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 PEACH 
SPRINGS, Ariz. — 

Hello Dear Peach 

Springs Parents, Guardi-
ans, and Students.  I know 
I speak for everyone here 
at school in wishing you 
well and in thanking you 
for allowing us to educate 
your student or stu-
dents.  It is a privilege and 
an honor to be able to do 
so.  I want to provide you 
with an update on our 
school improvement ef-
forts. 
 
 We have been in-
volved in a lengthy pro-
cess of identifying and 
prioritizing areas in which 
we must improve in order 
to better serve our students 
and their families.  The 
five areas identified as 
having the highest priority 
are as follows.  These are-
as are presented as state-
ments of need. 

 

    Continued on P.  3 

3rd Grade Teacher 

Dives into Learning 

By Sararesa Hopkins 

PEACH SPRINGS, 

Ariz. –  -  Demetria Sullivan 

sees her daughter’s third-grade 

teacher, Michael Pratt, as a pa-

tient and caring teacher. 

“He’s patient with his 
children,” said Sullivan whose 
daughter Rae’Nancy Talieje’s 
reading skills have greatly im-
proved Continued on Page 2 

Principal John Riddle 

 

 

 

 

 

 

 



Sararesa Hopkins 

since Pratt started teaching the third-grade class. Sullivan also has 

a son, Kane, in Mercedes Gansz’s fifth-grade class. Most of the 

third-grade students call Sullivan’s daughter, “Nancy,” and on a 

sunny Wednesday morning, Jan. 19, the students are busy with 

practicing their writing skills by writing from formal sentences 

written on a classroom dry-erase board. Some students like Nancy 

are earnestly doing math. She is writing her math answers to a 

multiple-number-double-digit-regrouping math problem with her 

pencil.  

 “They are all good friends, and they all love each other,” 

Pratt said about his students as they diligently write their morning 
sentences and math problems. “They’re very animated. (To learn) 
we use the Smart Board, we go on the Internet, and I take them 

around the world (via the Internet). Last week, we watched a cari-
bou hunt for our science. Before ‘Code Red,’ we would meet in 

small groups for reading and did shared reading.” 

 He believes that as the educational leader in his classroom, 

“I should be diving (into learning) with them. I try to find their 

strengths and build on those strengths. I don’t worry if they don’t 

like something, I build on their strengths.” 

 Pratt who grew up in California said the wonders and inge-
nuity of the Internet allows the 21-member class to observe world-

ly educational experiences around the globe. One third-grade stu-
dent is a part-time student, he added. He started teaching the third-

grade class on August 11, 2021.  

Continued on P. 3. 

      

 

  

EDITOR’S NOTEBOOK 

CONTINUED ON THIRD-GRADE TEACHER MICHAEL PRATT 

By Sararesa Hopkins 

 As I was planning for my 

week ahead, I turned my new 2022 

cat calendar to February 2022, and I 

could not believe we are a month into 

the new year.  

The New Year, 2022, is 

whisking by. It is a busy time here at 

Peach Springs Unified School Dis-

trict, and the school community 

quickly had to organize into the 

“Hybrid-Mode,” of learning for our 

students. The teaching staff had to 

familiarize themselves with organiz-

ing remote learning. The Hybrid-

Mode of learning is now in full 

swing.  

 We are all still enduring the 

constraints of COVID-19 and its vari-

ants. It is an exhausting time, but if 
we focus on our innate well-being, 

and the well-being of our families, 

we will be able to cope with the 

COVID-19 pandemic.  

 For this edition of Peach 

Notes, Continued on P. 24 
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Michael Pratt, 3rd Grade Teacher, 

guides his student, M.J. Victorino, 

with a math problem. One of Pratt’s 

teaching strategies is “Model the 

learning.” This uses ‘I Do, We Do, 

You Do,” as a mantra for scaffolding 

instructions and demonstrations in 

the classroom. Pratt has been teach-

ing since 2003.  



Before teaching at PSUSD, Pratt taught second grade at 

the Nazlini Community School in Nazlini, Ariz. on the Navajo 

Nation from 2011-2021. He said he made the change to leave the 

Nazlini Community School because they were going into a the 

Navajo language immersion format.  

 Pratt knew about Peach Springs Unified School District 
from one of his educational administrator friends who worked in 

REBUILDING TO 
SERVE OUR STUDENTS 

(Continued from Page 

One)  

1.We need systems 
in place that will 
help us understand 
our roles and ex-
pectations, as well 
as systems to en-
sure consistency 
and follow through 
for the benefit of all 
stakeholders. 
2) We need an 
agreed upon curric-
ulum with regular 
and intensive train-
ing to align with the 
resources we have 
available. 
3) We need to en-
gage in professional 
development to ac-
quire the 
knowledge needed 
to ensure all stu-
dents will reach the 
Arizona academic 
standards, and that 
will grow our ca-
pacity to support 
the social and emo-
tional development 
of our students.   
4) We need to work 
with the community 
to increase daily 
student attendance. 
5) We need to re-
cruit and retain staff 
members who are 
well prepared and 
committed to help-
ing our students 
reach high academ-
ic standards and to 
help them grow so-
cially and emotion-
ally. 

Continued on P.10. 
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Michael Pratt shows patience ‘with his children’ as they 

learn and encourage each other daily  

Michael Pratt’s “A” Day 

students (pictured above) 

work daily on math prob-

lems, and writing.  

Pratt gets to know his 

students by learning their 

strengths, and weakness-

es. He said he’s builds on 

their strengths.  

Peach Springs. Pratt said he 
loved teaching at the Nazlini 
Community School, and 
said, “I’ll stay only when I’m 
needed.” He said he enjoyed 
his time in Nazlini. See P. 5. 
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PSUSD INTRODUCES NEW WEBSITE AND APP 

Submitted by  
PSUSD Administration. 

 
 We are so excited to intro-
duce our new digital presence. 
 We hope you'll spend some 
time exploring the content and let 
us know what you think! Not only 
are we able to share our new web-
site, but we are excited to an-
nounce that we will also be push-
ing out a brand new school app in 
the next couple of weeks! 
 
 Both of these platforms 
will be new, streamlined, and pro-
ductive ways of sharing exciting 
information about everything 
Peach Springs has to offer: news 
stories, announcements, staff di-
rectories,menus, calendars, re-
sources for parents and students, 
important documents, and so much 
more! 
 
 We are dedicated 
to our students and fami-
lies, and we are confident 
that the website and app 
will only add value to an 
already amazing commu-
nity.  
  If you have excit-
ing news about your 
child's educational pro-
gress or pictures of school 
events, we'd love to see/
hear those and share them 
with the world using these 
new communication plat-
forms.  
 Stay tuned for ad-
ditional information to 
come out via our Face-
book page, KWLP "the 
Peach" radio station, a 
personal phone call home, 

our Marquee 
on Diamond 
Creek, as well 
as notices sent 
home with 
your child via 
their backpack 
and US mail to 
your Post Of-
fice Box. 
 
 We 
can't wait!  The 
BEST is yet to 
come! 
 
Weblink is 
Peach Springs 
Unified School 
District #8 | 
Home 
(psusd8.org)  
 

 

Peach Springs Unified School District’s new App is live on the Internet. You can see 
our new digital presence at Peach Springs Unified School District #8 | Home 
(psusd8.org)  

https://www.psusd8.org/
https://www.psusd8.org/
https://www.psusd8.org/
https://www.psusd8.org/
https://www.psusd8.org/
https://www.psusd8.org/
https://www.psusd8.org/


IN HONOR OF 
PRESIDENT’S 
DAY, LET’S TALK 
PRESIDENTIAL 
TRIVIA 
By John Christian Hopkins 

Reprinted with Permission.. 
Posted 16th February 2015 by 
Author John C. Hopkins. 
 
 

- George Washington: 
Only president to be 
unanimously selected. 
He was the only presi-
dent to not represent 
any political party. 
 
-  John Adams: His last 
words were reportedly, 
“Thank God, Jefferson 
still lives.” He didn’t 
know that Jefferson had 
died two hours earlier. 
Both died on July 4, 
1826 – the 50th anni-
versary of the signing 
of the Declaration of 
Independence! 
 
