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STATEMENT ON LIMITATIONS
THE DISTRIBUTION, USE, AND SCOPE OF THE VISITING COMMITTEE REPORT

The Committee on Public Secondary Schools of the New England Association of Schools and Colleges 
considers this visiting committee report to be a privileged document submitted by the Committee on Public 
Secondary Schools of the New England Association of Schools and Colleges to the principal of the school and by 
the principal to the state department of education. Distribution of the report within the school community is the 
responsibility of the school principal. The final visiting committee report must be released in its entirety within 
sixty days (60) of its completion to the superintendent, school board, public library or town office, and the 
appropriate news media.

The prime concern of the visiting committee has been to assess the quality of the educational program at this 
school in terms of the Commission's Standards for Accreditation. Neither the total report nor any of its 
subsections is to be considered an evaluation of any individual staff member but rather a professional appraisal 
of the school as it appeared to the visiting committee.
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STANDARDS FOR ACCREDITATION
The Committee on Public Secondary School's Standards for Accreditation serve as the foundation for the 
accreditation process and by which accreditation decisions are made.  The seven Standards are qualitative, 
challenging, and reflect current research and best practice.  The Standards, written and approved by the 
membership, establish the components of schools to ensure an effective and appropriate focus on teaching and 
learning and the support of teaching and learning.  

 

Teaching and Learning Standards

Core Values and Beliefs About Learning

Curriculum

Instruction

Assessment of and for Student Learning

 

Support Standards

School Culture and Leadership

School Resources for Learning

Community Resources for Learning
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CORE VALUES, BELIEFS, AND LEARNING 
EXPECTATIONS

Teaching and Learning Standard

Effective schools identify core values and beliefs about learning that function as explicit foundational 
commitments to students and the community. Decision-making remains focused on and aligned with these 
critical commitments. Core values and beliefs manifest themselves in research-based, school-wide 21st century 
learning expectations. Every component of the school is driven by the core values and beliefs and supports all 
students’ achievement of the school’s learning expectations.

1. The school community engages in a dynamic, collaborative, and inclusive process informed by current 
research-based practices to identify and commit to its core values and beliefs about 
learning.                                                                                                                           

2. The school has challenging and measurable 21st century learning expectations for all students which 
address academic, social and civic competencies.  Each expectation is defined by specific and measurable 
criteria for success, such as school-wide analytic rubrics, which define targeted high levels of 
achievement.                                                                                                                                             

3. The school's core values, beliefs, and 21st century learning expectations are actively reflected in the culture 
of the school, drive curriculum, instruction, and assessment in every classroom, and guide the school's 
policies, procedures, decisions and resource 
allocations.                                                                                                                                                                                           

4. The school regularly reviews and revises its core values, beliefs, and 21st century learning expectations 
based on research, multiple data sources, as well as district and school community priorities.  
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CURRICULUM

Teaching and Learning Standard

The written and taught curriculum is designed to result in all students achieving the school's 21st century 
expectations for student learning. The written curriculum is the framework within which a school aligns and 
personalizes the school's 21st century learning expectations. The curriculum includes a purposefully designed 
set of course offerings, co-curricular programs, and other learning opportunities. The curriculum reflects the 
school’s core values, beliefs, and learning expectations. The curriculum is collaboratively developed, 
implemented, reviewed, and revised based on analysis of student performance and current research.

1. The curriculum is purposefully designed to ensure that all students practice and achieve each of the 
school's 21st century learning expectations.

2. The curriculum is written in a common format that includes: 
units of study with essential questions, concepts, content, and skills
the school’s 21st century learning expectations
instructional strategies
assessment practices that include the use of specific and measurable criteria for success, school-wide 
analytic and course-specific rubrics.

3. The curriculum emphasizes depth of understanding and application of knowledge through: 
inquiry and problem-solving
higher order thinking
cross-disciplinary learning
authentic learning opportunities both in and out of school
informed and ethical use of technology.

4. There is clear alignment between the written and taught curriculum.

5. Effective curricular coordination and vertical articulation exist between and among all academic areas within 
the school as well as with sending schools in the district.

6. Staffing levels, instructional materials, technology, equipment, supplies, facilities, and the resources of the 
library/media center are sufficient to fully implement the curriculum, including the co-curricular programs and 
other learning opportunities.

7. The district provides the school’s professional staff with sufficient personnel, time, and financial resources 
for ongoing and collaborative development, evaluation, and revision of the curriculum using assessment 
results and current research.
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INSTRUCTION

Teaching and Learning Standard

The quality of instruction is the single most important factor in students’ achievement of the school’s 21st century 
learning expectations. Instruction is responsive to student needs, deliberate in its design and delivery, and 
grounded in the school’s core values, beliefs, and learning expectations. Instruction is supported by research in 
best practices. Teachers are reflective and collaborative about their instructional strategies and collaborative with 
their colleagues to improve student learning.

1. Teachers’ instructional practices are continuously examined to ensure consistency with the school’s core 
values, beliefs, and 21st century learning expectations.

2. Teachers’ instructional practices support the achievement of the school’s 21st century learning expectations 
by: 

personalizing instruction
engaging students in cross-disciplinary learning
engaging students as active and self-directed learners
emphasizing inquiry, problem-solving, and higher order thinking
applying knowledge and skills to authentic tasks
engaging students in self-assessment and reflection
integrating technology.

3. Teachers adjust their instructional practices to meet the needs of each student by:
using formative assessment, especially during instructional time
strategically differentiating
purposefully organizing group learning activities
providing additional support and alternative strategies within the regular classroom.

4. Teachers, individually and collaboratively, improve their instructional practices by:
using student achievement data from a variety of formative and summative assessments
examining student work
using feedback from a variety of sources, including students, other teachers, supervisors, and parents
examining current research
engaging in professional discourse focused on instructional practice.

5. Teachers, as adult learners and reflective practitioners, maintain expertise in their content area and in 
content-specific instructional practices.
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ASSESSMENT OF AND FOR STUDENT LEARNING

Teaching and Learning Standard

Assessment informs students and stakeholders of progress and growth toward meeting the school's 21st century 
learning expectations. Assessment results are shared and discussed on a regular basis to improve student 
learning. Assessment results inform teachers about student achievement in order to adjust curriculum and 
instruction.

1. The professional staff continuously employs a formal process to assess whole-school and individual student 
progress in achieving the school’s 21st century learning expectations based on specific and measurable 
criteria for success, such as school-wide analytic rubrics

2. The school’s professional staff communicates: 
individual student progress in achieving the school’s 21st century learning expectations to students and 
their families
the school’s progress in achieving the school’s 21st century learning expectations to the school 
community.

3. Professional staff collects, disaggregates, and analyzes data to identify and respond to inequities in student 
achievement.

4. Prior to each unit of study, teachers communicate to students the school’s applicable 21st century learning 
expectations and related unit-specific learning goals to be assessed.

5. Prior to summative assessments, teachers provide students with specific and measurable criteria for 
success, such as corresponding rubrics, which define targeted high levels of achievement.  

6. In each unit of study, teachers employ a range of assessment strategies, including formative and summative 
assessments.

7. Teachers collaborate regularly in formal ways on the creation, analysis, and revision of formative and 
summative assessments, including common assessments.

8. Teachers provide specific, timely, and corrective feedback to ensure students revise and improve their work.

9. Teachers regularly use formative assessment to inform and adapt their instruction for the purpose of 
improving student learning.

10. Teachers and administrators, individually and collaboratively, examine a range of evidence of student 
learning for the purpose of revising curriculum and improving instructional practice, including all of the 
following: 

student work
common course and common grade-level assessments
individual and school-wide progress in achieving the school’s 21st century learning expectations
standardized assessments
data from sending schools, receiving schools, and post-secondary institutions
survey data from current students and alumni.

11. Grading and reporting practices are regularly reviewed and revised to ensure alignment with the school’s 
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core values and beliefs about learning.
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SCHOOL CULTURE AND LEADERSHIP

Support Standard

The school culture is equitable and inclusive, and it embodies the school's foundational core values and beliefs 
about student learning. It is characterized by reflective, collaborative, and constructive dialogue about research-
based practices that support high expectations for the learning of all students. The leadership of the school 
fosters a safe, positive culture by promoting learning, cultivating shared leadership, and engaging all members of 
the school community in efforts to improve teaching and learning.

1. The school community consciously and continuously builds a safe, positive, respectful, and supportive 
culture that fosters student responsibility for learning and results in shared ownership, pride, and high 
expectations for all.

2. The school is equitable and inclusive, ensuring access to challenging academic experiences for all students, 
making certain that courses throughout the curriculum are populated with students reflecting the diversity of 
the student body, fostering heterogeneity, and supporting the achievement of the school’s 21st century 
learning expectations.

3. There is a formal, on-going program(s) or process(es) through which each student has an adult in the 
school, in addition to the school counselor, who knows the student well and assists the student in achieving 
the school’s 21st century learning expectations.

4. In order to improve student learning through professional development, the principal and professional staff: 
engage in professional discourse for reflection, inquiry, and analysis of teaching and learning
use resources outside of the school to maintain currency with best practices
dedicate formal time to implement professional development
apply the skills, practices, and ideas gained in order to improve curriculum, instruction, and 
assessment.

5. School leaders regularly use research-based evaluation and supervision processes that focus on improved 
student learning.

6. The organization of time supports research-based instruction, professional collaboration among teachers, 
and the learning needs of all students.

7. Student load and class size enable teachers to meet the learning needs of individual students.

8. The principal, working with other building leaders, provides instructional leadership that is rooted in the 
school’s core values, beliefs, and learning expectations.

9. Teachers, students, and parents are involved in meaningful and defined roles in decision-making that 
promote responsibility and ownership.

10. Teachers exercise initiative and leadership essential to the improvement of the school and to increase 
students’ engagement in learning.

11. The school board, superintendent, and principal are collaborative, reflective, and constructive in achieving 
the school’s 21st century learning expectations.
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12. The school board and superintendent provide the principal with sufficient decision-making authority to lead 
the school.
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SCHOOL RESOURCES FOR LEARNING

Support Standard

Student learning and well-being are dependent upon adequate and appropriate support. The school is 
responsible for providing an effective range of coordinated programs and services. These resources enhance 
and improve student learning and well-being and support the school's core values and beliefs. Student support 
services enable each student to achieve the school's 21st century learning expectations.

1. The school has timely, coordinated, and directive intervention strategies for all students, including identified 
and at-risk students, that support each student’s achievement of the school’s 21st century learning 
expectations.

2. The school provides information to families, especially to those most in need, about available student 
support services.

3. Support services staff use technology to deliver an effective range of coordinated services for each student.

4. School counseling services have an adequate number of certified/licensed personnel and support staff who: 
deliver a written, developmental program
meet regularly with students to provide personal, academic, career, and college counseling
engage in individual and group meetings with all students
deliver collaborative outreach and referral to community and area mental health agencies and social 
service providers
use ongoing, relevant assessment data, including feedback from the school community, to improve 
services and ensure each student achieves the school’s 21st century learning expectations.

5. The school's health services have an adequate number of certified/licensed personnel and support staff 
who: 

provide preventative health services and direct intervention services
use an appropriate referral process
conduct ongoing student health assessments
use ongoing, relevant assessment data, including feedback from the school community, to improve 
services and ensure each student achieves the school’s 21st century learning expectations.

6. Library/media services are integrated into curriculum and instructional practices and have an adequate 
number of certified/licensed personnel and support staff who: 

are actively engaged in the implementation of the school's curriculum
provide a wide range of materials, technologies, and other information services in support of the 
school's curriculum
ensure that the facility is available and staffed for students and teachers before, during, and after school
are responsive to students' interests and needs in order to support independent learning
conduct ongoing assessment using relevant data, including feedback from the school community, to 
improve services and ensure each student achieves the school’s 21st century learning expectations.

7. Support services for identified students, including special education, Section 504 of the ADA, and English 
language learners, have an adequate number of certified/licensed personnel and support staff who: 

collaborate with all teachers, counselors, targeted services, and other support staff in order to achieve 
the school's 21st century learning expectations
provide inclusive learning opportunities for all students
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perform ongoing assessment using relevant data, including feedback from the school community, to 
improve services and ensure each student achieves the school’s 21st century learning expectations.
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COMMUNITY RESOURCES FOR LEARNING

Support Standard

The achievement of the school’s mission, core values, beliefs about 21st century learning expectations 
requires active community, governing board, and parent/guardian advocacy. Through dependable and 
adequate funding, the community provides the personnel, resources, and facilities to support the 
delivery of curriculum, instruction, programs, and services.

1. The community and the district's governing body provide dependable funding for:

a wide range of school programs and services
sufficient professional and support staff
ongoing professional development and curriculum revision
a full range of technology support
sufficient equipment
sufficient instructional materials and supplies.

2. The community, through the district school board, sets and implements district and school policy to ensure a 
learning environment that supports high levels of learning for all.

3. The school community develops, plans, and funds programs to:

ensure the maintenance and repair of the building and school plant
properly maintain, catalogue, and replace equipment
keep the school clean on a daily basis.

4. The community funds and the school implements a long-range plan that addresses:

programs and services
enrollment changes and staffing needs
facility needs
technology
capital improvements.

5. Faculty and building administrators are actively involved in the development and implementation of the 
budget.

6. The school site and plant support the delivery of high quality school programs and services.

7. The school maintains documentation that the physical plant and facilities meet all applicable federal, state, 
and local laws and are in compliance with local fire, health, and safety regulations.

8. The area, menus, and equipment for food services ensure that the well-being of the students is a priority 
and is in compliance with federal, state, and local laws and regulations.

9. Appropriate school transportation procedures are in place to ensure the safety of the students and in 
compliance with all federal, state, and local laws and regulations.
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10. The professional staff actively engage parents/guardians and families as partners in each student’s 
education and reach out specifically to those families who have been less connected with the school.

11. The school develops productive parent/guardian, community, business, and higher education partnerships 
that encourage mutual cooperation and good citizenship and support student learning.
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School and Community Summary

School and Community Summary

East Hampton and East Hampton High School (EHHS) are centrally located in Connecticut, in Middlesex County. 
It is contiguous to Portland, East Haddam, Haddam, and similar suburban towns. East Hampton is home to the 
512 acre Lake Pocotopaug, which is one of Connecticut's largest natural lakes. Especially during the summer 
months, the lake is an appealing attraction for vacationers and town residents alike. The Bevin Bell Company, 
founded in 1832, and the American Distillery, the largest producer of witch hazel in the country, are sources of 
pride for this close-knit community.

With a population of approximately 13,000, East Hampton comprises of 86 percent white residents; the next 
largest ethnic group is Hispanic (6 percent), followed by Asian Pacific (4 percent ), and African American (less 
than 1 percent ). The median household income is $96,000, ranking East Hampton 41st out of 169 towns in 
Connecticut and 2nd in our district reference group.

East Hampton's unemployment rate is 5.1 percent and 3.5 percent of its families live below the poverty line. The 
major employers in town include Super Stop and Shop, Dickinson Brands Inc., American Extract Corporation, 
and American Distilling and Manufacturing. East Hampton's proximity to Hartford and Middletown, coupled with 
the increasing cost of housing in their immediate suburbs, has changed East Hampton from a primarily 
manufacturing and agricultural community to a bedroom community with an increasing number of residents who 
commute to surrounding cities.

In addition to East Hampton High School with a population of 480 students, the town also has three other 
schools: East Hampton Middle School (grades 6-8) with 420 students, Center School (grades 4-5) with 324 
students, and Memorial School (grades pre-K-3) with 629 students. Six percent of students attend schools 
outside the district.

Per pupil expenditure for 2015-2016 is $14,710, compared with a state average of $16, 289. Seventy percent of 
the local budget is spent on education, and sixty-seven percent of local taxation is spent on schools. In the spring 
of 2017, town residents began to vote on a bifurcated budget. East Hampton has stable enrollment with a 
minimal transfer rate. There is a 96 percent four-year cohort graduation rate. The average two-year dropout rate 
is 1.9 percent .

East Hampton High School includes students in grades 9-12 with a total enrollment of 480 students. The school 
population has remained stable over the past ten years. The ethnic, racial, and cultural composition has not 
changed significantly in that time period. Eighty-four percent of graduates attend two- or four-year colleges, with 
5 percent attending vocational technical schools and 11 percent entering the workforce and/ or armed services.

The teacher attendance rate from the 2015-2016 school year was 95 percent. The average rate of daily student 
attendance is 95 percent.

EHHS students can elect to participate in a partial day program at the Greater Hartford Arts Academy. Students 
with special needs can participate in a partnership with the Kuhn Employment Opportunities, Inc. In addition, the 
school offers Odysseyware, an online learning platform with a wide variety of courses, to earn credits toward 
graduation. The high school had 110 students enrolled in AP courses in 2015-2016, with 86 percent scoring 3 or 
higher on 193 exams; 39 earned AP Scholar status. In the fall of 2016, the district earned AP Honor Roll status 
for the third time.

All freshmen are placed in non-leveled full-year civics and first-semester English classes. Science and math 
classes are leveled upon entry to the high school. In addition to those taking AP and UConn ECE courses, 
students in grades ten through twelve are placed into level one, two, three, or IEP classes.

Beginning with the Class of 2021, graduation credit requirements increase from 22 to 25 to align with state 
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mandates. These include four English credits, four math credits, three science credits, one STEM elective, three 
social studies credits, two world languages credits, one fine arts credit, one humanities elective credit, one and a 
half physical education/ health credits, one Capstone project credit, and three and a half elective credits.

East Hampton High School has established partnerships with local organizations. The environmental club works 
with the Lake Commission to monitor nutrient levels in Lake Pocotopaug. Kuhn collaborates with local 
organizations for career exploration and workplace experience. The school has hosted bi-annual blood drives 
with the Red Cross. The school community also supports the local food and fuel banks with various drives 
throughout the year. East Hampton local community organizations, including Parks & Recreation and Youth and 
Family Services, coordinate with the high school for school and community events. Life skills courses engage in 
a partnership with Stop and Shop. The East Hampton Public Library works with the high school library/media 
center to support summer reading initiatives. East Hampton Arts and Cultural Commission provides art 
opportunity for students, as well as, sponsoring a best in show award for each school level at the yearly K-12 
district art show. The Local Prevention Council provides funding for programs and activities geared towards 
educating our students about making healthy choices and decisions. Many alumni, through their involvement with 
local organizations/ businesses, also support the high school. These include Benny's Fund, It's So Ranunculus, 
Paul's and Sandy's Too, and Rossini's. Students at the high school participate in the annual VFW essay contest, 
and teachers from the social studies department coordinate with local VFW representatives on a Veteran's Day 
assembly program. Each year two high school students serve as student council board of education 
representatives, attending all BOE meetings.

Students are recognized for their accomplishments through board of education, superintendent, principal, and 
faculty awards. The school holds an annual breakfast to celebrate students who achieved honor roll status for the 
first three quarters. Various academic, athletic, and service awards are given every year at a school assembly. 
These include Harvard, Yale, and UConn Avery Point book awards, the Rensselaer Medal; awards for excellence 
in subject areas; and positive behavior (PBIS) and service awards. Students participate in several essay contests 
through the VFW, Rotary, and the Daughters of the American Revolution(DAR); they also compete in the 
Shoreline Heads of English writing contest every year.

East Hampton High School has received many accolades while undergoing dramatic changes. In 2016 
Newsweek identified the high school as 13th in Connecticut and 384th in the United States; only 16 Connecticut 
schools made the top 500 list. The school received this recognition while walls were torn down, asbestos was 
abated, and teachers were displaced during construction of the new facility.

Core Values, Beliefs and Learning Expectations

East Hampton High School

Mission Statement

Core Values and Beliefs

Expectations for Student Learning

MISSION STATEMENT

East Hampton High School, with the support of the community, is committed to developing informed, responsible, 
and contributing members of a global society through a challenging academic program in an environment that 
promotes healthy social, emotional, and physical development.

CORE VALUES AND BELIEFS

Active Learning: Students access, interpret, and analyze ideas and information to develop insightful conclusions.

Perseverance: Students take initiative to pursue challenging goals, demonstrate persistent effort, and adapt to 
change.
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Collaboration: Students work collaboratively to solve challenging problems and to effectively communicate 
information in different contexts for a variety of purposes.

Compassion: Students demonstrate empathy, ethical behavior, cultural understanding, and active citizenship.

Innovation: Students identify problems, ask questions, synthesize information from a variety of sources, and 
apply new knowledge to create original solutions to real-world scenarios.

ACADEMIC EXPECTATIONS

Students will apply 21st century learning skills by:

1. Communicating effectively.
2. Demonstrating self-expression with craftsmanship.
3. Utilizing critical thinking skills.

