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SECONDARY SCHOOLS REPORT 
RECOMMENDATION TO THE BOARD OF DIRECTORS 

BY JASON THOMPSON, INTERIM SUPERINTENDENT 

NARRATIVE 

Marysville School District has operated a system of school choice at the high school level dating 

back before the opening of the Marysville Getchell Campus in 2010. Marysville Pilchuck began a 

shift to small learning community (SLC) model schools in 2007 with Pathways of Choice. The 

Getchell campus was designed specifically to support the concept of four small schools and opened 

in 2010 with four small learning community schools: School for the Entrepreneur, Academy of 

Construction and Engineering, BioMed Academy and International School for Communications. The 

gym and cafeteria on the Getchell Campus were undersized for a school supporting an enrollment 

fluctuating around 1,600 FTE. Additionally, the campus contains no library and no performing arts 

space, both typical inclusions in a high school construction project.  

Additional small learning community schools were developed at Arts and Technology High School, 

Marysville Mountain View High School, and Tulalip Heritage High School, which all functioned more 

like a typical alternative high school or ALE school. The SLC model at Marysville Pilchuck, Pathways 

of Choice, never developed into a pure SLC model in the same way that Getchell did. Over time, the 

Pathways of Choice was abandoned by staff and the district, and Marysville Pilchuck returned to a 

comprehensive high school model, serving around 1300 students currently. District Special 

Education programs were consolidated over time at Marysville Pilchuck, and through the 

2017-2018 school year, Pilchuck serves nearly a 25% special education population, including all 

self contained high needs classrooms at the high school level. Arts and Technology enrollment 

declined over the years to sub 200 students for the 2017-2018 school year. Much like many of the 

other SLCs, what started as a robust idea with lots of staff commitment to a concept changed over 

time as staff turned over and interests changed, leading to an erosion of the original concept. Today, 

there is little to distinguish Arts and Technology from other schools, outside of its size.  Marysville 

Mountain View also experienced declining enrollment over time, and is now below 80 students, 

although enrollment at Mountain View does fluctuate across any given school year.  

As the school district struggled with issues of declining enrollment and annual state shortfalls in 

revenue, a shift to enrollment driven staffing decisions lead to continued erosion of the traditional 



 

SLC model at all campuses, most prominently at the MTC and Getchell campuses. These staffing 

decisions included reducing administrative overhead by consolidating principal and assistant 

principal leadership positions. One principal was assigned for Marysville Mountain View, Arts and 

Technology and 10th Street Middle School in the 2017-2018 school year, reducing a principal 

position overall. At Getchell, one principal was assigned with two assistant principals beginning in 

the 2016-2017 school year, reducing the administrative overhead associated with the school. 

Additional staffing decisions were implemented to reduce the over staffing of teaching positions in 

SLCs at the Getchell and other campuses beginning in the 2016-2017 school year. This decision 

reduced the staffing across the secondary schools by approximately an additional 13 FTE. All told, 

staffing changes implemented in budget cutting measures resulted in an over 2 million dollar 

ongoing annual budget savings for the school district.  

These changes were necessitated by the financial realities of ongoing reductions in state funding 

coupled with escalating costs of employee salaries, utilities, transportation, declining enrollment 

across the district as a whole and underfunded state mandates. At the same time, questions began 

to emerge around the viability of the SLC model in the longer term. This was in part due to the 

financial realities but also to the relative commitment to the original concepts by leadership and by 

staff in some SLCs. Changes in staff and staffing allocations contributed to an erosion of the 

institutional commitment necessary to sustain the model. Changes in requirements, Core 24, by the 

state made running small schools with limited staffing options incredibly challenging. Parents and 

students expressed an additional desire for expanded course options, which necessitated a change 

in practice and a move to a common schedule for the Getchell campus. Additional questions began 

to emerge from the broader community, and the district began a process to examine all of our 

secondary schools in greater detail.  