John Christian Hopkins 
is a Narragansett Native 
American journalist, au-
thor, poet and public 
speaker who resides in 
Peach Springs, Arizona. 
Hopkins was born in 
1960 in Westerly, Rhode 
Island. He has degrees 
in journalism and histo-
ry from the University of 
Rhode Island. He also 
hosts two weekly radio 
shows on KWLP-FM, 
The Peach. He hosts 
“Rez Cowboy” and “The 
OK Corral,” on Wednes-
days afternoon.  
 
Email—
Johnchris-
tianhopkins@gmail.com 
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Continued on 3rd Grade 

After he 
left Nazlini, Ariz., Pratt was calling the Havasupai Tribe’s school in Grand Can-
yon for a teaching job, but he turned his attention to Peach Springs Unified School 
District. Rather, he found PSUSD, applied for a teaching job, and was hired.  

Pratt shows heightened enthusiasm along with his students when he dis-
cusses his teaching methods. One effective method Pratt uses and recommends is 
the “I do,” “We do,” and “You do,” teaching strategy. “Using that is a good way to 
teach someone to do something.”  

Pratt said noting that when a teacher involves the student in the learning 

process, that new skill or new knowledge is processed through performing the task 

in their environments. That builds simulations and this is an effective learning 

style. 

One student, Alleo Walema, is squirming in his student chair in front of 

the classroom and starts to talk loudly about his interests and his life. “Alleo is 

excited to share his story, too.” 

                                                                Continued on P. 12. 

By Kayla Crowe 

Social and Emotional Learning District Coordinator 

Recently a School Counseling Consent Form was sent home 
with your student. School counseling is not mental health counseling. 
In-school social and emotional support, solely in the name of benefit-
ing the student's academic success, is the goal of school counseling and 
the PSUSD Social/Emotional Learning (SEL) Team. Though school 
counselors support the clinical ambitions of the mental health profes-
sional and client, school counselors do not establish these recovery 
goals. 

Ms. Diaz, Ms. McIntosh and myself are absolutely honored to 
be a part of your child’s learning experience and development.  
 
Humbly Yours,  
Kayla Crowe, SEL District Coordinator 

 

Social and Emotional Learning Consent Forms 

Mr. Pratt’s 

“Group B,” 

students. Pratt 

has 21 stu-

dents, and one 

part-time stu-

dents. 

“You love 

them like eve-

rybody else,” 

Pratt said. 
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PEACH SPRINGS ELEMENTARY 

STUDENT RECOGNITION 
 

For the week of January 13, 2022 
 
Social and Emotional 

Learning Department – 
8th grade, Edmond Suatho-
jame—Practicing focus 
and respect while showing 
progress in academics. 
 
Junior Dini, 8th grade, and 
Riley Shongo, 7th grade, 
practicing focus and re-
spect while showing pro-
gress in academics. 
 
1s Grade, Haley Mills—
Damien Siyuja. “He was 
he only one (whot) did his 
work thoroughly and with-
out complaint.” 
Owen Walema—”He worked hard in Fundations without too much trouble.” 
 

2nd grade, Cierra Bravo and Vanessa Keeler—Tarquin Havatone, “Model student behavior.” 
 
4th grade, Fannie Hunt—Abrianna Ellis, “She is very helpful in the classroom and volunteers to do things 
like distributing Chromebooks and cleaning her table, among other things. ‘Thank you, Abby!’” 

 
6th grade, Roxanne Blair—Reila 
Steele, “For always completing her 
work, and being willing to work in 
multiple groups and working inde-
pendently.” 
 
Jackie Manakaja, “For always being 
on time for school, completing her 
assignments, and politely participat-
ing in class discussions.” 
 

Lifeskills, Mr. Herbert Redillas, Barry Martin—”(For being) responsible and obedient.” 
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Tonisha Honga Is The First Music Moun-

tain Academy Graduate in the 21st Cen-

tury for Peach Springs USD 

By Sararesa Hopkins 

PEACH SPRINGS, Ariz. – 

Little does new high school gradu-

ate, Tonishia Honga, know she is 

leading the way for the Peach 

Springs school community, and 

community.  

 “She’s so special…she’s 

starting our Music Mountain lega-

cy,” said Tracy Brey, her Music 

Mountain Academy counselor/

education facilitator.  

 Honga, 20, a modest young 

person with a quick smile said she 

finished her final online geometry 

class, and said, “It was alright, it made me happy.”  

 “When Tracy walked that student into our 

meeting that to me is the most impactful moment 

as an educator,” Pat Wolfe, Assistant Principal 

said, noting that there are two aspects that he real-

ized. “First and foremost, I’m super happy for 

Tonisha, and I’m also happy that this is the direc-

tion that this school program is headed.” 

 John Riddle, Peach Springs Unified School 

District Principal, said, “I am immediately uplifted 

in joining with the celebration.” 

 “Her achievement is an inspiration as an 

educator and for other students,” Riddle said. “We 

look forward to more graduates like her.”  

 Honga who was reared by her grandmoth-

er, Debra Paya, is a life-long Peach Springs, Ari-

zona resident said she is not sure what motivated 

her, and she told herself, “Shoot, I need to get out 

(of school). I think, I want to get off the rez, and 

break the cycle.”  

 As her grandmother was 

cooking a meal at home, Debra 

Paya shared that she is, “excited 

for her. I’ve been pushing her to 

go to school.”  

Debra Paya said the family is 

celebrating with a feast when 

school gets out during May to 

honor Tonisha and another fami-

ly member who is graduating as 

well.  

 “I want her to go to col-
lege, get a job and be self-

sufficient,” Debra Paya said, noting that she is also 
raising two more granddaughters.  

“She’s one of the hardest working students I’ve 

had,” said Honga’s teacher, Elizabeth Leanne 

Jaime. Jaime added that Honga is scheduled to be 

a teaching assistant. Jaime praised Honga and de-

scribed her as a skillful student who can support 

and be there for other Music Mountain Academy 

classmates. There are 44 M.M.A. students, and 

Jaime said that Honga has mastered being a good 

student.   

“We are really, really proud of her,” Jaime 
said, adding that she and her colleagues are work-
ing hard to share Honga’s academic achievement 
with other students so they can graduate and be 
successful.               

 

                            Continued on P. 10. 

Tonishia Honga 



DR.  REDGRAVE INSTRUCTS 

‘TEACH OUR CHILDREN TO 

BE NATIVE AGAIN’ 
By Sararesa Hopkins 

OMAHA, Neb. – 

During her career as an ed-

ucator, Dr. Kmezena Crys-

tal Redgrave, a Wadopana 

(Canoe Paddler Natoka) 

from the Assiniboine and 

Sioux Tribes of the Fort 

Peck Nation has uncovered 

differences between the 

Western and Indigenous 

ideologies.  

“I believe the philo-

sophical underpinnings of 

Western education can have 

detrimental effects on Na-

tive American children’s 

sense of belonging, sense of 

place, sense of responsibili-

ties, and overall their sense 

of identity,” Dr. Redgrave 

said.  

Dr. Redgrave who is 

an enrolled member from a 

rural reservation town, 

Tabex a Wakba (Frog 

Creek) was a presenter on 

October 14, 2021 during 

the 2021 National Indian 

Education Association con-

ference. Her workshop was 

titled, “To Remain Indige-

nous. Self-Determination 

through Self-Education.” 

Since 2012, Dr. 

Redgrave has worked to 

develop relevant cultural 

standards for Native Ameri-

can students. She works 

with elders and community 

members, school teachers 

and researchers.  

“I have created and 

taught a philosophical mod-

el of education that posi-

tions the traditional and 

core values and responsibil-

ities of Natives at the center 

of all learning,” Dr. Re-

grave said.  

She is a graduate of 
the public school system. 
Dr. Redgrave holds a Bach-
elor in English Literature 
from Montana State Uni-
versity-Bozeman; Bachelor 
in Education from Montana 
State University-Havre; a 
Masters of Education in 
Instructional Technology 
from American InterConti-
nental University and a 
Doctorate of Philosophy in 
Curriculum and Instruction 
from Capella University. 

 
Continued on P. 14 
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Photo courtesy of Dr. Crystal Redgrave 

Dr. Kmezena Crystal Redgrave, a 

Wadopana (Canoe Paddler Nato-

ka) from the Assiniboine and 

Sioux Tribes of the Fort Peck Na-

tion recognizes the differences 

between the Western and Indige-

nous ideologies.  