SOCIAL AND CIVIC EXPECTATIONS

Students will demonstrate responsible citizenship by:

1. Exhibiting individual responsibility and ethical behavior.
2. Using interpersonal skills that positively contribute to school and community.
3. Respecting diversity and displaying global awareness.

Related Files
2017-10-25-08:32_bell-in-spanish.docx
2017-10-25-08:33_valuesrdfrench.jpg
2017-10-25-08:33_bell-values.jpg
2017-10-25-09:02_mission-statement-core-values-beliefs-learning-expectations-and-bell.docx
2017-11-14-14:29_revision-plan-for-core-values-beliefs-and-expecations.docx

Page 17 of 110

http://files.accportal.org/2017/10/2017-10-25-08:32_bell-in-spanish.docx
http://files.accportal.org/2017/10/2017-10-25-08:33_valuesrdfrench.jpg
http://files.accportal.org/2017/10/2017-10-25-08:33_bell-values.jpg
http://files.accportal.org/2017/10/2017-10-25-09:02_mission-statement-core-values-beliefs-learning-expectations-and-bell.docx
http://files.accportal.org/2017/11/2017-11-14-14:29_revision-plan-for-core-values-beliefs-and-expecations.docx


Introduction

Introduction

The New England Association of Schools and Colleges (NEASC) is the oldest of the six regional accrediting 
agencies in the United States. Since its inception in 1885, the Association has awarded membership and 
accreditation to those educational institutions in the six-state New England region who seek voluntary affiliation.

The governing body of the Association is its Board of Trustees which supervises the work of four Commissions: 
the Commission on Institutions of Higher Education (CIHE), the Commission on Independent Schools (CIS), the 
Commission on Public Schools which is comprised of the Committee on Public Secondary Schools (CPSS), the 
Committee on Technical and Career Institutions (CTCI), and the Committee on Public Elementary and Middle 
Schools (CPEMS), and the Commission on International Education (CIE).

As the responsible agency for matters of the evaluation and accreditation of public secondary school member 
institutions, CPSS requires visiting teams to assess the degree to which the evaluated schools align with the 
qualitative Standards for Accreditation of the Committee. Those Standards are:

Teaching and Learning Standards

Core Values, Beliefs, and Learning Expectations

Curriculum

Instruction

Assessment of and for Student Learning

Support of Teaching and Learning Standards

School Culture and Leadership

School Resources for Learning

Community Resources for Learning

The accreditation program for public schools involves a threefold process: the self-study conducted by the local 
professional staff, the on-site evaluation conducted by the Committee's visiting team, and the follow-up program 
carried out by the school to implement the findings of its own self-study, the valid recommendations of the visiting 
team, and those identified by the Committee in the follow-up process. Continued accreditation requires that the 
school be reevaluated at least once every ten years and that it show continued progress addressing identified 
needs.

Preparation for the Accreditation Visit - The School Self-Study

A steering committee of the professional staff was appointed to supervise the myriad details inherent in the 
school's self-study. At East Hampton High School, a committee of 7 members, including the principal, supervised 
all aspects of the self-study. The steering committee assigned teachers and administrators in the school to 
appropriate subcommittees to determine the quality of all programs, activities, and facilities available for young 
people. In addition to faculty members, the self-study committees included 10 students, 4 parents, 4 central office 
professionals, and 3 community members.

The self-study of East Hampton High School extended over a period of 17 school months from the fall of 2016 to 
Winter of 2018. The visiting team was pleased to note that students, parents, citizens, central office 
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professionals, and support-staff joined the professional staff in the self-study deliberations.

Public schools evaluated by the Committee on Public Secondary Schools must complete appropriate materials to 
assess their alignment with the Standards for Accreditation and the quality of their educational offerings in light of 
the school's core values, beliefs, and learning expectations, and unique student population. In addition to using 
the Self-Study Guides developed by a representative group of New England educators and approved by the 
Committee, East Hampton High School also used questionnaires developed by The Research Center at Endicott 
College to reflect the concepts contained in the Standards for Accreditation. These materials provided discussion 
items for a comprehensive assessment of the school by the professional staff during the self-study.

It is important that the reader understand that every subcommittee appointed by the steering committee was 
required to present its report to the entire professional staff for approval. No single report developed in the self-
study became part of the official self-study documents until it had been approved by the entire professional staff.

The Process Used by the Visiting Team

A visiting team of 12 members was assigned by the Committee on Public Secondary Schools to evaluate East 
Hampton High School. The visiting team members spent three days in East Hampton, reviewed the self-study 
documents which had been prepared for their examination, met with administrators, teachers, other school and 
system personnel, students and parents, shadowed students, visited classes, and interviewed teachers to 
determine the degree to which the school aligns with the Committee's Standards for Accreditation. Since the 
members of the visiting team represented classroom teachers, guidance counselors, library/media specialists, 
school administrators, and central office administrators, diverse points of view were brought to bear on the 
evaluation of East Hampton High School.

The visiting team built its professional judgment on evidence collected from the following sources:

- review of the school's self-study materials

- 36 hours shadowing 12 students for a half day

- a total of 23 hours of classroom observation (in addition to time shadowing students)

- numerous informal observations in and around the school

- tours of the facility

- individual meetings with 12 teachers about their work, instructional approaches, and the assessment of student 
learning

- group meetings with students, parents, school and district administrators, and teachers

Each conclusion in the report was agreed to by visiting team consensus. Sources of evidence for each 
conclusion drawn by the visiting team are included with each Indicator in the Standards sections of the report. 
The seven Standards for Accreditation reports include commendations and recommendations that in the visiting 
team's judgment will be helpful to the school as it works to improve teaching and learning and to better align with 
Committee Standards.

This report of the findings of the visiting team will be forwarded to the Committee on Public Secondary Schools 
which will make a decision on the accreditation of East Hampton High School.
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Standard 1 Indicator 1

Conclusions

The East Hampton High School community collectively and deliberately engaged in a dynamic, collaborative, and 
inclusive process informed by current research-based best practices to identify and commit to its core values and 
beliefs about learning. In 2014, members of the professional development and evaluation committee (PDEC) 
attended a showcase of model school programs in order to focus the work on core values revision. In 2015, the 
faculty read the articles, “What Are Your Staff Beliefs about Student Learning?” (District Administration, May 
2008); “The Standards Are Not Ready” (Education Week, September 2014); and “Class Rank Weighs Down True 
Learning” (Education Week, March 2014), and began to brainstorm best practices to promote student 
achievement. The staff at all four district schools then met to discuss best practices and to identify core 
educational beliefs. Following this, the PDEC identified common themes that reflected the district-wide thinking. 
During the subsequent school year, East Hampton High School held "An Evening of Core Values” at which 
students and parent were given the opportunity to provide input. Students indcated that this evening allowed 
them to have a say in the school's core values, and parents felt that this evening helped them understand what 
core values are and enable them to identify what they felt to be the core values of East Hampton High School.

In January 2016, faculty discussed best practices that reflect the core values of East Hampton High School. An 
advisory session was held that enabled students to have input on how core values are reflected in their work and 
learning. In February 2016, the core values were adopted at East Hampton High School, and as part of the 
superintendent's Profile of the East Hampton Graduate, the core values were articulated down to the elementary 
level to ensure that students are living the core values throughout their entire East Hampton student experience. 
As a result of the dynamic and collaborative process led by the PDEC, which included stakeholders throughout 
the district, students and faculty at East Hampton High School are able to engage in a dynamic, collaborative, 
and inclusive process informed by current research-based best practices to identify and commit to its core values 
and beliefs about learning.

Sources of Evidence
self-study
student shadowing
teacher interview
parents
school board
central office personnel
Standard sub-committee
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Standard 1 Indicator 2

Conclusions

East Hampton High School has challenging and measurable 21st century learning expectations for all students 
which address academic, social, and civic competencies. Each expectation is defined by specific and 
measurable criteria for success, such as school-wide analytic rubrics, which define targeted high levels of 
achievement. East Hampton High School staff created learning expectations that address academic, social, and 
civic competencies. The academic expectations are as follows: "Students will apply 21st century learning skills by 
1) Communicating effectively; 2) Demonstrating self-expression with craftsmanship; 3) Utilizing critical thinking 
skills." The social and civic expectations are: "Students will demonstrate responsible citizenship by 1) Exhibiting 
individual responsibility and ethical behavior; 2) Using interpersonal skills that positively contribute to school and 
community; 3) Respecting diversity and displaying global awareness."

School-wide rubrics were created that measure each of the academic, social, and civic competencies and each 
rubric defines various levels of achievement, ranging from “does not meet standards” to “exceeds standards.” 
Teachers use the school-wide rubrics across all content areas. In a social studies classroom, student writing is 
assessed on the communication rubric. In the art classroom, students are assessed using the communication, 
self-expression, and critical-thinking rubrics. In math classes, students are assessed using the critical thinking 
rubrics. Parents report seeing examples of school-wide rubrics coming home with their students. Students feel 
that the school-wide rubrics are used in most of their classrooms. Through the Endicott survey, 86 percent of 
students report being familiar with the criteria used to assess their assignments and other classwork. Because 
East Hampton High School has challenging and measurable 21st century learning expectations which are 
defined by specific and measurable criteria, all students have the opportunity to achieve targeted high levels of 
success.

Sources of Evidence
self-study
teachers
students
Endicott survey
Standard sub-committee
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Standard 1 Indicator 3

Conclusions

The school's core values, beliefs, and 21st century learning expectations are pervasive across the culture of the 
school, are beginning to drive curriculum, instruction, and assessment in every classroom, and guide the school's 
policies, procedures, decisions, and resource allocations. According to the Endicott survey, 91% of students and 
96 % of staff are familiar with the school's core values, beliefs, and learning expectations. Students consistently 
treat one another with compassion and kindness, make it a point to include others, and show compassion to 
peers who are in need. In one shared space, a teacher commented on how respectful students are of one 
another and how there is no issue with meanness or vandalism of peer work. In addition, student Capstones 
reflect student interests and exemplify the school's core values and 21st century learning expectations.

East Hampton High School is in the process of rewriting its curriculum to shift from a model focused on 
Understanding by Design to a model focused on Rigorous Design for Learning. While the previous curriculum 
was not driven specifically by the core values or the 21st century learning expectations, the 21st century learning 
expectations are embedded directly into the new curriculum that is being written. As a result, instruction and 
assessment in most classes reflect the school's 21st century learning expectations. In one class, a writing 
assignment is driven by and assessed on students' abilities to communicate effectively. In another classroom, 
students assess themselves on how well they are able to collaborate with peers. When the curriculum is fully re-
written, it will ensure that instruction and assessment are driven by the school's 21st century learning 
expectations in all classrooms.

The superintendent, in conjunction with staff, students, and parents, developed a collective vision for East 
Hampton. As part of the superintendent's goals, known as East Hampton 2025, a road map was created for East 
Hampton students, known as the “Profile of the East Hampton Graduate." These goals, driven in part by the 21st 
century learning expectations identified at East Hampton High School, articulate how the core values of the high 
school are scaffolded throughout the district, from pre-school through 12th grade. These goals will directly guide 
school and district policy, procedures, decisions, and resources over the next seven years, to ensure that East 
Hampton students are able to achieve the 21st century learning expectations and exemplify the profile of the 
graduate.

Because the school's core values, beliefs, and 21st century learning expectations are pervasive across the 
culture of the school and guide the school's policies, procedures, decisions, and resource allocations, students 
are able to actively live in and contribute to the school's positive culture. When the school's core values, beliefs, 
and 21st century learning expectations drive curriculum, instruction, and assessment in every classroom, then 
students will have guaranteed opportunities to engage with the 21st century learning expectations across all 
content areas.

Sources of Evidence
self-study
students
parents
central office personnel
school leadership
Endicott survey
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Standard 1 Indicator 4

Conclusions

East Hampton High School plans to regularly review and revise its core values, beliefs, and 21st century learning 
expectations based on research, multiple data sources, as well as on district and school community priorities. 
The PDEC has identified a schedule to review and revise if necessary, the school's core values, beliefs, and 21st 
century learning expectations on a three-year basis. Emphasis will be placed on assessing whether or not core 
values and beliefs are still reflective of the innate values and culture of East Hampton High School. During 
revisions, the PDEC will provide staff with research-based articles that investigate best practices to guide the 
discussion. In addition, the Profile of the East Hampton Graduate will serve as a guideline for any conversations 
about, or revisions to, the core values, beliefs, and 21st century learning expectations. Because East Hampton 
High School plans to regularly review and revise its core values, beliefs, and 21st century learning expectations 
based on research, multiple data sources, as well as on district and school community priorities, continuing 
opportunities for students to achieve the school's 21st century learning expectations will be ensured.

Sources of Evidence
self-study
teachers
central office personnel
school leadership
Standard sub-committee
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Standard 1 Commendations

Commendation

The district-wide process to identify and define the school's 21st century learning expectations and core values

Commendation

The inclusive process that afforded all stakeholders a voice in the development of the school's core values

Commendation

The clear reflection of the core values across the school culture

Commendation

The ownership of the 21st century learning expectations by all departments

Commendation

The purposeful use of the school-wide rubrics across most departments

Commendation

The positive school culture

Commendation

The use of the core values and 21st century learning expectations to guide policy and decision-making within the 
school and across the district

Commendation

The plan to continuously review and revise the school's core values, beliefs, and 21st century learning 
expectations

Commendation

The Profile of the East Hampton Graduate, which articulates the core values and beliefs across the entire district
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Standard 1 Recommendations

Recommendation

Embed the 21st century learning expectations and core values into all written curriculum
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Standard 2 Indicator 1

Conclusions

The written curriculum is not yet purposefully designed to ensure that all students practice and achieve each of 
the school's 21st century learning expectations. The written curriculum is housed in various folders and locations, 
is not easily accessible, is written in various formats, and rarely includes the 21st century learning expectations. 
All departments are responsible for teaching the 21st century learning expectations, which were adopted by the 
district in February 2016. There is evidence of 21st century learning expectations emphasized in instructional 
strategies and assessment practices with the use of the school-wide analytic rubrics, but these expectations are 
not reflected in the written curriculum. Many individual teachers and some departments have collected data from 
the school-wide analytic rubrics, but the majority have not yet used the data/results regarding the school's 
learning expectations for use in making decisions to add or delete courses or units from the curriculum. The 
district has a two-year plan to review current units of study and to begin transferring them to the new curriculum 
template, which includes a section that lists 21st century learning expectations for each unit of study. The five-
year plan is to have all curriculum in every department written into the new template. When the curriculum is 
purposefully designed, all students will have the opportunity to practice and achieve each of the school's 21st 
century learning expectations.

Sources of Evidence
classroom observations
self-study
student work
central office personnel
Standard sub-committee
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Standard 2 Indicator 2

Conclusions

The curriculum is not yet written in a common format, but mostly includes the units of study with essential 
questions, concepts, content, and skills, instructional strategies and assessment practices that include the use of 
specific and measurable criteria for success, such as school-wide analytic or course-specific rubrics. The written 
curriculum does not yet include the school's 21st century learning expectations.

The curriculum is currently being reformatted from Understanding by Design to a common template drawn from 
Larry Ainsworth's Rigorous Curriculum Design model. Written curriculum in social studies includes units of study 
with essential questions, concepts, content, skills, instructional strategies, and assessment practices that include 
the use of specific and measurable criteria for success. The current curriculum does not include the school's 21st 
century learning expectations; however, the new template will require these. Other departments, such as English, 
have begun to transfer the curriculum from UBD into the new template. The science department is in the process 
of curriculum revision under the Next Generation Science Standards (NGSS) guidelines and will transfer to the 
new template once curriculum revision and re-alignment are complete.

The school's 21st century learning expectations are evident in course syllabi and specific course assignments 
with use of school-wide rubrics; however, they are not yet written into the curriculum documents. These learning 
expectations will be identified in the new curriculum documents. Instructional strategies are included in most of 
the curriculum documents. The CAD curriculum identifies effective teaching strategies as well as suggested 
differentiation strategies. The introduction to guitar curriculum and the world languages written curriculum 
includes suggested instructional activities.

The school predominantly uses assessment practices that include the use of specific and measurable criteria for 
success, such as school-wide analytic or course-specific rubrics. School-wide rubrics, which include 21st century 
learning expectations, are used on a daily basis throughout the school. In an English class, dialectical journals on 
To Kill a Mockingbird are evaluated using a rubric designed with elements from the school's critical thinking, 
communication, and self-expression rubrics. An algebra II task, which entails the exploration of slope, is 
evaluated using the school-wide critical thinking rubric. A semester-long project in civics requires students to 
create a video for the C-Span national contest. The steps taken in the process, as well as the final product, are 
evaluated using the school's critical thinking, communication, and self-expression rubrics.

When the curriculum is written in the new common format and includes units of study with essential questions, 
concepts, content, and skills; the school's 21st century learning expectations; instructional strategies; and 
assessment practices that include the use of specific and measurable criteria for success, such as school-wide 
analytic or course-specific rubrics, then East Hampton High School students will have consistent opportunities to 
practice and achieve the school's 21st century learning expectations.

Sources of Evidence
self-study
teacher interview
central office personnel
Standard sub-committee
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Standard 2 Indicator 3

Conclusions

The curriculum emphasizes depth of understanding and application of knowledge through inquiry and problem 
solving, higher order thinking, authentic learning opportunities both in and out of school and the informed and 
ethical use of technology. The curriculum sometimes emphasizes depth of understanding and application of 
knowledge through informally planned cross-disciplinary learning.

While much of the inquiry-based learning is teacher initiated, there are multiple examples of problem solving 
throughout a number of courses across the disciplines. In a math class, students were asked to solve math 
problems and to orally explain their answers. In the electronics class, students were asked to wire complex 
circuits both individually and in groups. An example of both inquiry and problem solving was evident in music 
composition. Students were asked to analyze sheet music and pose questions to develop a deeper 
understanding of the music and the artist's purposeful choices. Higher order thinking was present in assignments 
across the disciplines. In the big data unit in contemporary issues, students were asked to find a video and article 
that demonstrated the use of big data in a specific area and to analyze these sources in preparation for a 
Harkness discussion, i.e., a learning method involving students seated in an oval configuration to discuss ideas 
in an encouraging, open-minded environment with minimal teacher intervention. In grade 10 English, students 
were asked to research evidence for a Socratic seminar on censorship, incorporating personal interests and the 
understanding of their multiple intelligences strengths to present this information.

Cross-disciplinary learning is present within the school and occurs among teachers and departments informally. 
The Endicott survey results show 75.6 percent of East Hampton High School students agree that teachers 
include topics from other subject areas in their classes; however, there is not currently a formal process among 
departments for implementation. As an example of informal cross-disciplinary learning, students are asked to 
explain lightning from a mythology lens as well as from a science lens. Another example between business and 
environmental science looks at high demand products, the production process, and production effects on the 
environment. The history and science departments have a psychoactive drugs; molecular and physiological 
effects assignment.

Authentic learning opportunities are present both in and out of school. All seniors are required to complete a 
Capstone project of their own design. Students in the transitional life skills class learn about public transportation, 
citizenship, voting, cooking, and shopping. The world languages department has taken many cultural trips to 
countries such as Costa Rica, Spain, and Mexico. Furthermore, the art department offers field trips to 
Connecticut museums and, in civics, students attend a town meeting and write a reflective paper on their learning 
about local government and civic participation.

According to the Endicott survey, 90.1 percent of students are knowledgeable about the ethical use of technology 
and 93.6 percent of parents believe that their sons or daughters are learning the ethical use of technology. As 
part of the one-to-one Chromebook initiative, students receive the rules and code of ethics for computer users. 
They also sign a Chromebook usage form and a network acceptable use agreement. As freshmen, students 
have a digital citizenship unit as a collaborative effort between the history teachers and library/media specialist. 
East Hampton High School offers a media literacy course as a senior elective, and students in civics engage in a 
media unit focusing on the use of and recognizing propaganda techniques.

Because the curriculum consciously emphasizes depth of understanding through higher order thinking, authentic 
learning opportunities both in an out of school and the informed and ethical use of technology, students have 
enhanced learning opportunities. When the curriculum consistently emphasizes depth of understanding and 
application of knowledge through inquiry and problem solving, students will become more independent as 
learners. When the school staff engages in the formal planning of cross-disciplinary learning, the students will 
have increased opportunities for multidisciplinary learning both in and out of school.
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Sources of Evidence
classroom observations
self-study
teachers
Endicott survey
Standard sub-committee
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Standard 2 Indicator 4

Conclusions

In some areas, alignment is emerging between the written and the taught curriculum. Faculty members state that 
the existing written curriculum and the taught curriculum are aligned through various departmental methods. Pre- 
and post-observation forms are used by evaluators to ensure the taught curriculum is aligned with the written 
curriculum. However, all curricular areas are being revised over the next five years to fit the new format. Various 
departments have common assessments embedded to ensure students are being assessed in an equitable way 
on the written curriculum. PLC conversations within departments and course-specific subgroups are focused on 
data collection and unit revision to ensure that students are being taught the same content and skills in each 
course. When there is clear alignment between the written curriculum and the taught curriculum, students will be 
assured to have common experiences that reflect the 21st century learning expectations and the school's core 
values.