Initial investigation into the secondary schools unpacked additional questions related not just to 

SLCs but also to the broader approach to secondary education throughout the school district. For 

example, when looking at comparative demographic data, schools, especially the SLCs, did not 

appear to reflect the overall diversity of the broader Marysville community. Some schools enjoyed 

demographic advantages that contributed positively to graduation rates, GPA and other measures 

of student success.  At the same time, other schools were serving disproportionate populations of 

students with dramatically increased risk factors associated with achievement, including a dramatic 

disparity between the Special Education populations between our two largest high school 

campuses. When controlling for the variables associated with each school, aka comparing apples to 

apples and oranges to oranges, the variability in achievement results between schools and even 

schools on the same campus were understandable in a very different way. As we worked through 

the process, we continued to uncover questions related to our models of school at the secondary 

level.  

A large question uncovered during this time was related to our middle schools. Specifically, why so 

many families are making the decision to leave the district during the middle school years. We’ve 

analyzed data, and it does appear there is a significant number of families choosing to enroll in 

middle school outside of our district. Why is this the case? Is it an issue of enrollment? Our middle 

school size is comparable to surrounding districts in the region. Is it an issue of facilities? One 
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distinguishing factor for the middle schools in Marysville is two of the four are housed in very old, 

outdated facilities. Surrounding districts have generally more up to date facilities. This surely 

contributes to some of the negative perception around our middle schools, but we do not believe it 

answers all of the questions surrounding the middle school model in our district. The vast majority 

of the in district transfer waivers do favor our own newer facility though. Other factors are 

weighing into these family decisions. Public perceptions of safety and underlying programmatic 

issues  at the three schools generated additional questions for the district.  

So what are the decision factors to weigh in considering the issues at the secondary level in our 

district? At the heart of our thinking really is considering the strengths our broader community can 

bring to bear in our schools. Chief among those strengths is the increasingly diverse population we 

serve in our schools. For example, Marysville schools are experiencing, much like the region in 

general, a boom in the diversity of our school population. For example, in the last 30 years, our 

LatinX population has grown by over 1800%. Our district is no longer majority white in ethnicity. 

The increasingly diverse student population mirrors demographic shifts across the region and 

broader country, especially in suburban and urban economic centers. Learning to work with and 

learn from a diverse population of students and their families presents a tremendous growth 

opportunity for our schools and students, and can be a major asset in preparing students for life 

outside of the K-12 public schooling. We view the diverse nature of our district  as an untapped 

strength for our community and for our students, especially if we are willing to make our diversity a 

primary consideration in our decision making moving forward.  

EQUITY MUST BE A PART OF EVERYTHING WE DO 

In a recent Board of Directors retreat, I provided a working definition of equity as it pertains to 

schools, heavily borrowed from the Ottawa public school system. I include it here again for 

consideration as we build a case for this set of recommendations.  

 

Equity and inclusive education aims to understand, identify, address, and eliminate the biases, 

barriers, and power dynamics that limit students’ prospects for learning, growing, and fully 

contributing to society. Barriers may be related to sex, sexual orientation, gender identity, gender 

expression, race, ethnic origin, religion, socio-economic background, physical or mental ability, or 

other factors. In Marysville, this can include our system of school choice and the requisite resources 

required to sustain that system. No fault inequities in program, demographics, staffing, facilities 

and other areas have developed over the years.  It is recognized that several factors may intersect 

to create additional barriers for some students. These barriers and biases, whether overt or subtle, 

intentional or unintentional, need to be identified and addressed. We believe that Marysville’s 

diversity is one of its greatest assets – both today and for the future. Embracing this diversity and 

moving beyond tolerance and celebration to inclusivity and respect will help us reach our goal of 

making Marysville’s education system the most equitable in the region. Everyone in our publicly 

funded education system – regardless of background or personal circumstances – must feel 

engaged and included. Realizing the promise of our diversity is a continuous process grounded in 

actively respecting and valuing the full range of our differences. Providing a high-quality 
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education for all is a key means of fostering social cohesion, within an inclusive society where 

diversity is affirmed in a framework of common values that promote the well-being of all citizens. 