“I’m not going to perpetuate the 

assimilation of our people,” Dr. 

Redgrave during her NIEA 

presentation in Omaha, Neb. on 

October 14, 2021.  



By Sararesa Hopkins 

OMAHA, Neb. -  Oglagla Lakota 

Hawkeye Montileaux’ s respectful loud sing-

ing voice pierced the morning quietness of 

October 14, 2021 during a National Indian 

Education Association workshop at the CHI 

Health Arena Center. 

Montileux, a Native American Lakota 

Cultural Mentor for the Little Wound School, 

sang the sacred “Four Directions,” earth song 

blessing the conference participants who were 

standing in a semi-circle organized by pre-

senter, Dr. Clayton Small, a Northern Chey-

enne, and founder of the non-profit organiza-

tion, “Native P.R.I.D.E.” 

Each NIEA participate solemnly 

bowed their heads in meditation as they lis-

tened to Montileaux’ s meaningful rendition 

of the spiritual gathering song. Skillfully, Dr. 

Small follows Native American spiritual pro-

tocol as he begins to talk about his sacred 

work of suicide prevention and grief work 

across Indian Country.  

Montileaux was asked by his adopted 

relative, Dr. Small, National Indian Education 

presenter of the “The Good Road of Life, Sui-

cide Prevention and Grief Work,” to open his 

session with this traditional Native American-

Lakota prelude.  

It is said that when Lakota people do 

anything sacred, they give reverence to their 

spiritual ancestors, White Buffalo Calf Wom-

an, and the four winds among other spiritual 

deities, according to Christopher Buck and 

Kevin Locke.  

Dr. Small followed his Lakota rela-
tives’ spiritual protocol because he is organiz-
ing sacred work. He trained NIEA partici-
pants who mainly are educators working with 
Native American youth about universal Na-
tive American values as he shared a Power-
point presentation with the group.  

He and his colleagues created 
N.A.T.I.V.E. Pride curriculum that trains Na-
tive youth and people about developing skills 
to place in their “medicine bags and continue 
their leadership journey by helping their 
peers, family and community.  Continued on 
P. 12. 
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DR. CLAYTON SMALL LEADS 

HEALING WITH STRETHEN-

ING CULTURAL RESILIENCE 

Dr. Clayton Small , a Northern Chey-

enne, and founder of the non-profit or-

ganization, “Native P.R.I.D.E.” 



CONTINUED ON REBUILDING 

TO SERVE STUDENTS 
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We are in the process of developing an integrated action plan to meet these needs.  This plan is 
submitted to the state and is, technically, designed to be implemented for the 2022-2023 school 
year.  We have, of course, already begun to address these needs.  The completed integration ac-
tion plan (IAP) will drive our actions as we improve Peach Springs Schools.   

Due to the pandemic, and to the change in school administration, we are building, or rebuilding, 
the structures, processes, and procedures which will best serve the needs of our WONDERFUL 
students.  Your kids are very bright, kind, and funny.  Each student  deserves the best possible 

education.  Working together, we can’t help but succeed.—Principal John Riddle.  

Continued on Tonishia Honga First Music Mountain Academy Graduate 

 

Jaime explained that Honga’s academic skills include being able to access and analyze infor-
mation; self-motivation; showing initiative and being goal oriented.  

 

“Celebrating student success builds momentum amongst many other things,” Wolfe added.  

Brey said on a daily basis the high school students usually are done with their school day at 

11:00 a.m. In an effort to graduate, Honga stayed after school, and did her schoolwork until 2:30 p.m. 

or 3:30 p.m. The current Music Mountain Academy is a half-day on-line high school. When the Music 

Mountain Junior/High School building opens up in the future, the school will be known as the Music 

Mountain Junior/High School. For now, the half-day online school is known as the Music Mountain 

Academy.  

“She has just worked so hard,” Brey said. “She was always so good and really quiet.” 

Honga is the first graduate of the Music Mountain Junior/High School in the 21st century, and 
it probably has been about eight years since there was a graduate from M.M.J.S.H. Brey said that the 
PSUSD administrators are working hard to repair and re-open the Music Mountain Junior High School 
building.  
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SUPPORTING YOUR CHILD’S EXECUTIVE FUNCTIONS 

By Onilee Ferry-Loucks 
Special Education 

 
 Many students struggle with executive functioning.  Executive function is a set of mental skills that help 

you get things done.  These skills are controlled by an area of the brain called the frontal lobe.  Executive func-

tion helps you: Manage time. Pay attention. Switch focus. Plan and organize.  Due to distant learning these 

skills are being challenged more than ever.  If your student struggles in any of these areas set aside a few 

minutes each day to participate in these simple activities that support executive functioning skills. 

Preschool Age Children: 

Play movement games that encourage impulse control and quick thinking.  Games such as “Red Light, 

Green Light” or “Freeze Dance” involve students to follow directions to stop and go. 

Play games that encourage turn taking.  Age-appropriate board games, card games or classroom activi-

ties encourage children to work on skills such as waiting and impulse control.  

Work on coping skills and self-regulation.  A big part of executive functioning skills involves self-

regulation and coping skills.  Support preschoolers developing healthy connections with peers and 

adults.  Teach children coping skills (i.e., deep breathing, coloring, or preferred activity, calming move-

ments, problem solving, incorporation of gross motor play) to help with self-regulation. 

Early Elementary Age Children: 

Play memory games.  Children can play memory games such as “Go Fish” or “Memory.”  Another way to 

work on memory is play a game where children must add something to a sequence.  This could be 

movements, letters, numbers, or words. 

Start to talk about time and how long activities should take.  Children are starting to understand the 

concept of time.  Talk to your children about how long activities take in general terms such as an hour 

or minute.  Pick an activity and have your child guess how long the activity takes, then perform the ac-

tivity and time the activity.  Discuss what happened and why. 

Older Age Children: 

Encourage logic puzzles or games. Children can start o solve simple logic puzzles such as sudoku or word 

problems.  Children can learn how to play games such as Checkers or Chess. 

Start to incorporate ways to help students self-monitor steps of activities. Show children how to use 

checklists, and visuals to help student self-monitor.  If students are having difficulty remembering how 

an activity should look when it is done (such as organization of their room), help them by having a pic-

ture of their room when it is organized.  

Teach self-advocacy skills.  Everyone needs help with organization, tasks, and planning times.  Teach chil-

dren that it is okay to ask for help and how to ask for help. 

Work on coping skills and self-regulation.  Teach children coping skills to help with self-regulation.  

Teach children about big problems (the kind that they need adult help for) and little problems (the kind 

of problems they can solve on their own).   

Information: Ms. Ferry-Loucks may be reached at louckso@psusd8.org  

 

mailto:louckso@psusd8.org
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Pratt who has a Bachelor of 

Arts degree in Environmental Studies 

from the University of California, Santa 

Barbara, said when he was a child, he 

“always read books about Native Amer-

icans especially Apaches.”  

Pratt’s day begins with his cold 
morning school duty with other PSUSD 
staff members outside the Peach 
Springs Elementary School playground, 
and when students start arriving at 
school, he plays football with the stu-
dents.  

 During Pratt’s own school 

days, as a student, he said he played in 

varsity sports. Now he shares his time 

and football playing skills with the 

PSUSD students. He started teaching in 

2003 in San Diego, Calif. as a substitute 

teacher.  

“All day, we’re pushing papers 

and books,” Pratt said. “(When I play 

football with the students) I get exer-

cise, and then after the game, we are 

mellow and ready to sit and learn.”  

After a full teaching day, and 
as the sun disappears, during the eve-
nings Pratt usually stays at work in his 
classroom preparing for his students the 
next day. As his thoughts turn to his 
students he added, “You love them like 
everybody else.” 

Dr. Small discussed universal values from John Woodenlegs, a Northern Cheyenne Elder, 
that may be used to help Native American and Alaska Native youth to cope when they think about 
suicide. Those teachings are:  

• Stay close to Spirit, Our Creator. 

• Pray for guidance and help. 

• Respect one another as a people.                                                  Continued on P. 15. 

Photo by Anji Wilson-Montoya  

Mr. Pratt plays football with PSUSD students to get exercise, 

and to help with focusing and doing schoolwork.  

