and the rich legacy of cultural traditions that newcomers brought 

with them. (Resource sites: People’s Center in Pablo, Salish-Kootenai College in Pablo, and the 

Hellgate Treaty Site near Missoula.)  

 

Children should observe how their community has changed over time and also why certain features 

have remained the same. They should compare the kinds of transportation people used long ago, the 

ways in which people provided water for their growing community and farmlands, the sources of 

power long ago, and the kinds of work people engaged in years ago. They should discover that the 

changing history of their locality was, at all stages, closely related to the physical geography of this 

region: its topography, soil, water, mineral resources, and relative location. Children should analyze 

how successive groups of settlers made different uses of the land, depending on their skills, 

technology, and values. Children should observe how each period of settlement in their locality left 

its mark on the land, and they should analyze how decisions being made today also will leave their 

effects, good or bad, for those who will come after.  

 

To bring earlier times alive for children, teachers should provide opportunities for them to study 

historical photos and to observe the changes in the ways families lived, worked, played, dressed, and 

traveled. Children should have opportunities to role play being an immigrant today and long ago; 

discover how newcomers, including children, have earned their living, now and long ago; and 

analyze why such occupations have changed over time. They should observe how a given place, such 

as Main Street, looked long ago and how it looks today. Children can compare changes in their 

community with picture displays provided by the teacher.  

 

The local newspaper, the historical society, or other community organizations often can provide 

photos and articles on earlier events in the region--stories and pictures that capture for children a 

sense of what it was really like the day the town celebrated its new school, turned out for the grand 

opening of its new railroad station, or celebrated a town hero. Children should have opportunities to 

interview ―old-timers‖ in their community or to invite them to speak to the class to build 

appreciation of events as seen through the eyes of those who were there.  

 

When available, old maps can be a source of wonderful discoveries: where early settlements which 

once occupied this land were located; how streets were laid out in an earlier day and how many of 

them and their names survive today; how boundaries have changed over the years and how 

settlements have grown; how once-open fields have changed to dense urban development; how a 

river has changed in location or size because of a dam constructed upstream, or a great earthquake in 

the past.  

 

Throughout these studies children should have continuing opportunities to enjoy the literature that 

brings to life the people of an earlier time. The literary selections, though not written specifically 

about their community, should illustrate how people lived in the past and thus convey the way of life 

of those earlier times.  

 

Finally, in each of these studies, children should be helped to compare the past to changes underway 

today. Are new developments changing their community? How do people today earn their living or 

seek recreation? How are people working to protect their region’s natural resources? How do people 



in this community work to influence public policy, elect their city government, and participate in 

resolving local issues that are important to children and their families, such as the fate of a local park 

earmarked for commercial use? Children can identify some issues that are important in their 

immediate community. Informed volunteers in community service or elected officials can be invited 

to explain why people volunteer and to describe some of the arguments on different sides of an 

important issue facing the community.  

 

Our Nation’s History: Meeting People, Ordinary and Extraordinary, Through Biography, 

Story, Folktale, and Legend  

To understand the common memories that create a sense of community and continuity among people, 

children should learn about the classic legends, folktales, tall tales, and hero stories of their 

community and nation. Stories such as Ingri and Edgar D’Aulaire’s Christopher Columbus, Joan 

Sandin’s The Long Road to a New Land, Thomas P. Lewis’s Clipper Ship, Barbara Brenner’s Wagon 

Wheels, Elizabeth Shub’s The White Stallion, F. N. Monjo’s The Drinking Gourd, and Barbara 

Cohne’s Molly’s Pilgrim help students to appreciate those who dared to move into unknown regions. 

Stories of Montana Indians should be included--for example, invite a storyteller to present to the 

class. Children should listen to biographies of the nation’s heroes and of those who took the risk of 

new and controversial ideas and opened new opportunities for many. Such stories convey to the 

children valuable insights into the history of their nation and its people; they also help children to 

understand today’s great movement of immigrants into throughout the U.S. as a part of the 

continuing history of their nation.  