In reaffirming the values of fairness, equity, and respect as essential principles of our education 

system, the Marysville School District’s equity and inclusive education strategy should help to 

ensure that all students have the opportunities they need to fulfil their potential.  

For more information: 

Working Definition of Equity, Marysville School District Leadership Team, June 2018 

The increasing volume of questions both on the part of district leadership, the Board of Directors 

and the community led to the engagement process culminating with this report and 

recommendation to the Board of Directors.  This process really began in earnest during the 

2016-2017 school year with a review of our schools by WASA, the Washington Association of 

School Administrators. During the 2017-2018 school year, a broader community engagement 

process was launched culminating in a report to the board by Strategies 360.  All of the information 

obtained in those processes was coupled with additional reading and research of our issues and the 

combined experience of the district leadership team to prepare this set of recommendations to the 

Board of Directors of the Marysville School District. So why recommend these changes?  

● We don’t believe we can address the equity issues under the current model of SLCs.  

● We don’t believe the SLC model as it was defined is financially viable for the school district.  

● We don’t believe the results in some SLCs were necessarily a function of the size of the 

school, rather they were influenced by a much more complex set of factors including: 

student centered learning models, teacher and staff commitment to students, and 

unintended demographic advantages.  

● We believe diversity in our district is a primary strength and should be a considering factor 

as we move forward with whatever model is recommended.  

● We believe the middle school issue is complex, influenced by facility limitations and can be 

addressed by a bond to replace substandard facilities.  

● We believe safety and security issues at middle schools can be addressed with a stronger 

commitment to PBIS, Character Education and student-centered learning initiatives.  

● We believe there is value to many aspects of the SLC model in Marysville that need to be 

acknowledged. Those aspects of the SLC model, strong student and teacher relationships 

and learning that focuses first on student interest and need, for example, can apply to all 

levels of education and should be carried forward in an intentional way throughout all 

secondary schools.  

● Core 24, 24 credits for high school graduation, adds additional stress to an already stressed 

system and played a major consideration in our recommendation.  

ADDITIONAL BACKGROUND ON MIDDLE SCHOOLS 

Much like most districts in the region and state,  Marysville School District’s middle school 

configuration currently includes grades 6, 7, 8. We have four middle schools, Totem, Cedarcrest, 
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Tenth Street and Marysville Middle,  and one specialized program, SHoPP,  at the middle school 

level, all located in the south to central area of the school district.  Two of the middle schools, 

Marysville and Totem,  are within blocks of each other. Tenth Street is a choice school with a music 

focus.  Current enrollment for each school is as follows: 

Cedarcrest: 785 (Capacity: 900) 

Marysville: 784 (Capacity: 850) 

Totem: 548 (Capacity: 750) 

10th Street**: 173 

SHoPP (School to Home Partnership Program): 19 

Currently, each of the ten elementary schools ‘feed’ into the three larger middle schools in the 

following configuration:  

Cedarcrest: Cascade, Kellogg Marsh, a small neighborhood from Grove, Pinewood 

Marysville: Liberty, Marshall, Shoultes, Sunnyside 

Totem: Allen Creek, Grove, Quil Ceda Tulalip 

 

Three Key Middle School Perceptions emerged from the Community Engagement Report 

1. Size of Middle Schools. Parents and staff are concerned about the size (student population) of 

the middle schools. 

2. Behavior and Discipline. Parents and staff are concerned about student behavior and 

discipline in all middle schools. 

3. Sustainable Enrollment. Enrollment records show that parents move students outside of the 

district primarily at the middle level. 