Sources of Evidence
classroom observations
self-study
teachers
Standard sub-committee
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Standard 2 Indicator 5

Conclusions

Effective curricular coordination and vertical articulation is emerging across all departments as well as with the 
sending school within the district. Effective curricular coordination and vertical articulation informally occurs 
between departments. The district curriculum coordinator has developed a five-year plan for all schools within the 
district. All subject areas in East Hampton Public Schools have vertical teams organized in either K-12 teams or 
split into K-5 and 6-12 vertical teams. The science curriculum is currently being aligned K-12 with the NGSS. The 
math curriculum is already aligned with the sending schools but will undergo partial review in the 2018-2019 
school year and a full review in 2021-2022. Grades 10 and 12 English courses are currently being updated to the 
Ainsworth template. Grade 11 English will be updated into the Ainsworth template in the 2018-2019 school year. 
Social studies curriculum is already aligned in grades 6-12 and undergoes regular annual review. Within the high 
school, most departments meet in PLCs multiple times per week including English, social studies, math, world 
languages, and special education. The areas of special focus, physical education, art, library/media and 
computer technology, music, family and consumer sciences, and career and technical education will be 
curriculum mapped within the next five years.

Informal articulation between subject areas has occurred in the mythology course and science as well as 
marketing and environmental science. History and chemistry classes have developed some cross-curricular 
activities. The library/media specialist has worked with the civics classes to build cross-curricular learning 
opportunities for students.

The math and English departments meet each year to discuss transition between grades 8 and 9. In the special 
education department, the grade 9 case manager attends grade 8 annual review planning and placement team 
meetings (PPTs).

When effective curricular coordination and vertical articulation revisions are completed across all academic areas 
within the school and with sending schools, students' transitional needs will be ensured and students' ability to 
achieve the school's 21st-century learning expectations will be appropriately scaffolded.

Sources of Evidence
self-study
student shadowing
teacher interview
students
central office personnel
Standard sub-committee

Page 31 of 110



Standard 2 Indicator 6

Conclusions

Staffing levels, instructional materials, technology, equipment, supplies, facilities, and the resources of the 
library/media center are collectively sufficient to fully implement the curriculum; however resources in support of 
co-curricular programs and other learning opportunities are limited.

East Hampton High School has an enrollment of approximately 480 students. There are 6 teachers each in the 
English, math, and social studies departments, 7 teachers in the science department, 5 teachers in the special 
education department, 4.4 FTE teachers in the world languages department, 1.8 FTE music teachers, 2 art 
teachers, 2 PE teachers, 1 family and consumer science teacher, 1 technical education teacher, and 1 business 
teacher. Students, teachers, and parents report that class sizes are able to support the curriculum. The 
library/media center is equipped with a conference room and new technology, including individual computer 
workstations, a makerspace, and a computer lab for classroom use. Each student has been provided with a 
Chromebook. In addition, during the renovation project, significant technology was added to the building. Beyond 
computers, teacher, students, and parents report feeling that they have adequate instructional materials to 
support student learning.

While there are a few stipends available for advising co-curricular activities, many of these activities are run by 
teacher volunteers. The district has implemented pay to play for athletes. Many off-campus trips are paid for by 
fundraisers that involve the community, e.g., fundraising is needed to cover the costs for transportation for 
transitional life skills field trips to Middletown, Connecticut.

Because of the newly renovated building, adequate staffing levels, instructional materials, technology, 
equipment, supplies, facilities, and the resources of the library/media center, the school is able to fully implement 
the curriculum. When there are adequate and dependable resources for co-curricular and other learning 
opportunities, there will be increased opportunities for students to achieve the 21st century learning expectations.

Sources of Evidence
self-study
teachers
students
parents
Endicott survey
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Standard 2 Indicator 7

Conclusions

The district consistently provides the school's professional staff with sufficient personnel, time, and financial 
resources, including current research, for ongoing and collaborative development; however, evaluation and 
revision of the curriculum using assessment results is inconsistent.

According to the Endicott survey, only 20 percent of teachers agree that they have sufficient time to be engaged 
in the writing and revision of the curriculum; however, a revised school schedule has created a significant 
increase in curriculum writing/PLC times. Curriculum committee members stated that the implementation of PLCs 
has given more time to write curriculum, but has not afforded time for revision. The new district curriculum 
coordinator has requested $20,000 in next year's budget along with having access to Title II funds for standards 
alignment in order to develop a curriculum council with a peer review cycle for curriculum, to partner with the 
Capitol Region Education Council (CREC), and to continue to plan new structures to support curriculum 
development. The science department is currently provided professional development time to work with CREC 
and the Connecticut Science Center to revise curriculum according to NGSS. The English language arts 
department have been provided with professional development through Lucy Calkins's Teachers College 
Reading and Writing Project approach to literacy instruction. Social Studies has worked with CREC to infuse SAT 
strategies focusing on the command of evidence. The math department has partnered with East Haddam to 
explore questioning strategies based on research from the University of Pittsburgh Institute of Learning . They 
were also provided the opportunity to work with an education specialist from CREC who has expertise in the 
Common Core State Standards (CCSS) and serves as an item writer for the Smarter Balanced Assessment 
Consortium (SBAC). While the school is not yet using assessment results from the new learning expectations, 
they use SAT data from the 11th graders, PSAT data from the 10th and 11th graders, data from 8th grade 
midterms, K-8 SBAC results, and data from common assessments to support the continued revision of 
curriculum.

Because the district provides the school's professional staff with sufficient personnel, time, and financial 
resources for ongoing and collaborative development, evaluation, and revision of the curriculum using current 
research, the staff is able to engage in ongoing and collaborative development, evaluation, and revision of the 
curriculum. When East Hampton High School uses assessment results data from the 21st century learning 
expectations, it will be more equipped to develop, evaluate, and revise the curriculum.

Sources of Evidence
self-study
teachers
central office personnel
school leadership
Endicott survey
Standard sub-committee
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Standard 2 Commendations

Commendation

The school-wide analytic rubrics that are used across the disciplines

Commendation

The incorporation of higher order thinking skills across the curriculum

Commendation

The authentic learning opportunities that exist both in and out of school

Commendation

The informed and ethical use of technology

Commendation

The increased PLC time for curriculum writing and revision

Commendation

The K-12 vertical teams focused on coordinating curriculum in all subject areas

Commendation

The five-year plan to evaluate and revise the curriculum using a common template

Commendation

The district's commitment to provide professional development rooted in current research and best practices

Commendation

The 1:1 Chromebook program

Page 34 of 110



Standard 2 Recommendations

Recommendation

Write curriculum in a common template across all subject areas

Recommendation

Create a formal process for planning and writing cross-disciplinary learning opportunities

Recommendation

Align the written and taught curriculum

Recommendation

Provide adequate and reliable resources for co-curricular activities and other learning opportunities

Recommendation

Use assessment results from the 21st century learning expectations to support curriculum revision and evaluation

Recommendation

Ensure that written curriculum emphasizes depth of understanding and application of knowledge through inquiry 
and problem-solving
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Standard 3 Indicator 1

Conclusions

Teachers' instructional practices are continuously examined to ensure consistency with the school's core values, 
beliefs, and 21st century learning expectations. Ninety percent of the staff agree that teachers continuously 
examine their instructional practices to ensure consistency with the school's core values and beliefs about 
learning. Teachers collaborate to create school-wide rubrics that are routinely used to evaluate student work. 
Teachers are engaged in reflective practices around the beliefs about learning. During PLC time, teachers 
collaborate to examine their instructional practices and make revisions based on the school's core values, 
beliefs, and 21st century learning expectations. Additionally, the mission statement, core values, beliefs, and 21st 
century learning expectations will be reviewed and revised every three years.

The teaching practices in many classes consistently and overtly support the core values. In music, students 
analyze sheet music and identify the artists' purposeful choices. Students discuss and impose questions in 
multiple classrooms to develop deeper understanding. Students participate in a core values treasure hunt that 
require them to find three examples of how each value was demonstrated in the school environment. In advisory, 
teachers provide a goal setting activity connected to the social and civic expectations. Because teachers 
continuously examine their instructional practices, consistency with the school's core values, beliefs, and 21st 
century learning expectations is ensured.

Sources of Evidence
classroom observations
self-study
teacher interview
students
Endicott survey
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Standard 3 Indicator 2

Conclusions

Teacher's instructional practices consistently support the achievement of the school's 21st century learning 
expectations by engaging students in active problem solving, self-directed learning, applying knowledge and 
skills to authentic tasks, inquiry and higher order thinking, self-assessment and reflection, and integrating 
technology; however, instructional practices inconsistently emphasize personalized instruction or cross-
disciplinary learning.

Teachers engage students as active and self-directed learners. Students are engaged in hands-on, project-
based learning and discovery lessons which challenge their thinking. Technology students use the engineering 
model and critical thinking skills to develop solutions using trial and error. Teachers facilitate lessons and act as 
coaches. Students explain a picture of convection currents in words and relate it to a previously taught concept, 
such as plate tectonics. Students are asked to explain their train of thought when making textual references; their 
work is accessed through feedback, and they are engaged in independent research. The senior Capstone project 
encourages students to select a target audience, identify a need, research a problem, develop a solution, and 
present their findings. Students use a variety of venues to communicate their findings. Students work in 
cooperative groups, and 91 percent of students agree that teachers use group activities.

Students use the whiteboard to show work, identify mistakes, and collaboratively discuss misconceptions. 
Teachers instructional practices support the achievement of the school's 21st-century learning expectations by 
emphasizing inquiry, problem-solving, and higher-order thinking. Ninety-eight percent of teachers and 71 percent 
of parents agree that teachers give students opportunity for inquiry, problem-solving and higher-order thinking. In 
social studies, students must use higher-order thinking skills to argue for or against the United States being held 
financially responsible for wrongdoing through slavery. Art has students practice realistic portrayals of human 
subjects through gesture drawings.

Teachers integrate technology on a consistent basis. As of the 2017-2018 school year, all students have been 
issued Chromebooks, which has greatly improved the integration of technology in courses. Teachers use 
technology the vast majority of the time in class to enhance instruction. Students use Google Classroom to 
respond digitally to writing prompts. Timely feedback to students is evident. Teachers in all departments 
incorporate technology as evidenced by the use of tools such as Excel, Kahoot, Powtoon, Prezi, Khan Academy, 
Canva, Vizme, Geobra, Sketchpad, Animoto, Google Slides, and Flipgrid. Teachers and students collaborate in 
order to use the technology effectively and efficiently.

Teacher's instructional practices sometimes engage students in cross-disciplinary learning and cross-curricular 
collaboration. Teachers use thematic units and include essential questions from the curriculum that cause 
students to connect learning to real-world events. In algebra, students are asked to develop a budget for buying a 
car. Percentage skill sheets are used collaboratively in science and math. Percentages are taught in math and 
applied in science. In civics and English, writing expectations are consistent. The business and social studies 
departments have worked collaboratively in personal finance and economics courses. A lesson for personal 
finance taught students how to calculate credit scores, while students in economics were taught about money 
and credit creation. Teachers spend sufficient time on a unit/theme/topic/essential questions to allow students to 
understand and pursue the concepts in depth. In biology, students study in depth cell organelles and the role 
each organelle plays in maintaining homeostasis in an organism.

Teachers give students the opportunities to apply knowledge and skills to authentic tasks. Sixty percent of 
students feel they have the opportunity to apply learning outside the classroom. A food analysis assignment 
requires students to dissect foods, learn about the composition of food, then apply knowledge to create a food. In 
math, students use accident investigation data to calculate speed, i.e., the math behind the fault. In industrial 
technology, students use the engineering model and critical thinking skills to develop solutions using trial and 
error. The after-school Interact Club gives student authentic learning experiences. This club participates in 
Special Olympics, Relay for Life, and Culture Fest, and offers babysitting services to community members who 
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wish to participate in school and community meetings. Students go to the community senior center to interact 
with seniors for a variety of venues. Teachers ask students to write to audiences beyond the classroom. Students 
in child development classes assume the role of lead teacher, develop lesson plans for the preschool program, 
and connect the lesson to the Connecticut Early Learning and Development Standards (CT ELDS).

Teachers engage students in self-assessment and reflection. Seventy-six percent of staff and 73 percent of 
students believe teachers provide students a chance to reflect and revise work. Students set personal writing 
goals at the beginning of the year in Google Classroom. Mid-year, the goals are modified if necessary and a 
writing portfolio is created. Social studies provides students self-critiques through the writing process using 
checklists and rubrics while writing research papers. Peer editing is part of the writing process. In physical 
education, students set their own fitness goals to get in shape for spring.

Ninety-six percent of the staff feel they personalize instruction, while 41 percent of students feel teachers 
personalize instruction. Teachers meet regularly with individuals or small groups of students to address individual 
learning needs. X-block gives students opportunities to solicit extra academic support. Teachers routinely contact 
parents to discuss student problems and successes and use PowerSchool to track real-time grades. 
Departments modify lessons and assessments and use varied instructional methods and activities to meet 
individual student needs, but this is not done on a formal or consistent basis. Senior English course selection 
allows students to participate in genres of interest, but this is not common through the lower grades. Genius hour 
in art and science gives students opportunities to formulate driving questions, research, create, and present both 
related and unrelated topics in a share fair format. Benchmark writing prompts, pre- and post- assessment data 
and snapshot discussions are used to monitor and measure student progress sporadically throughout the year. In 
some classes, certain lesson plans are individualized, but this is not evident across all disciplines.

East Hampton High School's instructional practices support the achievement of the school's 21st-century learning 
expectations by engaging students as active and self-directed learners; emphasizing problem-solving, inquiry, 
and higher-order thinking; applying knowledge and skills to authentic tasks; engaging students in reflection; and 
integrating technology. When the professional staff consistently personalizes instruction and engages students in 
cross-disciplinary learning, they will ensure that the learning needs of all students are being met.

Sources of Evidence
classroom observations
self-study
student shadowing
student work
teacher interview
teachers
students
parents
Endicott survey
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Standard 3 Indicator 3

Conclusions

Across departments, teachers frequently adjust their instructional practices to meet the needs of each student by 
using formative assessment, especially during instructional time, occasionally differentiating, often purposefully 
organizing group activities, and most of the time providing additional support and alternative strategies within the 
regular classroom.

The majority of teachers adjust their teaching practices to meet the needs of each student through formative 
assessment during instructional time. The English department developed an on-demand writing prompt for all 
grades during the fall and spring. All prompts are graded using the school-wide communication rubric. 
Additionally, the English department gives snapshot assessments to students in grades 9, 10, and 11. This data 
is compiled in order to identify reading and writing skills in need of remediation. Instructional groupings are 
created to meet the specific needs of students as indicated by the data analysis. This data is also used to create 
yearly student learning objectives (SLOs). The English department engages in the regular use of prompts to 
simulate the AP and SAT exams in order to familiarize students with these types of assessment questions and to 
identify areas where further instruction is needed. Social studies teachers use benchmark writing prompts, which 
are assessed using the school-wide analytic rubrics. The teachers in this department also use a diverse series of 
performance assessments and technology-driven, student created presentations. The AP United States history 
and government teachers use authentic AP essay units to inform their instruction prior to the May exam. Other 
departments, such as world languages, mathematics, music, science, and health make use of formative 
assessments including presentations, worksheets, group activities, jigsaws, concept maps, graphic organizers, 
exit slips, brainstorming webs, journals, homework, and verbal responses. Classrooms are wireless and 
equipped with SMART Board technology. In conjunction with the 1:1 Chromebook initiative, formative 
assessments have become increasingly technology-based and allow for immediate feedback and instructional 
modification.

Instruction is differentiated in some areas. In family and consumer science, assignments are differentiated 
through use of Google Classroom. The assignments are modified and individually assigned according to student 
abilities and learning needs. Students are frequently working on the same learning objective; however, the 
requirements of the assignment may be different. Differentiation was evident in advanced guitar. Students with 
varying degrees of guitar experience were in the class, and all students had songs to practice that were specific 
to their ability and knowledge. In other departments, there are alternate versions of quizzes and tests, but 
differentiated instruction within the context of the unit is less frequent. Teachers across the school use scaffolded 
assignments or guided notes to help individual students through the selected learning objectives. The special 
education department works extensively with all departments as co-teachers, paraprofessionals, and/or as 
learning resource instructors to help regular education teachers implement instructional strategies in their 
classrooms to help students with unique needs. Differentiation of the learning content and process and learning 
tasks designed at the outset of the unit by the content area teachers, were less obvious. The learning resource 
center provides differentiation of the learning environment and affords students the resources and support 
needed to access the general education curriculum.

Teachers consciously design lesson plans and activities that purposefully structure students in collaborative 
groups to enhance student learning. Across departments, teachers group students by ability and/or interests to 
engage in collaborative learning, which supports the school's core values and beliefs. For example, students in 
civics class were partnered by interest to research various interest groups and to design a way to increase 
support for the chosen group. The high-interest assignment in conjunction with student-chosen groupings led to 
active engagement. In Botany, small groups worked collaboratively to identify branch samples of deciduous 
trees. The collaborative nature of this assignment led to student discourse, which enabled the teacher to assess 
the depth of student understanding.

Additional support and alternative strategies are provided to students within the regular classroom across all 
departments. The five certified special education teachers and eight paraprofessional staff members that serve 
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students work to provide support within the content area classes and in the LRC programs. The creation of X-
block has made support available to students on a regular basis four days a week, every week, for a weekly total 
of two hours. Students and teachers use this time to address a variety of needs, including providing/receiving 
extra help, addressing grades D and under, allowing/taking make-ups from absences, holding guidance 
appointments, advising/participating in co-curricular activities, facilitating student-initiated topics, and 
guiding/undertaking senior Capstone work. Students who wish to redo assignments for additional credit, 
generally initiate that work and are allowed to do so.

Because teachers routinely adjust their instructional practices to meet the needs of each student by using 
formative assessment especially during instructional time, often purposefully organize group activities, and 
provide additional support and alternative strategies within the regular classroom, students are well supported to 
engage in authentic and collaborative learning activities. When teachers strategically differentiate content and 
processes throughout their units, students will have a more personalized learning experience tailored to their 
individual abilities and readiness.

Sources of Evidence
self-study
student work
teacher interview
teachers
students
department leaders
school leadership
Endicott survey
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Standard 3 Indicator 4

Conclusions

Teachers, individually and collaboratively, consistently improve their instructional practices by using student 
achievement data from a variety of formative and summative assessments, routinely examining student work, 
deliberately examining current research, and often engaging in professional discourse focused on instructional 
practice. Teachers consistently use feedback from supervisors and other teachers, but inconsistently use 
feedback from students and parents.

Eighty-six percent of staff agree that teachers improve their instructional practices by using student achievement 
data from a variety of formative and summative assessments. Teachers compare data both formally and 
informally on a regular basis. Most teachers use pre- and post-assessment data to guide instruction. Teachers 
from multiple departments use snapshot assessments within units to gauge student progress and to direct future 
instruction. Data is discussed formally during the professional learning committee time and department meetings. 
PLC time is often devoted to examining student work to assess standards, core values, and the impact of 
technology on student learning. School-wide rubrics are used to assess the application of 21st century skills. For 
example, the social studies and English departments use the school-wide communication rubrics to assess 
benchmark writing prompts. As a department, they identify strengths and weaknesses and use the data to create 
their student learning objectives. The English department uses the data from the benchmark assessments to 
tailor help for groups that are specific to the areas of greatest needs. The support services department also uses 
common assessment data. All students enrolled in learning resource center (LRC) complete quarterly self-
assessments and an end-of-the-year evaluations. The quarterly self-assessment is incorporated into the student 
grade and used for goal setting. The social worker and psychologist also adjust their focus group instruction 
based on student data from the LRC assessments.

There are multiple examples of teachers extensively examining student work. Teachers routinely use Google 
Classroom to engage in review of student work and share written feedback to the students. Feedback is also 
regularly written on student work. Formative assessments such as entrance slips, a problem of the day, initiation 
questions, exit slips, journal check-ins, vocabulary quizzes, sketchbook homework, interactive Google 
Slideshows, Quizlets, and student critiques are examined to inform instruction. Informally, teachers examine 
student work and responses within the context of lessons and make instructional decisions to promote student 
learning.