Dr. Clayton Small does sacred 

work of educating others about 

suicide prevention 
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Walapai Internment At Camp La Paz 1874-1875 
Yu’Nyihay Jamj Vo:jo (“The Path of Tears Falling)” 

 

By Martina Dawley, Ph.D. 

April 13, 2021 

Reprinted with Permission 

 Removal Act of 1830, which was signed by President Andrew Jackson, along with Con-
gress’s Indian Appropriations Act of 1851. The Indian Appropriations Act of 1851. The Indian Re-
moval Act forcibly removed Indigenous communities from their home lands and the Appropriations 
Act created the Indian reservation system. The forced march and internment at Camp La Paz hap-
pened in 1874, 44 years after the Cherokee Trail of Tears. Indian removal affected every Indige-
nous community right here in the United States of America. Reservations, reserves, rancherias, cor-
porations, in some form or another, have similar stories.  

 

 

 

 

 

 

Continued on P. 16. 

Indian Removal Act (1830) 

“President Andrew Jackson enacted the Indian Removal Act of 1830 that ordered immediate forced re-
moval of the Cherokee Nation (including the Chickasaw, Choctaw, Creek, and Seminole) from their home-

lands and into Oklahoma (Indian Territory), soon after the law would affected the rest of the Indians in 
America (Getches, 1979). Legislation for removal was not a last minutes decision, it was “proposed as the 

final solution to the United States’ ‘Indian Problem,’ by the close of the eighteenth century.” (Getches, 
1979, 93).” 



DR. CRYSTAL REDGRAVE DEDICATES HER LIFE TO NATIVE EDUCATION 

Dr. Redgrave’s model of Native educa-

tion encompasses the four states of learning – 

emotional, physical, cognitive and spiritual. 

The model is framed around traditional values – 

love, honesty, bravery, humility, truth and wis-

dom. Dr. Redgrave’s model is wrapped in con-

cepts of respect. Specifically, respect for fami-

ly, respect for self, respect for relatives and all 

that exists.  

By using Dr. Redgrave’s education 

model, teachers may use it to develop creative, 

collaborative, communicative and analytical 

minds.  

“Most importantly, the model is framed 

around the concept of family; how we are cared 

for and how we learn to care for others,” Dr. 

Redgrave explained.  

Since attaining her formal education, 
she has dedicated her life to serving Native 
American communities in the capacity as an 
educator.  

“Growing up on the reservation, living 
in poverty, and being schooled in mainstream 
ideologies, has motivated (me) to explore alter-

native ways to teaching Native American chil-
dren in Westernized schools,” Dr. Redgrave 
said. “(I believe), how Natives think, believe, 
and what we do is different from westernized 
epistemologies and cultural ways. (I believe) it 
is time for Native people to be honest with our-
selves, honor those who have passed, and love 
those yet to come by being brave and teaching 
our children to be Native once again.” 

For more information visit Dr. Red-

grave’s website at HOME | Mysite 2 

(redgraveed.com). Her email is    cred-

grave.education@gmail.com. 
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Dr. Redgrave’s model for Native 

American Education.. She had a dream 

about her model before she actualized 

it in 2012.  

“Educators have a great impact on 

what students learn,” said Dr. Redgrave, 

a 2021 NIEA presenter. “How they learn, 

what tools, resources and strategies to 

use, and how learning is measured.” 

https://www.redgraveed.com/
https://www.redgraveed.com/
mailto:credgrave.education@gmail.com
mailto:credgrave.education@gmail.com
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• Have reverence for the earth and all of life. 

• Know how to take care of ourselves in the 

best way, learn to be responsible people, 

• do our share of the responsibilities of liv-

ing. 

• Work for the good of all, not just ourselves.  

“Why are you still holding on to the 

past? It’s been a long time ago?” Dr. Small 

said, adding that that is an example of strug-

gling Native American people are asked when 

they are battling suicidal ideation. “Most 

American Indian-Alaska Native people have 

heard this comment from a non-Indian at some 

time in their lives. Upon hearing this comment, 

they shake their heads and say to themselves, 

‘Where do I begin, and how do I help you un-

derstand?!” This cultural divide is very real 

and is caused by misunderstanding, lack of 

knowledge, denial, and unwillingness to hear 

the truth.” 

Dr. Small said most people usually for-
get and forgive after a traumatic experience 
when that experience seemingly stops, but un-
fortunately many Native American-Alaska Na-
tive people continue to experience coloniza-
tion, racism, and stereotyping.  

“Despite the efforts of some healing 
movements in Indian country, the devastation 
of losing their land, the imposed laws that vio-
lated their culture, and the broken promises by 
the government continue to affect the daily 
lives of Native people and persist in creating a 
feeling of mistrust, betrayal, and doubt,” Dr. 
Small said.  

Continued on P.27. 

• Be gentle, kind, and peaceful. 

• Help one another, each doing his/her share.  

• Be good to one another, use no harsh words. 

• Keep ourselves healthy and strong, in body 

and mind, because Spirit created us. 

Dr. Small was a 2021 National Indian Edu-

cation Presenter. Before his workshop, he 

organized a sacred meditation circle before 

discussing his powerful work in combating 

suicide among Native American youth.  

Dr. Small told the 2021 NIEA participates 

that 8 of out 10 Native American youth sui-

cides are preventable.  
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How to Empower Your Child who Struggles with Learning 

August 21, 2021 Reprinted With Permission. 
by Adina Soclof, MS. CCC-SLP 
 
It’s the start of the school year again! Where did the 
summer go? Most children look at this time with a mix-
ture of sadness and excitement. But some children (and 
parents) dread this time of year. They're the ones who 
struggle in school, the ones with learning disabilities. 
Parents need to know that they can play a significant 
role in helping their child who has learning disabilities 
to succeed. Here are eight ways you can support your 
child: 
BE POSITIVE: 

Parents need to have an objective and positive view of 
their children’s disability. We all know people who 
struggled in school, but once they left, soared profes-
sionally and personally. Your academic career does not 
define you. This attitude will spill over to children. This 
will help your children know that they can find their tal-
ents, and with persistence and support they can achieve 
their dreams. 
BE THE CHAMPION: 

Children with learning disabilities often suffer from low 
self-esteem and shame. They need parents to help build 
them up from the inside out. They need their parents to 
be their champions. Children who have parents who of-
fer ongoing support and encouragement are the ones 
who are more likely to overcome their disability. 
Parents want to let their child know that they are a per-
son worthy of respect, separate from their performance 
in school. They can do this by pointing out their 
strengths and helping them pursue their interests, and 
believing that their child will have a bright future. They 
can also serve as a safe base for when other people may 
shame and tease their child. 
HELP CHILDREN IDENTIFY AN INTEREST 

OR HOBBY: 

Children with learning disabilities need something to do 
that is pure pleasure for them, an outlet where they are 
immersed in their strengths and interests. For example, it 
could be drama, art, music, an interest in animals or in-
sects, sports, science or computers. 
This allows a child to shine in at least one area outside 
of academics. They can see themselves as a multi-
faceted person, not just bound by their difficulties in 
school. 
It might take a while for children to find their interest. 
We can encourage children by exposing them to differ-
ent activities and be patient as a child finds their way. 
TREAT CHILDREN WITH RESPECT: 

Parents can help children view themselves as people 
who are valuable and deserving of respect. They need be 
treated as a person with many dimensions, letting their 
strengths not their weaknesses define them as a person. 
Parents can guide children to make decisions, involve 
them, and take their opinions into account. They can be 
included in discussions about where to vacation, dinner 
choices, and what chores they should be responsible for. 
At the dinner table, invite their involvement in the dis-
cussion and encourage them to share their opinions and 
take them seriously. 
This shows children you value them and is a great way 
to help them set the stage for their future when they need 
to stand up and be heard. 
ROLE MODEL: 

Parents can help children find a role model or a mentor. Ideal-
ly, this can be someone who has a learning disability and was 
able to succeed despite their challenges. 
FOCUS ON PERSEVERANCE AND EFFORT: 

Children with learning disabilities are so often criticized and 
put down. It is helpful for parents to praise children, with a 
focus on a child's ability to work hard, put in effort and perse-
vere. 
Studies have shown that children who are praised in this way 
are motivated to learn and will challenge themselves academi-
cally, even if they struggle. They tend to feel that they have 
control over their intelligence and by increasing their effort 
they can succeed in school. This can be a huge boon to the 
struggling student. 
TAKE TIME FOR YOURSELF: 

Depending on the nature and severity of your child’s disabil-
ity, you might be spending an inordinate amount of time man-
aging your child’s school life. Many parents feel so much 
stress because they feel they are their child’s caregiver, case 
manager, tutor, advocate and lawyer, all wrapped into one. 
There are times when you just need to take a break. You can’t 
do it all. The best thing for your child is to have a calm parent. 
That means that you need to take care of yourself. Go out, 
take a walk, meet with friends etc. 
ENJOY YOUR CHILD: 

Children are children and they need to enjoy their childhood. 
And parents should enjoy their children. Don’t make every 
vacation day a long series of tutoring sessions and weekends 
into catch-up time for homework. We need to find a balance 
between helping our children with their school work and de-
lighting in their accomplishments (however small they might 
be!). 
Here’s to a great school year! 
 