ADDITIONAL BACKGROUND ON HIGH SCHOOLS / SMALL LEARNING COMMUNITIES  

Marysville School District’s high school configuration is currently grades 9, 10, 11, and 12. We have 

high schools located in the north, east, and west areas of the school district boundaries: Marysville 

Getchell (ACE, BIO, ISC, SFE)*, Marysville Pilchuck, Mountain View Arts and Technology**, Tulalip 

Heritage**. Current enrollment for each school: 

Marysville Getchell campus: 1456 

ACE: 335 

BIO: 394 

ISC: 375 

SFE: 352 

Marysville Pilchuck: 1130 

Mountain View Arts and Technology: 261 

Tulalip Heritage: 71 
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Key Perceptions from Community Engagement Survey and Report 

Many ideas shared in the community engagement process presented in conflict, indicating a lack of 

overwhelming consensus as to the issues and decision factors discussed. Segments of our 

community are under-represented which over-represented aspects of the results. Not surprisingly, 

33% of the community survey respondents identified as Marysville Getchell parents or students 

while only 19% identified from Marysville Pilchuck. It is important to consider information from 

the S360 report in the broader context of engagement efforts and not in isolation of any one 

methodology. Taken in that context, the information was valuable and considered carefully. 

Through the community engagement and outreach work of S360 and Dovetailing related 

specifically to secondary schools we heard and learned: 

● High School Decision Factors. It was suggested decision factors concerning student need, 
allowing choice, and ensuring safety be added to the decision making process. Others suggested 
the decision factors presented were good.  A few people noted the term “equity” needed to be 
defined, because the term was referenced but not widely understood in conversations and 
documentation.  

● Open Choice versus Neighborhood Schools. Many people expressed support for school 
choice, while others encouraged creating two comprehensive schools with boundaries. A few 
suggested doing this with choice and options for certain populations that request it. Others 
suggested school choice could be divisive for families and the broader community. Others 
focused on how boundaries would ultimately be set.  

● High Schools. The District was urged to ensure whatever high school model is considered offer 
the range of courses students need for graduation. Some suggested, based on enrollment, there 
appear to be too many high schools at the Marysville  Tulalip campus. A few suggested 
reconfiguring high school so students can choose a career focus for grades 11 and 12.  

● Getchell and SLCs. Some people encouraged maintaining the SLCs at Marysville Getchell High 
School, especially many of those already attending the Getchell campus. Some urged it was time 
to let go of the SLC’s, as they benefit relatively few students.   A few noted the degradation of the 
Getchell campus landscaping related to more students traveling to classes in other parts of the 
campus with the changes already made.  

● General Thoughts and Ideas. Graduation rates were questioned at many schools. The benefits 
of student-centered teaching, building relationships with students and student participation in 
decision making were underscored by attendees at the Dream Big events, regardless of the size 
or model decided upon. The importance of offering the range of needed classes was also 
underscored. Some noted they feel the  decision-making is slow and/or has already been made, 
indicating a desire to move forward with a public decision. 

 

CONCLUSIONS 

We have many good things happening in our schools, and we have talented students, many of 

whom achieve at high levels. This is evident in our classrooms across the district every day. We 

heard loud and clear we need to improve our communication with our community and families in 

ways that highlight the real story of our district, and we need to provide ongoing opportunities to 

engage in meaningful collaboration with our parents, students, staff and community. Our 
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community indicated a near universal desire to be involved in making the Marysville School District 

the very best in the region.  

 

Middle schools were identified by many in the community engagement process as a continuing 

source of frustration in our district. Many feel the schools are overcrowded and/or unsafe. 

Additionally, the data supports many families leave our district at the middle school level to attend 

middle schools in other surrounding districts. 

 

Size of Middle Schools 

 

Our middle schools are operating within identified capacity and are sized similarly to schools in 

surrounding districts in our region. Class sizes are larger than elementary, which is also typical in 

the region and in alignment with state funded staffing ratios, however the nature of the facilities in 

at least two of the four schools contributes to this perception of overcrowding and consequential 

low quality. For example, at MMS and Totem, all classroom doors open to common hallways, which 

become immediately filled with students during transition times. This transition time can easily 

become chaotic, and without adequate supervision unsafe. It is not feasible at this time to address 

the underlying facility issues without a bond in place to rebuild these substandard facilities, 

however there is a leadership opportunity here by staff to address transition times with increased 

focus. Greater fidelity towards the implementation of Positive Behavioral Interventions and 

Supports (PBIS), and focusing on increasing supervision and interaction from staff to students 

during transition times would help alleviate some of the issues expressed in our community 

engagement work around behavior and discipline. Additionally, studying and implementing 

creative scheduling options to minimize student passing volume as well as lunch volumes would 

help address ongoing behavioral issues in these settings.  