 

Through stories and the celebration of national holidays, children should learn the meaning of the 

nation’s holidays and the symbols that provide continuity and a sense of community across time; for 

example, the flag, the eagle, Uncle Sam, and the Statue of Liberty. They should learn the Pledge of 

Allegiance to the flag and the national songs that express American ideals, such as ―America the 

Beautiful,” the ―Star Spangled Banner,” and “America.”  

 
 

GRADE LEVEL: 3rd Grade 

Grade 3: Big Ideas  
Qtr. 1. American Indians  

Qtr. 2. Geography/Glacial Lake Missoula   

Qtr. 3. Basic Structure of United States 

Government: Citizenship  

Qtr. 4. Missoula/Frenchtown  

 

 

ESSENTIAL QUESTIONS:  

 What was Missoula like in the past 

compared to now? 

 How have people shaped Missoula in 

the past as well as today? 

 How does the Salish traditional 

seasonal round relate to the seasons of 

the year? 

OPI MONTANA STANDARDS 

THE SOCIAL STUDIES CONTENT 
STANDARDS FOR THIRD GRADE   

1. The civics and government content 
standards for third grade are that 
each student will:   

a. describe and identify the basic 
functions of local government, 
including tribal governments  

b. recognize that civic 
participation involves 
remaining accurately informed 
about public issues, taking 
action, and voting in elections.   

c. identify key national symbols  
 

2. The economics content standards for 
third grade are that each student will:   



a. compare the benefits and 
costs of individual choices.   

b. identify examples of human 
and natural resources that are 
used to produce goods and 
services.  

c. explain economic 
interdependence within 
historical and contemporary 
contexts  

 
3. The geography content standards for 

third grade are that each student will:  
a. examine maps and other 

representations to identify 
historical and contemporary 
political and cultural patterns 
in the Americas  

b. identify environmental and 
technological events and 
conditions that impact 16 
humans  

 
4. The history content standards for third 

grade are that each student will:  
a. identify Montana Indian tribes 

by their historic and 
contemporary name   

b. explain how perspective 
impacts the telling of historical 
events  

 
 
 

 
 COMMON CORE LITERACY STANDARDS FOR SOCIAL STUDIES 

READING  (Informational) 

 
RI.KI.1 Ask and answer questions to demonstrate 
understanding of a text, referring explicitly to the 
text as the basis for the answers. 

 
RI.KI.2 Determine the main idea of a text; 
recount the key details and explain how they 
support the main idea. 
RI.KI.3 Describe the relationship between a 
series of historical events, scientific ideas or 
concepts, or steps in technical procedures in a 
text, using language that pertains to time, 
sequence, and cause/effect. 

 

WRITING 

 
WR.TT.1a Write opinion pieces on topics or 
texts, supporting a point of view with reasons: 
Introduce the topic or text they are writing 
about, state an opinion, and create an 
organizational structure that lists reasons. 

 
WR.TT.1b Write opinion pieces on topics 
or texts, supporting a point of view with 
reasons: Provide reasons that support the 
opinion. 

 
WR.TT.1c Write opinion pieces on topics or 
texts, supporting a point of view with 



 

RI.CS.4 Determine the meaning of general 
academic and domain-specific words and 
phrases in a text relevant to a grade 3 topic or 
subject area. 

 
RI.CS.5 Use text features and search tools (e.g., 
key words, sidebars, hyperlinks) to locate 
information relevant to a given topic efficiently. 

 
RI.CS.6 Distinguish their own point of view 
from that of the author of a text. 
 

RI.IK.7 Use information gained from 
illustrations (e.g., maps, photographs) and the 
words in a text to demonstrate understanding of 
the text (e.g., where, when, why, and how key 
events occur). 

 
RI.IK.8 Describe the logical connection between 
particular sentences and paragraphs in a text (e.g., 
comparison, cause/effect, first/second/third in a 
sequence). 