Information: How to Empower Your Child who 
Struggles with Learning Disabilities (aish.com)  
From the Website AISH.  

https://www.aish.com/authors/210393551.html
https://www.aish.com/f/p/How-to-Empower-Your-Child-who-Struggles-with-Learning-Disabilities.html
https://www.aish.com/f/p/How-to-Empower-Your-Child-who-Struggles-with-Learning-Disabilities.html


4TH GRADE TEACHER SHARES A TASTE OF FILIPINO CULTURE 
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Submitted by Fannie Hunt, 4th 
Grade Teacher. 

Reprinted with Permission from 
Roline’s Uniquely Filipino and Mar-
garita Casper.  

 Fried Lumpia Recipe 
   Lumpiang Shanghai 
 
Dairy-free, nut-free, soy-free 
Prep Time: 15 minutes| Cook Time: 
20 minutes | Serves: 4 
 
Spring rolls—or lumpia, as we call 
them in the Philippines—originated in 
China and are served throughout the 
Philippines and surrounding areas. 
Lumpia wrapping is fun, but can take 
some work to get use to making these 
delicious food items. One thing to do 
is cut the lumpia into bite-size pieces 
for serving after frying. These are best 
served hot, and may be served at room 
temperature.  
—————————————— 
 
1 pound ground pork. 
1 cup finely chopped yellow onion. 
1/2 cup finely chopped carrots. 
1/2 cup finely chopped celery. 
1/2 cup finely chopped water 
chesnuts. (Optional). 
2 garlic cloves, finely chopped. 
1 teaspoon salt. 
1/4 teaspoon freshly ground black 
pepper. 
1 large egg. 
25 lumpia or spring roll wrappers. 
Vegetable oil, for frying.  
 
1. In a large mixing bowl, combine 

the pork, onion, carrots, celery, 
water chesnuts (if using), garlic, 
salt, and pepper. Mix well. 

2. In a small bowl, beat the egg and 
set aside. 

Continued P. 18. 
 

 In the classroom the students played 
different games like trip to Jerusalem, 
freeze dance, among others and some presenta-
tions from students. The last day of Christmas 
at school is almost the same in the Philippines 
except for the fact that we do not have snow.  

Fannie Hunt 

4th Grade Teacher 



FANNIE HUNT RECOMMENDS CHEF CASPER’S RECIPES 
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Continued on Fried Lumpia Recipe 
 
3. Separate the lumpia sheets and arrange them on a large, clean work surface. Cover 
the wrappers with a damp cloth to prevent drying as you work. 
 
4. Place a wrapper diagonally in front of you so it looks like a diamond. Scoop a table-
spoon of the pork filling on the lower corner or the wrapper, leaving about a 1 1/2-inch 
space on both ends, and then fold or tuck in both sides like an envelope and roll the 
lumpia tightly into a log.  
5. Preheat the oven at 350º F. Line a baking sheet with parchment paper or a silicone 
baking mat. 
6. Remove the dough from the refrigerator, unwrap, and immediate roll into a flat sheet 
about 1/8-inch thick. 
7. Using a 3-inch circle cookie cutter, cut the dough into 8 pieces. Fill each piece with 1 
heaping tablespoon of meat filling. 
8. Using a pastry brush, dab the outermost edge of each circle of dough with water. Fold 
the dough over the filling, creating a half-moon shape. Press the edges together with 
your fingers or fork to seal. Once sealed, place the empanadas on the baking sheet. 
9. In a small bowl, beat the egg and then brush the tops of the empanadas with the egg 
wash. Repeat steps 6 through 10 with the second disc of dough. 
10. Bake for 20 to 25 minutes, or until golden brown. 
 
For more information on Roline Casper. Roline's (rolines.com)  and @ROLINESUNIFIL  

Sweet and Spicy Shrimp with Garlic 

Gambas 

Submitted by Fannie Hunt, 4th Grade Teacher. 

Reprinted with Permission from Roline’s Uniquely  

Filipino and Margarita Casper 

 

3 Tablespoon vegetable oil or olive oil. 

8 garlic cloves, coarsely chopped. 

1 teaspoon red pepper flakes. 

1 pound large whole shrimp. 

                                               Continued on P.19. 

https://www.rolines.com/#welcome-section
mailto:@rolinesunifil
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 Directions 
Step1—In a wok or large frying 
pan, heat the vegetable oil over 
medium heat. Add the garlic and 
red pepper flakes and cook for 
about 30 seconds, stirring constant-
ly, until the garlic is fragrant. 
Step 2—Adjust the heat to high, 
add the shrimp and rice wine, and 
cook for about 1 minute, stirring 
constantly, until the wine is sim-
mering.  
Step 3—Add the tomato sauce, 
ketchup, brown sugar, and paprika 
and cook for 3 to 6 minutes, until 
the shrimp turns opaque and is 
cookied through. Season with salt 
and pepper. 
 
Step 4—Transfer to a serving plat-
ter and garnish with parsley and 
calamansi halves. Squeeze the 
juice on the shrimp before enjoy-
ing.  
For more information on Chef Ro-
line Casper. 

Information— Roline's (rolines.com)  
and @ROLINESUNIFIL  

Sweet and Spicy Shrimp with Garlic 

Gambas Continued. 

3 tablespoons tomato sauce. 
2 tablespoons ketchup. 
1 tablespoon brown sugar. 
1/2 teaspoon smoked paprika. 
Pinch sea salt. 
‘Pinch freshly ground black pepper. 
1/4 cup chopped fresh parsley. 
Calamansi or lemon, halved, for serving 
 

https://www.rolines.com/#welcome-section
mailto:@rolinesunifil


Walapai Internment at Camp La Paz 1874-1875 

The Walapai have their own history of survival 

called Yu’Nyihay Jamj Vo:jo or the path of tears fall-

ing, which recounts the forced march to Camp La 

Paz. La Paz, Spanish for peace, was a gold mining 

town established in 1862 before it became a part of 

the Arizona Territory. Ironically the town was named 

in recognition of the feast day for Our Lady of Peace 

or the Blessed Virgin Mary in the Roman Catholic 

Church. Today, La Paz 

(now a ghost town) is the 

name of one of the 15 

counties in Arizona.  

There are two accounts of 
what happened during that 
time period by both the 
Walapai and U.S. govern-
ment. Both tell the same 
story through a different 
lens, as seen from a pas-
sage out of Dr. John A 
Tonner’s report (below), 
which reveals the relation-
ship between the United 
States and the original 
Peoples of the land. 

“I have the honor to report 
the arrival here on the 16th 
inst. [April] of the Huala-
pai tribe of Indian num-
bering between 560 and 
570. They were accompa-
nied by two white men. 
On the 4th inst. Captain 
Byrne started them from 
Beale’s Springs with 10 soldiers as an escort, he him-
self left the Post shortly afterwards to overtake them, 
but the same evening was picked up drunk by the 
road side and brought back to the Camp. The soldiers 
were not rationed for the trip and therefore rejoined 
their company after the first day’s march. The Indian 
continued on the way through fear of a cavalry com-
pany which was watching their movements.” – Dr. 
John A. Tonner, Agent for the Colorado River Indian 
Reserve formerly Superintendent of Indian Affairs 
for Arizona. (Casebier, 99).  