Teachers across the school use feedback from a variety of sources, most regularly from their colleagues and 
supervisors. Eighty-eight percent of teachers modify instruction based on the observations of colleagues. As part 
of a school goal, all staff complete at least three peer observations outside their department and course level. 
Professional learning community time is used to have discussions on these observations. Teachers keep 
individual and/or department logs explaining how they will use what they observed in their observations. 
Informally, teachers are often working collaboratively to co-teach or to gather ideas and obtain feedback. 
Feedback from supervisors is mainly received through formal and informal observations, as well as mid-year and 
summative meetings. Informally, administrators spend time in the classrooms, which often leads to instructional 
discourse and positive feedback. Many teachers report feeling like they are able to try new things and engage in 
instructional risk-taking, due to the positive relationships that they have with the administrators and the belief that 
they will receive constructive and positive feedback designed to improve student learning. In some areas, 
teachers will gather feedback from students at the end of a unit with an embedded student reflection, which will 
provide information about how the instruction could be adjusted in the future. Similarly, teachers may informally 
ask students for feedback on lessons and how assignments could be improved. A small number of teachers use 
formal student surveys to immediately implement instructional changes. Approximately 48 percent of students 
report that their teachers ask for their ideas/opinions on how they teach, and that number is even lower for 
parents. Additionally, parents report not feeling like they are asked for their feedback in regard to the 
effectiveness of instructional practice for their children.

The administration deliberately provides opportunities and materials for teachers to examine current research. 
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Ninety-eight percent of teachers modify their instruction based on best practices and 21st century learning 
expectations. The assistant principal shares articles once or twice a week with the entire faculty and/or provides 
specifically tailored links in emails that are pertinent to specific disciplines. Teachers frequently discuss these 
materials during their PLCs. Sample topics include research related to a growth mindset and mindfulness. 
Faculty meetings have also been used to discuss articles and books such as Doug Lemov's Teach Like a 
Champion. Additionally, there is a professional development collection in the library/media center, where 
teachers can check out educational resources on current research/practices and engage in discussions 
surrounding these resources with other members of the faculty.

The faculty often purposefully engage in professional discourse focused on instructional practice, as evidenced 
by the administrators' commitment to providing regular PLC time. The administrators have also been responsive 
to teachers' requests for in-house PD offerings provided by their colleagues. Teachers across departments 
participate annually in the Middlesex consortium of regional schools. District leaders have facilitated professional 
development on the Ainsworth curriculum format, which has prompted discourse about curriculum within 
departments. Consultants are brought into the district with the purpose of engaging faculty in critical thinking 
related to their practice. For example, a consultant was brought in for PD on the Orton Gillingham reading 
program. Moreover, a consultant from the Institute of Learning at the University of Pittsburgh provided PD on 
questioning techniques. Science teachers have attended PD on the Next Generation Science Standards, where 
they have engaged in professional discourse with other science teachers across the state with the expressed 
purpose of revamping curriculum and teaching practices. Within the district, special education teachers 
collaborate annually with the sending schools' psychologists, social workers, and case managers to develop 
individualized education programs for incoming students.

As a result of teachers consistently improving their instructional practices by using student achievement data, 
routinely examining student work, deliberately examining current research, using feedback from a variety other 
teachers and supervisors, and often engaging in professional discourse focused on instructional practice, 
teachers exemplify reflective practice, which is responsive to individual student needs. When teachers increase 
formal and informal opportunities for students and parents to provide feedback, instructional practices will 
consistently meet the needs of all learners.

Sources of Evidence
self-study
student shadowing
teacher interview
teachers
students
parents
department leaders
central office personnel
school leadership
school support staff
Endicott survey
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Standard 3 Indicator 5

Conclusions

Teachers, as adult learners and reflective practitioners, regularly maintain expertise in their content area and in 
content-specific instructional practices. Eighty-eight percent of the teachers agree that they maintain expertise in 
their content area. Teachers attend professional development in and out of the district. The professional 
development evaluation committee (PDEC) provides meaningful PD that meets the needs of the teachers. 
Teachers expressed a desire to have in-house PD provided by their peers. As a result, teachers now routinely 
present for in-school professional development. For example, in 2017, teachers who attended the Google 
Summit provided workshops on Flipgrid, Padlet, Doctopus, Goobric, Lucidchart, Google Geo Tools, and many 
other Google add-ons. Science teachers have also routinely attended Next Generation Science Standards 
curriculum development workshops and have begun to adjust their instructional practices to align to the NGSS. In 
addition to attending conferences, teachers also serve as presenters at various conferences and associations. 
The library/media specialist presented at the Connecticut Educators Computer Association technology expo in 
May 2017. The chemistry teacher helped design Middlesex consortium Next Generation Science Standards PD. 
The library/media specialist worked collaboratively with a social studies teacher and chemistry teacher to present 
at the statewide Connecticut Association of School Librarians. The teachers annually create and plan 
conferences within their fields. In 2013, the world language teachers, in partnership with their Consortium 
schools, planned a PD day that focused on their content area. As a result, social studies, art, and science 
departments now participate in this PD annually and share resources, best practices, and instructional strategies. 
In addition to attending PD, teachers also routinely review articles of best instructional practices provided by the 
district administrators. Teachers discuss these articles in their professional learning committees. Because 
teachers are reflective practitioners and regularly maintain expertise in their content area and in content-specific 
instructional practices, students benefit from quality learning opportunities.

Sources of Evidence
self-study
teacher interview
teachers
department leaders
school leadership
Endicott survey
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Standard 3 Commendations

Commendation

The incorporation of core values in the vast majority of student assignments

Commendation

The connection between instructional practices and the core values, beliefs, 21st-century learning expectations, 
and school-wide rubrics

Commendation

The extensive use of technology to enhance instruction

Commendation

The consistent practice of engaging students in collaborative learning

Commendation

The use of X-block to support student learning

Commendation

The use of current research and best practices to support instructional improvement

Commendation

The meaningful PD that is responsive to teacher needs

Commendation

The practice of teachers leading in-house professional development

Commendation

The ongoing participation in consortium work relevant to the specific content areas
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Commendation

The opportunities for teachers to demonstrate leadership through presenting at conferences
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Standard 3 Recommendations

Recommendation

Increase frequency of opportunities for student self-reflection

Recommendation

Increase opportunities for students to engage in cross-disciplinary learning across all content areas

Recommendation

Develop school-wide definitions of differentiated instructional practices and personalized instruction

Recommendation

Increase opportunities for personalized instruction

Recommendation

Differentiate instructional practices to reflect the needs of all students

Recommendation

Increase formal and informal opportunities for students and parents to provide feedback that can be used to 
inform instruction
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Standard 4 Indicator 1

Conclusions

The professional staff deliberately employs a formal process to assess individual student progress, but does not 
yet assess whole-school progress in achieving the school's 21st-century learning expectations based on school-
wide analytical rubrics.

Teachers use the 21st century school-wide rubrics to assess individual student progress in three major areas: 
"effective communication, demonstrating self-expressions with craftsmanship, and utilizing critical thinking skills." 
Even though the 21st century school-wide rubrics are relatively new, teachers across the school and across 
content areas collaborated in their creation and agreed upon their implementation. The 21st century school-wide 
rubrics are used for formative and summative assessments, collaborative and independent projects, written 
presentations, PowerPoint presentations, and warm-up activities. Depending on the content and assessment, 
rubrics are modified to incorporate one or more strands from a particular skill, from two skills, or from all three 
skills. Even though this is still an ongoing process in its implementation stage, department heads are confident 
that through PLC and targeted collaboration, these school-wide rubrics will be consistently used in the 
assessment of student progress in achieving the school's 21st century learning expectations. At the same time, 
teachers acknowledge using PLC time informally to formulate a process to assess whole-school progress in 
achieving the school's 21st century learning expectations. At this time, whole-school data from the school-wide 
rubrics is not yet being used to assess East Hampton High School's progress in achieving the school's 21st-
century learning expectations. However, school administrators identify having a plan to collect and use whole-
school data from the school-wide rubrics. Eventually, this information will be reported to parents and the wider 
community through PowerSchool.

Because the professional staff continuously employs a formal process to assess individual student progress in 
achieving the school's 21st-century learning expectations based on specific and measurable criteria for success, 
they have a clear picture of student achievement. When the professional staff employs a formal process to 
assess whole-school progress in achieving the school's 21st century learning expectations, they will be able to 
make school-wide decisions in support of student learning.

Sources of Evidence
self-study
student work
teacher interview
teachers
school leadership
Standard sub-committee
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Standard 4 Indicator 2

Conclusions

The school's professional staff frequently communicates individual student progress in achieving the school's 
21st century learning expectations to students, but does not yet formally communicate that progress to families; 
additionally, the school's professional staff does not yet communicate the school's progress in achieving the 21st 
century learning expectations to the school community.

The school-wide 21st century rubrics were designed and are used to communicate individual student progress. 
The rubrics measure and inform individual student progress in the level of proficiency attained for a particular skill 
or a set of skills demonstrated on an assignment or assessment. The professional staff gives students the 
opportunity to apply corrective feedback in order to show progress within a particular assignment or assessment 
for students who need additional time or practice to show proficiency. Communication of student progress in 
achieving the school's 21st century learning expectations is also observed in daily interactions among teachers 
and students informally, but meaningfully. In turn, students demonstrate a genuine culture of support and fidelity 
toward their individual growth. The senior Capstone project is one of the culminating projects required for seniors 
that measures progress and achievement of the school's 21st century learning expectations. Seniors prepare 
and present real-life authentic topics such as technology solutions, small business proposals, and environmental 
solutions. These projects measure their critical thinking skills, communication skills, and self-expression with 
craftsmanship. Both teachers and students have collaborated in the refinement of the senior Capstone project as 
a living and developing process.

Often, throughout the year, teachers informally contact parents via emails, phone calls, or written comments on 
report cards to inform parents of students areas of improvement and areas of strengths. While parents report 
having strong bonds of collaboration to advocate for and implement student-centered decision making, members 
of the professional staff indicate a need to implement a formal process to communicate the school's progress in 
achieving the school's 21st century learning expectations to parents and the school community. The school is 
currently working with PowerSchool to develop a plan to collect the school-wide data that can be shared with the 
larger school community.

Because the school's professional staff frequently communicates individual student progress toward the 21st 
century learning expectations, students across the school are aware of their own progress within each subject 
area. When formal communication of the school's progress in achieving the school's 21st century learning 
expectations is provided to the community, families and community members will understand how well the school 
is meeting the needs of the students.

Sources of Evidence
self-study
student shadowing
student work
teachers
students
parents
school leadership
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Standard 4 Indicator 3

Conclusions

Professional staff extensively collects, disaggregates, and analyzes data to identify and respond to inequities in 
student achievement.

At the district level, professional staff has collected, disaggregated and analyzed state-wide data to identify 
inequities in student achievement. They have used four of the twelve Connecticut Next Generation
Accountability System Indicators, Math, ELA, Attendance, and Fitness, for the 2016-2017 academic year as 
benchmarks to identify students in need of improvement, thereby creating avenues for formal and informal 
support. As a direct response to the previous data analysis, the high school changed to an eight-period schedule 
to incorporate an X-block. This period is deliberately used and monitored to provide remediation to students with 
specific academic needs and to allow students to enroll in more electives in the arts program and real-life 
courses such as Fitness for Life. At the high school, there is ongoing and timely analysis in multiple areas of 
students' needs that impact student achievement. Administration formally examines attendance data, faculty 
analyzes content-specific academic performance, and support staff work in collaboration with special support 
teachers to identify and support those students exhibiting deficiencies. Needs range from providing a timely 
diagnosis of a physical disability to providing social and basic-needs services and resources. In addition, the 
district facilitates an off-campus alternative school called the learning center (TLC) that specializes in providing 
educational services to students with emotional or other issues that prevent them from participating in the 
traditional school setting. Placement in this program is reserved for extreme cases, as the school's capacity at 
TLC is limited to six students. The guidance department created a specific program, X-Block 500, for freshmen 
and sophomores with more than one failing grade on their report cards. The program focuses on academic skills 
such as organization and content-specific skills in their challenge areas. Students in X-Block 500 receive focused 
instruction during the four X-block periods each week until their grades are improved, and they are succeeding in 
their classes independently. The school has also focused attention over the past year on the gender gap in AP 
course enrollment that they noticed through disaggregating data, which revealed that very few male students 
were enrolling in these courses. The school's AP enrollment has recently changed from 80 percent female to 60 
percent female across the AP course offerings. This was achieved through a concerted effort by staff members to 
recruit male students who were capable of AP courses, but would not have enrolled independently.

Because the professional staff extensively collects, disaggregates, and analyzes data, they are able to effectively 
identify and respond to inequities in student achievement.

Sources of Evidence
self-study
student shadowing
teachers
students
parents
school board
school leadership
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Standard 4 Indicator 4

Conclusions

Prior to each unit of study, most teachers communicate to students the school's applicable 21st century learning 
expectations and related unit-specific learning goals to be assessed.

The town hall meeting is an authentic and engaging unit of study in civics class, which is impactful for students 
who have taken this course and for those who are currently enrolled in it. Some students were able to explain the 
main unit-specific learning goals, as well as the 21st century learning expectations. School-wide rubrics are 
available through Google Classroom and are easily accessible to all students due to the new 1:1 Chromebook 
program this school year. Collectively, 64.7 percent of students agree that their teachers explain what the 
learning expectations are before each unit of study; respectively, 86 percent of freshmen, 75 percent of 
sophomores, 56 percent of juniors, and 83 percent of seniors agree. In addition to 21st century school-wide 
rubrics, professional staff also attach a content-specific outline or additional criteria that delineates the content-
specific expectations for units of study such as, civics and government unit 1 on foundations of government, AP 
psychology unit 4 on sensory Project, Spanish unit on opinions, and English unit on poetry. Students extensively 
agree that teachers' clear expression of expectations of performance helped them complete assignments and 
achieve at their highest potential.

Because most teachers communicate to students the school's applicable 21st century learning expectations and 
related unit-specific learning goals prior to each unit of study, students have a clear understanding of the criteria 
for success.

Sources of Evidence
classroom observations
self-study
student work
teacher interview
teachers
students
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Standard 4 Indicator 5

Conclusions

Prior to summative assessments, the vast majority of teachers provide students with specific and measurable 
criteria for success, such as corresponding rubrics, which define targeted high levels of achievement.

According to the Endicott survey, 86.6 percent of students feel that, prior to giving assessments, teachers provide 
students with rubrics, instructions, and other specific and measurable criteria for success. Also, 80.6 percent of 
students indicate that they understand in advance the work they need to accomplish to meet their teacher's 
expectations. In addition to using the school-wide analytic rubrics, teachers frequently attach content-specific 
criteria that further delineates teacher expectations. To further assist students in understanding the expectations 
of their teachers, many departments have selected specific portions of the school-wide analytic rubrics to include 
in their major assignments; for example, the English and social studies departments score all writing 
assessments on the school-wide communication rubric, the art department uses the self-expression, 
communication, and critical thinking rubrics, and the science department uses the critical thinking rubric to score 
summative assessments. Departments also use smaller portions of rubrics or single strands in assessing student 
growth throughout units on formative assessments.

Because teachers provide students with specific and measurable criteria for success prior to summative 
assessments, students are better equipped to demonstrate their learning and achieve at their highest potential.

Sources of Evidence
classroom observations
student shadowing
student work
teacher interview
teachers
students
Standard sub-committee
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Standard 4 Indicator 6

Conclusions

In each unit of study, teachers frequently employ a range of assessment strategies, including formative and 
summative assessments.

Teachers regularly administer formal and informal formative assessments to measure student understanding and 
progress. Formal formative assessments include a fractional coefficient quiz in a math classroom, analysis of 
nutritional information in a science class, and writing a thesis statement in an English classroom. Informal 
formative assessments include asking students to share a self-assessment of their understanding in social 
studies, providing feedback to students on their tempo during band class, and affording students opportunities to 
check their work with a partner in a business class. Teachers use written, digital, and oral means of assessing 
students across subject areas and levels. Teachers also administer summative assessments at the end of units 
to assess student skills and growth. These assessment types vary based on subject area, but examples include 
a live musical performance in band, the production and analysis of a new food product in biology, and the 
school's senior Capstone project. Most teachers provide detailed instructions and analytic rubrics and guide 
students in the completion of the summative assessments. While most teachers provide these guides on paper, 
many use Google Classroom to provide these documents digitally. Teachers also frequently encourage revision 
of student work based on specific feedback on the components of the scoring rubric or on the student work itself.

Because teachers frequently employ a range of assessment strategies, they are able to adequately modify 
instruction and measure student progress toward the learning expectations.

Sources of Evidence
self-study
student shadowing
student work
teacher interview
teachers
students
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Standard 4 Indicator 7

Conclusions

Most teachers across the school collaborate regularly in formal ways on the creation, analysis, and revision of 
formative and summative assessments, including common assessments. School administrators have built-in 
formal professional learning (PLC) time in which teachers in most subject areas collaborate on various aspects of 
their instructional practice, including the creation, analysis, and revision of assessments. Teachers in common 
courses collaborate during this time to create both formative and summative common assessments. Teachers 
use this PLC time to analyze the results and data from these assessments to inform their instruction and to revise 
the assessments to meet their students' needs. They also analyze data from assessments, such as the SAT-
aligned quarterly snapshots that are administered across classes and grades. Most teachers align their 
assessments to the school-wide rubrics and to the 21st century learning expectations. While teachers across the 
school collaborate regularly in formal ways, they also meet informally to discuss assessments during other times 
throughout the school day. The shared teacher workroom provides a space for both formal and informal 
collaboration and sharing of instructional practices including assessment techniques and analysis of student 
performance. Because most teachers collaborate regularly on the creation, analysis, and revision of a variety of 
assessments, including common assessments, they are able to make informed revisions to their instruction and 
are better able to assess student achievement of the 21st century learning expectations.

Sources of Evidence
self-study
facility tour
teacher interview
teachers
department leaders
school leadership
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Standard 4 Indicator 8

Conclusions

Teachers provide specific, timely, and corrective feedback to ensure students revise and improve their work. 
Teachers across subject areas administer and analyze formative assessments to provide students with feedback 
and opportunities for revision. In an English class, the teacher broke a major analysis assignment into smaller 
parts to provide students feedback on each section, so they could revise before moving on. In a math class, the 
teacher circulated throughout the room providing immediate feedback to students as they completed practice 
examples of factorial coefficients, so they could correct their calculations. In band class, the teacher provided 
immediate targeted feedback to sections of students, so they could immediately correct their performance. 
PowerSchool, the school's online grade reporting platform, provides continuously updated information about 
individual performance to students and parents; students frequently use this information to initiate conversations 
with their teachers for the purpose of improving their work. Because teachers provide feedback to ensure 
students revise and improve their work, they are able to improve student performance on upcoming summative 
assessments and ensure that students meet the school's 21st century learning expectations.

Sources of Evidence
classroom observations
self-study
student shadowing
student work
teacher interview
teachers
students
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Standard 4 Indicator 9

Conclusions

Teachers frequently use formative assessment to inform and adapt their instruction for the purpose of improving 
student learning. Both within a lesson and prior to the next lesson, teachers use the results of formative 
assessments to adapt instruction in order to ensure that all students understand the topics and skills being 
taught. In an English classroom, the students individually posted a character analysis in response to the 
teacher's Google Classroom prompt; the teacher then displayed the student responses and adapted his 
instruction to provide further reinforcement on the topic. In a social studies classroom, the teacher used informal 
check-ins of student understanding to determine which aspects of the material needed further instruction and 
reinforcement. In a chemistry class, the teacher used entrance cards to assess students' progress in the 
representing reactions unit; the data from this check-in is used to inform instruction leading up to a formal quiz on 
the topic later in the week. Teachers use the built-in collaboration time to discuss results of common formative 
assessments in order to adapt instruction and to plan accordingly for future lessons. Because teachers frequently 
use formative assessment results to adapt their instruction, they are able to meet the specific needs of individual 
students and whole classes.

Sources of Evidence
classroom observations
self-study
student shadowing
student work
teacher interview
teachers
students
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Standard 4 Indicator 10

Conclusions

Teachers and administrators, individually and collaboratively, frequently examine a range of evidence of student 
learning for the purpose of revising curriculum and improving instructional practice, including the following: 
student work; common course and common grade-level assessments; individual progress in achieving the 
school's 21st century learning expectations; standardized assessments; data from sending schools; and survey 
data from current students. Teachers and administrators do not yet examine school-wide progress in achieving 
the school's 21st century learning expectations, data from post-secondary institutions, and survey data from 
alumni as evidence of student learning for the purpose of revising curriculum and improving instructional practice.