 

RI.IK.9 Compare and contrast the most 
important points and key details presented in two 
texts on the same topic. 

 
RI.RR.10 By the end of the year, read and 
comprehend informational texts, including 
history/social studies, science, and technical texts, 
at the high end of the grades 2–3 text complexity 
band independently and proficiently. 

 

reasons: Use linking words and phrases (e.g., 
because, therefore, since, for example) to 
connect opinion and reasons. 

 
WR.TT.1d Write opinion pieces on topics 
or texts, supporting a point of view with 
reasons: Provide a concluding statement or 
section. 

 
WR.TT.2a Write informative/explanatory texts 
to examine a topic and convey ideas and 
information clearly: Introduce a topic and group 
related information together; include illustrations 
when useful to aiding comprehension. 
 

WR.TT.2b Write informative/explanatory 
texts to examine a topic and convey ideas and 
information clearly: Develop the topic with 
facts, definitions, and details. 

 
WR.TT.2c Write informative/explanatory 
texts to examine a topic and convey ideas and 
information clearly: Use linking words and 
phrases (e.g., also, another, and, more, but) to 
connect ideas within categories of information. 

 

WR.TT.2d Write informative/explanatory 
texts to examine a topic and convey ideas and 
information clearly: Provide a concluding 
statement or section. 

 
WR.TT.3a Write narratives to develop real or 
imagined experiences or events using effective 
technique, descriptive details, and clear event 
sequences: Establish a situation and introduce 
a narrator and/or characters; organize an event 
sequence that unfolds naturally. 

 

WR.TT.3b Write narratives to develop real or 
imagined experiences or events using effective 
technique, descriptive details, and clear event 
sequences: Use dialogue and descriptions of 
actions, thoughts, and feelings to develop 
experiences and events or show the response 
of characters to situations. 
WR.TT.3c Write narratives to develop real 
or imagined experiences or events using 
effective technique, descriptive details, and 
clear event sequences: Use temporal words 
and phrases to signal event order. 

 



WR.TT.3d Write narratives to develop 
real or imagined experiences or events 
using effective technique, descriptive 
details, and clear event sequences: Provide 
a sense of closure. 

 
WR.PD.4 With guidance and support from 
adults, produce writing in which the 
development and organization are appropriate 
to task and purpose. (Grade-specific 
expectations for writing types are defined in 
standards 1–3 above.) 
WR.PD.5 With guidance and support from 
peers and adults, develop and strengthen 
writing as needed by planning, revising, and 
editing. 

 
WR.PD.6 With guidance and support from 
adults, use technology to produce and publish 
writing (using keyboarding skills) as well as to 
interact and collaborate with others. 

 
WR.RB.7 Conduct short research projects that 
build knowledge about a topic. Include texts by 
and about Tribal Nations. 
 

WR.RB.8 Recall information from 
experiences or gather information from print 
and digital sources; take brief notes on 
sources and sort evidence into provided 
categories. Include sources by and about 
Tribal Nations. 

 
WR.RW.10 Write routinely over extended time 
frames (time for research, reflection, and 
revision) and shorter time frames (a single 
sitting or a day or two) for a range of discipline- 
specific tasks, purposes, and audiences. 

 

IEFA: ESSENTIAL UNDERSTANDINGS GRADES 3-5: FOCUS AREAS  (MONTANA) 

MONTANA CODE ANNOTATED 

20-1-501  

Indian Education for All  
Recognition of American Indian cultural 

heritage—legislative intent.  

(1) It is the constitutionality declared policy of 

this state to recognize the distinct and unique 

cultural heritage of American Indians and to be 

committed in its educational goals to the 

preservation of their cultural heritage.  

Grade 3: Learner Competencies  
3.1 Students describe the physical and 

human geography and use maps, tables, 

graphs, photographs, and charts to organize 

information about people, places, and 

environments in a spatial context.  

1. Identify geographical features in the local 

region (for example, mountains, valleys, hills, 

lakes, rivers, prairies).  