 

The Historical Account of La Paz 

As told by Bertha Russell 

Walapai elder, Bertha Russell, was born in the early 
1900s (1907/1917, ) according to the genealogy rec-
ords), 32 to 42 years after the escape from La Paz. 
She learned about La Paz from her grandmother who 
was among the Walapai captives when she was a 
child.  

(When she was younger), 
Bertha shared what her 
grandmother told her, which 
was spoken in the Walapai 
language. Her story was rec-
orded and translated by Wa-
lapai language educators and 
speakers Lucille J. Wa-
tahomigie, Malinda Pows-
key, Jorigine Paya, and Jose-
phine Manakaja.  

Her story, her voice contin-
ues to be passed down to the 
future generations to remem-
ber the ancestors’ bravery 
and resilience; and how it 
fits into American history. 

Her Story 

This is the historical account 
of La Paz. They want to 
know about it, and they 
asked me. I will tell what I 
know and have heard. When 
I tell this story, as the story 
progresses it will become 

unbearable. It is heartbreaking. 

There is no old person or grandparents living in this 
generation who can tell this historical account. This 
is not just a story. It is true. It actually happened long 
ago. I heard it from my grandmother, who was very 
young and was among the ones who took the long 
walk. She saw what happened. When she told this 
story, she would cry. I will tell her story.  

There are no reports of this anywhere. If there is, 
their version is not from something they have wit-
nessed or heard directly. There is not (sic) record an-
ywhere. Continued on P. 21. 

Navajo Long Walk 

“In 1863, Colonial Kit Carson under the 
orders of General James Carlton waged 
a campaign to remove the Navajo into 
Oklahoma. First, an experiment to civi-
lize and enforce a sedentary lifestyles on 
the Navajo through unfamiliar agricul-
ture and barren land was pursued. The 
Navajo were rounded up and forced in-
to what the Navajo call Hwééldi mean-
ing ‘Long Walk’ (Austin, 2009). The 
Navajo walked three hundred miles to 
Fort Sumner, which is in present day 
New Mexico, to the Bosque Redondo 
Reservation. The walk took place dur-
ing the harsh winter and lasted for 
weeks with deadline consequences due 
to starvation, exposure, sickness, and 
attacks from enemies. Many people 
were shot on the spot for lagging be-
hind.” – Martin Dawley, 2010.  

20 
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 Ha’qa’muve: 

Ancestral Home of the Hualapai 

Of all the sites, you know only a few; plac-
es like Kingman; Hackberry, Valentine, 
Peach Springs, Seligman – just these areas 
you know. There were many, many places. 
People were living everywhere covering 
the whole area from one place to the next. 
In Chloride, Kingman, Hualapai Moun-
tains, down below the Big Sandy all the 
way up to Williams, and to the natural 
boundary of the Colorado River all over 
this land the Hualapai people lived.  

The people were happy. They had many 
relatives living everywhere. They got up in 
the morning happy. They had families. 
They made their own homes and took care 
of their families. They made their own 
homes and took care of their families. A 
child was taught how to do things, he was 
told things so that he would have a good 
life. Their day-to-day living was good.  

Spanish and Europeans (15302 – 
1870s) 

But then the Europeans and the Spaniards 
came to this land. These people were 
mean. They struck and killed the Huala-
pais. The Spaniards mistreated the Indians. 
They kept on killing and attacking the 
Hualapai. They considered the Hualapais 
not as human beings or living things. They 
called us animals. They thought we did not 
have a mind to know anything. We were a 
nuisance, they said. All they wanted was 
our ancestral land.  

Hualapai War (1866 – 1870) 

When the soldiers shot the Hualapai, they 
said the Indians shot first even though the 
Indian did not have a gun. The Hualapai 
just had a bow and arrow. He was taught to 
use it for getting game to eat and live on. 
He did not use it to kill or hurt people. 

The U.S. military talked of rounding up the 
people. They did that. They rounded up the 
Hualapais and took them to Beale Springs 
the first time; then they took the people 

and dumped them near the Colorado River.  

The Hualapai had leaders and they knew 
that the military were trying to steal the 
land. The military kept on attacking and 
killing off the people.  

The people had nothing. They had very 
few belongings and went down there along 
with their children. They lived there but 
were unaccustomed to the land. They 
longed for their homeland, so they all es-
caped and returned. They hid out in the 
mountains, hills, and canyons.  

The military questions, “What are we go-
ing to do now?” The cavalry started look-
ing again. They said, “We are not going to 
leave them alone. We will go out and gath-
er them again.” They kept looking and 
looking for the people, capturing them.  

Camp Beale Springs (1871 – 1874) 

This went on for a certain length of time, 
then the searching and capturing ended 
with the people being taken captive to 
Beale Springs. There were many people 
rounded up and herded. They were brought 
to Beale Springs. They were not given 
horses or wagons to ride. They were driven 
and herded down there.  

Young children, women, small babies, 
they were all brought and placed in the one
-mile square area that was called the 
Hualapai Reservation. They built a fence 
around it. They placed the captured Huala-
pais in this corral. The people were forced 
to stay within the square. There were not 
plants or food to prepare. There was no 
place to wash and clean. The people were 
given very little to live on. The military 
used to give them cooked meals, but later 
they just gave out rations to fix somehow 
and eat.  

The soldiers stood guard all the time. The 
guards on the east side were ready to shoot 
at any slight movement. The corral was 
fenced with barbed wire  

Continued on P. 22. 



captured and herded back into the Beale Springs prison encampment 
again. The people knew where the springs were located. They fled from 
one spring to another, hiding in the mountains. There was another man 
who understood the English language in the Beale Springs prison en-
campment. “My people, I really don’t understand what the military are 
planning. Are they going to shoot and kill us all? They keep talking like 
this. Keep watch.” 

They didn’t sleep well as brutal abuse and killing went on and on. 
That’s the way the people were treated. The people received very little 
of the rations that were supposed to be issues. They went hungry. An-
other Hualapai overhead the plans of the military and warned the peo-
ple. “They are planning to move us somewhere or kill us all. Whichever 
choice they make, whatever our fate is, be strong.” 

“How can we escape?” We are surrounded by the soldiers. They make it 
impossible. Why are they doing this to us? What have we done?” The 
people couldn’t comprehend the brutal treatment.  

Camp La Paz (1874-1875) 

 The day came. The military opened up the gate to the 
prison camp. “Today you will walk!” they said. Any of the people who 
lagged behind were struck with the bayonets. The soldiers stabbed and 
slashes their bodies, making them bleed. The soldiers mistreated them. 
The people were beaten and whipped. They were assaulted and abused. 
The people were abused. The people were very afraid. They were 
forced to take the long walk at gun point. They went; young girls, 
young boys, young men and women, old people were forced to march.  
Continued on P. 23.      

CONTINUED ‘PATH OF TEARS FALLING’ 

There was no talking or laughing. They just all 
stayed there keeping necessities which were old 
and not enough, like clothing, beddings, and 
shoes. Many people were crowded there together. 
They filled the corral to the fullest.  

It was summertime. The young children went 
without clothes. The people were from the moun-
tains and were use to the cool climate. The mili-
tary didn’t care about the discomfort of the people 
and children.  

The people were hungry and sick. They cried and 
many died. The guards would shoot at anything 
that aroused their attention and killed many of the 
people. The military brutally beat them on the 
hands with their bayonets.  

The people had no way of burying their dead. All 
they could do was cry. They were afraid of the 
military and just stood by in terror as the killings 

went on and on. The women, girls, and children 
were killed by soldiers. To the west there is a hill. 
In there was a hole. The people would build a fire 
and stay there. (It is still there.) The people were 
treated and held captive for a long, long time.  

 Then there was a young Hualapai man 
who understood a little of the white man’s lan-
guage. He told the people in a hushed voice that 
he heard the military say, “Before we take them 
down, we will search for the rest of the people.” 
This young man encouraged the people to escape. 
He said, “Take off while you can. Go to the 
mountain and hide there.” A long time ago, the 

people were fast runners. 