Professional staff frequently examine student work in order to revise the curriculum and to improve instructional 
planning. Beginning in the 2017-2018 school year, the school's schedule was modified to include collaborative 
professional learning community (PLC) time for most departments. During this time, teachers collaborate on 
many aspects of their practice, including the examination of student work to improve overall instructional 
planning. With teachers who teach common courses, this time is also used to revise the shared curriculum units. 
In addition, teachers use Google Classroom to formatively assess students during class, allowing for immediate 
changes in their instructional planning to better meet the needs of students. As a result of the ongoing analysis of 
student work, the school has implemented “X-block,” a time set aside four times a week in which students meet 
with teachers to receive focused attention on subjects or topics in which they require further instruction.

Professional staff frequently examine common course and grade-level assessments in order to revise the 
curriculum and to improve instructional planning. During the built-in collaborative PLC time, teachers collaborate 
on many aspects of their practice, including the development and examination of common assessments to 
improve overall instructional planning. In most subject areas across the school, grade-level teachers also use this 
time as an opportunity to revise curriculum based on common grade-level assessments.

Professional staff frequently examine individual progress in achieving the school's 21st century learning 
expectations in order to revise the curriculum and to improve instructional planning. The school-wide rubrics, first 
implemented in 2016, were developed to assess students progress toward the 21st century learning 
expectations; individual teachers incorporate portions of these or entire rubrics into the assessment of the 
majority of their assignments, both formative and summative. Student achievement on these rubrics informs the 
timely direction of classroom instruction. At the same time, through the collaborative PLC time that has been built 
into the daily schedule, teachers also work to modify the curriculum units to better meet the needs of students as 
demonstrated by the performance on these school-wide rubrics. Although individual student progress on the 
school's 21st century learning expectations is used to inform the revision of curriculum and improvement of 
instructional practice, the collection of data on school-wide progress is not yet occurring. The professional staff is 
currently developing a plan for collecting and analyzing data on school-wide progress toward these expectations. 
The school recently adopted PowerSchool as the online reporting system for student achievement and members 
of the administration and the school's technology department are working with the provider to determine the best 
method for collecting and reporting data on school-wide progress. Once this functionality is added to 
PowerSchool, the school will begin analyzing the data on school-wide performance toward the school's 21st 
century learning expectations, in order to revise curriculum and improve overall instructional practice.

Professional staff frequently examine standardized assessments in order to revise the curriculum and to improve 
instructional planning. Currently, students in grades ten and eleven take the PSAT in the fall; beginning in the 
2018-2019 school year, students in grade nine will also take the test in order to have this standardized test data 
to inform instruction a year earlier. As a result of PSAT performance data, both the math and the English 
departments have incorporated Khan Academy into their instruction as classwork and as homework; this online 
service provides targeted instruction to students based on their individual areas of strength and weakness on the 
test. The English department has developed quarterly “snapshot” assessments that are aligned to the skills 
assessed on the PSAT and SAT; students' performance on these snapshots provides teachers with data they 
can further use to inform their instruction and collaboratively use to revise curricular units. In the math 
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department, teachers have designed both formative and summative assessments using the question stems and 
question types students will experience on the SAT; they have analyzed data from the PSAT and identified the 
specific question types that students found challenging in order to target them in their classroom assessments. 
Also, the science department is midway through the process of the adaptation of a newly revised curriculum 
aligned to the new adopted Next Generation Science Standards (NGSS); this is the first step in aligning the 
instruction and curriculum to the forthcoming NGSS assessment. Additionally, the social studies department is 
currently working with CREC, the regional educational service center, to align aspects of their curriculum and 
their instruction with the SAT command of evidence strand.

Professional staff frequently examine data from sending schools in order to revise the curriculum and to improve 
instructional planning. Eighth grade teachers provide recommendations for student placement into leveled grade 
nine classes in the high school; these include science and math classes. During grade eight, students tour the 
high school campus and are introduced to the various electives that will be offered to them; students use this 
experience to select the electives in which they would be most interested in enrolling. The guidance department 
works with transcripts from sending schools to accurately place students in the appropriate courses by both level 
and by subject; for example, one student who transferred as a senior was placed in a world history course which 
is typically given to sophomores, because she had not taken it at her previous school in another district. In 
addition, data from students' STAR and I-Ready assessments provide the professional staff at the high school 
necessary information to place students appropriately in the SRBI process during their freshman year. Although 
data from sending institutions is used to inform instruction and curriculum revisions, data for post-secondary and 
other receiving institutions is neither currently used to inform the revision of curriculum nor to improve 
instructional practice. The cost of accessing the data for alumni through the National Student Clearinghouse from 
these various institutions is not covered by the current budget. Teachers are currently unable to revise curriculum 
for current students based on the performance of students once they graduate. Accessing this information could 
aid in aligning the school's learning expectations with those of the post-secondary institutions students attend.

Professional staff frequently examine survey data from current students in order to revise the curriculum and to 
improve instructional planning. The guidance department administers a needs assessment survey twice per year, 
in November and in May. The survey is distributed to various stakeholders in the school community, including 
current students. By administering the survey twice per year, the school's professional staff is able to focus their 
attention on specific areas, including instruction and curriculum, from a growth perspective. From the survey 
results, the guidance department generates a developmental improvement plan that addresses identified 
challenge areas. In addition, individual teachers occasionally ask students to complete brief surveys, using 
Google Classrooms, regarding their own instruction in order to receive immediate feedback from students on how 
they might improve their classroom instruction or revise curriculum. While current students are surveyed twice 
per year as part of the school's needs assessment survey, alumni of the school have only been surveyed 
informally on their experiences. Beginning with the class of 2018, an alumni survey will be administered to all 
alumni students. Data from this survey will be used for the purpose of revising curriculum and improving 
instructional practice specific to and leading up to the senior Capstone project.

Because teachers and administrators, individually and collaboratively, frequently examine a range of evidence of 
student learning, including student work; common course and common grade-level assessments; individual 
progress in achieving the school's 21st century learning expectations; standardized assessments; data from 
sending schools; and survey data from current students, they are able to purposefully revise curriculum and 
improve instructional practice. When teachers and administrators use evidence from school-wide progress in 
achieving the school's 21st century learning expectations, data from post-secondary institutions, and survey data 
from alumni, all curriculum and instruction revisions will enable the staff to fully meet the needs of students 
across the school.

Sources of Evidence
self-study
student shadowing
panel presentation
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facility tour
teacher interview
teachers
students
department leaders
central office personnel
school leadership
Standard sub-committee
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Standard 4 Indicator 11

Conclusions

Most grading and reporting practices are regularly reviewed and revised to ensure alignment with the school's 
core values and beliefs about learning. Beginning in 2015 with the development of the school-wide rubrics, the 
professional staff has adopted the process of continuously revising their grading practices across subject areas. 
On the vast majority of assignment instructions and rubrics, teachers indicate the school's core values that are 
applicable; students frequently receive feedback on their progress toward and performance on these core values 
along with the scored rubric. Teachers frequently refer to the school's core values during class instruction, when 
assessing students formatively and summatively, and when asking students to reflect on their own work. In their 
built-in collaborative time, teachers refer to the school's core values and beliefs about learning when developing 
or revising common assessments; this is reflected in the students' understanding of how their work connects to 
and reflects the school's core values and beliefs about learning. The school is in the process of developing the 
capability to use PowerSchool to directly report student progress on the school's core values and beliefs about 
learning, allowing teachers and school greater capability in aligning reporting practices to those values and 
beliefs. Because teachers regularly review and revise their grading and reporting practices to align with the 
school's core values and beliefs about learning, students are better able to find clear connections between their 
learning across units, subjects, and school years.

Sources of Evidence
self-study
student shadowing
student work
teachers
students
parents
central office personnel
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Standard 4 Commendations

Commendation

The regular and consistent feedback on student work across subject areas

Commendation

The explicit communication of 21st century learning expectations across the school

Commendation

Students' clear understanding of the connections between the school's values and their performance

Commendation

The teachers' clear understanding of the connections between the school's core values and their grading

Commendation

The consistency in written feedback to students

Commendation

The practice of allowing students to revise and resubmit assignments and assessments to show progress in 
attaining a skill

Commendation

The collaboration within departments to develop and implement common assessments

Commendation

The clarity and communication of learning expectations on summative assessments

Commendation

The wide range of assessment strategies being used across content areas
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Commendation

The alignment of assessments to the learning expectations in each content area
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Standard 4 Recommendations

Recommendation

Implement a formal process to assess whole-school progress in achieving the school's 21st century learning 
expectations

Recommendation

Communicate whole-school progress in achieving the 21st century learning expectations to families and the 
community

Recommendation

Collect and use data from students' post-secondary institutions to align curriculum to college expectations

Recommendation

Administer an alumni survey to future graduates

Recommendation

Improve the structures for reporting individual student progress toward the school's values and beliefs about 
learning
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Standard 5 Indicator 1

Conclusions

The school community consciously and continuously builds a safe, positive, respectful, and supportive culture 
that fosters student responsibility for learning and results in shared ownership, pride, and high expectations for 
all. All staff members and 90 percent of parents believe that East Hampton promotes a safe, positive, and 
supportive school culture. Compassion was identified as one of the school's core values and is a hallmark of the 
school culture. There are committees in place such as the school climate committee and the PBIS committee that 
provide venues for faculty, students, and parents to discuss areas of school safety concerns. There is also an 
advisory program in place that meets one or two times per quarter. During these advisory sessions, students 
participate in lessons pertaining to issues such as safe driving, Internet safety, and cyber-bullying. One advisory 
session called, Hello Week, provided opportunities to strengthen peer relationships by mixing with students in 
other advisories. Students, staff, and parents feel strongly that students are supportive of one another and that 
bullying is rarely observed in the building. School leaders have taken steps to create a secure school to ensure 
building safety. External doors are being covered in safety laminate to prevent entrance into the building, 
students practice safety drills on a regular basis, and there are plans in place to install auto-locking doors.

Many factors contribute to the positive learning environment that is pervasive in the school community. Teachers 
reward positive behavior by handing out PBIS tickets to students who demonstrate the school's core values. 
Parents feel strongly that the teachers truly care for their children and feel that, because of the positive rapport 
between teachers and students, teachers are better able to adjust their instruction to suit students' learning 
needs. Parent and students feel that teachers have been integral in supporting students' emotional well-being, 
which has been of particular significance at this time, due to the school community's continued grieving over the 
recent loss of its principal. Although he is new to East Hampton High School, the new principal has consciously 
taken steps to demonstrate compassion to the entire school community. Early in his tenure, he held an assembly 
for the student body to recognize their loss and to show respect to the school community; he is visible at co-
curricular activities, and has made it a priority to meet with every staff member in the building in order to get to 
know the staff and to hear their concerns and ideas to support student achievement.

Teachers are also visible in the school community, attending sporting events, town meetings, advising student-
driven clubs, such as the feminism club, diversity club, the Genders and Sexualities Alliance, which is part of the 
Hartford True Colors and is a national organization, and Interact - all of which promote a positive learning 
environment.

East Hampton fosters a supportive school culture that is receptive to teachers, students, and community 
members. By holding open budget meetings, parents, teachers, and any other stakeholders in the school 
community have an opportunity to express their opinions and voice their ideas and concerns about the school 
programs. Moreover, general education students are inclusive of their special education peers, collaborating on 
group activities in the classroom and competing side-by-side through the Unified Sports program. The district has 
made a commitment to the Unified program, as the athletic department has absorbed the Unified budget, 
ensuring consistent funding for Unified program offerings.

East Hampton High School is a learning community that promotes and fosters student pride and responsibility for 
learning. Students are encouraged to seek help from their teachers during X-block as well as before and after 
school. There are many digital platforms available to promote student responsibility such as PowerSchool, which 
allows students to monitor their own progress, Naviance, to guide in the post-secondary planning process, and 
Khan Academy, which supports students by supplementing classroom instruction and preparation for the SAT. 
The senior Capstone project promotes student responsibility in their learning and allows students to have a voice 
in their own learning. In some classes, students have opportunities to self-reflect on their learning.

The school community fosters a strong sense of shared ownership and pride in the school community as 
evidenced by student participation in the creation of the student-produced daily "Bellringer" news program. The 
school has been working to increase opportunities for students to have a voice in school policy-making. During 
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advisory, students worked to revise the dress code policy, the student council has coordinated pep rallies for 
students, and the Local Prevention Council and Youth Service Bureau has been working with students to craft 
policy on substance abuse, specifically the use of eCigarettes in school, and the new principal is working to 
implement a new principal's advisory group. Student pride is reflected in the great respect and care that students 
demonstrate for the newly renovated school facilities. Teachers also have opportunities to share ownership in the 
direction of the school. They have been a driving force in drafting school policies, in determining curriculum, and 
setting their own professional development goals, and they were the driving force behind the expansion of the X-
block from two days a week to four days. Many parents are involved in the booster club to support student 
athletics. School spirit is reflected in the school community as students and parents alike attend and participate in 
sporting events and community outreach initiatives. The superintendent encourages community pride and 
ownership in the school as he regularly communicates with parents through a newsletter, hosts coffee hours for 
parents, and ensures opportunities for community members to have a voice during board of education meetings.

The school promotes high expectations for all students as it has recently increased graduation requirements, 
starting with the Class of 2021, from 22 to 25 credits. Although there is a prerequisite grade for students to 
participate in AP coursework, some departments provide flexibility in requirements for these advanced courses, 
allowing for more opportunities to gain access to rigorous content. East Hampton High School has been 
acknowledged as an AP Honor Roll School for the past three years in recognition for increased enrollment and 
achievement in AP courses. Although there are many leveled classes, students have opportunities to move up to 
higher level courses, when they show improvement in their coursework.

Because the school community consciously and continuously builds a safe, positive, respectful, and supportive 
culture that fosters student responsibility for learning across the school, there is a strong sense of shared 
ownership and pride across the school and high expectations for all.

Sources of Evidence
self-study
panel presentation
teacher interview
teachers
students
parents
department leaders
school support staff
Endicott survey
Standard sub-committee
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Standard 5 Indicator 2

Conclusions

The school is deliberately equitable and inclusive, ensuring access to challenging academic experiences for all 
students. In some areas, courses are populated with students that reflect the diversity of the student body, 
fostering heterogeneity, and supporting the achievement of the school's 21st century learning expectations. 
Eighty-eight percent of staff believes that the school is equitable and inclusive, ensuring access to challenging 
academic experiences throughout the curriculum and that classes are populated with students reflecting the 
diversity of the student body. Although the school provides leveled course offerings, there are opportunities for 
students to move from level 2 (mid-level) courses to level 1 (advanced level) courses, provided that they 
demonstrate improvement and mastery in their coursework. While there is a prerequisite grade requirement for 
students to enroll in AP and ECE courses, departments are moving toward adopting a more flexible model that 
will permit more students to enroll in advanced course offerings such as AP and ECE courses. Over the past 
three years, East Hampton High School has been recognized by the College Board for its increasing enrollment 
in AP courses. In years past, administration identified that AP course enrollment was predominantly female. To 
respond to this, teachers reached out to boys on a one-on-one basis to encourage them to enroll in AP courses, 
significantly mitigating this inequity.

According to parents whose students have IEPs, the school provides exceptional support as students progress 
through their respective courses of study. Parents stated that their children have experienced increased 
successes in their coursework and in their social interactions, due to the support provided by the special 
education teachers and paraprofessional staff. Unified Sports provides opportunities for students with special 
needs to participate in school-wide extracurricular activities alongside general education students. In addition to 
sports, there are social functions such as dances. Through the Kuhn program, students with special needs 
receive on the job training and career placement opportunities, expanding their transitional life skills.

According to the Endicott survey, 73.3 percent of students believe that there are a number of opportunities to 
take courses in which students of varying abilities are enrolled. While many of the course offerings are leveled, 
civics, freshman English, and elective courses are heterogeneously grouped, providing students with a range of 
ability levels among which to learn and work. In some curricular areas, such as in French 2 and 2A, AP calculus 
AB and BC, and French 4 and 5, where class sizes are small, courses are combined further, which provides 
opportunities for students of varying abilities to learn with and from each other.

The school supports the achievement of the 21st century learning expectations by offering a robust program of 
study. Beginning with the Class of 2021, students will have to earn an additional three credits. All of the courses 
reflect the 21st century learning expectations as all assignments indicate which of the learning expectations that 
tasks address. Most classrooms display the 21st century skills of focus on their boards and daily agendas.

Because the school is equitable and inclusive, students across the school are able to access challenging 
academic experiences. When the vast majority of courses throughout the curriculum are populated with students 
reflecting the diversity of the student body and thereby fostering heterogeneity, the school will ensure that all 
students have opportunities to achieve the school's 21st century learning expectations.

Sources of Evidence
self-study
student shadowing
teacher interview
teachers
students
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department leaders
school support staff
Endicott survey
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Standard 5 Indicator 3

Conclusions

There is a limited formal, ongoing program, but extensive informal processes, through which each student has an 
adult in the school, in addition to the school counselor, who knows the student well and assists the student in 
achieving the school's 21st century learning expectations.

The school has implemented an X-block in the school schedule that occurs four days per week. During this X-
block, students may seek extra help with teachers in a one-on-one or small group setting. Occasionally, 
approximately once per quarter, students participate in formal advisory activities that address a range of topics 
such as safe driving, bullying, diversity and acceptance, goal setting, and self-reflection. Students are assigned to 
one advisory/ X-block group and remain with that teacher for the remainder of their high school experience. 
Lesson plans for advisories are provided by the PBIS and school climate committees and are developed by 
teachers and students and sometimes with input from community organizations such as the Local Prevention 
Council. Students agree that athletics, clubs, and extracurricular programs provide opportunities for them to 
cultivate a rapport with adults in the building. Students and parents feel strongly that teachers make themselves 
available before and after school to support students; however, these relationships develop on an informal basis. 
The staff has identified a need to expand upon the advisory program and have indicated that there are plans to 
expand these lessons.

When the school expands the formal, ongoing programs and processes through which each student has an adult 
in the school, in addition to the school counselor, who knows the student well, students will continue to feel 
supported in achieving the school's 21st century learning expectations.

Sources of Evidence
self-study
student shadowing
panel presentation
students
parents
Standard sub-committee
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Standard 5 Indicator 4

Conclusions

In order to improve student learning through professional development, the principal and professional staff 
regularly engage in professional discourse for reflection, inquiry, and analysis of teaching and learning; use 
resources outside of the school to maintain currency with best practices; dedicate formal time to implement 
professional development; and apply the skills, practices, and ideas gained in order to improve instruction and 
assessment and curriculum.

The principal and professional staff have many avenues to engage in professional discourse for reflection, 
inquiry, and analysis of teaching and learning. Because of the implementation of a PLC schedule that meets four 
times per week, and the new addition of a PLC room, teachers have a common time and place to collaborate. 
The professional development and evaluation committee (PDEC) is comprised of administrators and teachers 
from all schools in the district and oversees the professional development schedule. In order to foster student 
achievement, the PDEC surveys teachers to understand how best to meet the teachers' professional learning 
needs. As a district, leadership has identified curriculum writing for K-12 faculty with a specific focus on the 
Ainsworth model as a focus for further professional development.

In order to maintain currency with best practices, administrators attend the shoreline administrators' consortium, 
which is a collaborative of regional administrators who meet to discuss current research-based best practices 
and current initiatives related to curriculum and instruction. Administrators also attend an annual retreat and 
participate in bi-weekly district-wide administrative council meetings.

Teachers participate in the Middlesex consortium, which provides a forum for teachers to collaborate during 
professional development with teachers from regional schools. Teachers acquire knowledge about curriculum, 
instructional practice, and assessment in their content area. This has been especially useful for singleton 
teachers, such as business/finance teachers, who do not have someone with whom to collaborate in the district. 
Through CREC, science teachers are learning to unpack and apply the New Generation Science Standards and 
to ground teachers in the CCSS for the purpose of curriculum development and to aid teachers in transitioning 
from the standards to best practices. Seventy percent of teachers indicate that the school leaders provide 
teachers with ample opportunities to attend professional development programs out-of-district in order to 
maintain currency with best practices. The application of the skills and ideas gained in professional development 
is being applied to the writing of curriculum in certain departments.

District leaders have identified curriculum writing, effective use of technology to support student learning, and 
training connected to reading instruction, specifically the Orton-Gillingham Approach as areas of focus for K-12 
professional development. To support the district's 1:1 technology initiative, several teachers attended the fall 
2017 Google Summit in Manchester, Connecticut. Faculty who attended this summit have developed and 
implemented professional development workshops for their colleagues in the district. Teachers are applying new 
skills, using tools, such as BreakoutEDU, Google Classroom, Screencastify, Edmodo, Google Suite, and 
SMARTBoard Training to improve instruction and assessment within the classroom.

The district provides an opportunity for teachers to choose their own professional development called "187th 
Day." New teachers also gain professional development through the TEAM new teacher induction program. 
Building administrators meet with the teachers they evaluate at least three times per year to help teachers set 
and monitor their student learning objectives and to provide an opportunity for guided reflection. Teachers are 
responsible for observing three classrooms during the year and writing a reflection on learning. Dynamic 
conversations on best instructional practices between and among professional staff and administrators a key 
element of this process.