 

While we do recommend we focus our efforts around instructional and cultural issues at the middle 

school level, the facilities question really can only be solved with a future bond to replace the aging 

facilities.  

 

Behavior and Discipline 

 

ASB advisors at each of the middle schools have also recently reached out to district leadership 

about the possible inclusion of Character Education during  advisory times as a means to improve 

the culture at all middle schools. Grass root solutions with strong staff commitment are both critical 

in addressing perceptions of behavior and discipline throughout our schools, most definitely in our 

middle schools. Again, increased attention to implementation of PBIS coupled with strong principal 

leadership and staff commitment can help address issues of behavior and discipline. Earlier this 

year, we formed a working group in partnership with the Marysville Education Association, which 

includes administrators and teacher leaders from across the district, to study discipline and 

behavior and make recommendations for district-wide changes to support students. This group is 

nearing an initial set of recommendations. It is critical we include our teaching and support staff 

Page 7 of 15 



 

from the middle schools in addressing this aspect of the report. We will be working closely and 

directly with middle school principals moving into the 2018-2019 school year to strengthen our 

commitment to PBIS, Character Education and systems of support to address the community 

perception and to improve the overall culture of learning in our middle schools.  

 

Sustainable Enrollment 

 

Many families are indeed choosing to leave Marysville at the middle school level, and the reasons 

for this are complex. We believe the issues addressed in the sections above can help change public 

perception over time and build confidence in the strength of our middle school program. It is 

imperative Marysville address the substandard facilities as part of the solution, however that is at 

this time out of our direct control. What is in our direct control is the behavioral and disciplinary 

work we have recently started. That work needs to continue and be coupled with building strong 

learning cultures as the primary drivers of work in middle schools for the 2018 - 2019 school year. 

Additionally, we believe we need to dig deeper into instructional issues, strengthening our 

commitment to student-centered learning that is more engaging and provides context kids care 

about to drive their learning. This is an aspect of the intent with small learning community models 

that should be applied across our secondary schools. Leveraging technology tools we now have at 

our disposal and investigating new approaches to curriculum and instruction in our middle schools 

can strengthen the learning outcomes in our schools, change the perception of middle schools in 

our community and help draw families back to Marysville.  

 

District Culture 

 

We have talented teachers, support staff and administrators who are making a difference every day 

in the lives of the children we serve.  Regardless of the models of school we ultimately support 

moving forward, we heard we must do better to include all students and value the contributions 

and perspectives of every group through focusing on relationship-building and student-centered 

learning in every school. Each and every child deserves to have access to a free, public education 

that provides equitable opportunities from preschool/ kindergarten to graduation. 

 

We live in a global economy requiring our students to be prepared to think both critically and 

creatively, evaluate massive amounts of information, solve complex problems, and 

communicate well in a variety of formats and formalities. A strong foundation in reading, 

writing, math, and other core subjects is still as important as ever, yet by itself is wholly 

insufficient for lifelong success. ASCD 2012 

 

This excerpt, adapted from ASCD’s ‘Making the Case for the Whole Child’, is still as relevant today as 

when it was written in 2012. We must find a way to engage, inspire, and prepare each and every 

child we serve, not only through academics, but also through social and emotional connections with 

each other and the staff who serve them. We must build positive relationships with students, see 
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the individual strengths of every student, and provide support systems addressing needs to help 

students achieve and be successful in school and beyond. 

 

Our community has changed dramatically in the last 30 years. We are more diverse now than at any 

time in our history, and that diversity is increasing annually. If we are not now, we will shortly be a 

district that is not majority any single ethnicity. The economic diversity in Marysville is also very 

different than it was even 15 years ago during the initial phases of the SLC movement in our district. 

While our staff has remained relatively steady through this change, the needs of our students, their 

experiences, their families, their cultures and histories have changed in ways we have not 

addressed systematically. Our learning culture throughout the district is really at the heart of this 

recommendation.  