2. Trace the ways in which people have used the 

resources of the local region and modified the 



 

(2) It is the intent of the legislature that in 

accordance with Article X, section 1(2), of the 

Montana constitution:  

 

(a) Every Montana, whether Indian or non-

Indian, be encouraged to learn about the distinct 

and unique heritage of American Indians in a 

culturally-responsive manner; and  

 

(b) Every educational agency and all 

educational personnel will work cooperatively 

with Montana tribes or those tribes that are in 

close proximity, when providing instruction or 

when implementing an educational goal or 

adopting a rule related to the education of each 

Montana citizen, to include information specific 

to the cultural heritage and contemporary 

contributions of American Indians, with 

particular emphasis on Montana Indian tribal 

groups and governments.  

 

(3) It is also the intent of this part, predicated on 

the belief that all school personnel should have 

an understanding and awareness of Indian tribes 

to help them relate effectively with Indian 

students and parents, that educational personnel 

provide means by which school personnel will 

gain an understanding of and appreciation for 

the American Indian people.  

 

History: En. Sec. 1, Ch. 527, L. 1999.  
1. Lesson Plans for incorporating IEFA can be 
found at numerous locations, including 
www.opi.mt.gov  
 

physical environment in the local region (for 

example, a dam constructed upstream changed a 

river or coastline).   

 

3.2 Students describe the American Indian 

nations of long ago and in the recent past.  

1. Describe national identities, religious beliefs, 

customs, and various folklore traditions.  

2. Discuss the ways in which physical 

geography, including climate, influenced how 

Indian nations adapted to their natural 

environment in this region (for example, how 

they obtained food, clothing, tools).  

3. Describe the economy and systems of 

government.   

4. Discuss the interaction of new settlers with 

the already established Indians of the region.  

 

3.3 Students draw from historical and 

community resources to organize the 

sequence of local historical events and 

describe how each period of settlement left 

its mark on the land.  
1. Research the explorers who visited here, the 

newcomers who settled here, and the people 

who continue to come to the Missoula Valley, 

including their cultural and religious traditions 

and contributions.   

2. Describe the economies established by 

settlers and their influence on the present-day 

economy including the importance of private 

property and entrepreneurship.   

3. Trace why their community was established, 

how individuals and families contributed to its 

founding and development, and how the 

community has changed over time, drawing on 

maps, photographs, oral histories, letters, 

newspapers, and other primary sources.   

 

3.4 Students understand the role of rules and 

laws in our daily lives and the basic structure 

of the U.S. government.  

1. Determine the reasons for rules, laws, and the 

US Constitution: the role of citizenship in the 

promotion of rules and laws; and the 

consequences for people who violate rules and 

laws.   



2. Discuss the importance of public virtue and 

the role of citizens, including how to participate 

in a classroom, in the community, and in civic 

life.   

3. Know the histories of important local and 

national landmarks, symbols, and essential 

documents that create a sense of community 

among citizens and exemplify cherished ideals 

(for example, the U.S. flag, the bald eagle, the 

Statue of Liberty, the U.S. Constitution, the 

Declaration of Independence, and the U.S. 

Capitol).   

4. Introduce the three branches of government, 

with an emphasis on local government.  

5. Describe the ways in which Montana, the 

other states, and sovereign American Indian 

tribes contribute to the making of our nation and 

participate in the federal system of government.  

6. Describe the lives of American heroes who 

took risks to secure our freedoms.   

 

3.5 Students demonstrate basic economic 

reasoning skills and an understanding of the 

economy of the local region.  
1. Describe the ways in which local producers 

have used and are using natural resources, 

human resources, and capital resources to 

produce goods and services in the past and the 

present.  

2. Understand that some goods are made 

locally, some elsewhere in the United States, 

and some abroad.  

3. Introduce that individual economic choices 

involve trade-offs and the evaluation of benefits 

and costs.  

4. Discuss students’ ―work‖ in school as their 

contribution to the community. 
 

 
(Curriculum last reviewed 4/22/20)  
 