Because the administration and professional staff regularly engage in professional discourse for reflection, 
inquiry and analysis of teaching and learning, dedicate formal time to implement professional development, and 
use resources outside of the school to maintain currency with best practices, they are able to effectively apply the 
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skills, practices, and ideas gained in order to improve instruction, assessment, and curriculum.

Sources of Evidence
self-study
teacher interview
teachers
central office personnel
school leadership
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Standard 5 Indicator 5

Conclusions

By design, school leaders regularly use research-based evaluation and supervision processes that focus on 
improved student learning. The district's evaluation plan, based upon the Connecticut System for Educator 
Evaluation and Development (CT SEED) has been developed by the district's professional development and 
evaluation committee (PDEC). As a component of the teacher evaluation process, teachers and their evaluating 
administrator meet at the beginning of the year to set goals that are directly linked to student growth. According 
to the district's teacher evaluation plan, "the focus of evaluation and supervision protocols is to consider multiple, 
standards-based measures of performance, to promote both professional judgment and consistency, to 
encourage aligned professional learning, to foster coaching and feedback to support educator growth, and to 
provide appropriate professional learning based on the learning needs of students as well as district and building 
goals." The district's teacher evaluation plan determines teacher effectiveness through the achievement of 
student learning objectives based upon student assessment (45 percent), whole-school student learning (5 
percent), educator performance and practice goals that are tied to professional development (40 percent), and 
response to goals that are determined by parent feedback (10 percent). Student learning objectives are 
determined by student growth on standardized and non-standardized assessments. In an effort to support 
teacher growth and professional learning that is linked to student achievement, teachers participate in learning 
walks and conduct peer observations throughout the district. Administrators participate in dialogue pertaining to 
evaluation and best instructional practice through bi-weekly administrative council meetings and yearly retreats. 
District administrators have also attended professional development workshops facilitated by Jay McTighe and 
Ken Kay, that focused on transformational leadership. Seventy-eight percent of staff feel that input from 
supervisors who are responsible for evaluating their teaching plays an important role in improving their 
instructional practices.

Because school leaders regularly use research-based evaluation and supervision processes that focus on 
improved student learning, teacher practice consistently fosters student achievement of the school's 21st-century 
learning expectations.

Sources of Evidence
self-study
teachers
department leaders
school leadership
Endicott survey
Standard sub-committee
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Standard 5 Indicator 6

Conclusions

The organization of time consistently supports research-based instruction, professional collaboration among 
teachers, and the learning needs of all students.

During the 2017-2018 school year, the school implemented an eight-period rotating class schedule in an effort to 
provide opportunities for all students to experience a wide range of learning experiences. An eight-period day at 
the start of the week helps students with goal setting and prioritization for their week's course load. The 
remaining four days of the week comprise a seven-period schedule that includes an X-block period that provides 
opportunities for both teacher collaboration and opportunities for students to obtain academic support. Because 
of the X-block, an average of 189 students are receiving targeted support each day. In addition to the X-block, 
teachers make themselves available before and after school to work with individual students. The X-block 
supports student learning and the integration of the school's core values by allotting time for occasional advisory 
lessons that focus on issues pertaining to school safety and cultivation of a positive school climate. The use of 
LRC classes further supports the learning needs of students. Student learning is also supported by the school's 
schedule as students have been able to attend partial day programs at specialized magnet schools pertaining to 
the arts.

The PLC program implemented in the new schedule provides a formal allocation of time for departments to 
discuss technology integration, to participate in mandated training, to discuss teacher evaluation and to set 
student learning objectives. During this time, teachers also review student work and standardized test scores. 
PLCs keep weekly logs to track committee goals and the application of strategies to address needs as revealed 
by data review. Teachers feel strongly that this time allows them the needed flexibility to meet as a department, 
and, in some areas, to coordinate with other departments to identify and address student needs. Time is given to 
the science department on a release basis as labs interfere with common planning time. They meet once per 
month for a single period to review student data. Release time is also granted to the science department to allow 
for collaboration on how to implement the NGSS. These sessions are facilitated and supervised by outside 
trainers. Teachers have noted that in some areas, the faculty has been able to coordinate cross-curricular 
lessons and to share materials.

Because the organization of time supports research-based instruction, professional collaboration among 
teachers, and the learning needs of all students, students are able to garner the support they need in order to 
find academic success.

Sources of Evidence
self-study
teacher interview
teachers
department leaders
school support staff
Standard sub-committee
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Standard 5 Indicator 7

Conclusions

Across the school, student load and class sizes enable teachers to meet the learning needs of individual 
students. Eighty-seven percent of students believe that the class sizes in their courses are reasonable. Seventy-
four percent of the staff believe that the student load and class sizes enable them to meet the learning needs of 
individual students. The average class size in the core academic courses ranges from 15-21, with the largest 
class size at 27 and smallest at 6 students. The special education classes have an average of four students per 
class with the largest class at nine. LRC classes average five students per class. In some areas, class sizes are 
deliberately much larger or smaller based on the subject. For example, band has 41 students and chorus has 33, 
while music writing has three students and AP Art has five, due to the personalized nature of the courses.

The class sizes provide teachers ample opportunities to meet individually with students within the classroom 
setting. Students consistently reference school and class size as a contributing factor in creating a family 
atmosphere within the school. Students feel that they have equal and ample opportunities to meet with their 
teachers both in and out of the classroom. Students are assigned to an X-block period with a teacher who will 
follow them all four years of high school. The X-block period is kept small to allow the teachers to monitor the 
grades of the students, collaborate with the classroom teachers, and address needs. Classroom teachers' 
student loads support the ability of teachers to use X-block time to meet with struggling students on an as-
needed basis. With the reasonable student load and class sizes at EHHS, teachers are able to meet the learning 
needs of individual students.

Sources of Evidence
self-study
student shadowing
facility tour
teachers
students
Endicott survey
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Standard 5 Indicator 8

Conclusions

The principal, working with other building leaders, deliberately provides instructional leadership that is rooted in 
the school's core values, beliefs, and learning expectations.

Teachers and students feel that the new principal has been consistently modeling the school's core value of 
compassion. The principal began his tenure with a student assembly in which he demonstrated respect for the 
community and established his commitment to joining the close-knit family of EHHS. For teachers, he has 
established a “Bellringer Award” to recognize exemplary contributions to the school community. He is also 
holding an individual get to know you meeting with each staff member in the building. Every presentation to 
students and faculty begins with a reference to the core values of the school.

Using the Randa Tower portal and one-to-one conferencing, teachers and building administrators collaborate on 
teacher goals. Teachers feel strongly that they are encouraged to take risks in setting their student learning 
objectives (SLOs) and that they receive ample constructive feedback. Building leaders make themselves 
available to observe classroom lessons beyond the observations required by the district's evaluation plan.

The principal provides resources and opportunities for teachers to collaborate and reflect on instructional 
practices. Consultants are being brought in to train teachers on curriculum writing. Teachers participate in PLC 
time, review student work, and track implementation of core values and learning expectations within the 
classroom. Because the science department is unable to use common PLC time, the principal provides release 
time. Teachers are encouraged to seek out professional development opportunities that support best practices. 
The assistant principal has tracked and provided data to teachers on the use of X-block; with this data, teachers 
were able to reflect upon the success of X-block and design a schedule that expanded the program. Teachers 
are involved in most policy decisions at the school; faculty meeting agendas include time for teachers to develop 
and add to new initiatives, such as senior final exam exemption and school schedule development.

The building administration has developed flexible programming for some students whose challenges prohibit a 
traditional academic program, such as early graduation, the transition to outside programming including out-
patient services, enrichment program, such as partial day music and sports academies, and KUHN Employment 
Opportunities, Inc., and The Learning Center. Additionally, students are able to initiate independent studies to 
individualize their instruction based upon their interests. The school is also exploring the addition of an additional 
alternative education program.

Because the principal, working with other building leaders, deliberately models the school's core values, beliefs, 
and learning expectations, instructional leadership at EHHS is rooted in those values.

Sources of Evidence
self-study
teacher interview
teachers
school leadership
Endicott survey
Standard sub-committee

Page 73 of 110



Standard 5 Indicator 9

Conclusions

By design, teachers are consistently involved in meaningful and defined roles in decision-making that promote 
responsibility and ownership; additionally, parents and students have some formal and informal opportunities to 
be involved in meaningful and defined roles in decision-making that promote responsibility and ownership, 
however, they are not always aware that those opportunities exist.

The development of the school's core values and learning expectations was a district-wide initiative that 
deliberately sought input from all stakeholders in identifying and finalizing the core values. After initiating the 
discussion in the PDEC, administrators stepped back and let faculty take ownership of the process. An evening 
of core values forum sought parent input and an advisory activity during school allowed all students an 
opportunity to have a voice in the process. Once finalized, students developed videos or Powtoon animated 
presentations to showcase the learning expectations and core values.

In many cases, teachers are involved in the school-wide decision-making process. Teachers are invited to serve 
on the PDEC and PBIS committee. Teachers are also invited to participate on hiring committees for both faculty 
and administrator positions. The school's new eight-period schedule was the result of a collaboration between 
building administration and teachers who volunteered to serve on the committee. The new eight-period daily 
schedule was created by teachers after discussion and reflection centered on student needs. Teachers voted as 
a group on such things as the adoption of senior final exam exemption and grading focus groups. The PDEC 
surveys the faculty to get input on professional development offerings, and faculty members are able to offer 
training sessions themselves. Teachers are a part of the budget process and are able to speak at the board of 
education budget meetings to advocate for programs and services. There is a plan to involve teachers in serving 
on a curriculum development council. As the district goes forward with writing curriculum in the Ainsworth 
Template, a formal peer review procedure will be implemented to facilitate standards alignment. Teachers were 
the driving force in changing freshman English and civics classes from homogeneous to heterogeneous groups, 
based on reflective conversations carried out within departments.

The new principal has implemented a student advisory group to gain student input on the school culture and 
school needs. Through advisory and student council, students throughout the building have some opportunity to 
affect policy changes. Last year, students collaborated in their advisory on rewriting the dress code policy. 
Students will soon begin drafting a vaping policy with the help of student council and consultants from the Youth 
Services Bureau. The X-block period gives students an opportunity to self-advocate and take ownership of their 
learning by directing their time, based on their individual needs. The senior Capstone project requires students to 
choose their own topic and develop their own plan for execution of the project.

The superintendent reaches out to parents and teachers through a weekly newsletter. The newsletter reminds 
parents that he also holds weekly coffee hours during the school year. All parents and community members are 
welcome to stop in, without an appointment, to discuss concerns. In the summer, this becomes a walk and talk in 
the mornings at the high school's track. Teachers and parents are welcomed to come and have a dialogue at this 
time. The superintendent also has an advisory council made up of volunteer parents. The board of education 
holds an open budget forum through which all parents can speak on what they think the school needs; the 
superintendent then prioritizes the suggestions and puts together an initial budget. Teachers, parents, and 
building administrators are then allowed to advocate for or against certain line items before the budget is 
finalized. At the building level, the implementation of PowerSchool has improved communication between 
teachers and parents. Additionally, the new principal has an open door policy that welcomes conversations with 
all stakeholders. Parents serve on various school organizations, such as the PTO and sports and music 
boosters. They also serve on hiring committees when EHHS has an open administrator position.

Because there are extensive formal and informal opportunities to be involved in meaningful and defined roles in 
decision-making, teachers are able to promote responsibility and ownership. With increased communication of 
programs that invite students and parents to participate in meaningful and defined decision-make roles, they will 
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be better informed of opportunities to promote school-wide responsibility and ownership.

Sources of Evidence
self-study
student shadowing
teachers
students
parents
school leadership
Standard sub-committee
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Standard 5 Indicator 10

Conclusions

Teachers consistently exercise initiative and leadership essential to the improvement of the school and to 
increase students' engagement in learning.

Teachers have been the key initiators for many school improvements at EHHS. Professional conversations in 
department meetings and at faculty meetings led to the expansion of the X-block program to better serve the 
needs of struggling students. One teacher created "THE HUB" on Google Documents, which was then modified 
by a small team of teachers. This spreadsheet aids not only in signing up students for X-block, but in tracking 
how students are using X-block, providing announcements, tracking LMC/TBELL use, and aiding teacher 
collaboration. The library/media specialist has created a unique environment called the makerspace, where 
students solve problems using computer hardware and software, including a 3D printer. Two English teachers 
and the library/media specialist created and piloted the senior Capstone project, which is now a school-wide 
graduation requirement. The Transitional Life Skills class was a teacher-initiated curriculum to provide special 
education students with authentic lessons to aid them for post-graduation. Likewise, new classes have been 
added to the physical education department and music department based upon teacher initiative.

Many teachers serve on committees where they have exercised initiatives to improve the school climate. These 
include the scheduling committee, PDEC (professional development evaluation committee), PBIS (positive 
behavior and intervention support)/school climate committee, and mentors and module reviewers for the teacher 
education and mentoring program (TEAM). Teachers run professional development workshops in which they 
share their expertise with their colleagues during structured PD days. Teachers also seek independent 
opportunities for professional development and bring back their new knowledge to department and faculty 
meetings. For example, some teachers have engaged in training with a consortium of area schools on best 
practices in the use of technology and subsequently facilitated professional development workshops within the 
district. Teachers are afforded the opportunity for leadership roles such as team leaders and district department 
coordinators.

At times, teachers collaborate across disciplines to create new and engaging lessons for their students. For 
example, an English and a chemistry teacher worked together to create a combined unit on Julius Caesar that 
reinforced content and skills from both subject areas. Teachers across the school have initiated and run an 
extensive variety of clubs that enhance the school culture. These include Unified Basketball, gender and 
sexuality alliance (GSA), feminism club, Unified Sports, youth forum, student council, coding, gaming club, and 
the business club. These groups have planned and executed school activities that reflect the core values, such 
as Hello Week, Interact's valentine appreciation program, seasonal pep rallies, and spirit weeks.

Because teachers exercise initiative and leadership essential to the improvement of the school, EHHS has been 
able to consistently increase students' engagement in learning.

Sources of Evidence
self-study
teachers
students
central office personnel
school leadership
Endicott survey
Standard sub-committee
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Standard 5 Indicator 11

Conclusions

The board of education, superintendent, and principal are, by design, collaborative, reflective, and constructive in 
achieving the school's 21st century learning expectations.

Eighty-two percent of the staff agree that the board of education, superintendent, and principal collaborate in the 
process of achieving learning expectations. The creation of the core values and learning expectations began with 
the PDEC attending A Showcase of Model School Programs and then collaborating with stakeholders to identify 
the district's values. The establishment of the EHHS values led to the creation of the district's profile of the 
graduate, an articulated continuum of core values and 21st century learning expectations across all grades.

The superintendent and district principals meet every other week at the administrative council meeting to discuss 
the budget and align district goals. The district administrators complete additional professional development in 
which they discuss current trends and research in education. EHHS administrators often share articles with the 
staff from these meetings to incorporate various educational strategies into teaching and learning.

Advisory councils at the building and district level provide structured time for reflection and construction of school 
policies. In order to better support communication with all stakeholders, the superintendent implemented a 
weekly newsletter and the district uses social media. The newsletter includes a district calendar with all meetings 
listed, as well as commentary and updates on issues brought to the attention of the administration. For example, 
the newsletter from the week of March 5, 2018, includes a section specifically focused on school safety as a 
response to calls from parents. The superintendent and the administration actively participate in board of 
education meetings every other Monday by reporting on developments within their school, including reporting on 
achievement of 21st century learning expectations, school wide goals, events, budget needs, and professional 
development. The board, superintendent, and administrators discuss new state mandates, new courses, and the 
inclusion of these initiatives into the EHHS learning community.

Because the school board, superintendent, and principal are collaborative, reflective, and constructive, the school 
provides opportunities for students to demonstrate the school's 21st century learning expectations.

Sources of Evidence
self-study
panel presentation
teacher interview
teachers
school board
central office personnel
school leadership
Endicott survey
Standard sub-committee
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Standard 5 Indicator 12

Conclusions

The Board of Education (BOE) and superintendent provide the principal with extensive decision-making authority 
to lead the school. Eighty-four percent of the staff and 83 percent of parents believe that the board of education 
and superintendent, provide the principal with sufficient decision-making authority to lead the school. In contrast, 
only two percent of the staff and two percent of the parents surveyed disagree with the above statement.

The BOE and superintendent have a hands-off approach to building management. Twice monthly, the principal 
meets with the superintendent at the administrative council meetings to discuss school progress and policy, such 
as budget concerns, alignment of school and district goals, and professional development. The principal is 
actively involved in budget meetings and creates his own budget presentation, separate from the 
superintendent's, to share at the BOE budget meeting as the budget is debated.

The principal is consistently given authority by the superintendent and by the BOE to make important decisions 
for the school. In response to a state-mandated increase in credit requirements and a desire to provide students 
a more diverse educational experience, the high school needed to adjust the daily schedule. School staff worked 
together to create the eight-period schedule, which was building approved and then shared with the 
superintendent. To accomplish this, a scheduling committee with representatives from academic departments, 
was formed to create drafts of a new daily schedule. The principal then reviewed and shared these schedule 
drafts with the entire staff and asked for feedback. As a result, an eight-period schedule was finalized and 
implemented for the 2017-2018 school year. Among other responsibilities, the principal is given authority to set 
school-wide goals, plan school-wide activities and advisories, plan professional development, and oversee the 
grounds, facilities, and maintenance of the building. The school's core values were developed with the 
collaborative efforts of the principal, staff, students, and other stakeholders. These core values are the driving 
force of teaching and learning at EHHS. The creation of the values led the district to create a profile of the 
graduate to align the values across all grades in the district.

Because the school board and superintendent consistently provide the principal with extensive decision-making 
authority to lead the school, the school has been able to accommodate the changing needs of the student body.

Sources of Evidence
self-study
panel presentation
teachers
school board
central office personnel
school leadership
Standard sub-committee
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Standard 5 Commendations

Commendation

The district-wide continuum that scaffolds East Hampton's Core Values K-12

Commendation

The administrative council, which ensures that the BOE, superintendent and building principal are consistently 
engaged in a collaborative decision-making process

Commendation

The voice provided to teachers by district and school leadership to affect school change and to have a direct 
effect on student achievement

Commendation

The support that is provided by special education teachers and paraprofessionals to ensure the academic and 
social/emotional well-being of students

Commendation

The creation of the X-block in the school schedule to ensure equitable access to academic supports for all 
students

Commendation

The district's commitment to providing an avenue for professional collaboration, specifically through the 
implementation of a regularly scheduled PLC

Commendation

The new advisory councils that provide a formal way for teachers, students and parents to be involved in the 
decision-making process

Commendation

The emphasis on peer observation practices as a foundation for professional growth and reflection

Commendation
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The growth model that is pervasive across the whole-school community, driven by teacher initiative

Commendation

The open door policy that continues to dominate the culture at EHHS, even in the time of transition to a new 
principal
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Standard 5 Recommendations

Recommendation

Expand opportunities for heterogeneity to ensure that courses across the curriculum are populated with students 
that reflect the diversity of the student body

Recommendation

Expand formal programs to ensure all students to are able to cultivate meaningful relationships with an adult 
other than their guidance counselor

Recommendation

Ensure that parents and students are aware of all opportunities to have consistent and meaningful input into the 
decision-making process
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Standard 6 Indicator 1

Conclusions

East Hampton High School has consciously and formally implemented timely, coordinated, and directive 
intervention strategies for all students, including identified and at-risk students, that support each student's 
achievement of the school's 21st century learning expectations.

East Hampton High School has recently expanded its advisory/X-block schedule to meet four days per week. 
Students are placed in groups of 10-16 students with a teacher for the duration of their high school career. These 
30-minute classes allow for teacher check-in, social-emotional learning programs, and academic help during the 
school day. During the fall of 2017, East Hampton High School added a course called X-block 500, which is 
designed to support students in grades 9 and 10 who received multiple unsatisfactory grades on their first term 
report cards. The eight-week program is designed to address study skills, motivation, goal setting, and 
organization. X-block 500 meets once per week for eight weeks.

Additionally, any teacher who identifies a student as struggling, either academically, emotionally, or behaviorally, 
may recommend a student to the student assistance team (SAT), using a form. This team meets weekly and 
comprises numerous teachers, administrators, and support staff. Based on the findings of the SAT, a case 
manager is assigned and a plan is made to support the student. For students identified as struggling in math or 
English, a scientific research-based intervention (SRBI) course is available for students in grades 9 and 10. This 
course is for students with a specific accommodation in their IEP and who are not performing in a regular 
education classroom. Students receive additional supports above what the general classroom can provide, 
including adaptive materials and individualized instruction.