 

Schools can and should lead the work within our community to recognize and respond to changing 

demographics in the district. A responsive organization embraces the changes occurring as an 

opportunity to examine and build, intentionally, a system that is equitable in opportunity and 

access for today’s students, not the ones we had yesterday. People are our greatest asset as an 

organization, specifically the people working directly with our students. Any recommendation we 

make must involve directly the people working hard everyday for our students, our teachers and 

support staff and our building leaders. Organizationally, we recommend a recommitment to our 

students and an evolution of our approach to learning to better serve today’s students. The 

recommendations included below are a direct response to this recommitment.  

RECOMMENDATIONS 

Recommendation 1: Develop boundaries with two comprehensive high schools. 

● Each high school should provide a comprehensive course list including strong and varied Career 

and Technical Education opportunities, advanced coursework available to all students, and 

tiered interventions for academic and behavioral support 

● Class offerings should provide a range of pathways for students in both college and career 

exploration 

● Provide choice through an in-district waiver process that is communicated and understood 

widely  

● All high schools should offer access to fine arts programs and extracurricular activities to enrich 

the high school experience for students  

● Boundaries should be established through a comprehensive process that recognizes and 

considers the diverse nature of our community and in turn, that diversity is reflected in the 

student demographics at each school 

● A working committee should be convened to review district enrollment and demographic 

trends and recommend boundaries to the Board of Directors for feeder high schools, beginning 

with elementary through middle and ultimately high schools 
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● Continue to strengthen choice programs at Mountain View Arts and Technology High School 

and Tulalip Heritage High School, including alternative paths for high school graduation 

 

Why boundaries? 

Boundaries are tied to ‘neighborhood’ schools. Students begin school at the elementary level 

attending their neighborhood school (in most cases). Defined boundaries help students see a ‘path’ 

from elementary school to graduation. For example, they know in 4th or 5th grade they might be a 

Charger or a Tomahawk – they can dream, believe, and aspire and will have a clearer identity with a 

school. 

Creating an opportunity to connect our elementary schools with our secondary schools will provide 

a pathway to build upon the future for our students and our community. Boundaries will allow us to 

develop intentional relationships between feeder elementary schools, middle schools  and high 

schools whereby traditions and expectations can be shared through the relationship building at the 

feeder schools.  

Currently we are a divided community. Boundaries will help us be more intentional in our 

relationships and create opportunities for fun and engaging events for our students and their 

families.  For example, lunch buddies, schools visits, student mentors, game/sports nights and 

extracurricular events contribute to a growing sense of community, and boundaries will provide the 

high schools an opportunity to develop relationships with the elementary and middle feeder 

schools. 

 

Recommendation 2: Create two new community engagement committees comprised of staff, 

parents, community members, and students.  

 

Enrollment and Demographics Committee 

This committee is charged with studying and understanding the demographic and enrollment 

trends across the school district and recommending boundaries and boundary adjustments to the 

Board of Directors. This committee would be ongoing, and utilized to make recommendations to the 

board when adjustments in enrollment, changes in program or changes in school configuration or 

location are necessary. Enrollment trends will be forecast and ongoing planning for school size and 

program placement will be examined and communicated by this committee in an annual report to 

the school board.  

 

Deeper Learning Committee 

The underlying intent of the SLC model was to strengthen the connection between students and the 

staff who served them. This was perhaps easier in a smaller school, but it is not a concept unique to 

small schools. Additionally, the intent of the SLCs in Marysville and other places was to change the 

dynamic of classroom learning to be more student-centered, more student-focused and include a 

large component of student choice and engagement. These are concepts we recommend be 

implemented across all of our secondary schools with the guidance and support of a community, 
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parent, student and staff committee to study and recommend steps to implement deeper learning / 

problem- based / project-based learning across the district’s secondary schools.  