Some of the people escaped and hid in the moun-
tains. When they looked back, they saw the others 
who were closer to the corral being 

  22 

Commemorative rock monument for the 
Hualapai ancestors who perished during 
‘The Path of the Fallen Tears,” La Paz. 
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 There is a trail by the Hualapai 
Mountain, which they took. They went to 
Bill Williams fork over to Havasu Lake. 
While they were herding them on the sol-
diers had whips and lariats. They whipped 
the people if they did not hurry along. 
Sometimes when they threw the whip it 
would wrap around their necks. When this 
happened, the soldiers yanked them down. 
The people would just faint or die. The 
sick and injured were left to die on the 
trail. The soldiers used the butt of their gun 
to beat the people. The people were brutal-
ly beaten. The young girls, when they got 
one, were abused. They were dishonored 
and ridiculed. One little girl cried and 
trembled all over. The soldiers abused and 
whipped her severely. The young children 
cried out but were beaten severely. The 
soldiers beat them with their gun. The sol-
diers killed and killed. They killed many of 
the Hualapais. 

My grandmother led and guided 
her grandfather. Everyone cried. The old 
man, “I am thirsty. I am hungry. I am very 
tired, my feet hurt.” My grandmother, as a 
very young child, held on to his hand. He 
said, “Grandchild, it is about time, sit here, 
stay here.” The soldiers saw him resting. 
They threw a rope around his neck, 
dragged him and left him at a distance. He 
said, “Grandchild, wait for me, wait for 
me.” She saw him lying there with the 
tears streaming down his face. “He is al-
most dead,” she thought. She was afraid to 
go to him because of her fear of the sol-
diers. They went and whipped him again. 
This time they killed him. Many people, 
young and old were left dead along the 
trail. The people were stripped naked and 
were forced to walk on and on. The people 
cried out loud, “What’s wrong with our 
homes?  

Why do you treat us this way? 
Where are you taking us?” Even if the peo-
ple did not harm or do anything wrong, 
they were brutally beaten and killed. The 
soldiers rode on horseback and they sur-

rounded the people on all sides. They beat 
the people on their backs. Whipping them 
black and blue to make them hurry along.  

 At some place they stopped to 
sleep. They had been told to take their own 
food to eat. They took what little ration of 
flour they had. And that’s all they had to 
eat. The soldiers did not cook or fix any 
food for them to eat. They fixed their flour 
in a pot of water and drank that. The peo-
ple were very tired and exhausted and 
would fall asleep when they reached a rest-
ing place. During the night they mourned, 
crying, “My sister, my brother, my chil-
dren, my parents. Be strong, take care.” 

 They cried in sorrow, “When the 
sun rises will we still be alive? Maybe they 
will shoot us all when we reach our desti-
nation.” They continued their forced 
march. Many people died along the way. 
Many of the young children were injured 
or sickness overtook them, and the older 
children had to carry them on their backs. 
Weak and maimed, they assisted each oth-
er in this forced march. 

 It must have been two or three 
nights before they reached La Paz. There 
were many people who started out on this 
march and half of them arrived at La Paz. 
When they got there, it was horrible. It was 
late spring, and the intense heat was un-
bearable. The people were given flour ra-
tions which were poisonous. When the 
people ate it, there was an epidemic of a 
bad case of dysentery.  

Many people got sick and died. The 
sickness and the deaths continued. Young 
men would be seen walking around. Then 
during the night children and the old peo-
ple would be pronounced dead. The people 
mourned wailfully. They buried the dead 
in the ditches, sand, washes or anywhere. 
Many, many people died and were buried 
at La Paz.  

                    Continued on P. 24.  



 The treatment of the people at La 
Paz was worse than on the forced march or 
at Beale Spring’s prison encampment. La 
Paz was located about two or three miles 
from the Colorado River. The waste land 
was very dry, sandy and sterile. There were 
a few shrubs of catsclaw and arrow weed. 
There was no shelter and protection from 
the hot sun. The food they rationed was no 
good. The main items were flour and coffee. 
This they fixed somehow and ate. More peo-
ple died. The cycle of sickness and death 
continued.  

 

 There was a captain besides the 
agent station at La Paz who ordered, “The 
people imprisoned at La Paz are to be give 
good land and water so they can plant food.” 
This was the plan but the agent at La Paz did 
not follow the order. The people were not 
given any seeds or plants to grow. More ra-
tions and beef were ordered to be given but 
this agent did not do this. Nothing like this 
was done. The inflicted, enduring misery 
continued. The extremely hot summer sun 
beat down on us. The extremely hot summer 
sun beat down on us. The sweltering land 
offered no refuge. Arrow weed shafts were 
laid on the catsclaw tree for minimal shade. 
The people sat under this for protection 
from the hot sun. When the sun went down, 
it was a little cooler then and the people 
would prepare earth basked bread and coffee 
for meals. The means were meager but were 
a source of survival.  

 The terrible hopelessness of the situ-
ation was mirrored in their grief-stricken 
faces and the people spoke among them-
selves, “We seem to take for granted that 
somehow we will survive, and that matters 
will improve but can we stay here and exist? 
Our ordeal is worsening. The people who 
came on the forced march, those that ar-
rived, there were many of us. Now, our chil-
dren are all dead. Our men and women are 
all dead. There is no way that we can sur-
vive here. “Baked earth-oven bread,” they 

planned. “When we received our ration of 
flour, make the bread.” That’s all they had 
to take along. “Take whatever you can car-
ry. Do this. We are not going to stay here. 
We are going to escape. A strong coura-
geous Hualapai leader urged the people to 
escape. “We cannot stay here. The military 
wants us to stay and eventually die from 
starvation, sickness, infectious diseases and 
sorrow. The military has dumped us here 
and in order to survive, we have to escape. 
When we receive our ration of flour, bake 
fresh earth oven bread and carry whatever 
you can on the escape to our ancestral 
homeland.” 

 Before they left, they held a pow -
wow ceremony. They cried, bidding fare-
well to their cousins, aunts, uncles, older 
brothers and sisters that they were leaving. 
They hugged each others knowing that if 
they all went together, the soldiers would 
kill them all. They planned the directions 
they would go. Some of the Hualapais head-
ed in the direction of Blythe. They claimed 
land and made their homes. “We will take 
the name Pai Pai,” our relatives said as they 
headed in that direction. As they left every-
one cried. Some went on towards the west 
(Barstow) and settled there.  

 The agent at Parker used to send 
them rations but then he said that the rations 
will no longer be sent. “From now on we 
will stop doing this. You will come on your 
own and get your flour,” the agent said. It 
was about 40 miles or more that the people 
had to go to get rations. “You will walk over 
there to get your rations and then walk 
back,” they were told. The young man said, 
“They told us to go after our own flour. It is 
a far distance to go. We haven’t eaten any 
good meals to have strong bodies. Why 
waste our energy over flour? We are not go-
ing to let the love for flour eventually cause 
us to lose our lives. Escape from this place 
is the only solution.” and resting at nightfall.  

                                  Continued on P. 25. 
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The Journey Home (1875) 

 The return to their ancestral homeland was 
exactly one year later. It was late spring, and the 
land was fresh and green. They came upon the 
Halichidoma people. They were planting their 
crops. The refugees continued on and at Bill Wil-
liams Fork saw mescal which was one of their 
main food staples. They were relieved to be back 
in their own familiar land. “We have fulfilled our 
plans of escape and have returned.” 

 Some of the people remained there to take 
and harvest the mescal. The rest of the people 
continued their escape to their own territories by 
traveling through the mountains. They returned 
home to their country around Kingman, Chloride, 
Peach Springs, Hackberry, Valentine, Madwida, 
Pine Springs and Seligman.  

 When they had escaped, the agent 
at Parker said, “The Hualapais have all 
escaped. They ran away when we weren’t 
watching.” He went to the officer in Fort 
Mohave and told him this. The officer 
said, “You imprisoned them there and 
they endured the captivity. were not car-
ried out. The orders for you to carry out, 
were to give them plenty of meat, and oth-
er rations,  
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but these things were not carried out. The people 
starved and they died off. The year of captivity is 
enough. Do not pursue and herd them back. Let 
them return home. That is final.” The soldiers want-
ed to round them up and bring them back again, but 
they were ordered not to. So, the people came home 
to stay.  

 This is what my grandmother told me. She 

cried when she told the haunting story of what she 

saw, her grandfather, the abuse of the children, all of 

the killings and deaths and she would cry with re-

morse.  