Because of the successful implementation of timely, coordinated, and directive intervention strategies for all 
students, including identified and at-risk students, EHHS students are supported in meeting the school's 21st 
century learning expectations.

Sources of Evidence
classroom observations
self-study
student shadowing
panel presentation
teacher interview
teachers
students
school support staff
Standard sub-committee
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Standard 6 Indicator 2

Conclusions

The school formally and informally provides information to families, especially to those most in need, about 
available student support services. East Hampton High School maintains a website with links to the various 
technologies that are used to communicate information to families, including PowerSchool and Naviance. It also 
has links to the program of studies, guidance and counseling services, and the library/media center website. The 
guidance staff hosts informational nights for each grade level. In addition, they meet with grade 8 students and 
their parents about the transition to the high school. Throughout the year, the guidance department sends out 
email blasts with notifications of events for parents and students as well as surveys about the effectiveness of 
guidance services. Newsletters are also mailed home with report cards.

The support services department has information on the district's website related to the planning and placement 
team process, as well as initial referral rights. Upon referral of a student for support services, the student support 
team notifies the family via mail of the referral. In the mailing, parents select which mode of communication they 
prefer to receive information regarding support services, e.g., a hard copy given to them at the initial in-person 
meeting, regular mail, electronic mail, or the website. While some parents state that they feel uninformed about 
the supports available to their students, most parents indicate that supports are available to parents who know 
what to look for. Because the school provides information to families, especially to those most in need, about 
available student support services, families are aware of the services available.

Sources of Evidence
self-study
students
parents
community members
school support staff
Endicott survey
Standard sub-committee
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Standard 6 Indicator 3

Conclusions

Support services staff use technology extensively to deliver an effective range of coordinated services for each 
student. Support staff members use PowerSchool to provide information to general education teachers about 
students with health, social/emotional concerns, and/or special accommodations, such as an IEP or 504. In 
addition to having icons depicting which students have an accommodation, teachers are able to reference the full 
IEP or 504 through the PowerSchool software.

The guidance department uses Naviance for all four grades. Freshmen complete an interest inventory to assist in 
course selection and sophomores perform career exploration; additionally, Naviance is used by guidance 
counselors to manage the college application process, including collecting teacher recommendations.

The health services department uses SNAP Health Center software to track student visits and treatments. 
Notifications are added to PowerSchool to alert teachers to students with medical or psychological concerns. The 
school nurse also provides annual training through Google Classroom for staff.

The library media center (LMC) incorporates numerous technologies, including a website. The site provides 
information about LMC expectations for use, indicates events scheduled there, and offers links to databases, 
such as the online public access catalog. The library media center also features a makerspace, which is home to 
a 3D printer, a Finch Robot, a Sphero, a Raspberry Pi, and two Makey-Makeys. Students sign up to use the 
library media center during a study hall, using Google Forms. The LMC houses a television studio that is used 
each morning to make a newscast that is broadcast throughout the school. The LMC also has 16 computers in 
the main space that are available for individual student use and a separate computer lab, which can be used by 
classroom teachers.

The support services team (SST) uses Frontline Education software to store IEP and 504 Plans, which are linked 
to PowerSchool. Teachers are able to review accommodations at any time without having to travel to the SST 
office. Special education has a district-wide procedure for determining eligibility for assistive technologies. 
Assistive technologies are written into the IEPs of eligible students. All students receiving supports are assigned 
a Chromebook as part the school's 1:1 program. Because of support services staff's extensive use of technology, 
they are able to deliver an effective range of coordinated services for each student.

Sources of Evidence
self-study
panel presentation
facility tour
teacher interview
teachers
school support staff
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Standard 6 Indicator 4

Conclusions

School counseling services have an adequate number of certified/licensed personnel and support staff who do 
not yet deliver a written, developmental program; who meet on a limited basis with students to provide personal, 
academic, career, and college counseling; who engage in individual and group meetings with students; who 
consistently deliver collaborative outreach and referral to community and area mental health agencies and social 
service providers as needed; and who use some ongoing, relevant assessment data, including feedback from the 
local community, to improve services and ensure each student achieves the school's 21st century learning 
expectations.

The guidance department is in the process of documenting its programs and services through a shared 
spreadsheet. They have not yet met to formally write a curriculum to meet the needs of all students in grades 9-
12, but have expressed the need to do so and that they will soon have more time for this curriculum writing to 
occur.

Students in grades 9 and 10 meet with guidance counselors in group in a classroom settings to look at personal 
interests and possible career options that fit those interests. While individual meetings between guidance 
counselors and students do not formally begin until spring of grade 11, grade 9 and 10 students report that if they 
want to see their guidance counselor, they are able to go to the guidance office and make an appointment. 
Students in grades 11 and 12 meet multiple times each with their guidance counselor to discuss post-secondary 
plans and set goals.

The school psychologist and social worker meet with identified students with social, emotional, and/or behavioral 
issues both individually and in group settings. These meetings focus on a range of needs, from testing to 
counseling. Eighty percent of students agree with that they have access to sufficient counseling staff.

According to the Endicott survey, only 14.9 percent of students agree that they meet with their school counselor 
regularly. That percentage increases to over 30 percent for students in grade 12, when counselors spend more 
time helping students prepare for their post-secondary goals. Students corroborate this, with seniors being more 
familiar with their guidance counselor than students in grades 9 and 10. Counselors begin meeting with students 
regularly in the spring of their junior year to begin planning for post-secondary goals and continue meeting 
through the fall of students' senior year, often meeting with individual students multiple times to assist with 
various deadlines.

Students whose social, emotional, or behavioral needs require services beyond the function of the school's 
guidance and counseling services are referred to an appropriate outside agency or therapist depending on the 
student's circumstances. Both the school psychologist and social worker maintain a list of mental health 
professionals for families who wish to pursue outside counseling services. They work with the Rushford Addiction 
Treatment Center for students with alcohol or substance issues and, for students with behavior needs, the United 
Community and Family Services behavioral health office. Referrals to DCF are also made when appropriate.

In the fall of 2016, the guidance department began to conduct a needs assessment with students in grades 10, 
11, and 12 to determine areas of strength and concern with their services. Counselors used data from this, and 
from a district parent survey, to create an improvement plan that has been partially implemented. The process for 
students to adjust their schedules at the beginning of the year was streamlined to allow some changes to be 
made by the guidance assistant through the use of an appointment request form through which some conflicts 
could be resolved before the student arrived for an appointment. The school psychologist and social worker use 
disciplinary data from PBIS application School-Wide Information System (SWIS), a web-based information 
system for collecting, summarizing, and using student behavior data, to develop behavior intervention plans for 
students who struggle with behavior in a school setting.

Because school counseling services have an adequate number of certified/licensed personnel and support staff 
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who deliver collaborative outreach and referral to community and area mental health agencies and social service 
providers, students are supported in meeting the school's 21st century learning expectations. When school 
counseling services are able to deliver a written, developmental program; meet regularly with students to provide 
personal, academic, career, and college counseling; engage in individual and group meetings with all students; 
and consistently use ongoing, relevant assessment data, including feedback from the local community, to 
improve services, they will be able to support every student in meeting the school's 21st century learning 
expectations.

Sources of Evidence
self-study
panel presentation
student work
teacher interview
teachers
students
community members
school leadership
school support staff
Endicott survey
Standard sub-committee
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Standard 6 Indicator 5

Conclusions

The school's health services have an adequate number of certified/licensed personnel and support staff who 
consistently provide preventative health services and direct intervention services, use an appropriate referral 
process, and conduct ongoing student health assessments; additionally, the school's health services personnel 
and support staff regularly use ongoing, relevant assessment data, that does not formally include feedback from 
the school community, to improve services and ensure each student achieves the school's 21st century learning 
objectives.

The East Hampton High School has one registered nurse who is responsible for overseeing the health needs of 
the approximately 500 students in the school. This ratio is within the guidelines of the National Association of 
School Nurses, which recommends a 1:750 ratio for students in the general population, 1:225 in the student 
populations requiring daily professional school nursing services or interventions. The school currently has three 
students who require daily school nursing services. On a typical day, the nurse reports seeing between 25 and 
50 students.

The school nurse provides preventative health services by ensuring that immunization records are up to date, 
encouraging students to receive flu shots, and talking with students about healthy habits such as drinking enough 
water and getting enough sleep. In addition, the nurse shares information and resources with the health teacher 
that is relevant to the students' experiences to be covered in those classes.

The nurse provides direct intervention services that include dispensing medications with the proper authorization, 
case managing students with 504 accommodations, responding to emergencies, and evaluating injuries. For 
students with concussions or other injuries that interfere with learning, the nurse works collaboratively with the 
guidance department and the students' physicians to help support the students and to keep classroom teachers 
informed of limitations and restrictions.

Referrals are made via phone calls and emails. The nurse will send an email to notify parents when a student 
has had a stay in the health office and will call for more urgent matters such as to report an injury, illness, or a 
concern with a recommendation for treatment. The nurse works closely with the school psychologist, social 
worker, and counselors regarding issues around mental health, safety, emotional needs, and hygiene. Outside 
referrals are often made to a student's primary care physician (PCP). For students without a PCP, referrals are 
made to a nearby emergency room, walk-in clinic, or mental health provider. The nurse also works cooperatively 
with East Hampton Youth and Family Services to provide information to parents about outside resources.

To conduct ongoing health assessments the nurse uses the SNAP nursing software program, which is able to 
analyze trends such as the time of day of student visits and frequency of visits, as well as keep up-to-date 
records of illnesses, injuries, and treatments. The nurse is responsible for ensuring that students have physicals 
on file, as well as any student who participates in athletics. The nurse reviews these records throughout the year. 
Additionally, the nurse participates in 504 meetings with other support staff and parents. She has daily check-ins 
with students with more complicated needs such as diabetes and fibromyalgia.

The four district nurses participate in an annual self-study that assesses the nurses on numerous competencies 
including data collection and analysis, developing individualized care plans for students, coordinating care, and 
revising practice. There is no structure in place that formally includes data collection from the school community.

Because the school's health services have an adequate number of certified/licensed personnel and support staff 
who consistently provide preventative health services and direct intervention service, use an appropriate referral 
process, and conduct ongoing student health assessments, students are able to receive the necessary care and 
support to engage in achieving the school's 21st century learning objectives. When the school's health services 
use formal, ongoing, relevant assessment data, that includes feedback from the school community, they will be 
fully able to improve services and ensure each student has the opportunity to achieve the school's 21st century 
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learning objectives.

Sources of Evidence
self-study
students
parents
community members
school support staff
Endicott survey
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Standard 6 Indicator 6

Conclusions

Library media services are extensively, collaboratively, and consistently integrated into curriculum and 
instructional practices and have an adequate number of certified/licensed personnel and support staff who are 
actively engaged in the implementation of the school's curriculum; provide a wide range of materials, 
technologies, and other information services in support of the school's curriculum; ensure that the facility is 
available and staffed for students and teachers before, during, and after school; and are responsive to students' 
interests and needs in order to support independent learning. Library media services conduct some ongoing 
assessment using relevant data, including informal feedback from the school community, to improve services and 
ensure each student achieves the school's 21st century learning expectations.

The East Hampton High School's library media center (LMC) is staffed by one full-time library media specialist 
(LMS) and one information technology (IT) aide, who assists the LMS, maintains the EHHS webpage, and 
administers the school's 1:1 Chromebook initiative. The LMS has been given the flexibility by the administration 
to participate in the PLCs of any department, which serves as a way for her to be informed about the 
departments' needs, as well as to collaborate on units of study within each department. In the 2016-2017 school 
year, the LMS, working with members of the social studies department, created an interactive system that 
combines critical evaluation of research sources and note-taking. This system is currently being used widely 
throughout the school across disciplines. With grade 12 ELA teachers, the LMS helps coordinate and facilitate 
senior Capstone projects. The LMS also collaborates on cross-discipline projects, including one that combined 
chemistry and ELA classes.

The LMC has an adequate print collection as well as access to a variety of online databases that support the 
school's curriculum. In addition, the LMC houses a Makerspace, which includes a 3D printer and other 
technology tools including a Raspberry Pi, Finch robot, and Makey-Makey that students can use for coding. 
Ninety-one percent of students agree that the library media center provides them with a wide range of materials, 
technology, and other information services, and 96 percent of staff agree that the LMC information services 
personnel provide a wide range of print and nonprint materials, including technologies and other information 
services, that fully support the curriculum.

The LMC is open and staffed before, during, and after school for students and teachers. The IT aide's schedule 
allows the LMC to be available when the LMS is teaching a class as well as after school until 3:30 p.m. The LMC 
opens at 7:20 a.m., and students take advantage of this time to print out assignments and use LMC resources. A 
Google Form is used by students who wish to access the LMC during study hall or X-block.

The LMS is responsive to students' interests and needs in order to support independent learning, with 92 percent 
of students agreeing that the library media center staff is willing to help them find the information they need or 
want. In 2015, the LMS established a student library media center committee, working closely with a senior who 
took it on as her senior Capstone project. This committee, composed of student volunteers, designs displays and 
creates activities to promote reading for enjoyment among the student population. These students also assist 
with clerical tasks and other LMC operations. The Makerspace is also part of the library media center and offers 
students opportunities to pursue their independent interests through tinkering, creating, and exploring. Available 
supplies include old pieces of electronics that students can take apart and rebuild, sewing machines, Legos, arts 
and crafts, and technology tools.

The LMS informally solicits feedback from the school community, including teachers, students, and staff, for input 
on the purchase of materials and databases for the LMC collection. The LMS also uses information on materials 
and programs from School Library Journal, Booklist, and the New York Times Review of Books to assist in 
improving resources and services. She regularly surveys targeted groups of students to ensure that the 
library/media center services are meeting the needs of students and uses this information to make decisions 
about instruction and programming. Some surveys include students' attitudes and habits in reading, proficiency 
with web 2.0 tools, and familiarity and comfort with LMC resources.
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Because library media services are consistently integrated into curriculum and instructional practices and have 
an adequate number of certified/licensed personnel and support staff who are actively engaged in the 
implementation of the school's curriculum; provide a wide range of materials, technologies, and other information 
services in support of the school's curriculum; ensure that the facility is available and staffed for students and 
teachers before, during, and after school; and are responsive to students' interests and needs in order to support 
independent learning, all students have support toward meeting the school's 21st century learning expectations. 
When the library media services include formal ongoing assessments using relevant data, including feedback 
from the school community, to improve services, they will further ensure that each student achieves the school's 
21st-century learning expectations.

Sources of Evidence
self-study
student shadowing
panel presentation
teacher interview
teachers
school leadership
school support staff
Endicott survey
Standard sub-committee
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Standard 6 Indicator 7

Conclusions

Support services for identified students, including special education, Section 504 of the ADA, and English 
language learners, have an adequate number of certified/licensed personnel and support staff who consistently 
collaborate with all teachers, counselors, targeted services, and other support staff; who extensively and 
deliberately provide inclusive learning opportunities for all students; and regularly perform ongoing assessment 
using relevant data, including feedback from the school community, to improve services and ensure each student 
achieves the school's 21st century learning expectations.

The support services team consists of four special education teachers, eight paraprofessionals, and a special 
education teacher/support services team leader, who works with the school's two guidance counselors, school 
psychologist, school social worker, and a part-time speech/language clinician to support the 57 students with 
Section 504 accommodations and 33 students with IEPs. There is one student in the building who is an English 
language learner. The school also contracts with a physical therapist and occupational therapist who work with 
students as needed, and there is a board certified behavior analyst who services the four schools in the district.

The support services team collaborates with general education classroom teachers to provide supports, including 
accommodations and modifications, for identified students. Some classes are co-taught between a general 
education and a special education teacher. Additionally, students with IEPs or Section 504 accommodations 
participate in a Learning Resource Center (LRC) class to receive academic support related to time management, 
organizational skills, and self-advocacy skills. Depending on the individual needs, students are in LRC between 
two and four times per week. The special education teachers, school social worker, and school psychologist 
meet at least three times per week in a professional learning community (PLC) to ensure that the school's 21st 
century learning expectations are being consistently incorporated throughout the curriculum. The team also 
participates in monthly department meetings, and the special education team leader attends monthly district 
special education meetings. Special education teachers and support staff attend East Hampton Middle School 
Planning and Placement Team (PPT) and 504 meetings to help ensure that the transition from middle to high 
school is as smooth as possible for incoming grade 9 students.

There are numerous inclusive learning opportunities for students. Ninety percent of special education students 
participate in general education classes, where they are supported by the eight paraprofessionals. For students 
who have specific academic needs, there are specific special education classes that include concepts of pre-
algebra, basic geometry, basic algebra, IEP English, vocational skills, and the LRC. Students with severe 
emotional or behavioral issues are referred to The Learning Center (TLC). This facility is shared with the 
neighboring community of East Haddam, and each community has six allotted spots. TLC is a temporary half-day 
program, where students work on skills that will allow them to re-enter the general school population. While at 
TLC, students have the ability to continue taking classes at the high school. Students with disabilities have the 
opportunity to gain work experience through a partnership with Kuhn Business Opportunities, Inc.

The support services team receives feedback from the community through numerous meetings with stakeholders 
in and out of the school building. Team members participate in the student assistance team (SAT) meetings that 
are held weekly, as well as regular meetings with the director of East Hampton Youth and Family Services to 
discuss concerns, regarding attendance and access to outside resources. Additionally, the school has a safe 
school climate committee that meets monthly and reviews data from the Positive Behavior Intervention Support 
Plan (PBIS) to make adjustments to the school-wide behavior plan.

Because support services for identified students, including special education, Section 504 of the ADA, and 
English language learners, have an adequate number of certified/licensed personnel and support staff who 
consistently collaborate with all teachers, counselors, targeted services, and other support staff; who extensively 
and deliberately provide inclusive learning opportunities for all students, and regularly perform ongoing 
assessment using relevant data, including feedback from the school community to improve, all students have the 
necessary supports and services to achieve the school's 21st century learning expectations.
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Sources of Evidence
self-study
student shadowing
students
school support staff
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Standard 6 Commendations

Commendation

The student assistance team that identifies struggling students in a timely manner

Commendation

The availability of information about supports for families

Commendation

The collaborative outreach and referral to community and area mental health agencies and social service 
providers

Commendation

The collaboration between support services personnel and general education teachers

Commendation

The system for assisting students through the post-secondary planning process

Commendation

The collaboration among the nurse, guidance, support services, and teachers

Commendation

The communication between the nurse and families

Commendation

The collaboration between the library media specialist and teachers

Commendation

The array of library media center services and resources that includes IT assistance, a Makerspace, and up to 
date print, non-print, and online databases
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Commendation

The commitment of paraprofessionals to the needs and development of the students
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Standard 6 Recommendations

Recommendation

Write and deliver a guidance department developmental curriculum

Recommendation

Expand meeting times  between guidance counselors and students in grades 9 and 10 to ensure that the needs 
of all students are being met

Recommendation

Consistently use assessment data, including feedback from the local community, to improve guidance and 
counseling services

Recommendation

Implement a method to collect and use assessment data, including feedback from the local community, to assess 
and improve health services

Recommendation

Implement a formal system to collect and use assessment data, including feedback from the local community, to 
improve library media services
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Standard 7 Indicator 1

Conclusions

The East Hampton community and district's governing body provide adequate funding for sufficient professional 
and support staff; curriculum revision; a full range of technology support; sufficient equipment; and sufficient 
instructional materials and supplies. While the East Hampton community and district's governing body provides 
adequate funding for a wide range of school programs and services, funding for professional development is 
limited.

Over the past three years, East Hampton has had respective budget increases of 1.8 percent, .9 percent, and 
3.41 percent. The current budget proposals focus on minimizing budget increases, while maintaining the existing 
school programming in each school as well as current class sizes. Over the past few years, parent support for 
the school budget has increased. Seventy percent of students believe that they have access to a wide-range of 
programs and services. Sophomores, juniors, and seniors have access to architecture classes in which they are 
able to use cutting-edge drafting programs and 3D printers. A Makerspace in the library media center has been 
added to provide a creative outlet for all students. Recently, a crew team was created, which provide students the 
opportunity to use the nearby Lake Pocotopaug. With the building renovation, a greenhouse was added to afford 
students the opportunity to grow food and other plants.

Funding for professional and support staff is adequate. From 2016-2018, funding for teachers and teacher 
salaries has increased from year to year. In addition, only 20 percent of students feel that the school needs to 
hire more teachers. Parents feel that class sizes are acceptable and that their children are able to receive the 
attention they need from their teachers. Students feel that their class sizes are good. Many paraprofessionals in 
the school have teaching certifications and are used in teaching capacities when needed. Custodial staff is based 
on the square footage of the building. While machines have been added to clean floors and bathrooms, some 
renovated surfaces, such as no-wax floors and filmed glass, are challenging to fully clean with existing staff.