 

Deeper learning refers to a movement, albeit not a new one, in education to solidify the benefits of 

cognitive research. Simply put, the brain learns better when we are more engaged with and see 

importance in what we are learning. This approach will be familiar in some ways to our staff, and 

also stretch our learning to new areas. Deeper Learning encompases 6 major competencies that 

guide learning:  

 

Deeper Learning Competencies  

1. Master core academic content  

2. Think critically and solve complex problems  

3. Work collaboratively  

4. Communicate effectively  

5. Learn how to learn  

6. Develop academic mindsets  1

 

The Deeper Learning  Competencies incorporate skills and knowledge necessary to prepare 

students for life beyond school academically, professionally and civic participation. All of these 

connect directly to work already started in the district with program implementation including 

AVID’s WICOR strategies, technology professional development and what we know about learning 

in general. Concepts from Deeper Learning were introduced to all staff in grades 3-12 in 

professional development tied to the last technology levy. Leveraging technology tools for learning 

is a critical skill for today’s students, and allows access to resources that were previously 

unavailable to students and teachers. While the work in our district has started relative to Deeper 

Learning, we are in the very beginning stages of building the vision for this powerful concept with 

our staff, students and community.  

 

This committee will work to engage the cross-section of family and community groups to develop 

an instructional focus that begins and ends with student strengths and needs, is project-oriented, 

includes student choice and leverages teacher talent and technology to build a more engaging and 

purposeful learning environment in our secondary schools. This was the original intent of SLCs 

both in reviewing literature and in reviewing our own practice. Classroom practice is what matters 

most in learning, coupled with strong relationships between staff and students. SLC’s addressed the 

latter through size of the physical school, and in some classrooms we were able to realize the 

former too, but by no means all. The concepts though that made SLCs attractive to many places, 

including Marysville, are not exclusive to just the SLC model. The best of the SLC model should be 

recommitted to as we move forward with a more financially feasible model in Marysville.  

 

1 "deeper learning skills - Hewlett Foundation." 
https://www.hewlett.org/wp-content/uploads/2016/08/Deeper_Learning_Defined__April_2013.pdf. 
Accessed 25 Jun. 2018. 

Page 11 of 15 

https://www.hewlett.org/wp-content/uploads/2016/08/Deeper_Learning_Defined__April_2013.pdf


 

Why ongoing committees?  

 

The engagement work we’ve done over the past two years identified many competing ideas and 

interests. That is really to be expected in such a large and diverse community. One consistent 

message we’ve heard though is a strong desire for ongoing opportunities for engagement with the 

district in making Marysville a stronger school system. Having standing committees working on 

broad issues impacting students and programs  is a way to engage our community in an ongoing 

dialog around issues impacting the school district. Enrollment and demographics are always 

changing, and the perception in the community consistently believed our district has been growing 

when in reality our enrollment has been in a steady decline for years. Having a committee focused 

on understanding these issues will better position district leadership and the school board for 

future decisions and provide community conduits for information sharing. When enrollment trends 

reverse, and the district does begin to grow, forecasting that growth and responding, in advance, 

with proactive adjustments becomes even more important.  

 

The Deeper Learning Committee will provide ongoing community engagement with our most 

important work, what is happening in our classrooms every day. This committee will also provide 

advocacy and support for the concept in the broader community, again providing critical 

communication channels about what is happening in classrooms, removing barriers in the 

community and schools, and informing the process from the very beginning.  

 

Next Steps 
● Draft report and recommendations shared with the Board of Directors for review and 

discussion – June 18 

● Revised report and recommendations shared with the Board of Directors between July 9 - 

13 

● Final report and recommendation submitted to Board of Directors – July 16 

● Recommendation for proposed action of Board of Directors - August 6 

 

 

*Small High School Learning Communities 
**Option/choice schools 

 
 

References: ASCD: Making the Case for the Whole Child. Retrieved from 
http://www.wholechildeducation.org/assets/content/mx-resources/WholeChild-MakingTheC
ase.pdf 

 
https://www.hewlett.org/wp-content/uploads/2016/08/Deeper_Learning_Defined__April_201

3.pdf 
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ADDITIONAL TIMELINE AND BACKGROUND 

● In the early 1990’s, there was a bond to build two new elementary schools, make additions to 

Marysville Pilchuck and other district sites as needed. There is a perception among some in the 

community, that these bond dollars that were dedicated to build a new middle school at the 

north end of Marysville were used for other facility projects. This led to a mistrust in the 

community. 