 I tell this to my children here at home. It is 

not good. “The Place Where We Shed Tears,” they 

call it, the “La Paz March,” the “Trail of Tears” and 

the “Force March.” When the Hualapais returned to 

their ancestral territories, they found that many 

white men had occupied the land. They lived all 

over in the canyons, Diamond Creek, Clay Springs, 

and everywhere. 

Continued on P. 26. 
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Reservation 
(1883) 

On January 4, 
1883, President 
Chester A. Ar-
thur signed an 
executive order 
creating a 
997,045 acres 
of reservation 
land around 
Peach Springs, 
Arizona for the 
Hualapais.  

Source:  WA-
LAPAI IN-
TERNMENT 
AT CAMP LA 
PAZ 1874-1875 
(arcgis.com) 
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“Native American and Alaska 

Native people struggling with healing 

challenges that run deep and result in 

unhealthy behaviors that are passed on 

to the next generation.” 

Dr. Small explained that, 

“ongoing traumatic incidents for Na-

tive American-Alaska Native people 

result in unhealthy ways of coping that 

lead to tremendous health disparities 

for many Native compared with other 

races in the United States.”  

Dr. Small and his work col-

leagues organize and train anyone in-

terested in the work of Native Ameri-

can suicide prevention.  

Dr. Small founded a non-profit 

organization called, “Native P.R.I.D.E. 

(Prevention, Research, Intervention, 

Development, and Education) in 2007. 

According to his website, “Native 

Pride,” is an extended-family organi-

zation founded by Dr. Small and Maha 

Charani Small, Ph.D. “to assist Native 

people in the development and imple-

mentation of cultural and spiritual 

based programs that inspire wellness/

healing, leadership development, and 

positive changes for individuals, fami-

lies, communities, and organizations. 

 The “Native P.R.I.D.E.” office 

is located in Albuquerque, New Mexi-

co, however, their programs are being 

used throughout North America and in 

partnership with other Native Ameri-

can organizations.  
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Photo Courtesy of Echohawk Lefthand, Indian Health Services 

and Dr. Clayton Small, Native Pride website.  

Native youth work on suicide prevention during one 

of Dr. Clayton Small’s workshop.  

Dr. Small and his colleagues offer communi-

ty trainings such as “The Good Road of Life,” cur-

riculum program; Native H.O.P.E. (Helping Our 

People Endure); Native PRIDE Contract for Cultur-

al Services With Children, Youth and Families De-

partment – Juvenile Justice Service. 

For more information, e-mail Dr. 

Small at goodwarrior011@gmail.com and 

visit his website at Native Pride 

(nativeprideus.org) 

mailto:goodwarrior011@gmail.com
http://nativeprideus.org/index.html
http://nativeprideus.org/index.html
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I finally wrote the last of the National Indi-

an Education Association conference sto-

ries. This time around I wrote about Dr. 

Clayton Small, a Northern Cheyenne, and 

Kmezena Dr. Crystal Redgrave, an en-

rolled member of the Fort Peck Nations. 

Dr. Small is the CEO of the Native Ameri-

can non-profit organization, Native Pride, 

which is based in Albuquerque, N.M. Dr. 

Small is a clinical psychologist and inter-

nationally known trainer in the areas of 

suicide prevention, team-trust building and 

youth leadership development. He con-

ducted an educational workshop during 

last year’s N.I.E.A. conference in Omaha, 

Neb. As I was organizing my story on Dr. 

Small,  I e-mailed him about his presenta-

tion, he mentioned that he is hoping to or-

ganize a training in Peach Springs some-

time this year.  

 These two insightful Native Ameri-
can presenters are skilled in their area of 
expertise, and I found them inspiring and 
healing to listen to. Dr. Small’s work in-
cludes an educational program known as 
Native H.O.P.E. (Helping our People En-
dure) for grades 9-10. The Native H.O.P.E. 
program is a culturally based peer-
counseling program that addresses suicide 
prevention and related risk factors such as 
substance abuse, violence, trauma/stress 
and depression. The curriculum is based on 
the theory that Native youth can be the 

“Code of Silence” and learn to help and 
support each other. The program supports 
the inclusion of Native culture, traditions, 
spirituality, ceremonies and humor.  I 
wrote about his N.I.E.A. presentation ti-
tled, “The Good Road of Life, Suicide Pre-
vention and Grief Work.”  

 The other N.I.E.A. presenter, Dr. 
Redgrave is a descendent of Hu Bawega 
(Tom Ryan Sr.) and Wa Apa Wiya (Susie 
Baker), two of the first Nakona students at 
Carlisle Indian (Boarding)  School in 
Pennsylvania. Continued on P. 29. 

 

 

The Northern Cheyenne tribal flag. The symbol is of 

the Morning Star.  

Kmezena, Dr. Crystal Redgrave, Ph.D., is a 

Wadopana (Canoe Paddler Natoka) from the As-

siniboine and Sioux Tribes f the Fort Peck Na-

tion.  



 Dr. Redgrave was reared by 

her grandmother Joy Ryan Payne 

Along with her mother, Pahu Wiya 

(Cleo Payne). She comes from a 

wonderful family with many rela-

tives, and she is the wife of Bryce 

Redgrave and mother of seven chil-

dren.  

 Her educational philosophy is 

our identity is shaped by our lan-

guage and culture. The language and 

culture teaches us what to value, how 

to act, how to think, and how to be-

lieve. How we process information, 

what we value, and what we believe 

impacts what we do, our culture.  

 “Who we are, where we 
come front, how we belong, and why 
we exist are deep fundamental un-
derstandings that our Native children 
and their families must develop,” Dr. 
Redgrave explained. “Historically, 
these understandings were the core 
curriculum of Indigenous people 
from time immemorial. Today, we 
must return to these understandings 
in all that we do, (examples) educa-
tion, health care, social services, 
economy and governance. Our lan-
guage and culture are who we are.”  

 Dr. Redgrave added, “I at-
tribute the crisis in Indian Education 
and more broadly, the social issues 
in Indian Country to the disconnect 
from our heritage values, beliefs, and 
knowledge system. I believe we 
must return to our traditional 
knowledge, values and beliefs. We 
will remain indigenous in the twenty
-first century and beyond.” 
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I hope you find their stories, knowledge and skills en-

lightening, informative and encouraging as I did.  

Lastly, our culture teacher, Bonnie Imus, is 

teaching the students a La Paz story and songs. This in-

spired me to run a Laz Paz story titled “Walapai Intern-

ment At Camp La Paz 1874-1875 Yu’Nyihay Jamj 

Vo:jo,” (Path of the Falling Tears.) by Dr. Martina 

Dawley, Ph.D., Interim Director/Senior Archaeologist 

at the Hualapai Department of Cultural Resources. Dr. 

Dawley gave me permission to reprint this important 

story about the Hualapai people’s Yu’Nyihay Jamj 

Vo:jo, “Path of the Falling Tears.”  

Weblink - WALAPAI INTERNMENT AT CAMP LA 

PAZ 1874-1875 (arcgis.com)   Continued P.30. 

At Ehrenberg, Arizona stands remnants of the La Paz 

Camp where Hualapais were relocated.  

https://storymaps.arcgis.com/stories/5c192f51ebe94b9e9dbb76179924f464
https://storymaps.arcgis.com/stories/5c192f51ebe94b9e9dbb76179924f464
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EDITOR’S NOTEBOOK CONTINUED  

 In sharing this La Paz story, I hope this dark part of 
Hualapai history enlightens a reader about what Hualapai people 
have inherited besides a Hualapai culture and language.  

 Unfortunately, by forcefully being displaced physically 
by the U.S. Federal Government from their homelands, today’s 
Hualapai youth and people have inherited profound generational 
loss and grieving. As we learn about this tragic part of Hualapai 
and American history, let us learn from this story, and live in 
hope that the Hualapai people and all Native American people 
across Indian Country heal innately from generational loss and 
grieving.  

 

PLEASE  
PLACE  
STAMP  
HERE 

 
William Santiago, Superintendent. 

John Riddle, Principal. 
Sararesa Hopkins, Editor. 

Peach Notes 
Post Office Box  360 

403 Diamond Creek Road 
Peach Springs, AZ 86434 

(928)769-2202  
(928)769-1046 (Fax) 

 

Www.psusd8.org 