The curriculum director is currently working with schools across the district to revise existing curriculum. Funding 
has been provided to train some teachers in the Teacher's College approach to literacy. In addition, all curriculum 
is being rewritten from its Understanding by Design model to the Rigorous Design for Learning approach.

The amount budgeted for technology supplies has remained relatively stable, staying at $25,000 for the past two 
years. A 1:1 Chromebook program was initiated during the 2017-2018 school year. In addition, 3D printers have 
been added to multiple locations around the building. A full-time tech director services the entire district, and 
each building has its own technology key user. In addition, seven people were sent to Google training to support 
technology needs in the school.

Funding for equipment has grown slightly, increasing from $52,000 in 2016 to a proposed $64,000 for 2019. 
Machines were purchased for the custodial staff to enhance hallway cleaning. Machines for the fitness room 
were purchased to provide more choice for students within their PE and health classes. New furniture was 
purchased throughout the building as part of the building renovation. Funding for books and textbooks has 
increased from the 2018 to 2019 budget. Students feel that they have adequate access to textbooks. Teachers 
feel that they have appropriate resources and that Google Classroom often provides a strong alternative to 
traditional books or supplies. Parents feel that the school has sufficient supplies.

The East Hampton community and district's governing body provide limited funding for ongoing professional 
development. Due to recent budget issues and in order to preserve staff and maintain existing services, the 
funding for professional development has been reduced. Where professional development has been deemed 
critical, funding has been provided, but in some cases, teachers report paying out of pocket to attend 
conferences. The superintendent acknowledged cutting funding for professional development in order to save 
money in other areas; however, the principal feels confident in the ability of the staff to use existing expertise in 
order to provide in-house professional development.
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Because the East Hampton community and district's governing body provide adequate funding for a wide range 
of school programs and services, sufficient professional and support staff, curriculum revision, a full range of 
technology support, sufficient equipment, and sufficient instructional materials and supplies, students are 
supported in achieving the school's 21st century learning expectations. When the East Hampton community and 
district's governing body provides dependable funding for ongoing professional development, staff will have the 
opportunity to learn and ensure they can best support students in achieving the school's 21st century learning 
expectations.

Sources of Evidence
self-study
teacher interview
teachers
students
parents
central office personnel
school leadership
school support staff
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Standard 7 Indicator 2

Conclusions

East Hampton High School purposefully develops, plans, and funds programs to keep the school clean on a daily 
basis; however, it has just begun to develop, plan, and fund programs to ensure the maintenance and repair of 
the building and school plant and to properly maintain, catalogue, and replace equipment.

During construction, 84 percent of staff and 82 percent of parents felt that the building was clean and well-
maintained. Since the completion of the renovate as new project, students and staff overwhelmingly report that 
building is very clean and well-maintained. The custodial staff has a formal, written plan that identifies the 
custodians who are responsible for cleaning specific areas of the building and how often they will clean each 
area. In addition, recent funding has brought new cleaning machines into the building to simplify and improve the 
floor and bathroom cleaning process.

Because of the recent building renovation, much of the school equipment is under warranty. For example, HVAC 
units and split units, and hoods are all under warranty and serviced by contracted companies as part of the 
warranty. All new items under warranty are cataloged and records are maintained by the district's director of 
facilities. Additionally, as most new equipment is under a 20-year warranty, there is no short-term plan for 
replacement.

Since the building has been recently renovated as new, preventative maintenance schedules are being 
developed. As items come off of warranties, and as the maintenance and custodial staffs develop awareness of 
the needs of the new building, a list of maintenance is being created and will grow as facilities age.

Because the school purposefully develops, plans, and funds programs to keep the school clean on a daily basis, 
students are able to learn in a clean and safe environment. When East Hampton High School develops, plans, 
and funds programs to ensure the maintenance and repair of the building and school plant and to properly 
maintain, catalog, and replace equipment, the school will maximize the use, quality, and longevity of the building 
and equipment.

Sources of Evidence
self-study
facility tour
central office personnel
school support staff
Endicott survey
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Standard 7 Indicator 3

Conclusions

There is adequate community funding and school implementation of long-range plans that address programs and 
services, enrollment changes and staffing needs, facility needs, technology, and capital improvements.

After soliciting input from many stakeholders, the district created a strategic plan titled East Hampton 2025, which 
outlines the vision for the schools' programs and services in order to work steadily toward the achievement of 
21st century learning expectations. Beginning with the Memorial (elementary) School and ending with the high 
school, district leaders have identified key actionable steps that will enable their graduates to embody these 
qualities, while aiding in the appropriation of funds. The district has also projected their enrollment through the 
year 2025; according to a consultant who was hired to look at district trends, enrollment at the high school is 
projected to decrease between eight and nine percent. However, building leaders feel that school enrollment may 
stay the same or see slight increases. Staffing positions at the high school have remained consistent, despite the 
reduction in ECS funds and the spending freeze.

The district's director of technology shared his five-year technology replacement schedule for capital items, which 
outlines the quantity and estimated cost for new equipment and licenses across the district. With the integration 
of the 1:1 Chromebook program, there is no funding earmarked for upgrades, repairs, or replacement of devices 
at EHHS, other than Chromebooks for freshmen. The initial renovation plan included space and funds for a 
language lab, but the plans were altered due to the students' access to Chromebooks, and the funds have not 
yet been allocated to pay for the necessary software. Nevertheless, funding for technology services is adequate. 
The director of technology also expressed interest in creating the position of a technology integration specialist.

Although the building was recently renovated, the following plans still exist for long-range capital improvements: 
the addition of higher level robotics materials, upgrades to the electronic music lab, technology upgrades in 
rooms including connectivity to screens in classrooms, upgrades in television studio and broadcast equipment, 
acquisition of interactive equipment for the team-based learning laboratory (TBELL) for distance learning, 
purchasing a new scoreboard for the soccer field, and replacing the track. However, there are no formal 
implementation processes for these requests at this time.

Because there is adequate community funding and school implementation for long-range plans that address 
programs and services, enrollment changes and staffing needs, facility needs, technology, and capital 
improvements, the school is able to provide students with enhanced opportunities to achieve the 21st century 
learning expectations.

Sources of Evidence
self-study
facility tour
central office personnel
school support staff
Standard sub-committee
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Standard 7 Indicator 4

Conclusions

Faculty members and building administrators are actively involved in the development and implementation of the 
budget. Across the town and school community, many stakeholders have input in the development and 
implementation of the budget. The superintendent seeks input from parents, students, teachers, staff, and 
community members. He tracks their varied requests and needs and also publishes board of education meeting 
minutes that summarize those requests. The public is also encouraged to attend budget workshops that provide 
them with greater insight into the processes and decision-making.

Each year, departments are allocated a budget allowance from which they submit purchase orders for supplies 
and materials. At the building level, principals communicate with team leaders to learn about teachers' specific 
budgetary needs and requests before submitting the school budget to the superintendent. Principals are 
encouraged to speak at board of education meetings to highlight their school's needs. The high school's 
administrators feel that the superintendent is very receptive to hearing requests and provides them with active 
involvement in the process. Often, students, teachers, and community members have attended board of 
education meetings to speak to the importance of maintaining (or adding) teaching positions in order to provide 
high-quality services to students. This input has allowed the high school to successfully maintain a Spanish 
teaching position and to increase the teaching load of the chorus teacher from a .4 FTE to .8 FTE. Because the 
school, faculty, and building administrators are actively involved in the development and implementation of the 
budget, students are provided with the resources necessary to fully enjoy 21st century learning experiences.

Sources of Evidence
self-study
panel presentation
central office personnel
school leadership
Standard sub-committee
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Standard 7 Indicator 5

Conclusions

The renovated-as-new school site and plant support the delivery of high quality school programs and services. 
The school, which was renovated from the spring of 2014 to summer 2017, has provided the town with a state-of-
the-art facility that affords engagement with equipment and technology that foster 21st century learning 
opportunities. The science classrooms have allowed for more spacious and authentic learning, and the movable 
furniture creates opportunities for flexible groupings and collaboration. The gymnasium and fitness center provide 
students with access to a range of equipment, and the music technology space offers professional grade 
resources to support programming. Students stated that the gymnasium was a great source of pride for the 
students and school. The family and consumer science c-labs support kitchen labs and child development 
programs.

Additionally, the library media center includes a variety of spaces that are used by teachers and students for 
classes, collaborative projects, and individual work. The guidance suite includes conference rooms for meetings 
and college visits, and a student workspace. Furthermore, teachers have access to a collaborative professional 
learning community space to complete work and collaborate with colleagues. The TBELL room provides further 
opportunities for collegial collaboration. Because the school site and plant support the delivery of high quality 
school programs and services, students are able to engage in 21st century learning expectations.

Sources of Evidence
self-study
student shadowing
facility tour
students
school support staff
Standard sub-committee
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Standard 7 Indicator 6

Conclusions

The school maintains extensive documentation that the physical plant and facilities meet all applicable federal 
and state laws and are in compliance with local fire and safety regulations. The school has developed a plan to 
address copper piping issues to ensure that the physical plant and facilities meet with local health regulations.

The Director of Facilities maintains personal knowledge of all federal and state building compliance codes and 
regulations, having on hand comprehensive documentation, e.g., fire sprinkler inspection reports, hood system 
inspection reports, water sampling reports, outlines of emergency power receptacle areas, SFS reports, SDS 
sheets, pest management plans, and training for the custodial staff, etc. All classrooms have two routes of 
egress, and, according to the facilities manager, classroom occupancy aligns with the fire code. Security drills, 
i.e., fire drills, code red, and code yellow, are conducted on a monthly basis and administrators maintain a log of 
these drills.

The building is fully equipped with a sprinkler system along with smoke detectors and motion sensor lighting. 
Additionally, air conditioning is provided throughout the entire school, and air in-take handlers allow for a 
controlled carbon dioxide and oxygen air exchange in each room in accordance with American Society of 
Heating, Refrigerating and Air-Conditioning Engineers (ASHRAE) standards. All spaces in the building are ADA 
accessible. The classrooms contain at least one desk that is wheelchair accessible. Moreover, the auditorium, 
includes a wheelchair ramp, ADA compliant seating, and a chairlift to bring individuals in wheelchairs to the 
stage. Through the SYAM software, staff members are able to log help tickets for various facility needs. The 
science c-labs have access to running water, safety showers, and eyewash stations and are inspected on a 
regular basis in accordance with the American National Standards Institute (ANSI) standards. The science 
department also has locked storage for chemicals and lab materials, fire extinguishers, and fire blankets. 
Chemistry classrooms have exhaust hoods, gas lines, and an emergency gas shut off. The superintendent 
serves as the Chemical Hygiene Officer to implement the Chemical Hygiene Plan.

According to the food services manager, the kitchen is in compliance with all health regulations. They recently 
purchased hot and cold plates to aid in keeping food at the proper temperature. All servers are Serv-Safe 
certified and work diligently to ensure that they can log cooling times and temperatures when storing leftovers. 
Up to date health code certifications were clearly posted in the food service area.

Due to the addition of new copper piping, contractors have detected elevated levels of copper in the water. The 
copper piping has been replaced with PEX piping in the areas that feed the kitchen, cafeteria, athletic wing, and 
gym; however much of the remaining building is currently fed by non-potable water. Those areas of the school 
have access to water coolers until the remainder of the plumbing is fixed.

Because the school maintains extensive documentation that the physical plant and facilities meet all applicable 
federal and state laws and are in compliance with local fire, health, and safety regulations, students are able to 
learn in an environment conducive to success; when the piping issue is rectified, the school will ensure that 
students and staff will have access to safe, drinkable water throughout the entire facility.

Sources of Evidence
self-study
facility tour
central office personnel
school support staff
Standard sub-committee
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Standard 7 Indicator 7

Conclusions

Professional staff often engage parents and families as partners in each student's education and reach out 
specifically to those families who have been less connected with the school.

One of the district's goals is to foster increased communication with parents, and there are many tools available 
to disseminate information. The school's website provides access to events, news, schedules, and lunch menus. 
The use of PowerSchool has allowed parents to have conversations with students regarding academic progress. 
The school also provides parents with frequent reminders about upcoming events and important dates through 
Facebook and Remind updates. For parents who do not have access to email or the Internet, the school provides 
hard copies of materials to families. Parents feel that they receive frequent communication from teachers and 
support service members; however, some parents express a desire for more communication from guidance 
during students' ninth and tenth-grade years.

The superintendent sends a weekly newsletter to parents and teachers to highlight many items of interest, some 
of which include a district calendar and highlights from recent events. The superintendent also hosts weekly 
coffee chats for staff, parents, and community members to speak with him about issues concerning the district. 
The principal regularly holds a principal's advisory council, in which students are able to meet with the principal to 
share their ideas and concerns. This committee enables the principal to have direct knowledge of the needs of 
students around the building. In addition, it provides opportunities for students to have voice and ownership over 
school functions.

The student assistance team (SAT) serves as a liaison between home and school to support students who are at 
risk academically or behaviorally and works in conjunction with the East Hampton Youth and Family Services, 
which offers social services and counseling support. The assistant principal makes home visits on an informal, as-
needed basis in support of students and families with significant risks and/or needs.

Because the professional staff often engage parents and families as partners in each student's education and 
reach out specifically to those families who have been less connected with the school, students are strongly 
supported in working to meet the expectations of a 21st-century learner.

Sources of Evidence
self-study
parents
school leadership
school website
Standard sub-committee
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Standard 7 Indicator 8

Conclusions

The school develops productive parent, community, and higher education partnerships, as well as some 
productive business partnerships, that support student learning.

Parents, community members, and businesses are involved in supporting student learning and community 
involvement. Most programs are service-oriented, as evidenced by the work of the Interact Club, which has 
compiled more than 2,000 service hours during the 2016-2017 school year. The senior Capstone projects have 
also provided authentic and student-driven opportunities to make connections with community members. 
Through the guidance department, students have opportunities to learn about financial aid information and 
participate in college fairs. Students can enroll in UConn ECE Chemistry and UConn ECE Writing Through 
Literature, which offers college credit upon successful completion. The school has a created partnership with 
College and Career Pathways through Middlesex Community College, which provides opportunities for students 
to earn up to six college credits in the areas of Digital Media and Child Development. There is potential to open 
more classes in the future.

The sports booster club raises money for various athletic programs, and students and teachers stated that the 
Unified Sports and Special Olympics programs have been embraced by the town with great student involvement. 
Parents also support a variety of programs, including project graduation. Teachers are able to request funds for 
activities and programming through a mini-grant program, which enables learning beyond the classroom.

In connection with curriculum, students are encouraged to attend town meetings. The Learning Center, in 
conjunction with East Haddam, provides a place for students who do not meet with success in the traditional 
school environment to earn a high school diploma. The KUHN Employment Opportunities work program provides 
job training for students and works closely with the East Hampton-based Paul's and Sandy's Too garden center, 
among other local businesses. Staff and parents express the desire for additional opportunities to connect the 
school with community members and businesses to expose students to programs that offer more specialized and 
skill-based expertise.

Because the school develops productive parent, community, and higher education partnerships, student learning 
is supported; when the school fosters additional connections to businesses, students will have further 
opportunities for specialized expertise.

Sources of Evidence
self-study
panel presentation
teacher interview
teachers
students
parents
community members
Standard sub-committee
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Standard 7 Commendations

Commendation

The priority given to maintaining staffing and programs throughout the budget process

Commendation

The state-of-the-art, renovated-as-new building

Commendation

The new equipment for cleaning hallways and common areas

Commendation

The commitment of the custodial staff to keeping the building clean and well-maintained

Commendation

The EH 2025 plan to prioritize district goals and appropriate funds

Commendation

The strong connections with community organizations

Commendation

The solicitation of input from a variety of stakeholders regarding the budget

Commendation

The variety of spaces that allow for interactive and authentic learning opportunities

Commendation

The facility director's in-depth knowledge of the building codes and compliance standards
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Commendation

The variety of methods used by the professional staff to communicate to families
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Standard 7 Recommendations

Recommendation

Ensure that teachers have access to a wide range of professional development options

Recommendation

Develop a long-range plan to ensure the continued maintenance and upkeep of the renovated building

Recommendation

Implement a plan to incorporate world languages software, hardware, and program licensing as well as 
Chromebook updates and repairs

Recommendation

Rectify the copper piping issue to ensure safety and potability of water throughout the entire building

Recommendation

Create more opportunities for the integration of business and professional partnerships
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FOLLOW-UP RESPONSIBILITIES
This comprehensive evaluation report reflects the findings of the school's self-study and those of the visiting 
team. It provides a blueprint for the faculty, administration, and other officials to use to improve the quality of 
programs and services for the students in this school. The faculty, school board, and superintendent should be 
apprised by the building administration yearly of progress made addressing visiting team recommendations.

Since it is in the best interest of the students that the citizens of the district become aware of the strengths and 
limitations of the school and suggested recommendations for improvement, the Commission requires that the 
evaluation report be made public in accordance with the Commission's Policy on Distribution, Use, and Scope of 
the Visiting Team Report.

A school's initial/continued accreditation is based on satisfactory progress implementing valid recommendations 
of the visiting team and others identified by the Commission as it monitors the school's progress and changes 
which occur at the school throughout the decennial cycle. To monitor the school's progress in the Follow-Up 
Program, the Commission requires that the principal submit routine Two- and Five-Year Progress Reports 
documenting the current status of all evaluation report recommendations, with particular detail provided for any 
recommendation which may have been rejected or those items on which no action has been taken. In addition, 
responses must be detailed on all recommendations highlighted by the Commission in its notification letters to 
the school. School officials are expected to have completed or be in the final stages of completion of all valid 
visiting team recommendations by the time the Five-Year Progress Report is submitted. The Commission may 
request additional Special Progress Reports if one or more of the Standards are not being met in a satisfactory 
manner or if additional information is needed on matters relating to evaluation report recommendations or 
substantive changes in the school.

To ensure that it has current information about the school, the Commission has an established Policy on 
Substantive Change requiring that principals of member schools report to the Commission within sixty days (60) 
of occurrence any substantive change which negatively impacts the school's adherence to the Commission's 
Standards for Accreditation. The report of substantive change must describe the change itself and detail any 
impact which the change has had on the school's ability to meet the Standards for Accreditation. The 
Commission's Substantive Change Policy is included on the next page. All other substantive changes should be 
included in the Two- and Five-Year Progress Reports and/or the Annual Report which is required of each 
member school to ensure that the Commission office has current statistical data on the school.

The Commission urges school officials to establish a formal follow-up program at once to review and implement 
all findings of the self-study and valid recommendations identified in the evaluation report. An outline of the 
Follow-Up Program is available in the Commission’s Accreditation Handbook, which was given to the school at 
the onset of the self-study. Additional direction regarding suggested procedures and reporting requirements is 
provided at Follow-Up Seminars offered by Commission staff following the on-site visit.

The visiting team would like to express thanks to the community for the hospitality and welcome. The school 
community completed an exemplary self-study that clearly identified the school’s strengths and areas of need. 
The time and effort dedicated to the self-study and preparation for the visit ensured a successful accreditation 
visit.
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SUBSTANTIVE CHANGE POLICY
NEW ENGLAND ASSOCIATION OF SCHOOLS & COLLEGES
Commission on Public Secondary Schools

Principals of member schools must report to the Commission within sixty (60) days of occurrence any substantive 
change in the school which has a negative impact on the school's ability to meet any of the Commission's 
Standards for Accreditation. The report of a substantive change must describe the change itself as well as detail 
the impact on the school’s ability to meet the Standards. The following are potential areas where there might be 
negative substantive changes which must be reported:

elimination of fine arts, practical arts, and student activities
diminished upkeep and maintenance of facilities
significantly decreased funding - cuts in the level of administrative and supervisory staffing
cuts in the number of teachers and/or guidance counselors
grade level responsibilities of the principal 
cuts in the number of support staff
decreases in student services
cuts in the educational media staffing
increases in student enrollment that cannot be accommodated
takeover by the state
inordinate user fees
changes in the student population that warrant program or staffing modification(s) that cannot be 
accommodated, e.g., the number of special needs students or vocational students or students with limited 
English proficiency
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Roster of Team Members

Chair(s)
Chair: Mr. Garrett Dukette - Ashford School

Assistant Chair: Cheryl Gustafson - Somers High School

Team Members
Christine Briganti - Berlin High School

Gina Burnham - Ashford School

Linda DeSantis - Stafford High School

Simon Edgett - New Haven Public Schools

Ashley Hargus - Ledyard High School

Gabriela Mendez - Mt. Hope High School

Robert Murphy - Needham High School

Karen Pappas - Berlin High School

Erin Sullivan - Torrington High School

Patricia Vivari - Lincoln High School
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