● During the late 1990’s the concept that became 10th Street Middle School was created by a 

group of teachers who desired ‘a school within a school concept’ with a smaller group of 

students having the same teachers for three years and an emphasis on music (each student to 

play an instrument). The school eventually moved to a site on 10th Street and then to its current 

location on the Marysville Tulalip campus. 

● In the late 1990’s and early 2000’s the Arts and Technology High School opened using space at 

an industrial park on the reservation. This model was also born out of a ‘school within a school 

concept’ but there was not enough space to house the program. Arts and Technology initially 

operated more like an academy as the idea of SLCs was not yet in existence. 

● Arts and Technology High School and Tulalip Heritage moved to the Marysville Tulalip campus 

early in  2007 - 2008 school year. 

● During the early 2000’s, a bond proposal was developed to construct a new middle school, 

replace Cascade and Liberty Elementary Schools, prepare a site for a new high school, and do 

renovation at several sites. This measure failed and eventually led to higher student populations 

in the middle schools – with two of them needing major renovation (MMS and Totem). 

● Marysville School District went 16 years without the passage of a bond to build new or remodel 

existing facilities. 

● In 2006 a bond was passed to build a new elementary school (Grove) and a new high school 

(Getchell). The goal of the construction of a new high school at that time was to relieve 

overcrowding at MP. The bond proposal originally included a new middle and elementary 

school, but the bond amount was reduced with the goal of placing a new middle school (new or 

replace MMS) and an elementary school (to replace Liberty or Cascade) on a new future bond 

measure.  

● Prior to the construction of the new high school campus, research was done and a decision was 

made to create small learning communities at Marysville Pilchuck (which housed nearly 2,800 

students grades 9-12). This work was done with ‘Architects of Achievement’ on the tails of a 

Gates grant the previous year – both at the middle and high school level. 

● In 2007, Marysville Pilchuck created four small learning communities, otherwise known as 

SLCs, to create smaller environments for students in the context of a very large high school and 

a set of ‘Guiding Principles’ were developed at that time. 

● During the construction of the Getchell campus, the district continued work with Architects of 

Achievement and the architectural firm of DLR to design the ‘SLC’ campus. The design did not 

include a full size competition gym, areas for fine arts such as band or choir or capacity for a 

comprehensive athletics program. 
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● Prior to the Getchell campus opening, a high school choice program was established and 

boundaries were removed for high school students.  A bus routing system was designed to 

‘shuttle’ students to their high school of choice, effectively removing high school boundaries.  

● A bond measure to replace aging elementary schools, a middle school and Marysville Pilchuck 

introduced in 2016 failed. Twelve years have elapsed since the passage of a the last successful 

bond in 2006. Our facilities that needed to be replaced in that 2006 initial proposed bond 

measure have continued to age.  

● After failure of the 2016 bond measure, we listened to voter dissatisfaction and vowed to ‘get 

our house in order’.  This included taking better care of maintaining our current facilities and 

addressing existing issues (repairs, grounds/landscaping, addressing issues such as parking 

and bus loading and unloading areas). 

● We also vowed to ensure we were being fiscally responsible with taxpayer dollars. This 

included examining staffing and operational costs across the district including additional 

operating costs incurred by running small high schools (SLCs). 

● In 2016 WASA (Washington Association of School Administrators) completed a comprehensive 

review of the Marysville SLCs [WASA Report and Findings]. The report showed the SLCs were 

not as a whole increasing academic outcomes when demographic and other factors were 

considered and the cost of operation was considerably higher than a traditional comprehensive 

high school model. 

● To help guide our work, listen to stakeholders and plan for a refresh of our Strategic Directions, 

we contracted Strategies 360 (S360) to help lead a community engagement process. S360 and 

Dovetailing spent this past school year (2017-2018) engaging with stakeholders in various 

ways culminating with our two Dream Big community meetings.  
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